EDCI 4060: Content Area Literacy
Instructor: Dr. Chris Long
Email: Chris.Long@unt.edu
Office Hours: By appointment
EDCI 4060 CATALOGUE DESCRIPTION
This course was designed to help middle and secondary teacher education candidates, as well as practicing teachers in all teaching fields, increase and enhance students' learning. While there is a primary emphasis on learning from printed materials, learning effectively from all forms of text (visual media, audio, and so on) will be included. The course will build an understanding of the importance and the process of recognizing and assessing the typically diverse population of classroom learners and using that information to scaffold learning and differentiate instruction. For each course topic, relevant theory and research will be provided. However, practical application of course material to your future or current classroom is emphasized. Areas studied will include content area literacy, disciplinary literacy, cognition, and metacognition, asset-based approaches to language and literacy learning, culturally sustaining pedagogies, critical perspectives, differentiating instruction, writing as a tool for thinking, classroom assessment, text analysis, and use of alternate resources to improve teaching and learning. Students will explore and understand existing knowledge and theory regarding literacy in its many forms and apply that information to practical classroom situations.
COURSE LEARNING OBJECTIVES
By the end of EDCI 4060, students will be able to:
1. Appreciate the value of an informed and reflective mindset about one’s instructional decision-making.
2. Delineate the distinctions between Content Area Literacy, Disciplinary Literacy, and Critical Literacy.
3. Explain and apply to instructional decision-making an understanding of how reader, text and
context factors interact to affect the construction of meaning.
4. Incorporate disciplinary literacy strategies into instruction with the goal of folding learners into the practices of disciplinary communities.
5. Develop strategies to sustain learners' abilities, interests, cultures, and languages.
6. Utilize asset-based instructional resources and strategies in instructional decision-making.
7. Recognize and describe the impact of students’ cognitive and metacognitive processing during reading.
8. Identify and describe discipline-specific literacy practices employed by content experts (including yourself).
9. Identify discipline-specific professional literature, technology resources, and texts that support your instruction.
10. Incorporate discipline-specific language and text structures into instruction in ways that increase concept development and disciplinary habits of mind.
11. Purposefully choose and incorporate selected content literacy and disciplinary literacy strategies into instructional decision-making, drawing from varied modalities most aligned with specific areas.
REQUIRED TEXTBOOKS/MATERIALS
All texts, reading materials, and videos are free and found in the Required Readings and Media section of each Module in Canvas. Some readings must be accessed via the UNT Electronic Library using your EUID and Password. You will not have to purchase texts or materials for this course.

ATTENDANCE EXPECTATIONS
This is a 3 credit 10-week required course that takes place completely online. There are NO required synchronous Zooms or Zoom lectures. There are eight (8) modules of instruction, and two required TEA Learn Trainings. You must log into the Canvas course on a regular basis and participate actively by reading ALL weekly announcements and completing ALL readings and assignments. The content and assignments in each module align with the course learning objectives and state educator preparation program standards.

NOTE: In order to receive an A in this class, all assignments must be completed and submitted in Canvas. If there are ANY missing assignments, even if your average is above a 90%, a grade of A will not be awarded. Please see how Participation and Engagement will be graded in this course in Canvas.

GRADING
A: 90-100% Exemplary. The student performs well above and beyond the minimum criteria.
B: 80-89% Proficient. The student performs slightly above the minimum criteria.
C: 70-79% Average. The student meets the minimum criteria.
D: 60-69% Below Average. The student does not meet the minimum criteria.
F: 0-59% Improvement Required. The student does not complete the coursework.

LATE WORK
Assignments submitted after the due date are late and points will be deducted from the final grade. For each day an assignment is late, 10% will be deducted from the score earned. On the 8th day after the due date, the assignment will remain 0% in the grade book. All work turned in after the deadline will receive a grade of zero unless the student has a university excused absence and provides documentation within 48 hours of the missed deadline. In the case of an emergency, if you need extra time before a due date, please discuss it with me, and together, we will decide on a timeline for completion. Please remember to honor this commitment.

