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The Postscript

The man once called “Lobo” 
is now called “Prinicipal.” Af-
ter an extensive search, Head 
of School Dan Paradis has ap-
pointed Josh Wolf to the posi-
tion of Middle School Princi-
pal—removing Wolf’s interim 
status, effective immediately. 
Following a 17- year career as a 
Middle and Upper School Span-
ish teacher, Wolf had, since the 
beginning of the 2011-12 school 
year, served as Interim Middle 
School Principal. Wolf succeeds 
Bonnie Rosenblatt, who retired 
from the post last year.

The search process began in 
the 2010-11 school year, when 
Rosenblatt fi rst announced her 
retirement. A search commit-
tee—comprised of a selection 
of Middle School faculty and 
administrators—was created, 
and three fi nalists were invited 
to campus. 

“We had some great candi-

Bob Peck, Director of Safety, 
Security and Transportation, 
will run for Sheriff of Harford 
County in 2014, and, if elected, 
will leave the school. 

Peck begins his campaign this 
year, and will appear on the bal-
lot in the June 2014 primaries.  If 
he wins that election, Peck will 
run in the general election No-
vember 2014.

The Sheriff is “the highest 
elected law enforcement posi-
tion in Harford County,” Peck 
said. “He/she oversees the court 
system, civil process, jail or de-
tention center, and law enforce-
ment offi ce.”

With the campaign just be-
ginning, Peck is still focused on 
the basics: “I’m getting myself 
known, getting my point across, 
introducing myself to the peo-
ple, fundraising and advertising 
with signs, billboards, and media 
spots.”

 “I want to be the people’s 
Sheriff,” he said. “I will be a 
working Sheriff and I will lead 
by example. I am not one to sit 
at headquarters all day long, and 
command from behind a desk. 
I will be the Sheriff that is out 
on the road, and, when I’m out 
on the road, I will be like every 
other deputy that’s out there. 
When I’m in headquarters, I’ll be 

dates, but by the time we were 
ready to bring fi nalists to cam-
pus, several of them had dropped 
out,” Associate Head of School 
Betsy Leighton said. “So, we 
ended up with just two candi-
dates.  In the end, Dan decided 
to appoint an interim Middle 
School principal.”

At the time, Paradis asked 
that any Middle School faculty 
interested in the position speak 
with him; not long after, Wolf 
was chosen. “I asked Mr. Wolf 
to take the position for the year 
with the understanding that we 
would do a full search, and that 
he could take a few months to 
decide whether he wanted to be 
considered for the position or re-
turn to the classroom,” Paradis 
said. 

Paradis thinks that Wolf’s 
short stint as Interim Principal 
has been well-received by stu-
dents, faculty, and parents. “I 
think the perceptions and the re-
ceptions he has received from the 

community have been positive,” 
Paradis said. “One of the chal-
lenges of being an interim prin-
cipal is the necessity of trying to 
move things forward, rather than 
being willing to maintain the sta-
tus quo.”

Middle School English teach-
er Nadine Feiler agrees with Par-
adis: “I, and a number of other 
people, were impressed with the 
job Josh was doing,” she said. 
“He addressed many types of is-
sues in a timely way, was either 
transparent or included people in 
decisions, and brought a sense of 
fun and camaraderie to faculty 
meetings.”

“He was a good fi t for the 
job,” Feiler continued. “You can 
tell that he has been at Park for 
a long time, and that he really 
understands the general feeling 
of being a principal. He did his 
job well by always being honest, 
effi cient, and understanding of 
the students.”

Wolf hired as new MS principal
by Julia Gross ‘14

Wolf continued on page 6

photo by M. Plakotoris ‘12
Before being chosen as Interim Middle School Principal, Josh Wolf taught Middle and Upper School 
Spanish and coached the Boys’ Varsity Basketball team.

Peck readies sheriff run
by Tara Wendell ‘13 commander of the department.”

“I’ve always enjoyed law 
enforcement,” said Peck, a re-
tired police offi cer with over 22 
years of experience. “It is where 
my heart is; however I’ve also 
enjoyed my time here at Park 
School.” Peck has been with 
Park since 1992, and became 
a full time employee in 2004, 
when he retired from the Balti-
more County Police. 

He has been “entertaining the 
idea” of running for Sheriff’s of-
fi ce and returning to law enforce-
ment since sometime in 2003. “I 
feel that the best place to return 
to law enforcement would be as a 
leader of a department,” he said. 

If elected, Peck would take 
offi ce in December 2014. “Ful-
fi lling a sheriff’s duties is a full 
time job,” he said. “Unfortu-
nately, I would have to resign 
my position at Park School, and 
that would be one of the hard-
est things I’d ever have to do. 
I really enjoy my position here, 
and I don’t ever see myself fully 
parting with Park School.”

There are no term limits 
for Sheriff’s Offi ce in Harford 
County, meaning that, if elected, 
Peck could be reelected for as 
many terms as he wished. “But if 
I ever lose the offi ce, or if I don’t 
win this election, I would love to 
be at Park,” Peck said.
Peck continued on page 7
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Bob Peck has served as the Director of Security, Safety and 
Transportation since 2004.

“Quitters never win,” but can quit-
ting be, under certain circumstanc-
es, the right decision?

How We’ll Get Th ere
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I love the way learning takes place 
at Park.  In seminar discussions, 
small group discussions, Socratic 

dialogues, fi shbowls, lab groups and sim-
ulations, students work together to build 
understandings.  

We co-operate, collaborate, listen 
deeply, imagine, speculate, agree, dis-
agree and refi ne our ideas. None of this 
would be possible without the human ca-
pacity for empathy: The ability to hold 
another person’s point of view in mind 
along with one’s own.  

Refl ecting on his research into the 
development of empathy in toddlers as 
young as seven months old, Dr. Ans-
gar Endress, a cognitive psychologist at 
M.I.T. said, “If you want to work together, 
if you want to cooperate, if you want to 
communicate — that is only possible if 
you take someone else’s perspective.” 
(N.Y. Times, January 4, 2011, p. D3) Not 
only would works of art and literature, 
solutions to math problems and the stuff 
of history remain opaque without empa-
thy, Dr. Endress’ research suggests that 
it’s fundamental to our nature and to our 
ability to live in society.

I am proud of the way Park’s education 
actively builds our capacity to empathize. 
Yet I fi nd myself wondering, as a commu-
nity is there more that we can do?

Facing growing civil unrest between 
Catholics and Puritan forces in sixteenth 
century England, in 1559, Queen Eliza-
beth passed The Acts of Supremacy and 
Uniformity that established the Anglican 
Church.  The genius of her compromise 
was to establish orthopraxy instead of or-

thodoxy.  The Book of Common Prayer 
insured that all Anglicans were uniform 
in their actions (orthopraxy), but did not 
have to be uniform in their beliefs (or-
thodoxy).  Park’s emphasis on habits of 
mind in so many disciplines is reminis-
cent of this distinction: students are given 
a variety of choices about how to think, 
but not what to think. In short, we resist 
orthodoxy in our teaching.  

Resisting educational orthodoxy is 
important in so far as orthodoxy can un-
dermine empathy.  Intellectual orthodoxy, 
by defi nition, discounts or dismisses alter-
native points of view.  Orthodoxy blocks 
lines of communication and understand-
ing rather than keeping them open. 

In an institution rooted in Progressiv-
ism and enmeshed in work for social jus-
tice, we at Park readily embrace values 
of openness and acceptance. Is it possible 
that these liberal orthodoxies inhibit em-
pathy in subtle ways? 

By casually accepting difference, do 
we stop short of digging in deeper and 
challenging ourselves to truly grapple 
with, seek to understand and embrace 
“others,” or other points of view? Is there 
a difference between accepting differenc-
es, embracing differences and celebrating 
differences? Are there points of view that 
are taboo?  Should there be? 

 In truth, I really don’t know the an-
swer to these questions.  I do believe, 
however, that the more we wrestle with 
them, the stronger our empathic capaci-
ties will become and the better equipped 
we will be to contribute to the ongoing 
human project of making meaning, fi nd-
ing connections,  and working with others 
towards the common goals of a just and 
healthy society.

In pursuit of empathy
by Daniel Bergman

Upper School Principal

Vince Lombardi—a man who is re-
vered as one of the founding fathers of 
modern football, who won champion-
ships as the longtime coach of the Green 
Bay Packers—was once quoted as say-
ing, “Winners never quit, and quitters 
never win.” 

And, on February 1, 2012, when our 
school’s Girls’ Varsity Basketball team 
ended its season early—effectively 
quitting—many players on the team 
tended towards Lombardi’s perspective:

“I wanted to fi nish the season no 
matter what,” Sara Lessans ’14 said. “I 
don’t like quitting.”

“I personally felt like we should have 
fi nished what we started,” Sara Lerner 
’15 agreed. “There was only a week left 
in the season.” 

Athletes in the United States are sup-
posed to have a never-say-die attitude; 
we are, as a culture, taught that the only 
“loser” is he or she who gives up. We’re 
supposed to fi nish what we start, to al-
ways keep pushing, to expect a miracle. 

It’s understandable, then, that many 
Park students and athletes were initially 
turned off by the notion that Girls’ Var-
sity Basketball was choosing to forfeit 
its fi nal three games. Something, on the 
surface, felt wrong about it all—the fact 
that the team had lost all of its B Con-
ference games, students thought, surely 
didn’t give them the right to quit.

But here’s the thing: the decision to 
end Girls’ Varsity’s season was the right 
one, and much credit should go to Girls’ 
Athletic Director Robin Cardin Lowe 
for pulling the trigger. She made her 
decision with the implicit understanding 
that it would draw cultural criticism, but 
it was a decision that ultimately may 
have helped to prevent severe injury.

The team, by the end of the season, 
was fi elding a group of just eight play-
ers, all of whom were underclassmen. 
Three of the team’s top players had al-
ready sustained serious, season-jeopar-
dizing injuries, and others had sustained 
minor injuries caused by other teams’ 
unsportsmanlike play.

It wasn’t just that the girls were get-
ting blown out in nearly every game 
they played, but also that they were 
physically outmatched. Park’s fi ve-
foot freshmen were being pitted against 
some of the B Conference’s six-foot, 
powerful seniors. The whole situation 
was, indisputably, unsafe. And, for Car-
din Lowe, that was the deciding fac-
tor—not just a lack of success.

“Winners never quit, and quitters 
never win,” Vince Lombardi would say. 
And maybe that’s true. 

But, this season, safety proved more 
important than winning—and, with 
apologies to Mr. Lombardi, that’s how 
it should be.

‘Quitters never win’?
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English teacher Howard Berkowitz 
recently delivered a stimulating assem-
bly presentation in which he outlined 
the difference between a “progressive 
school”  and a “prep school.”  A prep 
school, he said, tries to prepare students 
for the future — in other words, for col-
lege.  Berkowitz compared the mantra 
of a college prep school to the promise 
of the afterlife: work hard and suffer in 
this existence, and you'll be rewarded 
in the next.  

A true progressive school, on the 
other hand, doesn't focus on preparing 
students for the “next step,” he said, and 
instead concentrates on helping them 
“dig deeper” into the present.  If col-
leges want you  to know certain things, 
then teaching you is their problem.

The problem with Berkowitz’s ideal 
“progressive school” is that it is philo-
sophically incompatible with the pro-
fessional interests of most students.  

Suppose that it is your dream to be-
come a medical researcher—to cure 
cancer, to save lives.  To get a job, you 
need to fi rst go to medical school.  To 
get into medical school, you need to 
fi rst take a standard array of biology 
and chemistry courses in college—and 
perform well in them.  To get into col-
lege and perform well enough in the 
necessary courses, you need to learn a 

Over the past fi ve years, I’ve discovered 
that there isn’t a “best” way of learning 
history for me.  In seventh grade, I was 
convinced I had found the “holy grail,” 
with a project-based curriculum and a 
seminar-style class, so when eighth grade 
class lists came out, and the name in the 
History column was Mallonee, I felt that 
my fate in Social Studies had been sealed; I 
thought I would spend an entire year bored 
out of my skull and emerge without having 
learned anything. 

 Instead, the class was not only rigor-
ous and engaging, but deeply funny – Mr. 
Mal had an outlandish sense of humor, and 
weaved the complex tangle of Mesopota-
mians and Greeks and Persians and Ro-
mans into a coherent mesh – a task which, 
to this day, seems impossible to me.  I may 
not have learned how to perfect a term pa-
per in his class, but I certainly heard a lot 
of stories.

In my freshman history class, I found 
a balance between the two models: there 
were seminar-style discussions and plenty 
of debates which afforded plenty of op-
portunities to write papers (which I grew 
to like more than projects).  At the same 
time, there were primary sources, timelines, 
webs, lectures and note-taking sessions, 
and stories of scandals and raunchiness, 
all sprinkled with a wonderful, unbridled 
sense of humor.

 I also discovered that my peers were 
equally enthusiastic about learning history, 
and threw themselves into the classwork 
enthusiastically, forming opinions and ar-
guing them passionately (although I’m hard 
pressed to fi nd someone who hated Andrew 
Jackson as passionately as I did).  Most 
importantly, though, I spent hours in one-
on-one sessions with my teacher, learning 
about the pre-Revolutionary War patriots 
and how to structure a paper – simultane-
ously “content and process.”

I realized something last year, which 
has only become clearer to me this year: 
I like learning history for its own sake.  
I enjoy delving into the minutiae of “the 
past,” following trends through time, and 
discovering the sheer interconnectedness of 
the world.  I didn’t write a 23+-page term 
paper to prove anything to anybody; I just 
found what I was writing about fascinating.  
Certainly, the nickname of the mistress that 
Aaron Burr took to the battlefi eld in the 
American Revolution (“Golden Thighs”, 
if you wanted to know) will not help me 
get a boyfriend, and writing endlessly on 
the French Revolution won’t necessarily 
get me into college or the workplace, but I 
don’t mind: the point is that it’s interesting.  

History, for me, has always been about 
understanding the world. That understand-
ing is equal parts knowing what happened 
in the past and how to analyze it.  This is 
why I love history: it is a bunch of dead 
guys and their whacked-out stories that can 
be taken apart to discover how the world 
has been and is being shaped.  I learn his-
tory best in environments where it is taught 
for the joy of understanding, not just as an 
essay-building preparatory factory.

‘I challenge Manil Suri’

I, along with numerous other stu-
dents, missed out on our fi rst class of 
second-semester to spend a little more 
time with this year’s Resident Scholar, 
mathematician Manil Suri on January 
25. 

Earlier that morning, Suri had spo-
ken impressively at the Upper School 
assembly, reading an excerpt from his 
fi rst novel The Death of Vishnu, sharing 
the inner-workings of his diary from a 
former life, and talking to us about the 
challenges he’s faced as a genius, so I 
was genuinely excited to chat with him 
later that afternoon in a more intimate 
space.

Each year, the Parents’ Associa-
tion sponsors an exceptional scholar 
to spend a day lecturing and leading 
profound discussions on the material 
they love best. Notable scholars such 
as Taylor Branch, Madison Smart Bell, 
and Judge Antonin Scalia have dis-
torted our pre-conceived notions, and 
have provided insight into unfamiliar 
subject areas.

 That afternoon, I, and the rest of the 
students who had written their names 
on the list, sat around the immense Ries 
Conference Room table waiting for Suri 
to arrive; we were prepared to be in-
tellectually stimulated. The topic he 

planned on discussing with us was one 
he had much experience with—one that 
he has arguably devoted his life to un-
derstanding more fully: the correlations 
and connections between mathematics 
and fi ction.  

The topic attracted a versatile group, 
a representation of students interested in 
the two seemingly contradictory areas of 
study. I personally attended because I 
love connecting things—especially con-
necting two subjects I hate to love and 
love to hate. 

But, after watching a spectacle-driven 
PowerPoint full of graphics and anima-
tions, and listening to Suri’s opinions 
on the topic, I found myself completely 
opposed to connecting mathematics and 
fi ction to begin with. 

Suri reasoned that all fi ction could 
be reduced to a series of functions, so 
that one could potentially select 
s e v e r a l elements that 
make up plot from a list 
of 50, and then gener-
ate a story. Suri cited 
a Brown U n i v e r s i t y 

f a i r y - t a l e 
g e n e r a -
tor, as 
well as 
Russian 

by Ellie Kahn ’12
scholar Vladamir Propp, who analyzed 
the primary components of Russian folk-
lore to identify its irreducible fundamen-
tal functions. 

These citations made me sick. They 
stripped away all that goes into the craft 
of good writing and left it solely with 
plot. As a writer, one is not limited to 
a fi nite number of literary devices to 
utilize; nearly all material comes from 
experiences or the desire to experience, 
and although Suri acknowledged that no 
computer program can write as richly as 
Kerouac or as thoroughly as Thoreau, 
he seemed to express a good amount of 
interest in the idea. 

I stretch my brain in a similar fash-
ion when working to solve a complex 
math problem or writing an ending of 
a 10-minute play—both entail creativ-
ity—but I think it’s important to preserve 
what’s wonderful about both subjects and 
not strain myself to put them together. 

It’s both awe-provoking and inspira-
tional to me that Suri has spent so much 
time delving into both subjects and that 
the right and left sides of his brain are 
functioning on such high levels, but I 
challenge the notion that his passions 
should work in tandem. 

I love the intellectual energy that 
comes from drawing connections, but 
these connections shouldn’t always be 

drawn.
 

standard (and meaningful, I should note) 
body of material in high school.  And yes, 
in high school, you might occasionally 
need to weigh your short-term comfort 
against your long-term aspirations.

Of course, a “progressive” educator 
might argue that the aspiring medical re-
searcher could always just learn the rel-
evant science on her own; but I’m talking 
about credentials here, not knowledge.  
Like it or not, in our society, certain pro-
fessions — certain paths in life — require 
certain credentials from certain institu-
tions.  

