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Course Description, Structure, and Objectives

Course Description from UNT Catalog
This course examines the processes of human learning and development as they relate to teaching in diverse EC–12 classroom settings. Understanding these processes is applied to lesson design, instructional strategies, and assessment.
Course Prerequisites
Students are expected to have junior standing. 
Course Objectives

1. Apply theories of human development to understand how students learn and to make informed instructional decisions.
2. Design research-informed, standards-aligned instruction that integrates learning objectives, assessment, instructional strategies, and supports for diverse learners.
3. Analyze and justify instructional decisions using educational research, professional standards, and reflective practice.
How to Succeed in this Course
[bookmark: _39hs54zhfbhm]
Communication Practices
Please contact me through email or by attending office hours. You may schedule an appointment using the Calendly link posted in Canvas. I offer both in-person and virtual office hours. 

During busy times in the semester, my inbox can become quite full. If you have not received a response within two business days, please send a polite follow-up email. A gentle reminder is always appreciated.

Before emailing, however, consider whether your question can be answered by reviewing the syllabus or Canvas, or by consulting a classmate. One of the goals of this course is to help you develop the professional habit of seeking information independently and collaborating with colleagues. Learning when to solve problems on your own, when to consult peers, and when to seek guidance from a supervisor is an important skill for future educators.

Attendance and Participation
One of the goals of this course is to help you develop the professional habits expected of effective educators. Consistent attendance, preparation, and engagement are essential not only for your own learning but also for contributing to the learning of your classmates. 

Because this course meets in person only 14 times and emphasizes collaboration, discussion, and instructional practice, attendance and active participation are essential. Missing even one class means missing approximately 7% of the face-to-face instructional time. This course prepares future teachers. Therefore, students are expected to develop the professional habits of preparation, reliability, and consistent attendance that are expected in PK–12 schools. 

Students are provided one absence without attendance consequence. This absence may be used for any reason, including illness, personal obligations, University-authorized absences, or documented extenuating circumstances. Because only one absence is available without attendance consequence, students are encouraged to use it thoughtfully. 

Each class meeting represents a significant portion of the course and includes collaborative learning experiences that cannot be fully replicated through independent work. Attendance consequences are based on the amount of instructional time missed rather than the reason for the absence. Beginning with the second absence, the attendance policy below applies (see chart). 



	Total Absences
	Consequences

	0 – 1
	No attendance-related consequence

	2
	End-of-course, in-person comprehensive learning assessment. For students required to complete it, the assessment constitutes 15% of the final course grade, and the other grading categories will be proportionally reweighted to constitute the remaining 85%. The assessment is not required or part of the grade calculation for students with zero to one absence. 