FORMATTING
The only type of document formats I will accept for a grade in this course are Word and PDF. If you submit a .pages document or any other type of document format, you will receive a grade of 0 for the assignment unless it is resubmitted on or before the designated due date. Blank documents or incorrect documents will also receive grades of 0. It is YOUR responsibility to ensure you have submitted the correct assignment using the designated formatting. 
REVISING/RESUBMITTING
If you would like the opportunity to revise/resubmit a graded assignment in order to improve your grade, you may request permission from the instructor (along with feedback and suggestions for improvement) and complete the revision/resubmission within 48 hours of receiving your initial grade. The instructor will decide how much additional credit can be earned for a revised assignment on an individual basis.
NON-PARTICIPATION IN CLASS
Unfortunately, life sometimes gets in the way of course work, and I definitely understand when that happens. I am compassionate and empathetic in ALL circumstances and I do not judge anyone when they struggle. But, you MUST let me know if you are struggling and/or need an extension to complete your assignments! If you do not communicate with me about your needs, do not participate in class, or do not submit assignments, it will be hard for you to pass, especially if it is more than halfway through the semester. A grade of a D, F, or W means you will have to retake the class and this may affect your financial aid/tuition payment and degree completion date. January 24th is the last day you can drop this course without it appearing on your transcript, but it could still affect your financial aid and degree completion. If you withdraw between January 25th and April 10th, a grade of W will appear on your transcript and tuition and fees will remain. However, a W could affect your financial aid and degree completion. You cannot withdraw from class after April 10th. A grade of “I” for Incomplete cannot be awarded if you are failing the class at the time of grade submission.
TECHNICAL REQUIREMENTS
This course has digital components. To participate in this class, you will need internet access to reference content on the Canvas Learning Management System and complete assignments using Microsoft Word Processing. You will need to be able to open and read PDF documents. If circumstances change, you will be informed of other technical needs to access course content.
PROFESSIONAL BEHAVIOR IN CLASS
Teachers must exhibit a high degree of professional behavior to best meet the needs of their students. As a preservice teacher, it is essential to begin practicing what will be expected of you as an in-service teacher including reliability, responsibility, flexibility, punctuality, integrity, and ability to work efficiently and productively with your colleagues. This includes engagement and participation during all learning activities, online discussions about content and readings, assessments and assignments, informal presentations, interaction/communication with peers, professors, and guest speakers, cultural responsiveness, awareness of impact on others, and overall professional behavior.
If you engage in unprofessional behavior including (but not limited to), lack of communication or dishonesty regarding missing work, and disrespectful/confrontational interactions with peers and professor, the instructor reserves the right to deduct one or more letter grades from your final grade and/or refer you to the Dean of Students for Code of Conduct violations which may result in dismissal from our program and/or the University.


AI (ARTIFICIAL INTELLIGENCE) AND PLAGIARISM IN EDCI 4060
The unauthorized use of any person or technology that assists in a student's assignment, project, or paper is considered cheating under the  (UNT Policy 6.003). Unless a professor or instructor gives explicit "authorization," AI cannot be used to complete assignments, projects, or papers. Doing so will result in a "cheating" violation. 
As future educators, it is completely necessary that you engage fully in the learning process throughout this course. Plagiarizing and/or using AI to complete assignments in place of your own work will seriously undermine your ability to pass your , weaken your confidence during your clinical practice experience, and ultimately compromise your ability to successfully teach your future students. If AI does the thinking for you now, it can delay or prevent your personal growth, and you will not be as prepared to make real time decisions as an educator. 
While some assignments may seem to invite the use of online tools, the core expectation for our class is that the work you submit is your own original writing. Using the work of someone else (including Al) without citing it is a form of . UNT employs AI detection software through Canvas LMS, so please be aware of this when submitting your work. 
If you use AI this semester in this course, I encourage you to reflect on this guiding question: “Am I using this tool to support my learning, or to avoid it?” Please establish a reasonable relationship with emerging technologies that enhances your authentic growth as a reflective, capable, and compassionate educator.

You may use AI (with full disclosure to your professor) to:
· Refine grammar and organization after drafting your own writing/responses FIRST.
· Ask follow-up questions to deepen your understanding of course concepts.
· Brainstorm ideas based upon your own thoughts and suggestions.

