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Introduction
This handbook has been designed to assist faculty in the provision of reasonable accommodations for students
with disabilities. Nashville State Community College strives to provide an accessible learning community for all
its students. The Access Center authors ADA plans for hundreds of students each semester in step with NSCCs
mission to offer quality academic programing to all qualified students, while maintaining the academic integrity
of the institution.

Legal Requirements
Two of the primary laws that effect higher education and disability are Section 504 of the Rehabilitation Act of
1973 and the Americans with Disabilities Act (ADA) of 1990. Title II of ADA, as it is commonly referred to,
states that:
“No otherwise qualified person with a disability in the United States...shall, solely by reason of...disability, be
denied the benefits of, be excluded from participation in, or be subjected to discrimination under any program or
activity receiving federal financial assistance.”
Section 504, along with the Americans with Disabilities Act of 1990 (ADA), protects the rights of qualified
individuals with disabilities. Section 504 contains more specific information regarding compliance issues in postsecondary institutions. However, the ADA legislation extends the law to private institutions of higher education as
well as those receiving federal funding.
Section 504 defines a person with a disability as: “Any person who...
• has a physical or mental impairment which substantially limits one or more major life activities;
• has a record of such an impairment;
• is regarded as having such an impairment."
ADA Protects Persons:
• with mobility challenges, paralysis, and those who use mobility devices such as wheelchairs or walkers.
• who have lost one or more limbs.
• who are blind or visually challenged.
• who are deaf or hard of hearing.
• who have mental or psychological disorders, including learning disabilities or mental illness.
• with chronic medical disorders.
• with integumentary conditions, such as burn treatment/repair.
• with serious contagious or noncontagious diseases.
• who have suffered from drug or alcohol addiction in the past, but are not currently engaging in substance
abuse.
NSCC is required to provide reasonable accommodations that allow students with disabilities equal access to an
education. It is important to note that Section 504 does not require institutions to alter their academic standards.
As specified by Section 504, NSCC may not:
• Limit the number of students with disabilities admitted
• Make pre-admission inquiries regarding whether or not a student has a disability
• Use admissions tests or criteria that inadequately measure the academic qualifications of students with
disabilities because special provisions were not made
• Exclude an otherwise qualified student with a disability from any course of study
• Establish rules or policies that may adversely affect students with disabilities

3

Disability Etiquette by Tennessee Disability Coalition
•

Please avoid stereotyping persons with disabilities into one category. Disabilities vary greatly from one to
another and even two people with the same disability may have greatly different experiences and
capabilities.

•

A person with a disability has feelings, treat them as you would want to be treated, let mutual respect and
acceptance break down any barriers you may encounter.

•

People with disabilities, like everyone else, deserve to be treated with dignity and respect. People with
disabilities have different personalities and different preferences about how to do things. To find out what
a person prefers, ask.

•

When you meet someone with a disability, a smile along with a spoken greeting is always appropriate.
Shaking the left hand is also fine if the person has limited use of the right hand or a prosthesis.

•

Always ask before you assist a person with a disability, and then listen carefully to any instructions. Do
not interfere with a person's full control over his/her own assistive devices. For example, before you push
someone who uses a wheelchair, make sure to ask if they want to be pushed. Likewise, never move
ambulation or communication equipment out of the reach of the owner without permission.

•

Please be considerate of the extra time it might take a person with a disability to get some things done.

•

Speak directly to the person with a disability rather than to a companion or sign language interpreter who
may be along.

•

Relax. Don't be embarrassed to use common expressions such as "I've got to run now," "See you later," or
"Have you heard about" even if the person doesn't run, see or hear well. People with disabilities use these
phrases all the time.

•

Some terms that might have sounded acceptable in the past, are no longer accepted by people with
disabilities. Many have negative associations. Instead of using phrases that label or stereotype, say
"person with a disability," "Mary is deaf (or hard of hearing)" "Denise uses a wheelchair," and "Joe has a
learning difference." This type of language focuses on the person first, and their disability afterwards.

•

Avoid excessive praise when people with disabilities accomplish normal tasks. Living with a disability is
an adjustment, one most people have to make at some point in their lives, and does not require
exaggerated compliments.

•

Do not lean on a person's wheelchair, it's considered an extension of personal space.

•

When you talk to a person in a wheelchair for more than a few minutes, try to sit down so that you will be
at eye level with that person.

•

Do not pet a guide or companion dog, it is on work duty providing a service while on campus.

•

Please give patient attention to a person who has difficulty speaking. If you have trouble understanding,
ask the person to repeat what was said. You may also ask them to write down their question or comment.

•

Speak calmly, slowly and directly to a person who is hard of hearing. Do not shout or speak in the
person's ear. Your facial expressions, gestures, and body movements help in understanding. If you're not
certain that you've been understood, write your message.

