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NOTES

Fostering Healthy Debate

I

t’s a fact – sometimes we disagree with one
another. At times, these disagreements are
trivial – how we arrange our classrooms, how
we set up our data sheets, or how we organize
our grade books. But sometimes they run deeper,
representing fundamental beliefs about the kids,
the job, and the future of the field.

Finally, we invite you to share your reflections with
ReThinking Behavior. Send your thoughts, short or
lengthy, to us at rethinkingbehavior@mslbd.org.
We always appreciate your ideas.

Deborah E. Griswold and Scott M. Fluke, Issue
Editors, and the Editorial Team
Photo courtesy of Geralt at pixabay.com

In this issue of ReThinking Behavior, we’ve included
several articles featuring discussions and debate.
We believe that, even if we do not always come to
a consensus, the mere act of engaging in difficult
conversations has a positive impact on our work.
Engaging in healthy, respectful debate helps us
understand why we do what we do and why we
believe what we believe. It crystalizes our thinking
and improves our dedication to serving kids in the
best way we know how.

As you read our magazine, we encourage you
to reflect on what you agree and disagree with.
Perhaps more importantly, we challenge you to
think about how you can foster healthy debate
among your colleagues and students. How can
you teach students to express their opinions in
a respectful manner? How can you ensure your
staff is modeling healthy disagreement? How can
you create a culture in which colleagues feel safe
disagreeing with YOU?
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VOICES

THOSE Kids –
and Their Reactions
By Candace Boehm and Her Students
I recently ran into a group of new
teachers at lunch. We had a brief
conversation about where we work.
When they heard where I teach, an
inpatient psychiatric hospital, one of the
teachers said, “Good for you. I couldn’t
work with THOSE kids.” I said, “You
do realize when THOSE kids leave my
facility they will become YOUR kids.” She
said, “Oh, I didn’t know that.” I wasn’t
angry at all about this encounter, but
instead felt almost sad. You see, THOSE
kids are MY kids and I think MY kids are
amazing. I also know that with the right
support, positive adult connections,
and opportunities THOSE kids can be
extremely successful. So now my mission,
my passion, is to help others understand
that THOSE kids have to be OUR kids!

W

hile reflecting on my past
year of teaching, I have been
thinking a lot about “tough”
kids, mental illness, trauma, perceptions,
and solutions. I was talking to someone
I hadn’t seen in a while and she asked
what I was doing for work. I told her
I was teaching at a PRTF (Psychiatric
Residential Treatment Facility) with kids
receiving inpatient psychiatric treatment.
She immediately said that must be so

This article was written by a teacher working
in a psychiatric inpatient facility. Read her
students’ responses beginning on page 5
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hard. The implication was clear: those kids are too
tough – why would you work with those kids?
She didn’t mean any harm by her reaction,
but I got stuck on her words. Who are “those
kids”? I know what she thinks of when she and
many others picture my students. She thinks
troublemakers, delinquency, poor behaviors,
disruptive, hateful, crazy, and difficult. She thinks
about what she sees in the media – stories of
bullies, mental illness, criminals, and the most
negative parts of society. I wish I could say she is
wrong, but she’s not entirely wrong. Many of my
students do have criminal records and have been
incarcerated at some point. Many have exhibited
very disruptive behaviors and many right in my
classroom. I have learned more curse words and
new ways to put those words together in just one
year than all my other years of life combined.
I encounter non-compliance, arguing, and
aggression most days.
I replied to her comment by saying that I really liked
my teaching job and while it can be crazy some days
I really enjoy the kids. What I wish I would have said
was, look again – take another look at “those kids.” I
would tell her those kids are more than the outside
behaviors and attitudes you see. I would tell her
their behaviors are not who they are but a result of
where they have been. I would tell her those kids
live in a constant state of fight or flight. I would tell
her they would behave if they could – it most often
is not a choice but the only way they know. Good
behaviors are taught. They can’t do better until they
know better. It is hard to be patient when you’ve
been screamed at your whole life, it is hard to share
when you fought for every scrap of food, it is hard
to be compassionate when you were never hugged,
and it is hard to trust when the very people who
were supposed to love you are the ones that are
hurting you.
I would tell her to look again. She would see “those
kids” are survivors. Those kids have been abused,
neglected, starved, abandoned, raped, beat,
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You do realize when THOSE kids
leave my facility they will become
YOUR kids.

addicted, prostituted, and shamed. And in spite
of that, they are living. Many of them are healing
and learning and coping and growing and some of
them are even thriving. It’s a process and it isn’t
without setbacks, but they are surviving. They are
learning academic skills, social skills, and coping
skills. They have goals and hopes and dreams just
like every other child. They are so much more than
what you see the first time you look.
I would tell her if she looked again she would be
amazed. Those kids are funny. They would crack
her up with their quick wit and sense of humor.
Those kids are creative. The art, poetry, and
writings they create could be displayed. Those kids
are smart. They learn and accomplish new things
each day. Those kids are compassionate. They
learn to care and to connect to people, some of
them for the first time in their lives. Those kids are
loving. They give high fives and compliments and
hugs to those that care for them. Those kids are
just kids. They enjoy the same things her kids do
– movies, games, sports, art, electronics, hanging
out, friends, and family.
I would tell her it’s okay to take in what she sees
the first time she looks, but before she makes final
judgment I would ask her to please look again.
She might see the kid who misbehaves during her
child’s assembly, but if she looked again she might
see a boy who is jumping up and down trying to
see if his mother ever made it to the program. She
might see the kid who steals, but if she looked
again she might see a girl who was gathering food
to eat at home. She might see a girl addicted to

drugs, but if she looked again she might see a girl
who was self-medicating to cope with the abuse
at home. She might hear a boy being rude and
disrespectful, but if she looked again she might
see a boy hiding the fact that he can’t read and is
confused most of the day.
I would tell her I don’t want anyone to make excuses
or give special treatment, but I am just asking her to
look at “those kids”. Really look at them. Don’t look
through them or turn and walk away. Stop and have
a conversation. Talk to them. Interact with them.
Don’t assume that they don’t want to do better.
Don’t be scared of them. Don’t assume that they are
bad kids or don’t have a lot to offer this world. Give
them a chance – maybe even a second and a third.
They’ve made mistakes but recognize the effort.
Recognize that healing is a process. See that progress
usually happens in steps – sometimes very small
steps. Don’t just see the behaviors and mistakes and
mental illness and the trauma. See the progress and
the potential and the goals and the dreams. See that
each of “those kids” just wants a chance to be a kid.
THOSE kids are OUR kids.
Candace Boehm, Teacher, Olathe Public Schools

I’m Barely Holding On
By Anonymous Student
The hardest part for me was that you didn’t realize
I was one of THOSE KIDS. You saw me as a good
student who was capable of making good grades
and following the rules and I was those things.
What you didn’t see was how hard things really
were for me. I felt like an outcast a lot of the time. I
felt like I was drowning. I needed someone to look
below the surface. I needed someone to see what
was really going on with me. I was often labeled
as the gay kid and everyone wanted to fix that
problem. It was okay that you wanted to help me
deal with that, but that was all most of you could
see. All adults wanted to do was to tell me what I
should do or what I needed. Just because you are
older than me doesn’t mean that you know what is
better or worse for me. I never asked for you to fix
my problems. I just wanted you to help me figure
it out on my own. I wanted you to lead me through
my problems and struggles so I could find the
solutions on my own. I really just wanted someone
to listen and maybe not talk at all.
If you had asked I would have told you about
a picture I see in my head that represents high
school. Picture high school as an island and
everyone who comes onto the island is given
a rock to hold. The rock
represents the responsibilities
and expectations put on a high
school student. Most students
stand on the island and have
no problem holding the rock.
They can hold it in one hand,
throw it up in the air, and some
can even break it into smaller
parts to make it easier to carry.
There is another group of
students that are near the
shore. Their rocks continuously
get stuck in the sand and mud
Spring 2019 • 5

and they struggle to get the rock to move. They
may be able to pick it up momentarily but keep
dropping it and make no real progress. Another
smaller group of students are in the water paddling
with all their might to keep their rock above the
water. They gasp for air and are in constant motion
as they try not to drop their rock and keep their
head above water.
And then there are the last few students in the
group, that are holding their rock above the water,
but are completely submerged. They don’t have
the strength or will to do anything but hold the
rock barely above the surface. That was me. I think
that all anyone cares about is that the rock stays
above the surface. There is not enough attention
to the effort and the struggle that it takes some of
us to keep it there.

Finding My Path
By Anonymous Student
I’m THAT KID. My friends and I were THOSE KIDS.
When we sat in the cafeteria together you saw us
being loud and maybe a little defiant. We were the
kids who didn’t care as much about grades, didn’t
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care about following the rules, and didn’t care about
succeeding. At least that’s what you thought.
We were the kids you let slide by and didn’t focus
on because we weren’t worth it. At least that’s what
we thought. I knew I couldn’t be that top student or
star athlete, but I was a good kid. I really was a good
kid. When you saw my friends and I sitting at that
table all you saw were the things we weren’t doing
or the mistakes we had made. You didn’t see that
we accepted anyone into our group and we took the
outcasts and gave them a place. We didn’t judge or
expect anyone to change. Whoever you were was
good enough. You didn’t see that many of us were
trying to hide things, like our disabilities or trauma or
just really deep secrets. We were just trying to cope.
We would defend each other. We were loyal. For
many of us it was like finding the home we had been
looking for.
Why wasn’t the fact that we were accepting, loyal,
open-minded, and honest never acknowledged?
Why didn’t we get as least some credit for having
character? We always heard that those things are
important in school, but I never felt it. At some
point, you stop trying. You stop caring. The message
I got was the only thing that mattered was being
on the correct path – AP courses, straight A’s, high

GPA. The kids not on that path don’t have a future.
I didn’t have options. I wasn’t the top so that made
me nobody. I made bad choices. Some really bad
choices. I’m facing the consequences now and I’m
working to get better. I have hope.
I don’t know if it would have made any difference,
but I really wish someone had told me that not
following the correct path didn’t mean I had no
future. I wish they said I might have a different
future. Someone could have said you might
need different classes or need different training.
Someone could have said you might need to be
taught differently or tested differently. Someone
could have said I see you, I see your strengths, and
I see a future for you. Nobody did.

wasn’t. It was just me and I was very alone. I was
the weird kid who did weird things. I didn’t have a
lot of friends.
You were right when you said I was acting out
for attention because I was. I needed attention
so bad that I was willing to do anything anyone
asked. I would do anything to make my peers
laugh, to make them have a conversation with me,
or to make it feel like I had friends for just a few
minutes.
My peers didn’t understand me. I overshared and
attached too quickly. I made them uncomfortable.
You saw me do this because I got in trouble for it
a lot. I was told to stop acting this way. I received
consequences and I was threatened with more
serious consequences.
Why couldn’t you just ask me why I needed
attention so bad? I would have told you that no
one had ever had my back. I would have told you I
was a lonely kid that no one understood and that
I struggle to communicate. It takes time for me
to explain how I am feeling. I would tell you that I
was acting that way because I was trying to make
friends. I wanted you to help me and teach me
how to make a friend. I still really don’t know how
to do it. I would have asked you why you say that
we are going to move forward, and I am going to
have a fresh start when that never happens.