If you want to be a doctor, saving lives, 
then you need to go to medical school.  If 
you want to be a lawyer for the ACLU, 
defending civil liberties, then you need 
to go to law school.  Essentially, if you 
want to pursue a career that requires spe-
cifi c degrees or certifi cations—or, for that 
matter, if you want to be able to send your 
own kids to a school like Park—then you 
need to do some amount of preparation in 
high school.

Berkowitz argued that this preparatory 
mindset leads to a never-ending cycle of 
delayed gratifi cation: in high school, you 
prepare to get into a “good” college; in 
college, you prepare to land a “good” 
job or maybe get into a “good” gradu-
ate school program; and so on.  At what 
point, he asked, do you stop preparing for 
the future and begin to truly live for the 
present? “Is it when you buy a boat?” he 

asked. The audience burst into laughter.  
But the example of the aspiring medi-

cal researcher shows that there sometimes 
is an end to all the preparation.  For her, 
the goal is to attain a position where she 
can fi nally go about the important busi-
ness of saving lives.  For the would-be 
civil liberties advocate, the goal is to get 
hired for a job in which he can make a 
difference in the world.  And yes, for a 
yachting enthusiast, the goal might be to 
make enough money to purchase a boat—
maybe not as admirable an objective, but 
still just as valid.  

To be sure, I bet that a large number of 
Park students (many more than at a “prep 
school”) intend on entering professions 
whose gates are not guarded by creden-
tial-hungry institutions.  For these future 
writers and artists, Berkowitz’s ideal 
“progressive” school would be the perfect 
place.  But a person at such a school who 
is cursed with more conventional aspira-
tions would fi nd it diffi cult to follow his 
dreams and become a doctor, an engineer, 
or — gasp! — an investment banker.

So the issue boils down to one funda-
mental question of values: do we want 
to accommodate students with a diverse 
range of interests, or do we want to cater 
exclusively to those who are absolutely 
positively certain  that they want to follow 
a career off the beaten path?

We cater to the former, now, and let’s 
keep it that way.
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by Jeremy Cohen ‘12

Christopher Mergen ‘14

Telling tales

Berkowitz’s ‘progressivism’ ignores some students 
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News in 
Brief

Kindergarten adds monkey 
bars to new playground

 

Financial aid to be extended to 
K-2 families

Arctic Club readies conference 
presentation

  

When the newly designed kinder-
garten playground opened in Septem-
ber, it was missing one thing:  monkey 
bars.  Teachers, parents, and veteran 
kindergarten students voiced their 
concerns over the lack of this tradi-
tional staple of school playgrounds.

 Teachers, especially, had noticed 
that “crossing the monkey bars, for 
many kids, had become a sort of a rite 
of passage in the K1 or K2 year,” said 
Lower School Principal June Bennett. 
“It was a real source of pride for some 
students, and a good way for kids to 
work on upper body strength.” After 
many complaints, the school ordered 
new monkey bars, which are now  in 
full use.

Next year, the families of K-2 stu-
dents will have access to fi nancial 
aid. Head of school Dan Paradis an-
nounced the program change in late 
November.  Until now, only families 
of students in grades one to 12 were 
offered assistance. 

“A primary reason for the change in 
policy was to increase the opportunity 
to enroll a more diverse kindergarten 
class,” said Director of Financial As-
sistance and Enrollment Management 
Mennette San-Lee.  “Providing an 
option of fi nancial assistance in kin-
dergarten enables Park to be a more 
attractive option for families from a 
wider socio-economic range.”

Four student members of the Arctic 
Club will travel to Montreal, Canada, 
April 23-26, to be part of the Polar Year 
Conference where they’ll present on 
the two research projects that they’ve 
carried out in Churchill, Manitoba each 
of the past two summers. 

One project focuses on the levels of 
permafrost and the other on toxicology. 

“It’s very important for the club to 
have a presence in the scientifi c com-
munity,” Emily King ’12 said, “and 
I’m excited about the opportunity to 
meet other scientists and learn more 
about the research that is currently be-
ing conducted in the Arctic.” 

Immersion Week is back. 
After a two-year hiatus, Upper School 

students will soon be cooking, dancing, 
strategizing in war games and learning 
the art of changing a tire. 

Between February 21 and 25, students 
will engage in a wide variety of activi-
ties ranging from “Ballroom Dancing” to 
“Extreme Climbing” and “How to be a 
Badass Girl.”  

Registration took place January 26 dur-
ing advisory where students were asked 
to choose their top four activities. Unlike 
registration for classes for which each stu-
dent is given a lottery number, no student 
was given priority.

 “Five or six people came in after 
school the Thursday that everyone regis-
tered and we placed people in activities,” 
said Immersion Week committee mem-
ber Maya Fox ‘12.  “Obviously everyone 
didn’t get their fi rst choice.” 

Only students  who ranked certain ac-
tivities as fi rst were accepted into those 
courses. “For some activities, if it’s not 
your fi rst choice you won’t get it,” said 
committee member Kyree Jones ’12.

 “Leaders have stated in their blurbs 
that they want it to be someone’s fi rst 
choice so that everyone is excited to be 
there.” 

The Immersion Week committee 
worked to make sure all students got into 
one of their top three activities. 

“A new addition to Immersion Week 
is that activity leaders will meet with the 
members of their groups about a week be-

fore the activities begin,” said Immersion 
Week faculty adviser and English teacher 
Howard Berkowitz.

Throughout the process, according to 
committee member Michael Ginsburg 
‘12, faculty and students have been posi-
tive. “Students love Immersion Week, 
and we had a ton of proposals, which was 
awesome,” said Ginsburg. “The faculty 
okayed the week after our fi rst presenta-
tion and seem very excited for the week 
as well. Overall, it’s been very positive 
throughout the Upper School student body 
and faculty.” 

For many, Immersion Week offers op-
portunities to take on leadership roles. 

“Since there are so many activities be-
ing offered, Immersion Week allows stu-
dents who normally would fade into the 
background a chance to take charge and 
lead something that they’re interested in,” 
said activity leader Rachel Russell ’14. 

Popular activities include Survivor 
2012, Reversion Week, Winter Backpack-
ing Trip and Taste Spotting. 

“I really like the idea of the reversion 
week activity,” said Miranda Swinnen ’12.  
“I think there are so many things we miss 
from our childhood and it would be fun 
to go back and experience some of them 
again as teenagers.”

“I love hiking, and the normal school 
year doesn’t allow the kind of time it takes 
to do a week-long trip,” said Gabe Ache-
son ’12. 

“How to be a Badass Girl sounds so 
cool,” said Nece Whye ’14, “because 
we’ll learn ways to protect ourselves, fi rst 
aid, and how to handle a shotgun.” 

Leaders register students for Feb. Immersion Week
by Julia Gross ‘14

Immersion week in January 2010 
featured activities ranging from ball-
room dancing to Spanish cooking.

photos by R.Shapiro ‘10 and S.Cornblath ‘10

   

In the fi rst week of January, as students 
and teachers returned from winter break, 
the Arts Department received unexpected 
news. Young Audiences of Maryland had 
awarded the school with its 2012 Vision-
ary School Award, which is given to the 
school that “best demonstrates its passion 
for using arts as an essential component 
of their students’ education,” according 
to their website. 

Cecilia Meisner, a member of the 
Young Audiences of Maryland Board, 
described Park as a, “shining example 
of a school that keeps the arts central to 
teaching and learning.” 

Young Audiences’ mission, according 
to their brochure, is to, “transform the 
lives and education of our youth through 
the arts by connecting educators, profes-
sional artists, and communities. 

Recognizing the fundamental value of 
the arts, we strive to ensure that the arts 

are integrated into the lives and education 
of all of Maryland’s youth.” 

“Receiving this award is so nice; it is 
truly a thrill,” Carolyn Sutton, Director of 
K-12 Arts said. “The recognition validates 
who we are as a group of arts educators. I 
am also proud of the fact that I think this 
award came because of the work of the 
entire community. Arts are in everyone’s 
vocabulary at Park.” 

For seven years, Young Audiences has 
awarded one school each year with its Vi-
sionary School Award. 

“In all other years we have honored a 
public school and, traditionally, it’s been 
a school that, despite obstacles—whether 
they are economic or geographic—has 
done an exemplary job at keeping the arts 
alive at their school,” Stacie Sanders, Ex-
ecutive Director of Young Audiences of 
Maryland said. 

The non-profi t organization decided to 
look more broadly this year when select-

ing a school to honor. “We were blown 
away by the amount of time, resources 
and thought that the school puts into their 
arts program,” said Sanders. 

“We were especially struck by the visu-
al and performing arts philosophy on your 
school’s website which states, ‘At Park, 
the arts are an essential part of our daily 
lives,” Sanders said.  “Park is a model 
which we would love to showcase.”

Young Audiences will present awards 
at its annual event entitled, “Taste the Arts 
with Young Audiences,” on Friday, April 
20 from 7:00 to 11:00 p.m. at the Ameri-
can Visionary Arts Museum in Baltimore. 
The school will be showcased in front of 
an estimated 700 guests; administrators 
and students will have the opportunity to 
present a brief PowerPoint or video about 
the school’s philosophy and curriculum, 
and will also receive a $750 gift certifi -
cate good for future Young Audiences 
programs at the school. 

by Hannah Sibel ‘13

Young Audiences program awards arts department
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“Quiet.” “Brilliant.” “Productive.” 
“Silent.” 

These are words not usually associated 
with the Upper School library, especially 
not during free blocks—not until recently, 
that is, when librarians Susan Weintraub 
and Lisa Gottlieb decided to employ a 
new strategy to combat high noise levels 
during G and X blocks:  total silence.

In the foreseeable future, the library 
will run a “silent block” during at least 
one free block two to four days a week, 
according to Gottlieb. She and Weintraub 
will continue to prohibit any talking in 
the library, including in the study rooms 
during silent blocks, warning and then 
kicking out anyone who breaks the no-
noise rule.

The immediate goal of the blocks, 
according to Gottlieb, is not only to en-
courage silence in the library, but also to 
“identify that [the library] is a place to be 
productive, not a place to hang out with 
friends.”

Weintraub agrees. “My hope is that 
people will come to see the library as a 
serious workspace.”

The decision to create silent blocks 
came on the heels of numerous complaints 

about the excessive decibel levels.  Got-
tlieb said the decision also had to do with 
the fact that the end of the semester was 
approaching, and many students would 
have projects to do, tests to study for, and 
an increased workload overall.

So far, both librarians believe the silent 
blocks have been an overwhelming suc-
cess, and neither has received any com-
plaints. Gottlieb said many students have 
commented on the new ease of work in the 
library during silent blocks, and that some 
students told her in “sign language” dur-

ing silent blocks how much they enjoyed 
them. That alone seems to be a testament 
not only to the success so far of the silent 
blocks, but to the students’ willingness to 
follow the rules when silence is required. 

Weintraub said she was impressed by 
“what total silence does to people” in 
terms of their productivity, and the atmo-
sphere of the library.

“When the library is silent, I can 
concentrate and get work done,” Ben 
Schenerman ’15 said.

Many students agreed that the library 

has become a more productive workspace 
during free blocks, but also see the down-
sides of total silence. “It was defi nitely 
easier to work,” said Chris Summers 
’14, “but it was also a little annoying if I 
wanted to ask for someone’s help or talk 
to somebody else about schoolwork.”

 Weintraub seemed to understand this 
sentiment shared amongst some students, 
but said that for now, silence is the only 
option, mostly because of the failure of 
more moderate strategies employed in the 
past: “I know we’re keeping people out 
of the library who want to work in their 
own way, but that doesn’t acknowledge 
the people who need a serious and quiet 
space in which to concentrate.”

As far as the future of silence in the 
library is concerned, Gottlieb hopes that 
people will “come in [to the library] and 
know to be productive.” She hopes that 
there will not always be “a switch that we 
turn on and off” between silent and loud 
and that the library will just be a consis-
tently quiet space.  

If the strategy works, students will en-
ter the library knowing it is a place for 
work, not socialization. When that day 
comes, however, is simply dependent on 
students’ willingness to accept the library 
as, well, a library.

by Evan Semenza ‘14

Accelerated history is history.
On Wednesday, January 18, history 

chair John Kessinger announced, in as-
sembly, his department’s decision to dis-
continue the accelerated designation for 
eleventh grade history, beginning next 
school year.

The history department has debated the 
issue of accelerated classes for the past 
nine years before fi nally reaching con-
sensus. In a letter to parents, Kessinger 
explained that the change resulted from 
the faculty’s belief that “the Regular-
Accelerated distinction is unnecessary, 
and perhaps even detrimental,” to the 
department’s primary goal of preparing 
“students to be thoughtful, active, and in-
formed citizens in a democratic society.”

 “Over time, we’ve come to see the 
distinction as basically a fuzzy or false 
distinction,” Kessinger said.

The new class will be called “History 
11,” and will be conducted at a slightly 
lower level of rigor than the current ac-
celerated history course.  

Students have accepted this decision, 
but with a fair amount of resistance. “In 
the long line of horrendous administrative 
decisions, this is quite possibly the worst,” 
William McKay ’15 said.

Some students were wary of the more 
demanding workload and expectations of 
the new course: “I’m in accelerated now, 
and there’s a fair amount of reading,” 
Ben Levitsky ’13 said. “I could see some 
people having problems with it.”

Kessinger disagrees: “Most of my reg-
ular history students over the years can 
do what I ask of my accelerated kids,” 
he said. “If I hold them to that standard, 
they’ll do it.”

Other students, though, are worried 
about discussion that will ensue in the new 
class:  “They’re trying to combine [the 
classes] to better the quality of conversa-
tion,” one sophomore girl, who wished to 
remain anonymous, said. “That’s good for 
the regular classes—it evens them a little 
bit—but it hurts the kids who would have 
been in accelerated.” 

However opposed most students were 
to the change, some supported the retrac-
tion of the accelerated label. 

“I think the change is a positive thing 
because I think that the best classes I‘ve 
been in have had a mix of abilities,” Mai 
Asmerom ’13 said. “You need students in 
the middle—you need a range—to have a 
class where people feel comfortable ask-
ing questions.”  

One common perception—an objec-
tion to the history department’s deci-
sion—is that the dissolution of the ac-
celerated section will hurt Park’s college 
profi le. The college counselors disagree. 
Both Directors of College Guidance, Liz 
Hirsch and Tina Forbush, were enthusi-
astic supporters of the change.   The cur-
rent system, they believe, often confuses 
college admissions offi cers who look at 
Park transcripts. An admissions offi cer—
who might see regular classes in ninth and 
tenth grades, an accelerated class in elev-
enth grade, and regular classes in twelfth 
grade—might wonder whether a student 
switched back and forth between a regular 
track and an accelerated one.  

In addition, the counselors considered 
the current name of the accelerated course 
misleading:  “If it’s just people who are 
interested, we shouldn’t call it ‘acceler-
ated.’ That’s not what ‘accelerated’ im-
plies,” Forbush said.

The “accelerated” course was in-
troduced when the history department 
stopped offering Advanced Placement 
history. The College Board’s formal AP 
curriculum had forced teachers to teach 
to the AP test, thereby causing them to 
ignore, in the department’s view, relevant 
historical events.  “The AP curriculum is, 
supposedly, a one-year course in Ameri-
can history, and that’s not really what we 
were doing,” Kessinger said.  “We were 
calling it AP, but it wasn’t really AP.”

Despite the College Counseling of-
fi ce’s well-reasoned endorsement, some 
students still remain skeptical.  “I fi nd it 

hard to believe that having ‘accelerated’ 
on the transcript doesn’t help,” Jack Cur-
ley ’14 said.

Forbush counters: “Colleges look at 
courses taken based on what’s offered,” 
she said. “Nobody can be penalized for 
not taking classes that don’t exist.” 

Library offers silent blocks to help productivity

photo by M. Plakotoris ‘12
Library Director Susan Weintraub stands at her post during silent blocks to 
greet students and remind them not to talk, or bring in food and drink.

by Abi Colbert-Sangree ‘13

History department removes accelerated designation

Effect on college admissionsEffect on college admissions
But accelerated classes don’t neces-

sarily attract students because of their 
interests or abilities in history. College 
transcripts, schedule confl icts, and teacher 
preferences are also factors in deciding 
whether or not to take accelerated history. 

“Until senior year, you’re not choosing 
[history classes] based on interest. What 
the label did was attract the kids who were 
really interested and ready to be totally 
engaged the whole time,” said Lauren 
Leffer ’12.

When the history department brought 
the issue to the January 18 Senate meet-
ing, it was met with further opposition.  
Dissent centered on why the teachers had 
made the decision unilaterally, without 
consulting students.  

“We’re really professionals, and we’ve 
thought a lot about this,” history teacher 
Peter Warren said. 

 “Don’t give people a vote on some-
thing if you’re not going to abide by that 
vote,” Kessinger told the Senate.

Even so, many kids who had planned to 
take the accelerated class next year were 
unhappy. “If students want there to be an 
accelerated history course, that’s how it 
should be,” Ellie Stern ’14 said. “That’s 
the Park way.”

Discussions about the necessity (or 
lack thereof) for accelerated electives 
are not unique to the history department; 
they’ve circulated, too throughout all de-
partments, and teachers are continuing to 
work towards a better overall program. 

“I really do sincerely believe this 
school is just such a great school,” War-
ren said. “Whatever sections we end up 
with, we’re going to have vibrant and fun 
classes.”

Students left out of processStudents left out of process
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Chiosi ’14 and Hecner ’14 win Westheimer prizes

Sophomores Jewel Chiosi 
and Alicia Hecner are this year’s 
Westheimer Prize recipients, and 
Eve Stewart ’14 is the alternate. 
Chiosi will travel to Thailand, 
while Hecner will spend the sum-
mer in Ukraine. 

The Westheimer Prize, ac-
cording to Dean of Students Traci 
Wright, provides an opportunity 
for students, who would not be 
able to afford to do so, to work 
or study abroad over the summer.

