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July 30, 2010 
 
Governing Board 
National Association for the Education of Young Children 
1313 L Street, NW, Suite 500 
Washington, DC  20005 
 
To the Members of the Governing Board: 
 
Thank you for the opportunity to comment on the revision of the NAEYC position statement on 
technology and children. 
 
Much has changed since the release of the current statement in 1996.  Today, online games and 
videos for young children can be found by simply entering a few keywords in Google. Baby 
videos and software for toddlers have gone from non-existent to ubiquitous and hotly debated 
among middle-class parents.1 Advertising aimed at young kids is virtually unregulated on the 
Internet, leading to phenomena like “advergames” on Web sites for breakfast cereal.2 
 
But technology has also evolved to offer tools that could easily be adapted for use in an early 
childhood classroom.  Video technology enables a teacher to pull up a short clip that shows a 
hummingbird’s wings in slow motion as part of a unit on birds and flight. Electronic book 
technology – like that in the iPad -- enables children to download and browse through picture 
books that might not exist in their classroom or nearest library.3  Digital cameras are now being 
manufactured for children and can be used by those at age 5 or even younger to document their 
work and what they observe around them.  
 
Unfortunately the recent explosion in children’s technology was not accompanied by a research 
explosion. There is limited guidance on how digital technology should be harnessed to help 
teachers do their jobs and help children explore their world. Researchers have published studies 
in Pediatrics and other journals showing associations between technology use and negative 
outcomes at various stages of childhood and adolescence.4 These studies can be helpful in 
alerting parents that real harm can come from inappropriate use of technology. But these studies 
typically lump technology – particularly screen technology like television – in one category 
without any differentiation or data on what programs children watch or what games they play.5 
Differences in content are often left out, as is any data collection on how children are making 
sense of what they’ve seen, who they talk to – if it is anyone at all – about what they’ve 
experienced, and whether an adult or teacher guided them or conversed with them about it. A 
very short list of research projects – like those under the U.S. Department of Education’s Ready 
to Learn program – have shown that particular programs (like SuperWhy, which is based on a 
literacy curriculum6) can help children gain basic literacy skills, such as alphabet identification. 
But for the most part, the dearth of research on technology used by educators is distressing.   
 
Keeping in mind the sore need for more research, we think the 1996 statement has withstood the 
test of time very well. Here are four recommendations that could strengthen and update the 
current statement:  
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1. Consider technology as a resource for exposing children to new content and less as a 
piece of hardware to be used for practicing technical skills.  Video technology can 
expose young children to landscapes, objects, animals and phenomena they’ve never seen 
and that they may have a hard time grasping through abstract conversations.  
Downloadable digital books can provide children with more access to great children’s 
literature, particularly in classrooms with meager bookshelves. These kinds of 
experiences could steep children in rich content and vocabulary that assists reading 
comprehension in their later school years.7 We suspect that such experiences may have a 
more lasting impact than sitting children down at a computer so that they can learn 
simple skills like how to use a computer mouse or spot a hyperlink. 

2. Embed discussions about the proper use of technology into traditional teacher 
training and professional development programs.  Even in preschool classrooms that 
eschew modern technologies, there is no escaping the daily impact that media and 
technology have on children, peers and parents.  Teachers need to be knowledgeable 
enough to answer parents’ questions and steer children to media and technology 
experiences that have the potential to exert a positive influence on their development. 
They need to see examples of how video, digital photography, computer slideshows and 
other digital tools could be used to extend their classroom lessons. Professional 
development programs should include discussions of how technology may or may not fit 
into the curriculum and why. 

3. Ensure that technology does not supplant activities that are well known to be 
important for children’s development. These include creative play, physical activity, 
and conversation and language interactions. Young kids need to be manipulating 
playdough, collecting pinecones and playing make-believe. Digital technology may 
augment the experience by enabling children to take photos and thereby preserve and 
label their playdough sculptures. Google and Wikipedia, with the help of teachers, can 
spark fascinating questions as children search for photos of different kinds of pinecones 
and pine trees. But in both of these examples, real life exploration still holds the central 
place in children’s daily routines.  

4. Avoid background television and limit background noise. When working with young 
children, noise comes with the territory. But research on infants suggests that they may 
not be able to pick out some of the building blocks of speech and language when they are 
having to filter background noise, like that from a television set or radio.8 Studies have 
also shown that young children’s play patterns and interactions with adults are disrupted 
when a TV is on in the background.9  We recently heard of a well-meaning but ill-
informed librarian who decided to install a screen to run a constant loop of literacy-based 
TV shows in the children’s library. Troubling stories like this make clear that we need to 
raise awareness about background television and its ill effects. If children in a childcare 
setting are invited to watch a short educational program, ensure that the experience is 
purposeful and integrated into the curriculum, with teachers and care-givers co-viewing 
and using the show to prompt later conversations. When a show is over, be sure to turn 
the television off.  

 
The 1996 statement includes this line: “Good teaching practices must always be the guiding goal 
when selecting and using new technologies.” That should be the driving force today as well. We 
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expect that the NAEYC will continue, as it always has, to put high-quality teaching first. Thank 
you for the opportunity to add to the conversation.  
 
With best regards, 
 
 
Lisa Guernsey 
Director, Early Education Initiative 
The New America Foundation 
& 
Author, Into the Minds of Babes: How Screen Time Affects Children From Birth to Age 5 (Basic 
Books, 2007). 
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