Don’t Feel Bad for Me. Help Me!
By Anonymous Student
I was THAT KID. I don’t feel like I was one of THOSE
KIDS because that would mean I was part of a
group. I wish I had been part of any group, but I

Why do my teachers already know about me at the
beginning of the year? How do they know to sit
me by myself on the very first day of school? This
happens to me every year. How do I ever become
someone different if everyone already thinks they
know who I am? I think kids like me, THOSE kids,
need second chances. I left your school a lonely
kid. I am still a very lonely kid. I know you knew
it because I have heard you talk about me. I have
heard you say how lonely I am and how you feel
bad for me. I wish instead of feeling bad for me
you would talk to me and help me. I think I could
use someone to help me.
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VOICES

My Most Memorable Student

“Good Luck”

Photo courtesy of Shutterstock.com

By Helane Folske-Starlin

R

obert is a bright young man who visits me
often. I met Robert when he was in the 6th
grade, reading above the 12th grade level but
struggling in math and very angry. He had poor
impulse control and rage issues that impacted his
school attendance. He struggled with the idea that
he would need to take medication to help manage
his emotions and was also dealing with post-traumatic stress caused by abuse.
Robert gave me a run for my money. It took more
than six months of hard work for him to begin to
8 • MSLBD RETHINKING BEHAVIOR

trust me and what I said. He needed to learn that
the hopes and goals I had for him were there to
help him, not hurt him, and that I would not ask
more from him than he was capable of. I knew that
high expectations should not be punishing, but
encouraging.
Robert spent the first year in our self-contained
classroom. He learned to recognize his impulses,
see that he could do math with the right supports,
and verbalize that he needed those supports in an
appropriate manner. He learned that what he had

to say was important and to express himself he
needed to keep focused.
By the time Robert transitioned to 7th grade, we
started looking at classes out of the self- contained
program. He took ownership by helping to pick and
choose what he thought he could do. He started
slowly and worked with me during an extra hour
of study time to get his work done successfully. His
teacher and I worked closely with behavioral expectations and the three of us, Robert, his teacher and I,
reviewed strategies for dealing with difficult situations that could lead to problems. Robert’s inclusion
teacher took the time to realize who he was and
allowed him the freedom to make choices on what
supports he needed. Robert, in turn, used fewer and
fewer supports as he realized that he could be successful on his own. By the start of 8th grade, Robert
had progressed to all classes in the general education setting with only one hour of support from me.
We planned on phasing out that hour by the second
semester since Robert was successfully self-advocating for the supports he needed.
Since then, Robert has been successful in high school
and is getting ready to choose which college he will
attend. Now let me go back and share my introduction to this remarkable young man.
Robert was brought to my room swearing and trying
to bite his caregiver. He was coming from an emergency placement in a child services facility. He was
dirty and angry. His group home worker brought
him to the classroom, looked at me, said, “Good
luck,” and walked away. I knew I was not going to
win a power struggle with Robert so I didn’t bother.
He looked at me and said, “I hate school.” I smiled
and said, “You know, there are times I hate it too,”
and I walked away. Robert watched me for a while
and then started to follow me. He kept talking and I
just kept smiling and agreeing that there were times
I didn’t like school either. After about a half-hour
while I went about my work he said, “Hey, how come
you’re not making me work?” I stopped and looked
at him and said, “But you have been working.”

His group home worker brought
him to the classroom, looked at
me, said, “Good luck,”
and walked away.

Robert looked at me like I was very confused. I said,
“Robert, anyone that keeps trying to hate something
that could be fun works hard and you have been
working hard this morning.” I again walked away and
Robert followed. I started carrying supplies around
and distributing them to students, he began to see
my pattern and then took over for me. When he was
done I looked him in the eye and said, “Thank you.” I
smiled and walked away again with him following.
I sat down to work with another student and Robert stood next to me listening and watching. When
the student completed the work we were doing, he
asked if he could play chess. I smiled and said, “Of
course,” and asked him if he would like to teach it to
Robert. Robert said that he didn’t need anyone to
teach him chess and walked to a corner of the room.
The student that asked to play chess had been with
me for a year already and knew how we did things.
He got the chess set, set it up on one of the desks,
and waited for me to walk by to take my turn. I cannot play chess. Robert saw me make two moves and
said, “You’re doing it wrong!” I looked at him and
then asked him to help me. He walked over sat down
across from the 7th grader and proceeded to play
chess while explaining to me what moves he was
making and why. This ended our first day. All I could
think of was how much my feet hurt and what was I
going to do tomorrow.
The next day started similarly. Robert came in angry,
saying he hated school. I repeated the previous day’s
pattern but this time I stayed closer to my groups of
students instead of walking with Robert following.
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He sat with the groups but didn’t do anything until
I made a mistake. Suddenly it dawned on me that
making mistakes were my hooks. So, I started making mistakes. I challenged my students to find them
and help me correct them. By the end of the week,
Robert came into school without a fight. During
class, he actively sought things out to see if I was
doing them correctly. Did this go smoothly for the
next year? Not even!
I remember watching the police chase Robert across
the school lawn, handcuff him, and place him in
shackles because of a violent behavior outburst. As
Robert was being placed in the police car yelling obscenities, I quietly said, “Robert, I will see you when
you get back and I will miss you.” He kept right on
yelling, but he made eye contact with me. Right then
I knew we had a bond. I was making the right choices for Robert’s success and for mine. After that day,
he never called me another nasty name.
Robert did come back and I learned that a family
member was adopting him. Eventually a stable
home and stable school environment led to great
strides for Robert.
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Empathy, humor, and allowing Robert to direct his
own learning gave him the opportunity to trust and
in turn, allowed me to teach him what he needed
for success. Robert still comes back to see me and
laughs when we talk about his changes. I am amazed
to see the classroom through his eyes and continue
to question how I can help other children like Robert. He tells my younger students, “If you give it half
a chance, it’s not that bad and trust me you can’t
make her mad. I tried.” As I listen, I am laughing inside remembering how many times I almost chewed
my lip off to keep from losing my temper with Robert. He taught me so much that year. Robert taught
me patience, thinking outside the box, and how to
not own my students’ issues but to teach them to
cope with those issues. His lessons still impact my
teaching today. Robert’s group home worker was
right. It has been Good Luck.

Helane Folske-Starlin, Port Huron Area School District, Michigan, folskestarlin@gmail.com

F E AT U R E

Has Inclusion Gone Too Far?

Photo courtesy of Shutterstock.com

Reflections on
Change and
Progress

By James M. Kauffman
Special education is a challenging field – and that
means educators often engage in healthy, respectful debate about best practices in the field. This
article by Dr. Kauffman expresses his stance on the
topic of inclusion, change, and progress in special
education. Several magazine readers, including
teachers, parents, researchers, and educators,
responded to Dr. Kauffman with their own ideas on
the subject. You will find their responses beginning
on page 17 – The Editors.
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I

grew up in Hannibal, MO, a small town on the
Mississippi River in northeast Missouri. My
father was a Mennonite minister, serving as
a “city missionary,” mostly to indigent people
and their families. I went to Hannibal public
schools for 10 years, in the 1940s and 1950s, in
the days before those schools had any special
education. I didn’t know what disability or special
education was, much less what an emotional or
behavioral disorder (EBD) might be. However, now
I understand that I knew many children and adults
with disabilities (had we called them anything
then, it would have been “handicaps”). The reason
this makes a difference, at least to me, is that it
helps me understand my own concern for the lives
of people with disabilities and the things that have
shaped my thinking about what I see happening in
special education more recently (Kauffman et al.,
2017; Kauffman et al., 2018).

Change Versus Progress
Now, I have a perspective of 60+ years on our
ideas, language, and treatment of individuals
with disabilities. I’ve seen lots of changes, I’m
not so sure I’ve seen a lot of progress. Maybe I
witnessed progress, then reversal of it. They aren’t
the same thing– change and progress. Change can
be for better or worse. Sometimes, I think we’re
getting back to where we were, almost coming
full circle, thinking we’re making progress because
we’re seeing changes. I think especially about the
language we used and what we call things now.
I also think about how ideas change, how ideas

In a way, I think things are
better now for kids with
mild disabilities, and in a way,
I’m pretty sure they’re not.
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we’ve had and the ones we have now are the same
or different. My purpose is to share my thinking
about change and progress in both language and
ideas in our field.

Language
I remember that there weren’t any special
education classes when I was in elementary and
high school. There were some very dull kids in
school then, but not any that somebody would say
were definitely “mentally retarded” (the kindest
term we knew back then). I think about how the
language referring to kids has changed, how a
few years ago we stopped saying “retarded kid”
and started saying “kid with mental retardation”
or “person with” whatever disability. We insisted
that person-first language was progressive. Now,
too, it’s considered gauche to say “the R-word.”
Now we say “person with intellectual disability”
(ID). Sometimes, I wonder how long it will take for
people to see a problem with the term intellectual
disability, concluding that it’s stigmatizing to say
of an individual of any ability that he or she has
a disability. Perhaps people will think a more
appropriate and kinder term is just difference,
which we all have. I often wonder whether the
problem is actually the name we give something
or our attitude toward what we’re talking about.
Names change, but the name seems to make little
difference in how we treat people or the stigma
that goes with a word once people know what it
means. My wife and I have written about how we
might make EBD less stigmatizing, and it’s not by
changing what we call it or calling it something we
all have (Kauffman & Bader, 2013).
I remember kids in my classes at school who had
a really hard time learning, and they tended to be
looked down upon by kids who got things more
easily– to be stigmatized because their difficulties
or inabilities were obvious. Today, these kids might
be considered to have mild ID, learning disabilities
(LD), EBD, or some combination of them. Some
misbehaved a lot and got punished by teachers.
Some also did horrible things to their peers,
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including me. I don’t remember any teacher using
positive behavior management strategies. So, I ask
myself, are things better now than they were then
because of what we call disabilities?
I know there are those who hate labels and believe
we can have special education without them. And I
know we can use different labels. Just two cautions
here. First, if you call disabilities something
everyone has, as in differences, the labels become
totally useless and people use them as a joke.
Second, you can’t and people won’t provide
anything special for something with no name at
all, something undesignated. We’re stuck with the
way language works, and although some words
are better than others the real problem is not the
word but what the word is assumed to mean– as
people assign additional meanings to the words
we use.

Choice Without Options
Sometimes we get stuck on an idea like
institutionalization or deinstitutionalization or
some idea about what’s best for everybody. I often
wonder when it’s a good idea to make choices for
people and when it isn’t, and it has occurred to
me that you can’t choose something when you

don’t have options. You can’t choose life when you
don’t have the option of not choosing it. You can’t
choose the least restrictive environment when
there’s only one available environment. So, choice,
prohibition, zero tolerance, and restricted options
all have their downsides. Maybe we need to be
more careful, if we want to be kinder and gentler
and make sustained progress about the choices
we make for other people and the choices we let
them make for themselves. Sometimes people
with very good intentions take a proposition too
far and because of their extreme ideology become
their own worst enemies.

Place versus Learning
If a student can be taught really well in a general
education class, then that’s great, but if that
student can be taught much better in a special
class or a special school, then that’s just fine, too.
In fact, for most people being in a special class
or special school is better than being in a general
education classroom but not learning much. My
wife, who taught elementary school students
with EBD in special self-contained classes for 25
years, was an expert in using direct instruction and
positive behavioral interventions. I think about
how kids thrived in her special class because of
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what she did, how she managed their behavior,
and especially how she taught them academics.
She made sure that although her kids were in a
special self-contained class they were included
in general education when it made sense and
weren’t when it didn’t. Making sense requires
good judgment, which she has.
Today, the idea of total inclusion has become
an international objective. The primary concern
seems to have become place of instruction, rather
than appropriate, intensive instruction (Kauffman
& Bader, 2016). In too many ways, I see us
returning inadvertently to cruelties of earlier days
by “normalizing” disabilities, substituting place for
consistently intensive teaching, supposing that a
new structure or framework will take the place of
substance and solve our problems (Kauffman et al.,
in press).
In a way, I think things are better now for kids
with mild disabilities, and in a way, I’m pretty sure
they’re not. Many of the same kinds of students
I knew as a kid are, today, supposed to get some
sort of special education, but a lot of them
don’t. My wife sees them daily in her work in an
elementary school and talks to me about how they
are neglected. The other kids know who these
pupils are, and those with ID and/or EBD don’t
really get much in the way of special instruction
because they’re supposed to be included in what
all the other kids do. Sometimes these kids don’t
seem to have a clue about what’s going on in the
class, but they’re there, they’re “passing,” not
in a special class where they’d be “segregated.”
Teachers don’t expect too much of them. They just
let them sit in their classes as long as they don’t
cause trouble. This passes for inclusion.

Expectations
Teachers know not to expect students with
learning and behavior problems to do what most
other kids can do, and they try not to embarrass
them or make them feel excluded. Technically,
in general education, teachers are supposed
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to have the same high expectations for all of
their students– and the kids with relatively mild
disabilities? My wife and I think they’re getting
their noses rubbed in failure. True, they’re usually
in regular classes for most of the school day, but
for most of that time they’re not being taught at
their learning level and don’t know what’s going
on. They’re just passing time and trying to stay
out of trouble. My wife serves some of these
kids in a “tiered” system and sees this daily. Her
special instruction is not continued in the regular
classrooms, even though the teachers of those
classes are providing good instruction for students
without disabilities. Differentiation has its limits,
even for good teachers.

You can’t choose the least
restrictive environment when
there’s only one available
environment.