Current sophomores and ju-
niors are eligible if they cannot 
afford to travel otherwise. “Any-
body whose family signs the af-
fi davit to say that ‘without this 
prize we can’t pay for our child 
to go on this trip’ can apply,” she 
said. Whether or not the student 
and his or her family abides by 
this is “left up to the honor sys-
tem,” said Wright.

Pat Westheimer ’61 estab-
lished the prize in 2006, and the 
fi rst students traveled in 2007, 
making this year’s winners the 
sixth set of students to receive 
the prize. 

“She’s [Westheimer] incred-
ibly generous,” said Wright, “and 
she believes in the importance 
of traveling abroad, to allow stu-
dents to see a different culture 
and experience a different lan-
guage.”

According to Chiosi, her fi ve 
week trip to Thailand will focus 
on exploration and volunteer 
work. After a week-long orien-
tation in which participants will 
learn how to get around and to 
speak a bit of Thai, Thailand’s 
offi cial language, they will stay 
with a family for two weeks, 

According to Wolf, the job 
was more enjoyable than he’d 
expected: “I was surprised that I 
liked it so much. When I agreed 
last spring, I thought that I would 
do it for a year, that it would be 
a great experience, and that I 
would be very eager to go back 
to the classroom,” he said.  

“But it wasn’t like that at all. 
It was exciting right from the 
start. To come into school and 
have conversations with people 
about the school year was excit-
ing—better than I ever thought 
it would be.”

Already, though, Wolf has 
faced a number of challenges, 
including student issues, disci-
plinary scenarios, and attempts to 

learning the trades of those fami-
lies. “You get to take part in the 
culture there,” said Chiosi. 

“I think it’s great to learn 
about other cultures,” she said. 
“Instead of reading about them 
you can experience them fi rst 
hand.”

Hecner’s trip to Ukraine will 
take her to Ternopil, where part 
of her family lives. She will stay 
with her family for six weeks, 
communicating mostly through 
her grandmother, who speaks 
both Ukrainian and English, 
though Hecner plans to learn 
some Ukrainian before the sum-
mer. 

While there, she’ll be teaching 
English to young kids. “I wanted 
to travel,” said Hecner, “to see a 
different style of the world, and 
meet my family that I haven’t 
met. It’s [Ukraine] the one place 
I really wanted to go.”

Senior Jordan Williams ful-
fi lled a lifelong dream to go to 
Paris when he won a Westheimer 
award.  “It made me appreciative 
of different cultures around the 
world,” Williams said. “Going 
into Paris, I had an American 
ego that I wasn’t aware of. It 
humbled me to see kids living 
in worse conditions who were 
happier than I am. It was the fi rst 
time I truly felt like an outsider.”

Williams and co-winner RJ 
Gitter ’12 , who spent the sum-
mer in Brazil, selected the new 
winners by pulling names from 
a jar February 1. This year, 17 
students applied. 

“It’s important to travel,” said 
Williams, “because you learn. I 
went there to learn French, but 
I learned so much more about 
humans.”

by Tara Wendell ’13

photos courtesy J.Williams ’12 and RJ Gitter ’12

Jordan Williams and RJ Gitter, both seniors, 
were the recipients of last year’s prizes; 
they visited Paris and Brazil, respectively.

photo by M. Plakotoris ’12
At a ceremony February 1, last year’s Westheimer winners picked Jewel Chiosi’s and Alicia 
Hecner’s names out of a jar, making them the eleventh and twelfth recipients of the grant.

manage confl icting expectations. 
“Receiving honest feedback 

from colleagues has been hard 
sometimes, but it’s been a very 
positive experience,” he said. 
“To get critical feedback helps 
you to re-center or re-orient 
yourself. I feel like I have learned 
a lot on the job—mostly about 
collaboration.”

During the early days of 
the 2011-12 school year, the 
Middle School Search Commit-
tee wasted no time beginning 
their search anew. According to 
Leighton, “given the intensity of 
the time commitment and other 
constraints, several members of 
the original search committee 
stepped down.” 

The committee read close to 
100 resumés, and was, in Leigh-

ton’s eyes, “fortunate to have a 
much deeper and talented can-
didate pool.” 

“We saw great candidates 
last year, but this year they were 
fl ocking to us,” she explained. 
“It was a wonderful position to 
be in.” 

Five fi nalists, including Wolf, 
visited the campus for two days 
each. During these offi cial vis-
its, fi nalists met with faculty, stu-
dents, and parents.  They each 
met with a student committee 
which comprised 14 students. 

 “We had a committee, and 
we interviewed all of the candi-
dates—basically having a group 
conversation with each person,” 
Student Search Committee mem-
ber Ania Flanigan ’16 said. 

“It’s really tricky for the [in-

house] candidate, because, in es-
sence, what Josh went through 
was a six month job interview,” 
Leighton said. “As an in-house 
candidate, you are ‘on’ all the 
time. You try not to think about 
it and to just do the job, but there 
is a layer of interactions, so some 
awkwardness surrounds it.”

“It was important to choose 
someone who would preserve the 
strengths of our Middle School 
but also identify gaps and imple-
ment necessary changes,” said 
Elizabeth Sachs, a parent repre-
sentative. “He has done that: Mr. 
Wolf’s long tenure at Park was a 
plus.  Most importantly, his lead-
ership in the interim had proven 
that he could do the job well.  He 
will hit the ground running.” 

Students are also excited 

about Wolf’s appointment: “Mr. 
Wolf stood out to me from other 
candidates because I already 
know him,” Tyra Whye ’16 said.  
“I’m more comfortable having a 
principal who’s not a complete 
stranger.”

 Feiler, too, offered her fi -
nal endorsement: “He believes 
in advocating for the Middle 
School—for both faculty and 
students—and it’s wonderful 
to have a champion. There is 
always a lot of change of one 
sort or another in the Middle 
School, because that’s the nature 
of the age group, and we teach-
ers who love this age group have 
to change along with them,” she 
said. “I’ve never been more ex-
cited about the prospects for the 
Middle School.”

Wolf takes charge of Middle School in new permanent role
Wolf continued from page 1

Westheimer Winners
Summer 2007: 

Claire Ellwanger ’08—Mozambique
                   Shomari Rose ’08—Spain

Summer 2008:  
 Becca Althauser ’09—Thailand
 Bradley Williams ’09—Japan

Summer 2009:  
Christina Cubera ’10—Ghana
Julia Schneiderman ’11—England

Summer 2010:  
Alex Marion ’12—Galapagos and Ecuador
Becca Lane ’12—Peru

Summer 2011:  
RJ Gitter ’12—Brazil
Jordan Williams ’12—France

Summer 2012: 
Jewel Chiosi  ’14—Thailand
Alicia Hecner ’14—Ukraine
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Strategic plan provides road map for the near future
Committee polls constituent groups, meets to create fi ve-year planning document

Sheriff  continued from page 1

News of the campaign means 
that the school may need to fi nd 
a replacement for his post. 

“He’s running for 2014,” 
Head of School Dan Paradis said, 
“and it’s far enough in the future 
that it’s really premature for us to 

think seriously about a replace-
ment for him, or what it might 
mean in terms of reconfi guration 
of responsibilities.”

“If it’s looking more hopeful 
for [Peck], we would try to begin 
to invest some time in consider-
ing how best to proceed,” Paradis 
said. 

“Peck has a set of unique re-
sponsibilities, and it would not 
necessarily be just one person 
who takes them over. Adminis-
trators would look within Park 
School’s staff to people who can 
take on some of Peck’s roles, as 
well to those outside the com-
munity.” 

  “I think he’d make a great 
sheriff and he’d do great things 
for Harford County,” said Barb 
Koutrakos, Administrative As-
sistant for Safety and Security. 
“I wish I lived in Harford County 
so I could vote for him.”

photo by M. Plakotoris ’12
If Peck were to win, he would 
have to leave his job here.

Peck begins to organize 
2014 sheriff  campaign

by Hannah Sibel ’13

Month in Photos

It’s fairly safe to assume that 
the students who currently roam 
the Upper School hallways will 
not be doing so fi ve years from 
now. Most will be attending col-
lege or pursuing other endeav-
ors, and the hallways they once 
clogged will continue to be fi lled 
with new faces each year. The 
school will continue to grow and 
change while its students simul-
taneously do the same. 

A commonly used document 
among private schools nation-
wide is the strategic plan. It is, 
according to Head of School Dan 
Paradis, “a document that sets 
priorities for the coming years 
and articulates for the larger 
community what the school will 
focus on primarily.” It serves as 
a guide for the school in making 
sure we keep our focus on stra-
tegic purposes. 

Certainly, for high school 
students, this might feel a little 
removed. But it could be that you 
come back to visit in fi ve years 
and you say that it’s different; I 
hope that difference is because 
we are continually trying to make 
it [the school] better.” 

“The committee responsible 
for drafting the document in-
cludes administrators, both cur-
rent and former board members, 
faculty, students, and parents,” 
said Jim Wyda, President of the 

Board of Trustees, and commit-
tee member.  

Upper School English teacher 
Patti Porcarelli, Middle School 
science teacher Liz Baker and 
Third Grade teacher Ellen 
Hoitsma represent the faculty. 
President and Vice President of 
the Student Government Iman 
Williams ’13 and Ben Miller ’13 
also serve on the committee. “We 
have fi lled the room with what 
we intended to be as a great cross 
section of community members 
as possible,” said Paradis. 

The trustees have been work-
ing on drafting the document 
since the summer, but faculty, 
students, and parents joined the 
discussion this fall. 

“We have all of these priori-
ties and many of them overlap, so 
the question is how to put them 
together so they create a coher-
ent whole,” Paradis said. “Over 
the next month, we will likely 
designate two or three people to 
take a shot at the actual writing 
of the plan.”

 Additionally, the committee 
put together an open-ended sur-
vey asking people to share their 
thoughts on what the school’s top 
priorities should be.  The survey 
was sent to current and past par-
ents, alumni, faculty and staff as 
well as to Upper School students. 

“Overall, though, the feed-
back we received was great and 
really helpful,” Paradis said. “In 

some ways, it confi rmed the con-
versations we’d already begun to 
have, but it brought other things 
to light as well.” 

The committee has also had 
two community meetings: one 
was an open invitation to facul-
ty and staff, and the other to the 
larger community.  “We wanted 
to make sure we were creating 
a process that would allow for 
multiple viewpoints,” Paradis 
said.  

Only one other offi cial stra-
tegic plan has been written in 
the school’s history and it was 
a 10-year plan approved by the 
Board in 2001, although the pro-
cess of drafting it began in 1999. 
The committee has not yet de-
termined for how long the plan 
will be operational, but 10 years 
is longer than average.

The 2001 strategic plan fo-
cuses on diversity, curriculum, 
and technology. It outlined two 
major goals on the matter of di-
versity, which were to “develop 
proactive actions to nurture an 
open and welcoming school cul-
ture and to increase the number 
of students and faculty from di-
verse backgrounds,” according 
to a summary of the plan on the 
school’s website. 

“That’s an area where, in 
terms of our curriculum, it looks 
different than it did 10 years ago. 
We’re probably reading differ-
ent authors and studying differ-

ent parts of the world that we 
weren’t focusing on,” Paradis 
said.

The summary also stated a 
need to “continue to provide re-
sources to address program pri-
orities that have been identifi ed 
during the past several years—
specifi cally, the arts, mathemat-
ics, and sciences.” 

“If you went back and looked 
at the old Program of Studies, the 
course offerings probably looked 
really different than they do 
now,” Paradis said. “That would 
be an area that had a very direct 
impact on the experience that 
students are having now.” 

The strategic plan also had a 
stated goal of “increasing or en-
hancing our use of technology.” 
The results of this are evident, 
in the form of sets of laptops, a 
wireless network, and modern 
projectors and interactive white 
boards. 

Other areas considered in the 
2001 strategic plan were tuition 
assistance, community service/
learning, faculty compensation 
and benefi ts, FACA and other 
professional development op-
portunities, and program assess-
ment.

A common criticism of stra-
tegic plans is that a community 
often puts excessive energy into 
creating one, but then ends up 
shelving it. To counteract this, 
the committee is dedicated com-

bining the plan with action. “If 
the strategic plan outlines the 
big priorities, then we need to 
know the specifi c actions that 
the school is going to put in 
place to make sure we are actu-
ally working towards completing 
the goals,” Paradis said. 

Miller and Williams, the two 
Upper School student representa-
tives, are doing their best to make 
their voices heard. Miller sees his 
role as “providing an outlet for 
student opinion on the commit-
tee.” 

According to both Porcarelli 
and Paradis, the committee is 
aiming to have something to 
share with both the Board and 
the community by the end of the 
school year. 

“The plan is, ultimately, about 
the students—what they learn 
and how the school can remain 
responsive to all aspects of their 
lives. We need student input as 
we look forward and suggest the 
focus for the next fi ve years,” 
Porcarelli said. 

“[The strategic plan] might 
not make a difference in terms 
of how the students experience 
the school tomorrow, but it might 
mean that, three years from now, 
something has actually changed 
for the next generation of stu-
dents,” Paradis said. “I think of 
Park students as really caring—
not only about their own experi-
ences, but also about the school 

photo by M. Plakotoris ’12

This month, 24 students from Beijing No. 9, our sister school in China, visited the Upper 
School, toured local attractions, and stayed with host families. 

“It was a life changing experience for the Chinese visitors, and also for my students, who 
got to host them,” Upper School Chinese teacher Xiaomu Hu said.
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Over winter break, I went to 
Iowa to visit family.  My trip co-
incided with the recent caucus-
es which meant that I couldn’t 
watch TV without being bom-
barded with ads for the Repub-
lican candidates. 

 If I learned anything from 
this, it’s that the 2012 election has 
attracted a bunch of insubstantial, 
shallow and unintelligent people 
to run for the highest offi ce in our 
land.  This is frustrating to me 
and to many in the Republican 
party.  Why can’t they do better?  
While I’m a typically liberal Park 
student, I am at the point where 
I am willing to accept any can-
didate who has clear plans to 
jump start the economy, create 
jobs, tax the rich, and reform 
education. 

Why must Republicans force 
their members to choose between 
a swindling blowhard (Newt Gin-
grich) and an ill-informed Evan-
gelical (Rick Santorum)?  And 
let’s not even talk about Herman 
Cain.  Even with Gingrich gain-
ing traction, Mitt Romney seems 
to be the most likely candidate.  I 
think that he has presented some 
good ideas, such as reforming 
trade with Asia, loosening the 

reins on legal immigration and 
cutting spending.  I also like his 
track record as Governor of Mas-
sachusetts.  We see, though, that 
he has been forced to backpedal 
from this work to preserve their 
campaign, most notably dodg-
ing the health care legislation he 
passed as Governor (a predeces-
sor to “Obamacare”) for fear of 
being labeled as not conserva-
tive enough. The fact that poli-
tics in our country has reached a 
point where people are forced to 
put down quality work they’ve 
done in order to keep up with the 
Joneses in campaigning makes 
me sick. 

In addition, Romney is fl at 
out boring.  Part of the appeal 
Obama had in 2008 is that he 
brought a youthful, dynamic en-
ergy to the campaign trail.  The 
Republican party needs this, but 
it won’t come from Romney who 
looks like every other Republi-
can candidate for the past four or 
fi ve elections: an uninteresting, 
aging white guy. 

The campaign ads I witnessed 
in Iowa only confi rmed this, as 
they were all pure shtick and 
were laughable in quality.  In 
one, Newt Gingrich tried to use 
his ties with Ronald Reagan 
(who, now dead, has been pretty 

much deifi ed by the Republi-
can party) to make himself look 
good.  Other candidates used 
their wives in a similar fashion. 

Despite what Bachmann and 
Perry (who have thankfully 
bowed out of the race) may want 
you to think, there are intelligent 
Republicans out there.  I may not 
agree with them (in many cases I 
don’t), but if they are smart and 

articulate and possess good ideas 
which can move our country for-
ward then I would be willing to 
put aside my disagreements and 
give that person a chance.  

The current candidates seem 
more interested in slamming 
Obama than actually moving our 
country forward, and that won’t 
cut it.   In 2016, we need a qual-
ity candidate, who is willing to 

bear the barrage of Tea Party at-
tacks that they “aren’t conserva-
tive enough” and give the people 
what they deserve: a quality Re-
publican candidate who is ready 
and willing to move our country 
forward and possesses the energy 
and ideas to captivate the minds 
of voters.

I’m Andrew Bahl, and I ap-
prove this message.  

 

Current Republican candidates don’t cut it
by Andrew Bahl ‘14

Mitt Romney and Newt Gingrich, shown above, are thought by many Conservative pundits to 
be this year’s most viable Republican presidential canidates.

Jeff Siner/Charlotte Observer/MCTBrian Baer/Sacramento Bee/MCT

by Ellie Kahn ‘12

I remember taking the trip down to 
Brown Memorial Church on the corner 
of Park and Lafayette every fall with my 
mom.  We’d stand in line; she’d check 
in, I’d guess which booth would be ours.  
When it was time for my mother to vote, 
she’d draw the curtain around us, lift me 
up, and tell me which buttons to press.   
Little did I know, I was contributing to 
our country, taking part in democracy, and 
infl uencing the future of America. 

This fall, eligible seniors will vote in 
the 57th quadrennial United States presi-
dential election.  And whether we’ve 
cultivated within ourselves some sort of 
excitement over the years or have barely 
thought about it at all, it’s a new experi-
ence—one that gives our demographic a 
voice.  

“The experience of voting is excit-
ing,” Upper School history teacher Daniel 
Jacoby said.  “It’s in the public.  Often 
times Park kids aren’t in the public.” This 
is true.  With exception to rallies for the 
abolition of pipelines and the Arctic trip 
students’ research presented to the SRA, 
Park students often times have little op-
portunity to voice their opinions on a na-
tional scale and voting provides them with 
a means to do that.  

“I want to exercise my voice in this 
pseudo-democracy,” Nikku Chatha ’12 
agreed.

Prior to voting this fall, it’s crucial that 
seniors are well informed enough to vote 
knowledgably. “The main determinant 
[of who teens vote for] grows out of who 
their parents vote for,” Jacoby said. “We 
discuss these things a lot in my family,” 
said Daniel Basner ’12, “so I’ll be voting 
as a democrat.” 

