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Pennsylvania Verbal Behavior Project:  

Overview Assembly 
 
 
MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  The Pennsylvania Verbal Behavior 
Project is pleased to take you on a journey.  Through the course of this program, you 
will see the stories of several students participating in the project and witness the 
progress they made within the course of one year.   
 
MIKE MIKLOS:  We hope you find this program inspiring and helpful to you in your 
efforts to serve students.   
 
WOMAN:  Touch Dora.  Touch Dora.  That’s Boots.  Touch Dora, yay. 
 
BOBBIE BRINER:  I’m Bobbie Briner.  I’m Ethan Briner’s mom.  He’s five years old, 
autistic.  This is his first year in the program.  It used to be you couldn’t even take him 
into a crowded room.  He’d cover is ears.  He’d scream at the top of his lungs.  He’d 
throw himself down.   
 
LINDA FRANCHOCK:  When he came into the classroom, everything was virtually new 
for him.   
 
DEANA CONNER:  No requests.  He was not able to control his environment at all.  
With the project, we’ve learned how to parent him, how to make better things happen 
when he cooperates with us.  What’s this one?   
 
ETHAN BRINER:  Bathing suit. 
 
DEANA CONNER:  Bathing suit.  Yeah. 
 
BILL GALBRAITH:  Now Ethan is able to mand for things that he never was before.  It 
gives him that functional ability to control his environment. 
 
BOBBIE BRINER:  I think the biggest things that we’ve seen is how much better he is 
in the community.  He’s much more engaged. 
 
MAN:  In other words, he wants to approach all of the staff. 
 
ETHAN BRINER:  Movie. 
 



DEANA CONNER:  Movie.  And sometimes we can’t get him out of his desk, so mission 
accomplished. 
 
BOBBIE BRINER:  No, no, no.  I love you. 
 
ETHAN BRINER:  I love you. 
 
BOBBIE BRINER:  Even to see him happier, to be able to just enjoy being a kid more. 
 
ETHAN BRINER:  Police car. 
 
WOMAN:  It is a police car . . .  
 
WOMAN:  Oh, no, wait for . . .  
 
DEANA CONNER:  When David first came into this classroom, I could not do anything 
with him.  He fought, and we fought just about 44, 45 minutes for David just to sit in a 
chair.   
 
DAVID:  . . . over me. 
 
DEANA CONNER:  When David doesn’t know the answer to something, it makes him 
very, very angry and very frustrated. 
 
WOMAN:  What is it? 
 
DAVID:  Spaghetti. 
 
WOMAN:  Yeah.  What’s this one? 
 
DAVID:  Chicken. 
 
BILL GALBRAITH:  Deanna and her staff have been able to use methodologies that 
promote high degrees of success.   
 
DEANA CONNER:  Giving David the opportunity to succeed has improved his life. 
 
BOY:  There you go, David. 
 
DEANA CONNER:  Kinder to the kids.  He approaches his peers.  His communication 
is fantastic, and he’s happier.  He’s really a changed kiddie.  What are those?  Cows. 
 
GIRL:  Cows. 
 
WOMAN:  I have two daughters in the classroom.  In September, the girls had a hard 
time sitting for like a minute.   



 
WOMAN:  Sit.   
 
WOMAN:  There’s some watermelon . . .  
 
DEANA CONNER:  Hey, Rachel, do this.  Now she’s sitting and attending at the desk 
where she would have been gone by now.  In the beginning of the year, Ashley was 
beginning to vocalize. 
 
ASHLEY:  B, E, E. 
 
KIM BENNETT:  In September, she had ten different sounds.  The data is showing 
such progress from the beginning of the year. 
 
WOMAN:  You sleep on a? 
 
ASHLEY:  Bed. 
 
WOMAN:  Good.  What’s this? 
 
ASHLEY:  A bed. 
 
WOMAN:  Good.  And what’s this?   
 
KIM BENNETT:  Now she’s actually able to say three-syllable words. 
 
WOMAN:  What is it?  Umbrella. 
 
ASHLEY:  Umbrella. 
 
WOMAN:  Good. 
 
DEANA CONNER:  Her motivation has just increased.  She’s grown up a lot too.  
There’s a lot of maturity with Ashley.  Her skills are transferring over to home and into 
the community. 
 
WOMAN:  She seems a lot more sure about herself, confident, excited, and happy. 
 
DEANA CONNER:  Clap your . . . 
 
ASHLEY:  Hands. 
 
DEANA CONNER:  Wave. 
 
ASHLEY:  Bye. 
 