•

Be aware that there are many people with “invisible” or non-apparent disabilities. Just because you cannot
see a disability does not mean it doesn't exist.
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Eight Important Points to Guide Instructors
1. The Access Center is the designated campus office to determine appropriate accommodations and
auxiliary aids for students with disabilities. The determination is based on professional medical or
psychological-educational documentation and the functional limitations presented by the disability. It is
only necessary to know that the Access Center has a record of the disability and has approved the student
for specific accommodations. The accommodation notice serves as the students' documentation that they
are eligible students with a disability and therefore entitled to effective and reasonable accommodation.
2. Students with disabilities have a right to meet with you privately regarding disability matters, and
their confidentiality must be maintained. Treat all disability-related information as confidential
medical information. Conduct disability-related meetings in a private location. Provide plenty of
opportunities for students to meet with you to describe their disability-related needs, to arrange test
accommodations, to ask for clarification about what was presented in class, to get help with in-class note
taking, extended time with testing, flexible deadlines, relaxed attendance policy, etc.
3. Students with disabilities need access to course materials and information presented in your
classroom at the same time as all other students. As an instructor, you play a vital role in ensuring that
materials are available in alternative format in a timely manner. Converting print materials to alternate
formats, whether to Braille, audio files, HTML electronic format, or print enlargements, makes the
materials accessible. It is critical that you provide information regarding the textbooks and other materials
you will use as soon as you are requested to do so by the bookstore, a student, or the Access Center.
4. Students have the responsibility for making their disability-related accommodation needs known.
Students with disabilities are encouraged to make their accommodation needs known to the Access Center
in a timely fashion so that the appropriate arrangements can be made. In order to facilitate this process
each syllabus must contain the following statement: “Nashville State Community College complies
with the American with Disabilities Act. If you wish to request any accommodation(s) for this class,
please notify the instructor as soon as possible.” It would also be helpful if instructors make the following
announcement in class: “Students will be given accommodations in the classroom after approval by the
Access Center, the self-disclosure process initiates an ADA accommodation notice to the instructor.”
5. If a student with a disability does not request accommodations, and you have not been notified by
the Access Center, you are under no obligation to provide academic assistance. In other words, you
are not asked to guess or predetermine what a student may need, however you may tactfully refer them to
the Access Center to inquire about accommodations. Students may choose not to use accommodations,
which is their right.
6. Academic accommodations should not be provided to a student who has not been accommodated
by the Access Center. It is the only office designated to interview students and review documentation of
a disability to determine eligibility for specific accommodations. Exceptions to the Access Center predetermination should be made for persons whose medical condition (such as blindness) requires a service
animal, or for accommodated desk/seating requests for students who are pregnant or obese, or for those
persons needing clear pathways due to the use of wheelchairs/scooters for transportation.
7. Individual accommodation needs vary from student to student because a disability, even the same
disability, may result in different functional limitations. Compensation skills and strategies vary from
one student to another, just as instructional methods vary from one instructor to another. Therefore, it is
necessary for you and the student to discuss specific accommodations that address the particular needs of
that student. The Access Center provides reasonable accommodations, auxiliary aids, and support services
that are individualized and based upon disability documentation, functional limitations, and a
comprehensive, collaborative assessment of the student’s needs.
8. A student who uses a service animal as defined by the ADA, or who uses adaptive equipment for
ambulation/mobility, may be present in class with or without the access accommodation notice.
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Accommodation Process
What is an accommodation?
An accommodation is a legally mandated modification that gives a student with a disability an equal opportunity
to benefit from the educational process. Accommodations are not meant to give a student an advantage. They do
not lower academic standards or compromise the integrity of an academic program. Academic, conduct and
technical standards will be maintained.
What is a reasonable accommodation?
1. A reasonable accommodation is any modification or adjustment that will allow a student with a disability
to perform in a program or have the same rights and privileges as students without disabilities as well as
benefit from all educational programs and activities.
2. Reasonable accommodations make it possible for a student with a disability to participate fully in the
educational program and for the faculty member to fairly evaluate the student's understanding of the
material without interference from the disability.

Responsibilities
The Access Center will:
•
•
•
•
•
•
•
•

Provide qualified students the rights guaranteed under ADA.
Arrange, coordinate, and/or provide disability-related support services to students.
Advise faculty and staff on appropriate accommodations for students.
Assist in planning for accessible campus facilities.
Provide disability awareness training.
Convey the needs of students with disabilities to the college
Respect the confidentiality of the student.
Encourage students towards self-representation and report.

The Faculty and Staff will:
•
•
•
•

Support the Access Center in carrying out appropriate accommodations in a reasonable and timely
manner and in learning about the individual student’s needs.
Refer students who might benefit from Access Center services.
Consult the Access Center if you have any questions regarding the appropriateness of or the manner in
which to facilitate the accommodations.
Convert web/online materials to HTML; convert print materials to WORD docs, then email to students
with vison conditions or learning differences who use screen readers to access print materials.

The Student will:
•

•

•
•

Voluntarily and confidentially disclose information regarding the nature and extent of a disability to the
Access Center. The college does not assume responsibility for providing accommodations or services to
students who have not identified themselves as having a qualifying disability.
Plan ahead, register with the Access Center by providing documentation of the qualifying disability.
Documentation may be medical, educational, psychological, or other appropriate evaluative information.
Accommodations are made after the Access Center interview and documentation is on file.
Contact instructors to discuss accommodations, preferably during their office hours.
Plan ahead, accept the responsibility of learning, work with tutors as needed. Engage in self-report.
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Confidentiality Strategies
Confidentiality when working with students is very important, and even more so for students with disabilities.
•

•

•
•
•

•
•

•

The information a student shares with faculty about his or her disability is confidential information and
must be treated as such, according to the ADA and college policy. Avoid discussing disability issues in
front of the class or in the presence of other students.
Always try to speak to a student privately about their disability or accommodation(s). Avoid allowing
other students or faculty to hear these conversations. This includes conversations regarding testing
accommodations, class absences related to the disability, etc. Offer to meet with or call/email student.
When helping to facilitate volunteer note-taking services, please try to do so as confidentially as possible.
Arrange for students to pick up copies of notes or class materials that have been put into an accessible
format in a time and manner that protects their confidentiality.
When in doubt as to how to protect the student's right to confidentially, ask the student how they would
prefer something to be handled or call the Access Center. Information about a student's disability should
not be shared with other faculty members or staff, unless they have a specific need to know. You may
need to consult with an Access Services Coordinator to best determine that.
Written material about a specific student and his or her disability needs to be regarded as "confidential"
material, with restricted access to the file (e.g. limiting access to student workers or other faculty/staff).
In some cases, the student's disability is obvious. Other students have hidden disabilities which they may
or may not choose to reveal. While some students have become comfortable with their diagnoses and are
able to discuss their needs easily, others are still adjusting. Your sensitivity is greatly appreciated.
Whether or not a student with a disability prefers to discuss the nature of their particular disability or
personal history with their instructors is entirely up to the student. They are not required to reveal
specifics about the disability to each instructor when they request accommodations, having already done
that with an Access Services Coordinator.

Strategies for Teaching Students with Disabilities
There are often special considerations when instructing students with disabilities. Generally, however, these
instructional considerations involve universal teaching practices and may benefit other students in the class. The
similarities of students with disabilities and other students are more significant than their differences. The first
step in teaching students with disabilities is easy: treat them as you would any other student. After all, they come
to college for the same reasons others do and they bring with them the same range of backgrounds, intelligence
and scholastic skills. These truths are easier stated than acted upon. The best of intentions can be derailed by
perceptions that may dramatically distort our interaction with people who have disabilities.
Perceptions that change our relationships with people who have disabilities may occur without malice, and are
often the result of inexperience or lack of information. Misunderstandings of functional limitations can be
devastating if they reduce or bias our expectations of a student’s individual performance. Focusing on abilities
and strengths will encourage a student’s best academic effort.
Defining a person by a disability leads us to isolate and segregate people. It also hurts a person’s pride and
damages confidence. Unfounded or inappropriate attitudes can be more disabling than any diagnosed disability.
Creating access removes barriers and allows each student the opportunity to participate and benefit.
Many teaching strategies that assist students with disabilities are known to benefit non-disabled students as well.
Instruction that is provided in a multi-modal approach will reach more students than instruction using one method.
Please consider using universal design instructional concepts to create increased access for all students.
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The following are teaching strategies that will benefit students with learning differences:
Required Text
Select a text with a study guide or one which has study features built into each chapter. Request alternate e-texts.
Before the Lecture
• Write key terms on the board, prepare lecture handouts/overheads; post content in course shell.
• Create study guides and test reviews. Post in course shell and/or email to students.
• Assign advance readings before the topic is due in the class session.
• Give students questions that they should be able to answer by the end of each lecture.
• Present written information in an audible form as well as a written form (Be sure to provide all written
course materials to non-print readers in an accessible format and in a timely manner, i.e., at the same time
everyone else gets these materials).
During the Lecture
• Briefly review previous lecture.
• Use visual aids such as overheads, diagrams, charts, graphs, and captioned videos.
• Provide visual aids in alternative format by posting as Word docs on the D2L course home page.
• Emphasize important points, main ideas, and key concepts.
• Face the class when speaking.
• Explain technical language and/or terminology.
• Speak distinctly and at a relaxed rate, pausing to allow students time for note taking.
• Leave time for questions periodically.
• Give assignments in writing as well as verbally, post in course shell.
Laboratory
• Discuss safety concerns with the student and the Access Center. Depending on her/his disability, ensure
that safety equipment is adapted with Braille and large print labels, pull-chains are lengthened, and visual
or auditory warning systems are in place.
• Assign group lab projects in which all students contribute according to their abilities.
• Arrange lab equipment so that it is easily accessed. Give oral and written lab instructions. Provide raisedline drawings and tactile models of graphic materials for students with visual impairments.
• Work with the student and the Access Center to identify, modify, and provide appropriate lab equipment,
such as adjustable tables, ramps, talking thermometers and calculators, liquid level indicators, large print
and tactile timers, magnification equipment and adaptive computer software.
Grading, Testing and Fieldwork
•
•
•

