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DENNIS CULLEN:  My name is Dennis Cullen, and I am an educational consultant with 
the PaTTAN King of Prussia Office.  I have been with PaTTAN for about two and a half 
years.  Prior to that, I was a behavior specialist with Montgomery County Intermediate 
Unit, and I taught kids with emotional behavior disorders, and I taught at an inpatient 
psychiatric unit for a couple of years.   

So I'm familiar with a lot of the kids that need the Tier 3 interventions, for the 
most part.  But, okay, so I told you who I am.  How many of you are building level 
administrators?  Raise your hand.  Okay.  How many of you are working as coaches for 
schools or districts who are implementing School-Wide Positive Behavior Support?  
Okay.  How many of you are hoping to be coaches for schools who are implementing or 
will be implementing School-Wide Positive Behavior Support?  Great.  And, teachers, 
classroom teachers?  Okay.  Excellent.   

Is there any group that I am, special education administrators who are, you've 
raised, there's a couple of special education administrators who have raised their hands 
like this.  They're like we're here.  We're probably supposed to be in a due process 
hearing somewhere, but we came here instead.  Trust me, your secret's safe.  I'd come 
here too. 

Okay.  What I want to tell you about what we're going to do today is we're not 
going to get into the nuts and bolts of classroom management, but we're going to talk 
about some general practices that coaches can be looking for, coaches and 
administrators can be looking for, around classroom management, and how that you 
can help target some support for classroom teachers. 

When we're implementing School-Wide Positive Behavior Support, and we do 
some of the surveys, and one of the surveys is the Self-Assessment Survey, and every 
member of the school can take the survey, and it talks about where the problem areas 
are.  And most of the times, people are reporting that the problems are coming from 
non-classroom areas in the school-wide, the cafeteria, playground, you know, all of 
those kinds of places.   

But when we look at the data, most of the Office Discipline Referrals are coming 
from the classroom, which says to me, well, at least the kids are in class.  Right?  Okay.  
But so that's why we want to start thinking about classroom management, because 
when we talk, we have some good classroom management, then we can start 
preventing those Office Discipline Referrals.   

This is PaTTAN's mission.  How many of you have been to a training event at 
one of the PaTTAN offices?  Okay.  Almost everybody.  So you probably will have seen 
this.  We work in cooperation with the Bureau of Special Education to support students 
who receive special education services.  And our commitment to least-restrictive 
environment is for children to be able to benefit from special education in general 
education settings with supplementary aids and services before considering a more 
restrictive environment. 

And, you know, and a lot of times, we think about this for our kids with some 
other disabilities, but when we think about the need for our kids with emotional behavior 
disorders to be with the general education population, because what happens when 
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they move into those other settings with other kids with emotional behavior disorders, is 
that they learn that that's the norm.  So when our kids are with kids who are not 
demonstrating those problem behaviors, it becomes harder for that problem behavior to 
become the norm.   

Okay.  Our objectives for today is to define the elements of effective classroom 
management and to describe the use of some of the checklists and tools around 
coaching for classroom management.  Did anybody, was anybody able to download this 
presentation and the handouts prior to coming into the presentation?  Okay.  I thought 
that was going to be available to you, and apparently I was wrong.   

So I thought, oh, some people will have them.  Some people won't.  I'll make 50 
copies.  So 50 of you will get to go home with the handouts, so Karen is coming around 
handing out some handouts to some of the tables.  So what we'll ask you to do, if you 
do have the flash drive that you were given this morning, and you have your laptop, you 
can go ahead and use that.  This is not the time for shopping on Amazon or checking 
your Facebook.   

However, I did have to say that I was in George's.  George is like my hero.  To 
me, he's like the Bono of behavior, and so I did update my Facebook status on my 
iPhone.  I was like hanging with George Sugai.  And now I have to follow him.  And my 
biggest fear is he's going to walk in as I'm presenting, and I might just vomit on myself.  
But, so somebody close that door. 

So, hopefully, you will be able to benefit from the handouts either on line or at 
your table you'll get to share.  Okay.  Let's see if this thing's working yet.  Nope.  Not 
going to work.  Okay.  The evidence for what we're going to talk about today is a 
research article, Evidence-Based Practices in Classroom Management:  Considerations 
for Research to Practice.  These are all the authors.  You notice that George is one of 
them, and it’s a meta-analysis of the evidence base of effective classroom practices. 

We have a lot coming up in the future with classroom management out of 
PaTTAN.  We're working on a principal's classroom management series that principals 
will be able to deliver on their own, or building administrators will be able to deliver on 
their own, to their staff.  And last year, we did a two-day session on classroom 
management, both in the fall in the spring.  And we're revamping that again for next 
year, which will be more of a series of webinars, and all of it is going to be based 
primarily on this article. 

The article, the research indicated that there were about 20 general practices 
that met the criteria for evidence base, and these practices were grouped into five 
empirically supportive features of effective classroom management, and those are what 
are listed here.  Okay? 

So the first one is maximizing structure, and we're going to go into that a little bit 
today, post, teach, review, monitor, and reinforce a small number of positively stated 
expectations.  I could do the whole hour just on that.  Active engagement, which is, that 
could be a whole day, acknowledging appropriate behaviors and establishing a 
continuum of strategies to respond to inappropriate behaviors. 

When we did the two-day workshop on classroom management, at least in the 
King of Prussia Office, some of the feedback that we got was, well, let me preface it with 
this, the first day and a half of that two-day workshop was on preventative measures.  
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The last half of the day, on day two, was about the continuum of strategies to respond 
to problem behaviors.   

And so many people came up and gave us some feedback that said that we 
were really hoping to get more strategies to do for the kids who are presenting the 
problem behaviors.  But what we tried to talk about is that if you do these other things, 
you're going to have far fewer students who are presenting you with these problem 
behaviors.   

I always, I kind of joke . . . if we had offered a workshop that said new and 
inventive ways to punish kids, we would pack the house.  And it's not because folks 
want to be mean, it's that they don't often know what else to do.  Okay?  And they think 
that by providing punishment, we're providing justice.  Okay?   

And, really, what we need to think about for our kids, for all kids, is that we want 
to address their behavioral needs.  What is it that they need to be successful?  So if we 
start talking with teachers, and we start coaching around these things for effective 
classroom management, we'll have fewer office discipline referrals.  Right?  We'll have 
fewer kids needing Tier 2 and Tier 3 interventions. 

Okay.  Maximizing structure.  Okay.  Structure refers to the amount of adult or 
teacher-directed activity.  How much are the routines explained and defined, and can 
the kids follow the routines?  It also refers to the design and the physical arrangement of 
the classroom.  Now some places, if you're teaching in a broom closet, you don't have a 
whole lot of, you know, of say about what your physical arrangement's going to be.  But, 
you know, you're going to make the most of that small space that you have, so some of 
the things that we're going to be looking for are the placement of the furniture.   

Does the placement of the furniture allow for the students and the teachers to 
move?  The teachers need to be able to get to each and every one of their students.  
What's the traffic flow like?  Do the kids have a place to store their things, so that there's 
not clutter, okay, so that you're not stepping over things?  Okay.  All of these things add 
to effective classroom management.   

