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Fired Up Structured Note Taking: Keeping Students “En Route” to Success!

Essential Question:  How do educators keep the fire burning hot?

Main Idea: 

Major Supports: Class Notes: 

Assumptions:

Important Quotes:



USMAPS
United States Military Academy 

Preparatory School

The purpose of  the United States Military Academy Preparatory 
School (USMAPS) is to prepare candidates selected by the United States 

Military Academy Admission’s office for the academic, physical, and 
military challenges of  the United States Military Academy at West 

Point. Selected students (Cadet Candidates) are high school graduates or 
enlisted personnel from the Active, Reserve or National Guard force.

Joshua Salisbury
Email: joshua.salisbury@westpoint.edu

Phone: 845.938.1938

mailto:joshua.salisbury@westpoint.edu




TYPICAL DAILY SCHEDULE
Morning:
5:30 Wake Up 
6:30-7:15 Breakfast
7:45-11:50 Class
Afternoon:
12:00-1:00 Lunch
1:00-2:00 Additional Instruction/ Afternoon Study Period
2:00-3:00 Physical Education / Military Science
3:15-6:00 Intramural, Club or Corp Squad Athletics
Evening:
5:30-7:00 Supper 
7:15-9:15 Study Barracks
9:30-10:00 Cadet Duties
10:00 Taps
10:30 Lights Out

*CADET CANDIDATES MUST: 
• Go to class
• Remain attentive in class
• Hand in assignments 
• Be respectful at all times
• ….in short, act like perfect students!

Cadet Candidate Life



USMAPS English

Mission: Prepare Cadet Candidates to succeed at USMA. 
The department will accomplish its mission by enabling 
Cadet Candidates to do the following:

I. Write out-of-class and in-class essays that are strong in substance, 

style, organization, and correctness, all of which result from the 

process approach to writing.

II. Read critically. Instructors will challenge students to read 

sophisticated, college-level pieces in an effort to better prepare 

them for standardized testing and the rigors of USMA’s curriculum.

III. Speak effectively in class discussions and oral presentations. 

Students will deliver at least two formal speeches and a recitation in 

addition to regular class discussions.

IV. Maximize their potential on the reading and writing portions of 

standardized tests. All students will take/retake the Scholastic 

Aptitude Test (SAT) in an effort to gain admission to the academy.

V. Document their submissions properly using Modern Language 

Association (MLA) format.



Course Guide 
Objectives

1) Organization and Application 2) Active Reading
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- Students will utilize modeled 
organizational techniques to 
appreciate the value of 
orderliness and become effective 
managers of academic course 
material.  
Notebook
Notes
Efficiency
Autonomy  

- Students will use a structured 
notes sheet to engage in active 
reading which will help increase 
reading comprehension and 
written response quality.
Essential Question
Main Idea
Major Supports
Assumptions
Important Quotations
Class Notes
Autonomy
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1) Notes check

 Daily, sporadically, etc.
 Check to see if the boxes are 

“full.”  I will often begin class 
discussions by asking a 
student to read from his or 
her notes.

2) Course guide check

3) Written Assessments

1) “Boards Check”

2) Course guide checks

3) Writing Exercises

4) Essays
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1. Structured Notes
2. Writing Exercises
3. Class Discussions

1. Class discussions
2. One-on-one instruction
3. WACAs



Organization
Student

1. Bound and hole 
punched 

2. Contains all course 
documents

3. Structure
Syllabus

• Objectives
• Assessments with point 

breakdown
• Calendar of events
• Essential questions

Major Essays with 
Rubrics
Speech Prompts with 

Rubrics (Easy Grading!)
Structured Notes Sheets
Readings
Writing Exercises
Notes Pages
Reference Material

*Electronic notebooks are 
in the near future…

Educator

1. All components from 
student course guide

2. Gradebook
3. Assessments
4. Notes
5. Planner
Lesson Prep and Planning

Serve as a 
Model for 
Students!



Active Reading
- Structured Notes’ Connection to Syllabus
- Students must read the syllabus for objectives and essential questions  
- Must use text index to find reading assignments



Survey: 

The course guide was…
• Extremely helpful
• Very helpful
• Somewhat helpful
• Not so helpful
• Not at all helpful

~Results~
64.3% responded “Extremely helpful”
32.1% responded “Very helpful”

N= 93 students

“I need help with writing 
notes in class and also 

getting to the point where 
I can understand what the 

author's main idea is on 
my own.” 

Student feedback: 

Student Samples



“The course guide 
helps a lot; it 

makes you read the 
passage and 

actually try to get 
an understanding.” 

Student feedback: 

Student Samples



“I liked having to do the work 
on my own and then 

discussing it in class the next 
day. The course guide was my 
favorite method of class work 

by far.”

“Chapter 
summaries are 

extremely helpful 
to refer to during 
WPRs [exams].”

Student feedback: 

Student feedback: 

Student Samples



Student Samples

“I learn best by 
talking through it… 

[Y]ou showed us 
different ways to 

approach essays and 
WACAs.”

Student feedback: 

“I like that the 
instructor has a course 
guide that laid out the 
class layout. I also like 
the in class WACA with 

direct feedback.”

Student feedback: 

Written 
Response

Writing 
Exercises

Note taking
Class 

Discussions

Active 
Reading



How do we keep this fire going?

How can I make these techniques 
work in my classroom?

How can I inspire students to use 
these methods in other disciplines?

Limitations:
1) Initial preparation
2) Course guide construction!
3) Students lose course guide
4) Electronic frontier
5) Why not binders?
6) Instructor energy
7) Enabling vs. Scaffolding vs. Autonomy 

Discussion
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