
 

Connecting Accountability Systems to Supports and Interventions 

 

Intended Outcome of Session: Participants will be able to evaluate and design decision rules and accountability determinations in alignment 
with their overall vision, to identify target and comprehensive schools.  Participants will also surface questions their state will need to answer in 
connecting their system to supports and interventions for schools.    

Alignment to CCSSO Principles and Roadmap 

Principle 6:  
Diagnostic Review 

Main Point 

Include deeper diagnostic review to better connect accountability determinations and data analysis to a range 
of supports and interventions. 

Principle 7: Systems 
for General 
Improvement 

Build statewide systems of supports and capacity to promote continuous improvement across all schools and 
districts. 

Principle 8: Lowest-
Performing Schools 

Ensure significant, sustained, evidence-based interventions in lowest-performing schools. 

Principle 9:  
Continuous 
Improvement 

Establish systems of periodic review and continuous improvement in the state’s system of accountability and 
supports itself, to best advance CCR teaching and learning. 

Opportunities and 
Considerations for 
State Leadership 
 
Each state COULD… 
 

 Include state systems of deeper data analyses and school diagnostic, quality reviews to help determine root 
causes, identify resource and capacity issues, develop strong plans for continuous improvement, and connect 
initial accountability determinations to the most appropriate supports and interventions. 

 Consider how results from deeper data analyses and diagnostic reviews might affect accountability 
determinations/classifications for supports and interventions. 

 Build statewide systems of supports available to all schools and districts to enable evidence-based plans for 
continuous improvement. 

 Consider how these systems can promote the kinds of shifts in teaching, learning, and supports necessary to 
help all students master CCR knowledge and skills – including shifts toward personalization, competency-



based pathways, focus on “cognitive” and “metacognitive” skills, etc. and shifts to further build professional 
capacity and growth (e.g., high-quality professional development, teacher-leader career tracks and lattices, 
educator development plans). 

 Based on the state’s accountability system, identify and ensure significant, sustained, evidence-based 
interventions to dramatically improve school quality and outcomes in lowest-performing schools and schools 
with lowest-performing subgroups, and to do so on an ambitious though reasonable time frame. 

 Consider how the state’s system of accountability and supports might best evolve and improve through this 
period of transition and over time (e.g., with regard to measures, data reporting, supports, etc.).  

 Establish systems of periodic review and continuous improvement for the state’s system of accountability and 
supports (e.g., annually) based on information such as rapid-cycle feedback loops, data and evaluation, 
broader research, etc. 

ESSA Requirements 
 
Each state MUST… 

 ESSA requires for lowest-performing schools that there be a school-level needs assessment to inform plans for 
comprehensive support and improvement.  ESSA § 1111(d)(1)(B)(iii). 

 ESSA requires that states beginning in 2017-18 (and at least once every three years thereafter) identify for 
comprehensive support and improvement a group of lowest-performing schools based on the state’s 
accountability system, including at least the lowest-performing 5 percent of schools receiving Title I funds and 
all high schools graduating less than 67% of their students.  ESSA § 1111(c)(4)(D). 

 ESSA also requires that states beginning in 2017-18 identify for targeted support and improvement schools in 
which subgroups are “consistently underperforming” based on the state’s accountability system.  ESSA § 
1111(d)(2)(A). 

 ESSA requires that states and districts periodically review and revise as appropriate their state and local plans 
under Title I.  ESSA §§ 1111(a)(6)(A)(ii), 1112(a)(5). 

Elevating Equity  These deeper data analyses and diagnostic reviews can focus particularly on opportunity and achievement 
gaps, and enable greater analysis of access to key resources, school climate, and other variables that should 
be addressed to improve student outcomes, particularly in high-poverty, low-performing schools. 

 Providing a full system of supports can help connect accountability more fully to resources for evidence-based 
improvements, and can help address achievement gaps statewide, including within school, across schools, and 
across districts. 

 Both the focus on lowest-performing schools and lowest-performing subgroups can directly affect equity in 
closing gaps in opportunity and achievement. 

 Establishing systems of periodic review and continuous improvement can help ensure that accountability and 
support strategies have greater impact over time, including on equity. 

Resources/Examples Resources: 
 UK inspectorate model 



State Examples: 
 Alabama, Kentucky, Michigan, and Vermont 
 CORE  

Issues and Questions 
to Consider 

 How will a state determine the lower-performing 5% of schools, and how does this process align with a state's 
vision for its accountability system and its education system?  Specifically, how will a state define "consistently 
underperforming" schools?  

 How will a state determine which indicators/metrics are for accountability purposes, and which will inform 
school supports and interventions?   

 What, if any, additional measures will the state collect for supports and interventions purposes? 
 Will a school that is not identified as “lower-performing” receive support for low performance within sub-

groups and on other measures identified by the state? 
 What models exist for implementing deeper analyses and diagnostic reviews that connect to accountability 

determinations/classifications and related supports and interventions? 
 What are models for engaging stakeholders meaningfully and productively in a school-level needs assessment 

and other periodic reviews?  
 What role will the state, district, and school play in developing and implementing these processes? 
 What are the most effective state roles in building statewide systems of support?  What do districts, schools, 

and stakeholders most need from statewide systems of support? 
 How will a state enable the use of evidence-based supports and interventions, including those meeting the 

first 3 tiers of evidence? 
 How will a school exit from the comprehensive support and improvement status?  
 How can states establish systems of periodic review and continuous improvement that can help shift culture 

toward learning systems that can best advance CCR outcomes over time?  

Next Steps  Each state should determine and implement a statewide system of continuous improvement that all districts 
and schools must engage.   

 States should establish a vision that the state, its districts, and schools will pursue. 
 Define a very short list of clear and compelling goals for the system to achieve.   
 The state should define the leading performance indicators that will guide action at all levels.   
 All districts and schools should engage in periodic internal analyses as well as external quality reviews for 

districts and schools that are identified as low performing.  Schools and districts that are not identified as low 
performing can opt for external quality reviews at their own initiative. 

 

 

http://www.alsde.edu/sec/rd/Plan%202020/Alabama%20PLAN%202020.pdf
http://education.ky.gov/school/Pages/default.aspx
http://www.michigan.gov/mde/0,4615,7-140-28753_38959---,00.html
http://education.vermont.gov/education-quality-review
http://coredistricts.org/school-quality-improvement-system-waiver/

