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A useful perspective for looking at architectural education in America or Europe 

may actually he from that of the Third World. In today's world there appear to be 

(to simplify and generalise) two major forces at work in all cultures — those of 

universality and particularisation. We are confronted with duality in our life and in 

our environment. 

"On the one hand there is something specific to and inseparable from a given cultural 

and geographical situation (which we could call regionalism) whilst on the other 

hand there are developments which are global and uniform for all areas and 

mankind."1 

Universality can be said to be manifested in architecture through a form of 

Internationalism/Modernism and through building types such as airports and high

tech factories, whilst regionalism may be illustrated through tribal groups, vernacu

lar building and religious institutions. These polar forces exist in a dialectic within 

which architects have to operate. It is impossible not to be influenced by interna

tional developments and to base an architecture strictly on a regional tradition. 

This duality in architecture is important to tackle in terms of education. We 

have to prepare students to be able to work not only within their own cultures but 

also to give them the tools to understand other cultures, and therefore their mani

festations of the modes of production, and aesthetic and symbolic values. 

Whilst a broader-based education embracing cultural, demographic and eco

nomic influences should improve the student's general sensitivities, later in his or 

her career he or she is likely to need more specific training. Building types such as 

airports, hospitals, hotels and sports facilities have become so closely focused on the 

activities they support that each has its own specific technology. The architect's 

training must cater for both a wider basic learning and a narrowing specialisation. 

Students who later practice outside their own countries or cultures will face un

familiar considerations — whether they serve Hispanic, Far Eastern, or African 

communities in their own country, or whether they work abroad in the Islamic 

world or elsewhere, they will have to empathise with that civilisation's cultural base 

and to bridge a vast gap between it and the predominantly Western idioms and 

technology which have become the stock in trade of contemporary architecture. 

Concern with context and ritual, with uses and users cannot be minimised. I 

propose that the task of the architect as servant and interpreter needs to be more 

widely defined: educate individuals to use the vast spectrum of sources from which 

they can and should draw inspiration and train them to be aware of the impact their 

work will have on the future of the societies they serve. 

Perhaps one can understand this process by using a construct which relates tech

nology, form and culture — three major elements in the architect's arsenal — in the 

teaching of architecture. 

In the past the horizons of formal academic architectural education in the West, 

as in the developing world, have in the main been limited to principles of construc-
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tion, the history of building and the aesthetics of design. It appears that in the West 

technology has been consciously incorporated into the design aesthetic giving rise 

to more or less appropriate forms. (This does not mean that it demands a specific 

formal expression). On the other hand, regionalism — a term with cultural impli

cations — does not have to be taught in either design or technological terms. The 

recognition of style in architecture, beyond that of the classical periods delineated 

by historians such as Vasari, is also a recent phenomenon. Consciousness of style, 

which now obsesses designers and historians alike, was perhaps born with the 

periodical Journal of Desigli and Manufacturing, founded in London by Henry Cole in 

1849. To develop such criteria as appropriateness to culture, ecological soundness, 

economy, as well as the identification of other bases on which to judge building, is 

also going to be a major educational task in parallel with an actual design education. 

But to reduce architecture to its "essentials" or lowest common denominator: 

function and the use of materials alone, can only impoverish and restrict the 

practice of architects and deprive all of us of our individuality (regionalism) and 

commonality (universality). 

"Too narrow a view of technology has probably dominated teaching of technologi

cal subjects in architectural curricula. It needs to be taught but does not come whole 

into architecture; it is mediated by form."2 

Therefore there is a real need for architects to develop greater sophistication in 

the handling and the manifestation of an architectural language. It is through an 

architectural language which is well understood and well handled that we stand a 

chance of modulating universal principles into regional ones. 

The aesthetic and language of design in the West is often appropriate to the 

levels of technology, production of forms, climate, communication patterns, na

tional identities, etc., found in these countries. However, these solutions of course 

pertain to the West which has over centuries been losing its regional and cultural 

variety. To make it more acceptable, to rediscover and reemphasise, some of that 

variation would, I propose, be a good thing. 