Measure knowledge and comprehension rather than physical performance or speed of a task when testing
a student’s understanding of material.
Accommodate extra time to complete quizzes, tests, exams. If a student requires extended time on a
midterm or final exam, provide the extension and consider giving the student half of the test on two days.
Ask students how they might be able to do specific aspects of fieldwork. Attempt to include students in
fieldwork opportunities, rather than automatically suggesting non-fieldwork alternatives.
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General Guidelines for Teaching Students with Disabilities
Expectations: Although many students with disabilities need accommodations, expect these students to perform
at a level commensurate with their peers. Do not have a special grading scale or other criteria for students with
disabilities.
Collaboration: Don’t hesitate to call the Access Center to arrange a meeting with the assigned Access Services
Coordinator, parent/guardian, and the student to work out any issues, and to collaborate on instructional strategies
for the student.
Comprehensive Syllabus: A comprehensive syllabus with clearly delineated statements about expectation is
helpful to students who need help with structure and organization. Post online for students so they may use
screen reading software. Determine flexible deadlines within the semester parameters.
Inappropriate Behavior: Students with disabilities are subject to the same code of conduct required of any
student at NSCC. If there are incidences of inappropriate behavior, meet privately to discuss issues of behavior
and encourage students to seek help. Give concise and honest feedback about behaviors that are inappropriate. If
there are situations involving threats or abusive behavior, call Security at 353-3273, consult with the Access
Center and the Dean for Students. These situations are not likely to occur, but it’s wise to have a plan.

Physical and Mobility Conditions
Mobility differences are caused by conditions present at birth or are the result of illness or physical injury.
Functional abilities vary widely depending on age of onset, nature of the disease or injury, and response to
treatment. Mobility limitations may fluctuate with periods of remission and exacerbation. The best source of
information regarding functional limitations presented by the disability is the student with the condition.
Physical access to a class is the first barrier a student with mobility differences may face, but this is not only
related to the structural accessibility of the classroom or building. Crowded walkways, distance, change in
elevation, delays with public transportation, or mechanical problems with a wheelchair or assistive device can
sometimes deter a student.
Examples of conditions that may restrict mobility functioning are cerebral palsy, spinal cord injury, spinal bifida,
degenerative diseases such as multiple sclerosis or muscular dystrophy, arthritis, ALS, and post-polio syndrome.
Reasonable accommodation requests may include, but are not limited to:
•
•
•
•
•
•
•
•
•

Relocating a class and/or meeting
Using a scribe to complete in-class written assignments
Using a note taker or a voice recorder
Having a student volunteer as a working partner in the classroom or lab
Receiving extended deadlines or alternative assignments if off-campus assignments and fieldwork pose a
problem with access to resource
Extended time for exams and other exam modifications
Making early arrangements for field trips to ensure that accommodations will be in place on the given day
(i.e. transportation and site accessibility)
Keeping clear passageways through the aisles, to the doors, and in hallways
Other modifications to be determined on a case-by-case basis
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Chronic Health, Medical, and Systemic Disabilities
Systemic disabilities are conditions affecting one or more of the body’s systems. These may include but are not
limited to respiratory, immunological, neurological, and circulatory systems. Conditions include cancer, diabetes,
epilepsy, HIV/AIDS, lupus, renal disease/failure, and multiple sclerosis. Students affected by systemic disabilities
differ from those with other disabilities because systemic disabilities are often unstable. This causes a person’s
condition to vary, the need for and type of reasonable accommodations may also change.
Reasonable accommodation requests may include, but are not limited to:
• Priority seating
• Early syllabus
• Conveniently located parking
• Relocation of a meeting or class
• Volunteer Note takers, please make an announcement in class without identifying the student in need
• Extended time to complete a task.
• Modified course or workload
• Flexible deadlines, relaxed attendance policy
• Extended time for quizzes, tests, and exams
• Other modifications to be determined on a case-by-case basis
A reasonable accommodation for a student with a chronic health condition is flexibility in terms of class
attendance. However, this flexibility cannot be without limits, and the student must bear responsibility for
notification of absences and for make-up work and tests. If repeated absences threaten the essential components of
the course, please consult with the Access Center regarding the student’s responsibilities and options.

Traumatic Brain Injury
Each year in America over one million individuals sustain head injuries. A disabling condition may occur from a
brain injury because of external events such as closed head trauma or missile penetration or internal events such
as cerebral vascular accidents or tumors. People with brain injuries may be affected in vastly different ways
according to the nature and severity of the injury. Physical, cognitive, social, and vocational changes are usually
apparent to varying degrees because of the injury. Some common symptoms include seizures, loss of balance or
coordination, mood swings, difficulty in speech, memory loss, loss of organizational and reasoning skills,
deficiencies in primary perceptual systems and difficulty adhering to social norms of behavior. Students with
brain injuries may need to be reminded of expectations and instructions frequently, by varied methods.
Recovery from a brain injury may be inconsistent. A student might make progress, then regress, and then make
unexpected gains in functioning as time passes. A plateau is not evidence that functional improvement has ended.
Students with acquired brain injuries may exhibit the following areas of difficulty: organizing thoughts and tasks,
time management, processing information, understanding cause/effect relationships, interacting with others,
problem solving, and compensating for memory loss.
Reasonable accommodation requests may include, but are not limited to:
•
•
•
•
•
•
•

