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Dedicated to: 
 
 
 
 

 
My dear wife, 

three daughters, grand-daughter and son in law 
who all keep saying: start writing something! 

 
 
 

Here it is… 
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Effective Use of this Tool Box 

 
“Let not many of you become teachers”, warns the Bible; and with good reason. Teachers 

stand accountable for their character and impact on those who sit before them.  

 

Yes, standing or sitting as a teacher before people takes courage. Nonetheless, this took-kit is for 

all those who do dare to teach adults…anywhere…anytime-despite the risks! From emerging 

adults to seniors (yes even us seniors can learn!) and every age group in between, this tool kit 

provides effective teaching methods for teaching all adults. This tool kit equips teachers of adults 

in a wide range of settings:  seminary or college classrooms, small groups, adult Bible classes, 

retreat events and even a cross cultural travel experience or field trip closer to home. Remember: 

those with a hunger to learn a subject will also have a passion to study their students. 

 

However, up front I want to make it clear: We offer here methods intended to transform 

character, not merely transmit content. We desire to transform adults into maturity in 

Christ! 

 

 
 

 

Furthermore, we take the Apostle Paul’s commitment seriously when he engaged robustly in 

teaching “…we proclaim, we admonish, we teach, we encourage with all the energy Christ so 

powerfully works in me”. (Colossians 1:28-29). His goal stood clear- to present everyone mature 

(complete and “teleios”) in Christ. 

 

This manual has two parts. The first part focuses upon essential principles for teaching adults, 

including both selected current educational theories and biblical foundations. The section includes 

short summaries of selected adult learning theorists, some secular and some faith based. Each one 

comes with further reading options at the end of the summary. The second part offers a dozen 

teaching methods with adults in all kinds of settings. Each method includes both its inherent 

benefits and limitations. I recommend that you review and reflect upon the foundations in the first 

section, then try experimenting with some of the methods offered in section two.  

 

 

 

 

While drawing upon recent research in adult learning theory, this 

tool kit also remains rooted in sound biblical truth and outcomes. 

After all, the very essence of the church’s mission is captured in the 

words of our Lord: Teach them to Obey. Such adult learning advances 

well beyond the simplistic, “teach to know”, “teach to repeat” or even, 

“teach to teach others”. Rather, such teaching/learning seeks a lifelong 

obedience to Christ and thus fulfils the mandate- teach to Obey! 
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Jack Mezirow: Transformational Adult Learning: 

 

Passive Listeners or Active Learners?  

 

You have experienced this: the class sits before you passively listening rather than engaged with 

the subject. Despite all your own enthusiasm and preparation, their eyes seem glazed, they seem 

disinterested and bored. At such times (and we have all had the experience) remember: how we 

teach is as powerful as what we teach. Yes, you are excited about the content and you worked 

diligently to prepare, but teaching is more than transmission of knowledge. Ninety percent of 

effective teaching is the teacher. Therefore, the effective teacher of adults gently but intentionally 

invades the mind of the participant; and thus, engages in a “dialogue with the soul”.  

 

But, how do we move from passive “sitters” to active seekers? In the last few decades, adult 

learning theory has exploded into a thorough if not complex field of study. One such area, called 

“transformational learning”, has easy parallels to spiritual growth and maturity.  Transformational 

learning focuses upon changing how we see our world and ourselves. Far more than transmitting 

facts and knowledge from one head to another, transformational learning pursues change that is 

sometimes dramatic (epochal and decisive, like spiritual conversion); or more often, incremental 

(such as daily spiritual growth, “precept upon precept”).  

 

Transformational learning, developed as recently as 1998 at Columbia University by Dr. Jack 

Mezirow, assumes two dimensions to adult learning: habit of mind and point of view. Habit of 

mind includes entrenched assumptions that adults employ to interpret life’s experiences. These 

habits of mind are often stated in “truth-isms”- long cherished assumptions held by the person. 

You may have heard these declared by adult learners. Some examples might be, “a leopard cannot 

change its spots”, or “you get what you deserve”, or “God is good all the time”; or “I deserve the 

best” and countless more, some less biblical than others. You and I even have some! 

Be advised: All adults come to the teaching moment expecting to have their habits of mind 

or convictions reinforced. I remember the older man who announced to me at the beginning of 

class, “there is nothing more I need to learn from the Bible. I have heard it all.”  

One very common habit of mind is ethnocentrism- the conviction that my worldview is the 

correct one because this is the only perspective I know. The list of such mental convictions is 

endless; suffice it to say: all adults have deeply entrenched habits of the mind, some good but 

others needing change; and herein lays the challenge of teaching adults. 

 



7 
 

  

Point of view, the second dimension offered by Jack Mezirow, emerges out of habits of mind. 

These are specific ways in which we act in light of deeply held values. Because of habits of mind 

or deeply held values, we behave and react in certain ways. Fortunately, Points of view are more 

flexible than habits of mind.  I can change my actions (i.e. point of view) without actually changing 

foundational habits of mind. However apart from a truly changed habit of mind (what we can also 

call “convictions”), any apparent behavioral shift is coerced, grudgingly given and easily 

reversible.  

Romans 12: 1-3 illustrates this pattern. Transform your mind (habits) through obedience 

(point of view and actions) under the submission to God’s Word. Transformational learning, then, 

seeks to change both entrenched “habits of the mind” and the related “points of view”. But, 

how do we achieve this?  

But how do we change these deeply held convictions? Mezirow proposed four processes 

to achieve transformational learning. Keep these in mind when teaching adults. Good adult 

learning begins with the student’s personal life experience and their need to explain as much of 

life as possible…well, as much as we can in an hour! Good adult transformative learning is often 

triggered through a disorienting problem: the death of a loved one, loss of a job, interaction in a 

classroom, new people in the church that do not “fit”, a cross cultural experience, even a robust 

dialogue in the classroom. In short, either such change happens around a planned classroom event 

or, more likely an unplanned life experience. Sometimes these disorienting experiences can be 

created in class through the use of case studies, role play and other more affective and even 

disconcerting activities. 

 

The second stage of transformational learning includes a critical and candid reflection 

upon selected experiences- either events from life or experiences triggered in class. In short: what 

happened here and why? Combined with this, the third stage includes dialogue with other people 

about the experience and the ever present need to assess life in light of Biblical truth and the input 

from others. Remember: good adult learning that leads to spiritual transformation always takes 

place in community- adults learn together; especially in small groups. The fourth and final stage 

of transformational learning includes attempts at new actions and renewed obedience in my 

chosen habits of mind. This final stage is reminiscent of Christ’s command: teach them to obey!  