I worked in a, as a consultant, and I was in an emotional support classroom, and 
it was an itinerant type class where kids were coming in and out throughout the course 
of the day, and it was elementary school.  And they had, it was, K through second, I 
think, were kids that came into this classroom, and there was beanbag chairs, and there 
was, really nice stuff.  There was a library area.   

But it was set up so chaotically that on the few occasions when kids would have 
some pretty major crisis situations that required some physical interventions, it became 
a dangerous situation not just for the kids but for the staff, as we were trying to escort 
kids, either the ones who were not acting out, or the one who was acting out, out of the 
room. 

So we need to think about those things, you know, when we're working with our 
kids.  What is the structure of the classroom?  Where is, this is a biggie, where is the 
pencil sharpener located?  Okay.  If it's next to the listening center, we probably want to 
reconsider where our listening center or our pencil sharpener's going to go.  Okay. 

Think about the visual displays also.  Are they such that it becomes so distracting 
to the students that you are an afterthought, that the teacher's an afterthought?  Do we 
have student work displayed?  Is it a place that we can be proud of, okay, that the 
students can be proud of?   
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We want to minimize crowding and distraction.  Okay.  It seems pretty logical.  
Right?  Why is that on this slide?  Well, because in my experience in coming into some 
of the classrooms, that this is something we do need to address, that there is some 
crowding and some distraction.  You know, what are the routines around getting a drink, 
going to the bathroom, all of those things?  We're going to talk a little bit about, more 
about that. 

But if we have a cluster of kids at the sink all at one time, then we need a better 
routine around whatever it is that we're using that sink for.  These are all the benefits of 
having more structure in our classrooms.  Okay.  So I'm going to stop when we get to 
the bold words, and we're going to do some choral responding, and you're going to say 
it.  So more structure leads to more?  Behaviors.  Okay.  Greater?  Peer interaction.  
More?  Behaviors.  More?   

Okay.  Now think about all of those bolded words.  Wouldn't you like to walk into 
a classroom that had appropriate academics and social behaviors, task involvement, it 
was friendly, it was helpful and attentive?  Okay.  And then that last one is that there's 
less aggression, okay, in classrooms that have more structure. 

So one of the things that we also need to be careful of is that there's some 
research that says there needs to be a balance between structure and student 
independence, because, otherwise, students in a very, very highly structured areas 
where the teacher makes all of the decisions, there seems to be less pro-social 
behaviors towards peers, and it was, but it was unrelated to ask independence. 

But so just something to think about.  We all want the teacher to be the sole 
decision maker that kids are afraid to move, okay, but that greater structure, so that 
everybody knows this is what we do when this happens.  Those are the things we're 
going to be looking for.   

So, coaches, when you're going into classrooms, or when we're seeing that 
teachers are referring a whole lot of students, okay, this is one of your look-fors.  What 
is it that we're seeing?  Is there a, explicit routines?  Are the, can the teacher move to 
each of the students?  Can they get to them?  What are the locations of certain, of 
pieces of furniture?  All the things that you and the teacher that with whom you're 
working can sit down and think about and make some improvements around if it 
becomes an issue.   

One of the, Karen's handing out some checklists that we're going to talk about 
later, and there's going to be four different checklists that you're going to be looking at, 
and it'll go into more detail about some of these things after we're finished going through 
all of them.  Questions about structure?  One other thing I do want to caution you about 
is in the interest, this is a pretty large group, we want to refrain from questions about I 
have a teacher who.  Okay?  But so just some general questions, because we can't do 
individual kind of case studies here at this time.   

Okay.  Positively stated school expectations or positively stated expectations.  
Positively stated expectations, there's a lot around us.  As I said, we could do the whole 
hour just on this.  Okay?  And George referred to this in his keynote when he talked 
about having them posted.  Having them posted is great.  It’s a great reminder for the 
staff.  Just because they're up there doesn't mean that it's going to happen. 

I was at a school doing a SET, which is School Evaluation Tool, if you're not 
familiar with that, and it's for schools who are implementing School-Wide Positive 
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Behavior Supports at the universal level, meaning just that Tier 1 stuff.  And that's really 
what we're looking at when we're doing a SET.   

And it involves interviewing the staff.  It involves interviewing the administration, 
students, and we have some look-fors.  And this school had really, some nice posters 
all around explaining their expectations.  They actually scored very high on the 
evaluation.  But when we looked at what was happening, and George talked about this 
too, when we looked at what was happening, the cafeteria was, which is where we do 
our student interviews, because we don't want to interfere with instruction, the cafeteria 
was bedlam, in my opinion.   

Maybe not bedlam.  But I went to Catholic school, so you just, there was none of 
this School-Wide Positive Behavior Support Stuff.  You just did it out of fear, and it 
worked.  But it was bedlam in that cafeteria.  But they scored very high, so, you know, 
he talked about, you know, what's actually happening, and what's, you know, on the 
walls can be two different things.   

So they had them posted.  That was great.  But they either didn't teach them well, 
or they needed to be re-taught.  Okay?  So that's the other piece, that there's, 
expectations need to be taught.  They need to be reviewed.  So I'm hoping that in that 
school that I was in, that those expectations just needed to be reviewed.  I'm fairly 
certain that they taught them.  Okay?  They need to be monitored was the other thing.  
We had a whole lot of monitors in that cafeteria, but they weren't actually providing 
feedback on the student behaviors, and they need to be reinforced.   

According to the research, posting, teaching, and reviewing the expectations and 
providing feedback are associated with higher academic engagement, leadership, and 
better conflict resolution.  Okay?  And they're also associated with decreases in off-task 
behavior and disruptive behavior.  So just posting, teaching, reviewing, and providing 
feedback will get you this result. 

So one of the things that we're looking for as coaches is, in classrooms, do you 
have your expectations posted?  Have you taught them?  We often try to drive home the 
fact that we're treating behavior like we're treating academics, that we need to teach it.  
And how many middle school and high school folks are in here?  Okay.  I'm sure it's 
nobody in this room, but in other places I've been, I've heard things like, well, they 
should know it by now.  They're in seventh grade.  They're in tenth grade.  It is not my 
job to teach them how to behave.  I'm here to teach chemistry.   

Okay.  And you're right.  You were hired to teach chemistry.  However, how much 
chemistry can you teach, when you can't control the behavior?  So I always like to tell 
folks that take the word should out of your vocabulary, because if they should know it, 
the expectation is that they're going to do it.  And I like to replace that with I want them 
to.   

So if they should know how to sit in the cafeteria, they should know how to enter 
my classroom.  And I replace that with I want them to know how to sit in a cafeteria.  I 
want them to know how to enter my classroom.  Then it becomes my responsibility to 
teach you how I want you to do it.  You may use that with the teachers with whom you're 
working.  Tell them to take the word should out of their vocabulary and replace it with I 
want you to.  I want them to.   

