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Department of Teacher Education and Administration

Summer 2012
I.  Course Number/Sections: EDRE 4450.001

Course Title: Reading and Writing (Birth through Grade 6)

II.  Instructor:       Dr. Angela Randall



Office: 206C



Phone: 940-565-2065



Email: angela.randall@unt.edu



MEL: Class ID: cm 798946

Blackboard Vista is the preferred email for this class.




Office Hours: Monday/Wed: 12-3 by appointment


III. Class Meetings:  
MTWR Section 001 8:00-9:50 Matthews Hall 102




July 9 to August 10, 2012

IV. Texts:   
Required Texts:  These three can be purchased in one package from the UNT bookstore.
Tompkins, G. E. (2010).  Literacy for the 21st century: A balanced approach (5th Ed.).  Upper Saddle River, NJ: Prentice Hall. 
Cunningham, P.M. (2009). Phonics they use: Words for reading and writing (5th Ed.). New York: 


Longman. 
MyEducationLab (n.d.).  Tompkins’ Literacy for the 21st Century: A balanced approach.  Available from http://www.myeducationlab.com.  (If purchased separately from the above-named package, this will cost about $31.50.)
Recommended Texts:

Fountas, I. & Pinnell, G.S.  (1996). Guided Reading: Good first teaching for all children. Portsmouth, NH: Heinemann.  (This is the preferred choice if you plan to teach a primary grade.)
Fountas & Pinnell. (2000). Guiding readers and writers (Grades 3-6): Teaching comprehension, genre, and content literacy.  Portsmouth, NH: Heinemann.

V. Catalog Course Description :
Examines theoretical and practical aspects of emergent literacy.  The course focuses on developmentally appropriate practices that foster motivated, strategic readers and writers.  Emphasizes development of early language and preliteracy skills, common school literacy practices, parental/social influences, and affective elements related to early reading.  Includes an additional course hour of field experience per Class. Prerequisite(s): Admission to the Teacher Education program and DFST 3123 (Child Development).  (See UNT catalog)
It is important to note that Texas Certification now covers Early Childhood through grade 6.  It is essential for teachers of older children to understand the basics of how children learn to read and write.  It is expected that all teachers will have students who are the beginning level, whether they are native English speakers or learners of English as a second language. There are many middle school teachers who wish that they had had a course in how to teach beginners how to read and write.  In that light, and to meet the directives of the National Reading Panel, this course will continue to focus on developmentally appropriate practices for emergent literacy and beginning literacy.  In the interests of being a well-rounded teacher, however, we will also include motivating and inspiring activities for older students – those who are fluent readers and writers.  Anyone who is certified EC through 6 is expected to know how to teach children at all levels – from non-readers to fluent, self-extending readers who are in need of more advanced activities. 
VI. Conceptual Framework:
The Educator as Agent of Engaged Learning

Improving the quality of education in Texas schools and elsewhere is the goal of program for the education of educators at the University of North Texas. To achieve this goal, programs leading to teacher certification and advanced program for educators at the University of North Texas 1) emphasize content, curricular, and pedagogical knowledge acquired through research and informed practice of the academic disciplines, 2) incorporate the Texas Teacher Proficiencies for learner-centered education, 3) feature collaboration across the university and with schools and other agencies in the design and delivery of programs, and 4) respond to the rapid demographic, social, and technological change in the United States and the world.

The educator as agent of engaged learning summarizes the conceptual framework for UNT’s basic and advanced programs. This phrase reflects the directed action that arises from simultaneous commitment to academic knowledge bases and to learner-centered practice. “Engaged learning” signifies the deep interaction with worthwhile and appropriate content that occurs for each student in the classrooms of caring and competent educators. “Engaged learning” features the on-going interchange between teacher and student about knowledge and between school and community about what is worth knowing. This conceptual framework recognizes the relationship between UNT and the larger community in promoting the commitment of a diverse citizenry to life-long learning. In our work of developing educators as agents of engaged learning, we value the contributions of professional development schools and other partners and seek collaborations that advance active, meaningful, and continuous learning.

