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SPEAKER: From our Pittsburg Office Kathryn Poggi and Dr. Ashlea Rineer-Hershey and our webinar will 

conclude by 4:30 and periodically throughout the presentation there will be pauses so that we can 

answer as many questions that you may have. Because we have over 200 sites involved in this webinar, 

we are muting all microphones, so you will not be able to ask questions verbally. We'll ask that you use 

the text box on the left hand column of your screen to type questions and again we'll do our best 

throughout the session to answer as many as we can. Additionally, we do want to mention that this 

training is offered as guidance and it is not a legal presentation. [ pause in speaking ] As always we like 

to start with our PaTTAN mission and this first slide speaks to that and we are delivering technical 

assistance and training to school districts, intermediate units, agencies and parents and the next slide 

we'd like you to take a look at is PDEs commitment to the least restrictive environment and that is for 

students with disabilities that we need to ensure they have access to general education prior to seeking 

a more restrictive environment and we're going to be talking much more on this concept later during 

the webinar so at this time I will turn it over to my colleagues and Kathryn Poggi will begin. KATHRYN 

POGGI: Thank you Ann. Our two outcomes for this session include identifying the role and 

responsibilities of the general education teacher in the special education process. Also, describe what 

the general educator needs to know and to do in order to participate as a team member or in the special 

education process. Because an important aspect of this webinar is to help general education teachers 

understand the role in relation to special education, you'll note that some of the PowerPoint slides will 

have a small icon of a teacher in the upper right hand corner. This will indicate that the slide is a list of 

responsibilities for the general educator. The general educator is critical and an equal piece of the 

puzzle. It is very important to the success of each child with special education needs that their general 

education teacher is an active part of their education. Although special education can seem complex and 

fraught with details, for this webinars purposes we are going to look at four key components to the 

special education process. We will be taking questions following each of the four content areas of 

information. This slide depicts the four topics we will cover in today's webinar. Child Find, referral 

processes, evaluations and the IEP. If a question arises please type them in the provided text box. At the 

completion of each section we will read the submitted questions allowed and then respond. The first 

area of interest is Child Find. The federal law which governs special education is known as the Individuals 

with Disabilities Education Act, IDEA. IDEA is where you would find the Child Find mandate. Child Find 

requires all school districts to identify, locate and evaluate all children who may potentially have a 

disability or need special education. Each school district needs to adopt and use a public outreach 

awareness system to locate and identify children thought to be eligible for special education within the 

school districts jurisdiction. This means any child who is a resident within that district. Efforts to increase 

success with Child Find include awareness activities to inform the public of the special education 

services and programs in the manner in which to request them. Written information is typically found 

under the district handbook and on the school website. The Child Find process annually involves the 

following bullets: Districts must demonstrate they have a system in place to locate and identify children 

thought to be eligible for special education. Public notice must be made describing special education 



programs and how parents can request evaluation. Written information must be published in the school 

district handbook and school district website. As a general educator, you should be aware of [inaudible] 

courses available in your district that are available to parents about the special education process. Many 

of you may also notice that your district information is typically listed in your local newspaper at least 

once a year. As stated earlier, many of the details are found in bulletins, announcements and within the 

district handbook. This slide has a picture of a teacher in the corner of it. This is intended to be a trigger 

for all of the general educators that are participating today. Each time you see this picture we encourage 

you to think about your role in the process. Now let's talk a bit about Child Find. As a general educator it 

is your responsibility to ensure that parents are informed of the Child Find process and the intent to find 

children that may be potentially in need of special education services. You will notice that RTII is listed as 

part of the referral process. We will address this again in the next section. Let's pause and we will now 

look to see if there are any questions regarding Child Find. [ pause in speaking ] At this point there are 

no questions. We will be moving forward. The second topic we will be discussing today is referral. As a 

general educator you will play a role in the screening and the referral process. Particular efforts that are 

in place in PA include a 3 tiered pyramid model known as response to instruction and intervention. This 

can serve as a mechanism for finding students who are struggling both academically or behaviorally. In 

schools where you might not have an RTII model, the screening could consist of a SAP teacher referral 

directly to the building level principal or some other referral process established by your particular 

ability. It is important to keep in mind that medical needs such as vision and hearing have specific years 

in which districts are required to conduct testing. Therefore if it is not a year that your child or your 

students are being tested it does not negate the fact that if you suspect hearing or vision problems you 

should make a direct referral to the nurse. Let's talk a little bit more about RTII, eliciting possible 