Grant Kitchen ’12, on the other hand, 
goes against his parents political ide-
ologies. “I tend to ignore what my par-
ents think,” he said. “They don’t accept 

change.” 
Jacoby disagreed even more adamant-

ly with this statement. “I want people to 
think critically,” he said. Researching 
candidates ourselves and fi guring out our 
own priorities for America is vital to the 
democratic process.

Many seniors highly prioritize stronger 
foreign relations. “I think it’s important 
that we leave other countries alone,” said 
Kitchen. “I’d also like to see our presi-
dent go back to the glory days and grow 
a beard.” 

“I want more recognition of eastern Eu-
ropean Micro-nations,” said Justin Long 
‘12. “I’d also really like the idea of colo-
nizing the moon. I want to see a non-crazy 
candidate pursuing that.” 

“I want someone who can represent us 
internationally and make us look good,” 
said Amanda Sztein ’12. “I want [the US] 
to work with other countries.”

Lauren Leffer ’12 directs her focus to 
internal issues.  “I want to see education 
improve,” she said.  “A well-educated 
public will lead to more innovative think-
ing, people can move up on the economic 
scale, and everything generally improves.” 

Others aren’t as motivated to vote. 8.3 
percent of seniors eligible to vote will 
choose not to. “One vote will not change 
a lot, but talking about it will.” said Elliot 

Essman ’12.  “Talking about it is more 
important than one tiny button.” 

“I don’t know enough about politics,” 
said Dan Sangiamo ’12. “I’m not voting.” 

There is an apparent trend that younger 
citizens are voting at a lower percentage 
that older people and “politicians respond 
[to this],” Jacoby said. If our generation 
is under-represented for reasons—as col-
lected from the 2010 Census—like “being 
out of town or away from home,” “hav-
ing confl icting work or being too busy,” 
“not being interested,” or “forgetting 
to vote,” politicians will only take into 
consideration the demands of the older 
demographic, which will result in an un-
balanced dynamic. 

 “People need a wake-up call,” Chatha 
said.

According to Jacoby, it only takes 
a minute to register to vote, something 
seniors can do through him.  “It’s about 
creating active citizens in democracy,” 
he said. Jacoby highly recommends that 
seniors register and points out that it’s an 
incredibly quick process at school, unlike 
at other registration venues.

“It’s intimidating to become an adult,” 
said Jacoby. I wholeheartedly agree.

 But we as seniors should not let this 
discourage us from involving ourselves 
in our country’s politics. 

photo by L. Shapiro ‘12
Eligable seniors register with Upper 
School history teacher Daniel Jacoby 
during their free time.

Seniors should take initiative and register to vote
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If one were to look at the New York 
Times article from December 30, 2011 
entitled “2011: Stories that Changed the 
Way We Parent Now,” he or she would 
not have to look very far to fi nd the story 
of Jerry Sandusky, long time defensive 
coordinator under Joe Paterno at Penn 
State, who was accused of sexual abuse 
of underage boys.  

His case was the fi rst of two major col-
lege sex scandals this past year.  Just as 
shocking as hearing his story was fi nd-
ing out about another similar story only a 
few months later involving Bernie Fine, 
an assistant basketball coach at Syracuse 
University.  

To many, these stories seem far away.  
Countless numbers of people fi nd them-
selves asking how could such a bad thing 
happen to me, or even happen to people 
I know?  

What a lot of people don’t realize is 
that this has happened right here in Mary-
land, and could not have hit much closer 
to home.

It all started when I got an e-mail from 
Earth Treks, the gym where I rock climb, 
saying that police had entered one of the 
gyms and arrested an employee.  The 
name of the perpetrator was not given, but 
the e-mail said that the employee worked 

At Park School, everyone knows that 
our scheduling works differently than it 
does at a number of other schools. Instead 
of fi tting six or seven classes into one day, 
with short periods and not much rotation, 
our schedule is based on a block system, 
with assemblies, advisories, and free pe-
riods wedged in. Our schedule allows for 
a three-class-per-day rotation, with longer 
periods, which are always at least an hour 
long. 

To avoid long blocks becoming te-
dious, teachers may elect to give a break 

during a 90-minute class. However, in a 
number of my classes, the breaks we re-
ceive either aren’t substantial enough, or 
the class doesn’t get one at all, and I think 
this should be changed.

Let’s face it: focusing for an hour and a 
half is not at all an easy thing to do. Even 
if one is interested in what a teacher is say-
ing or teaching about, people aren’t able to 
focus on something for an hour and a half. 
It’s been accepted as common knowledge 
that most healthy teenagers can’t sustain 
their attention on one thing for more than 
around 20 minutes. Also, ADD (attention 
defi cit disorder) affects a portion of kids. 

According to the National Mental Health 
Association, it’s recorded that only 3-5% 
of American teens have ADD or ADHD. 
However, they also estimate that 50% of 
teens with ADD or ADHD have not been 
diagnosed. 

So, it makes sense that when having 
such long classes, teachers would under-
stand the need for a substantial break to 
get up and catch a breath before diving 
back into dense schoolwork.  However, 
I’ve found that in some of my classes, 
even when it’s a long period, we don’t 
receive a break. Or, we’ll receive a break 
that’s very brief, meaning one or two min-
utes. 

Personally, I can’t focus for an hour 
and a half straight. I get antsy very quick-
ly, and my glances towards the clock be-
come very frequent. This year, I’ve even 
developed a few anxious habits that I fi nd 
myself resorting to in my classes without 
breaks as a means to try and get back on 
track. However, in the classes that I do 
receive a nice fi ve-minute break in, I fi nd 
myself returning to class no longer anx-
ious, and after a breather, I’m able to focus 
easily, and remain attentive.

 Though I’m drawing from personal 
experiences, I’m not alone. “It gets hard 
to focus in one of my classes where we 
never get breaks,” said freshman Courtney 
Kaufman. “We’re always having a really 
big discussion which lasts the entire class 

period with no break, and I defi nitely fi nd 
it hard to concentrate sometimes.” 

Others have shared this opinion as 
well. “In one of my classes, we do get a 
break for 90 minute periods, but it only 
lasts for about one or two minutes,” said 
Brianna Rifkin ’15. “It’s not long enough 
to really get a full break. I think that all 
the hour and a half classes should have 5 
minute breaks.”

 History teacher John Kessinger states 
that he believes breaks are not always 
needed, but in some cases they certainly 
are. “I think breaks are not always neces-
sary during a class where, for example, 
kids have already gotten the chance to get 
up and switch gears, i.e. going out into the 
hall to do work partnered up,” he said. 
“But if there is a class period where stu-
dents are having an intense discussion for 
90 minutes, I defi nitely think there should 
be a break.” 

Complaints are shared throughout the 
high school, and I believe it’s clear to see 
that not having breaks is foolish. There-
fore, I’d like to end with this question: 
Would a teacher rather have fi ve more 
minutes of teaching to a group of students 
who won’t be able to receive it to the best 
of their ability, or would they like to give 
their students a fi ve-minute break, and 
then when they return, be able to teach 
a group of students who will absorb their 
lesson attentively and carefully?

Students need breaks to sustain energy

by Jack Feldman‘15

by Daniel Moskowitz ‘15

Rock climbing coach abuses his athletes’ trust
Moskowitz ‘15 comments on his former coach, a former Earth Treks employee

Jerry Sandusky, left, along with his wife Dottie entered the Centre County 
Courthouse in Bellefonte, PA for his preliminary hearing December 13, 2011.

at all three locations: Timonium, Colum-
bia, and Rockville.  For days the identity 
of the employee remained unknown, until 
the mother of one of my teammates called 

to tell us that she had seen my coach on 
the news because he had been arrested for 
statutory rape; the identity was no longer 
a secret.  

Trust in a coach, in general, is im-
mense; coaches are people with whom 
we build a profound trust over time. 

I often found myself putting my life 
in the hands of my climbing coach, and 
I had developed a tremendous amount of 
faith in him.  

Hearing that my coach, who I had 
trusted with my life, had been arrested 
was impossible for me to comprehend.  

I began to look at every article I could 
possibly fi nd to try to come to terms with 
what was unfolding right before my eyes.  
How could someone that I had trusted be 
accused of doing something so terrible? 

I never expected something so bad 
to hit so close to home, and it took me 
months to fully understand what had hap-
pened. 

As all of this was unfolding, the na-
tion was shocked to hear the story of Jer-
ry Sandusky.  For me, aside from being 
shocked by what a horrible thing he had 
done, I was dumbfounded to hear a second 
story about a coach taking advantage of 
a child’s trust.  

Although I am not certain that Jerry 
Sandusky, Bernie Fine, and my climbing 
coach will change the way parents raise 
their kids like the New York Times article 
says it will, I can say one thing for cer-
tain: I have learned that sometimes it is the 
most unsuspecting people that betray you.  

Nabil K. Mark/Centre Daily Times/MCT

photo by M. Plakotoris ’12
Students gather in the Upper School Commons during a fi ve-minute class 
break. Such breaks, Feldman argues, are essential.



Dear Upper School Families,               
 

After many years of careful study and thoughtful discussion, the Uppe
History Department has decided to eliminate the distinction between R
Accelerated sections for the junior year Twentieth Century World His
The purpose of this letter is to summarize the reasons for this change.

The primary goal of Park’s Upper School History curriculum is to pre
to be thoughtful, active, and informed citizens in a democratic society
Century World History is the capstone course in our required three ye
curriculum, and we think that the Regular-Accelerated distinction is u
and perhaps even detrimental, to the achievement of this important go
community of learners who values diversity and equality of opportuni

distinction in our 9th and 10th grade core courses, as well as in our el
makes sense to us to bring the 11th grade course into line with the res
curriculum in this respect. 

Although training historians is not a primary goal of our curriculum, t
Department offers a wealth of opportunities for those students who ar
enthusiastic about the study of history.  These opportunities will exist 
 newly-formed Twentieth Century World History course through diffe

paper project and others that can be developed to a level that suits stu
Beyond this, the Department’s rich and varied elective program, as we
independent studies, will continue to offer opportunities for students i
furthering their historical interests.  The strong passion of some studen
historical study is supported by our curriculum without the need for se
in any of our courses.  

The removal of the distinction between Regular and Accelerated versi
Twentieth Century World History course will raise expectations for al
students and also put an end to inconsistencies that have existed betw
and Accelerated curricula in the past.  These courses have not cleanly

P

On January 18, history department
John Kessinger announced that he
his co-workers had decided, for a v
of reasons, to eliminate the Acceler
20th Century History course. (See p

In this Postscript feature, students 
debate the department’s decision a
off er their own insights and sugge

How to teaThe Postscript10

The history department justifi ed its decision 
by citing the fact that, currently, there seems 
to be little difference between accelerated and 
regular courses.  Furthermore, it claimed, all 
Park students “could” do the work required 
in the accelerated class, and the department 
didn’t want to force students onto a certain 
track. 

“As an educator it seems ludicrous to have 
a sophomore decide for him or herself whether 
he or she is interested in, or good at history,” 
history teacher Peter Warren said.  

The department also dismissed any tran-
script-related concerns and claimed that there 
were plenty of electives for particularly pas-
sionate students.  

Though lots of thought and care went into 
this decision, it’s quite frankly wrong, on a 
number of levels. 

First is the fact the decision was made 
without any input from the current student 
body:  “Don’t give people a vote on some-
thing if you’re not actually going to abide 
by the rules of the vote,” Kessinger said, in 
explanation. 

“I think it’s an interesting question on what 
bases ninth and tenth graders, who haven’t 
taken both courses, have to the talk about the 
distinction,” Upper School principal Daniel 
Bergman said. 

These answers seem out of keeping with 
the policies of a school whose philosophy 
states, “It is the objective of the school . . . to 
prepare students to participate in public life in 
an increasingly interconnected and democratic 
society.”  The principles of democracy seem 
particularly important as they pertain to teach-
ing history but evidently had no effect on the 
conduct of the department.

 The choice was kept virtually secret, with 
only the Senate made aware.  No current 
students were asked to share their thoughts. 
“I have no way to be sure if the decision they 
made was the best decision,” Eli Block ‘12 
said.  “Due to the lack of current student in-
volvement in the process, I still am unclear as 
to the extent of the reasoning behind it.”

More important than this, however, is the 
content of the decision itself.  The choice to 
get rid of the accelerated distinction devalues 
the humanities and hurts students interested 
in history. With accelerated courses in science 
and language, and a tracking system in the 
math department, it seems odd, frustrating and 
unfair that such courses don’t exist in English 
and history. 

The message sent implies that history and 
English skills are “less-than,” and that ev-
eryone can participate at a high level. One’s 
talents—and I speak from personal experi-
ence—don’t feel special or important,  whereas 
excellent math students gain validation 
through high-level courses like Calculus. 

There are certainly quantifi able talents that 
exist in history. To put it bluntly, some people 
have them and some people don’t.  The ideal 
history student is highly analytical. He or she 
can connect material from unit to unit, and 
from  unit to present day. This student can 
pull the important information from a long 

Progressivism is a word that gets throw
around a lot here. It seems like it’s the mod
el everybody is striving for; the best typ
of education there is, we seem to think, in
volves meeting the students’ current needs
as opposed to preparing them for the future

Yet when the announcement cam
that Accelerated History was be
ing done away with, there was dis
contentment among the students

Many people who are constantly pre
occupied with college were upset abou
losing the little designation on their tran
script that says “accelerated.” This is un
derstandable because people want prope
recognition for going the extra mile

But is such a complaint truly con
sistent with Park’s progressive ap
proach? Quite simply, no, it isn’t

Park is not a preparatory school wher
students get divided up into classes tha
carry a special designation on them to mak
their transcripts look better; it’s about meet
ing the present needs of all of the students

There are also people signing up fo
the class who wouldn’t normally tak

reading, 
and bring 
it to class 
or craft it 
into a clear 
thesis. The 
refusal to 
place these 
students 
in a more 
intensive 
environ-
ment, with 
like-minded 
people, 
does each a disservice. 

“I am very disappointed with the history 
department’s decision,” said Stefana Gheo-
rghiu ’13. “Park is a school where everyone 
has the chance to make the most of their 
education, and I cannot understand why they 
have decided to take that chance away from 
students who want to challenge themselves.”   

Further, though the history department 
claims that the new course will be just like the 
current accelerated one, it won’t, simply by 
function of the open invitation.  Courses are 
often made or broken by the students in them. 
This is particularly important in history, where 
more interested and talented students are more 
likely to do the reading, watch the news, make 
broader connections, and have more intense 
discussions. In a joint class, fewer students 
will participate on such a level. Immediately, 
discussion is knocked down a few pegs. 

“Basically, I feel like a lot of people who 
are doing really well will be frustrated because 
we’re holding them back, and people who are 
aren’t will be thrust into an accelerated class,” 
one sophomore, 
who wishes to 
stay anonymous, 
said. 

Finally, telling 
interested students 
that they can take 
an elective, or 
craft an indepen-
dent study, for 
want of more his-
tory, seems like a 
rip-off when pay-
ing about $25,000 
a year in tuition.  
One should take 
an elective be-
cause he or she is 
passionate about 
it. The goal is not 
to compensate 
for whatever is 
intentionally lack-
ing in the required 
course. 

I hope the 
history depart-
ment realizes that 
its decision hurts 
students more 
than it helps them, 
that it’s ultimately 
detrimental. 

‘We think that integrating the 
Regular and Accelerated sections of  
Twentieth Century World History 
will be better for all students, as well 
as more pedagogically progressive.’

US History Dept.

cartoons by RJ Gitter ‘12

by Sophie Neiman ‘13

Decision devalues humanities

by Zach Goldman ‘14

Decision pro



works the best for them in what 
context. 

Tenth and 11th grade history 
classes could all teach the same 
time periods and topics, but class-
es could be distinguished from 
one another based on style.  There 
would be debate driven classes 
and classes with more focus on 
written analysis.  

Of course, writing and talking 
wouldn’t be anywhere close to 
mutually exclusive.  In the same 
way that there are Fiction Writ-
ing and Lit. of Adventure classes, 
there could be a 20th century 
class that prepares and performs a 
simulation of the Paris Peace Con-
ference and a 20th century class 
that does a writing assignment on 
what could have gone differently 
at the Conference and why. 

This is by no means a perfect 
solution.  People would end up 
stuck in the class they didn’t want, 
there would be one room full of 
students unwilling to listen, and 
another full of students unwilling 
to share, the same skills wouldn’t 
be taught to the same level, and so 
on and so forth. 

I’ve simply provided one 
possible idea, and am urging the 
department to follow suit.  

If a genuine effort is not made 
to somehow expand the breadth of 
teaching methods within history at 
Park, a large portion of the student 
body will suffer for it.

people’s voices.
I strongly believe that a diver-

sity of students within a class is 
important, that there are certain 
historical topics everybody should 
learn about, and that a student’s 
interest levels can easily change 
over the course of high school.  
However, the same compulsory 
history courses for everybody, for 
three years of high school, with no 
change to the current curriculum 
or teaching style is the wrong way 
to go about doing things.  

At the open student senate 
meeting about the recent his-
tory department decision, a wise 
teacher stated that “history classes 
at Park are closer to English 
classes than anything else.”  This 
is true in every regard, except for 
the variety of courses offered, and 
the aspect of choice.  

In 9th grade, to provide a base, 
everyone takes the same English 
class.  In 10th grade, there is 
choice in subject, but writing is 
the all-around focus.  In the 11th 
and 12th grades, there are too 
many choices to list, but all cours-
es can be boiled down to either 
reading classes or writing classes.  
I believe a structure similar to this 
could easily be applied to history.  

The 9th grade course could re-
main the same.  The class would, 
ideally, utilize a wide variety of 
teaching methods so that students 
could decide for themselves what 
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Accelerated History and would usually 
opt for the regular option, but they’re 
now being thrust into a class that is 
“just about at the accelerated level.” 