Priority advising for registration
Early syllabus
Course substitutions
Extended time for exams and other exam modifications
Time extensions
Recorded lectures
Note takers or scribes for testing
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•
•
•
•
•

Instructions presented in more than one way
Alternative ways of completing assignments
Study skills and strategies training
Alternative print formats
Other modifications to be determined on a case-by-case basis

The following is a list of strategies that may be especially helpful in the facilitation of student learning and in
working effectively with students with acquired brain injuries:
Lectures
• Break information into small steps when teaching new tasks or information.
• Allow time for questions and answers to clarify directions and essential information.
• Keep instructions brief, break them down into steps, and make the directions available in written and
verbal format. Post lecture slides/notes in course shell.
Exams
• Provide sample exam questions, pre-test reviews and study guides to aid in test preparation.
• Go over failed exams with student and provide insight into the correct answers.
Classroom Organization
• Clearly define course requirements, the dates of exams, and assignment due dates.
• Provide advance notice of any changes in dates or assignments.
• Provide additional structure in the form of assignment sheets, to-do lists, progress charts, and course and
lecture outlines.
• Reiterate boundaries and expectations.

Vision Conditions
Vision disabilities vary widely from student to student, they include disorders that affect central vision acuity, the
field of vision, color perception, and/or binocular visual function. While many people believe that vision loss or
blindness means that an individual has no vision at all, this is not true. The American Medical Association has
defined legal blindness as visual acuity not exceeding 20/200 in the stronger eye (with correction), or a limit in
the field of vision that is less than a 20 degree angle (tunnel vision). As vision impairment may differ from student
to student, so may the reasonable academic accommodations. Students with vision impairments may use a white
cane or guide dog for mobility, or may require no assistance of this kind, depending upon the diagnosis.
Reasonable accommodation requests may include, but are not limited to:
•
•
•
•
•
•
•
•
•
•

Advance availability of reading lists or syllabi to allow time for arrangements to be made for audio texts
or brailing of texts
Assistance in finding readers and note takers as necessary
Front seat for students with low-vision
Specific physical orientation of the instructor when speaking
Audio or oral presentation of any information that is put on the board or presented as visual cues
Print materials such as outlines, graphs, charts, and tables, posted in course as Word documents
Distribution of class materials in large print
Flexible assignment deadlines
An alternate assignment if a specific task is impossible to carry out
Enlarged or brailed copies of lecture notes, post in course shell
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•
•
•
•

Oral, large print, braille, or recorded exams
Extended time for exams and use of aids such as print enlargers, specialized computer equipment,
recorders, narration software or other tools as needed
Alternative methods of examination
Other modifications to be determined on a case-by-case basis

The following is a list of strategies that may be especially helpful in the facilitation of student learning and in
working effectively with students with visual impairments/ blindness. These academic strategies are tools for
success:
Lectures
• Materials that are presented on the board or on overheads should be read aloud. Remove print barriers by
providing students with an electronic file or emailed Word doc of lecture outlines and notes used in class
• Emphasize important points, main ideas, and key concepts during the lecture for recording purposes
Course/Classroom Organization
• Make arrangements early for field trips to ensure that accommodations will be in place on the given day
(i.e. transportation and site accessibility).
• Passageways to the doors and the aisles should be kept clear. Notify the visually impaired student in
advance of any changes to the classroom environment. If this is not possible, please make an effort to
meet the student at the door to advise them of the changes.
• With the student’s approval and when appropriate, a sighted volunteer from the class may be approached
to work with the student for in-class assignments and labs.
• Post an updated syllabus with current ISBN, edition and publisher information available online six to
eight weeks prior to the first day of class to aid in the arrangements for textbooks in alternate formats.

Hearing Conditions
More individuals in the United States have a hearing disability than any other type of physical disability. A
hearing disability is any type or degree of auditory impairment. Deafness is an inability to use hearing as a means
of communication. Hearing loss may be sensorineural (involving an impairment of the auditory nerve),
conductive (a defect in the auditory system which interferes with sound reaching the cochlea), or a combined
diagnosis (involving both sensorineural and conductive systems). Hearing loss is measured in decibels and may
be mild, moderate or profound. A person who is born with a hearing loss may have language deficiencies and
exhibit poor vocabulary and syntax. Many students with hearing loss may use hearing aids and/or rely on lip
reading. Others may utilize a sign language interpreter or cochlear implants.
Reasonable accommodation requests may include, but are not limited to:
•
•
•
•
•
•
•
•
•

A qualified sign language interpreter, please reserve an extra chair, facing the class, for the interpreter
Reserve a front row seat for the student in order to clearly view the instructor and/or interpreter
Repetition of questions and remarks of other people in the room
Open, closed, or real-time captioning of videos
Critical information in writing, and/or Access Center provided ASL/CART services during lectures
Assistance in identifying a volunteer note-taker and/or classroom partner
Copies of class outlines, lecture notes, lists of new technical terms and printed transcripts of audio and
audio-visual materials
Extended time for reading assignments and examinations
Other modifications to be determined on a case-by-case basis
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Tips to Facilitate Lip Reading & Working with a Sign Language Interpreter:
•

•
•
•

Please face the student, keep your hands away from your mouth, speak slowly, use shorter sentences, and
use appropriate facial expressions and gestures when speaking. Do not exaggerate your lip movements as
you speak.
Only 30% - 60% of spoken words can be lip-read. Please write or project new terms during lecture, and
post in course shell to help students become familiar with technical and unfamiliar language.
Repeat the comments and questions of other students, especially those from the back rows; acknowledge
who has made the comment so the hearing impaired/deaf student can focus upon the speaker.
Make sure you have the student's attention before speaking. A light touch on the shoulder or a visual
signal such as a wave work well.

Professional interpreters are bound by a code of ethics developed by the National Registry of Interpreters for the
Deaf, which specifies that Sign Language Interpreters are to serve as communication facilitators who are not
otherwise involved in the class or activity.
•
•
•
•
•
•

•

•
•

•
•

Speak directly to the deaf person; speaking through the interpreter, not to the interpreter.
Do not speak to the interpreter while he or she is working.
Avoid phrases like “tell him” or “ask her” as these indicate that the speaker regards the deaf person as a
third party rather than one of the participants involved in the conversation.
Speak at a normal rate of speed and use a natural tone of voice.
Maintain everyday speech patterns. It is very obvious if one uses monosyllabic words.
Let the deaf person dictate where the interpreter will sit or stand. More often than not, this will depend on
where the other party is situated. Be careful not to block visual aids or stand between the interpreter and
the student.
Remember that in a situation where the interpreter is speaking the words of the deaf person, the words are
not the thoughts of the interpreter, but of the person she or he is interpreting for, and any response should
be made accordingly. The interpreter interprets exactly what he or she hears from the deaf person to the
receiving party and vice versa.
Realize that sometimes the gender of the interpreter is different than that of the deaf person and can
become confusing – especially over the phone.
Expect the deaf person to be looking at the interpreter most of the time, not you. Even though, in some
cases, the deaf student may be able to effectively communicate orally, they may need the interpreter to
voice for them to the instructor. They also may need to have the interpreter sign back to them what the
instructor is saying to facilitate effective communication.
Inform the interpreter in advance if there is an audiovisual element in a presentation, so arrangements can
be made for lighting and positioning, or closed captioning equipment.
Use captioning software to caption classroom videos and embedded videos in web or hybrid courses.