And I came across that revelation.  I was working, doing some anger 
management groups with a middle school class, and there was a book called Hot Stuff 
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to Help Kids Chill Out, I think it was.  Jerry Wilde was the author, and he talks about 
that.  And the book is directed directly towards kids, so we were reading it together.  

And the morning I was going to do this class, they were doing construction on the 
two roads that I needed to use to get to this school.  And I'm driving there, and I'm like, I 
wish, why would they do the construction on both roads at the same time?  They 
shouldn't do this.   

And as I'm having this internal dialogue about how they shouldn't be doing 
construction on them both, and I was like, oh, wait a minute.  Okay.  I want them not to 
be doing construction on the two roads that I need to use to get to this school.  And it 
really, actually, does help change your mind frame around those things.  So we want to 
talk to people about getting rid of the word should and replacing it with I want them to.   

Of course, I put in animations on this slide that require each thing to pop up, so 
I'm just going to go through all of them.  There we go.  Okay.  Here they are again.  
Establishing the expectations includes identifying the small, a-ha, I'm getting a clicker, 
thanks, a small number of positively stated expectations or rules.  So that's one of the 
things that we want to look for.  Are they stated positively?   

So things like walking in the classroom, or if you are a School-Wide school, and 
you have those expectations like respect, responsibility, safety, or, you know, 
dependability, okay, are those listed as your classroom expectations as well and then 
further defined about what those look like in your classroom? 

Okay.  And we're going to give you, I'm going to give you an example about that 
in just a moment.  Okay.  And it's that small number.  Okay.  We want to tell the kids 
what we want them to do, not what we don't want them to do.  Okay?  Because if I stood 
here and told you all don't think about chocolate cake, what's the first thought that came 
into your mind?  Chocolate cake.  Okay. 

Are the rules posted where the kids can see them, where the teacher can see 
them, to remind him or herself of the rules?  Some other questions that we want to ask 
when we're coaching around the expectations is did you teach the rules?  Okay.  And 
we all know if you teach it once, they have it.  Right?  How do we know that learning 
occurred, that they're demonstrating your expectations, right, that they're demonstrating 
those things that would meet your expectations? 

So teaching it once doesn't necessarily mean that it occurred.  We want to 
provide opportunities for modeling.  We want to provide opportunities for students to 
practice that behavior in the setting where they're expected to perform it.  So I might 
need to spend some time teaching the routines around sharpening a pencil, getting a 
drink, using the bathroom.   

Just a real quick aside with using the bathroom, this is one of my favorite 
interventions that I saw Anita Archer, are you all familiar with Anita Archer?  She's my 
other hero.  I get to see her next week.  This is a big month for me.  She, if you google 
her, and you'll find, SCOE, s-c-o-e, I think, and she has some videos on there.  And she 
does one where she's teaching a seventh grade class.  And she talks about teaching 
them how to be a student in her classroom, and one of the strategies that she uses is 
public questions and private questions.   

So a public question would be like what page are we on, or I didn't understand 
that word that you used, and a private question would be something like can I sharpen 
my pencil, can I get a tissue, can I go to the bathroom?  So if you have a public 
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question, you'll raise your hand, because that would benefit everyone.  If you have a 
private question, that's just something that you need to know, you put your hand over 
your heart, and then I'll know that you have a private question, and I can come to you.   

And, I thought, that's brilliant.  Most of my teaching experience was in elementary 
schools and some in middle school.  But you know what happens?  When one kid 
raises his hand and asks to go to the bathroom, it's like, oh, brilliant idea.  Why didn't I 
think of that?  Can I go to the bathroom?  So it can eliminate some of that with the 
public and private questions, just a real quick aside.  I love that intervention.  I thought 
why didn't I know that when I was teaching?   

Okay.  So they need to have the opportunity to practice.  So these are a lot of the 
questions that we want to ask teachers when we're coaching around classroom 
management.  Did you teach it?  Did they have the opportunity to practice it?  Okay.  
Did you review it?  Okay.  Frequent review is necessary, especially in the beginning.   

That doesn't mean that you pull out that behavioral lesson plan every time, but if 
we're going to the cafeteria, it's like, hey, gang, let's remember our expectations are 
respect, responsibility, and safety, so we want to make sure that we're working, walking 
quietly in the hallway to respect other classrooms.  We are responsible for ourselves.  
Our hands are at our sides, so that we're not touching other people's work on the walls, 
and we want to make sure that we're in single file, and we're safe.  Okay?  That's, real 
quick, there's my review. 

We want to monitor.  We want to make sure that there's active supervision there.  
The teacher needs to be moving, scanning, and interacting.  When you're in the 
classroom, the teacher needs to be moving, scanning, and interacting.  So that's going 
to be a look-for when you're coaching.  Okay?   

I told you I’m stuck to this podium right now.  If I was not stuck to this podium, I 
would be moving in around all of you, or at least the front half of you, so that I can, you 
know, get a better sense.  And you all know that when the presenter walks closer to 
you, you actually pay a little bit more of attention, and you might close the laptop that 
has your e-mail on it.   

And we want to make sure that we're reinforcing.  Okay?  Is there evidence that 
the students are reinforced for meeting the behavioral expectations?  And that can take 
on various forms, and we're going to talk about that when we get to acknowledging 
appropriate behaviors.  But some of those simple things, just as far as verbal praise, is 
going to be a way that we acknowledge appropriate, reinforce appropriate behaviors.  
And there's an art to verbal praise, and it changes as the students get older.   

So when we're talking about routines and settings and teaching those things, just 
like you have a rule matrix for your school, those of you who are already implementing 
School-Wide Positive Behavior Support, you've probably developed a rule matrix for 
your school.  Okay?  And those of you have not yet embraced School-Wide, if you've 
not drunk the Kool-Aid yet, you will be doing that. 

So you'll think about, what does respect look like in the hallway?  What does 
respect look like in the cafeteria?  What does respect look like in the library or the gym?  
And you'll come up with the settings that are appropriate for your school.  Okay?  My 
favorite one to do is the bathroom, and it's so much fun to work with a group of teachers 
who are developing expectations for the bathroom.   
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Okay.  And then who's going to teach that?  Inevitably, it’s the health teacher who 
has to teach the bathroom expectations.  You know, what does it look like to be 
responsible in the bathroom?  You can have a lot of fun with that.  But just like you do 
that for the school-wide setting, we want, we now want to take that into the classroom.  
Okay?  And instead of having your setting necessarily, it might be your routines.  

What does respect look like when entering the classroom?  What does respect 
look like during teacher instruction, during independent work, during group work?  Now 
these are just some examples, and each teacher would develop those based upon his 
or her own schedule and his or her own needs, and what are the routines in that 
classroom.   

One of the things that folks struggle with sometimes is, no, that's not respect.  It's 
responsibility.  No, no.  It belongs, it doesn't matter.  Put it somewhere.  Okay?  If that's 
what you want them to do, then just put it somewhere, and just remember where you 
put it.  It's a little easier when you're working as a classroom, in a classroom setting, 
because, basically, this is yours.  You're developing this.  But when you're working as a 
school-wide team, folks sometimes get into that, no, I think that belongs under 
responsibility.   