	3
	Maximum course grade of C

	4 
	Maximum course grade of D

	5 or more
	Maximum course grade of F


These consequences are cumulative. For example, a student with three total absences must complete the comprehensive learning assessment, and the student’s final course grade cannot exceed a C. 
All absences count toward the attendance thresholds because every absence results in missed instructional time that cannot be fully replicated in make-up work. The first absence, regardless of the reason, is the student’s one no-consequence absence. 
Students with University-authorized absences or documented extenuating circumstances through the Dean of Students will receive appropriate accommodations in accordance with UNT Policy 06.039. However, an accommodated absence still represents missed instructional time and therefore counts toward the attendance thresholds above. 
The attendance consequences are not based on whether an absence is justified or documented. They are based on the total amount of in-person instructional time missed and the resulting need for the student to demonstrate course learning outcomes through an additional assessment, or after more extensive absences, a limitation on the maximum course grade that may be earned. 
Students are responsible for monitoring their attendance, communicating with the instructor, completing missed work, and providing any required documentation. 
Students who are absent must complete the assigned alternative activity within one week of the missed class session. Completion of the activity earns accountability points for the missed class but does not replace the collaborative learning experiences that occurred during class or erase the absence. 
The following are considered university-approved absences: 
· Religious holy days (including required travel)
· Official University functions
· Required military service (including travel)
· Pregnancy and parenting protections under Title IX
· Official University closures
Students are responsible for providing appropriate documentation in accordance with University policy. 
The following are examples of extenuating circumstances that may qualify for accommodation when supported by appropriate documentation. Final determinations regarding accommodations will be made by the instructor in accordance with University policy and, when appropriate, in consultation with the Dean of Students Office:
· Temporary disability or injury
· Extended medical absence (e.g., hospitalization)
· Illness of a dependent family member (e.g., child)
· Major illness or death of a loved one, which may include immediate family members of the student, spouses/partners, and others as deemed appropriate by the Dean of Students Office
· Car accident that takes away transportation for an extended time
· Housing emergencies that necessitate multiple absences
· Jury duty or other required court appearances
For absences related to extenuating circumstances, you must provide the professor with verification/documentation of absences through the Dean of Students within one week of the absence. If the Dean of Students takes longer to respond, send the professor documentation of your contact to the Dean of Students. 
The following are examples of absences that generally do not qualify for accommodation as an extenuating circumstance:
· Single, short-term illness OR illness of friend or pet
· Doctor/dentist appointments, etc. 
· Professional interviews or conferences 
· Completing assignments or studying for exams (including teacher certification exams) 
· Personal travel or work 
· Sorority/Fraternity events (these are not considered Official University Functions) 
Three tardies (arriving late or leaving early) will be recorded as one absence.
It is the student’s responsibility to sign the attendance sheet. Failure to sign the attendance sheet may result in an absence. 
Accommodations
The University of North Texas makes reasonable academic accommodations for students with disabilities. Students seeking reasonable accommodation must first register with the Office of Disability Access (ODA) to verify their eligibility. If a disability is verified, the ODA will provide you with a reasonable accommodation letter to be delivered to the faculty to begin a private discussion regarding your specific needs in a course. You may request reasonable accommodations at any time; however, ODA notices of reasonable accommodation should be provided as early as possible in the semester to avoid any delay in implementation. Note that students must obtain a new letter of reasonable accommodation for every semester and must meet with each faculty member prior to implementation in each class. Students are strongly encouraged to deliver letters of reasonable accommodation during faculty office hours or by appointment. Faculty members have the authority to ask students to discuss such letters during their designated office hours to protect the privacy of the student. For additional information, refer to the Office of Disability Access website (https://studentaffairs.unt.edu/office-disability-access). You may also contact ODA by phone at (940) 565-4323.

Academic Success Resources
UNT strives to offer a high-quality education in a supportive environment where you can learn, grow, and thrive. As a faculty member, I am committed to supporting you, and I want to remind you that UNT offers a range of mental health and wellness services to help maintain balance and well-being. Utilizing these resources is a proactive way to support your academic and personal success. To explore campus resources designed to support you, check out mental health services (https://clear.unt.edu/student-support-services-policies), visit unt.edu/success, and explore unt.edu/wellness. To get all your enrollment and student financial-related questions answered, go to scrappysays.unt.edu.

Supporting Your Success and Creating an Inclusive Learning Environment
I value the many perspectives students bring to our campus. Please work with me to create a classroom culture of open communication, mutual respect, and belonging. All discussions should be respectful and civil. Although disagreements and debates are encouraged, personal attacks are unacceptable. Together, we can ensure a safe and welcoming classroom for all. If you ever feel like this is not the case, please stop by my office and let me 
know. We are all learning together. 

Academic Integrity and AI
The unauthorized use of any person or technology that assists in a student's assignment, project, or paper is considered cheating under the UNT Student Academic Integrity Policy (UNT Policy 6.003). Unless a professor or instructor explicitly authorizes it, AI cannot be used to complete any coursework. Doing so will result in a violation for cheating.  

Over-reliance on AI can limit your ability to practice critical thinking, communication, and other skills that this course is designed to develop.
As future educators, it is completely necessary that you engage fully in the learning process throughout this course. Plagiarizing and/or using AI to complete assignments in place of your own work will seriously undermine your ability to pass your TExES Certification Exams, weaken your confidence during your clinical practice experience, and ultimately compromise your ability to successfully teach your future students. If AI does the thinking for you now, it can delay or prevent your personal growth, and you will not be as prepared to make real-time decisions as an educator. 