Speech Conditions
Speech differences may range from articulation or voice strength to complete voicelessness, including difficulties
in projection and fluency.
Reasonable accommodation requests may include, but not limited to:
•
•
•
•
•

Written instead of oral presentations
Use of a computer with a voice synthesizer
Course modifications, including one-on-one presentations to the instructor
Extended time for exams and other exam modifications
Other modifications to be determined on a case-by-case basis
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Psychological Diagnoses
A psychological disability is an invisible disability that may affect people of all ages. Psychological disabilities
cover a wide range of diagnoses including anxiety disorders, autism, bi-polar, major depression, obsessive/
compulsive disorder, post-traumatic stress conditions and schizophrenia. The National Institute of Mental Health
reports that one in five Americans has some form of diagnosable and treatable mental illness. That means that
between 20 and 40 million people may experience the symptoms of a mental illness in any given six month period
of time. The majority of psychological disabilities are controlled using a combination of medications and
psychological therapy. Students with a diagnosis of a psychological disability should be held to the same
behavioral expectations as any other student, with sensitivity accorded and discussion of inappropriate behavior
and possible disciplinary measures.
While psychological disabilities are not usually intellectual in nature, medications may negatively impact
cognitive abilities such as focus and memory. Students with psychological disabilities often become socially
isolated, develop a low self-esteem, and struggle with the disclosure of their disability for fear of being
stigmatized. For these reasons, it may be difficult for students to discuss their condition. Some of the functional
limitations that may exist with a psychological disability include:
•
•
•
•

Feelings of anxiety or fear, depressed mood, feelings of worthlessness
Differences in time perception; organization, planning, and memory disconnects
Irritability or impulsiveness
Concentration problems, fatigue or loss of energy

Reasonable accommodation requests may include, but not limited to:
•
•
•
•
•

Extended time for assignments
Testing in a less distracting/stimulating environment
Reader, scribe, or recorded tests
Extended time for exams and/or dividing the exam into sections to be taken in separate sittings
Relaxed attendance policy and other modifications to be determined on a case-by-case basis

A reasonable accommodation for a student with a psychological disability is flexibility in terms of class
assignments, attendance, and testing. However, this flexibility cannot be without limits, and the student must bear
responsibility for notification of absences and for make-up work and tests. If repeated absences threaten the
essential components of the course, please consult with the Access Center regarding the student’s responsibilities
and options.
The following is a list of strategies that may be especially helpful to student learning, and in working effectively
with students diagnosed with psychological disabilities. These strategies are suggested tools for success:
Lectures: Outline the day's lecture on the board, on an overhead, or in a handout. Provide periodic summaries
during lectures to emphasize key points. Post lecture outlines/notes in the course shell.
Exams: Provide pre-test reviews and study guides to aid in test preparation. Go over failed exams with student
and provide insight to the correct answers.
Behavior Management: Give immediate and honest feedback in a private setting when behavior is inappropriate.
Discuss acceptable behavior. Set clear boundaries and goals with the student. Clearly define course requirements,
the dates of exams and assignment due dates. Please give at least 48 hour advance notice of changes in course
assignments, testing or due dates. Please post the changes in the course shell and email the student.
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Learning Differences
A Learning Disability (LD) is a disability that affects the manner in which individuals take in information,
process and retain it, and express the knowledge and understanding which they possess. According to the National
Joint Committee of Learning Disabilities, "Learning Disability" is a term that refers to a heterogeneous group of
disorders manifested by significant difficulties in the acquisition, processing and use of learning materials,
mathematics computation and reasoning, mechanics of writing, problem-solving, reading comprehension,
reasoning, and/or spelling. Learning Disabilities may co-exist with another disabling condition or extrinsic
influence (such as cultural differences or a history of inadequate instruction), but they are not the result of these
conditions or influences. Some common terms associated with Learning Disabilities are:
•
•
•
•
•
•

Dyslexia - difficulty with reading
Dyscalculia - difficulty with mathematics
Dysgraphia - difficulty writing words with appropriate syntax
Dysphasia - difficulty speaking with fluency or sometimes in understanding others
Visual Discrimination - inability to see the difference in objects
Auditory Processing & Sequencing - inability to hear sounds in the right order

College students with learning disabilities may need careful and ongoing academic advising to avoid:
•
•
•
•
•
•

Becoming overwhelmed by the admissions or registration process
Enrolling in courses that are not in the course major
Enrolling in courses out of sequence
Misperceiving the progress they are making in courses
Not seeking out services they need to overcome academic and social difficulties
Accepting poor advice from well-intentioned peers

It is important for advisors to ensure that students do not schedule overly demanding course loads, courses out of
sequence, or a poorly planned schedule without extra time for testing. It is essential that advisors be familiar with
the assistance available to students with learning disabilities and the characteristics and needs of these students.
Some adults with learning disabilities have social skills problems due to their inability to detect subtle social cues
in interpersonal communication and relationships. For instance, these individuals may be unable to detect the
difference between sincere and sarcastic comments or be unable to recognize other subtle changes in tone of voice
for the same reason that a person with a visual perception problem may have trouble discriminating between the
letters “b”, “d” and “p”. Difficulties in interpreting nonverbal messages may result in misunderstanding others and
impair academic and work relationships.
Reasonable accommodation requests may include, but are not limited to:
•
•
•
•
•
•
•
•
•
•
•