And I always use these three as my examples, you know.  You might have some 
other expectations that you're using.  But it doesn't matter where you put it, as long as it 
fits.  Don't get hung up on that argument, because there's a lot more important things to 
argue about later on.  So this is, again, something that we can work with our teachers 
when we're coaching around have you developed a routine matrix that's based on your 
rule matrix for School-Wide? 

Also, be careful that they don't throw everything and the kitchen sink into this 
routine matrix, okay, because the kids aren't going to remember it.  We want to make it 
pretty simple.  And the language that goes in here should be something that I can see 
and something that I can hear, so that when I got to teach it, I can demonstrate what it 
looks like, and what it sounds like.   

Questions about teaching the positively stated expectations?  Okay.  Our 
positively stated expectations, pairing the rule instruction with feedback and 
reinforcement leads to the greatest gains.  There's an inverse relationship between the 
number of supervisor and student interactions, which is one component of supervision, 
and the degree of problem behavior, which means, the more that the supervisor or the 
teacher interacts with the students, the fewer behavior problems you're going to see. 

Active supervision, and it does not matter, okay, the supervisor-student ratio is 
not really an issue, but it was the degree of active supervision that accounts for the 
most variance in problem behaviors in non-classroom and transition settings.  So when 
we have those situations, and this might not occur, apply to your classrooms 
necessarily, but when we have those situations where we have only a few people in the 
cafeteria for 800 kids, or we have 2 playground aides and 300 kids out on the 
playground, okay, we need to start thinking about what are those supervisors doing 
during that time?   

Are they moving, interacting, and scanning, okay, because those are the things 
that are going to decrease the problem behaviors.  Okay.  It's not the number of people 
that are there.  It's what they're doing while they're there, okay, moving, scanning, 
interacting.  Okay?   
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And interacting doesn’t always mean providing some sort of negative comment 
or corrective comment.  Okay?  Interacting means providing some reinforcement.  We're 
always looking for the four-to-one ratio at minimum, four positives to every one 
corrective or neutral.  That's at minimum.  I had a story in my head that I wanted to tell 
about that, and it flew right out.  Questions about posting teaching?  Yes?  
 
MAN:  . . . 
 
DENNIS CULLEN:  Okay.  So the procedures and protocols and the difference between 
the expectations.  Those expectations such as respect, responsibility, and safety, are 
those broad and encompassing things that apply everywhere.  Okay?  It doesn't matter 
if you're in my classroom, if you're in the hallway, if you're in the office, if you're in the 
gym.  We always are looking for respect, responsibility, and safety, or whatever your 
expectations are in your school.   

Those individual rules, okay, such as these here, are what respect looks like in 
this setting, what safety looks like in this setting.  So use proper signal for public and 
private questions might apply in my setting, but that's not going to apply on the 
cafeteria.  Okay?  So that's the rule.  The expectation is respect, okay, but the rule is 
this is how you do it in my classroom.  Does that answer your question? 
 
MAN:  . . . 
 
DENNIS CULLEN:  Exactly.  We define the expectation by measurable behaviors.  
What does it look like?  What does it sound like in this setting?  And I would caution 
you.  If teachers, if you have, if you're working with teachers who have a laundry list of 
what this looks like, and they need five pages of their routine matrix, okay, cut it down.   

Make it simple.  Make it so that the kids can remember it.  Having it posted is, 
again, going to be more of a reminder for the staff than it is for the students.  The 
reminder for the students is going to be that practicing it.  Okay?  Does that make 
sense?  Yes?  Another question? 
 
WOMAN:  . . . 
 
DENNIS CULLEN:  The students could absolutely be involved in developing this.  I 
would, I think that, for me, that's always a personal issue.  I kind of, personally, tend 
towards, okay, this is my expectations.  This is what we're going to do in here, and I’m 
going to teach you how to do it.  But there are lots of people who like to involve the 
students in developing the routines and expectations.  The routines, not so much the 
expectations, because if you're a School-Wide school, the expectations are pretty much 
developed by your core team.   

I have done it both ways when I was teaching, and I think that what I ended up 
doing was, I already had it in my head anyway, and I made them think that they were a 
part of it, but I just led them to the process of what I wanted it to be.  So, you know, if 
you want to do that, that's fine as well.  I don't know that there's any research.  It may be 
out there, but I don't know of any research that examines any differences along those 
lines. 
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Okay.  Actively engaging students.  Okay.  I don't know if anybody noticed, but 
when George was talking this morning in the primary preventions, he had that effective 
instruction as a primary prevention, when he had those, that three, the triangle with the 
primary preventions, secondary preventions, and tertiary preventions.  If your kids are 
actively engaged in instruction, there is going to be far less disruptive behavior. 

We want to have an increased pace for opportunities to respond.  Okay?  As 
Anita likes to say, keep a perky pace.  Okay?  And if you've ever seen her teach, I 
mean, you have no choice but to pay attention, because she is, she's moving, and 
you're either getting on the train, or you're just going to be left at the station.  And I say 
that tongue in cheek, because she never leaves kids at the station.  She is always, you 
know, bringing kids along. 

One of my other favorite things that she does is she says, oh, I just committed 
assume-icide.  She assumes the kids know something, and she's teaching it, and, oh, I 
just committed assume-icide.  So then she scaffolds the instruction.  And, you know, I 
think that's something that we can use when we're talking about behavior too.  We 
assume that the kids know how to do something, but we didn't teach it.  So we've 
committed assume-icide, and we're going to go back and teach what our expectation is. 

So we have increase on-task behavior, increase academic achievement, 
decreases in disruptive behavior, and increased number of incorrect responses when 
we have increased opportunities for students to respond.  Greenwood, Terry, Marquis, 
and Walker in 1994 found that engagement was the best mediating variable between 
instruction and academic achievement, and if students are actively engaged in 
instruction, it is then difficult to engage in incompatible behaviors. 

If I am actively engaged in my learning, then it's really hard for me to be 
disruptive.  Some kids will find a way.  Those are those kids who need our Tier 3 
interventions.  Those are the kids that I taught.  Okay?   

So when we're talking about active engagement, okay, some of the things that 
we want to look for when we're coaching is the opportunities to respond.  Opportunities 
to respond, we want to look for things like response cards.  Okay?  So a response card 
might be that kids can make it themselves.  They take the piece of paper, write true on 
one side, false on the other side.  And the teachers, you know, providing some 
questions, and hold it up if you think it's true, hold it up if you think it's false.  And 
everybody's doing it.   

It can be done on whiteboards, you know.  Those are some response cards.  You 
can use an ABC triangle kind of thing.  Hold up the number one, and as long as you put 
the code, A is this, B is this, C is this or however you want to do it, you can use that 
ABC response card for multiple things.  Just change the code each time.  So, I mean, 
just as an example that I'm thinking of, you know.  Is it a mammal, a bird, or a reptile?  
Okay.  A is mammal.  B is bird.  C is reptile.  And you could be going through some drills 
like that, and they would hold up their answers.   