You may NOT use AI to:
· Write assignments, assessments, reflections, lesson plans, discussion board posts, etc.
· Generate written work without SIGNIFICANT personal input, revision, and citation/disclosure of AI use.
· Fabricate personal experiences or interactions.

As your instructor, I promise to NEVER use AI to replace the deep engagement and individualized attention you each deserve from me. I strive to provide consistent, high-quality support, and I vow to read every word you write or share with me. I do not use AI to grade assignments. I will deliver customized, authentic, and meaningful feedback on your work. While I may occasionally use AI to enhance my ability to provide consistent, high-quality support so that I may serve you more efficiently, I assure you that all of my interactions with you and our class will be genuine, unique,  personal, and guided by my professional judgment and ethical commitment to your success. I will also be sure to fully disclose when, how, and why I use AI in our course if I do.

A note on publicly sharing course content and material: You are not permitted to share any portion of this course publicly on any type of social media platform. Doing so will result in disciplinary action that may lead to your dismissal from this program.
Course Assessment Descriptions and Weights
	Assessment
	Description

	Online Participation and Engagement (5%)
	Students will be expected to be active participants in our online course. This counts as “attendance” and includes completing all coursework, regularly logging into our Canvas site to complete work, checking messages, and participating in discussions. Please note: If you do not complete all coursework and assignments, you will not receive full credit in this category.

	Checkpoint Activities (25%) – 10 pts each
	In Modules 1, 4, and 5, you will encounter different content literacy strategies designed to connect you to a relevant topic. These are the types of activities you should use with your own students to scaffold their understanding of the material in your own classroom. Completing these activities will allow you to see the benefits and challenges and consider modifications to make each literacy strategy work more effectively in your discipline.

	Case Studies (20%) – 15 pts each
	For the Case Studies in Modules 3 and 5, you will be expected to think critically, analyze problems of practice, and share thoughts and ideas with other future teachers. These case studies are designed to help prepare you for the realities of engaging with disciplinary literacy in your subject area as a future teacher.

	Classroom Applications (20%) – 25 pts each
	In Modules 1 and 2, you will apply what you have learned to a hypothetical (or actual, if you are currently teaching) classroom setting, which should simulate your desired future teaching context as closely as possible.

	Capstone Project (30%) – 120 total pts
	In Modules 6,7, and 8, you will be completing four (4) unique tasks in which you will demonstrate and apply your learning of the course content.

	TEA LEARN (10%) Required Trainings 
	As part of your preparation to become a certified Texas educator, you are REQUIRED  to complete two online trainings through the TEA Learn Platform: These training modules are completed parallel to your coursework to prepare you for the diverse learning needs of Texas students, and they cover required and tested educator standards.


Course Assignments with Due Dates
	Module/Topic
	Assignment
	Due Date

	1
	Approaches in Disciplinary Literacy
	Checkpoint
	

	
	
	Classroom Application
	

	2
	Disciplines as Sociocultural Communities
	Classroom Application
	

	3
	Asset-Based Pedagogies
	Case Study
	

	4
	Indigenous Knowledge and Experiences
	Checkpoint
	

	5
	Disciplinary Deep Dive
	Checkpoint
	

	
	
	Case Study
	

	6
	Disciplinary Literacy Pedagogy
	Capstone Part 1a
	

	
	
	Capstone Part 1b
	

	7
	Designing for Disciplinary Teaching
	Capstone Part 2
	

	8
	Interdisciplinarity
	Capstone Part 3
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TEA TAC Chapter 235. Classroom Teacher Certification Standards

Instructional Preparation

· Teachers understand learning as an active and social process of meaning-making that results in changes in student knowledge and behavior based on connections between past and new experiences. 

· Teachers prepare instruction that uses research and evidence-based teaching strategies for eliciting and sustaining attention and motivation and supporting encoding such as use of multimedia learning principles, reduction of extraneous cognitive load, use of worked examples, interleaving, and deep integration of new experiences with prior knowledge.