DEANA CONNER:  Rachel, who can attend much longer than she used to and is 
picking up things at a slower pace, but still learning. 
 
WOMAN:  Oh, my goodness.  I thank God for the Verbal Behavior Program because, 
without this, I don’t know if I’d have my children speaking or even wanting to speak. 
 
DEANA CONNER:  Getting them under control has just changed their lives.  It’s just 
amazing. 
 
BOY:  See that’s . . .  
 
WOMAN:  Good job . . .  
 
AMIRIS DIPUGLIA:  This year, Alexander has made just tremendous strides.  When he 
came in this year, he was only sounding out a few sounds.   
 
WOMAN:  Shoe.  
 
ALEXANDER:  . . .  
 
WOMAN:  Awesome job. 
 
AMIRIS DIPUGLIA:  He’s learned how to blend those sounds.  He’s now reading short 
sentences. 
 
ALEXANDER:  He has sand on his feet. 
 
WOMAN:  That's it, bub. 
 
LEAH DEITRICH:  Alexander did acquire over 600 discrete targets just during the 
school year. 
 
KATIE STAUB:  Increase in academic skills, including reading, math, each verbal 
operant, handwriting, occupational therapy, you name it, Alexander has demonstrated 
progress. 
 
AMIRIS DIPUGLIA:  Not only the number of skills he’s acquired, but he’s able to 
generalize those skills.  He can communicate, and I no longer have to guess what he 
wants.  In the beginning of the year, he wasn’t approaching any peers at all, let alone 
asking for things from peers.  He’s happy.  He’s happy to be with people, to interact with 
people.  He has, for the first time in his life, a friend.  What more can I ask for than for 
my son to now prefer to be with other people because he’s learned the value of others? 
 
WOMAN:  Get ready.  
 
T.J.:  R-r-r. 



 
WOMAN:  Yes, r-r-r.  Get ready.   
 
LEAH DEITRICH:  T.J. has made huge gains.  We’re having significant problem 
behavior in the beginning of the year.  This is what his graphs looked like.  The yellow is 
aggression, and this aggression, for instance, is about 220.  Through effective mand 
training with T.J. and effective behavior procedures, T.J.’s behavior is now down to near 
zero.  At the beginning of the year, T.J. was not a reader at all.  He now has four sounds 
that he’s able to read. 
 
WOMAN:  He has come a long, long way.  I’m really proud of him. 
 
WOMAN:  Fast or slow? 
 
ZACH:  Fast. 
 
WOMAN:  I’m Zach’s mother, and he is four and a half years old.   
 
SHERYL WATSON:  At the beginning of the year, Zach tended to speak to us in one-
word sentences, one-word mands.   
 
WOMAN:  What are they? 
 
ZACH:  Eyes. 
 
WOMAN:  To get him to put two words together was almost impossible. 
 
ZACH:  Fast. 
 
WOMAN:  Fast . . . Elmo. 
 
SHERYL WATSON:  Now in April, he’s using four- to five-word sentences.  The 
phrases he uses are more grammatically correct.   
 
ZACH:  It looks like spaghetti. 
 
WOMAN:  The progression has been fantastic.  When we’re driving along, he actually 
says to me, mom it’s green.  You can go, you know, and he actually spells g-o, spells 
go, and he likes to read the stop signs. 
 
BILL GALBRAITH:  Zach has progressed from just manding for things that he wants to 
spontaneously manding for things in the environment, and that’s really the building 
block of conversational skills. 
 
ZACH:  Susan. 
 



SHERYL WATSON:  Susan had the ball.  Where was it? 
 
ZACH:  In the pocket.    
 
SHERYL WATSON:  We’ve seen a lot of progress with him, so we’ve begun asking him 
to mand for information throughout the room. 
 
ZACH:  Did you find the Play-Doh? 
 
SHERYL WATSON:  You need to go find the Play-Doh.  Go ask Susan, where’s the 
Play-Doh?   
 
ZACH:  . . . Play-Doh? 
 
WOMAN:  Yes, Zach. 
 
ZACH:  Can we find some Play-Doh? 
 
WOMAN:  It’s exciting that he wants to be around other people.  He wants to go play 
with kids in the park, and he wants to be around me all the time.  He’s constantly 
coming to me and asking me to play games with him.  It’s just been incredible, the 
change in him this year is just, it’s phenomenal.  It just makes me very happy. 
 
DREW:  Up. 
 
WOMAN:  Up.  One, two, three, up. 
 
SHERYL WATSON:  Drew has come a long way this year.  In September, Drew came 
with zero labels, and one of the goals was that he would be able to label ten common 
objects.  And now he’s up to 58.  
 