Some other active engagement or opportunities to respond, choral responding.  I 
had us do some of that earlier, okay, so that everybody's saying it.  Really nice thing to 
do, especially for our kids who are kind of, you know, not sure where we are, because I 
don't have to be put on the spot.  I didn't have you say, okay, I'm going to get to a point, 
and I'm going to point to you, and you read it.  Okay?  But if everybody's reading it, then 
I can kind of join along and be a part of it and get something out of it as well.   
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Random reporter.  How many are familiar with random reporter?  Okay.  Random 
reporter, where I'm just going to randomly call someone to give the answer.  We really 
want to be careful with this one.  Okay?  We want to make sure that it's, you don't want 
to commit assume-icide.  You want to make sure that the kid knows the answer.  Okay.   

So if you're using the popsicle stick one, because that's also kind of a nice little 
active engagement or opportunity to respond, put their popsicle stick back in the cup 
after you've used it.  Okay?  Because once you take it out, guess what?  I'm done.  I 
answered my question for the day.  Good night, folks.  Okay?  So we want to make sure 
that we're putting the Popsicle sticks with their names in it back in the cup, even after 
they've answered a question.  It's okay if they answer more than one question per day. 

Think-Pair-Share is a really wonderful opportunity for kids to think about their 
answer, they share it with their neighbors, and then they can report out, and you would 
just call on a couple of different kids to report out possibly.  They can either report out 
what they said or what their partner said, but it gives kids an opportunity to be engaged.   

One of the things that you want to make sure that our teachers are doing, if 
they're using Think-Pair-Share, is that they're listening for the answers.  Okay.  They're 
walking around and listening, you know.  It's interacting, moving, and scanning.  I keep 
going back to that.  We want to be active supervisors.  Teaching is an aerobic activity. 

Direct instruction.  There is a lot of really good evidence about direct instruction.  
A lot of folks have issue with direct instruction, because it's scripted.  Okay?  And the 
script is the science of the teaching, but how you use the script is the art of teaching.  
Hamlet is a script.  Hamlet done by, Mel Gibson did it, right, and I think he did a pretty 
good job, is a lot different than Hamlet done by Pauly Shore, okay, if you know who 
Pauly Shore is.  It's the same script. 

So when folks have some issues about, but it's a script.  It takes the art out of it.  
No.  You are the art of the teaching.  Okay?  That's the science of the teaching.  You 
are the art.  Peer tutoring is another evidence-based strategy.  It's referenced in the 
article of the Meta-Analysis(?).  Computer Assisted Instruction, or CAI, so, and we see a 
lot more of this.  We also, we have the CDTs coming out, the Classroom Diagnostic 
Tests for 6th thought 12th, yeah, 6th through 12th.   

You know, Study Island, all of those different things are, you know, they're going 
to keep kids engaged.  The struggle is making sure that they're actually, you know, 
engaged in what they're supposed to be engaged in and answering the questions and 
not just clicking through to get to the end. 

Guided notes.  How many, anybody using guided notes in your instruction?  
Thank you.  I saw one hand.  I'm not sure if I've become Charlie Brown's teacher to 
most of you at this point, and you're just hearing wah, wah, wah, wah, wah, wah, or only 
one person's actually using guided notes.  The guided notes is really wonderful.  One of 
the things with guided notes that we want to make sure that we're doing is that we are 
fading the guides over time, so that the kids are taking more and more notes on their 
own.  Questions about active engagement?   
 
WOMAN:  . . . 
 
DENNIS CULLEN:  I strongly encourage you to google Anita Archer and find, watch her 
videos of her teaching.  There's different things.  I think it's SCOE, s-c-o-e, but if you just 
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google her, that's usually the first one that comes up, and you'll get wonderful instruction 
on active engagement.   

Okay.  Acknowledging appropriate behavior.  Okay.  I'm doing well.  There is a 
range of evidence, of evidence-based strategy on, I'm sorry, it's a continuum.  There is 
a range of evidence-based strategies on appropriate, acknowledging appropriate 
behavior.  We want to make sure that our teachers are focusing on the appropriate 
behavior more than they're focusing on the inappropriate behaviors.  

What's the ratio, the minimum ratio that we're looking for for positive comments 
to corrective?  Excellent.  Four-to-one.  Okay.  So this continuum should include the use 
of simple contingent specific praise, and we're going to talk a little bit more about 
contingent specific praise as well as more complex strategies such as behavior 
contracts, group contingencies, token economies, these are all strategies to 
acknowledge appropriate behaviors. 

Specific contingent praise.  It sounds really simple, but it can, it's deceptively 
complicated.  When we're using specific contingent praise, we want to make sure that 
it's just that.  That it's specific.  That we're acknowledging what the student did that met 
our expectations.  So something, the non-example first would be good job.  Okay.  That 
doesn't tell the student what he or she did.  Okay?  But, wow, you were really 
responsible by making sure you turned all of your homework all week.  That was 
excellent, you know, Bobby.  You did a wonderful job. 

That's really specific and contingent.  It tells the student, Bobby, gives his name, 
okay, what he did, and it includes the praise statement.  And we're also including those 
expectations.  Okay?  We want to make sure that when we're providing feedback, 
especially acknowledging those behaviors, that we're using the language of our 
expectations.  So you really showed respect when you did this.  You were very 
responsible.  You took a lot of pride in your work, if pride is one of your expectations.  
Okay?   

So you want to make sure that we're using that language.  And so for those of us 
who are coaching, when we're in classrooms, we want to make sure that we're helping 
the coach, the classroom teacher to remember to use those words.  It's got to be 
contingent.  Okay?  The student actually has to perform the behavior, okay, and we 
want to acknowledge exactly what that behavior is.   

I worked in a classroom, it was a second grade classroom, and the teacher used 
a lot of praise.  It was good job, nice job, good job, nice job, good, good.  And the 
corrective feedback sounded exactly the same, don't do that, sit down.  There was no 
variation in the tone.  Okay?  It was just, you know, he wasn't trying to do, it was just his 
demeanor, so we really had to do a lot of work on how to provide, you know, specific 
contingent and enthusiastic praise, I mean, in second grade. 

You want to be a little careful as the kids move up the grade levels, for those of 
you who are working in middle school, high school levels, especially those of you, those 
kids who have the reputation of, let's say, not always following the expectations.  They 
have built this reputation for themselves.  They might not want to be acknowledged by 
us all the time in front of their peers for doing the right thing, so we may need to be a 
little bit more covert about how we're acknowledging those students. 

Specific contingent praise has the strongest evidence.  And you get the biggest 
bang for your buck with this one, because it's pretty simple to use.  But it's also best 
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when it's used with other strategies.  So if you're using other strategies, if you're using 
some sort of token economy system, and we'll talk a little bit more, some sort of 
extrinsic rewards, okay, you need to pair it with the specific contingent praise. 

Because the goal is to eventually remove those extrinsic rewards, or at least the 
frequency with which they're getting them, and so that the specific contingent praise 
becomes the reinforcer itself.  So that's like acknowledging appropriate behavior section 
five.  Okay?  So when you're coaching around this, okay, we want to start out by just 
getting folks to use the language, to be specific about it, okay, to use the language of 
the expectations.   

