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Description of Service Delivery Models
Kathleen A. Whitmire, PhD, CCC-SLP (Retired), BCS-CL (Retired), ASHA Fellow

Service delivery models provide the framework within which students receive services. The arrangement 
or configuration of time, resources, location of services, and collaboration among educators makes up 
the service delivery model(s) selected that will best meet individual student needs. The following list 
of service delivery models provides a framework for the creative professional to use when designing 
intervention services and schedules.

Pull-Out
Services are provided individually and/or in small groups in the speech therapy room or a setting other 
than the classroom. Because the student is removed from classroom instruction, this setting is restrictive 
and needs documentation in the IEP for the rationale that supports removal from the classroom. Pull-out 
therapy is by far the most common service delivery model utilized by SLPs in the schools.

Type Direct services
Individual or small group

Location Speech therapy room or a setting other than the classroom

Frequency Determined by IEP team; usually 1-4 times per week based on individual need; 
pull-out services are not required to be provided on a weekly basis

Length of Session Determined by IEP team; usually in the range of 10 minutes per session to 45 
minutes per session

Benefit
Allows for intervention on skills not directly addressed in the general 
education curriculum (e.g., voice, fluency, articulation); provides focused 
intervention on specific skills or strategies

Caution Considered a restrictive setting due to removal from general education 
classroom. Need justification for removal stated in IEP.

Expectation Reasonable progress on IEP goals
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Classroom-Based
Services are provided to students within the classroom and other natural school environments. This 
service delivery model is also described as integrated services, curriculum-based, inclusive services, 
transdisciplinary services, or interdisciplinary services. The SLP provides curriculum-based intervention 
while using materials from the classroom in the least restrictive environment. Collaboration is enhanced 
in this model because both the SLP and the classroom teacher have first-hand knowledge of the 
students’ performance.

Classroom-Based Service Delivery Options
1. Team Teaching: The SLP and classroom teacher work as a team to provide the classroom curriculum 

for all students and implement the IEP goals for students with speech IEPs.

2. Complementary Teaching: The SLP provides services in the classroom setting. The teacher presents 
most of the content of the lesson and the SLP focuses on related skills such as vocabulary, 
sequencing the steps of an assignment, speech or language skills needed for an oral presentation of 
a class project, or paraphrasing the main ideas and supporting evidence in selected texts. The teacher 
and SLP share responsibility for planning, teaching, monitoring student progress, and making 
decisions about adjustments to the instructional delivery.

3. Supportive Teaching: The SLP teaches information related to the curriculum while incorporating 
speech-language IEP goals into the lesson. Supportive teaching is often combined with other service 
delivery models. The SLP and classroom teacher share responsibility for planning, monitoring student 
progress, dealing with behavior issues, and making decisions about adjustments to the instructional 
delivery.

4. Parallel Teaching: The SLP and classroom teacher each teach half the group, addressing the same 
instructional objectives and incorporating IEP goals into the lesson as needed for group members. 
The teacher and the SLP share responsibility for planning, teaching, recording grades/progress, 
monitoring student progress, and making decisions about adjustment to the instructional delivery.

5. Remedial Teaching: The SLP and classroom teacher split the class. One team member instructs 
students who have mastered the material and are ready to move on, and the other team member 
instructs students who have not mastered the material and need more time. Both the teacher and 
SLP incorporate IEP goals into their instruction. The teacher and SLP share responsibility for planning, 
teaching, recording progress, monitoring student progress, discussing the needs of struggling 
learners, and making decisions about adjustments to the instructional delivery.

6. Station Teaching: Materials and activities are divided into parts. The classroom teacher and SLP each 
teach their “part” of the lesson at separate stations. Students in the class are divided into groups and 
rotate among all stations. 
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Self-Contained Speech-Language Program
The SLP is the classroom teacher responsible for providing both instruction of the classroom curriculum 
and speech-language intervention as noted in the student’s IEP. This service delivery model is considered 
a direct service and is often used when the speech-language IEP goals are tightly aligned with the 
classroom curriculum.

Examples
1. Preschool Speech-Language Class: Preschool children with moderate to severe speech and

language disorders are provided with intensive services in a developmentally appropriate, language-
rich preschool classroom environment. The SLP is the classroom teacher.

2. Communication Skills Lab: Students in middle school or high school are enrolled in a locally
developed course taught by the SLP. The course curriculum is developed to provide the opportunity
to improve oral communication skills, study skills, and executive functioning or social awareness. The
SLP also provides IEP-specified services for students.

Type Direct services
Individual, small group, or whole group

Location Classroom and other natural school environments

Frequency Determined by IEP Team; usually 1-2 times per week based on student need; 
classroom-based services are not required to be provided on a weekly basis

Length of Session Determined by IEP team; usually in the range from 30 minutes per session to 
45 minutes per session

Benefit
Allows for curriculum-based intervention while using materials from the 
classroom in the LRE; supports students with academics when a 
language disorder has an adverse effect on academic achievements

Caution Requires coordinated planning with classroom teacher, along with skills in 
sustaining collaboration and teamwork among professionals

Expectation Reasonable progress on IEP goals; supports students in the general 
education curriculum
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Community-Based
The SLP provides services in the home or community setting for the purpose of maximizing functional 
communication. This service delivery model may be direct or indirect, depending on the student’s IEP,  
and is most often utilized as students transition into post-high-school employment. The SLP is on the 
team of educators working on functional outcomes for the student using an integrated approach for 
setting communication priorities in functional contexts.