Seeing the engaged learner at the heart of a community that includes educators in various roles, we have chosen to describe each program of educator preparation at UNT with reference to the following key concepts, which are briefly defined below.
1. Content and curricular knowledge refers to the grounding of the educator in content knowledge and knowledge construction and in making meaningful to learners the content of the PreK-16 curriculum.

2. Knowledge of teaching and assessment refers to the ability of the educator to plan, implement, and assess instruction in ways that consistently engage learners or, in advanced programs, to provide leadership for development of programs that promote engagement of learners.

3. Promotion of equity for all learners refers to the skills and attitudes that enable the educator to advocate for all students within the framework of the school program.

4. Encouragement of diversity refers to the ability of the educator to appreciate and affirm formally and informally the various cultural heritages, unique endowments, learning styles, interests, and needs of learners.

5. Professional communication refers to effective interpersonal and professional oral and written communication that includes appropriate applications of information technology.

6. Engaged professional learning refers to the educator’s commitment to ethical practice and to continued learning and professional development.

VII.  Purpose and Rationale:  This course is intended to prepare preservice teachers as effective literacy professionals serving youngsters from infancy through grade six.  The current research on emergent literacy will serve as a foundation for investigating theoretical and practical applications of developmentally appropriate literacy instruction.  The course emphasizes methods appropriate for preschool and early grade reading and writing instruction, as well as exploring a variety of resources that support the reading and writing skills of young children.


Use of Technology:  Most elementary schools have a variety of media resources available to their students.  It is very important that future teachers learn how to use these resources for the best intellectual and social development of their students.  As a component of this course students are expected to use the technological course supplements: (1 MyEducationLab with access to videos, articles, and activities related to literacy development and (2) the WebCT Blackboard site for this course.  I post the syllabus, content materials, supplements, URLs for internet connections to our learning on Blackboard.  There are also areas for announcements, discussion, postings, and email. Please access it regularly (at least two or three times a week) because I send frequent reminders, clarifications, etc.  This is where you will know if there any changes or announcements made recently and you will have the appropriate handouts when you come to class.  You can also participate in discussion groups on WebCT.  Some assignments may be submitted on Blackboard. 

Another web site that is essential to help you as you develop your professional competencies is the Texas State Board for Educator Certification. The test preparation manual is located at http://www.texes.ets.org/prepMaterials/.  Look for number “191 Generalist EC-6.”   There you will find the competencies for the EC-6 generalist test section on language arts/reading.  Also, remember that you should keep all of your study notes from all of your courses for studying for the state exam.


Focus on Diversity:  Recognizing that every classroom has a range of children with diversity in their racial and ethnic backgrounds, their life experiences, their academic and social skills, their learning styles, this course emphases the necessity to work with this diversity.  Students will be expected to consider the range of abilities, skills, and learning styles when planning instructional activities.  Because of the range of literacy skills, children are usually grouped for instruction in literacy.  This course will discuss how to work with these diverse groups and ensure the dynamic process of changing groups as skills develop.
    LLBE Program Expectations for Future Teachers

•
Develop a reflective mindset about his/her learning and teaching 

•
Develop a sensitivity to and awareness of culturally and linguistically diverse learners

•
Understand and support student-centered instruction 

•
Understand how language and literacy interact

•
Promote the integration of language arts in all areas of instruction

•
Develop as a lifelong learner

VIII. Course Goals/Objectives:  The student will:

1. Describe the concept of emergent literacy that reflects the historical background of literacy instruction in U.S. schools. (PPR 1,1k, 1.2k, 1.3k;;  Language Arts TEKS Beginning Reading Skills/Print Awareness Kindergarten 1A to 1G; First grade 1A to 1F; Second grade 1)

2.  Recognize important role of children’s literature in literacy programs designed for young children.  (PPR 3.5k;; LATEKS Listening: Kind 21; First 27; Second 28; Third 29, fourth 28; Fifth 27, Sixth 26)

3.  Develop an understanding of major reading approaches and their application with early readers across the ability spectrum from good to struggling readers.  These approaches include Language experience, balanced literacy, readers’ workshop, and basal programs. (PPR Standard III: The teacher creates a classroom environment of respect and rapport that fosters a positive climate for learning, equity, and excellence.   All TEKS for Language Arts.)