Teaching and Learning
I remember a special education teacher I knew
well. She taught her students (in the 1990s, in a
special, self-contained class for young children with
a variety of disabilities) what they really needed to
know, things that most kids their age already knew.
I remember how in this teacher’s special class kids
learned a lot of stuff that they’d never pick up
incidentally in a regular classroom, simply because
most of the other kids in the regular class already
knew those things, and those things weren’t talked
about repeatedly enough for kids with disabilities.
Furthermore, if those things had been talked about
enough in the regular classroom for incidental
learning to even have a chance with the students
with disabilities in this class, then the rest of the
kids would have been bored out of their minds.
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Some of this teacher’s students with Down
Syndrome read at higher levels than more
ordinary kids in the early grades. One little girl
in general education had even begged to be in
this special class so she could learn to read. She
didn’t care that it was a special class; she wanted
to learn to read. This teacher was demanding but
understanding. She used Direct Instruction, which
wasn’t used in regular classes, where lots of kids
didn’t learn to read. I recall how most of the kids in
her self-contained class became adults who lived
independently, were happy, and had jobs. One
boy who had mild ID, a seizure disorder, and EBD,
asked to have dinner with her and me at a local
restaurant after becoming a young adult. Over
dinner, he talked about how he had had such a
good teacher earlier in his life when he attended
a special class and how he now had a job working
with kids with disabilities.

Included or Separated
Today, we hear and read a lot about how people
with disabilities should be in regular classes and
schools in the community, that teaching kids in
special classes and special schools is segregation

and is morally wrong, like racial segregation. Then,
I think about a close personal friend. This friend
had a daughter with mild ID and mild cerebral
palsy (CP). The daughter had been in a special class
in a public elementary school, a self-contained
class for kids with disabilities. In that class, she
had learned to read. She called herself “retarded,”
but she could read! She took pride in the fact that
she could read, and she didn’t seem to mind the
R-word.
But this little girl wanted to go away to school like
her older brother, who didn’t have ID. He went
to a private school in another town, but it was a
school for kids with above average abilities. This
friend eventually did let her daughter go away to
a private special school in a neighboring state, but
it was a special school for kids with disabilities.
Then a school psychologist in the town where
she lived told the mother that her daughter really
needed to stay home and be included in a regular
middle school where she’d have good peer models
and have the opportunities that all kids her age
should have. So, this mother brought her daughter
home and enrolled her in the local middle school.
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Nobody there was mean to her, nobody called her
names, but the other kids never asked her to be
part of their group. Besides feeling lonely and outof-it and being away from her friends, she wasn’t
learning much, if anything. So, she began begging
her mom to go back to the special school out of
state. There, she said, she had friends and could
do lots of fun things, like be a cheerleader, ride
horses, and learn to swim. Finally, her mom gave in
and re-enrolled her in the special school.

in the premises of mainstreaming to cause us
to be silent if we see faults in its application.
With the newly recognized rights of children to
the education we offer, there must be an equal
responsibility to see that those rights are truly
fulfilled. Now, maybe, with the recent U. S.
Supreme Court ruling in the Endrew case (Endrew
F. v. Douglas County School District, 2017),
intensive, special instruction will become the
rightful focus of special education.

When an advocacy group for people with
disabilities wanted to shut down the special school
the mother called me, asking who were these
people and why did they want to deprive her
daughter of a school experience where she was
happy and learning and felt included in things?
Who were they to say her daughter should go
home and be included in something else, that she
should go to a regular school in her neighborhood,
that special schools were segregated, bad places
and should be closed down? I had no good answer
for her, except that these advocacy groups exist
and try to make everyone do what they think is
right for people with disabilities.
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Response to James Kauffman

Between a
Rock and a
Hard Place
By Linda Geier

I

read Dr. Kauffman’s paper with interest because
I, too, have savored a long career in education. I
studied to become a teacher of students labeled
EBD and, in January of 1975, I stepped into my first
classroom of six self-contained students with extensive emotional and behavioral needs. Honestly, the
students in my classroom were the only students in
the school who displayed challenging behaviors in
those days. Sure, general education teachers had
to deal with little spats on the playground or move
a fidgety student closer to the front of the room
now and then. Missing homework or an occasional
outburst was handled with a call home. But, for the
most part, classrooms were calm, students at least
feigned attention, and most students completed
their work as directed and treated each other and

“Yes, he qualifies for
special education services.
I’ll take it from here.”

adults with respect. When a student showed significant struggle, those of us in special education were
quick to say, “Yes, he qualifies for special education
services. I’ll take it from here.” The student was then
relegated to a separate classroom to receive specialized instruction.
It didn’t take long for my students to start picking
up the deviant behaviors of their classmates in this
self-contained classroom. By Christmas, Justin was
banging his head against the wall as he had seen
Andy do almost daily. Devan would retreat under
his desk every time Dawn took cover under hers. If
they could pick up on the deviant behavior of others,
I rationalized, there could be tremendous power in
exposing them to the positive, compliant, attentive
behaviors of non-disabled peers in the general education classrooms – which were, by the way, inside
the main building while our classroom was in an
annex building 75 yards away. I approached teachers
about the possibility of including a grade-appropriate student from my classroom during morning
opening exercises and at recess. Every single teacher
turned me down. Perhaps I should have called an IEP
meeting to discuss the possibility with the IEP team
but the teachers rejecting my proposal would be on
the team along with the principal who would have
agreed with them.
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So, my students remained my students – separated
from their non-disabled peers in daily activities as
well as curriculum. In those days, special education
teachers found and developed their own learning
materials and experiences. We tested our students
on a regular basis and identified their weak areas
from tests like the Woodcock-Johnson. Their
curriculum for the year was focused on delivering
instruction that would remediate their weaknesses.
Subjects like science and social studies were tossed
aside or inserted haphazardly as an “extra” random
activity now and then.
Somehow, it seems that, once in special education, a
student was doomed to remain in special education
for the remainder of his/her school years. I shudder
now to imagine a student being dismissed from
special education and suddenly dropped into a
general education classroom, expected to keep
up with the demands that such a different and
disconnected environment would hold.
Contrast that to a classroom experience I had in
2009 – 34 years later. I was working as a district-level
employee when the economy tanked and school
budgets were tightened. As a way to save money,
all district-level employees were asked to sign up
to substitute in a classroom at least two times per
month. I was excited at the prospect. It had been
years since I had been in the classroom and I looked
at it as a chance to get a real peek into the joys and
challenges of teaching today’s students. I signed
up to sub in a second grade general education

Once in special education, a
student was doomed to remain
in special education for the
remainder of his/her school years.

classroom. I knew it would be a different experience
than my early days but I was shocked at what I saw
and experienced. In this classroom of 24 students,
six had emotional/behavioral issues that appeared
as serious as those that challenged my students
34 years earlier. In other words, one-fourth of this
teacher’s general education classroom needed
intense support! Of those six, three were pulled out
at various times during the day for services lasting
a mere 45 minutes; one was pulled out for ½ day;
and the other two were never pulled (I have no idea
whether they were on an IEP or not). If I had not had
a degree to work with students with EBD and a long
career of working in the area of behavior support
these little second graders would have chewed me
up and spit me out, figuratively of course!
While my students in 1975 were blocked and cheated
out of opportunities offered in general education
classrooms, today’s emphasis on full inclusion of
students unprepared to be successful in the general
education classroom can rob every student out of
the educational program they need and deserve. It
can certainly be detrimental to any student needing
more services than are being provided. The other
students in such a classroom lose out on appropriate
learning opportunities as well when their teacher
must spend a disproportionate amount of time
supporting students with intense academic and/or
behavioral needs.
Kauffman pointed out the potential impact of the
Endrew F. case (Endrew F. v. Douglas County School
District, 2017). I applaud the parents who stood
firm for their child and pursued the case right up
to the Supreme Court. And I applaud the Supreme
Court’s decision affirming that the intent of IDEA
is that children with disabilities must be offered an
educational program that will allow them to make
meaningful progress in school and achieve ambitious
goals that are appropriate for that student.
Linda Geier, Consultant, Tulsa, OK,
lgeier98@gmail.com
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Response to James Kauffman

Words
Matter
By Robert H. Zabel

T

he 50+ years of James Kauffman’s career
pretty much corresponds with the history
of special education for students with
emotional and behavioral disorders, at least as
it is practiced in public schools. Dr. Kauffman’s
long career includes roles as teacher, researcher,
teacher educator, author, administrator, editor,
leader in professional organizations, and advocate,
so he has experienced our field from multiple
perspectives. Over that time, he has always argued
for clear thinking and honest evaluations of what
we do. Throughout his long and varied career,
and fortunately for all of us in the profession, Dr.
Kauffman has challenged us to consider how we
think about our students and to examine how our
thinking influences the ways we treat them.
In this accompanying paper, Kauffman revisits
several issues central to our work. He discusses
several fundamental issues that he believes
we, as professionals, need to consider. They
include the difference between change and
progress, meanings of words and use of language,

distinctions between teaching and learning, and
between inclusion and separation.
One of his arguments that is especially salient is
his concern about the names or terms we use to
designate or characterize the people we serve. As
one whose own career in this field began about
a decade after Kauffman’s, I also witnessed some
dramatic changes in the language he mentions.
Perhaps most notable have been the names we
use for disabilities of all kinds. The general trend
has been movement away from names or labels
that emphasized otherness, abnormality, and/or
deviance toward those that emphasize difference.
Not long ago, it was common and acceptable
to refer to someone as “mentally retarded,”
“emotionally disturbed,” or “mentally ill.” Likewise,
names such as educable mentally retarded or
trainable mentally retarded were acceptable
designations for degrees of intellectual disabilities.

Names for disabilities such as
moron, imbecile, idiot, and
lunatic were considered accurate
and appropriate descriptors.

A generation or two earlier, many of the most
commonly used names for disabilities such as
moron, imbecile, idiot and lunatic were considered
accurate and appropriate descriptors. Those once
widely acceptable terms now make us cringe in
embarrassment for those who used them.
Today, of course, we prefer person-first
terminology (e.g. a person with intellectual
disabilities or a child with emotional/behavioral
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So, our words are important.
They both reflect and effect
our attitudes. They remind us of
our common humanity.

disorders) that emphasizes an individual’s overall
similarity with others, qualified by some specific
differences. Of course, as Kauffman points out,
changing the names, the terminology, or the labels
we use doesn’t, by itself, necessarily change the
ways individuals are treated or improve their lives.

see how this renaming continues to evolve in the
future. My hope is that in the next 100, 50 or even
20 years folks won’t look back at our words (and
our interventions and programs) and wonder (or
cringe) and say, “What were they thinking?”
Robert H. Zabel, Professor Emeritus, Kansas State
University, robertzabel@gmail.com

Response to James Kauffman

A Parent Perspective

Still, I believe the words we use do matter and
that the changes in the language we use to
designate disabilities represent some progress. At
a minimum, person-first language reminds us that
people are not solely and totally defined by their
differences from arbitrary, inaccurate, norms. I
think our current terminology is an improvement
over earlier labels that emphasized, difference,
deviance, and abnormality.
So, our words are important. They both
reflect and effect our attitudes. They remind
us of our common humanity. When we refer
to someone as “a child with ____, a person
with ____, or an individual with ____,” we
linguistically acknowledge our similarities first
and our differences second. That, I like to believe,
encourages us to behave more humanely. It
prompts us to design and choose treatments,
interventions, and placements that are in the best
interests of those “individuals with _____.”
Over the past century and even half-century
we’ve witnessed dramatic changes in what we
call human differences. It will be interesting to
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That
Long
Hallway
By Darielle McGriff

C

hange versus progress. James Kauffman
accurately depicts the state of our special education system then and now. As I
read through the article, my mind raced through
memories of the past thirty-five years of my life.
Kauffman not only touched on vital areas that we
as parents and educators need to address, but
illustrated what individuals with disabilities have
been and are actually experiencing.
As an elementary student, I walked each day down
a long hallway to the LD (Learning Disabled) room.