Type Direct and/or indirect services
Usually individual if in a work or community setting

Location Off school site; often at job site or other community location

Frequency Determined by IEP team; usually 1-2 times per month based on individual 
need

Length of Session Variable as situation demands; usually in the range from 30 minutes per 
session to 60 minutes per session as noted in IEP

Benefit Maximizes functional communication skills in natural environments; meets 
the spirit of LRE

Caution Heightened need to clarify SLP’s roles and responsibilities relative to the 
student’s IEP

Expectation Better communication skills in home, work, and community settings

Type Direct services
Small group or whole group

Location Speech-language classroom

Frequency
Determined by IEP Team; usually 1-5 times per week based on individual 
need; if scheduled as a middle or high school elective course, schedule 
follows school course schedules

Length of Session Determined by IEP team; usually in the range from 55 minutes per session to 
three hours per session

Benefit Allows for intensive intervention over a period of months (e.g. a semester)

Caution Considered a restrictive setting if coded as a special education instructional 
arrangement; need justification for restrictive placement stated in IEP

Expectation Reasonable progress on IEP goals
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Indirect Services
The SLP performs activities that support the student’s educational program, services in the LRE, and 
provision of direct services. Indirect services are student-specific activities provided for and on behalf of 
students with IEPs for speech or language services.

Indirect Service Options
1. Monitor: The SLP checks or monitors status of the student’s speech-language skills. This is an 

indirect service that can be combined with one or more direct services for students with speech-
language IEPs.

2. Consultation: Consultation is a process in which the SLP assists the teacher or parent who then 
works directly with the student. The SLP develops the intervention program and activities that are 
performed with the student by another person. Effective consultation involves good communication, 
teamwork, sharing, problem solving, and trust.

3. Collaborative Consultation: This interactive process allows teams of educators with diverse 
expertise to solve problems jointly and thereby improve the the quality and effectiveness of 
instruction for specific students.

4. Curriculum Support: The SLP analyzes demands of the curriculum and the effects of these demands 
on students with speech or language disorders. The SLP designs or recommends adaptations to the 
curriculum and to the delivery of instruction in order to meet students’ needs.

5. Contextual Support: The SLP analyzes and engineers school environments to increase opportunities 
for effective communication.

6. Instructional Support: The SLP consults with teachers to match students’ learning style with the 
current teaching style. The SLP is available to observe students in classrooms and to participate in 
activities designed to prevent academic and literacy problems.

7. Assistive Technology/Augmentative Communication Support: The SLP provides services on behalf 
of students with assistive technology/augmentative communication devices, such as programming 
and maintaining systems and equipment.

Type Indirect services

Location Not applicable

Frequency Variable; based on student needs and as noted by the IEP

Length of Session Variable; based on student needs and as noted by the IEP

Benefit Promotes LRE

Caution High need for collaboration among educators and with parents

Expectation Direct services are enhanced when provided in conjunction with indirect 
services
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Factors that Affect SLP Service Delivery
As the SLP and other IEP team members explore student service options, consideration must be given 
to the needs of the student, the relationship between the speech-language impairment and the language 
standards in the general curriculum, and the context within which the student communicates at school. 
In general, the more tightly aligned the IEP goals are with the classroom curriculum, the easier it will be 
to provide services in the LRE, the classroom. When IEP goals are tightly aligned with communicative 
competence needed to participate in nonacademic and extracurricular settings, the LREs for providing 
services to meet the functional performance expectations are those nonacademic and extracurricular 
environments.

When IEP goals are only loosely aligned with the classroom curriculum (e.g., articulation, voice, fluency 
disorders), the IEP team may well determine that pull-out service delivery is most appropriate for the 
student.

1. Individual Considerations
a. Nature of speech-language disorder
b. Severity of speech-language disorder
c. Age and developmental level of student
d. Grade in school
e. Strengths, needs, emerging abilities
f. Frequency and intensity of services required
g. Need for peer modeling
h. Student’s attitude, motivation, and social skills
i. Responsiveness to early intervening services or prereferral interventions

2. Classroom/curriculum considerations
a. Alignment of general curriculum and IEP goals
b. Communication needs as they relate to the general education curriculum
c. Grade-level standards for language
d. Need for classroom consultation
e. Natural communication supports available in the student’s classroom and other environment

3. Indirect service considerations
a. Need to analyze and engineer environments to increases opportunities for communication
b. Need to analyze demands of the curriculum and effects on students
c. Need to support high-, medium-, and low-tech augmentative communication systems
d. Implementation of IEP modifications and accommodations
e. Modifications to the curriculum that will facilitate student performance
f. Observation of students across school environments
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