WOMAN:  What’s this? 
 
DREW:  Baby. 
 
WOMAN:  Baby.  What are these? 
 
DREW:  Keys. 
 
WOMAN:  Keys.  How about this one? 
 
DREW:  Computer. 
 
WOMAN:  Computer. 
 
WOMAN:  Can you say boat? 



 
DREW:  Boat. 
 
WOMAN:  Boat.  Tell him to say a word, and he, lately, has just been making every 
effort to say something. 
 
SHERYL WATSON:  He is excited about coming to school.  He likes working at the 
table with us.  He has made such great progress. 
 
WOMAN:  This is my son, Dillon, and he is four years old. 
 
WOMAN:  Apple.  Apple.  Apple. 
 
DILLON:  Apple. 
 
WOMAN:  What’s this? 
 
SHERYL WATSON:  In September, Dillon had five labels.  He now is up to 111.  He 
had eight mands.  At this point, he has 35 mastered mands.   
 
DILLON:  Apple. 
 
WOMAN:  Apple? 
 
WOMAN:  In the beginning, we wouldn’t know if he was hungry.  We wouldn’t know if 
he was tired.  And it was constantly a guessing game.  And, now, you know, he’s 
learning to let me know those things. 
 
WOMAN:  What’s in the cup? 
 
DILLON:  Water. 
 
WOMAN:  Water. 
 
SHERYL WATSON:  It’s a beginning of conversation.  We’re at the point where we’re 
learning new signs every day.  He can come and tell you what he wants using signs. 
 
WOMAN:  What is this? 
 
DILLON:  . . .  
 
WOMAN:  An airplane.  Yeah. 
 
WOMAN:  He’ll run up and, you know, put out his arms to give me a hug.  He’s really 
come out of his shell. 
 



WOMAN:  As a mom, it gives me a sense of relief to know that progress is being made, 
and each day, you know, we see them just, you know, growing and, you know, their 
skill’s improving. 
 
BROOKE:  Hi. 
 
JEAN GORDON:  Brooke is a four-year-old little girl that’s been in this classroom for 
about a year and a half.  She has a long history of engaging in fairly high rates of 
problem behavior. 
 
SHERYL WATSON:  We had escape behaviors, very noncompliant about doing 
anything in the classroom.   
 
BROOKE:  . . .  
 
SHERYL WATSON:  :  We just charted the frequency of aggression, and we could go 
anywhere from over 35, and here we have one at 195 times during the day. 
 
JEAN GORDON:  The Verbal Behavior Project approach to dealing with these kind of 
problem behaviors has been very effective for Brooke.  Looking at the most recent data, 
she’s down to an average of 16 aggressions per day. 
 
WOMAN:  So what we’re trying to get now is more spontaneously manding from her.   
 
BROOKE:  Dog. 
 
WOMAN:  Dog.  Drink.  Nice. 
 
JEAN GORDON:  There used to be just a lot of random words that she would say.  
Now she will repeat or echo almost anything that we say to her. 
 
WOMAN:  Open. 
 
BROOKE:  Open. 
 
JEAN GORDON:  And Brooke has learned to use language to communicate and 
control her environment. 
 
WOMAN:  In September, there was very little compliance, and due to pairing ourselves 
with reinforcements, she’s gained confidence that we’re going to be there.  That is what 
makes it work. 
 
WOMAN:  I am so proud of Brooke, and I’m proud of my staff for sticking with it and 
working with Brooke. 
 
MIKE MIKLOS:  The work at the Pennsylvania Verbal Behavior Project is ongoing.   



 
AMIRIS DIPUGLIA:  For more information, visit the PaTTAN website, and thanks for 
watching. 
 

 

MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  Welcome to the Pennsylvania Verbal 
Behavior Project Guide.   
 
MIKE MIKLOS:  This segment will cover behavior management.  Children with autism 
often have difficulty related to communication.  They can’t label things in their 
environment.  They can’t ask for what they want.  They can’t direct another person to 
help them when they need help.  These issues related to communication often lead to 
problem behavior, temper tantrums, aggression, and sometimes self-injurious behavior.   
 
MAN:  Stand up.  Stand up. 
 
MIKE MIKLOS:  Managing problem behavior is always a concern for the students we 
serve.  Christian was upset because something he likes was removed.  Tyler 
immediately began asking Christian to do things that Christian had already been taught.  
They were tasks that we knew he would be highly likely to cooperate with.  Once 
Christian cooperated with those demands, it led to him being able to ask for what he 
wanted.  In this case, he asked for the puzzle. 
 
