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Method

Direct Instruction: Students learn best when the writing
standards are modeled in short, clear lessons that they can
then apply in their own writing. Each of our lessons takes
about 10-15 minutes. Teachers should model their writing in
front of students using our teacher models.

Fluid Grammar: Grammar instruction should naturally flow
into student writing. We incorporate each skill in a way that
naturally fits into the unit and provides students with an
action item to apply it in their writing. We provide a grammar
library for additional practice or intervention.

Differentiation: We know firsthand that each classroom is
made up of a diverse group of students. Our resources
provide the flexibility teachers need to reach students with
varying experiences, background knowledge, and ability
levels. Browse the Intervention, Spelling, or ELL Modification
libraries for differentiation help.

Support: Teachers are more successful when they receive
adequate training on a new curriculum. We walk teachers
through using the Simplify Writing® materials in every step of
their writing instruction, and we provide ongoing email
support to address any questions or issues they have in their
writing block. Teachers who take our included course have
better outcomes.
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Argumentative (Lit. Analysis) Writing

Purpose: | can identify the elements of an argumentative essay with the purpose of literature analysis
and explain why specific elements are important to the process of writing in this genre.

Standard(s):

CCSS.ELA-LITERACY.W.7.1: Write arguments to support claims with clear reasons and relevant
evidence.

Materials *Note: Before beginning this unit, introduce and read aloud the picture

Learning Goal
Student will identify

specific elements that
classify a piece of writing as
a literature analysis
(argument).

Success Criteria

Literary Analysis
anchor chart
Teacher reference
page 3.1a

Student page(s) 3.1b

Criteria 1- Student
identifies at least
one example of
each element in the

(

to justify how_the
author us
element.

book “The Invisible Boy” by Trudy Ludwig, on which the text is based.

Mini-Lesson Steps (15 min.):
1. Discuss the definition of argumentative writing
difference between a fight betweep\friends ¢
Explain that this unit will involve
argumentative writing that involve
literature. *It may be useful to show
2. Display “Literature Analysis”

“Guiding Questions” (3
Provide students with a

t when writing their own drafts.

Portion (15-30 min.):

1. Allow students to continue working through the text, using the
color-coding checklist system to identify examples of how
the author successfully uses each element in their writing. Students
will need to justify the specific ways the author accomplishes or
illustrates each element using the chart.

2. Provide individual conferencing to students, as needed, to check
for understanding or to provide support for students who are
struggling.

Closure (5-7 min.):
1. Have students pair and share their color-coding or review work as
a whole class.




BDle\VAN Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:
. “What comes to mind when you hear the word 'argument’?” [Give students time to think.]
“There can be a lot of different variations, from a spat between friends to a political debate.
What did you picture?” [Have students share with a partner.] “Now, think about a formal
debate between political candidates or even members of a debate team.” [It may be useful to
show a short clip of a debate.] “How do those differ?” [Allow students to share with a partner.]
. “I heard some great comparisons.” [Repeat some student answers.] “The way that two people
argue during a debate is very structured and formal. You would notice, during a formal
debate, that the participants try to argue with ideas rather than the other person. This keeps
their tone formal, which is what we want to do with our essay.”
“Today, our goal is to learn about the elements of a specific ty

«ges in The Invisible Boy.””

ell as why they are
s chechaSt when you are drafting.”
. “Let’s use the color pink to ident i nt. Can you find where the author

declares an idea with a im- the teacher model as a guide.]
. “Now, it is your turn. lor-coding system to identify examples of how the
author ly il rgunmentative element and the explanation in the chart.”

Strategies & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

ouU U oU
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A Literature Analysis [s

a type of writing that examines a piece
of literature to explain or argue a point.

4 It has a claim or thesis statement
that states the main idea
L with a clear focus.
\____ DN
e >

/) Z

Yt ece |
cludes a summary of the piece

of literature to provide important
background information for readers.

A formal style of language is used,
avoiding first- and second-person
pronouns and slang.




3.1b

Sensory Images in The Invisible Boy

At some point in time, most children have wondered what it might be like to be
invisible. Trudy Ludwig, the author of The Invisible Boy, explores an unexpected spin on that
idea that shows the lonely side of feeling invisible. She uses details to bring life to the story

through descriptions of sounds and sights. Without these elements, the story would be dull

and boring. The descriptive details help the readers imagine the story in
put themselves in the character’s shoes. Sensory details in the

the story engaging and interesting to read.
Throughout the text, Ludwig used description

the story of Brian, a timid boy who feelsﬁl‘j’c-7/‘\is§ ryone else seems
to have. Early in the story, readers are re=— m ou a school with the

line, “When the bell rings for recess’

readers experience

s why_~ave ever been to

school are immediately trans \ d and the loud sound of the bell

ringing. Later in the stor pry detail about the children laughing (16).

hildren laughing, what that would sound like,

eople speak by using descriptive words like “calls” and “shouts”