I was taught in a classroom with other children
who were segregated each day from their fellow
classmates not only physically but socially as well.
The emotional stigmas never left, but the learning
process thrived. We were taught on and at our grade
level. We were free to learn together, fail together,
and never feared acceptance inside that lonely door
at the end of the hallway.
We were alone. We were isolated. We were labeled.
But we learned.
As a parent of a child with autism, I am currently
watching him navigate the unsteady waters of inclusion. My son cherishes the daily interactions with his
peers, but disappears in the confusion of the general

education classroom. When learning becomes unattainable, do we seek his voice for answers?
He is a choice without options. Included yet alone in
his uncertainty.
Kauffman emphasizes the importance of learning
from the changes that have been made in the special
education system. There is no blame for well-intentioned methods. The blame lands when true progress in not being made. Individuals with disabilities
have a voice. Stop. Take a second and listen.
Darielle McGriff, Parent, Olathe, KS

Response to James Kauffman

Making It
Work
By Jarren Peterson Dean

J

im Kauffman’s comments on labels really
stood out to me in this article. We recently
hired a new member to our district behavior
specialist team. She often says, “We don’t teach
kids with disabilities. We teach kids with abilities.”
I believe she wants us to keep in mind that all
our students have gifts and unique qualities
that they can offer the school community. But

Kauffman explains why this type of language can
be problematic. If we aren’t acknowledging that
our students have disabilities, how are we able to
provide an education that best meets their specific
needs? Educators use students’ disability labels
as the basis for our advocacy, best practices, and
educational programs. Whether right or wrong,
we rely heavily on these labels, and doing away
with them will make it more challenging to provide
students what they need.
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I was very interested in Kauffman’s view on
inclusion and if we have almost taken it too far, at
the expense of our students. I think people tend
to glaze over the fact that placement decisions
are made by a team. A general education teacher
doesn’t have the authority to say a student
shouldn’t be in her/his classroom, just as a special
education teacher alone can’t make the choice
to put a student back into a general education
classroom. The very reason we have an IEP team
is to review data and make decisions based
on student need. It concerns me that because
maximizing inclusion is the current trend in
schools, we may be setting up students for failure
when they truly aren’t ready to be in that setting.
That said, we need to support and encourage our
students when the team decides that inclusion
in general education is most appropriate. There
have certainly been times in my career when the
team agreed that a student was ready to get back
into more general education classes and I was
reluctant because I was nervous about their skills,
behavior, and success. (And to be totally honest,
sometimes I just really loved them and didn’t want
to let them go!) But we as adults need to model
the transitional and resiliency skills we want our
students to learn.

If we don’t care enough
to identify and address problem
behaviors and teach appropriate
replacement behaviors,
we are doing our students
a huge disservice.
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Kauffman also brings up expectations for kids
with disabilities, which has always been a hot
button issue for me. For years I taught in a selfcontained EBD program. When my students had
classes in the general education setting, I felt
like I was constantly asking teachers to maintain
high expectations. I know my students would
challenge teachers, but that’s not an excuse to
lower expectations. In fact, I believe that when
we lower expectations for our students, we are
sending them a clear message that we don’t think
they can do any better– that we have given up
on them. If we don’t care enough to identify and
address problem behaviors and teach appropriate
replacement behaviors, we are doing our students
a huge disservice. I appreciated Kauffman’s
acknowledgement in his article. Expectations can
be altered for students based on what they need,
but we absolutely cannot lower expectations
simply because it makes our jobs easier.
Last, Kauffman wrote, “Making sense requires
good judgement.” While my immediate thought
was that good judgement isn’t as common as
we may hope, I do believe that overall, we as
educators do our best to make sure we are
meeting each student’s unique needs. I anticipate
the pendulum will continue swinging in opposite
directions as trends in education come and go. But
I also anticipate that we will continue to swing with
it, hopefully learning and growing along the way.
Jarren Peterson Dean, High School Teacher of
students with EBD, Minnesota, jarrenpeterson@
hotmail.com

F E AT U R E

Revisiting Nineteen Eighty-Four

Fake News, Science,
and the Truth
By Robert H. Zabel, Reece L. Peterson & James A. Zabel
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I

n recent years, the dilemma of distinguishing what
is “true” as opposed to belief has become more
evident in our larger culture. Some believe that we
are entering a post-truth world where there is no
general acceptance of what is true (factual or evidence-based), and no way to determine what is true
and what is fake (scientific methods). For example,
there are those who believe in “evolution” based on
scientific evidence, and there are those who believe
in “creationism.” There are those who accept scientific evidence of climate change and others who
don’t (“climate change deniers”). There are those
who believe evidence of a past president’s citizenship and others (“birthers”) who believe it is fabricated. There are even some who deny evidence of the
Holocaust or that astronauts landed on the moon.
Distinguishing what is factual has become a very
prominent part of the politics of our nation at this
time. Phenomena which have been presumed to
be fact based on scientific evidence have been
challenged as if they are simply someone’s or some
group’s belief. Before our elections, media are filled
with advertisements which appear to be intentionally factually incorrect. They appear to be propaganda
which is used “primarily to influence an audience
and further and agenda, often by presenting facts
selectively to encourage a particular synthesis or
perception, or using loaded language to produce
an emotional rather than a rational response to the
information presented” (Wikipedia, 2018). With the
recent election completed, many of us are relieved
to be free of the lies and misinformation spread by
parties on all sides regarding opposing candidates to
influence voters, and even the use of social media by
foreign agents in an effort to sway elections.
In 1949, George Orwell wrote his dystopian novel
Nineteen Eighty-Four, which presented a future
where the political regime used a variety of tactics to
suppress and control the thoughts of its citizens. Also
known for his satiric novel Animal Farm, and many
other fiction and non-fiction works, Orwell’s works
have for many years been required reading in middle
and high-schools. Although his novels have had an
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on-going popularity, recently Nineteen Eighty-Four
has returned to best seller lists! A brief summary of
the book appears on page 29.
The term, “Orwellian,” connotes the control of
people’s minds and behavior by propaganda, misinformation, and the denial and manipulation of truth
as practiced in authoritarian and totalitarian societies. Recently, Orwellian words and references have
taken on heightened meaning in reference to current
social-political and cultural developments in the
United States and other countries where reporting
of apparently factual information has been labeled
as “fake news” (Orwell called this “Newspeak”), and
where inaccurate and false information have been
labeled “alternative facts” (Orwell’s terms are “memory hole” and “2+2=5”), and where name calling
(such as today’s “Lock her up!”) has been employed
to discredit the character of people (Orwell’s “two
minute hate”). He also addressed how these tactics
can be used to label people as “recalcitrant,” and
as a result be identified as mentally ill (see page 27
for a discussion of how Orwell might view our work
with students with emotional and behavioral disorders). These and other terms coined by Orwell (e.g.
Big Brother, doublethink, Thought Police, Ministries
of Truth…of Peace…of Love, telescreens,) conjure
comparisons to social and political discourse current
in our society.

In teaching civics and social studies there have always
been disagreements about how to characterize
events based on one’s perspective and beliefs. For
example, our view of Columbus’s landing in the new
world has evolved away from thinking that he and
his shipmates “discovered America” to a recognition
that indigenous peoples knew of and inhabited these
areas long before his arrival. However, the fact of
Columbus landing in America has not been disputed!
Another example is the dismantling and/or movement of statues and memorials honoring Confederate war heroes, whose efforts to preserve slavery
are no longer revered or tolerated. The facts are not
disputed, but the interpretations have changed.
Today, even some facts of history are contested, and
it is unclear how educators teaching these subjects
can proceed without the danger of being questioned
or criticized. “What if the inability of Americans to
agree on our shared history – and on the right way
to teach it – is a cause of our current polarization and
political dysfunction, rather than a symptom? It’s a
question that gets right to the issues of what constitutes facts, how to interpret them, and how they
inform contemporary debates, all of which are key
themes as America experiences a kind of civic crisis.”
(Sawchuk, 2018).

Dystopia
According to Webster’s Dictionary, a
dystopia is “an imaginary place where
people are unhappy and usually afraid
because they are not treated fairly.”
Dystopia is the opposite of “utopia”
– an imaginary place or state where
everything is perfect. Discussions or
descriptions of utopia and dystopia often
focus on laws, government and social
conditions.

In our field also, there have been questions about
“truth.” One prominent example is the belief in a
causal link between Measles-Mumps-Rubella (MMR)
vaccines and the onset of autism. Other examples
are the supposed value of “facilitated communication,” Secretin, and various restrictive diets for
autism. Although medical and educational researchers, using accepted scientific approaches, have found
no scientific evidence of links between vaccinations
and autism or support for facilitated communication
or these other remedies as effective interventions,
there are some who don’t accept that evidence.
Some people seem to believe that one person’s beliefs and perspectives are as just as valid as another’s.
For them, it’s not scientific evidence, not facts, but
their personal beliefs that determine what is “true.”
Back in 2006 a word was coined for assertions of
truth that have no factual basis in fact - “truthiness”.
In our professional education publications and
parlance, the term “evidence-based” has become
ubiquitous. It seems that educators, including special educators, feel obliged (or at least should feel
obliged) to affirm that our explanations, procedures,
interventions, and programs are evidence-based,
that they are supported by scientific evidence. This
stance was supported in federal law in the No Child
Left Behind legislation. Although “snake oil” salesmen may still try to sell fancy sounding programs,
strategies and curricula that have no empirical proof
of their efficacy, we hope that more educators are
demanding evidence of effectiveness before adopting these programs and making these purchases for
our schools.
Certainly in our field and many others there are degrees to which we have scientific evidence to declare
what is factual. Thus, we talk in terms of defining the
degree of research support or empirical evidence for
a theory, strategy or curriculum. Truth is not often
black and white. We might conclude that evidence
is overwhelming, thus making some things “facts”
(e.g. the earth is round; the effects of gravity), while
others remain only speculation. For example, in our
field the research evidence on the use of behavior
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Truthiness
According to Wikipedia Truthiness is the belief
or assertion that is the belief or assertion that
a particular statement is true based on the
intuition or perceptions of some individual or
individuals, without regard to evidence, logic,
intellectual examination, or facts.
Webster’s has now sanctioned “truthiness” with
two definitions: “truth that comes from the
gut, not books” and “the quality of preferring
concepts or facts one wishes to be true, rather
than concepts of facts know to be true.”
Dick Mayer, CBS News commentary.

https://www.cbsnews.com/news/the-truth-of
-truthiness/

principles such as reinforcement is so overwhelming
that its effectiveness is accepted as fact. The use of
Positive Behavioral Interventions and Supports (PBIS)
as a school wide framework is also probably in that
category. Other strategies or approaches may either
not yet have been adequately researched, or the
research support is inconclusive.
Although concern and conflict about the meaning
of truth and acceptable ways to determine what is
factual are especially pronounced today, this is not a
new phenomenon. This debate has been prominent
theme in Western thinking since at least the 18th
century, an era called
“The Enlightenment.”
That period marked the
beginning of a pervasive
cultural shift away from
reliance on traditional authorities such as nobility
or religious authorities
to citizen-designed and
managed societies. Belief
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was supplanted by use of reason and scientific approaches, including observing, defining, collecting evidence, and testing. Enlightenment thinking provided
the ideological foundations for democratic self-governance, as well as definitions and protections of
individual human rights. That led to major political
revolutions (e.g. the American and French Revolutions) in the ways governments were formed and
functioned. George Orwell’s dystopian book, 1984
was a way to reflect on a potential society set in the
year 1984 which had moved away from a reliance on
scientific determination of facts, and where manipulation of “truth” was used to control the minds and
actions of the people in that society.
Many scientists believe we are now seeing a concerted attack on science itself…an assault on scientific
methods and criteria for determining what is factual.
In a recent editorial in the journal Science, Jeremy
Berg stated, “Facts are statements that have a very
high probability of being verified whenever appropriate additional observations are made. Thus, facts can
be reliably used as key components in interpreting
other observations, in making predictions, and in
building more complicated arguments.”
He went on to comment about a post-fact world:
“The lack of acceptance and cynical or ignorant
questioning of well-documented evidence erode the
perception that many propositions are well-supported facts, weakening the foundation on which many
discussions and policies rest. Under these circumstances, numerous alternatives appear to be equally
plausible because the evidence
supporting some of these alternatives has been discounted.
This creates a world of ignorance
where many possibilities seem
equally likely, causing subsequent discussions to proceed
without much foundation and
with outcomes determined by
considerations other than facts”
(Berg, J., 2018).