AMIRIS DIPUGLIA:  Teachers identify the function of the behavior, what’s maintaining 
that problem behavior, and then addressing that with effective interventions that include 
antecedent manipulations to prevent the behavior, teaching an alternative behavior, and 
insuring that the problem behavior does not contact reinforcement.   
 
MIKE MIKLOS:  Problem behavior often results in children not being able to control 
their environment, not being able to get what they want when they want it. 
 
WOMAN:  Here we go. 
 
JEAN GORDON:  Brooke has had a long history of problem behaviors, as it seemed 
often the function of those behaviors was to communicate something she wanted, but 
didn’t have a way to ask for it.  We’ve tried to change the value of things, trying to pair 
participating in activities with positive reinforcement.  And Brooke has learned to use 
language to communicate and control her environment. 
 
MIKE MIKLOS:  Teaching children alternative means of requesting will often serve to 
reduce problem behaviors.  Our goal is to teach children skills they need to get along 
with others.  For more information, visit the PaTTAN website. 
 
 



MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  Welcome to the Pennsylvania Verbal 
Behavior Project Guide.   
 
MIKE MIKLOS:  This segment will cover classroom organization.   
 
WOMAN:  Take it over to seven.   
 
AMIRIS DIPUGLIA:  When we talk about classroom organization, we’re talking about 
organization of space, materials for instruction, data collection tools, and time.  When 
we’re organizing a space, we want to make sure that the seating is appropriate for 
students, so it’s going to allow them to be able to access the materials of instruction and 
respond effectively. 
 
LEAH DEITRICH:  In our classroom, we label each of our centers, so the students 
know exactly where they’re going, so the staff know exactly where they’re going.  We do 
have some prompts on the wall for staff to make sure that our instruction is effective for 
the students, so there’s other areas that are a little bit more open where more students 
can be seated because we are preparing our kids for a regular ed type setting. 
 
AMIRIS DIPUGLIA:  We want to make sure that the furniture is located so that it allows 
for good ebb and flow in the classroom and nice transition from one area to another.  
When we talk about materials for instruction, we want to make sure that all instructors at 
all times have the materials at hand, data collection tools, data collection sheets, a timer 
for any timing kind of data that needs to be taken, a clicker, tally counters for any 
frequency data, which makes that a little simpler. 
 
LEAH DEITRICH:  You’d be really surprised how important it is to have your data 
collection materials available and have it all compact and in one spot so that you can 
effectively instruct your students and minimize your problem behaviors. 
 
AMIRIS DIPUGLIA:  And, lastly, time management.  Time is precious.  These students 
don’t have time to waste.  At the least, 75% of the day should be set for instructional 
time for specific teaching. 
 
LEAH DEITRICH:  The schedule is an essential part of our classroom.  We plan each 
day for each student individually.  The staff know which student they have.  They know 
at what time they have that student.  They know what center they’re going to.  And they 
also know what type of instruction they’re supposed to do with the students that they’re 
with. 
 
AMIRIS DIPUGLIA:  All of that is just critical for a classroom to flow and for effective 
instruction to occur and us to make sure that we’re utilizing their instructional time 
appropriately.   
 



MIKE MIKLOS:  For more information, visit the PaTTAN website. 
 
 
MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  Welcome to the Pennsylvania Verbal 
Behavior Project Guide.   
 
MIKE MIKLOS:  This segment will cover database decision-making.   
 
WOMAN:  Remember . . . Alexander.  What’d she do?  What is she . . . 
 
MIKE MIKLOS:  Data drives decisions throughout the project.  Controlling what we’re 
teaching, measuring how the student does, his response to that, that’s where we’re 
seeing the results. 
 
WOMAN:  What is it?   
 
BOY:  Chicken. 
 
WOMAN:  What’s a chicken say? 
 
BOY:  Bawk . . .  
 
AMIRIS DIPUGLIA:  It is critical for teachers to know how to collect data, what data to 
collect, how to analyze that data, and how to make instructional decisions. 
 
DEANA CONNER:  They generalize it once.  They’ll do it the three times, but if they’re 
not learning it, then make sure we do it three different ways. 
 
WOMAN:  Yeah.   
 
AMIRIS DIPUGLIA:  Each student in the classroom has a program book.  This program 
book will include a grid of the behavioral language assessment that has been imparted.  
In this case, it’s the reading map.  From this assessment, the teacher will select her 
programs.  Not only will she select the skills that need to be taught, but also she’s 
looking to select individual targets that are going to be relevant for the student. 
 