 

Old Testament Jewish thinking was a classic example of 

ethnocentrism- a habit of mind that continued even until the 

disciples asked Jesus, “will you now set up the Kingdom of 

heaven”, assuming an earthly and political kingdom with Jerusalem 

at the centre. We all live with some features of ethno-centrism; the 

tendency to see life and truth through our own lived culture.  A little 

“Archie Bunker” lives in all of us! 
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Alexander Bloom Cognitive Taxonomy1 
 

Alright, you are getting ready to set out the learning goals for the next teaching event. What 

impact do you desire to make on their critical thinking? Deemed the most foundational of all 

domains, critical thinking progresses from lower and basic learning to higher levels of 

comprehension….However, with the advent of data collection strategies (gigabytes etc.) this is no 

longer the most basic of knowledge levels…we now have information collection as a new level of 

sorts.. Stored data is not the same as knowledge.  Bloom’s taxonomy represents a standard 

approach to critical thinking that moves well beyond simply “stored data”.  His stages are as 

follows: 

1. Knowledge: this level simply means the person knows the answer to a question and has a 

memorize response. Romans 12:1-3 

 

2. Comprehension... now understanding the concept, the student can put the concept into 

their own words and world… John 3:16 goes beyond simply stating the verse or the fact... 

can they move beyond this to application, or ability to put this in their own words… 

 

3. Application and therefore can do something with this.... I not only know the verse and 

its meaning...I have actually trusted Christ...now am actually living Romans 12. 

 

4. Analysis: the ability to look at something and the ability to analysis…why does this work 

and why is this needed... why is this important to live out Romans 12 etc.. 

 

5. Synthesis...ability to pull this together and apply the concept to another setting...now 

ability to take the concepts and apply to another ministry or part of my life The key 

approach in the development of synthetic questions is to compare two ideas, passages, etc., 

which are different, contradictory, apparently unrelated, or need reconciliation. A 

beneficial form is: "This writer or passage says ..., but that writer or passage says ... Which 

of these is better? How can both these be true? Why? 

 

Synthesis Questions…A key approach to developing analytical questions is to compare 

two ideas, passages, etc., which have points of similarity. Consider for example Philippians 

2:6-11. Some possible analytical questions might be: 

 Compare Philippians 2:6-11 with Mark 10:42-45. In what way should Christ's 

model of humility be expressed in the lives of believers? 

 In what ways are the stages in the descent of Christ recorded in 2:6-8 reflected in 

the stages of His glorification in 2:9-11? 

 What is the relationship between Christ's example in 2:6-11 and Paul's teaching 

on Christian unity in 2:1-4? 

 How might I live this out this week… 

                                                      
1 See the appendix one for a  detailed model of Bloom’s taxonomy 
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6. Evaluation.... to see the value of this concept that you will prove what is the will of 

God….Each one is a higher level of learning....we seem to be stuck on the lower levels and 

need to move to higher levels of learning 

 

The key approach in developing evaluative questions is to ask some or all of the 

following questions: 

Has this a real impact upon my life??? "Can we believe this? Is this acceptable? Is 

it realistic? In all seriousness can it be applied today? If we did it, what problems 

and/or benefits might result?" Some possible evaluative questions for Philippians 

2:6-11 might be: 

Is it realistic to ask someone to humble him or herself to the extent described in 

Philippians 2? Won't other people take advantage of this? Explain. 

What are the main factors which prevent us from following Christ's example of 

humility? Don't you think these reasons are good and healthy? Isn't there a danger 

of becoming like a "doormat" which everyone walks on if we don't assert ourselves? 

Discuss. 
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David Krathwohl: Taxonomy of Affective Learning 

David Krathwohl offered a taxonomy of affective learning which continues to guide committed 

teachers in understanding the roles of emotions, attitudes and motivations in learning. Krathwohl 

proposed several stages that adults move through before they truly own a concept.  

 The first stage of affective learning is Receiving - being willing to receive (or attend to) a 

particular viewpoint. Unless students pay attention to what a teacher says, rather than allowing 

their minds to wonder off to the film they saw on television last night, the effect of the 

instruction given is negligible or non-existent. If you don't pay attention to something, you 

can't learn it. 

 

 But passive receiving is a rather poor sort of learning. We want students not simply to pay 

attention but to move to the level of Responding - where not only do they listen but they 

actually do something with the material, entering into classroom discussion, asking intelligent 

questions, or even discussing key points with the instructor after class. Responding is either 

verbal or behavioural 

 

 But serious instructors are not satisfied even with responding. They long to see their students 

move to Valuing - where the students have wrestled with a perspective and come to express a 

preference for the particular viewpoint expressed. They own truth! 

 

 But expression of preference is only meaningful when Organization takes place - where the 

students organize what they value into priorities, resolving conflicts between them, and 

creating a unique value system. This now begins to shape their life priorities…you sense some 

rearranging of money and hours and schedules 

 

 The final goal is Characterization - where the student builds his or her life around the particular 

viewpoint and its value system. We see the changes in their life and the maturity it brings. 

 

 

 
  



11 
 

Larry Richards: Hooking the Learner: 

 

Over forty years ago, Larry Richards developed a process for teaching adults in the church- a four 

stage process that resembles the process outlined by Mezirow. Richards dubbed these stages: 

Hook…Book…Look…Took. (for details, see Creative Bible Teaching, Moody Press 1998). Lois 

Lebar: “content without context is empty; context without content is blind” as quoted in Robert 

Pazmino Principles and Practices of Christian Education 

 

These stages intend to engage the learner in true transformational learning: 

 

1. Hook: Having prepared the lesson and absorbed the truths for yourself, now comes the 

vital time to prepare how this lesson will transform the participants. Stage one-Hook-

begins where the student is now, rather than where you want them to be later. Hook affirms 

their life, their concerns. Perhaps they have received a doctor’s decision about a health 

issue, or they are worried about a child, a broken relationship or a long standing painful 

experience that nags their mind. Or conversely, perhaps the student had a good week with 

above average sales numbers or a positive relationship with an adult child. If the learning 

event takes place on a short term mission assignment at day’s end, perhaps they are 

reflecting upon what has happened today. In short, Hook begins where they are. Good 

hooks get attention, they surface real needs to life issues and focus upon the feelings and 

questions of adults where they are now. A good hook builds a bridge between where the 

student is currently and where you desire them to go. In this stage, the Holy Spirit works 

on you to prepare you for this occasion. 