Attacks on facts threaten our roles as educators.
Can STEM (Science, Technology, Engineering and
Mathematics) educators teach when facts about
the natural world or principles of math and science
are questioned? How can educators teach history or
civics when we can’t start with a basic foundation of
facts of our history? How can all educators, including
special educators, function without using science to
improve our ability to facilitate learning?
Attacks on facts also threaten our roles as citizens.
We may naively believe that 21st century humans
had learned the lessons of the totalitarian regimes
and practices of the previous century. We may have
assumed that western societies, at least, were on a
path toward more open, rational, democratic societies which would never allow propaganda, misinformation, alternative facts and attacks on science and
facts to develop again.
Fortunately, we can (and should) still read Orwell.
In Nineteen Eighty-Four and his other works, he
offers insights into our current malaise and possible
remedies. “In a time of deceit telling the truth is a
revolutionary act,” Orwell says, and “To see what is
in front of one’s nose needs a constant struggle.” We
have been reminded that the societal conditions and
behaviors Orwell portrayed are relevant not only to
historical disasters or to some future dystopian civilization, but that they also pose ever-present dangers
to our current civilization. The fight for truth, for
scientific inquiry and for evidence-based knowledge,
is not a passive endeavor. Unfortunately, facts do
not speak for themselves. If truth, as determined by
science is to prevail, educators, including special educators, are obligated to actively advocate for science
and against efforts to make it irrelevant.
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What is Deviance? Revisiting Orwell
At the 1984 Midwest Symposium conference,
“George Orwell” was interviewed about his
understanding and portrayal of deviance in
his novel, Nineteen Eighty-Four. Since the real
George Orwell was unavailable in 1984 (he died
in 1950, a year after his classic was published), we
interviewed a surrogate for Mr. Orwell, a scholar of
modern European history who had studied George
Orwell’s life and work. You can watch the interview
for yourself here.
As much as possible, we
used Orwell’s own writing
from Nineteen EightyFour, Animal Farm and
other works as our source
material. In other words,
we put the real George
Orwell’s words into our
surrogate “George Orwell’s” mouth. The purpose
of our interview was to query “Orwell” about
his perspective on deviance as reflected in his
novel, and more specifically as it might relate
to contemporary perspectives and approaches
for understanding and educating children with
emotional and behavioral disorders. Because
concepts of truth and facts and manipulation of
facts are central to Orwell’s work, those, too were
discussed.
Orwell wrote, “Every generation imagines itself to
be more intelligent than the one that went before
it, and wiser than the one that comes after it.” In
the interview, “Orwell” addressed how identifying
and remediating deviance are problematic: (i)t has
been my experience that society’s roles victimize
both sides. Those who impose society’s rules on the
recalcitrants end up being just as much the victims
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as the deviants themselves…the suppression of what
is labeled as deviance is actually a way of imposing
the will, or ideology, of one class upon another.
It has little to do with adding to the material or
spiritual well-being of the recipient…what we are
really doing, I suspect is running in fear from the
possibility that we might discover below that this
veneer of respectability, of civilization, of apparent
normality, we are really bundles of deviance.
The commentator asked “Orwell” if Winston Smith,
the central character in Nineteen Eighty-Four,
would qualify as emotionally disturbed. “Orwell”
responded…If neurosis is defined as deviant behavior
and deviance is determined by society’s norms,
then the social dissidents are indeed crazy. There is
little choice but to lock them up…you do sometimes
label and segregate those whose behavior violates
expectations of what is normal. You do have special
classrooms, institutions, and prisons which you hope
will correct aberrant behavior.
As readers of Nineteen Eighty-Four will recall, Winston
Smith’s nemesis in Nineteen Eighty-Four is O’Brien,
someone who Winston initially trusts only to later
discover that O’Brien represents the Inner Party.
O’Brien describes Winston is “a difficult case,” and his
stated aim is to “cure” Winston, to make him “sane.”
O’Brien tells Winston, “You are mentally deranged.
You suffer from a defective memory. . . Fortunately it
is curable.” Winston’s “disease” gives him “delusions”
which must be corrected. Orwell describes O’Brien
as having the “the air of a doctor, a teacher, even a
priest, anxious to explain and persuade rather than to
punish” even when his treatments involve forms of
emotional and physical torture.
Clearly, in the context of the Nineteen Eighty-Four
world, Winston’s thinking, feeling, and behavior are
abnormal; they don’t fit the societal expectations and
norms. In our contemporary parlance, he might be
considered to have emotional/behavioral disorders.
Indeed, all of the characteristics in our official
definition of emotional disturbance - “Inability to build
or maintain satisfactory interpersonal relationships,
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inappropriate types of behavior or feelings under
normal circumstances, a general pervasive mood
of unhappiness or depressing, and a tendency to
develop physical symptoms or fears” - are pretty
accurate descriptors of Winston Smith!
We special educators, of course, believe that our
professional purposes and practices are the exact
opposite of those employed by O’Brien to normalize
Winston. Our purposes and practices are focused
on helping our students learn and practice behavior
that is more in concert with socio-cultural norms and
expectations of our larger society. And, we do try
to teach and reinforce pro-social behavior that will

allow them to be better accepted and successfully
participate in the larger society.
However, the differences between us and O’Brien
are many. We have no sinister motives in helping our
students become more normalized. Our goals and
methods are aimed not at suppressing or erasing
our students’ individuality and freedom, but toward
helping them develop better understandings of
themselves and others and gain control of their
feelings and behaviors. We try help our students learn
personal, social, vocational, and academic skills that
decrease the probability that they will be punished
by rejection or segregated in prisons or institutions.
Our goals and interventions are directed toward
increasing their opportunities to lead freer, more selfdetermined, and happier lives.

Nineteen Eighty-Four – The Book
Nineteen Eighty-Four is George Orwell’s famous
dystopian novel that describes a future world divided
into three superpowers
perpetually at war – not so
much to conquer each other,
but instead to consume
resources and distract their
populations from demanding
better lives. The book is set in
what is left of London. Great
Britain, which has suffered
nuclear strikes after World
War II is part of Oceania that
includes the former United
States as well. Other super
states are Eurasia (former Russia and Western Europe)
and Eastasia.
The novel’s main character is Winston Smith, a
member of the Outer Party (roughly, what is left of
the middle class), and he is employed at the Ministry
of Truth revising history and editing out published
records of “unpersons” and events that no longer
comport with the official Party story of historical
or current “truth.” Original documents are simply
destroyed forever by sending them down a “memory
hole.” Winston lives a lonely life in squalid conditions
and, like all Outer Party persons, is expected to revere
Big Brother and the cult of personality. His apartment
is equipped with a two-way telescreen that not only
blares out propaganda but can allegedly spy on his
own activities monitored by the “Thought Police.”
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Winston has his doubts about the Party and history. In
a diary he buys at an antique shop, he begins to record
his frustrations and questions about the Party and his
belief that a movement known as the Brotherhood
exists in resistance to the State. He also engages in
a forbidden love affair with Julia, a coworker in his
office. Emboldened in his belief in the Brotherhood, he
confides in his supervisor, a member of the Inner Party
at the Ministry of Truth, who plays along with Winston,
getting him to swear allegiance to the Brotherhood.
But Winston has been watched by the Thought Police,
is betrayed by his superior, and arrested as a “thought
criminal.” For several months, Winston is tortured
and brainwashed, resulting finally in his complete
submission to authority and, in fact, to sincerely
believing that he “loves Big Brother.”

1984 The Movie
The movie, 1984, was
produced by Michael Radford
in the year, 1984. This movie
follows the plot of Orwell’s
book and is generally thought
to be a good adaption. John
Hurt played the protagonist,
Winston Smith, and Richard
Burton played O’Brian, who
represents the new order
and the Ministry of Truth. 1984 was the last movie
appearance of Richard Burton, a Welsh stage and film
actor noted for his mellifluous baritone voice...and for
his stormy relationship and marrieage to the actress,
Elizabeth Taylor. The movie is a availaible on DVD and
other streaming sources.

Robert H. Zabel, Professor Emeritus, Kansas State
University, robertzabel@gmail.com, Reece L. Peterson, Professor Emeritus, University of Nebraska-Lincoln, rpeterson1@unl.edu; & James A. Zabel,
Consultant, The Center: Resources for Teaching and
Learning; jzabel@cntrmail.org.

Zabel, J. A., & Zabel, R. H. (1984). Reflections on Deviance in
Nineteen Eighty-Four: A conversation with “George Orwell.”
Behavioral Disorders, 9, 264-276.

Spring 2019 • 29

S T R AT E G I E S

Can Friendship
be Taught?
By Sharon A. Maroney

D

uring an IEP meeting almost 40 years ago, I
asked Joey’s mother what goals she had for
her son in the coming year. As Joey’s teacher,
I was thinking about career exploration and posthigh school training. Mrs. Ryan said, “I just want him
to be happy and have some friends.” Joey, like too
many students with disabilities or differences did not
have friends to spend time with and enjoy life. Joey’s
mother is not alone. Many parents of children with
disabilities or differences have similar fundamental
goals for their children. They want their children to
be accepted and enjoy loyal and lasting friendships,
rather than suffer rejection or being ignored by their
peers.
Educators are well aware of the fact that students
with disabilities and/or differences are more likely
to experience difficulties making, keeping, and being
friends and that peer relationships affect academic
achievement and school success. Ever since my
meeting with Mrs. Ryan, I have considered that
teachers are in a perfect position to help students
make and be friends. Teachers quickly note which
students have friends and which do not. They observe
students’ successful and not- so-successful attempts
at making friends. Teachers can identify the qualities
students seek out in friends and the qualities that are
rejected. Unlike families, classrooms consist of many
potential friends. As Joey’s teacher, I could identify
potential friendships and take steps to encourage
friendship development.
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In order to make friends, children and youth must
have the necessary knowledge, skills, and repeated
opportunities to interact with potential friends
in various situations and activities. Friendships
develop when children experience the anticipation
and fun of being together. Educators can make it
easier for students to make friends, keep friends,
and be friends by designing instructional activities
that assist students in answering the question,
what is friendship?

What is Friendship?
Teachers can deliver instruction that provides
students with basic information about friendship.
Topics can include definitions, reasons why people
have friends, different types of friendships, cultural
differences related to friendships and changes in
friendship over time. The explanation of friendship
can then be expanded through instructional
activities addressing what friendship looks, sounds,
and feels like. As students become involved in
these activities they will begin to develop their
own definitions of friendship. Using this approach,
one class of fourth graders defined friendship as
when you
 Treat your friends the way you want to be
treated;
 Keep secrets that are told to you;
 Pay attention when your friend is talking;
 Keep your promises;
 Share things with your friend;
 Tell your friend the truth;
 Stick up for your friend; and
 Take turns.

What Friendship Looks Like
Friendship looks like the actions and reactions of
friends and friendly people. Too often, television,
newspapers, the Internet, and other media
depict friendship-destroying behavior rather than
friendship-fostering behavior. There are several
resources available to educators designed to
teach friendship behavior to students. One of my
favorites for middle to high school age student is

As one parent shared,
“Friendship is what puts a
sparkle in my child’s eye and
a bounce in her step.”

A good friend: How to make one, how to be one
(Herron & Peter, 1998). Even though this book is
several years old its Ten Rules of Friendship hold
true today.
1. Do things together.
2. Be honest.
3. Talk about ideas, hopes, dreams, fears, and
disappointments.
4. Encourage one another to do what’s right.
5. Be trustworthy and trusting.
6. Talk about problems and disagreements.
7. Look out for one another.
8. Listen carefully to one another.
9. Comfort each other in down times.
10. Have fun!
Teachers can create opportunities for students
to actually see what friendship looks like in
videos, movies, social situations, and role-playing
activities. Educators need to provide instruction
to enable students to not only describe what
friendship looks like but to perform these
behaviors independently and effectively with
others. Such instruction would require that
students be provided with relevant role play
activities: repeated opportunities for practice,
corrective feedback to improve performance, and
activities that require the use of newly learned
behaviors in natural settings.

What Friendship Sounds Like
Friendship sounds like the verbal exchanges
between two or more people who enjoy one
another. Students can be assigned to observe
and interview others to identify friendly words,
expressions, and conversations. Instruction should
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also include the importance of body language,
facial expression, and tones of voice as students
are taught that it’s not only what you say, it’s also
how you say it. Teachers and students can be on
the lookout for friendly language used by others in
the classroom and then work together to develop
a list similar to the following.
The Most Important Words in Friendship
Six words 		
I admit I made a mistake.
Five words 		
You did a good job.
Four words
What do you think?
Three words
Can I help?
Two words
Thank you.
One word 		
We.
Friendship also sounds like friendly voices
singing together. I will be your friend: Songs and
activities for young peacemakers (Long, 2003,
Teaching Tolerance) includes a CD of 26 songs
and a book of the music, lyrics, and activities. This
resource will enable educators to incorporate
a wide range of culturally and musically diverse
songs into friendship development and engage
students motivated by music. Another resource
is a video posted by FUSE, 25 Songs to Celebrate
National Best Friends Day (2017, http://www.fuse.
tv/2015/06/best-friend-songs#2).