DEANA CONNER:  Say mop. 
 
GIRL:  Book. 
 
DEANA CONNER:  Say banana. 
 
GIRL:  Banana.   



 
DEANA CONNER:  Good girl.   
 
MIKE MIKLOS:  Having a scientific approach is critical because science works. 
 
DEANA CONNER:  Actually, I do love data, and I never thought I would.  In this way, 
we’re able to make instructional decisions based on the data that we keep.  It keeps me 
accountable.  It’s great to see the progress.  Now I feel very confident when I go, and I 
can say to a parent, this is exactly what they’re doing, not that they’re doing well or 
they’re doing okay. 
 
MIKE MIKLOS:  Evidence-based functioning needs to be cold and clinical.  When we 
look at data, we have to make clear, hard decisions based on how that child is 
performing.  That aspect of instruction needs to be precise, needs to be direct.   
 
WOMAN:  The data makes that clear.  It tells the story of what’s happening.  When 
you’re plotting points on a graph, and the numbers continuously go up for skill 
acquisition, or the behaviors continually go down, it is so rewarding as a teacher to 
know that you’re making a difference in the lives of your students. 
 
MIKE MIKLOS:  For more information, visit the PaTTAN website. 
 
 
MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  Welcome to the Pennsylvania Verbal 
Behavior Project Guide. 
 
MIKE MIKLOS:  This segment will cover direct instruction. 
 
WOMAN:  Next word, sound it out.  Get ready. 
 
BOY:  Rock. 
 
WOMAN:  Hey, what word? 
 
BOY:  Rock. 
 
WOMAN:  Yes, rock. 
 
AMIRIS DIPUGLIA:  Skills such as reading, math, improving expressive language are 
usually addressed using direct instruction programs. 
 
WOMAN:  Sound it out with me.  Get ready. 
 



AMIRIS DIPUGLIA:  What’s beneficial about these programs is that the lesson is 
scripted for the teacher, so she doesn’t have to worry about having to design programs 
that teach reading or math.  A lot of the skills that are taught through these direct 
instruction programs are then carried out to other group teaching settings, and those 
groups are gradually increased until they are then transferred into their regular 
education settings. 
 
WOMAN:  Together, what’s this called? 
 
BOY:  Bubble . . .  
 
WOMAN:  Early in the year, these boys were only able to work with one other student.  
Now they’re able to be paired with two students.   
 
WOMAN:  What do you write with? 
 
BOY:  Pencil. 
 
WOMAN:  And the girl put on her shoes.  What did the girl put on? 
 
BOY:  Shoe. 
 
WOMAN:  And this is a huge, huge step because if you think about it when they go to 
regular ed, there’s rarely a chance that they’re only going to have one or two people 
around them, and they’re doing a fabulous job. 
 
MIKE MIKLOS:  For more information, visit the PaTTAN website. 
 
 
MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  Welcome to the Pennsylvania Verbal 
Behavior Project Guide. 
 
MIKE MIKLOS:  This segment will cover fluency. 
 
WOMAN:  Ready. 
 
TOMMY:  Go. 
 
WOMAN:  Set. 
 
TOMMY:  Go. 
 
WOMAN:  Go. 
 



MIKE MIKLOS:  Fluency training is a critical component of academic performance.  
Almost all skills that we use in day-to-day life have to be emitted fluently for them to be 
functional.   
 
BOY:  Chair, fork, book . . .  
 
AMIRIS DIPUGLIA:  When building fluency, instructors collect data on the baseline.  
Once that baseline is set, then we set goals, targets, and we gradually increase the 
requirements. 
 
WOMAN:  Ready.  Set.  Go. 
 
BOY:  Nine, 16, 10, 7, 12 . . .  
 
AMIRIS DIPUGLIA:  The goal is to get these students to be able to respond accurately 
and quickly just like their typical peers do. 
 
WOMAN:  This, this . . .  
 
MIKE MIKLOS:  For behavior to be useful in interactions with other people, it must be 
fluent.  We need them to be able to speak with accuracy and at an adequate rate so 
that they are engaging the listener. 
 
WOMAN:  Awesome, Dennis.  Good job, buddy.   
 
MIKE MIKLOS:  For more information, visit the PaTTAN website. 
 
 
MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  Welcome to the Pennsylvania Verbal 
Behavior Project Guide. 
 
MIKE MIKLOS:  This segment will cover intensive teaching. 
 
WOMAN:  This is the number 30.   
 
SKYLER:  Four. 
 
WOMAN:  What number? 
 