The Western approach cannot be wholly applicable to developing countries, 

since the cultural milieu in the developing world is different and varied. It seems 

that in the Third World, there are two main reactions to the West's "leading edge": 

either the technological and formalistic solutions are embraced as being "progres

sive" or "modern", and are seen as symbols of dominant world culture: or, with rising 

nationalism and a search for a definition of self-identity, these manifestations are 

completely rejected and usually replaced with a nostalgic look at the past no longer 

entirely appropriate to the universal elements of life, even in a developing country. 

Hence, the education of architects must embrace both the universal and the 

specific in order to come to terms with these different tendencies, both in the East 

and in the West. The cross-cultural nature of understanding design in today's multi-

faceted world seems to be crucially important everywhere. Le Corbusier's work in 

India and Hassan Fathy's galvanising of Western sensibilities are cases in point. 

Should then architectural education, say in the Islamic world, be distinct from 

what it should be in the Western world? The answer is both yes and no. It could 

contain similar training in technology which would allow choices to be made 

between, say mud-brick and steel. Western solutions may be evaluated from a 

viewpoint based on regional specificities. Forms in relation to culture would be 

evaluated through a similar filter. 

Therefore, how and where can such an education take place? The education of 

the architect is not solely a function of schools of architecture. The reliance of the 

architect on professional schools is relatively recent — and even more so in most 

Third-World countries. But schools are here to stay: the profession is far too 

complex to master empirically, unless practice is strictly limited. However, there is 



no substitute for experience: even the Beaux-Arts, Harvard, Cambridge and other 

famous schools cannot compensate. It is worth recalling the Roman Vitruvius' 

famous list of what an architect should be: 

"Let him be educated, skillful with pencil, instructed i n  geometry, know much 

history, have followed the philosophers with attention, understand music, have 

some knowledge of medicine, know the opinions of the jurists, and be acquainted 

with astronomy and the theory of the heavens."3 

This is a tall order indeed! But one which includes much general experience. 

As Spiro Kostof has pointed out: 

"The education of the architect is not exclusively, or even primarily, a function of 

schools of architecture.. .The process of professional initiation starts its course long 

before its formal unveiling at schools of architecture."4 

If we accept that environmental consciousness starts before architectural educa

tion, the teaching of architecture actually starts before a student enters an architec

tural school. It is often insufficient or ineffective. I suggest that environmental 

awareness should be intentionally inculcated as early as the primary-school level — 

which would benefit future non-architects as well in matters of aesthetic and func

tional appreciation — even in educated consumerism! Architecture school then 

provides the student with basic knowledge of architectural and design history, and 

how to find and apply the information in terms of technology and form. Due to the 

growing complexity of the profession, I would not be surprised to see the now 

normal five-year course extending to, say, a seven-year course. This is already 

happening as Master's and Doctoral programmes attempt to answer the need for 

specialisation, either in technology or form, or in a special interest in the need for 

a more regional or cultural input. But this lengthened academic training should not 

be a substitute for actual work experience as is currently needed in order to sit for 

professional practice exams. In fact it may be this facet of education that needs to be 

stressed further and integrated into academic education. 

Perhaps regionalism, in cultural and technological terms, is stronger in the Third 

World because the latter has not yet reached the "advanced" stages of the West in 

terms of political stability, communications or technology, all of which permit 

greater universality. The advantage in the Third World is that universality of 

technological levels has not yet taken a complete hold and therefore regional 

variants are more appreciated, needed, and can be handled better. This actually 

means that an architectural education that deals with both regional and universal 

values, using technology, form and culture as a vehicle, may actually be easier to 

implement/realise in the developing world than in the West, which is much further 

along in its pattern of universality. 

This dualistic approach — universality and regionalism — takes us back to the 

beginning: American or European education should actually be able to benefit by 

looking at regionally varied cultures and the possibilities of reciprocal exchange to 

their mutual gain.Architecture can then finally assume its inherent meaning as a 

fundamental discipline of human learning, and not only a profession. 