It’s no secret that some people are weak-
er students than others, or aren’t as inter-
ested in history. But this would only be an 
issue if the History department didn’t have 
the drive to go put in extra time and energy 
to ensure that no student gets left behind.

 “I really feel like we, as a depart-
ment, are at the level where we can 
provide the individualized attention 
needed so that everybody as a student 
rises, and there are no sacrifi ces,” Upper 
School history teacher Jon Acheson said. 

It’s this kind of devotion to the stu-
dents that will determine the success of 
this experiment; as the teachers are tak-
ing responsibility for what happens.

Also, are sophomores (myself includ-
ed) really able to make the decision as to 
whether or not we should take accelerated 
or regular history? It’s a matter of how 
strong a student is, and how interested he 
or she is in the subject. Interest, though, 
isn’t something we can assess for sure. 

“I don’t believe that any sophomore, 

after a whole 
two years of his-
tory classes, can 
honestly tell me 
whether or not 
they’re interested 
in the subject,” 
Upper School his-
tory teacher Pe-
ter Warren said. 
“They simply 
don’t know yet.” 

He’s right; our 
history experience 
isn’t suffi cient to 
make a decision. 

So some-
one didn’t enjoy 
studying the 
Industrial Rev-
olution in tenth 
grade, but who’s 
to say that he or she won’t take an in-
terest studying fascism next year? Our 
interest in history depends on differ-
ent factors, including which teachers 
we have and which topics are covered. 

The Accelerated 20th Century History

I don’t think that the decision to 
eliminate the accelerated history 
class is a poor decision by any 
means, but I do believe it is only 
a fi rst step in what needs to be a 
much larger overhaul of how Park 
approaches the subject.  

As a whole, history classes at 
Park are not welcoming places 
for those without an excess of 
opinions and volume.  Courses are 
discussion based, debate-heavy, 
and, in accordance with the Park 
standard: those who speak fre-
quently, aggressively, and confi -
dently are rewarded.  

Class participation is a large 
grading point, and although it’s 
been said that there are ways to 
truly engage with the material 

(note-taking, listening, writing as-
signments) which are worthy sub-
stitutes for the vocally expressed 
enthusiasm, I remain dubious of 
the treatment of quieter students in 
history classes.   

Yes, it is very true that a lot of 
pupils benefi t from the current 
class atmosphere.  Given the right 
topic or mix of people, conversa-
tions in a Park history class can 
be lively, interesting, informative, 
relevant, and occasionally life-
changing.  Learning to argue, ban-
ter, debate, listen, articulate, and 
be wrong are all skills that I’ve de-
veloped and sharpened as a result 
of the history classes I’ve been 
in, yet I can’t help but feel that 
many of my less outspoken peers 
haven’t had the same opportuni-
ties to grow as I have.  There is a 

perception at Park that 
students who don’t say 
their thoughts aloud 
are a) comparatively 
“not good at history,” 
or b) uninterested. This 
assumption tends to 
lead to an alienated 
population of quiet but 
very interested, histor-
ically-inclined pupils 
who end up disliking 
the subject because 
they are intimidated, 
feel undervalued, or 
are simply tired of 
the same three-to-six 

by Lauren Leff er ‘12

History dept. needs a completely new approach

oves progressivism

Students in Peter Warren’s 20th Century History class participate in a student-led seminar, centered 
around a chapter from Portrait of America.

photo by M. Plakotoris ‘12

course was not in line with Park’s pursuit 
of progressivism. 

The split between classes forced soph-
omores to make an uneducated decision 
about their abilities, it failed to put every-
one on a level playing fi eld, and it over-

emphasized the importance of advanced 
classes on transcripts.

With the new system, history buffs get 
to learn nearly as much as they would in 
the accelerated section, and it won’t come 
at the expense of other students.
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by Leah Shapiro ’12

Few choose West Point

When the time arrives each year for 
seniors to head off to college, they usually 
choose from a familiar array of names: the 
small liberal arts schools, the Ivies, the 
state universities. United States Military 
Academy, more commonly referred to as 
West Point, however, is one school not 
often seen on a class’s acceptance list. 

In reality, this is no mystery at all. Stu-
dents aren’t spurning West Point because 
they’re not getting accepted; rather, it’s 
because Park, a progressive school, is 
not exactly a school that breeds students 
who seek to further their education in the 
military environment. “Park is largely a 
‘liberal arts school,’” Director of College 
Counseling Tina Forbush said. “I mean 
that in the sense that a lot of what people 
believe is that we have education for the 
sake of education, and that we learn a 
broad number of things to prepare us for 
the future.” 

Conversely, a service academy has a 
very specifi c focus and goal—not at all 

a broad, liberal arts-style curriculum—a 
seemingly foreign notion to any Upper 
School student. 

In the past 12 years, only two students, 
Kyle Tarver ’06 and Mike Leffer ’10, have 
gone on to West Point. Further, in general, 
very few students have seriously consid-
ered attending a military school. “Some 
people talk about it—maybe like one per-
son a year,” Forbush said. “They usually 
mention it and wonder what they would 
have to do to get in, and then it never goes 
beyond that initial conversation.”

Tarver and Leffer, however, were two 
who decided to further the conversation. 
Both felt it was something they had to do, 
a gut feeling; yet, neither of them could 
say that the choice to attend a military 
school was an easy one to make. Tarver 
and Leffer had diffi cult times making the 
decision for different reasons. 

Leffer fi rst seriously looked into the 
military the summer after eighth grade. 
“As I prepared to transition into the Up-
per School, I started thinking about what 
I wanted to do after Park,” he said. “I did 

a lot of research on both West Point and 
Annapolis, and I just had a gut feeling 
that this is what I should be doing with 
my life.” 

By the time he reached senior year, 
Leffer was certain that he wanted to at-
tend a military school, and he had his top 
choices narrowed down.

 For him, however, the big question 
was which school and which program. 
“I was accepted into West Point early se-
nior year.  I was given a full-ride ROTC 
scholarship to either Hopkins, Maryland, 
or UPenn, and I could have gone to UPenn 
as a civilian,” he said. “I was tempted to 
do ROTC—that way, I could have expe-
rienced the best of both worlds.” In the 
end, Leffer chose West Point because he 
realized he wanted the best preparation for 
becoming an offi cer in the Army. 

Tarver’s path was somewhat different. 
He, unlike Leffer, fi rst made the decision 
to attend West Point during his sophomore 
year at Park. The fi rst factor that contrib-
uted to his decision was that he was aware 
that his country was at war, and that he felt 
compelled to do something about it. “It 
wasn’t that I was a fan of the War on Ter-
ror, the politics or politicians responsible 
for the war, or even war in general,” Taver 
explained. “What occurred to me was the 
fact that—love it or hate it—people would 
be going to war.”

Next, through his research of the Unit-
ed States military, Tarver became aware 
that the people most likely to end up fi ght-
ing in the war were those who had few 
other options. He further discovered that 
a large majority of those who entered the 
United States Armed Forces were people 
who had little schooling or money.

“While considering that fact,” he said, 
“and the fact that none of the physical or 
mental demands of the Army or West 
Point were outside of my capabilities, it 
was hard for me to justify to myself why I, 
as someone who had experienced a lot of 
great opportunities, and had experienced 
a high-quality life, should consider myself 
different from those who had nothing, but 
were choosing to join the Army.”

Naturally, the transition from Park to 
West Point did not come easily. For Lef-
fer, it was the system of accountability 

that made the switch tough. “At Park, you 
are responsible for yourself and your ac-
tions. You can show up fi ve minutes late 
to class, not turn in a homework assign-
ment, or skip assembly; someone might 
say something to you, but that’s it,” Leffer 
explained. “At West Point, they strictly 
enforce accountability, rules, and regula-
tions. If you are late to (or skip) class, you 
will be punished.” 

The class schedule was also drastically 
different: at West Point, Tarver and Leffer 
took six periods each day; each period 
lasted fi fty-fi ve minutes, with strict begin-
ning and ending times.

Tarver found diffi culty in entering an 
environment where people were unwilling 
to challenge the norm. “In general, the 
military is becoming much more conser-
vative,” Forbush said. “While Park en-
courages broad, open-minded thinking, 
the military doesn’t really tolerate it. I 
actually remember having a conversation 
with Kyle Tarver when he came back to 
visit, and his biggest frustration was with 
the fact that he couldn’t argue with any-
thing the professors were saying.”

With all that being said, the tough tran-
sition didn’t make either student regret 
his time spent at Park. In fact, both felt 
extremely grateful for having the op-
portunity to attend a progressive school. 
Both agreed that the freedom our school 
offered allowed them to fi nd their own 
ways, while fostering self-responsibility 
and personal motivation. 

“The power of intrinsic motivation is 
obvious at West Point and in the Army, 
where the main motivation is obviously 
‘to do what you’re told,’” Tarver said. 
“For people to ask ‘why’ (even internally 
or in private circles) has a great impact.”  

Leffer is currently a sophomore at West 
Point, majoring with honors in Psychol-
ogy. Once he graduates, he will serve ac-
tive duty in the army for fi ve years, start-
ing as a second lieutenant. After that, he 
plans to either remain with the military or 
attend medical school. Tarver, who gradu-
ated in 2010, is currently living in Seattle, 
and is stationed at Ft. Lewis, WA as an 
artillery offi cer, where he’s in charge of a 
platoon. As for the future, “I’ll fi gure that 
out then,” Tarver said.

Three seniors, Tess Langrill-Miles, El-
lie Kahn, and Josie Verchomin, are pre-
paring student-directed plays that will be 
performed the weekend of February 23 

in the Macks-Fidler Black Box Theater. 
The plays will be performed in couples—
two of the three performed each night, 
for three nights—and each play will be 
approximately 75 minutes long.

Langrill-Miles is directing a romantic 
comedy called Apocalyptic Butterfl ies 
by Wendy McCleod. “The play is about 
broken relationships that get fi xed by an 
affair,” Langrill-Miles said. She has to 

“fi nd a way to get the actors comfortable.” 
Kahn is directing The Clean House, 

a dramatic comedy by Sarah Ruhl. The 
play features a middle-aged woman whose 
husband is having an affair with someone 
else; it’s also about the wife’s Brazilian 
maid, Matilde, who would rather be a co-
median. “The play is really about wanting 
to be somewhere else,” Kahn said. 

The fi nal play, and the only musical, 
is called Ordinary Days by Adam Gwon. 
“The musical is about the development 
of friendship and love between two dif-
ferent couples, and how everyday people 
can affect each other greatly without even 
knowing it,” said Verchomin, the perfor-

mance’s director. 
The directors started work on their 

plays after Thanksgiving break, holding 
auditions and casting roles. Now, directors 
are working with their actors on staging 
and polishing the scenes.

 “We go through the play scene by 
scene and block everything. The actors 
have time to play around with different 
choices— it’s a lot of trial and error,” 
Kahn said. “It’s really hard to make a 
scene visually appealing to all three sides 
of the Black Box.”

“When blocking, I try to get the actors 
to put in their input, use their intuition,” 
said Verchomin. She recognizes that the 

hardest part about directing the play is 
staying organized, and the best part is the 
feeling she gets when watching the actors 
perform.

Zoe Feldman ’15, who plays Matilde, 
appreciates the work that her director is 
putting in: “Ellie’s great,” Feldman said. 
“She’s so inclusive and open to our ideas 
and suggestions. Having such a supportive 
director is really comforting, and it makes 
it easier.”

All of the directors are excited and 
looking forward to their plays. “It’s defi -
nitely a great experience because I get to 
grow while the actors are growing as well. 
It’s really rewarding,” Langrill-Miles said.

Student directors put fi nishing touches on plays
by Melanie Weiskopf ’15

Tarver ‘06 and Leff er ‘10 explain why they enrolled, 
and how they coped with military philosophy

photo courtesy M. Leffer ’10
Leffer ’10, who chose West Point over Hopkins, University of Maryland, and 
University of Pennsylvania, is majoring, with honors, in Psychology.
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“I specifi cally remember one time in 
third grade, we went around the room and 
all said what we wanted to be when we 
grow up,” said Melissa Miller ’14. “In 
my class alone, there were fi ve or six of 
us girls who wanted to become actresses, 
including myself.” 

It’s kind of a cliché: lots of kids dream 
of seeing their names on billboards, or 
taking a bow to thunderous applause. 
But for many, as they grow and explore, 
new interests evolve that begin to eclipse 
their childhood dreams. Others stick with 
theater as a hobby, but opt instead for a 
career with more stability. But some, like 
Ally Lichtenfeld '01, better known by her 
stage name, Allyn Rachel, are in it for the 
long haul.

Allyn fi rst caught the acting bug in 5th 
grade, when she played Linus van Pelt in 
her class’s production of You’re a Good 
Man, Charlie Brown. Throughout the rest 
of middle school, she performed in lo-
cal community theater shows, and took 
classes at Peabody Institute.  

In 9th grade, Allyn landed a small 
role in Center Stage’s production of A 
Midsummer Night’s Dream, after Upper 
School Music teacher Adele Dinerstein 
encouraged her to audition. “It was clear 
to me that this was something she was 
really set on from the beginning,” Din-
erstein said.

Performing alongside seasoned, pro-
fessional actors was a formative experi-
ence for young Allyn. “It was with all 
these New York actors who were the real 
deal,” she said. “I just looked up to them 
so much.” Her interest in theater contin-
ued through Upper School, and culmi-
nated in a leading role in her senior year 
production of Pippin.

After Park, Allyn’s passion led her to 
the Tisch School of the Arts at NYU, one 
of the most prestigious undergraduate 
drama programs in the country. 

“It was such a cool place to go to 
school,” she said. “I loved how the city 
was the campus. You go to class, but you 
grow up too.”

Students at Tisch choose from an as-
sortment of programs at a number of dis-
tinguished New York-based conservato-
ries.  Though Allyn had initially hoped to 
study musical theater, she was placed in-
stead in the straight drama program at the 

Ally Lichtenfeld ’01 fi nds a quirky niche
Alumna succeeds in improv comedy, stars in a number of popular TV advertisements 

deadpan, Zooey Deschanel-esque deliv-
ery.

But Allyn’s signature quirky humor is, 
happily, not limited to the world of com-
mercials. 

Last year, she and her long-time boy-
friend, Patrick, launched “Couple Time,” 
a series of short sketches devoted to, in 
the words of the show’s YouTube tagline, 
“weird things that couples do when no one 
else is around!” 

Both veterans of sketch comedy, Allyn 
and her boyfriend write, fi lm, and produce 
the two-minute episodes entirely by them-
selves. “You have to be able to generate 
your own content,” she said. “That’s the 
best way to get yourself out there.” 

In the wake of their show’s newfound 
YouTube success, the two hope to extend 
the series into a half-hour TV show, and 
will make a pitch to production companies 
this February. “What I really want to do 
is be an executive producer,” she said. “I 
just think that would be awesome.”

As Allyn looks back, she’s ready to ad-
mit that the path to success has certainly 
not been a smooth one. 

The life of a working actor is, by no 
means, a lifestyle for the faint-hearted. 
Rather, it’s a life coupled with disappoint-
ment and rejection. 

“You just have to know in your heart 
that it’s a passion. If there’s literally noth-
ing else that you want to do, then you need 
to stay with it.” And for Allyn, that was 
exactly the case. “I don’t regret it,” she 
said.  “I don’t regret it at all.”

by Sarah Cohen ’14

‘Luckily, lately they’ve been 
wanting lots of  weird little 
funny quirky girls.’

Allyn Rachel

all photos courtesy allynrachel.com

neighboring Stella Adler Studio of Acting. 
At fi rst, Allyn had a diffi cult time com-

ing to terms with the change of pace, but 
in retrospect, she’s happy with the direc-
tion the drama program steered her to-
wards. “Now, I’m glad that I didn’t go 
through [the musical theater] program,” 
Allyn said, “because ultimately that’s not 
what I wanted to do.”

As fate would have it, it was at Stella 
Adler that Allyn fi rst discovered her the-
atrical niche. Cast in a production of Noel 
Coward’s Fumed Oak, a quintessentially 
droll English farce, Allyn found that she 
loved doing comedy—and she was good, 
too. 

“That was the fi rst time I felt like I re-
ally delivered,” she said. “It was the fi rst 
time I felt like ‘Oh, maybe I am good 
enough to be 
here.’“ 

Over the 
next few years, 
as Allyn began 
to hone her co-
medic skills, 
she became a 
staple player 
in productions 
both at Tisch 
and the Stella Adler studio. “I would get 
the funny parts, and it was just really awe-
some,” she said.

But after graduating in 2005, Allyn 
soon found that, in the real world, jobs 
would not come quite as easily. Despite 
the rich, technique-based acting training 
that NYU offered, students were never 
really immersed in the business side of 
the craft. 

“There was so much focus on being an 
artist, and cultivating each student to be 
a great artist,” Allyn said, “but what they 
didn’t really focus on was how to make 
money, and be in the industry, and get 
work.” After a number of trying months, 
Allyn decided to enroll in an on-camera 
master in Los Angeles, taught by an old 
instructor from the Stella Adler Studio. 

The summer-long course introduced 
her to the art of fi lm acting, and prompted 
her to make the transition from stage to 
screen.

“As far as fi lm and TV stuff, there’s just 
so little to do in New York,” Allyn said. 
“A huge percentage of Tisch graduates 
stay in New York after school, so the New 
York pool of actors all have had really 

awesome formal training and it’s less of 
a ‘wow factor’ to have on your resume. 
In Los Angeles, it’s very highly valued to 
have a BFA in Drama from Tisch, and it 
gives you a major edge over other actors.” 

Thus, the next logical step was to make 
the big move to L.A, a leap she made in 
December of 2007. “It was really terrify-
ing at fi rst, but once I got here, all this 
good stuff started happening.”

Upon arriving in L.A., Allyn joined 
The Groundlings and The Upright Citi-
zens Brigade, two of the country’s most 
prominent improvisational comedy 
troupes. “They’re basically the top places 
that people go to scout up and coming 
comedic talents.”  