The core expectation for our class is that the work you submit is your own original thinking and writing. UNT employs AI and plagiarism detection software through Canvas LMS, so please be aware of this when submitting your work. The one exception for the course is the use of grammar-specific AI tools (e.g., Grammarly) to refine your own writing and responses. If you have a question about the appropriate use of AI in any coursework, speak with your professor before you use AI and get written permission to use AI to support your work. 

I want to be transparent about my own practices. I will not use AI to answer student emails, provide individualized feedback, evaluate or grade your work, or write letters of recommendation. I primarily use AI to improve course instruction, for example, to identify unclear language in assignment descriptions and rubrics. I only use AI to refine my original ideas. 

You are encouraged to reflect on your own approach to AI in this course by crafting a brief statement about how you will or will not use it, guided by what you value about your learning, the course experience, and your relationships with peers and me. Your stance may evolve over the semester, but I ask that you always disclose AI use openly to your classmates and to me. 

The course AI policy is taken from Watkins (2025), Dr. Dan Krutka’s Fall 2025 EDEE 3340 syllabus, and Dr. Jeanette Ginther’s EDRE 4870 syllabus.

Protection of Course Materials
You are not permitted to share any portion of this course, including in-person class sessions, publicly on any type of social media platform. Doing so will result in disciplinary action that may lead to your dismissal from this program. 
[bookmark: _79hlmg4gfuhx]
Course Overview
[bookmark: _p51x4z272vcj]
[bookmark: _30j0zll]Course Texts
All course readings will be provided via Canvas.
Schedule
	Week
	Date
	Topic
	Major Assignments

	1
	8/17
	How can I be successful in this course?
	

	UNIT I—Understanding learners: How do people develop?

	2
	8/24
	Who are our learners?
	

	3
	8/31
	How can teachers use research to motivate and support learning?
	

	4
	
	Labor Day (No Class)
	

	5
	9/14
	How do people learn and develop?
	Models of teaching 1

	6
	9/21
	How can teachers use theory to improve instruction?
	Models of teaching 2

	7
	9/28
	Unit I Summative Assessment
	Two-part exam (in class)

	UNIT II—Designing for Learning: How do I design a lesson plan in light of what I know about human development and learning?

	8
	10/5
	What are the benefits of planning backward and how do you do it?
	Models of teaching 3
Unit II assessment checkpoint 1 (due Wednesday, 10/7)

	9
	10/12
	How do teachers choose and adapt instructional materials?
	Models of teaching 4
Unit II assessment checkpoint 2 (due Wednesday 10/14)

	10
	10/19
	How do teachers design instruction for every learner?
	Models of teaching 5
Unit II assessment checkpoint 3 (due Wednesday 10/21)

	11
	10/26
	How do teachers construct lesson activities?
	Unit II assessment checkpoint 4 (due Wednesday 10/28)

	12
	11/2
	Unit II Summative Assessment
	Final Lesson plan

	13
	11/9
	PPR Review
	

	14
	11/16
	Becoming a Beginning Teacher
	

	15
	
	Thanksgiving Break
	

	16
	11/30
	Semester Reflection
	



*I reserve the right to change the course plan or any other parts of the course. All changes will be communicated promptly.

Assessing Your Work

Grading Scale
Letter grades will be allocated on the following scale:

A	90-100%
B	80-89%
C	70-79%
D	60-69%
F	Below 60%

I believe all students can earn an A in this course by participating regularly, completing all required assignments, and demonstrating a commitment to mastering the course objectives. My approach to assessments aligns with UNT policies concerning academic integrity (UNT Policy 06.003). 

Assignments

	Accountability Checks & Participation
	30%

	Models of Teaching
	20%

	Unit I Summative Assessment
	20%

	Unit II Summative Assessment
	30%



To receive an A in this class, all assignments must be completed and submitted to Canvas on time and in accordance with the late policy. If there are ANY missing assignments, even if your average is above 90%, an A will not be awarded. This includes any accountability checks that are not made up. 

