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EDLL 6100: Seminar in Language, Literacy, and Culture 
(Critical Perspectives in Bilingual Education) 

 
Instructor: Dan Heiman, Ph.D. (he/him/his); daniel.heiman@unt.edu; 512-299-1889 
Class meets: Tuesdays from 5-7PM (see Course schedule for more details) 
Office hours: Monday 11-1 (via Zoom) 
 
OF NOTE: We are living in unprecedented, complex, and difficult times that are impacting all of 
us differently. We must recognize this, talk about this, and most importantly situate this into 
the fabric of this experience together. Due to the nature of the course topics, theoretical 
perspectives we will grapple with, and most importantly the people who embody, do, and bring 
to life those theoretical perspectives, there is no way we can turn our heads from how COVID 
19 and mass protests due to police brutality of Black bodies are impacting those same people in 
our current times. This means that our time together will be emotional, challenging, while at 
the same time hopefully a space of critical hope where we can collaboratively imagine how 
theory and action in bi/multilingual education can be transformational during these times.  
I admire each and every one of you for enrolling in this class. It takes a lot of courage, effort, 
and intellectual drive to take courses right now. You will probably get distracted, have difficulty 
grasping some of the readings, and turn in an assignment after the deadline, which is OK. At the 
same time I am hopeful that we can create a community of compassion, criticality, and curiosity 
in conjunction with Critical Perspectives in Bilingual Education. Thank you for enrolling in this 
course and I hope you find it useful for your personal journey in the doctoral program at UNT.  
 
RESOURCES 
UNT Division of Student Affairs 
UNT Dean of Students 
 
BACKGROUND: This course will focus on critical perspectives in bi/multilingual education in US 
contexts. The “critical” is important to recognize and center, as this means that we will push 
beyond ideas, whilst not dismissing their importance and/or relevance, around bi/multilingual 
education that are oftentimes celebrated such as increased brainpower and mental flexibility, 
higher levels of academic achievement, more opportunities in the job market, just to name a 
few. The “critical” in the context of this course means that we will learn about bi/multilingual 
education from a variety of theoretical, philosophical, and methodological perspectives that 
challenge some of the aforementioned celebratory results by proffering important questions 
around race, social class, equity, social justice, and other intersectional forms of oppression. As 
bi/multilingual education gains traction and popularity due to the rapid growth and demand for 
dual language programs, it is crucial that we contextualize this growth and demand by engaging 
with theory that questions “for whom” these programs are actually benefiting. I hope that even 
if your (burgeoning) research interests do not specifically focus on issues of bi/multilingual 
education, you will find affinity with some of the theoretical perspectives and forge connections 
with your passions in research. Interdisciplinary work is urgent in our current times, and I 
encourage you to think deeply about how your work could expand and be transformed through 
your learning in this course.  

mailto:daniel.heiman@unt.edu
https://studentaffairs.unt.edu/speak-out/mental-health-resources
https://deanofstudents.unt.edu/
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OBJECTIVES 
This course IS NOT designed specifically for those students pursuing research and professional 
careers in bi/multilingual education! You will not come out of this experience as an expert, but 
you will learn about how the following topics interact with critical perspectives in 
bi/multilingual education: 

• Historical perspectives at the local and national levels 
• Race/Raciolinguistics  

• Language ideologies 
• Hybrid language practices 

• Dual Langauge Bilingual Education (DLBE) 
• Teacher Leadership 
• Decolonial/Anti-colonial frameworks 

• Language Policy 

• Teacher Preparation  
 
POLICIES 
Our class abides by all UNT policies. Children are more than welcome to join our Zoom 
conversations. Please gain consent before posting others’ work or images online.  
 
ASSIGNMENTS/STUDENT CONTRIBUTIONS 
 
On-line presence/participation (25%): Students will demonstrate through a variety of on-line 
mediums (live Zoom conversations, collaborative discussion forums, individual sense making 
spaces, group led discussions/presentations, etc.) that they have attempted to unpack the 
readings and other materials assigned each week. A key element of this unpacking will be 
demonstrating connections across the readings/materials, in addition to connections with our 
current sociopolitical context and students’ unique research interests.  
 