 

2. Book: Assuming your learning event focuses upon a biblical passage or theme, the second 

stage moves to the text(s) that will be considered. This stage can be a short lecture, a 

handout, a set of self-study questions or any method that gets the class into the biblical 

text. It may simply be a review of last Sunday’s sermon, if the study is a follow up to the 

Pastor’s message. In this stage, the Holy Spirit teaches us all through His Word. 

 

3. Look: When the participants have grasped the passage(s) and its enduring truths, the third 

stage of Richard’s process includes exploring implications for current life situations. This 

step takes the student beyond lower levels of knowledge acquisition and seeks to ensure 

they discern the applications of the text to their lives. This stage can draw from their own 

life experiences, the use of case studies, role play or other such methods that seek to get 

beyond the basic, “Teach to Know”. In short, Look explores implications for our lives 

today. In this stage, the Holy Spirit enables us all to find the applications to our lives 

through His convicting, comforting and clarifying work 

 

4. Took: Using sales language, this fourth stage seals the deal and asks, “what will I do with 

this in my life this week?” Unless we plan to change or apply the truth, such transformation 
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will not happen automatically. In this fourth stage, the Holy Spirit accompanies each of us 

as we leave the class and begin to apply the truths to our lives. 

 

These four stages move the teacher and student from the present (HOOK) to the past (BOOK) 

back to the present (LOOK) and well into the future (TOOK). The teacher is a participant in the 

journey, sometimes acting as a tour guide and other times fully engaged as a student in the journey. 

Far more than a travel agent who sends others on a trip, the teacher acts as the tour guide, fully 

engaged in the experience with the class. As you plan the next lesson, think about how this pattern 

can be helpful; it does take time and practice, but the process fits very well with how adults learn. 

 

….The “Other Teacher”: Finally, I add an essential word about the role of the Holy Spirit in 

adult teaching events; a biblical truth obviously not considered in secular adult learning theory. 

Remember: two teachers are always present in the learning moment- you and the Holy Spirit who 

guides us all into all truth. He convicts, instructs, empowers, comforts, gives new insights and is 

personally engaged in the spiritual growth of all people, including the teacher. Truly He alone 

changes habits of the mind. Therefore, alongside well defined learning outcomes and intentional 

learning methods, a good adult teacher prays for sensitivity to the ongoing work and presence of 

the Holy Spirit.  

 

To be clear: good adult teaching remains intentional in its desired learning outcomes yet flexible 

in the methods employed. With this very brief introduction to adult learning theory, we offer in 

this tool kit selected teaching methods for you to use (there are many more!). I am deeply indebted 

to several resources, all of which we note in the bibliography at the end, but with special reference 

to Marlene LeFever and her book Creative Teaching Methods. I am also indebted to hundreds of 

former college and seminary students as well as countless adults in the local church who have 

allowed me to experiment with them and learn about teaching adults… With an admitted note of 

sarcasm: sometimes we teach adults like we hit a baseball- swing at anything and hope we 

hit something. Use these methods wisely and with clear grasp of your intended learning 

outcomes. 
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Before you Teach: Seven Critical Questions To Ask Yourself  
 

Ken Gangel offered these questions for those who teach adults; and while these were primarily 

addressed to college/seminary teachers, these seven questions help with lesson planning. Prepare 

with these in mind: 

 What do I/we want the students to learn in this time and place?2 

o Cognitive- critical thinking and knowledge 

o Affective- how they feel and what they deeply value 

o Social- how they act around others 

o Behaviors- how they behave, even when alone 

 

 Why is it important, even essential that they grasp this truth? 

o What is the urgency? 

o What previous assumptions might I need to challenge or deepen? 

o How will this shape their life: short term and or long term 

 

 What do I/we want them to do with this truth or experience? 

o Where will this apply in their life and/or ministry? 

o Pass an exam, improve  their marriage; 

o Enhance a skill or change an attitude; 

o Increase knowledge, deepen affection, improve prayer life, etc. 

 

 Realistically, how long do I/we want them to know/live this? 

o What can I expect is the realistic shelf life of this learning experience? 

o Til the exam or til death or ???? 

 

 What is the best environment in which to learn this truth? 

o Sometimes we cannot learn in a room with chairs and whiteboards. 

o The world is often the best classroom.. 

 

 How will I/We Measure the outcomes? 

o Will I measure this, or how will they let me know how it went; or will we simply leave 

this with God! 

o Will others see and measure? 

 

 What provisions have been made for various learner levels? 

o Age, gender 

o Adults learn better or less because of their relationship to the teacher (like or not like-

connect or not connect?) 

o Cognitive level 

                                                      
2 See the following pages for various levels of learning outcomes with some practical suggestions on measurement 
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Advice from my Mentor: Ted Ward 

 

I also offer here some enduring advice from Dr. Ted Ward, a significant mentor who shaped my 

convictions about teaching methods. I remain indebted to his thinking as outlined in several articles 

included in With an Eye on the Future: Development and Century- Essays in honor of Ted Ward  

1. Adult Learning cannot be coerced; only coached. Motivation to learn comes from 

inside the adult learner in partnership with the Holy Spirit. Whatever the reason or 

combination of reasons for wanting to learn, these do not come from the teacher or the 

school or anything external. Nonetheless, the teacher has a significant role in helping the 

adult learner to discover and identify those internal interests and needs that birth true 

learning. Appropriate teaching methods are central to this coaching role. 

 

2. True transformational learning comes about as the experiences of adults and their 

explanations of those experiences intersect with today’s experiences. This interaction leads 

the adult to either re-evaluate held convictions; or alternatively, reinforce previous 

convictions. Above all, God’s revealed Word, studied in community, becomes a litmus test 

for much of my interpretations of experiences whether past or present. 

 

3. The Hebrew word for learning (LAMAD) is the same word for teaching. These two 

activities (learning and teaching) are best experienced when intertwined in a continuous 

dialogue rather than sequential or separated. Teachers are learners, learners are teachers.  

 

4. Learning about oneself and personal experiences is a lifelong yet essential feature for 

Christ-like maturity-any method is merely a means to achieve this lifelong pursuit. 