Late work
The only way to receive full credit on any assignment in this course is to submit it to Canvas on or before the designated due date. However, if you have a university-excused absence or an instructor-approved extenuating circumstance and provide appropriate documentation within 48 hours of the missed deadline, work may be turned in before the next class session without penalty. If you do NOT have a university-excused absence, an assignment may be turned in before the next class session with a deduction of one full letter grade from the grade you earned. Work received more than a week late may not be accepted and/or may receive a deduction larger than a full letter grade at the instructor's discretion. 

Revising and Resubmitting
If you would like the opportunity to revise/resubmit a graded assignment in order to improve your grade, you may request permission from the instructor and complete the revision/resubmission within 48 hours of receiving your initial grade. This does not apply to accountability checks. The instructor will decide how much additional credit can be earned for a revised assignment on an individual basis. The instructor reserves the right to deny a revision/resubmission.

Professional Behavior In Class
Teachers must exhibit a high level of professionalism to best meet the needs of their students. As a preservice teacher, it is essential to begin practicing what will be expected of you as an in-service teacher, including reliability, responsibility, flexibility, punctuality, integrity, and ability to work efficiently and productively with your colleagues. This includes engagement and participation in all learning activities; online discussions about content and readings; assessments and assignments; informal presentations; interaction/communication with peers, professors, and guest speakers; cultural responsiveness; awareness of the impact on others; and overall professional behavior. If you engage in unprofessional behavior, including but not limited to dishonesty regarding missing work, disrespectful or confrontational interactions with peers or the professor, or consistent use of a phone or laptop for purposes unrelated to EDCI 3830 coursework, the instructor may respond in accordance with applicable course, program, and University policies, including a deduction in your final grade or a referral to the Dean of Students. 

Texas Classroom Teacher Certification Standards 

TEA TAC Chapter 235. Classroom Teacher Certification Standards 

EDCI 3830 is aligned to the following TAC standards:

	(b) Instructional Preparation

	(b)(1)
Teachers apply basic principles of lesson plan design from the learning sciences to prepare for instruction.

	(b)(1)(A)
Teachers understand learning as an active and social process of meaning-making that results in changes in student knowledge and behavior based on connections between past and new experiences.

	(b)(1)(B) 
Teachers prepare instruction that uses research and evidence-based teaching strategies for eliciting and sustaining attention and motivation and supporting encoding such as use of multimedia learning principles, reduction of extraneous cognitive load, use of worked examples, interleaving, and deep integration of new experiences with prior knowledge.

	(b)(1)(C)
Teachers prepare instruction that uses research and evidence-based strategies for memory and recall such as interleaving, spacing, retrieval practice, and metacognition.

	(b)(1)(D)
Teachers recognize misconceptions about learning, the brain, and child and adolescent development, including myths such as learning styles, personality traits, and hemispheric dominance, and avoid unsupported instructional practices based on these misunderstandings.

	(b)(2)
Teachers evaluate instructional materials and select or customize the highest quality district-approved option to prepare for instruction.

	(b)(2)(A)
Teachers identify the components of high-quality instructional materials such as a logical scope and sequence, clear learning objectives, grade or course level content, explicit instruction, student engagement, academic language, deliberate practice, and assessment, appropriate to the discipline.

	(b)(2)(B)
Teachers identify the benefits of using high-quality instructional materials.

	(b)(2)(C)
Teachers apply knowledge of the components of high-quality instructional materials to select or customize instructional materials when appropriate.

	(b)(2)(D)
Teachers analyze instructional materials and digital resources to ensure quality, rigor, and access to grade or course level content.

	(b)(2)(E)
Teachers use high-quality materials to plan instruction that connect students' prior understanding and real-world experiences to new content and contexts.

	(b)(3)
Teachers understand initial lesson plan design and, when district-approved materials are not available and when directed by their district, engage in initial lesson plan design using science of learning concepts.