What Friendship Feels Like
Before students can describe what friendship
feels like they must be given several opportunities
to make friends, be friends, and try out friendly
behaviors and language. Educators should design

Friendship sounds like
friendly voices singing
together.
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activities in which students can talk, play, share,
and joke with one another in structured and
unstructured settings to encourage students to
practice friendship skills and experience friendship
with several different classmates. This will enable
students to share what friendship feels like and
create a set of shared experiences for all the
students in the class.
Educators often begin the school year with several
getting acquainted activities, such as Find someone
who. In this activity students are asked to answer
a set of 10 to 20 questions about themselves.
What is your favorite movie, who is your hero, or
what can you teach to someone else? Each week
the teacher anonymously posts student answers
to one question. All students try to match the
responses to their classmates. This activity helps all
the students learn about one another, discovering
similarities and differences. Continuing such
activities each week throughout the school year
demonstrates to students that friends can always
learn new things about one another. It also builds
relationships as students discover more similarities
between themselves and their classmates.
In Comprehensive Classroom Management:
Creating Communities of Support and Solving
Problems, Jones and Jones (2016) present several
acquaintance and group building activities for both
elementary and secondary classrooms.
Students can also experience what friendship feels
like by being a member of a classroom community.
Teachers can work with their class to develop a
community atmosphere, identifying a class name,
song, motto, logo, or handshake. Students will
develop a feeling of belonging and unity as class
members work cooperatively to attain shared
learning goals in a community of friends.

Friendship in the Classroom
As teachers implement these and other strategies
to foster friendship among their students, they
will be looking for signs that the classroom has
become a group of friends. Seeing if their students

demonstrate friendly behavior toward several
classmates and if students who were not friends
a month ago, are friends now. Friendship in the
classroom looks like students who
 Help one another
 Smile, laugh, and share
 Sit next to and walk with each other
 Work and play together
 Enjoy being part of the group
 Point out similarities and connections between
themselves and others
 Value the contributions of all classmates
 Notice when someone is left out and actively
include them

Monthly Focus on Friendship Skills

Helping students develop friendship skills can be a
yearlong adventure. Teachers can adopt a monthly
focus on friendship as suggested in this table.
Consider the instructional possibilities suggested
for September and October: the skills needed to
welcome a new student to the class and recognize
the rewards and difficulties of having and being
friends. I’m hoping teachers will take these ideas and
run with them to meet the needs of their students.

June – Wish You Were Here
• Sending postcards or messages when you miss a friend or
are thinking about them.

I’m also hoping that readers of this article will be
impacted by Mrs. Ryan’s statement, “I just want
him to be happy and have some friends.” Isn’t that
what we all want for our children and ourselves?
The ability to make and keep good friends is an
important and complex lifelong skill. Teachers are
in a perfect position to help their students become
good friends; they have an available group of
peers, they see which students are drawn to each
other and which are isolated and why, and they
have the tools to teach and re-teach behavior and
feeling skills to their students, supporting them as
they navigate the ups and downs of friendship.

October – Tricks and Treats of Friendship
• Skills in seeing the difficulties and rewards of being friends.
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January – New Friends in the New Year
• How to make a new friend.
February – Why We Give Valentines
• How to let someone know you like being their friend.
March – March Up and Help
• Noticing that someone needs help, offering help, and
helping skills.
April – Stormy Weather
• Dealing with disagreements and disappointments in
friendship.
May – Growing Friendship
• How to be a good friend.

July – Friends after Fireworks
• Skills needed to admit and accept mistakes, ask for and
accept apologies, and remain friends after a fight.
August – You Are My Sunshine
• Learning about the messages in songs about friends.
September – Welcome to a New Class of Friends
• How to welcome a new student to your class.

November – Giving Thanks
• The importance of and ways to say thank you to friends and
for their friendship.
December – The Gift of Friendship
• Learning that friendship is a gift, given and received.
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Problems, 8th Ed., Boston, MA, Allyn & Bacon
Long, L. (Producer). (2003) I will be your friend: Songs and
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S T R AT E G I E S

Ten Tech Tools
That Really Do
Engage Students
By Kristen Ricker
In 1930, the Republican-controlled House of
Representatives, in an effort to alleviate the
effects of the . . . Anyone? Anyone? . . . the
Great Depression, passed the . . . Anyone?
Anyone? . . . The tariff bill, the HawleySmoot Tariff Act, which, raised or lowered? .
. . Anyone? Anyone? . . . Raised tariffs, in an
effort to collect more revenue for the federal
government. Did it work? . . . Anyone? Anyone?

W

hose infamous quote is this? . . . Anyone? Anyone?
Of course, it’s Ferris Bueller’s economics teacher
in probably the best depiction of student lack of
engagement ever. You may be laughing at the memory of
movie scene, but not if this actually occurs on occasion in your
classroom.
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As any new or experienced teacher knows,
student engagement is essential to classroom
success. Especially so for students with challenging
behaviors and secondary students in general
education classrooms. Students who are engaged
in instruction are less likely to be off task behavior
and more likely to be motivated and active
participants in the classroom. While most teachers
know that students need to be engaged, too often
students experience the iconic scene from Ferris
Bueller’s Day Off, when a monotone teacher is in
front of the classroom and the class is off in la-laland. To avoid a Ferris Bueller situation, teachers
need to have a few go-to tools they can use to
increase student engagement. In my high school
History class I use several technology tools that
really do increase student engagement and focus
on instruction. Let me share my top ten.

The beauty of a Google Doc is that it allows for
collaboration. The teacher can see in real time
what the students are working on and provide
immediate feedback. Students are more apt to
stay on task when the teacher is checking their
progress and providing feedback. In addition,
Google Classroom allows for group collaboration
and group discussion. As an added bonus, Google
Classroom allows teachers to have an almost
paperless classroom. Not only is this a huge
organizational saver for the teacher, it is wonderful
for students who struggle with organization.

The first two tech tools that I use to increase student
engagement allow for collaboration between the
student and the teacher, as well as between a
student and other students. Cooperative learning is
critical for student success and technology can help
students collaborate. It can also provide the comfort
of working together even if students aren’t located
next to each other, or even in the same room. These
can be essential tools for integrating students into
classwork but also allowing them to get specific
guidance and support from an adult without any
stigma that may be associated with it.

Dotstorming is a virtual sticky note where students
can post their ideas/comments in an online forum.
It is similar to another technology tool called
Padlet you may be familiar with. The benefit of
Dotstorming over tools like Padlet is that it allows
students to vote on their favorite post. As a history
teacher, my students struggle with writing thesis
statements. With Dotstorming, students can write
and post their thesis statements anonymously
on the website for the rest of the class to read;
students can then vote for the best written thesis
statement. This allows for discussion on what is a
good thesis statement and what isn’t in a safe nonjudgmental environment.

1. Google Classroom, https://classroom.google.
com, Free
In this list, Google Classroom is #1. Google
Classroom works seamlessly with the Google
Education Suite. As an instructor, you can upload
documents, quizzes, tests, and videos for your
students to use straight from your Google Drive.

2. Dotstorming, https://dotstorming.com, Free

The next two must-have tools are wonderful
review tools: Kahoot and Quizlet. Students need
multiple learning opportunities and multiple
chances to review information. Use of these tools
can provide an avenue for students to practice
outside of the general education classroom, or
with adult assistance to help reteach concepts that
may not be understood. In addition, Quizlet can
provide flashcards to ensure students are studying
correct information and the most important
information for a unit of instruction.
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3. Kahoot, https://kahoot.com, Free
Kahoot is a fast pace review game that the whole
class can play or individual students can play at
home for a review. As a class, students answer
teacher developed questions in a quick, fast paced
format. The teacher can also set the time limit for
each question–20 secs, 30 secs, 60 secs. Once
students have answered, they can see the correct
answer and the leaderboard. When using Kahoot,
students are often highly engaged and enjoy
competing with their fellow classmates, all while
learning and reviewing!

4. Quizlet and Quizlet Live, https://quizlet.com,
Free
Like Kahoot, Quizlet and Quizlet Live are excellent
review tools that create online flashcards. Unlike
Kahoot, these review games are a little more low
key, but still engaging and effective. The teacher
can create the flashcards with specific information
and share with their students or students can
create their own flashcards for their own personal
use and share with their fellow students. Quizlet
Live takes the flashcards that the teacher or
students have created and turns them into a game
format. Students can work in teams and compete
to see who can match up the correct answers with
the correct questions first. Groups can see the
progress of other groups to keep them motivated
and engaged.
Too often, students are not given the opportunity
to express what they know in creative ways. The
next three tools, help teachers go beyond simple
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paper and pencil responses. For many of our
students with challenging behaviors, traditional
formats of instruction haven’t worked in the past,
so why should we expect them to now. These tech
tools allow students multiple ways to demonstrate
their knowledge with creative twists.

5. Adobe Spark, https://spark.adobe.com, Free
version
Adobe Spark is an easy online platform that
allows students to create personalized web pages.
Students can upload text, graphics, videos, and
provide links to other webpages. In my history
class, I often give students “big idea” questions to
debate and answer. For example, students were
asked if the Mongols were a positive or destructive
force on world history? Students then created
an Adobe Spark page to answer this question.
Students uploaded images, primary sources, and
videos to support their opinion. This assignment
could have easily been given as an essay but by
using Adobe Spark, students who were more
visually orientated or tech savvy to build on their
strengths. And, for students who weren’t tech
savvy, Adobe Spark provided an opportunity to
learn a new skill that will benefit them in the world
that is dominated by technology.

6. WeVideo, https://www.wevideo.com, priced
per student
Similar to Adobe Spark, WeVideo allows the teacher
to give assignments that go beyond the traditional
paper and pencil responses. WeVideo is a very user

friendly platform that allows students to create
videos by uploading their own images and audio
recordings. Students who struggle with written
expression, but excel in verbal expression may have
great success with WeVideo. I have used WeVideo
for a variety of different projects, but the one that
my students have found most rewarding was when
they created a video over the justification of the use
of the atomic bombs against Japan to end WWII.
Students either had to create a video that supported
the stance that the use of the atomic bomb against
Japan was justified or create a video that supported
the stance that the United States was not justified in
the use of the atomic bomb. By providing students
a choice on the argument that they were going to
support, it gave them ownership of their project and
increased engagement.

7. Easel.ly, https://www.easel.ly, Free basic version
Easel.ly is a wonderful tool that allows students
to create infographics. I try to make my classes
meaningful to my students by making connections
to current events. Every few weeks, students will
read current event articles that parallel what they
are learning in class. Students have the option of
either writing a critical analysis over the article
or making an infographic. Again, this appeals to
students whose strengths lie in art or graphic
design and not necessarily writing.
Students really start to struggle with engagement
during the dreaded and unavoidable lecture.
Most students have had a Ferris Bueller teacher or
two – monotone, reading exactly what is on the
PowerPoint slide, or never stopping to really ask
questions or have discussions. This next tool may
help increase student engagement during lecture
by holding students accountable for the information
though individual, interactive guided learning.