 

5. Often, deep adult learning takes place outside the structured classroom; but is triggered 

by what takes place IN the classroom. Methods help to birth this “out of class” learning. 

 

6. Cross cultural experiences, either across the street or around the Globe, are remarkable 

ways to break out of an adult’s myopic worldviews- especially about biblical truth; thus 

we include cross cultural experiences as one of the primary methods. 

 
Experiences shape the adult learner’s perception of truth.   

In fact, for adults, perception is as powerful as truth itself. Good adult  

teachers coaches students to rethink these perceptions of experiences  

in light of God’s Word. Effective teachers remain aware of the  

influence of experiences and emotions and seek to apply biblical truth  

into their life setting. True biblical, transformational learning  

embraces all aspects of the student: head, heart and hands.  

 

 In the Hebrew 

language, the same 

word (LAMAD) is used 

for both learning and 

teaching. The two 

activities are thus 
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“…we proclaim, we 

admonish, we teach 

everyone with all 

wisdom so that we 

may present everyone 

fully mature” 

Colossians 1:28 

“Teach them… 

TO OBEY All That I 

have Taught You. I am 

with You until the end 

of This Aon” 

Matthew 28 
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Measuring Adult Learning 

 

The very thought of measuring transformational change may seem unspiritual to some- after all 

we should leave that to the Lord Himself! Who am I to discern what is happening in the souls of 

participants? And, even if we do embrace the importance of assessing learning outcomes, how do 

we actually achieve this? Are we supposed to give exams to adults or demand homework? 

 

Our impetus for measuring outcomes originates with the Apostle Paul who employed his three part 

assessment (faith, love and hope) in evaluating churches and people. We see this template used in 

the opening lines of almost all his letters to churches in the New Testament. Paul took spiritual 

assessment seriously, and so should we. Foremost of all, adults need to be part of their own spiritual 

assessment, and so we urge teachers of adults to welcome participants into the assessment process 

itself- candid, transparent and confidential feedback. “This learning event impacted me in the 

following ways?” is a simple way of receiving feedback, either confidentially or in community 

with others. 

 

We propose there that spiritual change occurs in five domains- keep these in mind when assessing 

the effectiveness of a teaching event.  First, and often overlooked in assessment, we need to give 

some attention to the physical change in the participants. Some courses are obvious in this regard- 

addictions recovery classes, weight loss clinics, exercise classes and others. Even though your 

material may not always have health change as a learning outcome, keep this one in mind. Far 

more frequently, we assess intellectual change or higher levels of critical thinking. The taxonomy 

by Bloom on the next page is a standard template for assessing mental or cognitive changes. Use 

it in your assessment of the learning event.  Also, we need to pay attention to the affective domain- 

admittedly a more complex part of transformational learning. Affective changes note the impact 

of the learning event upon my emotions- greater awareness of them, heightened attention to having 

more godly emotions. The second taxonomy that we include by Krathwohl provides examples for 

this domain. Also, note the resource found in Peter Scazzero’s book Emotionally Healthy 

Spirituality (Thomas Nelson publishers, 2006). Fourth, adult learning notes changes in social 

changed behavior towards others, both within the church and the world. How does this learning 

experience impact my love for others? Finally, and one of the ones we most often assess, spiritual 

transformation pays attention to moral change- actions, decisions and priorities within my life. 

This can include improved skills such as sharing my faith, leading a meeting. The progression 

moves from observation others, to first attempts, to increased performance and skill to competence 

and the ability to teach others.  Moral change can also be seen in new priorities and disciplines 

such as improved prayer life, use of gifting and abilities within the church. 

 

For a more complete treatment of assessing transformational learning, take note of the excellent 

book by fellow Canadian Gary Newton called: Heart Deep Teaching. See the bibliography for 

details. 
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Tool Box of Selected Teaching Methods 

We depend upon the Holy Spirit, but we intentionally use a variety of methods in order to enhance 

learning. Here are a few of the more popular and a few other more daring methods. Have fun! 

Lecture: 

 

Best Practices 

1. Jesus used lecture- we call them sermons. 

2. Structure the lecture with a clear outline. Use good diction, grammar and passion. Hone 

your speaking skills well.  Connect with the audience well and watch carefully for their 

engagement. 

3. Begin with a summary of what you desire to accomplish in the learning event, but please 

make it more meaningful than, “ our goal is to get through ten verses” or “our goal is to 

finish the lesson.” Let the students know what you desire for them in this event; 

4. Gauge your time well and use a clock as necessary. Drop material if there is no time and 

manage as you go along. “we cannot cover that material today.” 

5. Lecture for about twenty minutes but then stop with intentional questions…give their 

minds an opportunity to catch up. 

6. Use handouts or some other means of visual learning 

7. Stop for occasional diads or triads (“what did you hear in the last thirty minutes”) Or in the 

lecture today what struck you most? 

8. Ensure that the students have some opportunity for active learning…most popular is taking 

notes. Even if only a few places in the presentation… 

9. Demonstrate your own affective and behavioural grasp of the lesson (ie “here is what I 

love about this text”; or “ I am working to apply this to my life in this area”) 

Perils 

1. Lecture is overused, in some cultures assumed to be the ONLY way. Some assume it is 

the premier way to communicate content. However, it often results in passive learners, 

even despite the best intentions of the lecturer. 

2. Lecture assumes all people learn the same way that the teacher did; it is often used in 

predictable ways, “let us begin where we left off last time….” When tone and illustrations 

vary little, the student drops off. 

Lecture remains the most common method; and yet offers only a one 

way, teacher centered, but very efficient means to present content. It 

should be coupled with visuals such as handouts or power point slides. 