screening information. The RTII multi tiered approach that provides services and interventions to meet 

the instructional or behavioral needs of the students. The main focus of RTII is to support students who 

are having academic difficulties. If a student has received interventions and progress monitoring has 

occurred, a child could be referred for an evaluation for special education. It is important to know that 

whether a district has RTII or not there are [inaudible] general education teacher must be a part of 

before a child can be referred to the evaluation process. Let's take a look at a few of these. Prior to the 

referral, the general education teacher needs to show that appropriate instruction was delivered to the 

student in the areas of reading and math so as part of the referral as the general education teacher you 

should describe how the child is functioning in reading instruction and in math instruction. It is 

important that reading and math or instruction is research based programs. Also, it is important to note 

how well the student does on grade level standard assessments in comparison to their peers. For 

example, if a student is in the fifth grade how well do they do on the PSSA in comparison to their peers 

or how well do they score on the for psych benchmark assessment compared to their grade level peers. 

It isn't just about if the student is struggling, it is also about how they are doing in comparison to the 

expected level for their age or grade. If the referral is due to a behavioral concern, the general education 

teacher needs to document where the child is demonstrating the behavioral concern. Data is the key 

point in this area also. This includes documentation about the behavior such as the frequency, location 

where it occurs, latency of the behavior, antecedents to the behavior etc. Some teachers find it helpful 

to have a set format for observing behavior so that consistent information can be documented. This may 

be something you may want to ask about in your building or talk to your building principal. The last 



bullet on this page is very important. It speaks to the fact that there needs to be repeated assessments, 

we call this progress monitoring as part of the referral. There should be data which shows how well the 

child performed in the core programs for reading and math and then how well they performed with 

interventions or strategies. This shouldn't be just a list of strategies or interventions tried but it needs to 

be data regarding how well the intervention worked for the student. Sometimes you will hear this 

referred to as a slope or rate of improvement. Again all these tasks need to be completed for a referral 

whether your district has an RTII model or not because a child cannot qualify for a learning disability 

without this type of information being in place. In regards to referral, once a student has been formally 

referred for an evaluation, the student is considered thought to be exceptional. It is very important to 

remember all rights under chapter 14, which are special education regulations. These should be 

extended to a student in the evaluation process. We now again will pause to see if there are any 

questions regarding the referrals section of this webinar. [ pause in speaking ] Ok folks we're going to 

take a couple of questions that are here. One of the questions is how long should the general education 

teacher take data on one specific behavior strategy before referring the child? Well there's no set 

answer for this. How we take data we always know that between 4 to 6 data points is a good amount of 

data to start drawing some conclusions or at least making some decisions I should say so I would say we 

would want at least 4 to 6 data points on whether that's behavioral, whether that's academics as to how 

the child is doing. So in other words if you have a child who's going to have discipline behavior that 

shows up once or twice that's probably not the kind of child you're going to make a referral on but once 

you track a data for 4, 5, or 6 times where you're seeing a pattern or a trend that is the kind of student 

that would then go to your referral process, whatever that may be, whether it's an RTII model, school 

wide or [inaudible]. SPEAKER: Kathryn, we also had a question you want to answer this what the 

acronym SWPBS stands for. KATHRYN POGGI: Yes that's the acronym for School Wide Positive Behavior 

Supports. SPEAKER: And we had a question: the general ed teacher is being asked to monitor and track 

behaviors, durations, latencies, etc isn't that part of a behavioral therapist or a school psychologist 

would do during an observation or functional behavioral assessment? KATHRYN POGGI: It's a group 

effort, it's a team effort. Certainly a school psychologist or a district behavioral consultant would 

participate in that. We often do extend that role to the general educators just due to the fact that it's 

multi-component and it's across multiple days, multiple settings. [ pause in speaking ] SPEAKER: If a 

teacher or administrator knows that a child has a disability but has not been assessed do they have a 

responsibility to I'm afraid the rest of that question is cut off I'm going to assume that it's to refer the 

child. If that is what the question is asking if the teacher or administrator knows the child has a disability 

and they have not been evaluated like formally through an evaluation process, I'm gonna think you 

mean suspect that they have a disability. So if the question is that, yes. Anytime an administrator or 

district personnel suspect a child has a disability they need to make sure they go through those actions 

that Katherine listed for a screening. That they're tracking data, they're doing some observations, 

they're having professional dialogue with colleagues, they're talking in a team effort regarding that child 