SKYLER:  Thirty. 
 
WOMAN:  Do this one.  Do the . . . this is the number. 
 
SKYLER:  Thirty. 



 
WOMAN:  Very good.   
 
AMIRIS DIPUGLIA:  Intensive teaching, using systematic, effective teaching 
procedures that result in good student responding and a good rate of skill acquisition. 
 
WOMAN:  Do this one.  Do this one.  Show me the ice cream cone.  Good for you. 
 
AMIRIS DIPUGLIA:  Intensive teaching is a form of discrete trial instruction.   
 
LEAH DEITRICH:  In his maintenance, Jordan has a card sort system.  Each card is 
color coded so that we know what operant or what type of skill we’re using with each 
card.   
 
AMIRIS DIPUGLIA:  We also use specific teaching procedures such as mixing and 
varying instructional demands, interspersing easy and hard skills so that it’s not only 
hard skills being presented to the student, so that students are, again, successful at 
responding even when the targets are difficult.   
 
WOMAN:  This is a diamond. 
 
BOY:  Yes. 
 
MIKE MIKLOS:  This is called an errorless teaching procedure, and it involves four 
steps.  Prompt. 
 
WOMAN:  This is a diamond. 
 
MIKE MIKLOS:  Transfer. 
 
WOMAN:  What is it? 
 
BOY:  Diamond. 
 
MIKE MIKLOS:  Distract. 
 
WOMAN:  Do this.  Do this one. 
 
MIKE MIKLOS:  Check. 
 
WOMAN:  This is a . . . 
 
BOY:  Diamond. 
 
WOMAN:  Yes, diamond. 
 



MIKE MIKLOS:  For behavior to remain strong, it doesn’t have to contact reinforcement 
every time.  We typically use a schedule of reinforcement that is known as a variable 
ratio schedule.  The value is that it keeps responding strong and steady.  When 
instructions started for Tommy, his variable ratio schedule of reinforcement was one.  
Over the course of several years of instruction, his variable ratio schedule has been 
extended to 12.  The reason this is called intensive teaching is because we are 
providing the student with intensive practice in order for them to learn those skills to 
fluency. 
 
TOMMY:  Flower.   
 
WOMAN:  It is a flower.  That was awesome.  
 
MIKE MIKLOS:  For more information, visit the PaTTAN website. 
 
 
MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  Welcome to the Pennsylvania Verbal 
Behavior Project Guide. 
 
MIKE MIKLOS:  This segment will cover mand training.   
 
KATIE:  Spider. 
 
SKYLER:  Raptor. 
 
KATIE:  Raptor.  
 
AMIRIS DIPUGLIA:  We want to effectively teach a variety of skills to make our 
students effective communicators, and one of the most critical skills, if not the most 
critical, is teaching them mand, to teach them to ask for things they want or need. 
 
SHERYL WATSON:  Drink, nice. 
 
MIKE MIKLOS:  Katie right now is working with Skyler and teaching him to ask for 
many different things.     
 
KATIE:  Do you want a hug?  Hug?  There you go.  Hug. 
 
MIKE MIKLOS:  She is working on signs such as movie, cereal, and Reese’s Peanut 
Butter Cup.  
 
KATIE:  There you go, Reese’s Peanut Butter Cup. 
 



MIKE MIKLOS:  She’s using all these items so that Skyler learns to use one particular 
sign for one particular item.  When Skyler makes a mistake, Katie is being sure to get 
his hands to a neutral position, and not delivering reinforcement for a couple seconds.  
After his hands have been in neutral position for a couple seconds, she will then 
represent the item and immediately prompt him in the correct sign.  This is teaching him 
to use the specific sign when that item is available and not some other sign. 
 
WOMAN:  Now what?   
 
SKYLER:  Roll. 
 
WOMAN:  Okay.  Should we roll fast or slow? 
 
SKYLER:  Fast. 
 
AMIRIS DIPUGLIA:  We want students to be effective across skills, but most 
importantly, to teach them to ask for things they want or need and that people are 
sources of reinforcement. 
 
SKYLER:  . . .  
 
WOMAN:  Skyler. 
 
MIKE MIKLOS:  For more information, visit the PaTTAN website. 
 
 
MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  Welcome to the Pennsylvania Verbal 
Behavior Project Guide. 
 
MIKE MIKLOS:  This segment will cover natural environment training.   
 
WOMAN:  Where’s the maracas?  There they are.  Where’s the drums? 
 
AMIRIS DIPUGLIA:  Natural environment training, ensuring that our students can 
respond not only in structured settings, but in their natural environment, that the skills 
taught in a structured setting can be generalized to all environments that they are 
exposed to. 
 