Group contingencies and token economy systems.  Group contingencies, real 
quick, there's three different types, dependent, independent, and interdependent.  If you 
have a desire to learn more about those different types, then have at it.  I'm not going to 
go into it at this point, because, again, I could, we're right before lunch, and I can see.  
I've become Charlie Brown's teacher to many of you, so I'm going to kind of speed this 
up. 

Okay.  Group contingencies, really wonderful strategy in order to help kids as a 
group, a classroom, so you can do it where, let's say, if this, I could target this table, if 
everybody at this table does whatever it is my expectation is, then everybody's going to 
get an extra ten minutes of recess.  Okay?   

Or I can have something along the lines of, a token economy system would be, 
it's much more complicated than what I'm going to make it sound here, okay, and I'm 
sure you're all very familiar with it, but when we're talking about token economy systems 
where kids earn some sort of token that they can turn in to get something else after they 
have accumulated a number, we want to make sure of a certain number of things. 

That they're going to be able to earn enough tokens that they can turn it in to get 
something else, because the token in and of itself is useless, okay, for most kids.  For 
some kids, they actually just collect the tokens, and they really like them.  But for a lot of 
our kids, you know, you can give them tokens, but if they don't have the opportunity to 
exchange that in for something else and exchange it frequently, I don't need to wait until 
December, I don't want to carry all these tickets around until December, they need to be 
able to exchange it frequently. 

So one of the questions, if you're working with teachers who are using some sort 
of token economy system, one of the questions that we always like to ask is how 
frequently do they have the opportunity to turn them in to get something else, and what 
is it that they're turning them in for?  It has to be of value.  I am never, ever, ever going 
to work for lima beans.  Yes? 
 
MAN:  . . . 
 
DENNIS CULLEN:  Right.  So starting out with the policy that you used for those 
reinforcers, and then realizing that that became less effective, then they needed to, you 
needed to change to something else.  And that's going to happen.  We had, I did an ES 
classroom where we, you know, we had a lot of money at the time.  We were able to get 
lots of stuff, and so the kids were able to turn in their points on a daily basis for stuff.   

And I would go to the Dollar Store, and I'd buy all these things, and I was, you 
know, and I'd bring it in, and I'd think, oh, I'll price this at 50 points or whatever it was, 
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and they wanted nothing to do with it.  I was really just completely off base.  So we 
would have sales, you know, and that would go on sale.  And some of the things I 
thought were like really going to be, you know, oh, you know, they won't like that, and 
they, you know, they loved it.   

And I'm like, well, now we're going to have inflation, and so we just upped the 
prices on those things.  But it was actually, it turned into a nice lesson about supply and 
demand.  These were middle school kids too, so we talked about supply and demand 
and talked a little bit about economics.  But you're right.  Your point is well taken that it's 
important to make sure that the students, what we're asking the students to work for, 
that they're willing to work for, and that they have the opportunity to exchange those 
things. 

Behavior contracts is something that you can explore.  When a teacher is 
working with students, and they've exhausted some opportunities, and they're really 
kind of at their wits end, a behavior contract is a nice way to kind of approach a student 
and kind of think about, okay, this is what I need you to do.  This is what you're doing.  
How do we come up, what is it that I can help you to do?  And we're providing some sort 
of reward. 

I don't want to go into all the basics of a behavior contract, but I would encourage 
you to think when you're working with teachers around classroom management issues, 
if they tried all other strategies, because a behavior contract can be pretty cumbersome.  
It can be pretty difficult to execute.  Don't execute the student.  Execute the contract.  
But it can be pretty cumbersome, so something that you want to think about looking into 
some, more deeply when you're working with teachers. 

Oh, anybody familiar with Universal Design for Learning?  Okay.  In your 
evaluation, you're going to write that the speaker mentioned Universal Design for 
Learning, because it's our next big thing with PaTTAN.  But, anyway, one of the things 
with praise that you want to make sure of, and this is a UDL Principle, is that you don't 
want to say things like, boy, you're really smart.  Boy, you know, you did a nice job on 
that. 

But we want to make sure that, you want to say things, well, you did a great job 
with that.  You must've worked really hard.  Because there's some research out there 
that says when we praise kids by saying things like you're smart, you're good at that, 
that when they're faced with challenges, they don't rise to meet the challenge.  They 
give up, because they think, well, wait a minute.  I'm smart.  I should be able to do this.   

But when we say things like you're really, you really worked hard on that, you 
must've put a lot of effort into that, when they're faced with challenges, then they think, 
oh, well, I just need to put more effort into it.  So there's some research around that, you 
know.  You want to make sure that you're providing the kids with the confidence that 
they can do something, and it's a true confidence. 

Okay.  This is the part you've all been waiting for, responding to inappropriate 
behaviors.  I love this cartoon.  I don't know if you can read it.  The young man on the 
left says I started a fire in the lab on purpose.  How about you?  And he says, I tapped 
my pencil on my desk during study time.  Okay.  And they're both sitting outside the 
principal's office.   

We want to make sure to be effective that the intervention strategy meets the 
needs of the misbehavior.  Okay?  Administrators, are you familiar with this cartoon?  
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Okay.  Because there's always one who sends the kid to the office for tapping the 
pencil.  Nobody in this room.  Okay. 

Responding to inappropriate behavior.  Again, we want to have a continuum 
here, a range of things that we're doing.  We don't need to come in with both guns 
blazing.  Okay?  And these strategies will decrease the likelihood of the inappropriate 
behavior continuing.  We want to make sure that what we're doing decreases the 
behavior.  What the teacher's doing is decreasing the behavior. 

We can use this as some strategies that could be used.  The brief, contingent, 
and specific error correction.  Okay?  It's very quick.  It's no big deal.  Performance 
feedback, I'm going to go into a little bit more detail on each of these, so don't feel the 
need to take furious notes as I'm going through.  Differential reinforcement, planned 
ignoring of the behavior, not the student, response cost, and time out from 
reinforcement. 

So brief, contingent, and specific error correction is an informative statement.  It 
tells a student what they're doing wrong, and what they can do in the future.  So, for 
example, Diane, you called Dennis a disrespectful name.  If Dennis is bothering you, 
you can let him know that he needs to stop.  If he doesn't stop, you can get help from an 
adult.  Okay?  It's really quick.  It's brief.  It's matter of fact, and you're moving on. 

One of the things that we want to also encourage our folks to do is to say it and 
move.  Say it and move with the expectation that, I said, well, why wouldn't you do it?  I 
just told you.  Because when we see this, Diane, you called Dennis a disrespectful 
name.  If Dennis is bothering you, you can let him know that he needs to stop.  If he 
doesn't stop, you can get help from an adult.  And then we stand there in front of Diane 
like we've told you, now haven't we?  Say it and move.  That the expectation is, of 
course, you're going to do it.  I just told you to do it, so why wouldn't you?   