Sermons are, in fact, lectures as are other formal presentations. Despite 

its popularity and sometimes preferred learning style for some, lecture 

has limitations, even for the best presenters 
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3. Lecturers do not know when to stop talking. They are enamored by themselves and their 

content and their own thought process. They sometimes forget there are other people in the 

room who want to speak and engage the topic 

4. We sometimes sarcastically complain, “ Don’t lecture me!” It provides only one point of 

view- often authoritatively; and even if we claimed to present alternative views, our own 

opinion will dominate. Diversity is missing 

5. Lectures only engage the ears and seldom the eyes or the other senses. We are confined to 

the experiences and passions lived by the presenter 

Promises: 

1. Lectures are good for the transmission of large bodies of knowledge-if well organized. 

We can hear the passion of the teacher in the presentation 

2. Can be done in a short time…no limit….but be wary of over one hour… 

3. Lectures are appropriate if the subject is deemed important to the student and the 

participant. “ I want to hear her lecture on______” 

4. Lecture allows for a thorough, authoritative approach to a topic 

 

 

  

Use some form of visuals when 

lecturing: an object, power point, 

handout, anything to assist those ever 

present visual learners who discover 

truth with their eyes not their ears 
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Asking Questions and Discussion Groups: 
 

Asking questions of the group is a means to ensure participants are engaged and mentally grappling 

with the content. This moves beyond the very teacher centred method of lecture….this is one step 

along the journey towards student focused learning. Jesus asked dozens of questions and provides 

us with some insights on how to use questions: 

 

A. Luke 9: 18 “Who do the crowds say that I am? Who do you say that I am?” 

This series required that the disciples had listened to conversations around them. Jesus encouraged 

them to view the world as a place for research and learning. He took the outside world and brought it 

into the classroom. However, then he urged them to evaluate the reflections, integrate what heard in 

the world with what heard from Him, and then come to a conclusion. Application: urge small group 

to listen to the spiritual opinions of people about Jesus  

 

John 5:6   “…do you want to get well?”; Luke 18: 41  And Jesus said to the blind man, “What do 

you want me to do for you?” 

These seemingly odd questions actually give credit to the personal needs and desires of the person. 

What do you need from this encounter. The dignity of the person to be involved in the learning 

process. Application: Asking people how we should pray for  them, rather than assuming what 

they need 

 

Matthew 12:1-12 “…haven’t you read what David and his companions did when they were 

hungry…haven’t you read in the Law that on the Sabbath the priests in the temple desecrate the 

day…if any of you has a sheep and it falls into a pit on the Sabbath, will you not take hold of it…” 

The Pharisees here seek to challenge him (again, a confrontation over a point of the law!). Jesus asks 

questions to get them reflecting upon both the Scriptures and also their own lives. The questions seek 

to force the Pharisees to face their own selective interpretation in order to win an argument. Jesus 

takes them back to the Scriptures. But also, he incorporates their own lives as a point for 

reflection…You do this yourselves. Application: What do the Scriptures say about this situation, 

rather than what we have heard or assumed… 

 

Matthew 21:31   “which of the two did what his father wanted?” 

Evaluative with subtle if not obvious personal application. Application: what practical action steps 

do we find in this passage? What should we now do? 

 

Luke 10: 26   “what is written in the Law? How do you read it?” 

This lengthy series of questions actually begins with a challenge. The man tried to ask a difficult 

question to trick Jesus. He wanted a debate and an argument. Paul urged Timothy to get beyond 

endless controversies. The goal of our learning is changed lives (1 Timothy 1). Application: Jesus 

moves the man from debate and talk about the Law, to his own personal interpretation, to a 
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story about the good Samaritan, to a reflection upon the story and finally, an action. Go and do 

likewise. He masterfully takes a debate and moves it into an action for obedience. 

 

Matthew 9:28  “…do you believe that I am able to do this?”Application: How much are you 

willing to trust the Lord? 

 

John21:15,16,17. this dialogue is a response to the three times that Peter betrayed him and an 

opportunity for him to restore the relationship. But here, the intent is not merely to garner restored 

intellectual agreement, but here each time the question and response are followed with an action, 

“feed my sheep.” Application: how will we individually live out our faith and love for Jesus this 

week? 

Types of questions: 

1. Three basic types of questions:  Head, hands and heart. What we know, how we act and 

what we value 

Head: Fact finding (safest level): What is being said? What common words appear? How 

does this relate to previous? What does this mean? Why is this significant? What characters 

appear in the story? What are the parts of the story? What is left out or included?  

 
Heart: Meaning? (more vulnerable level):  Put this in your own words. Contrast or 

compare with…” What does the writer mean (notice: this is different than, “what do you 

think the writer means?”). Where do you find yourself in the story? With which character do 

you identify most? How do you feel reading this? 

Hands: Application (accountability level): How does this passage relate to your life? 

What difference might this make in your attitudes and actions? 

Best Practices 

1. Discussion guiding is like midwifery… we wait with….we bear with…but only the other 

person can give birth to a thought or an idea. 

 

2. Ask all kinds of questions…who, what, why, when, where and most of all-why. 

Be prepared to stop rabbit trails…. “That is a great thought, I wonder if that needs to be 

address in a later session?” 

3. Ask one clear question at a time, but avoid yes and no? 

4. Move from what to why to how. (eg what does the passage say, why did the author write it 

that way and how do we apply and why). Ask why and how questions? Note Jesus 

5. Prepare the questions ahead of time, use other books if needed; but live with the moment and 

the questions that emerge 

6. Live with silence, allow people to think. 

7. Use follow up questions (would you please expand or elaborate? Would you like to add more? 

Can any others of you relate to this response?) 
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8. Make sure everyone is prepared. This could mean that everyone has received the hand-outs 

or that you've read aloud the story you want to talk about.  

9. Know your purpose. Is the goal to arrive at a decision or merely to brainstorm possible ideas 

that you'll follow up on later?  

10. Opinions should always be supported with evidence. If you're discussing a book, for example, 

ask follow-up questions about why the student believes what she does.  

11. Generally, leaders only ask questions; they do not answer them. Write comments on the board 

or computer screen 

12. Care about each question you ask. Avoid generic questions and prepare some good questions 

in advance.  

13. Maintain a high energy level and enthusiasm. It's contagious!  

14. Seek fuller participation from all members of the class… Draw people out…”say more 

about that” or “could you expand on that….” 

 

15. Be genuinely open to hearing what people say…resist the temptation to formulate a 

response while they are speaking. Listen well and do not interrupt them! 

 

16. Bring closure and clarity…Today we have talked about…here is what I heard today… 

 

Perils 

1. Question asking can be a cop out for ill prepared teachers. Also, if students are encouraged 

to ask questions, they may feel reluctant if they do not want to reveal their lack of 

knowledge. 

2. Question asking can put people on the spot who are not prepared to respond online or live 

3. When asking questions, resist the temptation to either talk too much after the student 

responds or alternative… merely repeat what they have said 

4. Be wary of asking questions that have little or no direction. Be precise 

5. Ask probing questions moreso than yes-no ones. Ask who, what, why, when, where etc. 

6. Some students will answer all the questions and may take the discussion where you did not 

intent. Be wary of rabbit trails- yours or others…. 