Facilitation of learning experience (in pairs) (25%): Students will guide us in unpacking the 
readings/materials for a particular week of the course. Depending on the week that you choose 
this may entail engaging the class in synchronous and/or asynchronous learning experiences. 
There is no set structure for these experiences, as you are free to facilitate this unpacking 
however you like. It is highly recommended that you talk with Dan via Zoom to talk about your 
ideas for this facilitation of a learning experience. Dan will model an example of a learning 
experience (asynchronous) on June 9. More information will be provided on Canvas.  
 
Praxis element (25%): The current pandemic and mass protests have succinct connections to 
the topics in this course, as the impact on bi/multilingual students, families, and communities 
(who already faced glaring inequities) has been devastating. At the same time we are presented 
with generative opportunities as scholars, researchers, and practitioners to engage in 
collaborative, interdisciplinary, and bi/multilingual endeavors/projects that seek to know more 
about and work to combat these inequities. We do not know exactly what schooling is going to 
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look like for bi/multilingual students moving forward; nonetheless the topics of this course 
should offer valuable insight into how we can conceptualize and enact more justice-oriented, 
anti-racist, and transformative practices with these students regardless of the format (remote, 
hybrid, face to face). Never has there been a more urgent time to put into practice our 
theoretical orientations! Students will engage in some kind of praxis that can span multiple 
fronts and in some way has connections to bi/multilingual students and/or families: 
collaborating in some capacity with a school district, community organization, UNT 
organization; conducting informal research about and possibly participating in a professional 
organization that is dedicated to serving bi/multilingual students and/or families; creating 
content (knowledge) in your current (or future) practice. These are just a few 
options/suggestions. The focus here is to “do” and make specific connections to theoretical 
perspectives from the course. More information will be provided on Canvas. 
 
Final Paper (25%): This paper will look different depending on your scholary connection with 
the field of bi/multilingual education and bi/multilingual learners and families. For example, if 
you are in the Language and Literacy Specialization area this should be an explicit/serious 
engagement with theoretical perspectives that you would like to explore moving forward in 
your research trajectory. If you are in the Curriculum Studies or Early Childhood Specialization 
area you should focus on how you envision integrating (thinking broadly) critical perspectives in 
bilingual education into your current or future research? More information will be provided on 
Canvas.  
 

COURSE SCHEDULE  
Date Focus and readings/materials To do 
 6/2 (Zoom) Introductions, what does “critical” mean in bilingual 

education?; overview of the course 
 

6/9 Historical perspectives: Iyengar (2014); Ahmed (2017); Flores 
(2016); Flores & García (2017); Bilingual Education in Texas 
(video); The burial of Mr. Spanish (video) 

Starting thinking about 
“praxis” assignment: Dan 
models leading a “learning 
experience” 

6/16 (Zoom) Language Ideologies: Henderson (2019); Martínez, Hikida, & 
Durán, (2015); Nuñez & Espinoza (2019); 3 ways to speak 
English (video); We speak English here! (video) 

Group 1 presents; praxis 
“site” identified 

6/23 Race and raciolinguistics: Paris (2009); Flores & Rosa (2015); 
Chávez-Moreno (2019); Cioè-Peña (2020); Mike Mena 
comment on Flores & Rosa article (video, watch after reading 
the article) 

Group 2 presents; 1st entry of 
“praxis” assignment 

6/30 (Zoom) Hybrid Language Practices: Martínez, R. (2010); Vogel & 
García (2017); García & Leyva (2014); Coles (2019); What is 
translanguaging (video, watch after reading Vogel & García) 

Group 3 presents 

7/7 Dual Language Bilingual Education: Cervantes-Soon (2014); 
Martínez, R. (2017); Palmer et al. (2019); Wall, Greer, & 
Palmer (2019); Chaparro (2020) 

2nd entry of “praxis” 
assignment 

7/14 (Zoom) Teacher Leadership: Palmer (2018); read whole book Group 4 presents 

7/21  Language Policy: Petrovic (2005); Hornberger & Johnson 
(2011); Katnelson & Bernstein (2017); Flores & Chaparro 
(2018) 

Group 5 presents 
3rd entry of “praxis” 
assignment 



Heiman- EDLL 6100 

 4 

7/28 (Zoom) Teacher Preparation: Cervantes-Soon (2018); Caldas (2018) Group 6 Presents 

8/4 (Zoom) Informal Presentations of Final Paper 4th entry of “praxis” 
assignment; Final paper due 
8/7 
 

***Syllabus is tentative and is subject to change 
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