	(b)(3)(A)
Teachers design lessons based on the components of high-quality instructional materials such as a logical scope and sequence, clear learning objectives, application of explicit instruction, and grade or course level content.

	(b)(3)(B)
Teachers design lessons that effectively connect learning objectives with explicit instruction, student engagement, academic language, deliberate practice, and assessment.

	(b)(3)(C)
Teachers design lessons that connect students' prior understanding and real-world experiences to new content and contexts.

	(b)(3)(D)
Teachers plan for the use of digital tools and resources to engage students in active deep learning.

	(b)(4)
Teachers ensure lesson sequence and materials meet the needs of all learners and adapt methods when appropriate.

	(b)(4)(A)
Teachers plan for the use of multiple means to engage students, varied ways of representing information, and options for students to demonstrate their learning.

	(b)(5)
Teachers recognize students' backgrounds (familial, educational, linguistic, and developmental) as assets and apply knowledge of students to engage them in meaningful learning.

	(b)(5)(A)
Teachers plan to present information in a meaningful way that activates or provides prerequisite knowledge to maximize student learning.

	(b)(5)(B)
Teachers collaborate with other professionals, use resources, and plan research and evidence-based instructional strategies to anticipate and respond to the unique needs of students, including disabilities, giftedness, bilingualism and biliteracy.

	(b)(6)
Teachers engage in a thorough process of lesson internalization to prepare well-organized, sequential instruction that builds on students' prior knowledge.

	(b)(6)(A)
Teachers identify how the intentional sequencing of units, lessons, and learning tasks supports student knowledge and mastery throughout the year.

	(b)(6)(B)
Teachers identify how the learning goals of units and lessons are aligned to state standards.

	(b)(6)(D)
Teachers internalize lesson content by reading the texts, completing learning tasks and assessments, rehearsing lesson delivery, and identifying any personal gaps in understanding.

	(b)(6)(E)
Teachers plan for pacing, use of teacher resources, and transitions between activities.

	(b)(6)(F)
Teachers create or analyze and customize exemplar responses and anticipate potential barriers to learning.

	(b)(6)(G)
Teachers strategically plan instructional strategies, formative assessments, technology, scaffolds, and enrichment to make learning accessible to all students.

	(c) Instructional Delivery and Assessment

	(c)(1)
Teachers deliver research and evidence-based instruction to meet the needs of all learners and adapt methods when appropriate.

	(c)(1)(A)
Teachers effectively communicate grade or course level expectations, objectives, and goals to help all students reach high levels of achievement.

	(c)(1)(B)
Teachers apply research and evidence-based teaching strategies for eliciting and sustaining attention and motivation and supporting memory encoding and recall such as interleaving, spacing, metacognition, and distributed practice.

	(c)(1)(C)
Teachers ensure a high degree of student engagement through explicit instruction, student discussion, feedback, and opportunities for deliberate practice.

	(c)(1)(D)
Teachers apply research and evidence-based teaching strategies that connect students' prior understanding and real-world experiences to new content and contexts and invite student perspectives.

	(c)(1)(E)
Teachers implement appropriate scaffolds in response to student needs.

	(c)(1)(F)
Teachers strategically implement tools, technology, and procedures that lead to increased participation from all students, elicit patterns of student thinking, and highlight varied responses.

	(c)(1)(G)
Teachers provide multiple means of engagement to encourage all students to remain persistent in the face of challenges.

	(c)(2)
Teachers scaffold instruction, from initial knowledge and skill development, through automaticity, toward complex, higher-order thinking, providing opportunities for deeper learning.

	(c)(2)(A)
Teachers set high expectations and facilitate rigorous grade or course level learning experiences for all students that encourage them to apply disciplinary and cross-disciplinary knowledge to real-world problems.

	(c)(2)(B)
Teachers apply instructional strategies to deliberately engage all students in critical thinking and problem solving.

	(c)(2)(C)
Teachers validate student responses utilizing them to advance learning for all students.