Performance feedback.  This can work nicely in conjunction with a behavior 
contract, if you get to this.  We want to talk to the student about what the problem is that 
we're seeing.  You probably want to have some data.  Geez, I notice you've come late 
to class five times this month.  That's a lot.  That's a problem, because it interferes with 
instruction, and you're not getting the benefit of being here. 

If you can make it here on time or have no more than three latenesses next 
month, then we can, then you can earn whatever.  Whatever the student is likely, likes 
to earn.  Again, it can be used nicely with a contract, but it doesn't necessarily have to 
be a contract.  You can just set a goal for the student, say this is, you know, this is what 
I'd like you to do. 

It can also be used to track positive behaviors.  You can turn it around.  Geez, I 
noticed that, you know, you were out of your seat 15 times during class, you know.  I'd 
like to see how long you can stay in your seat.  We're going to put a timer there.  And 
this becomes a little more complicated.  Keep it simple, because teachers, we have 
enough to do, okay, so keep it simple for them.   

How can they easily track this?  But if somebody's interested in finding out how 
long a kid can sit in his or her seat, then, you know, have at it.  So we can track how 
long a student will sit in a seat before he or she gets up.  It can also be used, you know, 
on a global, a greater level, you know.  If the kid had three Office Discipline Referrals in 
a month, you know, next month, I'd like to see you get down to two and provide some 
performance feedback around that.   
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Differential reinforcement, again, this is contingent reinforcement.  When the 
student engages in lower rates of the behavior, so it's called the differential 
reinforcement for lower rates of behavior.  So if you're working with a kid that's out of his 
seat 15 times in a class period, okay, we might reinforce that student for something 
when he gets down to, you know, 12 times in a class period and just continually 
reinforcing, so something that we can work with teachers around.   

Again, this can be a little bit complicated, so you want to make sure that, one, 
you have the ability to coach around this, and that the teacher has the ability to 
implement some of these strategies.  Differential reinforcement for other behaviors.  So 
as long as the student's doing something other than that target behavior, we provide 
reinforcement.  So maybe they're not actively engaged, but they're not smacking the kid 
next to them.  Okay.  So we're going to reinforce that.   

An alternative behavior.  So instead of flipping the desk and walking out of the 
room, the student requests a break.  Okay.  I'd like to go to the library or whatever it is 
that the student's doing.  We can reinforce that.  And an incompatible behavior.  I can't 
hit if I have, you know, my hands in my pockets.  You want to be careful with that one 
too.  You know, I can hit if I'm, I don't know, typing.  That was a better one.  Yeah.  Don't 
use the hands in the pocket thing.  Okay.   

Planned ignoring.  Again, we are ignoring the behavior.  This is going to be, I 
don't know if you can see it, it's a dog, and the cat's just kind of sitting there with this 
eyes closed, and the puppy is on top of it.  It says, if I ignore it, will it go away?  And, 
hopefully, the answer is yes.  It works for problem behaviors, not for problems in life.   

You want to systematically withhold attention from a student when he or she 
performs that problem behavior.  One of the things that we want to be careful of is that 
we're not just ignoring the student, okay, we're ignoring the behavior.  So if the student's 
calling out, and that’s the problem, that's the behavior that we want to ignore.  Okay? 

I'm not going to just pretend that that student doesn't exist.  I might use some 
proximity control, get a little closer, but I'm certainly not going to call on that student.  
Okay?  And I'm probably going to try to avoid any kind of attention such as the dirty look 
or the, you know, those kinds of things.  I just want to, you know, step closer and say, 
oh, you're raising your hand.  Thank you.  You have an answer.  Those kinds of things 
are what we want to make sure that we're doing.   

Also, there's another piece to this where we're going to reinforce others around 
that student who are doing the right thing, but that doesn't mean that I’m going to walk 
to the student who's performing the problem behavior and shout across the room that, 
oh, I love the way that Johnny over there is sitting so nicely, because all that does is 
draw the attention back over to where I am.  Okay.  We can provide some reinforcement 
to the students around the problem behavior, the student exhibiting the problem 
behavior, but we don't want to shout it across the room, so that now all eyes are on me 
and Johnny, who's performing the problem behavior. 

Don't want to use planned ignoring when the behaviors are severe.  Okay.  If a 
student is punching somebody, then we certainly, we're just going to ignore that.  Okay.  
Not the way to go.  Or for behaviors that are likely to spread.  Okay?  Oh, well, you 
know, Mr. Cullen ignored it when she did it, then I'm going to do it too.  You know, so we 
want to make sure that that doesn't happen. 
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Response costs.  Okay.  Saul Axelrod has a whole lot of stuff on response cost 
and the use of group contingencies.  Response cost occurs when a student performs a 
problem behavior, and you're taking away something.  It can be a token.  It can be time.  
So, you know, if you start out, okay, you have 25 minutes of extra recess on Friday, 
okay, but for every time a student does this behavior, we cross off a minute.  That would 
be an example of a response cost. 

If you're going to use response cost, be really careful.  You want to make sure 
that you're providing something that you're giving them as well.  I always like to make 
sure, if I'm using response cost, and I'm not totally against it, it's just got to be, you've 
got to use it really carefully, I like to have the menu up of what it's going to cost.   

So hitting might cost these many points or these many tokens, not turning 
homework's going to cost this many points.  Okay.  So that you have it posted, so that 
everybody knows in the beginning, because this avoids the incident where, you know, 
you're in the heat of the moment, and that's it.  You just lost 100 points.   

Well, the kid only had 50 to begin with, and now he's 50 in the hole.  Okay.  
There was a reason he needed those points.  We never want our kids to get in the hole, 
so be really, really careful.  And, again, it's a more sophisticated approach to problem 
behavior than something, I wouldn't go around coaching and say, well, just use a 
response cost.  Okay?   

If you're going to use this with a teacher, if you're going to suggest that they use 
this, I think it's something that you both need to really investigate fully.  But my best 
advice to you on this one is make sure that everybody knows what the problem 
behaviors cost.  We don't want it to be arbitrary. 

And, especially, you know, again, I worked with kids with emotional behavior 
disorders, and I learned this lesson the hard way, because what you would hear was, 
well, that isn't fair, because you only took 20 points when he did it, and you're taking 50 
from me.  Yeah.  Well, that's because I'm the adult, and I can, you know, which was 
certainly not the right answer.  But, you know, you have to defend your decisions.  So, 
again, I did come to that lesson the hard way, so think about that if you're going to use a 
response cost. 

The last one we're going to talk about is time out from reinforcement.  We use 
this a lot.  And some of us use it without even knowing that we're using it.  Middle school 
and high school teachers, you're probably not calling it time out, but you're probably 
calling it go to the office or go to ISS.  Okay?  And that's what that is.  You're giving 
them time out, but the key to time out is that time in has to be more reinforcing.  Yes.  
Not coloring in the office. 

We want to make sure, again, I was an ES teacher.  I hear a lot of things.  Okay.  
We need to make sure what we're removing the student from is a reinforcing 
environment.  Okay?  And that doesn't necessarily mean that we're removing them from 
the classroom, but it could be that you're removing the opportunity to earn some 
reinforcers for a period of time.  That would be time out from reinforcement. 