4. Recognize the basic principles of assessment of early reading and writing competencies and the importance of early intervention strategies to support struggling readers, such as those with dyslexia or a reading disability.  (PPR Standard 1: The teacher designs instruction appropriate for all students that reflects an understanding of relevant content and is based on continuous and appropriate assessment. All LA TEKS for grades K to 6.)

5. Describe management options for literacy programs and experiences appropriate for early instructional programs.  (PPR Standard III: The teacher creates a classroom environment of respect and rapport that fosters a positive climate for learning, equity, and excellence.)

6. Explain the importance of parental involvement and community cooperation in the literacy growth and general well- being of young children. (PPR 4.1k TS knows and understands the importance of families’ involvement in their children’s education and 4.2k appropriate ways for working and communicating effectively with families in varied contexts.)

7. Plan developmentally appropriate activities for enhancing the listening, speaking, reading, writing, and viewing skills of young children. (PPR 3.15k The teacher knows and understands the significance of teacher flexibility and responsiveness in the teaching/learning process, and 3.16k situations in which teacher flexibility can enhance student learning, and 1.7k the importance of state content and performance standards as outlined in the TEKS.  LA TEKS Listening/Speaking/Teamwork Kindergarten 21,22,23; first 27, 28, 29; second 28, 29, 30; third 29, 30, 31; fourth 27, 28, 29; fifth 27, 28, 29; sixth 26, 27, 28)  

8. Demonstrate effective strategies for sharing books and other resources with children, including multicultural materials.  (PPR Standard I: The teacher designs instruction appropriate for all student that reflects an understanding of relevant content and is based on continuous and appropriate assessment.)

9. Demonstrate knowledge of instruction that develops vocabulary and word recognition skills, including alphabetic principle, phonemic awareness, phonics, structural analysis, context clues, and the use of lexicographical tools (dictionaries, thesauri, etc.) to scaffold instruction for learners across the ability spectrum. (PPR Standard I; LA TEKS Vocabulary Kind 6A to D; first 5; second 5A to D; third 4; fourth 2, fifth 2; sixth 2;; Phonological awareness Kind 2A to I; first 2A to F; Phonics Kind 3A to D; first  2A to H; second 2A to H; third 1A to E) 

10. Demonstrate knowledge of instruction to develop skills of fluency, reading comprehension, text structures, critical reading, and reading for pleasure, using strategies shown to be effective in scaffolding learners across the ability spectrum. (PPR Standard I;; LA TEKS Fluency Kind 5A to D; first 4A to C; second 4; third 3; fourth 1; fifth 1; sixth 1) 

11. Demonstrate knowledge of effective writing instruction and the application of appropriate writing activities. (PPR Standard I;;  LA TEKS Writing Process Kind 13A to D; first 17 A,B; second 17A to E; third 17; fourth 15; fifth 16; sixth 15.)