	(c)(2)(D)
Teachers respond to student errors and misconceptions with prompts or questions that build new understanding on prior knowledge.

	(c)(2)(E)
Teachers use strategic questioning to build and deepen student understanding.

	(c)(2)(F)
Teachers strategically incorporate technology that removes barriers and allows students to interact with the curriculum in more authentic, significant, and effective ways.

	(c)(3)
Teachers consistently check for understanding, give feedback, and make lesson adjustments as necessary.

	(c)(3)(A)
Teachers use a variety of formative assessments during instruction to gauge and respond to student progress and address misconceptions.

	(c)(3)(B)
Teachers implement frequent or low- or no-stakes assessments to promote retrieval of learned information.

	(c)(3)(C)
Teachers continually monitor and assess students' progress to guide instructional outcomes and determine next steps to ensure student mastery of grade or course level content.

	(c)(3)(D)
Teachers build student capacity to self-monitor their progress.

	(c)(3)(E)
Teachers provide frequent, timely, and specific explanatory feedback that emphasizes effort, improvement, and acknowledges students' strengths and areas for growth.

	(c)(3)(F)
Teachers strategically implement instructional strategies, formative assessments, scaffolds, and enrichment to make learning accessible to all students.

	(c)(3)(G)
Teachers set goals for each student in response to previous outcomes from formative and summative assessments.

	(c)(3)(H)
Teachers involve all students in self-assessment, goal setting, and monitoring progress.

	(d) Content Pedagogy Knowledge and Skills

	(d)(1)
Teachers understand the major concepts, key themes, multiple perspectives, assumptions, processes of inquiry, structure, and real-world applications of their grade-level and subject-area content.

	(d)(1)(A)
Teachers demonstrate a thorough understanding of and competence in the use of open education resource instructional materials when available for the grade level and subject area.

	(d)(1)(B)
Teachers have expertise in how their content vertically and horizontally aligns with the grade-level/subject-area continuum, leading to an integrated curriculum across grade levels and content areas.

	(d)(2)
Teachers demonstrate content-specific pedagogy that meets the needs of diverse learners, utilizing engaging instructional materials to connect prior content knowledge to new learning.

	(d)(2)(F)
Teachers engage students in productive struggle by allowing them time to work, asking questions to deepen their thinking, encouraging multiple approaches, praising effort on successful and unsuccessful attempts, and contrasting student attempts and correct solutions.

	(e) Learning Environment

	(e)(2)
Teachers lead and maintain classroom environments in which students are motivated and cognitively engaged in learning.

	(e)(2)(B)
Teachers strategically use instructional time, including transitions, to maximize learning.



EDCI 3830 Covers the following PPR EC-12 Knowledge Standards:

	Domain I — Designing Instruction and Assessment to Promote Student Learning

	Competency 001: The teacher understands human developmental processes and applies this knowledge to plan instruction and ongoing assessment that motivate students and are responsive to their developmental characteristics and needs.

	A. Knows the typical stages of cognitive, social, physical and emotional development of students in early childhood through grade 12.

	B. Recognizes the wide range of individual developmental differences that characterizes students in early childhood through grade 12 and the implications of this developmental variation for instructional planning.

	C. Analyzes ways in which developmental characteristics of students in early childhood through grade 12 impact learning and performance and applies knowledge of students’ developmental characteristics and needs to plan effective learning experiences and assessments.

	D. Demonstrates an understanding of physical changes that occur in early childhood through adolescence, factors that affect students’ physical growth and health and ways in which physical development impacts development in other domains.

	E. Recognizes factors affecting the social and emotional development of students in early childhood through adolescence and knows that students’ social and emotional development impacts their development in other domains.

	F. Uses knowledge of cognitive changes in students in early childhood through adolescence to plan developmentally appropriate instruction and assessment that promote learning and development.

	G. Understands that development in any one domain impacts development in other domains.

	K. Recognizes that positive and productive learning environments involve creating a culture of high academic expectations, equity throughout the learning community and developmental responsiveness.