and then if you have an RTII model you'd be moving them through more intensive interventions in 

tracking data and then you would make that referral. One of the things we're trying to promote as a 

good practice is that we don't instantly just move to the evaluation stage and that's really the purpose 

of that referral and screening stage is that you have steps in place to really look at data, have data 

driven decisions and have team processes that really look at students, therefore when you get to the 



evaluation stage hopefully you'll have a lot of data supporting the reason to go through an evaluation 

for a student. [ pause in speaking] And again we have one other question on how long the general 

education teacher should take data on one specific behavior strategy. Oh I think we answered that so 

the same for academic or behavior. Ok so at this time let's go ahead and continue moving through and 

we'll continue to track your questions and take them again a little bit later. [ pause in speaking ] 

KATHRYN POGGI: Alright we will now discuss the special education evaluation process. Once the district 

asks a parent for permission to evaluate their child, which is done formally through a state required 

form, the parent has three choices. First, they can agree, sign the document and the evaluation begins 

when the district receives that form back. Two the parent can ask for an informal meeting to discuss 

what all will be included in the evaluation, or if they may have questions that need to be answered in 

regards to the evaluation process. Or lastly, the parents could also decline discussing and or giving 

permission for their child to be evaluated. If the parent declines the district no longer has any 

responsibility in evaluating or providing specially designed instruction for that student. At this time 

parents are also given a procedural safeguards notice. The evaluation team is made up of some 

important individuals. One of those is the LEA representative, which stands for the Local Education 

Agency, meaning the school district, the parent or parent's course as well as the general education 

teacher. Additionally, anyone else who is knowledgeable about that student maybe an occupational 

therapist, a physical therapist, a speech therapist may also be asked to be involved in that evaluation 

team as well. The evaluation team has to determine the answer to two questions. The first: Does the 

child have a disability by definition? There are 13 disability categories and we are going to actually look 

over what these 13 categories are in just a few slides. The second question they must answer is does the 

child have a need for specially designed instruction? In order for the child to be eligible for special 

education the answer to both of these questions must be yes. This slide talks about the 13 categories for 

which a child may qualify for special education services, just take a moment to look through this list of 

disability categories. [ pause in speaking ] Based on the results of the evaluation report, which you'll also 

see abbreviated with an ER, the evaluation team will make multiple recommendations to the IEP team. 

Most importantly the evaluation team will determine whether the child [inaudible] for special education 

based on the data from the evaluation report. After all the data has been gathered and evaluated, the 

team will make recommendations concerning the child's disability, if any, and the need for specially 

designed instruction due to the disability. These members of the team must be invited and be given a 

copy of the evaluation reports to read. If the student is suspected of having a learning disability then 

everyone on the team must sign the evaluation report commonly called the ER and mark whether they 

agree or disagree. Many of you may read and sign the ER for all of your students no matter if the 

diagnosis is learning disability or a different disability category and this is simply a good practice but not 

required by the law. Remember the evaluation team does not have to formally meet. Some districts 

choose to meet; some choose to send the report around to all team members to read independently. 

You will want to find out what specific system is used in your district currently. The timeline for teachers 

to be aware of is that once the district receives the permission to evaluate form, which has been signed 

by a parent, the evaluation team has 60 calendar days to complete the evaluation report. Your role 

during this time is that when you are asked for information about a student you keep in mind the timely 

nature of this request. Although it may take a few days to gather the requested information about a 

particular student, it's imperative to the evaluation process that you do this in a timely manner so that 



the district can adhere to these required timelines. This is one of the items that is checked during the 

cyclical monitoring process, which people commonly refer to as a special education audit. Teachers here 

is what it means for your involvement in the education process, excuse me in the evaluation process. 

You need to be collecting data on your students regularly and systematically in relation to your student's 

educational needs in the area of academic and behavior. It's important to have a system of keeping 

track of this data, also called progress monitoring so that you can easily access this material and provide 

it to the evaluation team when it's requested. It's also important to offer any anecdotal information, 

meaning your own notes, about how your students are progressing through the general education 

curriculum in relation to their peers. This information will be very pertinent to the ER process and as the 

general education teacher you are an important member of the evaluation team because you have very 

extensive knowledge about the student and how they're doing in your classroom. If the child has a 

disability and needs specially designed instruction, they're considered an exceptional student and will 

qualify for special education. An individualized education plan also known as an IEP will need to be 

developed and the general education teacher is critical in this process as well. The creation and 

implementation of the IEP should be a team process and not just the job of the special education 

teacher. This IEP process will need to happen within 30 calendar days from when the ER is completed 

and again please take note of bullet number 3 on this slide. It's important to remember that all kids are 

our kids. With the increased number of special education children being included in the general 

education classroom, it's now imperative for the general education teacher to take responsibility for the 

education of all children in their classroom. The special education teacher should not be seen as the 

teacher who is the sole instructor of students with special education needs. Your role as the general 

educator is critical in the success of all children in your class. Now let's pause again for questions 

regarding the evaluation process before we talk about the last section on the IEP. [ pause in speaking ] 