There, she quickly fell in love with 
sketch comedy and improvisation. “At 

that point, 
something re-
ally clicked for 
me,” she said. 
“That’s when I 
started to feel 
like ‘Oh, I fi t 
in here. I get 
this.” 

S e v e r a l 
years, and sev-

eral agents later, Allyn began transition-
ing to commercial work. “It was totally 
terrifying,” she said of the audition pro-
cess. “The initial stuff was slow going. I 
couldn’t book a commercial to save my 
life until April of last year.” In between 
gigs, Allyn took up a waitressing job in 
a local restaurant, simply to make 
ends meet.

After a few big disappoint-
ments, each reinforcing the sheer 
randomness of the hiring process, 
Allyn fi nally began landing steady 
jobs. Fans may recognize her as 
“Facebook Girl” from the popular 
Toyota Venza commercial (“What? 
That is not a real puppy. That’s too 
small to be a real puppy”), or as 
“‘Mom Jeans’ Girl” from the Ebay 
commercial. 

“Luckily, lately they’ve been 
wanting lots of weird little funny 
quirky girls,” she said. “There’s 
a lot of stuff out there that’s well 
written and creative.” The funny 
commercials have garnered a lot 
of attention, and Allyn herself has 
become a sort of-poster child for 
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“Togo is a pretty small country with 
many potentialities,” said Edoh Akwei 
‘13 about his native country. “I personally 
like the nice weather and the simplicity 
of life. I usually say that it’s summer all 
year long. Places are not so far apart. For 
example, I used to walk to school and to 
some of my friends’ house[s].”

But in February 2005, Togo’s dicta-
tor, President Gnassingbé Eyadéma, died, 
leaving the country in a chaotic state.  
“During the fraudulent elections that fol-
lowed the President’s downfall,” Akwei 
said, “the government threatened, impris-
oned, or killed anyone who fought in any 
way against the government. 

The Right to Life and the Freedom 
of Speech had become luxurious meals 
found at the table of those who supported 
the government only. Those who were 
not in favor of the government found 
themselves chewing bitterly the bread of 
affl iction. People were indeed deprived,” 
he said.

At the time, Akwei lived in Lomé, the 
capital. His father was the President of 
the Togolese League of Human Rights, 
a branch of the International Federation 

for Human Rights.  “His mission was to 
investigate and denounce any injustice 
done to people,” Akwei said, and to take 
concrete steps to promote human rights 
in Togo.

“It was in investigating and denounc-
ing the evil deeds of the government that 
my dad found trouble,” Akwei said. “Un-
fortunately, it was becoming too danger-
ous for him to stay in the country. He had 
to leave immediately. My siblings and I 
knew we had to leave also, after a threat 
from the militia supporting the govern-
ment,” he said.  

“It was very hard to believe that some 
people from my own neighborhood were 
in this militia. They came in a blue pick-
up truck, parked in front of our house and 
displayed their machetes. They screamed 
at us, and made terrorizing declarations,” 
Akwei said.

After fl eeing from Lomé, the capital of 
Togo, to Benin in 2007, Akwei’s family 
came to the U.S. in November during the 
same year that his father received asylum 
status. They joined family members and 
also Edoh’s eldest brother who was al-
ready going to school here.  

“We mainly chose the U.S. because we 
knew that there are freedom and countless 

Valentine’s Day is quickly ap-
proaching and the low number 
of offi cial “couples” in the Up-
per School is even more appar-
ent than usual. Why is it that 
we shy away from relation-
ships? Is it something about 
Park specifi cally, or is it a 
generational change? 

While, yes, there are 
some couples here (and, 
yes, we must account 
for the fact that some 
people date outside of school), 
I can count the number of cou-
ples in the Upper School on two 
hands. “They are easy to identify 
because they are few and far be-
tween,” said Upper School guid-
ance counselor Krista Dhruv. 

For a group of around 350 
boys and girls, you would think 
the number of committed rela-
tionships would be much higher 
than it is. 

This can possibly be ex-
plained by level of familiarity 
students have with each other 
by the time they reach the Up-
per School. 

“People at Park don’t date be-
cause they’ve known each other 
since kindergarten and have 
developed friendships that they 
don’t want to ruin by dating,” 
said a student who wishes to 
remain anonymous. “Also, Park 
is so small, so there aren’t that 

many options.”
“Many of our kids have grown 

up together,” Dhruv agreed, “so 
they feel more like siblings or 
friends.” 

This theory also makes intui-
tive sense, and many of the few 

Upper School couples do 
consist of either one 

or both stu-
dents who 

are in dif-
ferent grades 

or were new 
to Park in ninth 

grade.
B e c o m i n g 

an official “couple” in our 
community, furthermore, seems 
to be perceived as a risk, an 
added layer of scrutiny. “Some 
people let the threat of gossip 
dictate what they do,” said an 
anonymous source.

 It seems that, within our com-
munity, dating makes people 
more susceptible to judgment. 
“It’s true that Park is so small 
that people jump at the opportu-
nity to know things about other 
people, and dating makes the 
information  even more public,” 
said another student. 

Still, there are those brave 
enough to go against this current, 
or maybe aren’t even fully aware 
of it, making being in a relation-
ship easier for them. “I honestly 
don’t really ever compare my 
relationship with other people 

at school because other people’s 
relationship statuses don’t matter 
to me,” said another student, cur-
rently in a relationship, who also 
wishes to remain anonymous. 
“Yes, I do realize that we are one 
of the few couples at Park, but I 
don’t think of that as a negative 
thing towards us. If anything, I 
think we are lucky and it’s really 
strange that more people don’t 
date.” 

With many students already 
scared to take the risk to date, 
Park’s small size only increases 
the scrutiny that they fear. The 
rumor mill works with rapid 
speed, and it’s hard for people 

to have much privacy in their 
personal lives. 

Few things seem 
sacred. This could 
also be genera-
tional, stem-
ming from the 
advances in 
c o m m u n i -
cation and 
social net-
working, as well as an 
increasingly blasé attitude to-
wards sex.

 It’s, frankly, hard to separate 
the variables. “Occasionally, I 
do feel as if having a girlfriend 
is becoming less popular in the 

Akwei fi nds freedom after fl eeing home country

opportunities here,” Akwei said.    
They picked Baltimore because there 

were other Togolese here. “We enjoy their 
company because interacting with them 
makes us feel right at home,” he said.

“The cold is one [of] the hardest things 
I am getting used to [in the US],” he said. 
“For about four years now, I have been 
trying to get used to it, but I’m just not 

there yet. The biggest difference that I ut-
terly value is the freedom and the many 
opportunities offered in the US.”

“For example,” he said, “in Togo, we 
only have two universities and few col-
leges, whereas in the US, there are so 
many universities and colleges that you 
won’t even know which one to go to. It 
is awesome!”

by Hannah Block ‘15

E. Akwei ‘13 (center) came to the United States in 2007. He attended public 
school before switching to Park in 2010.

photo by M.Plakotoris ‘12

US student couples: an endangered species
by Baylor Knoblach ‘14 modern age,” said another stu-

dent who wishes to maintain 
anonymity, and who is also cur-
rently in a relationship. “Hav-

ing a ‘hook-up buddy’ 
is becoming the new 
thing.” 

While dating, 
though possibly an out-

moded concept, seems 
to be such a classic high 

school experience, there are 
many other classic experi-

ences that Park does not have, 
such as a football team, a big 
homecoming, or cheerleaders. 

There is always the possibil-
ity that these things fuel dating, 
whereas Park’s alternative atmo-
sphere tends to foster friendship 
more than romantic relation-
ships. 

No matter what the cause of 
this lack of relationships is—
whether it’s the current Upper 
School dynamic, a change in the 
times, or Park’s social environ-
ment—there’s the concern that 
our students are missing out on 
this opportunity for emotional 
growth. 

“Without dating, there is some 
loss at practicing relationships,” 
said Dhruv. “You avoid having to 
consider someone else’s feelings, 
or having to work on a relation-
ship. Shouldn’t more of us aspire 
to be looking for someone who 
we really want to get to know 
better?”

Justin Long ‘12 and Lily Simon ‘13, shown above, comprise 
one of the few couples in the Upper School.

photo by L.Shapiro ‘12
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It’s a Friday night in mid-De-
cember. A crowd of about 100 
people is gathered in the Black 
Box, eyes fi xed upon the per-
formance area where one of the 
few remaining plugged-in acts is 
playing a fast-paced blues tune 
at the now-largely-unplugged 
Goldsoundz. 

You enter the room through 
the double doors and, although 
the stage is obscured from your 
vision and the majority of the 
crowd is facing away from you, 
you are immediately surrounded 
by the energy of it all—the per-
formers, the audience, and the 
music streaming out of amplifi -
ers, drums, and two high-mount-
ed speakers that fl ank the stage.  
Sound blasts at a captivating, yet 
comfortable level. 

Yet with all this energy, you 
are greeted by a sense of warmth, 
comfort, and familiarity emanat-
ing from all the others present, 
collectively taking part in a won-
derful night of friendship, bond-
ing, and, most importantly, good 
music.

It is this “joyful and excit-
ing” atmosphere, as described by 
sophomore Braden Flowers, that 
has made Goldsoundz, the Upper 
School’s bi-monthly concert, so 
popular both inside and out of 
Park’s arts community. 

The concert, which got its 
name from the indie-rock band 
Pavement’s song Gold Soundz, 
was formed by Class of ’97 
members David Portner, Brian 
Weitz (founders of the experi-
mental music band Animal Col-
lective), and David Spritz. The 
original goal of the show was, 
according to Music Chair Adele 

Dinerstein, to create a concert 
with a “format that was different 
from Cabaret,” the more popu-
lar (at the time), mostly acoustic 
concert. The ‘founding fathers’ 
of Goldsoundz hoped to create a 
concert where more electric and 
rock-based bands could “play 
and do longer sets than just one 
or two songs,” Dinerstein said. 

The format of early Gold-
soundz was defi nitely different 
from that of Cabaret. For one, 
Goldsoundz started out in the 
cafeteria, whereas Cabaret was 
originally located in the Middle 
School commons.

According to Dinerstein, most 
of the performers and listeners 
were boys, whereas the major-
ity of performers at Cabaret were 
girls.

Over time, the two shows 

gradually began to overlap un-
til 2008, when they merged 
completely into one concert – 
Goldsoundz – that was held less 
frequently, yet was longer and 
attended by more people.

Throughout the years, Gold-
soundz itself also underwent a 
good deal of transformation – 
in terms of the technology, the 
genres of music played, the type 
and number of performers and 
listeners, and the atmosphere of 
the show.

Given the high sound quality 
and technology present at recent 
Goldsoundz, many current stu-
dents would be shocked by the 
limited sound quality and musi-
cal technology that the organiz-
ers of Goldsoundz had at their 
disposal during the show’s early 
years.

Dinerstein gave a concise 
description of the older setup, 
one that would make many 
current Park musicians cringe: 
“The original setup had used 
whatever audio equipment the 
maintenance department had, 
which meant no more than three 
microphones plugged into a very 
portable PA system with a small 
mixer. If there was a drum kit on 
that odd triangular stage, there 
was hardly room for anyone 
else,” she said.

Other technological advance-
ments have included a new PA 
system and mixer, larger speak-
ers, and the ability to record the 
performances, as well as various 
mixing techniques such as com-
pressors and noise gates to help 
maximize sound quality.

There have also been some 

changes in which genres of mu-
sic most frequently played during 
the 15-year-history of Goldsoun-
dz.  “The styles of music—things 
to rock out to or dance to—have 
not had a fundamental shift,” 
said Dinerstein, although more 
popular music has started to take 
the stage, along with new waves 
of indie. 

Senior Grant Kitchen, on the 
other hand, sees a more drastic 
change in both the genres of mu-
sic and performers: “[Goldsoun-
dz] has defi nitely changed from 
almost all Park performers with a 
fair number of rock performanc-
es, to more out-of-school hipsters 
playing indie music. Hip-hop has 
entered Goldsoundz along with 
the indie crowd,” he said.

Kitchen also expressed the 
sentiment that Goldsoundz was 
losing some of its “Parkness” due 
to the increased numbers of out-
of-school performers. Perhaps 
this kind of exposure may be 
good for Goldsoundz, not only to 
help it gain more popularity, but 
also to grow more musical diver-
sity in terms of genres, playing 
styles, and performers. 

Dinerstein seems in favor of 
this kind of expansion, as she 
said that Park Arts, a club that 
meets weekly to discuss various 
arts affairs and events, has dis-
cussed inviting performers from 
other schools to play at Gold-
soundz.

The atmosphere—the feel, 
the emotions present, the vibe 
of Goldsoundz—seemingly has 
not undergone much of a change; 
it has always been a relaxed, low 
key event, where people simply 
come to enjoy good music, good 
company and, for some, to share 
their musical talents. 

by Evan Semenza ‘14

Evan Greenberg ‘10, Ben Redgrave ‘10, Jake Mayers ‘10, and Ethan Rosenberg ‘11 perform 
at Goldsoundz in March, 2009. The next Goldsoundz will be March 2, 2012 in the Black Box.

photo by J. Schneiderman ‘11

Goldsoundz evolves, expands over 15 years

by Max Gold ‘15

With modern day technology, the mu-
sic industry has the ability to make even 
some of the worst music sound good. 
Because so many effects contribute to a 
song of studio quality, why, one might 
ask, would an artist even bother to make 
a live album? 

Possible answers abound: perhaps the 
band wants more money, or perhaps the 
band wants to produce another album in 
between records; most likely the band 
wants to capture the excitement and the 
rush of playing in front of a big audience. 

Cage creates 
imperfect 
live album

sticoftheweek.blogspot.com

Arts The Postscript, February 10, 2012

One thing, though, remains the same on 
all live albums: the songs never sound as 
good as they do on studio albums.

While on their 2011 tour Cage the El-
ephant recorded their fi rst live album at 
the Vic Theater in Chicago, Illinois. The 
band’s two previous albums, including 

their self-titled album in 2009 and Thank 
You Happy Birthday in 2011, have shown 
the talents of the band to the fullest, but I 
and many others aren’t as impressed with 
their latest album. 

As I sat listening to Live from the Vic, 
I was incredibly disappointed in the fi rst 
track, “In One Ear,” which is normally 
my personal favorite.  Cage the Elephant 
likes noise, but what I heard was ridicu-
lous feed back and screeching, and not the 
purposeful kind.

 Halfway through the song, Matthew 
Shultz, Cage’s lead singer, tired of jump-
ing around, starts gasping for breath be-
tween each line. If I were at the concert, 
I wouldn’t care, but the feeling is not the 
same when listening at home on the couch.

Still, as the show progresses, the band 
seems to get its act together. While the 
quality of vocals is still sub-par, tracks 
“Aberdeen,” “Tiny Little Robots,” “Lo-

tus” and “Shake me Down,” sound es-
pecially good, due to the lack of special 
effects in the original recordings. 

The only notably strong song is “Ain’t 
No Rest for the Wicked.” Their 2009  hit 
single has a special ring to it when pre-
formed live. When recorded, the band 
used a number of effects to create some 
of the sounds heard on the original track. 
To replicate these effects live is quite a 
task, and using what sounds like a few 
horn instruments and a glockenspiel, the 
band has done a masterful job in recreat-
ing the authentic original sound of Cage.   
It was the only track on which I was happy 
to hear the fans screaming.

Don’t take this the wrong way: Cage 
the Elephant is one my favorite bands to 
date, and I don’t think that they’re des-
tined for the worst. In all cases, bands are 
allowed to have one imperfect album and 
it just means that their next will be better .  
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Meryl Streep was great. 
This much can assuredly be said of 

The Iron Lady, a biopic of former British 
Prime Minister Margaret Thatcher that 
opened in the U.S. earlier this January. 
Streep’s uncanny portrayal of Thatcher 
hits all the right notes—from Thatcher’s 
magnetic presence, down to the distinct 
way she purses her lips—and ranks among 
the fi nest performances of an iconic career 
that has spanned nearly 35 years. 

But that’s about all that can be said 
with absolute certainty. Aside from 
Streep’s stellar performance, the quality 
of the rest of the fi lm is, much like that 
of Lady Thatcher’s politics, debatable. 

When director Phillyda Lloyd (direc-
tor of 2008’s Mamma Mia!, also starring 
Streep) fi rst announced her plans for the 
movie, some of Thatcher’s supporters 
feared that the fi lmmakers would treat 
her political decisions too harshly. But 
as it turns out, the movie only narrowly 
touches on Thatcher’s politics, and does 
so in such an indecisive way that it’s not 
likely to spark any further political scru-
tiny. 

Instead, The Iron Lady serves as a 
chilling portrait of power—both on the 
rise and in decline—regret, and the crip-
pling effects of old age.

The movie opens with present-day 
Margaret Thatcher, a senile old woman 
still coping with the death of her hus-
band, Dennis (Jim Broadbent). She has 
just conceded to clean out Dennis’s old 
belongings, and, in the process, begins 
to reminisce. 

As Thatcher looks back on the critical 
moments of her life, we watch her evolve 
from the independent, outspoken daughter 
of a small-town grocer, to the most power-
ful woman in the Western world. 

Armed with a quick mind and a self-
described “just get up and do it” mentality, 
Thatcher fi ghts her way up Britain’s po-
litical ranks and into 10 Downing Street. 
As Prime Minister, she goes head-to-head 
with incensed labor unions, IRA terrorists, 
and a merciless Argentine junta, all the 
while holding fast to her beliefs and goals. 
Though her strict conservative policies 
did not go unchallenged, the commitment 
she felt towards her own principles, for 
better or for worse, never wavered.

This fi erce and articulate Margaret 
Thatcher of the past stands in stark contrast 
to the unstable woman of today. Plagued 
by hallucinations of her late husband, 
she struggles to accept her current state 
of loneliness and vulnerability.    

Artistically, The Iron Lady has its mer-
its. 