	L. Recognizes the importance of helping students in early childhood through grade 12 learn and apply life skills.

	M. Knows the rationale for appropriate middle-level education and how middle-level schools are structured to address the characteristics and needs of young adolescents.

	N. Recognizes typical challenges for students during later childhood, adolescence and young adulthood and effective ways to help students address these challenges.

	P. Demonstrates knowledge of the importance of peers, peer acceptance and conformity to peer group norms and expectations for adolescents and understands the significance of peer-related issues for teaching and learning.

	Competency 002: The teacher understands student diversity and knows how to plan learning experiences and design assessments that are responsive to differences among students and that promote all students’ learning.

	A. Demonstrates knowledge of students with diverse personal and social characteristics and the significance of student diversity for teaching, learning and assessment.

	B. Accepts and respects students with diverse backgrounds and needs.

	C. Knows how to use diversity in the classroom and the community to enrich all students’ learning experiences.

	D. Knows strategies for enhancing one’s own understanding of students’ diverse backgrounds and needs.

	E. Knows how to plan and adapt lessons to address students’ varied backgrounds, skills, interests and learning needs, including the needs of English-language learners and students with disabilities.

	F. Understands cultural and socioeconomic differences and knows how to plan instruction that is responsive to cultural and socioeconomic differences among students.

	G. Understands the instructional significance of varied student learning needs and preferences.

	Competency 003: The teacher understands procedures for designing effective and coherent instruction and assessment based on appropriate learning goals and objectives.

	A. Understands the significance of the Texas Essential Knowledge and Skills (TEKS) and of prerequisite knowledge and skills in determining instructional goals and objectives.

	B. Uses appropriate criteria to evaluate the appropriateness of learning goals and objectives.

	C. Uses assessment to analyze students’ strengths and needs, evaluate teacher effectiveness and guide instructional planning for individuals and groups.

	E. Demonstrates knowledge of various types of materials and resources that may be used to enhance student learning and engagement and evaluates the appropriateness of specific materials and resources for use in particular situations.

	F. Plans lessons and structures units so that activities progress in a logical sequence and support stated instructional goals.

	G. Plans learning experiences that provide students with developmentally appropriate opportunities to explore content from integrated and varied perspectives.

	H. Allocates time appropriately within lessons and units, including providing adequate opportunities for students to engage in reflection, self-assessment and closure.

	Competency 004: The teacher understands learning processes and factors that impact student learning and demonstrates this knowledge by planning effective, engaging instruction and appropriate assessments.

	A. Understands the role of learning theory in the instructional process and uses instructional strategies and appropriate technologies to facilitate student learning.

	C. Understands that the middle-level years are a transitional stage and that these are critical years for developing important skills and attitudes.

	D. Recognizes how characteristics of students at different developmental levels impact teaching and learning.

	E. Stimulates reflection, critical thinking and inquiry among students.

	F. Enhances learning for students by providing age-appropriate instruction that encourages the use and refinement of higher-order thinking skills.

	I. Analyzes ways in which teacher behaviors impact student learning and plans instruction and assessment that minimize negative factors and enhance all students’ learning.

	J. Analyzes ways in which factors in the home and community impact student learning and plans instruction and assessment with awareness of social and cultural factors.

	K. Understands the importance of self-directed learning and plans instruction and assessment that promote students’ motivation and ownership of learning.

	L. Analyzes ways in which various teacher roles and student roles impact student learning.

	N. Provides instruction to ensure that students can apply various learning strategies across content areas, in accordance with the ELPS.

	O. Provides instruction in a manner that is linguistically accommodated to the student’s level of English-language proficiency, in accordance with the ELPS.

	P. Applies knowledge of the implications for learning and instruction of the range of thinking abilities found among students in any one grade level and students’ increasing ability over time to engage in abstract thinking and reasoning.

	Domain II — Creating a Positive, Productive Classroom Environment

	Competency 005: The teacher knows how to establish a classroom climate that fosters learning, equity and excellence and uses this knowledge to create a physical and emotional environment that is safe and productive.