12. Prepare productive lesson plans for reading and writing development showing differentiation for students across the ability spectrum.  (PPR Standard I;  All language arts TEKS)

13. List possible warning signs for dyslexia and related reading disabilities in learners in grades K to 6 (i.e., difficulty reading real words in isolation, difficulty decoding nonsense words, difficulty learning to spell, and lacking fluency when reading).  (PPR Standard I: The teacher designs instruction appropriate for all students that reflects an understanding of relevant content and is based on continuous and appropriate assessment.)
14. Engage in reflective and metacognitive strategies that foster effective interaction with and for young learners in field-based settings.  (PPR 1.24k The teacher knows and understands the importance of engaging in continuous monitoring and self-assessment of instructional effectiveness and (4.12k) the importance of using reflection and ongoing self-assessment to enhance teaching effectiveness.)
IX. Course Requirements/Assignments:  Each student is required to comply with the following expectations:

A. Attendance and Participation: Attend classes, participate in class activities and act like a professional.  Pre-service teachers should be prompt and ready to contribute. Participation in class discussions, on assigned readings and related material, and contributions to group tasks are expected. Attendance will be monitored and bonus points will be awarded those with minimal absences: 3 %age points added to the final grade for the course for 0 absences and 1 %age point for only one absence. Having more than 3 absences in this course is considered excessive and unprofessional; it will result in a conference to discuss the student’s professionalism and status in the course. Each subsequent two absences will lower your grade by a letter.  Unprofessional behaviors (See Professionalism letter) in class will result in a conference and loss of credit for that day’s class.  (10-30 Extra Points Possible: 0 absences = +30 points, 1 absence = +10 points, 2 absences = +0 points)

B. Field Experience: “An additional hour of field experience” (see UNT catalog) is required to pass this course.  “An additional hour” equals 15 hours in the “field.” Part 1: 10 hours – Assigned Video Observation with reflections and class discussion. Further explanation on how to do these video observations and reflections will be given in class. Part 2: 5 hours of this field experience will be spent doing 5 one-on-one activities with a beginning reader/writer. Various activities for this will be presented in class. You cannot pass this course  if you do not successfully complete this assignment.  (250 Points possible)
C.  Book Talk: Students will complete a brief Book-Talk in small groups.  Directions and rubrics will be presented in class after being modeled by the professor.  It is important for you to become familiar with current children’s literature, so your book must be from the years 2010 till now. Sorry no old favorites. Books by celebrities, Golden Books, online books, etc. are not acceptable for this assignment. If you are in doubt, please check with the instructor before presenting books.  You can get a TexShare card that will allow you to use the Denton Public Library or a local public library.   (50 Points Possible)
D. Phonics They Use presentation: Students will work in pairs or more to present one of the activities in the Phonics They Use textbook as they would present it to their elementary students.  Directions and rubrics for this will be provided and modeled by the professor.  (50 Points Possible)
E. MyEducationLab(MEL):  Various activities will be assigned to enhance student comprehension of the textbook.  Most of these come from MEL.  MyEducationLab, which accompanies the Tompkins textbook has articles to read and classroom videos to view with questions to answer. Each submission of these questions counts as one MyEducationLab activity. Directions for these activities will be presented in class.  Ten professionally done activities are required for full credit. (100 points possible)
F. Guided Reading with Lesson Plan: This is small group teaching of classmates modeling appropriate instructional practices for emergent readers, specifically Guided Reading.  Students will prepare a Guided Reading Lesson Plan based on a leveled book and act out that lesson plan with peers.  Extensive background will be provided through reading, videos, modeling, and rubrics. Questions will be answered in class so listen to others.  (100 Points Possible)

G.  Literature Circles: I will present several books with book talks; and then in class I will assign you to a group.  You will be placed in a circle with others who will read the same book outside of class.  In class you will meet in groups, discuss what you have read so far using your literature circle packet. Packets will be turned in completed for a grade. Each class period that we meet for literature circles, your part of the literature circle will be checked for completion prior to class beginning. (50 Points Possible)
H.  Quizzes/Final: Complete three quizzes and one final that address the content of the required readings and general understanding about effective instruction of early literacy. Please note that you must maintain a minimum of a B average on these tests to earn an A.  In general, you cannot earn a course grade that is more than one letter grade above your test average.  See the percentages below for the percentages that constitute the various grades.   (400 Points Possible)
X. Evaluation and Grading:  Students will be evaluated according to the following criteria:

Assessment Components and Grading Scale

A. Attendance and Participation:

10 to 30 Bonus Points Possible out of 1000
B. Field Experience



25%
250
C. Book Talk




5%
50
D. Phonics They Use presentation

5%
 50
E. My Education Lab Activities 

10%
 100
F. Guided Reading with Lesson Plan

10%
100
G. Literature Circles/LRG/Book Club
05%
50

H.  Quizzes/Final



40%
400






1000-1030 Points Possible

Grades:


920-1030 points = 92-100%




A


830-919 points = 83-91%




B


740-829 points = 74-82%




C


650-739 points = 65-73%




D


Below 650 points = below 65%



F

All assignments, exams, and in-class work must be passed with a minimum proficiency (70% or better) in order to pass the course.  If, in the professional opinion of the instructor, any work is not satisfactorily completed, it will be returned to the student, and the student will be required to re-do the work until it is at a mastery level.  If any course work/assignment is not completed at the mastery level by the end of the course, the instructor reserves the right to give the student an F for the course at the instructor’s discretion.

All work is expected to be completed at a college level, word processed, (not handwritten, unless otherwise specified) with no typographical errors. In order to earn an A, you must have an A average in all work (on time) and an A or B average in tests, display professional attitude in all classes, have missed no more than two classes (equivalent of three instruction hours) for any reason, and have been tardy no more than twice.  In order to earn a B, you must have a B (or better) average in all work and tests, display professional behavior, have missed no more than three classes, OR have been tardy no more than three times OR have a combination of four tardies/absences.  More than 15 minutes tardy will equal an absence.  Any exceptions to this need to be discussed with me during my office hours in my office (not in class).  Notes from doctors, hospitals, etc., will provide verification for excused absences, but you need to bring them to my office to ensure they are recorded correctly.  These excuses must be submitted to me within one week of your return to class to be accepted.
N.B.:  No changes will be made to your final grade after I have submitted your grades at the end of the semester so it is your responsibility to keep track of your absences and tardies!

XI.  Academic Honesty: The University of North Texas holds high expectations of its faculty, staff, and students.  The Code of Student Conduct and Discipline is stipulated in the University of North Texas Bulletin: Undergraduate Catalog. Cheating, plagiarism, collusion, and falsification constitute academic dishonesty. Academic dishonesty will result in a mark of 0 for the test or assignment. A second offense will result in an assignment of F for the course. Falsification includes submitting work that was done for another course without written permission from the instructor.  Students are encouraged to become familiar with UNT’s policy on academic integrity:  Academic dishonesty, in the form of plagiarism, cheating, or fabrication, will not be tolerated in this class.  Any act of academic dishonesty will be reported, and a penalty determined, which may be probation, suspension, or expulsion from the university.

XII. UNIVERSITY POLICY STATEMENTS: 

All students should activate and regularly check their Eagle Mail (e-mail) account. Eagle mail is used for official communication from the University to students. Many important announcements for the University and College are sent to students via Eagle Mail. For information about Eagle Mail, including how to activate an account and how to have Eagle Mail forwarded to another e-mail address, visit https://eaglemail.unt.edu.

The University of North Texas does not discriminate on the basis of an individual’s disability and complies with Section 504 and Public Law 101‑336 (Americans with Disabilities Act) in its admissions, accessibility, treatment and employment of individuals in its programs and activities. Copies of the College of Education ADA Compliance Statement are available in the Dean’s Office, Matthews Hall 214.  
The University Of North Texas College Of Education provides support for students who have disabilities as provided for in federal law. To exercise this provision, students should contact the department liaison, and inform the course instructor early in the semester of any accommodation that may be necessary. ODA forms are effective when they are given to the professor and accommodations are not retroactive.
The student is expected to take responsibility for his/her learning. However, as facilitators of that process and as professional educators, the faculty is available to help students succeed. Please let me know what I can do in order to optimize your learning experience.