7. Be wary of the conversation becoming merely a bull session in which people take it 

wherever. Remember: Women tend to be quieter when men are present.  

Promise 

1. Jesus asked questions lots of them…and people have questions too! Read the Gospels to 

appreciate his questions 

2. Discussion actually helps the student to solve a problem or think  through an action plan. 

Many students are “oral learners” meaning they learn by talking 

3. Be content with unanswered questions and ongoing discussion. Know what you decided 

and affirm what is still to be determined 
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Debate and Panel 

 

Best Practices: 

1. Debating was part of the early synagogue practice. Paul debated with others. In today’s 

setting, both formats usually depend upon a facilitator who can direct the conversation 

and enable the participants to address the salient points. Keep the conversation moving 

and be wary of time-talkers and takers. 

 

2.  Both methods allow the formal teacher to step aside and invite others to speak into an 

issue; 

 

3. Ensure that people know the questions beforehand and come prepared. Let them know 

the time limits; 

 

4. Make good use of the standard “debating structure”: 

a. First affirmative speech 

b. First negative speech 

c. Second affirmative speech 

d. Second negative speech 

e. Break 

f. Round of rebuttal speeches alternating according to agreed plan.. 

Perils: 

1. Debating depends upon the preparation of the student, their grasp of the issue and their 

ability to think on their feet; 

2. Debate tends to limit the options to two or three perspectives, often due to time 

constraints; 

3. Debate focuses primarily upon cognitive learning, less so upon affective domains and 

even less upon behavioral outcomes; 

4. The conversation can become emotional and heated, be prepared to step in as needed; 

5. Panels depend upon the personal opinions of participants, who may or may not come 

prepared for the exchange- a rather “off the cuff” approach. 

6. Take up to ninety minutes 

7. Can lead to a passive audience… 

Debating and panel discussions takes the learning 

process yet another step along the journey towards 

student based learning. Rather than merely asking 

questions, debating enables selected participants to 

prepare and present a clear point of view on a subject, 

whether their own or that of another. Debating 

follows a standard process while panels follow a 

looser structure, but with the intentional focus upon 

competing viewpoints.  
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Promise: 

1. Allows for free exchange of ideas and perspectives that reach far beyond the teacher. 

2. Engages intense emotions and higher levels of critical thinking; 

3. One of the oldest models of teaching/learning….the book of Job is fashioned in this 

regard and Paul debated in the synagogue… 

 

…………….. 

Case Study 

A Case study is a one- to- two page written event distributed to students in the learning setting. 

The case study also includes well written questions for discussion and response. Participants 

interact with the carefully chosen details of the story or event and then give their responses. Case 

Study is a simple way to engage the emotions and deeper levels of thinking among adults. For 

example, Jesus used many case studies, such as the Good Samaritan story. Like Jesus did, the 

case study includes three or four carefully developed discussion questions at the end… 

Best Practices 

1. Write the case study or story carefully, do not merely tell the story orally. Choose the events 

and particulars carefully and always… always ensure confidentiality where needed. 

2. Read the case study carefully and ensure everyone has the story as it is written…be wary 

about adding details later; 

 

3. Define the central issue in the case study…what is the problem to be solved? What question 

needs to be addressed. This is a critical step. Have clear questions to which participants 

respond. Consider some of the sub-questions or underlying problems…ie emotional, 

social, intellectual, behavior, etc. 

 

4. What defined learning outcomes do you intend to pursue. In other words, what must be 

learned or discovered by the student? 

 

5. View the case study biblically. What biblical principles are at stake here? 

 

6. Propose action steps that should be taken… “if you could talk to ___, what would you 

advise”? 

Promise 

1. Case Study engages the students in a real life setting that requires higher level thinking and 

interaction. It has a greater possibility of engaging their emotions and personal reflections.  

2. They can be a very effective means to take a biblical text and bring it into the present setting 

and daily life of the students.  

3. Most case studies originate from real life settings albeit with some changes to names and 

settings.  
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4. Case study is safe in that the students are observers…looking into a setting without being 

there…Later forms such as role play and situational activites, require actual engagement 

on a personal level 

Perils: 

1. Ensure the students have enough details to engage with the story but not too many. Most 

of the time in real life, we do not have all the details. Be wary of adding later such 

comments as, “Oh  yeah, I should have told you that….”  

 

2. If a participant wants to know more details than in the story, ask them, “why is it important 

that we know that?” or “…perhaps one step in our response should be that we would need 

to know about _____”  

 

3. Case studies can evoke emotions…lots of them. Sometimes this is the first time a student 

has engaged with an issue that is mirrored in their own life…Be prepared to step in when 

needed and address such concerns. 

 

4. Takes time…about sixty to ninety minutes 

………………………………. 

Role Play 

It is not enough to simply say we have read, studied and can explain a biblical text or principle. It 

must be lived out! Role play takes the concept of Case Study one step further and invites the 

students to live out the story albeit through assigned roles within a structured event. Role play can 

be done while people actually sit around a table and step into their assigned person, or they can 

actually act out the role in a defined and controlled setting. There are numerous definitions of role-

playing. Role Playing is  ‘an |as-if' experiment’ in which the subject is asked to behave as if he [or 

she] were a particular person in a particular situation’. 

Best Practices of Role Play: 

1. Ensure that all people understand the story and their particular role. “ you are the mother 

in the event” “you are the discouraged pastor…” etc. Give them time to “get into the role”. 

People can simply sit where they are or stand and play the role. 

 

2. Remember that you know more about the situation being studied and the method being 

used than the students.  

 

3. Consider switching roles among the people from time to time. Today you can be the part 

of…. And tomorrow play the part of… 

 

4. Keep the experience safe for all…Unless a student brings up a real situation, keep the 

setting as neutral as possible. Avoid settings that parallel real and current too closely. 
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5. Keep a copy of all role plays that work…You will need them later. 

 

6. Determine how many of your students have done role-playing before and explain how it 

will work for this exercise. 

 

7. Outline your expectations of them as you would for any assignment and stress what you 

expect them to learn in this lesson. 

 

8. When some students are not active participants in a role, allow them an occasion to engage 

with the players at the end. “If you had occasion to talk with this person, what would you 

have said?”  