· Teachers identify the components of high-quality instructional materials such as a logical scope and sequence, clear learning objectives, grade or course level content, explicit instruction, student engagement, academic language, deliberate practice, and assessment, appropriate to the discipline.

· Teachers design lessons based on the components of high-quality instructional materials such as a logical scope and sequence, clear learning objectives, application of explicit instruction, and grade or course level content.

· Teachers design lessons that effectively connect learning objectives with explicit instruction, student engagement, academic language, deliberate practice, and assessment.

· Teachers design lessons that connect students prior understanding and real-world experiences to new content and contexts.

· Teachers plan for the use of digital tools and resources to engage students in active deep learning.

· Teachers plan for the use of multiple means to engage students, varied ways of representing information, and options for students to demonstrate their learning.

· Teachers leverage student data to prepare flexible student groups that facilitate learning for all students.

· Teachers plan to present information in a meaningful way that activates or provides prerequisite knowledge to maximize student learning.

· Teachers plan instructional practices and strategies that support language acquisition so that language is comprehensible, and instruction is fully accessible.

· Teachers strategically plan instructional strategies, formative assessments, technology, scaffolds, and enrichment to make learning accessible to all students.

Delivery and Assessment

· Teachers build student capacity to self-monitor their progress.

· Teachers apply multiple means of assessing learning, including the use of digital tools, to accommodate according to students' learning needs, linguistic differences, and/or varying levels of background knowledge.

Content Pedagogy

· Teachers identify gaps in students' knowledge of subject matter and communicate with their leaders and colleagues to ensure that these gaps are adequately addressed across grade levels and subject areas.

· Teachers stay current with developments, new content, new approaches, and changing methods of instructional delivery within their discipline.

· Teachers teach both the key content knowledge and the key skills of the discipline and requisite linguistic skills making the information accessible to all learners by constructing it into usable knowledge.

· Teachers make appropriate and authentic connections across disciplines, subjects, and students' real-world experiences to build knowledge from year to year.

· Teachers provide multiple means of representation and engagement to promote literacy and ensure discipline-specific academic language is accessible for all students.

· Teachers explicitly teach, encourage, and reinforce the use of academic language, including vocabulary, use of symbols, and labeling.

· Teachers prepare for and apply scaffolds in the lesson to make content accessible to all students, including diverse learners such as emergent bilingual students, students with disabilities, and students working above and below grade level.

· Teachers engage students in productive struggle by allowing them time to work, asking questions to deepen their thinking, encouraging multiple approaches, praising effort on successful and unsuccessful attempts, and contrasting student attempts and correct solutions.

· Teachers analyze instructional materials in preparation for instruction to ensure they provide grade-level appropriate systematic and explicit practice in foundational literacy skills.

· Teachers analyze instructional materials in preparation for instruction to ensure that foundational literacy skills are reached at each grade or course level.

· Teachers implement clear and explicit reading instruction aligned to the Science of Teaching Reading (STR) competencies and engage students in deliberate practice to make meaning from text.

· Teachers identify and analyze grade or course level and complex texts for quality in preparation for instruction.

· Teachers prepare and deliver explicit reading instruction that uses grade-level and complex texts to build student knowledge.

· Teachers strategically plan and implement supports such as read-aloud and questioning at varied levels of complexity to support comprehension of high-quality complex texts.

· Teachers engage students in writing practice, including text-based writing, that builds comprehension and higher-order thinking skills.

· Teachers engage students in speaking practice that builds comprehension, language acquisition, and higher-order thinking skills.

· Teachers use high-quality assessments to monitor grade-level appropriate foundational skills development.

· Teachers implement and analyze a variety of high-quality literacy assessments to monitor grade-level appropriate comprehension and identify gaps.

· Teachers apply just-in-time supports and intervention on prerequisite skills and continually monitor to determine the need for additional learning support.
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Pedagogy and Professional Responsibilities Standards

1.1.B. Recognizes the wide range of individual developmental differences that characterizes students in early childhood through grade 12 and the implications of this developmental variation for instructional planning.