BOY:  . . . 
 
SHERYL WATSON:  He’s riding on a bus. 
 
AMIRIS DIPUGLIA:  In the classrooms participating in the Verbal Behavior Project, we 
make sure that all classrooms are putting emphasis on natural environment teaching, 



and what this means is that they’re systematically planning for opportunities to teach 
students to respond outside of the intensive teaching sessions.   
 
SHERYL WATSON:  Dog. 
 
BOY:  Dog. 
 
SHERYL WATSON:  Dog. 
 
AMIRIS DIPUGLIA:  Down the road what we’re looking for is to have the students to be 
able to respond in different environments outside of that classroom.  Being able to 
respond when they’re in the cafeteria, out in the playground, out in the community.  
Every activity is an opportunity to teach the verbal operants, to teach the behaviors that 
we’re trying to build for the students. 
 
KATIE:  What’s this called? 
 
TOMMY:  Apple. 
 
ANDREW:  Apple. 
 
KATIE:  Good.  What’s an apple, Andrew? 
 
ANDREW:  A fruit. 
 
WOMAN:  Good.  And what color is it, Dennis? 
 
DENNIS:  Red. 
 
KATIE:  Good.  And what is it, Tommy? 
 
TOMMY:  Apple.   
 
KATIE:  Good. 
 
AMIRIS DIPUGLIA:  Natural environment training ensures that the students can utilize 
those skills learned in the intensive teaching or more direct instruction setting in their 
everyday lives. 
 
MIKE MIKLOS:  For more information, visit the PaTTAN website. 
 
 
MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  Welcome to the Pennsylvania Verbal 
Behavior Project Guide. 



 
MIKE MIKLOS:  This segment will cover social skills training.   
 
BOY:  Uh-oh, meteors under attack. 
 
BOY:  Pow, pow. 
 
AMIRIS DIPUGLIA:  One of the core deficits of students with autism is social skills.  It’s 
important that we have a systematic way to effectively teach social skills. 
 
DEANA CONNER:  Ethan, what do you need?  What level . . . Annie? 
 
AMIRIS DIPUGLIA:  Verbal behavior is social behavior.  We want our students to 
effectively interact with others.   
 
WOMAN:  Give this to Simeon.   
 
AMIRIS DIPUGLIA:  Teach them to approach other people, to want to approach other 
people, to ask other people for things, including their peers, and to be able to interact 
effectively, including conversing with others.   
 
KATIE:  Yes, Tommy.  Very good, Tommy. 
 
BOY:  May I have a chip? 
 
BOY:  You gave me two. 
 
KATIE:  Tommy . . .   A year ago, Tommy would have not been able to sit in a group 
with two peers.   
 
AMIRIS DIPUGLIA:  Peer-to-peer manding can be particularly rewarding.  It’s just 
awesome to see students start to interact spontaneously with their peers, approaching 
their peers, wanting to be with them more.  We want students to not only be able to ask 
for things from adults, but also to be able to interact with their peers and ask for things 
as well. 
 
MIKE MIKLOS:  Peer-to-peer manding is a first step in getting kids to like other kids. 
For more information, visit the PaTTAN website. 
 
 
MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  Welcome to the Pennsylvania Verbal 
Behavior Project Guide. 
 
MIKE MIKLOS:  This segment will cover staff training.  What is it? 



 
WOMAN:  Bike. 
 
MIKE MIKLOS:  Way to go.  In other to make sure that programs are delivered with 
fidelity, it is so important that we adequately train the staff.   
 
AMIRIS DIPUGLIA:  She touched the kitty, but also touched something else. 
 
WOMAN:  Okay. 
 
AMIRIS DIPUGLIA:  So we want to be careful and make sure that if it’s kitty, it’s the 
kitty only that I want you to select. 
 
MIKE MIKLOS:  We need staff training that involves ongoing work in classrooms in 
which teachers are provided models of what they are to do, are allowed to practice that 
skill, and are given ongoing feedback on their performance.  Ok, keep going. 
 
WOMAN:  Show me the cookies.  Touch the bed.  What is it? 
 
MIKE MIKLOS:  Basketball.  
 
WOMAN:  What is it? 
 
MIKE MIKLOS:  Bird.  That’s it.  Our goal is to make teaching explicit, exact, so that we 
can give meaningful feedback to teachers. 
 
SHERYL WATSON:  So when we’re presenting it to Montana too, and he’s using his 
book. 
 