SPEAKER: Ok we have two questions. The first is could you address MR, meaning mental retardation 

versus intellectual ID issue. I will say this: There is a piece of legislation known as Rosa's Law. President 

Obama signed it into law just recently in the last week and essentially what Rosa's law does is it replaces 

the terms mental retardation with intellectual disability in all the federal regulations and language. It 

does not change that mental retardation is a disability category in Pennsylvania right now. This is a 

replacement of federal language. It certainly you know it's an opinion it certainly has its time and we're 

glad to see that. As we know the term mental retardation or retardation is certainly used in a negative 

or derogatory way in general use of language so intellectual disability has been the word that's been 

chosen to replace that. So it's a federal language replacement at this point. When ESEA, which is 

commonly thought of as no child left behind right now is reauthorized, following that the IDEA 

Disabilities Act will be reauthorized as well. When that occurs that may be when we see some of the 

language of intellectual disability enter into the law and then again at the state level chapter 14 

regulations are revised after that point. So it's a long process of ESEA being reauthorized and then IDA 

being reauthorized and then chapter 14 so the term intellectual disability will probably eventually filter 

down into our regulations but at this point it's just a change of terminology and we have a second 

question that says when a child is thought to be exceptional, in other words in the evaluation stage, 

does that mean you cannot suspend a child? And the answer is you must follow disciplinary actions 

when they are thought to be exceptional, the same as if they are exceptional at that time, which means 

you cannot suspend for more than 10 consecutive days, or 15 cumulative days. So the same disciplinary 



procedures do apply while you're in the evaluation stage. And with that Ashlea let's go to the last 

segment. [ pause in speaking ] ASHLEA RINEER-HERSHEY: Alright now let's talk specifically about the 

individualized education plan and the IEP meeting process. These are the members that must be invited 

and in attendance at the IEP meeting. The parent or parents again are invited and hopefully in 

attendance of that IEP meeting. The LEA representative again, the school district representative, the 

special education teacher, and the general education teacher, and the others as appropriate. Again just 

like at the evaluation meeting. For secondary students, once the child reaches and again secondary 

meeting children once they reach the age of 14 the child should also be included at their own IEP 

meeting so they also must be invited to their IEP meeting after age 14 or at age 14. We want children to 

take an active role in their education and for special education students it's important for them to be 

aware of their IEP and its goals. Remember the ultimate goal for all of our children is graduation. [ pause 

in speaking ] These are some important points for the general education teacher to be aware of. You 

again are critical members of the IEP team and your contributions are critical to every child's success. 

Even though only one general education teacher is required to be at the IEP meeting, all teachers should 

feel compelled to share information about how the child is doing in their classroom. The more data that 

can be shared about the student in each of his or her classes the more effective the IEP process can be. 

LRE stands for least restrictive environment and this is a very important concept for general education 

teachers to understand in regards to this IEP process. By definition this is what LRE means and there's an 

excerpt from the law right there on your slide. The public law 94-142, which is now coded as IDA 2004 

used this language to define the least restrictive environment also abbreviated as LRE since 1975. The 

language has stood the test of time and has not changed very much. The language is about access to 

public education, typical peers and the general education environment with appropriate supports and 

services. You will notice that the maximum extent appropriate is underlined and highlighted on your 

slide. The reason for this is because the general education classroom placements should always be 

considered first before discussing services or locations that are not part of general education. We want 

to keep all of our children included in the general education classroom for as much of their school day as 

possible. Again here on the wall it states children should only be removed from general education 

classrooms when all other options have been exhausted. Before this can occur IEP teams must envision 

how the general education classroom could operate with the use of supplementary aids and services 

that are designed to help support a student to be more successful within their classroom environment. 