XIII.
ATTENDANCE POLICY:  Expectations for attending class are in accordance with the statement on attendance set forth in the University of North Texas Bulletin: Undergraduate Catalog. “Regular and punctual class attendance is expected. Absences may lower the student’s grade where class attendance and class participation are deemed essential by the faculty member.” In this class, students should attend every scheduled meeting. Having more than four absences is considered excessive. Bonus points will be awarded students with excellent attendance. Students with excessive absences will be contacted by the instructor to discuss their respective status in the course and may be dropped from the course.  Those with mitigating circumstances should meet individually with the instructor.

Absences, tardiness, and leaving early will lower your grade.  See my grading section above! If you are tardy or absent, it is your responsibility to contact another student to obtain assignments, make-up work, handouts, or other class information that you may have missed.  Get another student’s email address and/or phone number to get information/handouts when you miss class.   Please don’t email me asking for what you missed.   


LATE WORK POLICY:  Work is to be completed and submitted by the date and time required.  It is late if not submitted on time which could be in class or on-line if a MEL activity. The grade will be lowered each day it is not turned in. Acceptance of all late work is at the discretion of the instructor. 

Student Conduct: Expectations for behavior in this class are in accord with the Code of Student Conduct: “Student behavior that interferes with an instructor’s ability to conduct a class of other students’ opportunity to learn is unacceptable and disruptive and will not be tolerated in any instructional forum at UNT.  Students engaging in unacceptable behavior will be directed to leave the classroom and the instructor may refer the student to the Center for the Student Rights and Responsibilities to consider whether the student’s conduct violated the Code of Student Conduct.  The university’s expectations for student conduct apply to all instructional forums, including university and electronic classroom, labs, discussion groups, field trips, etc.”  See www.unt.edu/csrr.

Cell Phone Policy:  Students should turn off cell phones when they are in class.  This means vibrate as well as ring modes. Any exceptions need to be discussed with me prior to class.  Texting is not acceptable and will be noted on your record.
XIV. COURSE OUTLINE:  The tentative course outline and calendar are as follows:

Class/Dates
Topic



Read before class_________
Class 1:M
 Introduction to course 
Study Guide for Chapter 1/sign up for MEL
Class 2:T
 Effective literacy teaching
Tompkins ch 1, Cunningham ch 1/ sign up-Ph Act./SG due
Class 3:W
 Reading/Writing Processes
Tompkins ch 2, Cunningham ch 3/
Class 4:Th
 Work on Phonics Activities/Study for Quiz/Videos/MEL 
Class 5:M
 Running Records

Quiz 1 ch 1 and 2/
Class 6:T
 Spelling/alphabetic code
Tompkins ch 5, Cunningham ch 4/ Video Observation #1
 
Class 7:W
 Fluency/Book-Talk Expl. 
Tompkins ch 6, Cunningham ch 5
Class 8:Th
 Work on Phonics Activities/Study for Quiz/Meet with Students/Videos/MEL 


Class 9:M
 Word Knowledge/

Tompkins ch 7,Cunn ch 6,7/Quiz 2 ch5 & 6 RRdue 
Class 10:T
 Comprehension

Tompkins ch 8, Cunningham ch 10 Video Observation #2
Class 11:W
 Literature Circles

Tompkins ch 9 and 10, Cunningham 11
Class 12:Th
 Work on Phonics Activities/Study for Quiz/Videos/Literature circles/MEL 
Class 13:M
 Literature Circles

 Quiz 3 ch 7 and 8/ Video Observation #3
Class 14:T
 Guided Reading (GR) Explained
 Video/choose leveled books in class


Class 15:W     GR Video/Lit Circles finished
Lit Circle Packets due
Class 16:Th
 Study for Quiz/ work on Guiding reading Lesson Plan/MEL