8. Nearpod, https://nearpod.com , Free for
individual teachers, site purchase options
Nearpod allows the teacher to upload a PowerPoint
or a Google slide that they have already created for
a lecture and embed various activities such as open
ended or multiple choice questions, polls, quizzes,
or a draw-it activity. Teachers then have the option
to either launch the presentation in a teacher led
session or homework mode. In a teacher led session,
students have the presentation pulled up on their
devices, follow along in real time, and complete the
created activities in class. In the homework mode,
teachers can assign the presentation and students
go through the presentation and activities at their
own pace. I use Nearpod during most of my lectures
by embedding review questions throughout the
presentation. Not only does this help with student
engagement, but it also provides me with data on
student learning. If the majority of the questions
are being answered correctly I can move on with my
lecture; however, if too many questions are being
missed, I can immediately go back and reteach. By
having this real time information, I can modify my
teaching accordingly; otherwise, I might not realize
the gaps in knowledge until a quiz or a unit test.
The final two tech tools for increased student
engagement help to create individualized
learning activities for students by differentiating
instruction. There is nothing more frustrating
for a student than when the material is too hard
and they believe there is no possible way they
can be successful or if the material is too easy
and the student does not see the point in doing
the assignment. Both Actively Learn and WizerMe help address these problems by meeting the
individual needs of students and addressing their
unique challenges within assignments.
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9. Actively Learn, https://www.activelylearn.com,
Free option

10. Wizer-Me, http://app.wizer.me, Free Lite
Version

With Actively Learn the teacher can either upload
an article that they want students to read as a
PDF or provide a link to an article online. Once the
article is uploaded, teachers can embed questions
right in the text, at the end of each page, or at the
end of the entire reading. They can also make
notes in the reading to explain a certain passage
that might confuse students or, if students are
confused while they are reading independently,
Actively Learn can define words for the students
or read passages to the students. Teachers can
assign certain articles to certain students based on
their reading level or have all students read the
same article and differentiate the questions that
individual students answer. Teachers can assign the
reading via a web link or directly through Google
Classroom.

Similar to Actively Learn, Wizer-Me is an online
platform that allows the teacher to make
customized worksheets. Unlike most worksheets
that are boring and use a one-size fits all model,
Wizer-Me adds fun graphics and fonts to make
worksheets more visually appealing. But more
importantly teachers can assign different
worksheets to different students. In almost any
classroom, teachers have students at various
academic levels, Knowing this, teachers can
create short answer questions for the more
advanced students and give multiple choice or
matching questions to lower level students. In this
way, teachers can assess the same content, but
students may be more engaged because they are
answering questions that are more appropriate for
their current learning level.

Most recently my students were studying Africa–
specifically, foreign aid to Africa. I posed the
question to my students:” Does foreign aid help
or hurt African countries?” I was able to find two
articles in the New York Times that addressed this
very question; one article was more sophisticated
and at a higher reading level, while the second
article was straight forward and at a lower reading
level. Through Actively Learn, I assigned the
appropriate article to each individual student. This
way, the entire class was receiving the information,
but students weren’t becoming frustrated if they
were being asked to read an article that was too
difficult or vice versa.

While there are many technology tools available
that can be used in classrooms, these ten work
best with my students. If you are new to using
tech tools in the classroom, I would suggest
starting slowly and including one tool at a time.
It is important to teach students how to use the
technology proficiently and what the expectations
are before requiring them to use it on their own.
The use of innovative instructional tools, like those
presented in this article, can create a classroom
where the teacher is less likely to be faced with
unengaged students and more able to address
student need through content and knowledge,
building academic and technology competence.

Kristen Ricker, Teacher, Nixa Public School, Nixa,
MO, kristenricker@nixaschools.net
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FAPE for Students with
Mental Health Challenges
By Carl R. Smith, Michael Paget, & Mitchell L. Yell
DID YOU GET INTO THE EDUCATION OR
MENTAL HEALTH FIELD???

S

o, you’re a teacher, working with all kinds of students.
Some are getting the base plan – general education
students who have the normal developmental ups
and downs of growing up. But a few of your students have
some challenges with the base plan; they need special
handling, unique supports, and more than the “standard
discipline plan.” And you know that it is difficult to teach
academics effectively for these students unless someone
does the extra unique things.
According to the National Institute of Mental Health
(NIMH), an estimated 49.5% of adolescents ages 13–18
will have a challenge with some mental health impairment
during their life, and 22.2% of these students will have
severe impairment. Additionally, data collected by NIMH
indicates that less than 50% of these children will receive
treatment (NIHM, 2017). Another challenge to educators,
is the number of students who have experienced trauma.
In fact, according to a 2012 study from the National
Survey of Children’s Health (Data Resource Center for
Child & Adolescent Health, N.D.), nearly a third of US
students ages 13–17 have experienced adverse childhood
experiences serious enough to effect their physical and
mental health as adults.
Despite these troubling estimates there is little guidance
regarding the role mental illness may play in providing a
free appropriate public education (FAPE) for students with
Photo by Sebastian Pichler on Unsplash
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disabilities. In other words, would the individualized
education programs (IEPs) of students with behavioral
challenges address their mental health needs?
This past spring we were interested, and maybe a
little excited, when we learned that a case out of the
United States Court of Appeals for the 2nd Circuit was
being appealed to the United States Supreme Court for
consideration. Any rulings from the Court of Appeals
are very important because they create a precedent
that must be followed in lower courts in the court’s
jurisdiction. Because this case, Mr. P. and Mrs. P. v. West
Hartford Board of Education (2018), was heard in the
2nd circuit, the decision created a precedent in the states
that make up the 2nd circuit, Connecticut, New York, and
Vermont. Thus, judges in lower courts and due process
hearing officers in these states would follow the ruling
that was established by the 2nd circuit court. When
the U.S. Supreme Court decides to hear a case, that
is especially meaningful because it creates precedent
throughout the United States, which means judges from
the lower courts and due processing hearing officers in
all states have to follow the High Court’s ruling.
Mr. P. and Mrs. P v. West Hartford Board of Education
(2018) focused on the needs of a high school student,
referred to as M.P. in the court’s decision. M.P. had
significant mental health challenges, including severe
anxiety, school refusal, aggressive thoughts, and
suicidal ideation. M.P.’s parents asserted that the West
Hartford School District had made serious procedural
errors when developing M.P.’s IEP, that resulted in their
son not receiving a FAPE. Specifically, M.P.’s parents
contended that the school had taken too long (after
M.P.’s two hospitalizations and threats to harm himself
and others) to determine that their son was eligible for
special education and that the proposed program to be
delivered was not adequate in meeting their son’s needs.
M.P.’s parents requested an out-of-district private
school placement. The school district refused to pay
for the placement, whereupon the parents requested
a due process hearing. When the parents lost at the
due process hearing level, they appealed to the U.S.
District Court for the state of Connecticut. The district
court ruled for the school district. The parents then filed
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an appeal with the U.S. Court of Appeals for the
2nd Circuit. The 2nd Circuit Court ruled for the West
Hartford School District, finding that the school
district had provided M.P. with FAPE. The student’s
parents then filed an appeal to the U.S. Supreme
Court. In the appeal. M.P.’s parents asserted that this
case brought to light the need for the Supreme Court
to define FAPE in regard to students with mental
health issues, contending that the circuit courts were
split around this issue and thus needed the highest
court to resolve the issue.
The school district’s attorneys prepared a brief in
which they argued that the district had moved in a
timely manner to provide supports and ultimately
special education for the student. Furthermore, the
respondents contended that the cases presented by
the petitioners, as reflecting the differing opinions
across circuits, were actually focusing on eligibility
considerations rather than different opinions
regarding the provision of FAPE for students with
mental health challenges.
While the Supreme Court did not accept this
particular case for review, it is important to
remember that there are a number of important
considerations when school personnel are
confronted with a student who has mental health
needs. These areas are discussed in more detail in an
earlier article (Yell et al., 2018). In the 2018 article,
we also discussed examples of the errors commonly
made in this area. The first is the failure to identify
students with mental health related disabilities
as possibly needing special education services.
This is legislatively referred to as the Child Find
Requirement. The IDEA requires that school district
personnel must identify and evaluate students
who they suspect have disabilities. One means
to identify possible problems is to look for “red
flags,” such as therapeutic hospitalization, parental
concerns or parental requests for mental health
evaluations, behavioral incidences, diagnosis by a
private specialist or in an independent educational
evaluation, and absenteeism.

WHAT HAVE THE COURTS SAID
SCHOOLS MUST DO REGARDING
STUDENT MENTAL HEALTH?
•

The Child Find Requirement: Schools need to
identify students with mental health related
disabilities as possibly needing special education
services.

•

The Eligiblity Requirement: While special
education services are not the only recourse,
schools should consider whether a student with
mental health challenges is eligible for special
education programs or services.

•

The FAPE Requirement: Schools must provide
mental health services to students needing such
services in order to receive FAPE.

Zirkel (2015) contended that while looking for red
flags it is important that educators consider the
patterns of red flags and the possible need for a
referral for special education. The most important
of these red flags is hospitalization for mental health
related issues. When school personnel have a
suspicion that a student may have a mental health
related disability, that student should be referred for
possible special education assessment.
A second, related error commonly made is refusing
to find a student with mental health challenges
eligible for special education. “When a student who
is being evaluated for IDEA eligibility has mental
health-related problems, a team must determine
how the problems negatively affect the student’s
performance in academics and in nonacademic
areas (e.g., communication, socialization,
behavior) when making eligibility decisions” (p.
73). Whenever school personnel and a student’s
parents suspect that a student may have emotional
or mental health related problems, the evaluation
must be individually tailored to evaluate those
needs. Moreover, if a student’s parents bring in an
evaluation they have obtained, the results must be
discussed at the evaluation meeting.
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A final error is the failure to provide mental health
services to students needing such services. These
services are commonly delivered through related
services. Errors in this area seem to be most directly
related to the provision of FAPE for these students.
When a student’s IEP team determines that a
student has mental health related needs, these
needs must be addressed in the student’s IEP as a
special education service or related service if needed
by a student to receive a FAPE.

better used in asking the question “What are the
programs and services needed by this student?” This
may be a prime time to take the perspective of “If
this were my child, what would I expect the schools
to provide?”

We would also suggest that the most enduring
positive outcomes in meeting mental health
challenges are the result of successful experiences
in the classroom and family. When teachers work
with students in ways sensitive to the students’
unique needs, it is more likely that the students will
experience positive growth in social and emotional
skills. Another way to say that is that positive
classroom experiences are essential if a student is to
make it through mental health challenges. Examples
would include identifying accommodations that
reduce failure and frustration and focusing on
student strengths.

Mr. P. and Mrs. P v. West Hartford Board of Education, 885 F.3d
735 (2nd Cir. 2018).

We suggest that special education teachers and
administrators never ignore early signs of the mental
health challenges of students, and instead carefully
look at what is going on with the student and
whether this inquiry leads to a possible Section 504
plan or consideration for special education services.
Furthermore, we believe that the time taken to
debate the extent to which educational performance
extends beyond grades and academics would be
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Podcast Pulse
By Marc Benedetto

T

he theme of this set of podcasts is Trauma
Informed Care. We highlight a crash course in
trauma informed care, a community center
focused love and support, and a teacher founded
school focused on helping students become their
best selves. We visit Angela Watson’s website,
Truth for Teachers, and NPR’s Mindshift podcast
series on education.

A Crash Course on Trauma Informed
Teaching (10/16/18, 30 minutes)

be sure to check out Watson’s website, Truth for
Teachers, and the free printables on classroom
management and procedures. Watson’s podcast is
#1 on the 11 Teacher Podcasts You Need to Listen
to Right Now by Kathy Deady’s teachaway blog.
https://www.teachaway.com/blog/11-teacherpodcasts-you-need-listen-right-now

The Role of Community in Treating
and Healing Trauma in Kids (10/23/18,
25 minutes)

http://thecornerstoneforteachers.com/truth-forteachers-podcast/trauma-informed-teaching/

https://www.npr.org/podcasts/464615685/
mindshift-podcast

“Trauma is real,
prevalent, and toxic to
the brain.” Whether
you describe it as
trauma informed,
trauma responsive,
trauma sensitive, or
trauma conscious,
educators need to be
aware of and skilled in
teaching techniques
for students exposed
to trauma. In this short
podcast Angela Watson presents a Crash Course
on Trauma Informed Teaching. In just 30 minutes
listeners will learn the five things educators need
to understand about trauma, six mistakes to
avoid, and nine practical strategies to implement.
Watson interviews Jeff Baker, a mental health
counselor, journalist and activist, and Alex Shevrin
Venet, a Vermont educator and currently writing
a book about trauma. A complete transcript of
the podcast is posted at the link. After listening,

The hosts of this NPR Mindshift podcast are
Katrina Schwartz and Ki Sung who discuss the RYSE
Center, a community center in Richland, California.
The goal of the center is to provide love and
support to the kids who attend their programs.
The center has a community garden, a recording
studio, computer labs, educational classes, and
school counseling services. The center’s director
and co-founder, Kanwarpal Dhaliwa, is interviewed
regarding her vision for the community youth
center and two former students discuss how
attending the center provided what was missing in
their lives.