We will discuss a few examples of supplementary aids and services in just a couple slides but keep in 

mind as general educators LRE isn't just a suggestion it is the law. So just take a couple of minutes to 

think about this question. So what does all of that really mean and what is meant by supplementary aids 

and services? [ pause in speaking ] . The IEP team must always first consider the general education 

classroom again with that assistance of supplementary aids and services and specially designed 

instruction before we consider a more restrictive placement. In other words, kids don't earn their way 

into general education, this is where they begin and everyone should start as part of the whole. So let's 

take a look at some answers to what that question asked. What are supplementary aids and services? 

Supplementary aids and services means anything that allows a child to access and meaningfully 

participate in general education to the maximum extent possible. The goal is to provide children with 

the supports, the aids and services that they need within the general education setting so that they do 

not need to be removed and placed in a separate classroom or another school setting. These are just a 



few examples of some types of supplementary aids and services. I'm just going to talk a little bit about a 

few of these. One is co-teaching. Co-teaching is often used to provide successful inclusion of special 

education students within their general education classrooms. With this model of instruction, both 

teachers, the general and special education teacher share classroom responsibility of planning, 

instructing and assessing students. Another supplementary even service that's listed on this slide is 

professional development. This is another strategy used to increase the teaching staff's knowledge of 

certain strategies that can be beneficial to students so if you have any students in your classroom who 

would benefit from a certain strategy your district may get some professional development for you so 

that you can become more knowledgeable and experienced in that strategy area. Another area is 

individualized behavior plans. These are often implemented through the collaboration of behavior 

specialists and general educators as well as special educators to develop, implement and monitor 

positive behavioral supports put into place to intervene when we have children who are exhibiting 

challenging behaviors that may be seen in the general education classroom. There are some other 

related services and other supports that are listed on this slide as well. These are all just options of how 

to include our students more successfully. The general education and special education teacher need to 

be collaborators for a child's IEP but all staff involved in that particular child's education should have 

access to the child's IEP but please keep in mind that this is a confidential document and therefore 

needs to be kept private. Discussion of this child should not be occurring in the faculty room, lunch room 

etc. But anyone who is responsible to implement the IEP should be part of the IEP and have easy access 

to that document. As a part of the IEP, the IEP team also needs to determine how the school staff can be 

given support as they implement the IEP goals and specially designed instruction. Some supports may 

include training, technical assistance or any other support the staff feels they need to have for 

implementation. For example, if you have a child with autism in your classroom teachers may need to be 

given specific training on de-escalation strategies or creating visual schedules that would help assist that 

student be more successful in general education. So if you're not understanding a specific strategy you 

are being asked to implement through the IEP, or if you have concerns about the disability 

characteristics being displayed by students, you need to advocate during the IEP meeting that supports 

being provided to help you, the classroom teacher, the general educator to have the skill set you need in 

order to work successfully with that student. These are just some important points for the general 

education teacher to be aware of. You are critical members of the IEP team and your contributions are 

important to each of your student's success. It's important for the general ed teacher to be comfortable 

identifying specially designed instruction and accommodations that they you have found effective in 

supporting a child in your classroom and you want to make sure that you're also sharing that 

information with other classroom teachers. It's important for you to feel comfortable asking for 

assistance from the special education teacher, the occupational therapist, the physical therapist, the 

speech and language pathologist when you're in need of support in implementing that IEP. They have a 

specific skill set and they're able to provide you some additional instruction or some additional help in 

implementing the IEP goals. Let's pause again for some more questions on the IEP process. [ pause in 

speaking ] SPEAKER: Ok folks we've had a few questions come in so we're going to answer some of these 

for you now. The first question one of the questions we have is what are structural aids such as grab 

bars. Ashlea? ASHLEA RINEER-HERSHEY: Grab bars are one of the examples listed on the supplementary 

aids and services slide of the PowerPoint and these are any grab bars along with anything else that could 



be included in the structure of a classroom set up or in the structure of a restroom possibly, or near 

stairs, or maybe an elevator that would make things more accessible for a student who may have a 

physical disability. So any kind of structural aids that might fit into any of those places in the child's daily 

routine of where they go throughout the school building would also be considered supplementary aids 

and services. SPEAKER: Ok and Kathryn, we have a question regarding autism. If a child is solely 

diagnosed with autism why does the LEA so often try to add mental retardation? Is that to lessen the 

curriculum required to be given to that child? KATHRYN POGGI: When you consider the question the big 

point and the pivoting point is where that child is intellectually participating or performing therefore the 