Volunteer note taker in the classroom
Permission to voice record lectures
Obtaining a copy of instructor’s lecture notes/outline, please post in course shell as a universal approach
Extended time for exams and other exam modifications
No grade deductions for grammar and spelling errors
Use of reader and/or scribe
Use of calculator, formulas and/or note cards
Books and classroom materials in an alternate format
Use of a scanner
Not being required to read aloud in class
Other modifications to be determined on a case-by-case basis
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The following is a list of strategies that may be especially helpful in the facilitation of student learning and in
working effectively with students with learning disabilities:
Lectures
• Demonstrate or explain information in more than one way (utilize visuals, outlines, overheads,
demonstrations, hands-on learning activities, etc.).
• Break down difficult or complicated concepts into steps or parts.
• Outline the day's lecture on the board or an overhead, in a handout, and post in course shell.
• Provide periodic summaries during lectures to emphasize key points.
• Emphasize important points, main ideas, and key concepts verbally in the lecture and highlight these
points on the board or on an overhead.
• Include time for question and answer sessions.
• Prepare handouts, post in course shell and review technical terminology used in the course.
Exams
• Provide study guides and pre-test review sessions to aid in test preparation.
• Go over failed exams with student to provide insight into the correct answers.
Course/Classroom Organization
• Clearly define course requirements, the dates of exams, and assignment due dates.
• Provide advance notice of any changes in dates or assignments.
• Have an updated syllabus with current ISBN, edition and publisher information available online six to
eight weeks prior to the first day of class to aid in the arrangements for textbooks in alternate formats.
• If possible, incorporate "hands on" and lab experiences.
• Provide a suggested timeline when making long-range assignments and suggest appropriate check-points.

Attention Deficit Disorder/Hyperactivity Disorder
Attention Deficit Disorders are neurological conditions that occur in 5 to 10% of the population. Attention deficit
disorders affect cognition, learning, and behavior. It is believed that the condition arises from anomalous brain
chemistry and is persistent throughout adulthood. ADD/ADHD may be present with or without hyperactivity.
Inattentive and/or impulsive characteristics may be present as well. Symptoms of ADD/ADHD may include: low
tolerance for stress, overreaction to stressful situations, poor organization and task completion, extreme mood
swings, high anxiety, a short and/or excessive temper, as well as other characteristics. There is a common
misconception that the attentional problems with ADD/ADHD appear in a consistent manner in all areas of life.
ADD/ADHD is really more of an inability to regulate attention to tasks and/or to screen out extraneous stimuli.
Control of impulses and behavior in variety of settings is also lacking at times. Students who have ADD/ADHD
often have difficulty concentrating on and completing tasks, frequently shifting from one uncompleted activity to
another. In social situations, inattention may be apparent in frequent shifts in conversation, poor listening
comprehension, and not following the details or rules of games and other activities. Symptoms of hyperactivity
may take the form of restlessness and difficulty with quiet activities. ADD/ADHD arises during childhood (before
the age of seven) and is not attributed to gross neurological, sensory, language, or motor impairment, mental
retardation, or severe emotional disturbance.
Students with ADD/ADHD may exhibit the following areas of difficulty:
• Concentration
• Listening and following directions
• Making transitions
• Starting, organizing & completing tasks
• Interacting with others
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Reasonable accommodation requests may include, but are not limited to:
•
•
•
•
•
•
•
•

Volunteer note taker in the classroom
Voice record lectures
Obtain copy of instructor’s notes
Extended time for assignments
Testing in a less distracting/stimulating environment with a Reader/Scribe
Priority seating, break as needed
Extended time for exams and other exam modifications
Other modifications to be determined on a case-by-case basis

The following is a list of strategies that may be especially helpful in the facilitation of student learning and in
working effectively with students with attention deficit disorders.
Lectures
• Demonstrate or explain information in more than one way if possible (utilize visuals, outlines, overheads,
demonstrations, hands -on learning activities, etc.).
• Break information into small steps when teaching new tasks or information.
• Allow time for question and answers to clarify directions and essential information.
• Keep instructions brief, break them into steps, and make the directions available in written and verbal
format.
• Assist the student in finding an effective volunteer note-taker or lab assistant from the class when
requested in the letter of accommodation.

Questions and Answers
How is extra time justified for students with learning disabilities?
Various factors account for the need for extra time for students with learning disabilities. These include: a) speed
of processing; b) visual perceptual deficits; c) difficulty with mechanics of syntax, spelling and punctuation; and
d) reading comprehension deficits. Research (at UC Berkeley, 1991 and the University of Toronto, 1993) on the
effects of extended time on exams has shown dramatic improvements for students with learning disabilities, but
only marginal improvement for students without learning disabilities. Rather than providing an unfair advantage
in the class, extended time for exams allows these students to demonstrate their level of mastery of the course
objectives, rather than reflecting the deficits innate to their learning disabilities. In other words, it “levels the
playing field.”
How are accommodations determined for a student with a disability?
Reasonable accommodations are determined on an individual basis after considering the specific disability and
documentation of functional limitations in accordance with the Americans with Disabilities Act and Section 504
of the Rehabilitation Act of 1973. For more information on qualifying disabilities or documentation guidelines
please consult the ada.gov web site. Accommodations are designed to provide an equal educational opportunity,
not to give the student a competitive advantage.
Do I have the right to know the nature of a student's disability?
The information regarding a student’s disability should only be shared when there is a compelling reason for
disclosure. The U. S. Department of Justice has indicated that a faculty member generally does not have a need to
know this information, only that it has been appropriately verified by the office assigned this responsibility on
behalf of the institution. While students are not required to share their specific disability information, students are
encouraged to discuss their specific needs with their instructors.
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What do I do in the case of an emergency?
For students with disabilities, special considerations must be made for emergency situations such as fire or
tornadoes. Ultimately, the person with a disability is responsible for his/her own safety in emergency situations. It
is wise for the student to plan ahead for emergencies, which would include developing an evacuation plan and
then discussing the specifics of such a plan with an instructor or staff member. Instructors and staff should also
develop a plan of action when they have a student with a mobility, visual, or hearing impairment in their
classroom. Please encourage your students at the beginning of each semester to fill out an emergency procedure
form and turn it in to Security. The student with a hearing impairment is not likely to hear the alarm or other
audible warnings. Therefore, it is the responsibility of the instructor to inform the student of an emergency.
There are two ways to get a deaf person’s attention:
1. Write a note for the student alerting him/her to the emergency and instructing him/her where to go.
2. Turn the light switch on and off to gain his/her attention.
If a student has a medical emergency, contact Security immediately at 353-3273 or 353-3470
Why do students with disabilities sometimes have to leave the classroom for a break?
Students may need to leave the classroom more frequently than others if their treatment requires consuming large
quantities of fluids. Students with attention deficits and/or psychological diagnoses may benefit from extra breaks
during lecture classes to help with focus and concentration.
How are students with temporary disabilities accommodated?
Some disabilities are temporary, but may require accommodations for a limited time. Temporary disabilities are
not covered under ADA. Students, faculty, and the Access Center may work together to establish assistance.