How Teachers Designed a School
Centered on Caring Relationships
(11/06/18, 20 minutes)

https://www.npr.org/podcasts/464615685/mindshift-podcast
Also from NPR’s Mindshift podcast series, Katrina
Schwartz hosts this episode and tells the story of
the Social Justice Humanities Academy. It is a Los
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depressed, anxious, angry, and aggressive. In so
doing, they help their students become happier.

Angeles Unified school that is teacher founded and
based a school vision of helping students become
the best version of themselves. The school has a
strong school culture, a robust advisory program,
a grade level team-teaching model, and a fully
integrated system for Special Education students.
Even though 90% of their students live in poverty
90% of those same student graduate – as compared
to the overall 77% graduation rate of the district.
The school’s staff and students are interviewed
and provide their insights on why the school is so
successful.

Marc Benedetto, Retired Special Services
Coordinator, Westside Community Schools,
Omaha, NE, mbe62571@gmail.com

Don’t Worry, Be Happy: The
Science of Happiness Podcast
Reviewed by Robert H. Zabel
One could argue that teachers of students with
emotional and behavioral disorders (EBD) are
“happiness educators.” After all, they choose to
work with some of the unhappiest children in our
schools – students who are variously diagnosed
as depressed, anxious, angry and/or aggressive.
Not only do these people voluntarily work with
these kids, they also try to help them become less
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Any time we talk about an emotion such as
happiness (or, for that matter, depression,
anxiety, anger, aggression), we enter challenging
definitional territory. What, exactly, is happiness?
How is it experienced? How can it be measured?
Are emotions like happiness “traits” – individual
characteristics that are consistent across
environments? Or are they “conditions”
– characteristics that change according to
environmental conditions? How do emotions affect
behavior? How does behavior affect emotions? Do
emotions and behavior interactively influence one
another? Are emotions best considered in terms of
individuals’ perceptions of feelings or in terms of
how they appear to others?
Our Declaration of Independence asserts, “We
hold these truths to be self-evident, that all men
are created equal, that they are endowed by their
Creator with certain inalienable rights, that among
these are life, liberty and the pursuit of happiness.”
(Of course, we now recognize that in 1776 our
forefathers did not believe those inalienable rights
applied to all people – women and enslaved men
and women – were not accorded with those
rights.) Our forefathers may not have been able
to guarantee happiness for everyone, but they at
least believed that people have a right to pursue
happiness.
Whether or not people are endowed by their
creator with a right to pursue life, liberty, and
happiness, the search for happiness seems to be
fundamental human motivation. Today, we have a
plethora of resources related to finding happiness.
Bookstore shelves are full of guides to happiness.
Unfortunately, there’s usually scant evidence for
the validity most of these practices beyond the
endorsement of some expert, generally the author.
Fortunately, there is now a resource that uses
science to help answer questions about happiness
and what works. It’s The Science of Happiness

podcast (http://www.pri.org/programs/sciencehappiness), produced by the Greater Good Science
Center (GGSC) at the University of California,
Berkeley.
The GGSC (http://ggsc.berkeley.edu) is an
interdisciplinary center whose goals are to conduct
and gather research related to happiness, to
translate, and to disseminate that research-based
practice to the general public. The GGSC was
founded in 2001 by Berkeley psychology professor,
Dacher Keltner. In addition to the podcast, GGSC
publishes an online journal, Greater Good,
produces seminars and online courses, and hosts
conferences and retreats. DGCC also advocates
for scientific research on factors that contribute
to a meaningful life, including kindness, empathy,
compassion, resilience, purpose and social
relationships – all elements of happiness.
The Science of Happiness podcast not only
examines research about the nature of happiness,
it also explores the evidence for specific
approaches and practices to enhance personal
happiness. The research is drawn from multiple
academic disciplines including psychology,
sociology, economics, neuroscience and education.

To date The Science of Happiness podcasts
have considered 30 topics such as “How
Gratitude Affects Your Brain,” “How to Deal with
Uncertainty,” “What are You Afraid of?” “A Better
Way to Say Sorry,” “How to Change your Mind,”
and “Feeling Angry? Try This.” Each episode
focuses on the specific topic and follows a similar
format. First, Dr. Keltner interviews a “happiness
practice guinea pig,” a person who describes
the happiness practice they tried. They explain
why they chose that practice and how it worked
for them. Then, Keltner interviews scientists
whose research relates directly to that happiness
practice. The research may look at measures such
as changes in behavior, neurochemistry, blood
pressure, activation of areas of in the brain, blood
pressure, etc., related to using the happiness
practice.
As a special educators, we value evidencebased approaches. The Science of Happiness
podcasts and the other resources of the Greater
Good Resource Center offer research-validated
approaches for enhancing happiness. The topics
are interesting and relevant to our work. The
podcast format is accessible and engaging, and
the practices are relatively straightforward and
easy to practice. I think they offer teachers ways to
support both their own happiness, and teachers
could adapt many of the approaches (e.g.,
identifying sources of happiness, writing thank you
letters, apologizing) for their students of different
ages, characteristics, and needs. Happiness can
be contagious. As songwriters Adolph Green, Jule
Styne and Betty Comden wrote,
“Make someone happy,
Make just one someone happy,
And you will be happy, too.”

Robert H. Zabel, Professor Emeritus, Kansas State
University, robertzabel@gmail.com
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AFTER HOURS

Why Autism?
By Meghan Brown

I

would like to start by asking you a
question. Do you know what autism
is? I surely didn’t. In fact, I didn’t
know what autism was until I was
a senior in high school. It was until
then that I really didn’t know what
disabilities were. Growing up in a
very small rural, conservative town,
I was never exposed to people who
had disabilities like Down syndrome,
autism, ADHD, or even dyslexia.
Sadly, I really didn’t notice or take the time to truly
look at people who had disabilities. Looking back
into my earlier years, I can only think of two kids
throughout my whole schooling experience that I
now recognized as having a disability. I regretfully
never took the time to get to know them. Was it
because I was ignorant to what disabilities were
and had never been taught what to do in the
presence of someone with a disability? I am not
sure, and I may never know.
Like I said, I never knew what autism was until
high school, but my love for the disability quickly
blossomed when I met 10 year-old Gregory. I still
remember the night I met Greg. I had just walked
into TaeKwonDo class, mentally preparing myself to
teach another brutal workout. As the class started,
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my fellow teachers and I
were instructed by Master
Leeker to line our classes up
in a straight line. We did as we
were told and our students did
too… except for one, Gregory.
While everyone else was in line listening to Master
Leeker discuss what we would be doing in class
that evening, Gregory paced back and forth behind
the line. He did this for the majority of the class all
while flapping his hands up close to his head. No
one else seemed to pay attention to him, but his
behavior was so distracting to me I could not stop
watching him. By the end of the class I couldn’t take
it anymore. I had to find out what his problem was.
So, I gathered the courage to ask Master Leeker,
“What in the world is wrong with Gregory? Why
can’t he just stand still?” How hard could it be. Well,
apparently for Greg it was harder than I could have
imagined. My instructor shared that Gregory had
autism. I thought to myself, “Okay, well what does
that mean?” but refrained from asking.

When I got home after class I took it upon myself
to research exactly what autism was. I found that
autism is a prenatal condition that develops in
the brain of a baby before they are born. Autism
is characterized by poor social skills, repetitive
behaviors, speech and nonverbal communication
difficulties, as well as by unique strengths and
differences. After researching and uncovering much
more information, I remember sitting there stunned.
I was stunned at the fact that there was a real reason
for Gregory’s pacing back and forth and for his failure
to participate in class. I was stunned that he was
not alone, and that there were millions of people
similar to him. But I was most stunned at my lack
of knowledge and understanding. I was somewhat
ashamed of myself for thinking there was something
“wrong” with him. I was ashamed that I had been
so unaware of the fact that there had to be a reason
for his behavior. And I was especially ashamed that
I let myself belittle him to the point of judging him
without working, first, to understand him. So, right
then and there I decided to take action.
I decided that I would take it upon myself to find
out more about Gregory and really get to know him
before the next class. And that is exactly what I did.
I found out that Gregory did not like to be around a
lot of people; crowds triggering him to pace and flap
his hands as I had seen him do the previous week.
With this knowledge under my belt, I announced to
Master Leeker that I wanted Gregory as my personal
student. All the while I couldn’t help but think in the
back of my mind that this might be a terrible mistake.
I had no business teaching someone I barely even
knew. Moreover, I wasn’t convinced I could do it. But
I was determined and I wasn’t going to talk myself
out of it. After discussing it further with Master
Leeker and Gregory’s mother, it was official. Starting
the following class Greg was my main focus for the
remainder of classes. I was in charge of teaching
everything he needed to know in order for him to
test to the next belt. What did I get myself into?

stubborn and set in his ways, but so was I and I
was not going to give up teaching him. “I am the
teacher and he is going to learn my way,” I remember
thinking over and over again as I grew even more
frustrated with each class. He had trouble making
eye contact with me and knowing when it was his
turn to speak. He preferred to talk mainly about
things he liked to do versus asking me what I was
interested in. He didn’t like to be touched and got
overstimulated easily. I sometimes wondered if he
was impossible to teach. There were so many things
hindering him from learning my way, and frankly, I
just didn’t know if Gregory could learn.
Classes came and went and I was about ready to call
it quits with Gregory, but soon it was testing time.
It was time to see if Gregory had learned anything
I had been teaching him during the past several
weeks. Testing night came and I went in asking God
to just help us get through it without any problems.
Before the test started Gregory, with a shaky voice
and water filled eyes, asked if I could stand beside
him during the test. I stood there looking at him for a
moment, and then it happened. A rush of empathy
washed over me. It was in that moment I truly saw
Gregory for the first time. In that moment, I saw
a young boy with autism who had all the odds in
the world stacked against him. A boy who didn’t
fit society’s perfect mold of what normal is. I saw
Gregory standing in front of me, counting on me
to help him when the gears in his brain spun out
of control telling him he couldn’t do it. He needed
someone to tell him it was going to be just fine and
he was going to get through. There was nothing
I could do, but tell him, “Yes,
Gregory. I will be right there by
your side.”

Over the course of several weeks Gregory and
I butted heads almost every class. He was very
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The test came and went with a few minor bumps,
but by the end of the nigh Gregory passed. He
was moving up to the next belt! I had never seen
anyone so joyful in my life. He hooted and hollered
as Master Leeker awarded him with his brand new
yellow belt. I stood there watching him, soaking up
the moment and I felt tears rolling down my face.
They weren’t tears of satisfaction that I had taught
Gregory a new skill, and they definitely weren’t tears
of sadness. They were tears shed for a student who
had learned so much in our time together. I stood
there crying as I realized that I was the real student;
Gregory was, in fact, my teacher.
In reflecting upon everything I went through with
Gregory to prepare him for this moment, I realized
he was preparing me as well without any intention
of doing so. He was preparing me for my future
career. A career in Special Education with a focus
in autism. All this time Gregory was preparing me
to be empathetic to others who don’t function the
way normal people do. He was teaching me that I
needed to grow as a person. He was teaching me
that I needed to teach and talk to children with
autism in a way that suits them best, and not what
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suits me personally. If it wasn’t for
Greg I wouldn’t have found my
calling, and a love for advocating
for those who sometimes can’t do
it themselves. Most importantly, he taught me that
people with autism are just like you and me – they
just function in their own way, in ways that should
be celebrated and rejoiced. He opened my eyes to a
whole other world, a world that I now eat, breathe,
and sleep; a world that is now my passion in life. And
because of that I am eternally grateful. I owe it all to
you buddy. Thanks Gregory.

Meghan Brown, Missouri State University,
Meghan555@live.missouristate.edu

Award Winners from the
MSLBD 2019 Symposium

Awards presented February 21, 2019 in KansasCity

Introduction of the
newest Master
Teacher, Chloe Pyle,
Ogden Elementary
School USD 383
Manhattan-Ogden.

Outstanding Leadership Award: Dr. Joseph Wehby Building Bridges: Seeds for Program
(far right), Peabody College, Vanderbilt University Development Stipend; Carrie Fairbairn
with Carl Smith and Tim Lewis.
(left), Holling Heights Elementary
School, Millard Public Schools,
with Mike Paget.

Outstanding Building Leadership Award:
Gina Keirns, Tri-City Day School USD 261,
with Cathy DeSalvo.

Doctoral Degree Stipend:
Emily Gregori, Purdue
University.

Doctoral Degree Stipend:
Elisabeth J. Kane, University of
Nebraska-Lincoln, with
Reece Peterson
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