1.1.C. Analyzes ways in which developmental characteristics of students in early childhood through grade 12 impact learning and performance and applies knowledge of students' developmental characteristics and needs to plan effective learning experiences and assessments.

1.2.A. Demonstrates knowledge of a variety of student characteristics (e.g., those related to language, students' backgrounds, disability) and the significance of the variety of students for teaching, learning and assessment.

1.2.B. Accepts and respects students with a variety of backgrounds and needs.

1.2.C. Knows how to use flexibility in the classroom and the community to enrich all students' learning experiences.

1.2.D. Knows strategies for enhancing one's own understanding of a variety of students' backgrounds and needs.

1.2.E. Knows how to plan and adapt lessons to address students' varied backgrounds, skills, interests and learning needs, including the needs of English-language learners and students with disabilities.

1.3.A.Understands the significance of the Texas Essential Knowledge and Skills (TEKS) and of prerequisite knowledge and skills in determining instructional goals and objectives.

1.3.F. Plans lessons and structures units so that activities progress in a logical sequence and support stated instructional goals.

1.3.G. Plans learning experiences that provide students with grade-level appropriate opportunities to explore content from integrated and varied perspectives (e.g., by presenting thematic units that incorporate different disciplines, providing intradisciplinary and interdisciplinary instruction, designing instruction that enables students to work cooperatively, providing varied learning experiences, prompting students to consider ideas from multiple viewpoints, encouraging students' application of knowledge and skills to the world beyond the school).

1.4.J.Analyzes ways in which external factors impact student learning and plans instruction and assessment.

1.4.N. Provides instruction to ensure that students can apply various learning strategies (e.g., using prior knowledge, metacognition, graphic organizers) across content areas, in accordance with the ELPS.

1.4.O. Provides instruction in a manner that is linguistically accommodated (communicated, sequenced and scaffolded) to the student's level of English-language proficiency to ensure that the student learns the knowledge and skills across content areas, in accordance with the ELPS.

3.7.A. Demonstrates clear, accurate communication in the teaching and learning process and uses language that is appropriate to students' ages, interests and backgrounds.

3.8.C. Presents content to students in ways that are relevant and meaningful and that link with students' prior knowledge and experience.

3.8.D. Applies criteria for evaluating the appropriateness of instructional activities, materials, resources and technologies for students with varied characteristics and needs.

3.8.J. Develops the foundation of English language vocabulary, grammar, syntax and mechanics necessary to understand content-based instruction and accelerated learning of English in accordance with the ELPS.

3.9.F.  Knows how to plan, organize, deliver, and evaluate instruction that incorporates the effective use of current technology; knows how to use grade-level appropriate instructional practices, activities, and materials to integrate the Technology Applications TEKS into the curriculum.

3.10.B. Creates assessments that are congruent with instructional goals and objectives and communicates assessment criteria and standards to students based on high expectations for learning.

UNT Required Syllabi Statements

1. Academic Integrity Standards and Consequences According to UNT Policy 06.003, Student Academic Integrity, academic dishonesty occurs when students engage in behaviors including, but not limited to cheating, fabrication, facilitating academic dishonesty, forgery, plagiarism, and sabotage. A finding of academic dishonesty may result in a range of academic penalties or sanctions ranging from admonition to expulsion from the University. 

2. ADA Accommodation Statement UNT makes reasonable academic accommodation for students with disabilities. Students seeking accommodation must first register with the Office of Disability Accommodation (ODA) to verify their eligibility. If a disability is verified, the ODA will provide a student with an accommodation letter to be delivered to faculty to begin a private discussion regarding one’s specific course needs. Students may request accommodations at any time, however, ODA notices of accommodation should be provided as early as possible in the semester to avoid any delay in implementation. Note that students must obtain a new letter of accommodation for every semester and must meet with each faculty member prior to implementation in each class. For additional information see the ODA website at disability.unt.edu. 