MIKE MIKLOS:  The morning meeting provides an excellent opportunity to train staff on 
specific instructional needs for the students in the classroom.  There are multiple layers 
of staff training.  The Verbal Behavior Project provides consultants to each class that 
are responsible for technical support and training to the teachers.   
 
KIM BENNETT:  It’s okay to emphasize the M because that’s where the problem is. 
 
KATIE:  Okay. 
 
KIM BENNETT:  We have the guidance of a board certified behavior analyst, as well as 
a consultant, and then the internal coach, and the internal coach is the link between the 
consultant and the classroom teacher. 
 
MIKE MIKLOS:  The teachers, in turn, work to make sure that all adults providing 
instruction within the classroom have the procedures mastered and are able to deliver 
them with integrity. 
 



WOMAN:  It really provides very systematic support, breaks it down into very 
manageable levels, lots of good feedback, and a high level of expertise from our 
consultants.  I can’t stress that enough.   
 
MIKE MIKLOS:  Good staff training empowers teachers.  Invariably, teachers love 
receiving training that makes them better teachers because, in the long run, teachers 
are happier when they are getting good outcomes from the students they serve.  For 
more information, visit the PaTTAN website.   
 
 
MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  Welcome to the Pennsylvania Verbal 
Behavior Project Guide. 
 
MIKE MIKLOS:  This segment will cover vocal training. 
 
WOMAN:  Say pretzel. 
 
BOY:  Pretzel. 
 
WOMAN:  Pretzel.  Good job. 
 
MIKE MIKLOS:  Children who need help communicating are often taught through sign 
language.  We can’t stop at sign language though.  We have to assist the child in 
learning whenever possible to use a vocal response.  
 
WOMAN:  Book. 
 
MIKE MIKLOS:  In the Verbal Behavior Project, we look at doing that systematically 
through gradually shaping small steps in the vocal communication process. 
 
WOMAN:  Say mm.  Say ah. 
 
BOY:  Ah. 
 
WOMAN:  Say ooh, ah. 
 
BOY:  Ah. 
 
WOMAN:  Good job. 
 
WOMAN:  As a speech language pathologist, I am in the classroom one day a week 
and, through a collaboration with the staff and the teacher, we’re able to carry out all the 
vocal training on multiple trials throughout each day. Say ooh.  Say uh, and then put it 
together for them. 



 
WOMAN:  Okay. 
 
MIKE MIKLOS:  The process involves shaping sounds that the child would use in their 
speech.  To do this, we break down words into their component articulation pieces.   
 
WOMAN:  Saw. 
 
BOY:  Pin. 
 
WOMAN:  Bin.  Saw. 
 
BOY:  B. 
 
WOMAN:  Say pin. 
 
MIKE MIKLOS:  Having the input of a speech and language pathologist is critical in 
driving these programs.   
 
BOY:  Cookie. 
 
WOMAN:  Cookie.  Good job. 
 
BOY:  Apple. 
 
WOMAN:  Apple. 
 
MIKE MIKLOS:  For more information, visit the PaTTAN website. 
 
 
MIKE MIKLOS:  Hi.  I’m Mike Miklos. 
 
AMIRIS DIPUGLIA:  And I’m Amiris Dipuglia.  
 
MIKE MIKLOS:  We’re behavior analysts with the Pennsylvania Training and Technical 
Assistance Network. 
 
AMIRIS DIPUGLIA:  This educational series is designed to provide you with a guideline 
of critical components that need to be in place when implementing evidence-based 
practices based on the science of behavior analysis and Skinner’s analysis of verbal 
behavior. 
 
SHERYL WATSON:  My paras wrote that, so they’re . . .  
 
MIKE MIKLOS:  The line should be at six.  The verbal behavior project is structured to 
assist teachers and classroom staff in learning critical skills that will help children be 



successful in their day-to-day life.  It’s focused on the use of evidence-based, science-
driven instruction.  The site review process is one way of insuring that we are getting the 
outcomes we set out to achieve.  The site review looks at issues such as classroom 
organization, data driven decision-making, and issues related to instructional control 
and behavior management.   
 
AMIRIS DIPUGLIA:  What you want to do is focus on trust . . .  
 
WOMAN:  Okay. 
 
AMIRIS DIPUGLIA:  This educational media series is intended to provide you with a 
guide for critical components that need to be in place for effective instruction to occur 
and for you to get good outcomes with your students.   
 
MIKE MIKLOS:  The Pennsylvania Verbal Behavior Project is committed to evidence-
based treatments for students with autism.  For more information, visit the PaTTAN 
website. 