Perils: 

1. Some cultures, personalities and age groups will balk at having to step into another role. 

Not all people are equally good at this learning method, therefore be prepared for an uneven 

experience. Assign harder more complex roles to those who seem capable of achieving the 

experience 

2. Prepare the class beforehand letting them know the learning outcome and the time length. 

Also, ensure them that this will be emotionally safe for them. Consider using a few people 

in the class and allow others to observe and comment later. 

 

3. Role play is unpredictable in its outcomes so your learning outcomes may be broad. Also, 

be prepared to cut the role play when the story has a completion and a natural close. Too 

soon rather than too late. 

Promise: 

1. Role play allows people to engage with a problem at a more emotive level and enter into  

a situation with passion. This learning approach has been shown to affect people at deep 

levels and bring about a true change of perspective. “ I had not thought of life that way 

until you asked me to play that role.” 

 

2. Always debrief and allow people time to return to reality…Allow them time to express 

how they feel. Like any inquiry-based exercise, role-playing needs to be followed by a 

debriefing for the students to define what they have learned and to reinforce it. This can 

be handled in reflective essays, or a concluding paragraph at the end of an individual 

written assignment, or in a class discussion.  

 

3. This is an excellent way to prepare them for what they will encounter later in life. For 

example, we have used this method to prepare people to answer questions about 

Christianity at work. When they can role play in church, they can handle the real life 

setting with more confidence. 
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Simulation Activities 

  

In this setting, ALL participants have a role to play in the experience and the learning event can 

include costumes, props and other practical matters that bring the experience to life. For example, 

we have used simulation activities in the seminary to live out church board meetings that include 

several “meetings” of the board over a semester or a few weeks.  Such activities take even more 

time….and much planning… 

Simulation activities are best used when interchanged with other methods such as lecture or shorter 

discussions. For an excellent description of its use, see the chapter seven of Marlene LeFever’s 

book Creative Teaching Methods. 

 

……………………………… 

Visual Arts and Music  

Encountering truth through visual and auditory arts is an excellent means to bring the world into 

the classroom and thus provide a more experiential based learning event. Visual art is a simple yet 

effective way to explore the world without leaving the classroom. If an artwork evokes controversy 

in a group (and frankly this may be the case with some church groups) ask why? Art can express 

the inexplicable beauty of God’s creation but it can also express the desperate realities of the 

human condition. Don’t shy away from art works that appear challenging or even uncomfortable. 

Art craves discussion and interaction.  In your interpretive approaches find a balance between the 

formal properties, subject and context of the art work, and what does it make you feel and why? 

Personal interest and learning style preferences influence the way we view and understand art. 

Some people are experiential learners, some are logical; some prefer a narrative approach, while 

some are more interested in theoretical implications (ie how did she paint that?) 

 

 

 

 

Simulation activity events are a fuller model of 

case studies that actually engage the entire class 

in a longer term learning experience. This method 

takes us much farther along the continuum from 

teacher centered models such as lecture to student 

centered learning approaches.  
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Best Practices: 

1. Jesus used artwork as did the Psalmist (“Behold the sower” and “the heavens declare the 

glory of God”- Psalm 19). The very grandeur of the Temple made a statement about the 

glory of God.  

2. Carefully choose the art pieces or songs to support the theme you desire to explore; and 

give varied examples; 

3. Clearly instruct the participants about why it has been chosen. Be clear about the desired 

intent of the experience. (eg “ I want you to observe these artworks and what they tell us 

about women”; or “ I ask you to listen to these songs to hear what they say about 

loneliness”). Where necessary, give a historical context for why these selections have been 

chosen and put them in context as needed; 

4. Art wants you to think critically about the image. Ask yourself what am I looking at? Why 

does the artist want me to look at this? What is the subject? Why sculpture, why painting, 

why a photograph? 

5. Two simple questions to ask when looking at a work: “what do you see”? And “what makes 

you say that”?  

6. What do these images want to tell us? What information do they intend to keep from us? 

And how can we learn from them? 

Promise: 

1. Visual arts and musical compositions are one of the best ways to see another person’s point 

of view. Some adult students are very visual in their learning styles. Apart from actually 

going out of the classroom, visual and musical art forms bring the world into the classroom. 

2. Our brain is wired in such a way that such learning experiences enable us to learn at much 

deeper levels than through merely cognitive domains. God wired our brain functions at a 

very integrated level. Research into the brain shows that music and art both have a 

pronounced influence upon the communication system in our body and our consequential 

ability to learn deeply3 

3. These methods  enable me to “see” or “hear” the world through other perceptions 

4. Visual learners embrace this form of understanding as do the more artistic and abstract 

students. 

Perils: 

1. Some churches resist this kind of learning since it often touches upon controversial art 

pieces; but choose wisely. 

2. The learning can become TOO affective and the foundation of truth become lost in the 

study of a song or art work. Keep returning to the biblical principle that undergirds the 

learning event. 

3. Conversation will tend to ramble, but allow for that as needed. 

 

                                                      
3  Eric Jansen, Brain- Based Learning: the new paradigm for teaching ( Thousand Oaks CA; 2008) 
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Experiential Learning: Field Trips or Short Term Mission trips 

 

 

 

John Dewey, an early twentieth century influential educator made some of the most thoughtful 

observations about experience and learning: “ all learning comes through experience.” However 

this does not mean that all experiences lead to learning. By nature and because of the constrictions 

of time and life, we do not have time to reflect upon all experiences. Field trips, tours of art 

galleries, short term mission assignments, visits to homeless shelters and any defined and 

structured cross cultural encounter will most often deepen thinking and spiritual maturity. 

Best Practices: 

1. Have well defined learning outcomes explained before the experience occurs. “today we 

are going to…. And our intention is to explore….learn…discover…engage 

with….appreciate…etc. To be more precise, the desired learning outcomes can include one 

or several of the following: 

a. Gaining new practical skills; 

b. Exploring new ways of expressing evangelical faith 

c. Acquiring new appreciation for a ministry or need; 

d. Fully engaging with another cultural group to break down mono-cultural 

perspectives; 

 

2. Always include a post event debriefing and even “in process” debriefing if the event takes 

more than a day. I work with volunteers in a prison and from time to time we stop and 

gather to reflect upon the ministry; and we also invite prisoners to join us in this reflection 

time. 