assumption can't be that we always have a co-diagnosis of autism and mental retardation or intellectual 

dysfunction. We have to have a school psychologist on that team to make that decision. In doing that 

you will be able then determine which class placement will be best for that student. So I think it just 

goes to the assumption can't be made that those always exist together. SPEAKER: Ok and we have a 

question regarding co-teaching and should the co-teachers have to do lesson plans as well? So Ashlea, 

maybe you'd like to answer that. ASHLEA RINEER-HERSHEY: This is a good question. Co-teaching can 

happen with two teachers who do not have the ability to plan full lessons together so co-teaching can 

happen without the actual collaboration in each lesson plan that the teachers implement. If the two 

teachers are able to have brief small periods of time to plan together and maybe they're just planning 

small activities together and not full lessons, that's still considered co-teaching, there's some different 

models of co-teaching and that would fit into one of the other co-teaching models. So you don't 

necessarily need to be teaching and planning full lessons together for you to be actually doing co-

teaching. SPEAKER: Ok and we have a question regarding dual diagnosis. In order do you need dual 

diagnosis in order to be eligible otherwise it would be considered apply able for a plan if it is just one 

disability. The answer to that is that those are two separate things. An IEP is very different than a 504 

plan and you do not need just one disability, students might have multiple disabilities when they're 

eligible for an IEP. 504 plans are completely different are we're not gonna muddy the waters on this 

webinar but there is an upcoming webinar on 504 that I would direct you to our PaTTAN website to 

participate in that to hear the difference between IEPs and 504 plans. Alright let's see what other 

questions we have here. Are substitute teachers informed of an IEP for a student in their class the day 

they are substitute teaching? Well sometimes they are, sometimes they aren't I would guess. I don't 

know that with every substitute teacher if you need to go through an IEP document, that probably is not 

necessary but what you do need to make sure of is if a substitute teacher is in a classroom and there are 

certain specially designed instruction activities that need to occur then that substitute teacher needs to 

be informed of it. That might be as simple as a special ed teacher quickly meeting with that substitute 

teacher to fill them in, it may be the building principals sharing it with them, there may be something 

noted in the plans from that general ed teacher to their substitute but surely let's take an example of a 

student who maybe has the use of a wheelchair and needs excess time when traveling in between 

classes, you would want to make sure that accommodation is occurring so that substitute would need to 

know that. So they don't need to know every nuance but they certainly need to know enough of the 

plan to make sure that the child receives what they should be receiving throughout the course of the 

day. [ pause in speaking ] Ok we have another question that Ashlea if you'd like to answer this: Should 

you include modified tests in the IEP as specially designed instruction even if it is only modified in certain 

content areas? ASHLEA RINEER-HERSHEY: Yes you would want to make sure that in the specially 



designed instruction area of the IEP that you are making note of the need for modified assessments for 

the student. Again with this particular question it was asking if it's just in particular content areas and 

you would want to be specific if need be a science and social studies there's the need for modified tests 

but not in the other content areas but you do want to make sure this is made known so that all general 

education teachers are following this and that when an IEP you know extends from one school year to 

the next that it also continues in the following school year as well. SPEAKER: Ok great we have another 

question on the board: What is the difference in the school psychologist's diagnosis versus an 

independent diagnosis which has the precedent? So the answer to this question is pretty simple: The 

evaluation is done by the school is the evaluation and it will stand for the child for qualifying for a 

disability needing special education and so forth. The law regarding independent evaluations is this: You 

must take into consideration an independent evaluation so parents may have an independent 

evaluation and the school may be conducting the evaluation as well. When the independent evaluation 

is completed that can be shared with the school, that evaluation team would take that into 

consideration to formulate a final evaluation plan. So you give its due attention but it certainly does not 

trump a school evaluation. Ok we have another question regarding dual diagnoses. How about gifted 

learning and learning IEP. The IEP format that must be used when a student qualifies for gifted 

education as well as special education is the IEP for special education so you would use that format. [ 

pause in speaking ] Ok I think that's most of the questions are up here and someone caught a spelling 

error so thanks, we thank you for that. Any other questions at this time? I think we've captured most of 

those. Ashlea any final comments? ASHLEA RINEER-HERSHEY: No I don't think so. Thank you so much for 

all participating across the state and Katherine and I's email addresses and contact phone numbers are 

available on this slide as well if you have any other questions that we can help you with. SPEAKER: Ok 

thank you participating. Thank you.  