	B. Establishes a classroom climate that emphasizes collaboration and supportive interactions, respect for diversity and individual differences and active engagement in learning by all students.

	C. Analyzes ways in which teacher-student interactions and interactions among students impact classroom climate and student learning and development.

	D. Presents instruction in ways that communicate the teacher’s enthusiasm for learning.

	E. Uses a variety of means to convey high expectations for all students.

	Competency 006: The teacher understands strategies for creating an organized and productive learning environment and for managing student behavior.

	C. Organizes and manages group activities that promote students’ ability to work together cooperatively and productively, assume responsible roles and develop collaborative skills and individual accountability.

	E. Schedules activities and manages time in ways that maximize student learning, including using effective procedures to manage transitions and materials.

	Domain III — Implementing Effective, Responsive Instruction and Assessment

	Competency 007: The teacher understands and applies principles and strategies for communicating effectively in varied teaching and learning contexts.

	A. Demonstrates clear, accurate communication in the teaching and learning process and uses language that is appropriate to students’ ages, interests and backgrounds.

	B. Engages in skilled questioning and leads effective student discussions.

	C. Communicates directions, explanations and procedures effectively and uses strategies for adjusting communication to enhance student understanding.

	D. Practices effective communication techniques and interpersonal skills for meeting specified goals in various contexts.

	Competency 008: The teacher provides appropriate instruction that actively engages students in the learning process.

	A. Employs various instructional techniques and varies teacher and student roles in the instructional process.

	B. Applies various strategies to promote student engagement and learning.

	C. Presents content to students in ways that are relevant and meaningful and that link with students’ prior knowledge and experience.

	D. Applies criteria for evaluating the appropriateness of instructional activities, materials, resources and technologies for students with varied characteristics and needs.

	E. Engages in continuous monitoring of instructional effectiveness.

	F. Applies knowledge of different types of motivation and factors affecting student motivation.

	G. Employs effective motivational strategies and encourages students’ self-motivation.

	Competency 009: The teacher incorporates the effective use of technology to plan, organize, deliver and evaluate instruction for all students.

	B. Understands issues related to the safe and appropriate use of technology and follows guidelines for the legal and ethical use of technology and digital information.

	C. Applies procedures for acquiring, analyzing and evaluating electronic information.

	D. Knows how to use task-appropriate tools and procedures to synthesize knowledge, create and modify solutions and evaluate results.

	E. Knows how to use productivity tools to collaborate and communicate information in various formats.

	F. Knows how to plan, organize, deliver and evaluate instruction that incorporates the effective use of current technology.

	G. Knows how to promote creative thinking and innovative processes to construct knowledge, generate new ideas and create products.

	H. Identifies and addresses equity issues related to the use of technology.

	Competency 010: The teacher monitors student performance and achievement; provides students with timely, high-quality feedback; and responds flexibly to promote learning for all students.

	A. Demonstrates knowledge of the characteristics, uses, advantages and limitations of various assessment methods and strategies.

	B. Creates assessments that are congruent with instructional goals and objectives and communicates assessment criteria and standards to students.

	C. Uses appropriate language and formats to provide students with timely, effective feedback that is accurate, constructive, substantive and specific.

	D. Knows how to promote students’ ability to use feedback and self-assessment to guide and enhance their own learning.

	E. Responds flexibly to various situations and adjusts instructional approaches based on ongoing assessment of student performance.

	Domain IV — Fulfilling Professional Roles and Responsibilities

	Competency 012: The teacher enhances professional knowledge and skills by effectively interacting with other members of the educational community and participating in various types of professional activities.

	I. Engages in reflection and self-assessment to identify strengths, challenges and potential problems; improve teaching performance; and achieve professional goals.

	Competency 013: The teacher understands and adheres to legal and ethical requirements for educators and is knowledgeable of the structure of education in Texas.

	A. Knows legal requirements for educators and adheres to legal guidelines in education-related situations.

	B. Knows and adheres to legal and ethical requirements regarding the use of educational resources and technologies.