For instance, in an early scene, when 
young Dennis Thatcher proposes to Mar-
garet, she fi rmly warns him that she “will 
never be one of those women who stays 
silent and pretty alongside her husband,” 
and that she “cannot die washing up a 
teacup.”

It is precisely this stubbornness that 
secures her spot as Prime Minister, yet, 
ironically, it is the same stubbornness that 
eventually gets her booted out of offi ce.  
Forever unwilling to heed others’ advice, 
Thatcher alienates herself from her col-
leagues in the Conservative Party, who 
ultimately force her to resign in a sly pal-

ace coup.     
Years later, she remains bitter about 

their betrayal, and defends her actions to 
Dennis’s ghost. “If you make the tough 
decisions, yes, they will hate you today,” 
she says, “but they will thank you for 
generations”—to which the ghost replies, 
“Yeah, or they chuck you out with the rest 
of the rubbish.” 

In a frenzy of pent-up resentment, fi -
nally realizing that she has, indeed, been 
chucked out with the rubbish, she packs 
up Dennis’s things and rids herself of the 
remnants from her past. She wakes up the 
next morning resigned and alone, eats her 
breakfast, and washes out her teacup.  This 
bookending technique has great effect, 
epitomizing the difference between the 
ambitious Thatcher of the past, and the 
powerless Thatcher of today. It’s a nice 
touch, truly. 

But alongside the fi lm’s honest mo-
ments are many more clichéd, hollow 
ones. From the artsy montages, to the 
sweeping incidental music, to the use of 
real period footage—we’ve seen much of 

Meryl Streep saves questionable fi lm
by Sarah Cohen ‘14

this movie before. 
On top of that, the fi lm also begs an-

other question: was it even appropriate to 
make in the fi rst place? Margaret Thatcher 
is, after all, still alive. 

She’s no longer in the public sphere—
in fact she keeps mostly to herself—but 
she’s still alive. And either she is suffering 
from crippling dementia and hallucina-
tions—in which case the fi lm exploits a 
deeply personal situation for Thatcher and 
her family, inviting moviegoers around 
the world to come and gawk at their pres-
ent suffering—or, she’s not senile at all—
in which case, who gave the fi lmmakers 
artistic license to create a fantasy about 
an eminent world leader, especially while 
she’s still alive to see it? It’s no wonder 
why, in a recent interview with BBC, cur-
rent PM David Cameron questions “why 
we have to have this fi lm right now.” 

That said, no matter where you stand 
on the fi lmmaking, the ethical question, or 
even Thatcher’s politics, Streep’s dynamic 
performance alone ultimately makes this 
so-so fi lm worthwhile. 

http://www.google.com/imgres?q=iron+lady

The Golden West Cafe 
is a decade old, southwest-
ern cuisine-themed res-
taurant in Hampden. Im-
mediately upon entering, 
you notice the plethora of 
peculiar wall hangings, 
paintings and various oth-
er decorations that color 
the restaurant. One thing 
you will catch on to is 
that nothing matches at 
the Golden West; all of 
the chairs, tables, plates 
and utensils are different 
from one another. It fi ts the 
Golden West - casual and 
laid-back.

I arrived at around 2:15 
p.m. for a Sunday brunch. 
The crowd was an eclectic 
mix of hipsters and preppy 
middle-aged women, of 
young parents and their 
children. (There is a kids 
menu.) There’s the “long 

bar” for those who want a 
drink or are just looking 
for a crack-of-dawn break-
fast burrito.

The waiter was respon-
sive, speedy and helpful. 
When asked about the 
choice between red and 
green chili sauce, he gave a 
description of both and his 
own recommendation. He 
was quick to bring more 
crème for coffee, and he 
always kept our drinks full.

As an appetizer, we 
ordered the pumpkin 
curry soup, topped with 
chopped pistachios. The 
soup was similar to your 
average curry: peppery, 
pungent, warm and earthy, 
the pumpkin lightened the 
soup and enhanced the 
sweetness of the curry, 
making it a much more 
effective appetizer than a 
heavier curry would be. 

We ordered the chorizo 

burrito and the green chile 
chicken stew as entrées. 
The stew was creamy with 
big chunks of chicken and 
leeks, but the broth was 
watery. The leeks toned 
down the creaminess of the 
broth and the heartiness of 
the chicken, but the leeks 
were used too liberally, 
making it less of a stew 
and more of a light soup.

The chorizo burrito, on 
recommendation, came 
with both red and green 
chile sauce, the red being 
spicier and the green being 
milder. I recommend you 
order it with just the green 
chile sauce; the red chile 
sauce is bitter but other-
wise fl avorless. Despite 
the warning on the menu, 
the spiciness of the burrito 

Academy Award winning actress, Meryl Streep, excels in her portrayal of for-
mer British Prime Minister Margaret, in the fi lm The Iron Lady.

Golden West charms with quality atmosphere and food
by Peter Califano ‘14 overall was mild. For those 

craving a real kick, add 
some hot sauce. The bur-
rito was fi lled with fl uffy 
eggs, spicy chorizo and 
cheesy potatoes, dressed 
with deep red chile sauce 
and chopped vegetables. 
Warm, fi lling, and fresh, it 
was a fantastic variation on 
the breakfast burrito. 

The waiter collected our 
plates, and then returned 
quickly, reciting the des-
sert menu from memory. 
We chose the ginger bread 
cake with lemon icing. 
Our waiter immediately 
grabbed a generous slice of 
cake from the assortment 
of cakes that were on dis-
play in the entrance. Un-
fortunately, the cake was 
somewhat stale, but it was 
still delightful.

If you are not a fan of 
southwestern cuisine, the 
Golden West does have 

a variety of other dishes 
ranging from blue corn-
meal banana pancakes for 
breakfast to a good burger 
with a variety of sides (in-
cluding fresh cut garlic 
fries) for lunch or dinner. If 
you’re a vegetarian, worry 
not: the Golden West also 
provides tofu variations on 
several dishes and a few 
dishes made especially for 
vegans.

The Golden West hon-
ors its claim to freshly 
made food. All the food 
we were served, except 
the  cake, was consistently 
fresh and well prepared. 
The quirky atmosphere 
and vintage decorations 
are charming, spirited and 
make the walls oddly in-
teresting. You would be 
hard-pressed to fi nd food 
and ambiance as well made 
and unique as that found at 
the Golden West. 

http://baltimore.about.com/
Golden West Cafe, located in Hampden, offers a va-
riety of southwestern dishes and other freshly made 
food.
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In this moving drama, Extremely Loud 
and Incredibly Close 11 –year- old Oskar 
(Thomas Horn) struggles along with his 
mother Linda (Sandra Bullock) to cope 
after the loss of his father (Tom Hanks) 
in the 9/11 terrorist attacks.

 Shortly after, Oskar fi nds what he be-
lieves is a message to him from his dad, 
resulting in his quest all over New York 
City to solve the mystery of its meaning, 
and make sense of the shocking tragedy 
that occurred.

 Throughout these ventures, Oskar has 
the opportunity to share and uncover more 
about his own story while learning the 
stories of many others and discovering 
the true meaning of loss on a deeper level. 

 The story is intriguing and will keep 
viewers on the edge of their seats from 
beginning to end. The movie opens with a 
mission for Oskar that his father, Thomas, 
created for him, designed so that he will 
be forced to become more comfortable 
talking to others and learn social skills de-
spite his possible diagnosis of Asperger’s 
Syndrome. 

Oskar’s father tells him that at one 
time there was a secret sixth borough in 
New York City that later fl oated away. 
With Thomas’s guidance, he embarks on 
a quest for more information about its 
whereabouts. 

After Thomas’ death, Oskar fi nds what 
he interprets as a sign from his dad that he 
shouldn’t let get anything stop him from 
continuing his journey.

 Soon after, he decides to keep going at 
it, alone this time. Watching a young boy 
make his way around New York City by 
himself, encountering strange and unfa-

Jane Austen was an incredible writer 
during her time and her classic pieces of 
literature continue to be popular today. 
Her writing dissects the follies and fool-
ishness of eighteenth and nineteenth cen-
tury society.  Her social commentary was 
sharp and well disguised, as 
it spoke through seeming-
ly impossible romances, 
which applied to the lives 
of all. Austen mocked and 
scorned the dichotomies 
of the social classes of 
her time. 

 Many have tried to 
continue with her legacy 
and have written various 
sequels and other pieces 
to accompany her more 
acclaimed books such 
as Pride and Preju-
dice, Emma, and Sense and Sensi-
bility.  

While most have been met with less 
than average reviews, with critics scorn-

ing the feeble attempts to copy Austen’s 
unique writing, some writers have been 
able to create adequate continuations of 
Austen’s masterpieces.

 Pride and Prejudice tells the tale of 
fi ve sisters, four marriages, three scandals, 
and a mother straight from your worst 
nightmares.  The novel weaves a tale of 
deceit and unlikely romances, resulting 

in its victimization of 
many writers, who try 
to continue the plot, 
edit it, and make “what 
if?” scenarios.  

Although some have 
been read and praised, 
none are as highly re-
garded as recent sequel, 
Death Comes to Pember-
ley by P.D. James.

 The novel picks up six 
years after Pride and Preju-
dice, when readers are left 
with a happy ending: the 

marriages of Mr. Darcy and Miss Eliza-
beth Bennet, and Mr. Bingley and Miss 
Jane Bennet.  James weaves a murder 

miliar people and places, although unreal-
istic, will hold interest for the duration of 
the movie and have spectators wondering 
how the quest will turn out. 

Hanks as Thomas Schell plays a car-
ing husband and father. Although troubled 
by never having known his own father, 
a World War II survivor, Thomas is fun 
loving and high-spirited. 

Despite some exaggerations in Thom-
as’ never-ending supply of patience and 
lack of negative emotions altogether, 
Hank takes what he’s been given and lets 
his characters’ personality quirks, and un-
dying love and dedication for his family 
come alive onscreen. 

Bullock’s character, Oskar’s mom, 
is devastated at the death of her hus-
band after many years of blissful mar-

mystery before the readers’ eyes, and 
humbly avoids the near impossible task 
of plagiarizing Austen.  

She instead chooses to write in her own 
playful and earnest style, succeeding in 
mimicking Austen’s characters nearly 
perfectly.  

In Death Comes to Pemberley, we are 
given a refreshing new take on a classic, 
and introduced to yet another scandal in-
volving our infuriatingly charming antag-
onist, Lieutenant George Wickham.  This 
time around though, it is a murder trial he 
faces.  James not only successfully res-
urrects Austen’s 200-year-old characters, 
but also takes us through the nineteenth 
century courts of England.  The authen-
ticity of the trial allows readers to see the 
similarities of the trials then, and now. 

 In a clever and playful manner, James 
also adds some characters from Austen’s 
other pieces into her own, artfully patch-
working Death Comes to Pemberley into 
Austen’s work.  This was highly amusing 
and quite a surprise.  It highlights James’ 
ability to work off of others’ stories in a 
way that is entirely unique.

riage. Bullock realistically captures the 
indescribable heartache and angst that 
her character faces through her painful 
struggles with Oskar and about how to 
proceed with her life.  

Horn as Oskar gives an especially 
enthralling performance. Even though 
Extremely Loud and Incredibly Close is 
his acting debut, he tackles the challeng-
ing role of a grieving young boy with an 
excessive number of quirks. 

 Oskar’s constant commentary on ev-
erything, almost never pausing, becomes 
irritating after a while, and he isn’t a very 
easy character to relate to; however, Horn 
is really able to get into his mind. 

Overall, most actors deliver great per-
formances, all capturing their characters’ 
personalities, motivations and relation-

ships with each other well. One aspect 
that stands out is how Bullock and Horn 
interact with each other. From Oskar’s 
raw, blinding fi ts of rage resulting in ob-
jects breaking left and right, and brutal 
exchanges between the pair, to sharing 
memories of Thomas, the two compelling-
ly show the ups and downs of a  mother-
son relationship. 

Supporting actors also excel at their 
roles. Max von Sydow, whose character 
appears about halfway through the movie, 
plays a mysterious man living with Os-
kar’s grandmother who refers to him as 
“The Renter.” Oskar is told that he isn’t 
allowed to meet him, but when curiosity 
gets the best of him, he seeks out the man 
and tells him about his quest. 

“The Renter” accompanies Oskar on 
a few of his adventures, slowly revealing 
his true identity. Sydow is captivating and 
convincing as a troubled man who teaches 
Oskar about life and death from a different 
perspective. 

Although somewhat unrealistic and 
overstated at times, this aspect doesn’t 
detract signifi cantly from the story that 
unfolds over the course of the movie. 

Watching the intense confusion, anger, 
and grief of Oskar’s family and so many 
of the others that he meets while on his 
journey is emotional. Oskar and his mom 
are unsure how cope after Thomas’ death, 
and take out their rage on each other.  

Oskar tells his story to everyone that he 
meets on his journey, and their reactions 
vary wildly from supporting and caring 
for him, to turning him away, to pouring 
out their own experiences of heartbreak.  
T he heavy subject matter defi nitely war-
rants a box of Kleenex and the expectation 
to shed at least a few tears. 

by Sophie Bailowitz ‘15

Extremely Loud and Incredibly Close warrants a box of Kleenex

James provides refreshing new take on Austen
by Thuy Langrill-Miles ‘15

http://www.cltampa.com

Death Comes to Pemberley effectively 
reaches a wide variety of audiences; those 
who enjoy murder mysteries, historical 
fi ction, romances, or classics will enjoy 
this novel. 

When James wrote in detail about the 
court procedures, she opened up the story 
to a wider audience.  This was very clever 
because although Austen’s work is classic 
literature, the stories and plot-lines preach 
to a certain audience.  

Extremely Loud and Incredibly Close, based on the novel by Jonathan Safran 
Foer, tells the story of loss, struggle, intrigue, and identity. 

http://articles.boston.com
P.D James, author of Death Comes to 
Pemberley, is considered a veteran 
British mystery writer.  



And then I got hurt. There were just lots of 
key injuries, which was a real problem.”

After the team dropped to eight eligible 
players, Cardin Lowe made the decision, 
as Girls’ Athletic Director, to merge Varsi-
ty and Junior Varsity.  The JV team, itself, 
was experiencing its own set of diffi cul-
ties—suffering from low levels of com-
mitment and slew of injuries.

“JV was down to six players,” Cardin 
Lowe said, “and it was unsafe to put six 
players out on the court—especially when 
commitment to basketball was becoming 
secondary to some of those athletes; we 
had to merge the two teams. The reality 
of it, though, is that we were asking our 
JV kids to go out against other schools’ 
Varsity athletes, and it didn’t turn out to 
be the best thing for them to learn about 
Varsity under those circumstances.”

“Going up against seniors was a little 
intimidating,” Sara Lerner ’15 said, refer-
ring to her new opponents after she and 
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The story of the 2011-12 Girls’ Basket-
ball program—not a story for the faint of 
heart—was one of blowout losses and wa-
vering commitments, of overly matched 
opponents, and inopportune injuries. It’s a 
story that, after surviving weeks of mount-
ing frustrations and safety concerns, has 
fi nally ended. On February 1, Girls’ Ath-
letic Director Robin Cardin Lowe ’84 de-
cided to forfeit the fi nal three games of the 
Girls’ Varsity Basketball team’s season, 
marking the offi cial end of the arduous 
campaign.

Perhaps the root of the team’s strug-
gles can be traced to a decision made two 
years ago by the Competition Committee 
of the Interscholastic Athletic Associa-
tion of Maryland (IAAM). Park had, that 
year, made its third consecutive IAAM C 
Conference Championship appearance, 
and the league had decided to move the 
Bruins, for the following two seasons, up 
to B Conference.

“We told the league, back then, that 
we’d be able to fend for ourselves fair-
ly well for the fi rst year,” Cardin Lowe 
said, “but that the next year—which was 
this season—would be very diffi cult. We 
knew who we were graduating, and knew 
it would be better for our program to stay 
in the C Conference, but the league had 
other priorities.”

And, in the B conference, this year’s 
Bruins didn’t win a game—their only vic-
tories coming in a pair of non-conference 
matches. This was, according to players 
and coaches, to be expected, given that the 
team had less talent than its opponents. 

“By the fourth or fi fth game, when it 
felt like losing by 20 points wasn’t even 
that bad, it was starting to become obvious 
that we weren’t going to be very competi-
tive,” Sara Lessans ’14 said. “I think we 
all just lost confi dence at that point, and 
that sort of brought the team down.”

“We knew that it would be a tough sea-
son going in,” Robin Willard, the squad’s 
coach, said. “We had a very young team 

by Daniel Stern ‘12

Girls’ Varsity Basketball suspends season early

that was very inexperienced, and it was 
an awful lot to expect of them to succeed 
in the B Conference.”

Still, it was more than a lack of raw 
talent that contributed to the team’s strug-
gles—there was also a lack of participation 
in the program. The team, which would 
ideally have had 12 members, started the 
season with just 10 after Zoe Mayers ’13 
decided not to play, choosing instead to 
pursue a sponsored snowboarding career. 

Mayers’s decision left the team with 
just two upperclassmen—Hannah Him-
melrich ’12 and Akira Townes ’13—and 
eight sophomore players, many of whom, 
according to Cardin Lowe, “didn’t even 
think that they were Varsity-ready.”

“We were a team of sophomores play-
ing against B Conference seniors,” Josie 
Olschansky ’14 said. “There wasn’t much 
we could do.”

The season began with a series of bru-
tal losses: a 58-39 thrashing by Annapolis 
Area Christian School, a 52-27 defeat at 
the hands of St. Paul’s School for Girls, 
a 45-34 loss to Bryn Mawr—by winter 
break, the team had lost all fi ve of its De-
cember B Conference games by double-
digit defi cits.  

And, as the team progressed through its 
season, injuries piled up. “About midway 
through the year, Akira got hurt,” Lessans 
said. “And then Nece [Whye ’14] got hurt. 

her teammates were moved up to the Var-
sity level. “The girls on the other teams 
were so much bigger than us, and we re-
ally knew that we were going to lose every 
game that we played,” she said.