 

3. At such times, know that the teacher functions more as a mentor, coach, or listener. You 

will do very little talking and speaking during the event. You are along for the ride! 

 

4. Come to the event as a mutual learner rather than the resident authority on the subject. I 

well remember the field trip to view the Dead Sea Scrolls in Seattle when one of the world’s 

leading DSS experts accompanied us; and together we discovered a small feature of a 

manuscript that he had not seen before. We observed it together! 

The best form of adult learning remains the “Field trip” or 

“cross cultural encounter”, whether across town or across 

the Globe offer one of the best ways to change deep level 

thinking. Jesus took a group of men on a three year field trip 

and changed the world.  From time to time He sent them out 

on field trips and then called them together to reflect upon 

what happened. Such fully engaging experiences are among 

the most effective to produce real change in adult learners. 

One field trip or cultural experience is worth a year of class 

work. For support of this model, do check the article found 

at http://www.christianity.ca/page.aspx?pid=11288 

 

http://www.christianity.ca/page.aspx?pid=11288
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Perils 

1. Often field trips and external events take us all outside of our comfort zones and we need 

to live with ambiguity. The learning outcomes will vary from student to student; 

 

2. The people you encounter have more authority in the experience than you…. 

 

3. Field trips and cross cultural experiences take time, lots of it! 

 

4. The importance of debriefing must be emphasized, but time constraints (eg “the bus is 

waiting we need to go!”) can cut short the reflection. Sometimes participants are less 

inclined to share after the experience has ended, especially after a week or so. 

Promise: 

1. Field trips and other experiential learning represent one of the best ways to change deep 

level thinking. Jesus took a group of men on a three year field trip and changed the world 

 

2. Such fully engaging experiences are among the most effective to produce real change in 

adult learners. One field trip is worth a year of class work. 

 

Online Blog and Forums 

 
We include here the exploding field of online learning. However, online learning is less a method 

and more a setting. In other words, online learning represents another type of classroom, except 

without walls and chairs. All…yes all… of the methods noted above can be done online, with both 

their perils and promise; however some unique features of online learning are noted below. 

 

Best Practices:  

 

As with all the other learning methods, use variety. People read short sections of online materials 

and you will need to be careful about assuming they read all your postings and treasured resources. 

Yes, even those well prepared and produced lectures can be shortened with a simple click of the 

fast forward button- an option not available in the live classroom! 

 

Students want creative communication (do not merely post lecture notes- ugh!); high quality in 

delivery; ongoing personal attention; clear organization of presentation, connection with other 

participants and finally: Ongoing opportunity for personal involvement (forums, Video 

conferencing etc.) 
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Appendix One: Bloom’s Taxonomy 

Cognitive Domain  
 
Level of thinking 

 
 

Recall, 
Recognize, 
Remember 

Recall common terms, facts, basic principles,  match items, identify, list or name 
objects 
 
     Typical learning activities:  

 Make a story map of main biblical events 

 Make a chart showing main idea and chronology 

 Recite verse 
 
Comprehend, 
Understand 

 
Grasp or understand the meaning of biblical text, explain, interpret, translate, 
generalize classify, summarize or give examples   
     Typical learning activities: 

 Write in your own words…this verse 

 Explain why this occurred.. 

 Writer a brief outline what is the message of the text? 
 

 
Apply 
 

 
Apply concepts and principles to new situation, solve problems, apply laws and 
theories to a variety of situations.   
 
Typical learning activities:  

 Repentance 

 Practice being thankful 

 Forgive someone 
 
Analyse  

 
Break down material into constituent parts, to differentiate, discriminate, and 
discern relationships among parts  
 
Typical learning activities:  

 Having sought forgiveness, what happened/ 

 How did worship impact you? 

 What did you learn from doing this? Romans 12:1-3 
 
Synthesize  
 

 
Bring together elements to form a whole, categorize, rearrange, modify, integrate, 
hypothesize or generate new patterns  
 Typical learning activities: 

 Apply this to a new setting; 

 Forgive a long standing relationship; 

 Worship in a new manner and format     
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Evaluate, 
Judge, 
Create 

 
Judge the value of content, discern the logic of an argument, and support findings 
with a conclusion, invent, produce or construct  
 
Typical learning activities: 

 How does this match with other biblical texts? 

 Why is obedience to parents SO important…how does this basic 
relationship impact other relationships? 
 

 

………………………… 

APPENDIX TWO: How is Teaching Adults Different? 

 
 

1. They have vast and diverse experiences that influence their responses to the world around 

them.  Over forty years ago, J. R. Kidd asserted, “Adults have more experiences than children, 

vastly differing kinds of experiences from each other and individually chosen ways to organize 

these events in order to explain life…”. It is this highly charged experiential reality that sets 

adults apart from children. These entrenched convictions have taken years to construct and 

change reluctantly. Remember, a little bit of Archie Bunker inhabits us all. 

 

2. They have different needs... with adults, a need is not a need until it is a felt need.... The 

teacher assist in identifying needs and giving rationale for these choices, but the adult makes 

the final call. We cannot coerce adult learning. 

 

3. They bring different attitudes to learning they want immediacy and “now” application. They 

are not prepared to trust a teacher simply because the person stands behind the lectern at the 

front: 

a. Just because adults are present does not mean they want to learn…they may want to 

simply be present; 

b. Sometimes their previous school experiences have made them immune to actual 

learning. They sit but do not engage. 

c. But, many adults long to be changed and they hunger for growth. Life keeps punching 

them in the face and they desire to know how to protect themselves from its blows. 

 

4. There are different sub groupings among adults. Their surroundings place them in diverse 

experiences....not all thirty year olds are the same...their life experiences make the difference 

in their learning... culture and ethnicity are essential factors to discern 
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5. While they may need some nudging to explore other approaches, adults need differing 

methods...lectures, talking, case studies, field experiences etc 

 

6. Felt needs....the doorway to engaging adults in the learning experience 

a. Felt needs are viewed as problems to solve...curiosity to satisfy or a frustration to 

relieve...or a passion to know God...that I might know him and the power of his 

resurrection 

b. Needs assessment in adult learning...felt needs and prescribed needs you only have real 

needs when felt overlaps with prescribed needs.... 

c. Overlap of these two will make for effective adult learning... 

d. Give them a list of assumed needs that they have and then shape the course with them 

in mind.... what have experts noted they need to know and  learn 
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