Class 17:M
 Share GR lesson plans in group  GR Lesson Plans due/ Video Observation #4
Class 18:T
 Book-Talk in small groups 

Book-Talk assignment due/

Class 19:W
 Quiz in class 

          Quiz chapter 9, 10 and 11


Class 20:Th
 Phonics Activity Presentations due  IN CLASS

*MEL are due Sunday by 10pm from the week they were assigned in or else they are considered late and worth MAX of 5 points.  There is no MEL for chapter 1 as the Study Guide given in class on the first day will be used in place of it. It is worth 10 points completely filled out and brought to class on day due (July 10) and handed in. You will do MEL’s for chapters: 2,4,5,6,7,8,9,10,11.
Due Dates:

Study Guide:

Chapter 1 Study Guide: due in class by July 10

MEL:
Chapter 2: due by July 15

Chapters 5 & 6: due by July 22
Chapters 7,8 & 9: due by July 29

Chapters 10 & 11: due by August 5

Quizzes/Tests:

Quiz 1: Chapters 1 and 2: In class July 16

Quiz 2: Chapters 5 and 6: In class July 23

Quiz 3: Chapters 7 and 8: In class July 30

Quiz 4: Chapters 9, 10 and 11: In Class August 8

Guided Reading Lesson Plan:

Due in class: August 6
Literature Circle Packets:

Due in class: August 1
Book-Talk:

Due in class: August 7

Phonics Activities:
Due in class: August 9

Observations: Part 1 and Part 2

Video Observation Reflections: Part 1 ( each of the 4 reflections
1. Inside Reading and Writing Workshops: Due in class July 17
2. Fluency Rubric and The Joy of Conferring: Due in class July 24
3. Organizing for Literacy: Due in class July 30
4. Your Choice of the remaining videos: Due in class August 6
 Child Observation: Part 2(It doesn’t matter if you do this all at 1 time or separate them out. It also does not matter if they are done on the same child) 
1. Running Record: Due in class July 23
2. Assessment: Phoneme Segmentation Assessment pg. 274: Due anytime but by August 1
3. Assessment: Letter and Sound Identification Assessment pg. 276: Due anytime but by August 1 
4. Writing Sample: Due anytime but by August 1
5. Read Aloud: Due anytime but by August 1
Here are the questions, and the layout, for your four video reflection write-ups: 
Your Name
Write the Title of the Video

1.  Write a very brief summary of the video.  This should be a very short paragraph – maybe two or three sentences. 

2.  Identify three things that you will definitely implement in your classroom after watching this video.  Elaborate about how you will implement each one, what you use from the video, how you might change it, etc.  Are there additional things you need to know to implement it well?  Feel free to add whatever is important to you.

3. What literacy questions did this video bring to mind that we should discuss in class?

*** If your reflection is over more than 1 video, make sure you give a BRIEF summary of each of the videos. Also on question 2 you would not write 3 things for each video but shorten this to 1 thing for each video. For question 3 write a question for each of the videos. Remember BRIEFNESS is the key here. You do not get extra points for making it long. Just answer the questions briefly and make sure they have been edited. *****

To access the videos:

Go to Internet Tools.

Click on the link in the folder titled Video Observations or type this:

http://iii.library.unt.edu/record=b3991216~S12
Click on “Connect to Online Resource.”  You may need to input your EUID and password.

On the left side menu, click on Browse>All Videos. You can then type the title of the video you want to watch.  (Your choices are found at the end of these directions.)

Required and Approved Videos to watch as observations

Remember that you can stop and come back to finish watching these.

Go to the Internet Links, and then click on Video Observations. 

Choose Primary and you will find all of these:

Assignment One for in-class discussion:

***Inside Reading and Writing Workshops… 130 minutes

Assignment Two for in-class discussion:

**Fluency Rubric by Debbie Diller…   11 minutes

**The joy of conferring...  65 minutes

Assignment Three for in-class discussion:

***Organizing for Literacy … 117 minutes

For the fourth video write-up, you may choose from the remaining hours you will watch.