3. Course Safety Procedures (for Laboratory Courses) While working in laboratory sessions, students enrolled in [insert class name] are required to follow proper safety procedures and guidelines in all activities requiring lifting, climbing, walking on slippery surfaces, using equipment and tools, handling chemical solutions and hot and cold products. Students should be aware that UNT is not liable for injuries incurred while students are participating in class activities. All students are encouraged to secure adequate insurance coverage in the event of accidental injury. Students who do not have insurance coverage should consider obtaining Student Health Insurance. Brochures for student insurance are available in the UNT Student Health and Wellness Center. Students who are injured during class activities may seek medical attention at the Student Health and Wellness Center at rates that are reduced compared to other medical facilities. If students have an insurance plan other than Student Health Insurance at UNT, they should be sure that the plan covers treatment at this facility. If students choose not to go to the UNT Student Health and Wellness Center, they may be transported to an emergency room at a local hospital. Students are responsible for expenses incurred there. 

4. Emergency Notification & Procedures UNT uses a system called Eagle Alert to quickly notify students with critical information in the event of an emergency (i.e., severe weather, campus closing, and health and public safety emergencies like chemical spills, fires, or violence). In the event of a university closure, please refer to the UNT Learning Management System (LMS) for contingency plans for covering course materials. 

5. Retention of Student Records Student records pertaining to this course are maintained in a secure location by the instructor of record. All records such as exams, answer sheets (with keys), and written papers submitted during the duration of the course are kept for at least one calendar year after course completion. Course work completed via the Blackboard online system, including grading information and comments, is also stored in a safe electronic environment for one year. Students have the right to view their individual record; however, information about student’s records will not be divulged to other individuals without proper written consent. Students are encouraged to review the Public Information Policy and the Family Educational Rights and Privacy Act (FERPA) laws and the University’s policy. See UNT Policy 10.10, Records Management and Retention for additional information. 

6. Acceptable Student Behavior Student behavior that interferes with an instructor’s ability to conduct a class or other students' opportunity to learn is unacceptable and disruptive and will not be tolerated in any instructional forum at UNT. Students engaging in unacceptable behavior will be directed to leave the classroom and the instructor may refer the student to the Dean of Students to consider whether the student's conduct violated the Code of Student Conduct. The University's expectations for student conduct apply to all instructional forums, including University and electronic classroom, labs, discussion groups, field trips, etc. The Code of Student Conduct can be found at deanofstudents.unt.edu/conduct. 

7. Access to Information – Eagle Connect Students’ access point for business and academic services at UNT is located at: my.unt.edu. All official communication from the University will be delivered to a student’s Eagle Connect account. For more information, please visit the website that Page 2 of 4 explains Eagle Connect and how to forward e-mail: eagleconnect.unt.edu/ 

8. Student Evaluation Administration Dates Student feedback is important and an essential part of participation in this course. The student evaluation of instruction is a requirement for all organized classes at UNT. The survey will be made available during the final weeks of the semester to provide students with an opportunity to evaluate how this course is taught. Students will receive an email from "UNT SPOT Course Evaluations via IASystem Notification" (no-reply@iasystem.org) with the survey link. Students should look for the email in their UNT email inbox. Simply click on the link and complete the survey. Once students complete the survey they will receive a confirmation email that the survey has been submitted. For additional information, please visit the SPOT website at spot.unt.edu or email spot@unt.edu. 

9. Survivor Advocacy UNT is committed to providing a safe learning environment free of all forms of sexual misconduct, including sexual harassment sexual assault, domestic violence, dating violence, and stalking. Federal laws (Title IX and the Violence Against Women Act) and UNT policies prohibit discrimination on the basis of sex, and therefore prohibit sexual misconduct. If you or someone you know is experiencing sexual harassment, relationship violence, stalking, and/or sexual assault, there are campus resources available to provide support and assistance. UNT’s Survivor Advocates can assist a student who has been impacted by violence by filing protective orders, completing crime victim’s compensation applications, contacting professors for absences related to an assault, working with housing to facilitate a room change where appropriate, and connecting students to other resources available both on and off campus. The Survivor Advocates can be reached at SurvivorAdvocate@unt.edu or by calling the Dean of Students Office at 940-565-2648. Additionally, alleged sexual misconduct can be non-confidentially reported to the Title IX Coordinator at oeo@unt.edu or at (940) 565 2759.