Accessibility Resources
24 hour Crisis Line, (615) 244-7444, answered by trained staff/volunteers.
AccessRide
430 Myatt Dr.
Nashville, TN 37115
(t) (615) 862-5950
Nashville Metropolitan Transit Authority
American Disabled for Attendant Programs Today (ADAPT)
201 S Cherokee
Denver, CO 80223
(t) (303) 733-9324
Americans Disabled for Accessible Public Transit
Association on Higher Education & Disability (AHEAD)
107 Commerce Centre Dr., Suite 204
Huntersville, NC 28078
(t) (704) 947-7779 * (f) (704) 948-7779
Association on Higher Education & Disability (AHEAD)
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Centerstone (mental health counseling)
1-800-681-7444
Cheatham, Dickson, Houston, Humphreys, Montgomery, Robertson, and Stewart Counties
Centerstone (mental health counseling)
Children and Adults with Attention-Deficit/Hyperactivity Disorder (CHADD)
4601 Presidents Dr., Suite 300
Lanham, MD 20706
(t) (301) 306-7070 * (f) (301) 306-7090
Children and Adults with Attention-Deficit/Hyperactivity Disorder (CHADD)
Coalition for Tennesseans with Disabilities
480 Craighead Street
Nashville, TN 37204
(t) (615) 383-9442
Coalition for Tennesseans with Disabilities
Family & Children’s Service/ The Crisis Center
Nashville, TN
(t) (615) 320-0591 * (f) (615) 321-3906
24 hour Crisis Line (615) 244-7444
Family & Children’s Service
The George Washington University Resource Center
National Clearinghouse on Post-secondary Education for Individuals with Disabilities
Washington, DC 20052
(t) (202) 973-0904 * (TTY) (800) 544-3284 * (f) (202) 973-0908
The George Washington University Resource Center
Hearing Bridges
935 Edgehill Ave.
Nashville, TN 37203
(TTY) (615) 248-8828 * Video (615) 290-5147
Hearing Bridges Serving the Deaf, Hard of Hearing, and Hearing Communities
ADA.gov (United States Department of Justice Civil Rights Division)
Information and Technical Assistance on the Americans with Disabilities Act
Job Accommodation Network (JAN)
(V/TTY) (800) 526-7234
Job Accommodation Network (JAN)
Learning Ally (alternate media text books)
20 Roszel Road
Princeton, NJ 08540
(TTY) (800) 221-4792
LearningAlly.org
Mental Health Cooperative, 615-726-0125, Davidson, Dickson, and Sumner Counties
National Suicide Prevention Hotline, 800-273-8255
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Office of Civil Rights for Tennessee
Tennessee Department of Education
710 James Robertson Parkway
Nashville, TN 37243
(t) (615) 741-5158
Office of Civil Rights for Tennessee
Pepnet 2 (Technology assistance for Deaf or Hard of Hearing)
(t) (414) 892-7044 * (Voice) (503) 838-8642,
Pepnet 2 (Technology assistance for Deaf or Hard of Hearing)
Technology Access Center
475 Metroplex Dr. #301
Nashville, TN 37211
(t) (615) 248-6733
Technology Access Center (Nashville)
Tennessee Electronic Library (database research resources)
Tennessee State Library and Archives
403 7th Ave. N
Nashville, TN 37243
(t) (615) 532-4627
Tennessee Electronic Library
Tennessee Library for the Blind and Physically Handicapped
403 7th Ave. North
Nashville, TN 37243
(Toll Free) (800) 342-3308 * (t) (615) 741-3915 * (f) (615) 532-8856
Tennessee Library for the Blind and Physically Handicapped
Tennessee Mental Health and Substance Abuse Services
Andrew Jackson Building
500 Deaderick St.
Nashville, TN 37243
(t) (615) 532-6500 * (f) (615) 532-6514
Tennessee Mental Health and Substance Abuse Services
Tennessee Protection & Advocacy, Inc.
2416 21st Avenue South
Nashville, Tennessee 37212
(Toll Free) (800) 342-1660 * (t) (615) 298-1080 * (f) (615) 298-2046
Tennessee Protection & Advocacy, Inc.
Tennessee Vocational Rehabilitation Services
Citizens Plaza State Office Building
400 Deaderick St., 2nd Floor
Nashville, TN 37243
(t) (615) 313-4891 * (f) (615) 741-6508 * (TTY) (615) 313-5695
Long distance (800) 270-1349
Tennessee Vocational Rehabilitation Services
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United Way
250 Venture Circle
Nashville, TN 37228
(t) (615) 255-8501
United Way
Veterans Center/Counseling for Vets by Vets
Airport Business Center I, Suite A-5
1420 Donelson Pike
Nashville, TN 37217
(t) (615) 366-1220
Veterans Center/Counseling for Vets by Vets
Volunteer Behavioral Health Care, 800-704-2651, Rutherford, Sumner, Williamson, and Wilson Counties
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Teaching Students with Attention Deficit Disorder/Hyperactivity Disorder
1. Many teaching strategies that assist students with disabilities are known to also benefit non-disabled students.
2. Instruction that is provided in an array of approaches will reach more students than instruction using one
method.
3. Remain confidentiality at all times.
4. Give timely feedback to the student; errors need to be corrected as soon as possible.
5. Give praise when merited; it builds confidence.
6. The following are teaching strategies that will benefit students in the academic setting.
•

Select a text with a study guide or one, which has study features built into each chapter.

•

On the syllabus include a statement that students need to inform faculty members of their special needs,
as soon as possible, to ensure that those needs are met in a timely manner.

•

Before the lecture write key terms or an outline on the board, or prepare a lecture handout.

•

Create study guides.

•

Assign advance readings before the topic is due in the class session.

•

Give students questions that they should be able to answer by the end of each lecture.

7. During the lecture:
•

Briefly review the previous lecture, use visual aids such as overheads, diagrams, charts, graphs.

•

Allow the use of tape recorders, Face the class when speaking.

•

Emphasize important points, main ideas, and key concepts.

•

Explain technical language, terminology. Leave time for questions periodically.

•

Speak distinctly and at a relaxed rate, pausing to allow students time for note-taking.

•

Give assignments in writing as well as orally, negotiate flexible deadlines.