The remaining four (plus) hours can be completed by watching any of the following videos:


**Thoughtful Reading comprehension (adolescents) 100 minutes

**Launching Literacy Strategies … 109minutes

**Reading the World: Content Comprehension…   95 minutes

**Strategic thinking: Reading and Responding… 121 minutes

**Strategy Instruction in action… 136 minutes
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EDRE 4450--Essential Terms and Concepts

Literacy

Balanced literacy

Comprehensive literacy

Emergent literacy

Fluency

Phonological awareness

Phonemic awareness

Phoneme 

Alphabetic principle

Phonics

Alliteration

Rhyme

Onset

Rime

Automaticity

Word recognition

Word Wall

Read-aloud

Language experience approach

Efferent reading

Aesthetic reading

Comprehension

Expository text and structure

Narrative text and structure

Sustained silent reading

Concepts of Print

Running Record

Guided Reading

Leveled Books

Basal Readers

Literature Circles

Literature Focus Units

Some Concepts from your Linguistics course that you should know:

Consonants 

Vowels

Syllables

Phoneme

Morpheme

Language systems: semantic, syntax, phonological, pragmatic

Affixes: prefix, suffix

Syllable

CVC, CV, CVCe, Vowel pairs, Final Stable Syllable, R-controlled vowels

PROFESSIONALISM
At this point in your college career you are no longer just a college student.  You are expected to act and think professionally, i.e., like a teacher.  As a teacher it is essential that you develop professional behaviors so that they become an integral part of your demeanor.

Professionalism includes excellent attendance and punctuality. Teachers are expected to develop collegiality with other members of the profession regardless of personal feelings toward them.  Teachers are also expected to constantly seek new information to improve their teaching.

In this class that means that you are expected to listen to other students respectfully and take notes on what they are saying when it is something you hope to remember.  We can all learn from each other.  Some ideas you may hear from other students may be exactly what you need a few years down the road.  If you write it down, you will probably remember it or know where to locate it.  Other students’ questions may be exactly what you need to hear, too.  Please be respectful of classmates as well as the professor.

Technology is a wonderful thing and we all use it.  The classroom is not the proper place to use cell phones, text, use computers, etc.  Please put your phones on silent and do not text during class time.  Almost everything we do requires your attention- whether it is a lecture, a hands-on activity, group work, classmates speaking.  The use of the computer in this class is unlikely to be beneficial during class time.  If there are extenuating circumstances please let me know and I will consider it.  Obviously, if someone is ill at home, I have no problem with you having your phone on vibrate.  Just sit near the door and slip out when you need to.

In like manner, I consider this one of the most important classes you will take in your education career.  Therefore, when I see students doing homework for another course, doing puzzles of any kind, reading the newspaper, sleeping, etc., I am concerned that the student does not recognize the importance of this class.  I may not embarrass you in front of other students, but I will make a note of it as unprofessional behavior during class time.  Unprofessional behavior will result in a conference and a lowering of your grade.

Another aspect of professionalism is dress.  Whenever you go to schools be sure to dress in such a manner that no one will find fault with it.  In other words, dress more like a teacher and less like a student.  Don't wear jeans, even if the teachers are wearing them that day, or shorts.  Make sure your clothes are modest.  Tattoos should not be visible.  You don't have to get dressed up but you should look very nice.  The first impression you make cannot be taken back, so make it a good one.  You might want to work at that school some day in the future!  Or, that principal or teacher may work at a different school where you apply.  Keep your appointments.  Be on time or early.  Be prepared.  

Professionalism needs to become part of who you are so that when people meet you they know right away that you are a teacher.

Thank you for taking the time to read this and to put it into action.

Dr. Blanchard
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