The cartoon here, again, I'm sure you probably can't see the words.  There's a 
young man with a slingshot in the room, and there's two adults there, and all the kids 
are lined up with their slingshots, and he says, I don't understand it, professor, time out 
just isn't working anymore.  Okay?  Because they're having a whole lot more fun in time 
out than they are with this teacher. 
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Again, it has to be contingent upon a problem behavior occurring.  If the function 
of that behavior is escape, then don't use time out.  Because all that time out is doing at 
that point is reinforcing the teacher's behavior.  It's providing negative reinforcement.  
It's getting rid of that problem.   

All right.  Questions about, let's see, how are we doing with time?  Oh, we are, I 
talked more than I thought I was going to.  Shocking.  Okay.  Questions about 
approaches to problem behavior?  Yes?  Yes.  We have a question over here. 
 
MAN:  . . . 
 
DENNIS CULLEN:  So is it better to use response cost with classroom reinforcements 
than it is with a school-wide reinforcement?  If your school has something in place for 
response cost, I know some schools are using like a card system, where everybody 
starts out with 500 points, and if you get an in-school suspension, or if you get an Office 
Discipline Referral, you can lose some of those points.  But those points are only used 
for end of the marking period activities.   

So I don't know that it's better or worse.  I just think that it needs to be clearly 
defined for everybody.  I would suggest that if your school doesn't have something 
where they're using a response cost, that I wouldn't necessarily implement it for 
whatever the kids are earning on a, that school-wide approach.  But if I have something 
that supports that within my classroom that I can give and take, then that would be fine.  
But, again, have the, it outlined of what those problem behaviors are going to cost.   

Another just real quick one that I learned through trial and error.  We had an 
issue with kids stealing and breaking pencils.  Yeah.  It was, you know, he broke my 
pencil.  He broke my pencil.  So they had to pay each other the points then.  So it was 
25 points to break somebody else's pencil, and they ended up, those points went to the 
other kid, so that quickly diminished the amount of pencil breaking. 

Kids coming unprepared, so if they didn't have a pen or a pencil, they could rent 
a pencil from me for 25 points.  And they got the deposit back, when they returned the 
pencil.  So it was just a, you know, just a deposit, security deposit, and I got most, I was 
going through pencils like crazy, so, all right.   

All right.  We have 13 minutes.  You have, in your possession, either on your 
table or electronically, and you can do this as a table, again, I apologize that you don't 
have all of the handouts, if you want to just take some notes for yourself, but you have 
four sheets there that are some checklists around classroom management.   

The simplest one that is the 7R, and that 7R, and I have no idea why it's called 
7R, but it's the one that says 7R is based directly on the article that we used, that we 
gathered all of this information from.  Okay.  That's a really basic classroom 
management self-assessment revised.  Okay.  This is one from Jeff Colvin(?).  It goes 
into a little more detail on each of the aspects that we talked about.  The Classroom 
Assistant Tool from the Florida Positive Behavior Support Network, and the Classroom 
Management Checklist.   

What your table's job to do is, to do is, or you could do this individually, okay, and 
I thought you would have these, is to review these, and just real quickly, you can split 
this up however you want, what are the advantages of the Classroom Management 
Self-Assessment Revised, which is the 7R?  What are the disadvantages, and how 
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might you use it?  And you're going to do that for each of the four assessments, and you 
can just do that as a table. 

And can it just be a discussion?  Okay?  Because I realize you don't have the 
paperwork to fill this out.  So but what I would like you to do is think about how could 
you, as a coach, use these tools, or which tools would you be likely to use, and what 
would you do with them?  And so have those discussions at your table, and please be 
prepared to report out.  I am going to be walking around listening and eavesdropping, 
moving, interacting, and scanning.  All right.   

So you have, I'll give you seven minutes and three minutes to report out.  Okay.  
If I could have everybody's attention again, so I can get you out for lunch.  Thank you.  I 
knew if I said get you out for lunch, I'd get your attention.  We have just about five 
minutes left.  Some of the things that I heard as I was walking around is I'd love to take 
this back to my building administrator, because we can use this as a rubric rather than 
them just saying, well, you didn't do this, you didn't do this.  Here, this is the rubric 
around what we should be doing. 

I also heard that one group liked one because it was aesthetically pleasing, 
which, I guess that could work as well.  I heard another table talking about, well, you 
know, we could use this to think about what does our school need to focus on?  Which 
of these areas does the whole school need to focus on?   

I wasn't able to hear which tools exactly folks were saying that this was the one 
they liked the best.  This was the one they didn’t like.  Anyone have any a-has, any 
thoughts that they would like to share?  Yes, please. 
 
MAN:  . . . 
 
DENNIS CULLEN:  Okay.  Right.  So the comment here is when would you use this?  
When would be the best time to start implementing this as a way of determining whether 
or not classroom management strategies are in place?   

I'll just give you my thoughts in the interest of time, and I'm sure you'll all be 
discussing this at lunch.  But I would suggest that depending on your role, but especially 
as a coach or even as an administrator, I might, the one that I would like to use, I would 
hand out as a self-eval and let folks think about what are they doing?   

And if, you know, as a coach, you can start then looking at those kinds of things 
and targeting some interventions around them.  Rather than me coming in with my little 
checklist and saying, ha, ha, I'm here to evaluate your classroom management 
strategies, let's use this as a coaching opportunity.  You tell me the areas that you think 
you need. 

Now one of the caveats with that is there are some folks who are going to fill that 
out and say I don't need anything.  Look at me.  I'm perfect.  And then you're going to go 
in and kind of do some observations and say, huh.  Or the building administrator's going 
to look at the Office Discipline Referrals and say, you know, teacher Mary Smith has 50 
more referrals than anybody else.  I need you to go in and do some coaching around 
that. 

So that's going to be just some different ways that you can approach that.  I 
wouldn't, I would not make it after nine weeks, I'm going to come in and just kind of start 
evaluating you, but I'm going to use this from the beginning and start thinking about 
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some strategies.  Any other comments, questions, concerns?  Everybody's like don't 
ask a question, so we can get to lunch.  If I get stuck with a vegetable wrap, I'm going to 
be really, okay, just real quickly to review our objectives.   

We defined the elements of effective classroom management, so, hopefully, 
you're able to talk about maximizing structure, posting, teaching, reviewing, monitoring, 
and reinforcing expectations, active engagement, appropriate, continuum of strategies 
for appropriate behavior, and a continuum of strategies for inappropriate behavior, and 
you're able to talk intelligently back at your buildings about the checklist that you've got 
a brief chance to look at. 

They are on your flash drive, and this is my contact information.  If you need to 
contact me, if you need copies of the PowerPoint or any of those things, just contact 
me.  I'll be happy to send them out to you.  And Karen is going to give you the all-
important code for your Act 48 Credit, so listen carefully. 
 
KAREN:  All right.  Well, thank you, Dennis, for a wonderful presentation.  It was very 
good.   