Furthermore, towards the end of the 
season, new Coach Robin Willard felt that 
his team wasn’t treated with respect by 
its opponents: “We thought that the other 
teams, who knew our situation, displayed 
no sportsmanship or class,” he said. “They 
ran the score up, called full-court press 
defense with 40-point leads, and kept their 
starters in at the end of the game. It was 
becoming unsafe for our smallest athletes 
to be out on the court.”

In the face of it all—the injuries, the 
numbers, the safety concerns, and the wa-
vering commitment—Cardin Lowe met 
with Head of School Dan Paradis, after 
a 64-23 loss to Friends, and they agreed 
that it would be best to suspend the season 
indefi nitely.

“We thought long and hard about it 
all,” Cardin Lowe said, “and eventually 
decided that we just couldn’t complete 
the season. We were starting, at that point, 
exclusively freshmen and sophomores, 
and I had to consider the possibility that 
if we kept going, another of them would 
be seriously injured.”

Of course, in the darkness of the 
2011-12 season, there were a few rays 
of light. The sophomores, for one, each 
got enormous amounts of Varsity play-
ing experience, that, according to Willard, 
should help them in the long run. And, 
the season proved, defi nitively, that the 
Bruins weren’t ready for B Conference 
competition; Cardin Lowe expects the 
IAAM Competition Committee to move 
the Bruins back to C level.

“I think that for us to be successful this 
year, our sophomores would have needed 
to step up and take leadership roles, which 
they weren’t quite ready to do,” Cardin 
Lowe said, “but next year, hopefully back 
in the C Conference, everyone will fare 
better. This wasn’t a fair season to ev alu-
ate anyone on—not coaches or players.” 

Two years ago, the MIAA de-
cided to eliminate all JV play-
offs. Resultantly, the JV Bas-
ketball squad that received the 
conference championship trophy 
at the end of the season was sim-
ply the team with the best regular 
season record. When two teams 
tied, they merely split the tro-
phy—there was no fi nal, decid-
ing game. 

Unsettling that no true defi ni-
tive champion could be named at 
times, this year the MIAA rein-
stated a modifi ed playoff system: 

a championship game between 
the top two seeds on the JV lev-
el in order to determine a true 
champion. 

For JV coach Derrick Larkins, 
this new installment presented 
an interesting dilemna, as he 
had become accustomed to the 
old way. He used to tell his team 
that “every game mattered,” add-
ing that,“in a way, every game 
played was a ‘championship 
game,’ because record was the 
most important thing.” 

The MIAA’s decision is espe-
cially relevant for Park athletes, 
this year, because our JV Bruins 

basketball team is the number 
one team in its league.

Captain Seth Danels ’13, who 
is the point guard and the team’s 
leader, anchors the squad. Danels 
is a facilitator, and he also, along 
with Francesco Porcarelli ’14 
and Jack Curley ’14, is one of 
the team’s scoring leaders.

As of now, the team has lost 
just one game; in past years, such 
a record would have assured 
them a championship. But the 
new championship game creates 
the possibility that another team 
might upset the Bruins, despite 
the fact that Park has indisput-

ably dominated the league.
Nevertheless, the captains of 

the team defi nitely support the 
change: “Last year, on JV, we 
were the team with the second-
best record,” Danels said. “Un-
fortunately, because of our fi rst 
game which was an inexperi-
enced loss, we never really had 
much of a chance to truly win, 
and ultimately be champions. 
Therefore, a championship game 
gives us the chance to earn the 
title.”  

Athletic Director, Ridge Di-
ven, who participated in many 
of the meetings leading up to the 

by Idris Mitchell ’14

The Girls’ Varsity and JV Basketball teams started the season with a combined 
18 players.

decision to have the game also 
agreed with the format: “I sup-
port the decision because many 
people, and in particular coaches, 
felt the need for a culminating 
event at the end of the Junior 
Varsity season. Furthermore, we 
did it because there was enough 
interest at the schools to have 
something, yet not enough to 
carry the full-on workload that 
playoffs would require. So, the 
championship game was really a 
compromise.”

“It’s one more game to prove 
why we should be the champi-
ons,” Curley said.

photo courtesy Dave Hollander
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MIAA reinstates Boys’ JV Basketball Championship game
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With the National Collegiate 
Athletic Association (NCAA) 
under the craze of conference 
realignment, maybe it’s time 
for our own conferences, the 
Maryland Interscholastic Ath-
letic Association (MIAA) and 
the Interscholastic Athletic As-
sociation of Maryland (IAAM) 
to consider changes for them-
selves. 

But unlike the NCAA, where 
the objective of their rearrange-
ment is money, the purpose of 
a change in our conferences 
would be geographic proximity.

Since the most profi table 
sport for college athletics is 
football, there has been a sud-
den push from primarily football 
schools to join primarily football 
conferences. 

Schools like Texas A & M 
best exemplify this movement. 
Texas A & M moved to the best 
football conference in America 
(the SEC) to avoid staying in 
a conference with the money-
dominating powerhouse, Texas, 
that recently received an enor-
mous TV deal from ESPN. 

In addition to the money mo-
tive, there is a secondary opera-
tion of smaller schools joining 
conferences where they can ob-
tain national recognition. 

Schools like Boise State, 
who are better known for their 
football, are joining conferences 
like the Big East, where they can 
qualify much more easily for the 
national championship game. 
Although there is more than 
one problem with the realign-
ment in the NCAA, the fact that 

Conference realignment is needed

Boise State, Houston and San 
Diego State, are all joining the 
Big East in 2013 (headquartered 
in Providence, and primarily 
made up of New England area 
schools) is ridiculous. The travel 
is unnecessarily long (the great-
est distance between schools, 
San Diego State to Providence, 
is over 3,000 miles). 

Long-distance travel has re-
cently been a problem for our 
conference and the schools 
against whom we compete.

 Before a recent basketball 
game against St. John’s—the 
re-instated member of the MIAA 
that is located in Frederick—an 
opposing player asked my team-
mates and me a question. 

The conversation went some-
thing like this: “Where are you 
guys from? Near Baltimore?” We 
all nodded to verify his predic-
tion, and then he turned around 
to his teammate and said, in a 
disheartened manner, “Another 
Baltimore team.” 

While this conversation 
wasn’t very signifi cant, it illus-
trated to me the mutual feelings 
of discontent we have with the 
distance between our schools.

The MIAA Basketball C Con-
ference, in which Boys’ JV and 
Varsity Basketball teams play, in-
cludes teams from all over Mary-
land. There are teams in Balti-
more County, like Beth Tfi loh, 
there is a one in the city (Cristo 
Rey), and there are several in An-
napolis like Key. 

In addition to these, there is a 
team in Westminster (Gerstell), 
one in Frederick (St. John’s), 
and another in Easton (Sts. Peter 
and Paul). The greatest distance 

between any of these schools is 
105 miles (between St. John’s 
and Sts. Peter and Paul). While 
for a college team this travel is 
a lot easier because classes and 
schedules are more fl exible, for 
high schools it is much harder.

While some games are on Fri-
day nights, which makes every-
thing a bit easier, there are still 
factors that come into play that 
make away games tough. 

With the exception of Friday 
games, almost all of the games 
happen from some time between 
four and six in the evening. But, 
since JV and Varsity teams travel 
together, everyone has to leave at 
the same time. 

Since it is advantageous for a 
squad to get to its game at least 
30 minutes before tip-off, the 
students must get excused from 
class earlier in order to get to 
the opposing school before their 
game. 

Students who leave early miss 
a lot of the material and the dis-
missal itself also disturbs the 
class. If there were a way to pre-
vent these dismissals, the entire 
community would appreciate it; 
this could happen with more lo-
cal games. 

During the summer the MIAA 
holds a two-and-a-half day work-
shop to work out all of its impor-
tant details, but distance is not 
the main consideration when 
forming conferences. 

“If we can maintain competi-
tive balance, we might section 
geographically,” said Athletic 
Director Ridge Diven, who said 
that competitive balance is easily 
the most important factor when 
taking into account conferences. 

While I agree 
with the impor-
tance of com-
petitive balance, 
there are also 
some advan-
tages to more 
regional games. 

With closer 
c o m p e t i t i o n 
comes a better 
rivalry. The Beth 
Tfi loh vs. Park 
Boys’ Basket-
ball games con-
stitute some of 
the best games 
of the year at our 
school. 

Other Park 
teams share dif-
ferent athletic 
rivalries with 
geographically 

photos by M.Plakotoris ’12
On this year’s annual Program Night, February 3, the Boys’ 
Varsity Basketball team hosted St. John’s, the team of a 
school in Frederick, MD, 50 miles away.

MIAA divisions should be separated by geography

by Eric Sussman ’13

close teams like Friends, but 
don’t have much of a history or 
rivalry with more distant teams 
like Annapolis Area Christian 
School.

Since there is no easy way to 
completely solve this issue with-
out some competitive imbalance, 
and expulsion of some schools 
from the athletic associations, 
there are still little things to do 
that could help. 

An alternative to the system 
we currently have in almost all 
of our conferences is a divisional 
system within a specifi c confer-
ence. 

For instance, instead of hav-
ing everyone in a conference 
play each other twice a year, 
there could be regional divisions 
where you play the teams close 

to you more often than you play 
teams that are far away. This sys-
tem does have problems when it 
comes to playoff qualifying and 
strength of schedule, but it is a 
plausible alternative. 

With the competitive nature in 
almost all of our conferences bal-
anced, the athletic associations 
should start to work on more 
geographically-based confer-
ences or divisions. 

Through this change,  we 
would see better relationships 
between sports and academics 
along with more rivalries be-
tween certain schools. 

Having both a great competi-
tive and regional model is tricky, 
but I’m sure there can be some 
improvement to the system al-
ready in place. 

 

Beth Tfi loh Community School: 2.0 mi. (3 mins.)
 

Baltimore Lutheran High School: 8.8 mi. (13 mins.)
 

Cristo Rey: 11.0 mi. (20 mins.)
 

Gerstell Academy: 18.6 mi. (23 mins.)
 

Indian Creek: 34.6 mi. (45 mins.)
 

Key School: 43.4 mi. (55 mins.)
 

St. John’s Catholic Prep: 49.3 mi. (54 mins.)
 

Sts. Peter and Paul High School: 74.3 mi. (1 hour 36mins.)

Schools in the MIAA Boys’ Basketball C Conference, listed by 
distance from Park.

‘Are we there yet?’
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Sports to the Max

by Jake Max ’12

Sweat beading down my forehead, 
heart thump-thumping, fi ery blood puls-
ing through my veins, I let out a wheeze 
as my lungs scream for air. A neon-yellow 
softball whirrs through the sky, rapidly 
accelerating toward my face. My hands 
fl y up to catch the ball, but, instead, I’m 
nailed smack in the face. 

This stressful moment is possibly my 
worst nightmare. I have never been a fan 
of sports: my hand-eye coordination is 
subpar, I’m too short to make a layup in 
basketball, and I hate being forced to do 
drills until I am so tired that I feel like I’m 
going to double over and die. 

I have nothing against exercise. In fact, 
I thoroughly enjoy completing my hour-
long elliptical, abs, and stationary bike 
regimen twice a week. And I love reach-
ing the fulfi lling moment after I survive 
a quick sprint around the pond in brisk 
forty-degree weather. However, I lack 
several integral athletic skills, one being 
mental endurance. I like to think of it as 
a “fear of commitment,” actually. I don’t 
like exercising and not being able to stop 
when I’m ready. 

When I played softball in middle 
school, we would jog laps around the soc-

Bench Stories

by Samantha Max ’14

cer fi eld most days at the end of practice. 
If anyone stopped running, the entire team 
would have to run another lap. Sometimes 
I got tired, and my throat started to burn, 
and I just wanted to stop. But I couldn’t. I 
would have let down all of my teammates, 
and had to endure another painful lap. 

This harsh collective punishment 
seemed fairly ridiculous, since we were 
only a middle school softball team. None 
of us were going to the major leagues, 
and running an extra lap around the fi eld 
wasn’t going to make anyone on the team 
a better softball player. Instead, an old-
fashioned coach was merely trying to 
prove his authority over a dozen eleven 
and twelve-year-old girls.

I didn’t even really like softball. 
I was embarrassed when I struck out, 

or missed a catch. No matter how many 
hours I spent practicing catching and 
throwing with my dad, my brother, and 
my teammates, I still got nervous every 
time the ball zoomed towards me. When I 
stepped up to bat during practice, I would 
miss ball after ball. The whole team would 
impatiently watch as my coach tried to 
remind me to keep my eye on the ball and 
swing. But I still missed.

 Most games I spent warming up the 
bench, chatting with the parents or team 
members who were injured and couldn’t 
play. Yet I was devoting more than six 
hours of my week to this team. In the 
end, I decided that the commitment was 
not worthwhile, because I was miserable 
throughout the whole experience and still 
could barely catch by the end of the sea-
son. 

When I got to high school, I had to 
weigh my different options to attain my 
six required athletic credits. After some 

thought, I decided to give up team sports. 
With this decision, I gladly eliminated 

much future time commitment, intense 
drills, and humiliation. However, I also 
gave up an opportunity to be part of a 
close-knit team—one more supportive 
than my middle school softball team. 

I would never fi nd candy in my mail-
box on game days or dress up in crazy 
team spirit. I would not get to experience 
the bond of a team that spends hundreds 
of hours practicing and playing together, 
as well as learning to trust each other. By 
not playing sports, I gave up some really 
great things. 

However, I stand by my decision. 
Sports never have been and never will be 
my passion. I will never fi nd a thrill in 
cradling a lacrosse ball or running double-
suicides. 

I admire determined varsity athletes, 
but I also accept that I’ll never be one. I 
can’t devote so much time and effort to 
something that I don’t truly care about, 
and that, frankly, I’m not very good at 
either.

Instead, I’ve found an alternative that 
suits me. Twice a week, I work out with 
Rob Slade’s fi tness class. In between lem-
on squeezers and planks, I look around 
to see a dozen laughing, sweating, fl ush-
faced kids who are equally as, or even 
more un-athletic than I. 

We may not be as close as a team, unit-
ed by a passion for sports and competition. 
In fact, most of the kids in my class come 
simply to acquire the six gym credits nec-
essary for graduation. However, we still 
share a sense of community in this class. 

There’s a common attribute that unites 
us: none of us can play sports to save our 
lives.

Sunday night I sat at home about to 
eat dinner when my brother Max came up 
behind me, scaring me therefore sending 
my head backwards into a post of a chair.

While it wasn’t that strong of a col-
lision, I got a concussion for the second 
straight year this fall during my Varsity 
Field Hockey season and was sidelined 
for six weeks.Unlike last year, my injury 
was a domestic incident rather than in-
game. 

Since I had already obtained a concus-
sion a season early, the magnitude of the 
second was increased greatly. 

The Monday after my second concus-
sion, without knowing I had one, I went 
to practice after school and threw up after 
running for a short distance. 

by Naomi Berner ’13 Following a few quick tests done by the 
trainer Dan Lopez, he became extremely 
concerned about my condition and sent 
me to the emergency room. 

It became clear there that I had sus-
tained a concussion for my second straight 
year. 

Although I couldn’t go to school, much 
less attend practice and cheer on my team, 
I tried to go to practices when I could, 
though it was a while until I could actually 
make it out of the house. 

When I was fi nally able to return to 
fi eld hockey I was ecstatic to be back with 
my teammates. 

Although enduring a time when I had 
to sit out wasn’t easy (but was best for my 
health), being back on the fi eld for the fi -
nal game and even being able to watch my 
team practice was extremely meaningful.

Athletes and not-quite-athletes share their experiences from the sidelines Program Night: the one night when 
the community comes together to sup-
port its athletic program.  This year 
Boys’ Varsity Basketball took on St. 
John’s in a key matchup to protect our 
claim of fi rst place in front of a whiteout 
crowd on senior night.  The game didn’t 
go exactly as planned.  

Star forward Mark Rothleitner ’12 
was held to just six points as St. John’s 
sucked the life out of our own gym with 
a 68-50 victory over the Bruins.  With 
this loss, the playoff picture was sud-
denly complicated.  Now, in all likeli-
hood, the regular season will end with a 
three-way tie between Park, St. John’s, 
and Indian Creek for fi rst place in the 
conference, and the seeding will have 
to be determined with the roll of a die.

So, instead of putting up a win on 
Program Night and virtually securing 
our spot atop the leader board, we’ve 
made it slightly more interesting.  But, 
there’s no need to worry; in fact, sev-
eral team members will contend that this 
loss was more of a blessing than a curse.  
Now, we’ve seen what St. John’s can do, 
and we will certainly be prepared if we 
face them again in the playoffs.

Perhaps more intriguing is the fact 
that we have yet to lose a game away 
from home, and all three of our con-
ference losses have come on our home 
court, so it wouldn’t be such a terrible 
thing  to play on the road when play-
offs roll around next week.  All year, 
our team mantra has been “earn it,” and 
there is no doubt in my mind that we 
will bring our best to the postseason no 
matter where we’re playing.

As I ran across the court, with the 
fi nal seconds running off the clock in my 
senior night game, I could only smile as 
I heard the crowd chanting with all the 
spirit they could muster, “We still love 
you.”  Program Night was supposed to 
be our night.  Nine seniors playing our 
hearts out in front of our fans for the last 
time, and we lost.  We lost the game, 
we lost sole possession of fi rst place, 
and worst of all we lost our pride.  Yet, 
after it all, our fans couldn’t have cared 
less.  They didn’t boo, they didn’t walk 
out of the gym, and they never stopped 
cheering.

For two years I’ve begged our stu-
dent body to come out and support our 
teams, and I’ve written countless articles 
about the lack of school spirit.  For the 
fi rst time, Friday night, I was truly im-
pressed.  I think I speak for the team 
when I say we’re hungry for the play-
offs, and we owe this school nothing less 
than a championship.

photo by M.  Plakotoris ’12


