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Internationally, as well as in Australia and New Zealand, the evidence is clear that girls in single-sex schools
benefit and they benefit significantly from a learning environment dedicated to girls. And it’s not just in terms of
their academic achievement but also in their self-confidence and approach to challenges and leadership. Study
after study has shown that girls from single-sex schools are more willing to take risks, ask questions, make
mistakes and be involved — skills that are advantageous for life success.

This is no coincidence; girls’ schools specialise in girls — tailoring every aspect of teaching and learning to girls,
purposely developing their confidence and potential, and empowering them to pursue whichever direction their
talents lead them.

It is a myth that single-sex schools do not prepare students for a co-ed life. Students from single-sex schools are
encouraged to participate in co-ed activities such as debating, music, drama, sport and academic programs that
are facilitated and promoted by their schools. Girls also socialise with boys at various school events and outside
of school, at home, on weekends and holidays. The factor that distinguishes girls’ schools, however, is that there
are no boys in the classroom to distract, discourage or intimidate girls from their learning.

The research cited below confirms the benefits that students and their teachers in girls’ schools experience every
day.

An Australian study found that the confidence of girls and boys attending single-sex schools is equal, despite
established research findings that girls and women are generally less confident than boys and men. The
researchers concluded that the emphasis on team sport and greater opportunities for leadership in girls” schools
are major contributing factors to the confidence levels of girls attending single-sex schools (Fitzsimmons, Yates &
Callan, 2021).

When comparing girls from a single-sex school with their peers in a closely matched co-ed school American
researchers found that girls from the single-sex school were more competitive than the co-ed girls and equally as
competitive as the boys (Laury, Lee & Schnier, 2019).

Another study comparing single-sex and co-ed students looked at their attitudes and confidence in STEM and
found that girls in single-sex schools have the most positive attitudes to maths, followed by boys in single-sex
schools, boys in co-ed schools and, lastly, girls in co-ed schools (Lee & Anderson, 2015).

Raising a confident, self-assured daughter who is comfortable with her body image is not an easy task these days.
Studies show that girls in co-ed schools have lower self-esteem and feel more pressure to be thin than girls in
single-sex schools (Cribb & Haase, 2016). Girls in co-ed schools are more likely than girls in single-sex schools to
fast, diet and go to other extremes often associated with eating disorders (Kim et al., 2018).

In contrast, single-sex schools encourage “improved self-esteem” and “psychological and social wellbeing in
adolescent girls” (Cribb & Haase, 2016) and all-girl classes help girls through the critical middle school years when
they are struggling with social interactions relating to adolescence (Hart, 2015; Hart, 2016).

When it comes to feeling safe and supported at school, the incidence of bullying for girls in single-sex schools is
markedly lower than for girls in co-educational schools across all six of OECD’s Programme for International
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Student Assessment (PISA) measures of bullying — including being made fun of, being the subject of nasty
rumours, and being pushed or hit — with a difference of up to 11 percentage points (MMG & AGSA, 2020).
While an American study found that less than one per cent of girls in single-sex schools experience bullying
compared with 21 per cent in co-ed schools (Johnson & Gastic, 2014).

All-girls schools also offer a safe space from gender stereotyping and sexual harassment. An Australian
study of five co-educational schools confirmed previous findings that sexual bullying behaviours are
commonplace within mixed-sex schools (Shute, Owens & Slee, 2016). A report released by South Australia’s
Commissioner for Children and Young People, found sexism and stereotyping are considered a “normal part
of school culture” in co-ed schools with incidents “generally not reported due to a belief that nothing can or
will be done about it” (Connolly, 2022, p. 18).

It's frequently reported that girls participate in STEM subjects at much lower rates than boys. However,
girls’ schools are bucking this trend. A Monash University study found that girls in single-sex schools are up
to 85 per cent more likely to study higher level maths and science subjects (Forgasz & Leder, 2017).
Graduates of girls’ schools are also more likely to show higher levels of science self-confidence, consider
themselves critical thinkers, score higher on measures of academic habits of mind, and demonstrate
stronger study habits (Riggers-Piehl, Lim & King, 2018).

While academic results should never be considered the sole measure of a good education, they are an
important indicator of success. Numerous studies from around the world demonstrate that students in
single-sex schools benefit academically from a learning environment free from gender stereotyping,
unconscious bias and the social pressures of a mixed-gender campus. An analysis of the PISA results
showed that girls from girls’ schools in Australia and New Zealand outperformed girls from co-educational
schools on all academic measures of science, mathematics and literacy (MMG & AGSA, 2020).

Students at girls’ schools are more likely to participate in sport; watch sport; take part in arts, music and
cultural activities; be involved in a volunteer activity; participate in student leadership activities; and take
part in environmental groups or activities (Mission Australia, 2020). Graduates of all-girl schools are “more
active in volunteerism”, “more interested in community development”, and believe it is “very important” or
“essential” to become involved in environmentally minded programs. They also “feel more prepared to
work and live in a diverse society” and are “more interested in political involvement” than their co-

educated counterparts (Riggers-Piehl, Lim & King, 2018).

Importantly, it should be noted that within the plethora of research related to single-sex education, there is
no evidence that supports the claim that girls or boys educated in single-sex schools are unable to socialise
with the opposite sex.

So what’s the bottom line on single-sex education?

Single-sex learning environments increase student confidence, provide a safe place for students to develop
their identities. Research from around the world provides strong evidence that girls-only education leads to
higher academic achievement, higher self-esteem levels, greater participation in STEM, and enhanced
career aspirations. In the absence of boys, teaching is tailored to girls’ learning needs and preferences, and
activities and academic opportunities are free of gender-stereotyping, empowering girls to achieve their full
potential.
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