Teaching Students with Physical Disabilities
1. Do not assume that students with motor impairments cannot participate in an activity: always consult with the
student regarding limitations. Keep all information confidential.
2. Give assistance only if the student asks for it; do not assume that assistance is required.
3. Incorporate a means by which the student can participate in group activities. This may include: adaptive
equipment, pairing the student with another classmate, or pairing the student with an assistant.
4. Check emergency exits and routes so assistance may be provided as necessary.
5. Keep the classroom as accessible as possible and clutter free.
6. Do not hesitate to ask a student what adaptations, if any, are required in the classroom. The student is the
"expert" about his or her particular needs.
7. Don't lean on a person's wheelchair - it's considered an extension of personal space. When you talk to a
person in a wheelchair for more than a few minutes, try to sit down so that you will be at eye level.
8. Be aware that a student with a physical disability may need to stand or move around in order not to remain in
the same position for too long.
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Teaching Students with Learning Disabilities
1. Establish a classroom that promotes learning with a framework of attitudes and values.
2. Send a clear message when communicating with students with learning disabilities. Try to make sure that the
student is receiving the message.
3. Use multisensory teaching techniques and active learning, demonstrations and hands on experiences.
4. Provide clear, explicit structure for the class time, space, materials, and course of study.
5. Provide frequent assignments, and meaningful feedback and evaluation.
6. Expose and teach the skills, information, and expectations hidden or embedded in the curriculum.
7. Offer alternatives and flexible deadlines.
8. Involve and respect students as central partners in learning.
9. Intervene early and effectively with the individual student who is having difficulty learning.
10. Remain confidentiality at all times.
11. Give timely feedback to the student; errors need to be corrected as soon as possible.
12. Give praise when merited; it builds confidence.
13. Give students a clear syllabus, listing tests and assignments with due dates noted.
14. Use overhead projectors for presentations. Break down difficult concepts into steps or parts.
15. Give assignments verbally and in writing. Outline the day's lecture on the board or overhead.
16. Give a brief review of the material presented and emphasize key points. Include a time for Q & A.

Teaching Students with Traumatic Brain Injury (TBI)
1. Provide all accommodations, support, and assistive devices indicated by Student Disability Services.
2. Make learning experiences meaningful and present material in a context that helps reinforce the student’s
memory of that material.
3. Reinforce and provide feedback to the student about the process of thinking, rather than targeting rote
memorization techniques, to encourage metacognition (or, thinking about thinking). Offer comments that
reinforce the importance of the thinking process, such as “that’s good thinking” or “that’s an interesting
thought,” and ask questions beginning with “how”, “why”, or “what if.”
4. Provide cognitive medication: In other words, discuss thought-organization strategies and provide your own
examples that practice this technique, such as how to construct a research paper from the development of key
ideas.
5. Provide opportunities for the student to paraphrase what he has learned or give her specific instructions for
assigned tasks. This technique helps to avoid misunderstanding and clarifies any potential pitfalls the student
may encounter while performing the task.
6. Where possible and appropriate, integrate theory with practice and practice with theory.
7. Be patient. Offer multiple trials for students, help them see the value in learning from their mistakes.
8. Use task analysis—the strategy of breaking down a task or activity into small steps— where appropriate.
9. Recovery from TBI is a lifelong process. Be flexible with the unpredictable nature of symptoms such as
seizures and absenteeism. Respect confidentiality at all times.
10. Face the class when speaking. Repeat questions from class members.
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Teaching Students with Hearing Impairments
1. Intelligence is not affected by the presence of a hearing impairment. Lack of language acquisition in some
format can affect cognitive development.
2. You do not have to raise your voice excessively to speak to a hearing impaired student. Speaking clearly with
good diction and pronunciation is generally adequate for a hearing impaired student.
3. Make sure your face is visible when speaking to a hearing impaired person.
4. Make sure you face the class when speaking.
5. Repeat questions from class members.
6. Keep front seats open for hearing impaired students.
7. If possible, provide instructor notes or assist student in finding a volunteer note taker.
8. Provide written instructions or announcements, either on paper or on a chalkboard or overhead, regarding
assignments, test dates, or any changes in schedule or location.
9. Pre-arrange a system to notify students who are deaf or hard of hearing if you have to cancel a class so that
the interpreter can be notified of the cancellation as well.
10. Speak directly to the student, not to the interpreter. For example, ask, “Do you have your assigned paper?”
rather than “Does he have his paper?”
11. Avoid standing in front of windows or other light sources; the glare makes it difficult to read lips and facial
expressions.
12. Do not obscure your mouth with your hands. (Although it is a personal matter, be aware that a mustache
reduces clarity for lip reading.)
13. Check frequently, in a discreet way, with any student using an Assistive Listening Device to be sure sound it
transmitting properly.
14. Allow time during question and answer periods for the student who uses sign language to raise her hand, be
recognized, and ask the question through the interpreter.
15. Be careful not to block visual aids or stand between the interpreter and the student.
16. Consider having films open-captions. (Open captions are visible without the use of a decoder.)
17. Do not speak to the interpreter while he or she is working.
18. Expect the student who is deaf to be looking at the interpreter most of the time, not you. Even though, in some
cases, the deaf student may be able to effectively communicate orally, they may need the interpreter to voice
for them to the instructor. They also may need to have the interpreter sign back to them what the instructor is
saying to facilitate effective communication.
19. Do not make any assumptions about his or her needs and abilities. Remember to ask the student how you can
be of assistance.
20. Respect confidentiality at all times. The interpreter abides by a strict rule of conduct and will also in turn keep
all matters confidential.
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Teaching Students with Visual Impairments
1. Speak in a normal voice when talking to someone with a visual impairment.
2. Speak directly to a student, not through a third party. Look at the student when you are speaking.
3. Have materials available in alternative formats at the same time materials are given to other class members.
The student with a visual impairment can give advice on format.
4. Be flexible with deadlines because document conversion is time consuming.
5. Keep seating arrangements optional. Some visually impaired persons may use a guide dog and corner seating
is most convenient for this arrangement. Some students will need up front seating.
6. Describe clearly what you are writing on the blackboard, and whatever visual aids or graphics you use. Use
specific descriptions. For example, say “two plus two equals four,” rather than “this plus that equals this.”
7. It is all right to use words and phrases such as “look”, “watch”, “I’m glad to see you”, and or “Do you see
what I mean?”
8. Face the class when speaking.
9. Prepare and inform students about assignments well in advance so they can arrange to have them adapted to
the format they need.
10. Identify yourself when greeting a student who is blind. When you are leaving, let the student know.
11. Allow the student to voice record your class.
12. Provide tactile instructional materials and text only examinations.
13. You do not need to rewrite your entire course; simply modify the presentation of materials to make them
accessible for students with visual impairments.
14. When walking with a visually impaired student, allow him or her to take your arm just above the elbow. Walk
in a natural manner and pace.
15. A guide dog is trained as a working animal and should not be petted or spoken to without the permission of
the handler. A general rule of thumb is that the dog is working while in harness.
16. When offering a seat to a vision impaired student, place the student's hand on the back or arm of the seat. This
gives the student a frame of reference to seat himself or herself.
17. Your standards for academic credit should not be modified. All students must meet the required level of
understanding and performance competencies for the course. You may need to modify the text, auxiliary
materials, and evaluation or testing method, but content should not be changed.
18. Do not make any assumptions about his or her needs and abilities. Remember to ask the student how you can
be of assistance.
19. Respect confidentiality at all times.
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