(Ludwig 20, ZN ails help the reader imagine the volume the characters are using

when speaking, transporting them to an energetic classroom. Overall, readers can have a

better better understanding of what Brian, the main character, experienced through the

sounds of his environment. -
Color-Coding Key

Pink = Clear Thesis Statement/Restatement
Orange = Book summary, author/title

Green = Topic Sentences (grouped by category)
Yellow = Elaboration/Commentary

Underline = Evidence from the book + Citation
Blue = Transition Words




3.1b

Ludwig also used many descriptions to help readers imagine the gestures characters

make and other visual elements. For example, Ludwig showed how the other characters

avoided Brian at recess when she wrote “J.T. glances in Brian’s direction and, just

as quickly, looks away” (7). This description of how J.T. avoided eye contact with

Brian showed through description how the other kids ignored him. Later in the story,

when the new student, Justin, appears, Ludwig used a visual description again—As Justin

is being introduced, “Brian smiles shyly...some of the other kids~qeak Io/

Justin” (Ludwig 14). This description shows how Brian was the fri Y,
by smiling at Justin. The adverb “shyly” also helps the reader i
unsure expression instead of a wide, confident smile. Thf to feel
empathy for Brian.

The sensory details in the book inf g readers truly engage
in the story. The descriptions of b ive the feaders a sense of what

it was like to be Brian, as w, Justin's friendship. Thanks to

Ludwig’s detailed descri ns oy is an impactful book to read.

Works Cited
Lud . visible Boy. Alfred A. Knopf, 2013.

Color-Coding Key

Pink = Clear Thesis Statement/Restatement
Orange = Book summary, author/title

Green = Topic Sentences (grouped by category)
Yellow = Elaboration/Commentary

Underline = Evidence from the book + Citation
Blue = Transition Words




Argumentative (Lit. Analysis) Writing

Purpose: | can brainstorm ideas that address a provided prompt using a story I've read.

Standard(s):

CCSS.ELA-LITERACY.W.7.1: Write arguments to support claims with clear reasons and relevant
evidence.

Materials *Note: Before this lesson, encourage students to choose a story/novel

+ Student page(s) 2.2a-b

Learning Goal

Student will identify
sensory details within
their selected story and its
effect.

Success Criteria

e  Criteria 1- Student
identifies at least four
examples of sensory
details in their story.

e  Criteria 2- Student
identifies the effect of
the sensory details on

the reader. C

they have read recently so they can use it as the source for
their essays. You can also supply a variety of grade-level short stories
or picture books and provide extra time for students to read them.

Mini-Lesson Steps (15 min.):

1. Display the following prompt: C
recently. Write an essay analyzin
using evidence from the text to illust
(or pull in) the reader.

2. Facilitate a discussion to(¢
examples of sensory df
Narrative Unit, it

from their sto \ «that sensory details
are essenti eel like a part of a story.

3. Display { \etail Reference Sheet” (3.2a).
Re as needed.

Portion (15-30 min.):

1. Students will select a story that they will be able to write about.

2. Distribute “Brainstorming” web (3.2b). Students will work
independently to brainstorm at least 4 examples of sensory details
in their chosen text using the web.

3. Circulate and conference as needed to make sure students have
chosen an appropriate book and a suitable theme that relates to it.

Closure (5-7 min.):
1. Have students share with a partner the story and one example of
sensory details they’ve chosen to write about.




Do\l Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:
“Let's recall what we can about what sensory details are and how they’re used. | want
you to take a moment to think about what you remember from previous units, and then
you will take turns going back and forth with a partner, naming as many examples or

definitions as you can until you run out, or until | call time.” [Give students a minute to

think and a minute to share.]

“I heard some strong examples.” [Repeat some student answers that you observed.]
”Let s refresh our memory usmg our reference sheet because today, you will be

going to pick a few to put on my brainst

in an essay.” [Model two examples of i
model as a guide.]
“Now, it is your turn. You will

from in this story. I'm
ike | could explain well

/‘ngr)/ /éhlight any modifications you will make for this particular lesson:

Strategies & Talented Learners

Strategies for Students with Disabilities or ELL

ouU U oU

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

[ Iy I I Ay iy

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor




3.2a

Sensory Detail Reference Sheet

Sense Description Example
Something that the The sky looked angry as it rolled
Sight character/reader can see in vivid | in, black clouds growing larger
detail. in the harsh wind.

Something that the
character/reader can hear- often

Sound . .
using an onomatopoeia (sound
word).
Something that the
character/reader can taste i
Taste great detail.
(Think of this like a —as somehow as airy as a
Network roissant but as rich as a
of peanut butter pie.
My hands were shaking as |
traced the triangle of the
. envelope flap. It was slightl
methi dcter/reader P . p. EnEY
, L dusty from its journey through
Tou e descriptions of
. the postal system. It felt
re and consistency. . .
unassuming, just a plain,
smooth white envelope. But
inside was my entire future.
| almost laughed as the scent of
. the sun block hit my nose. It
Something the character/reader y
. was the coconut scent of days
can smell, often using i
Smell spent at the pool, the sunshine

comparisons of commonly

mixed with the chlorine, and me
known scents.

enjoying every moment of
summer.




3.2b

Brainstorming

Prompt: Choose a story or novel you've read recently. Write an essay
analyzing the sensory details in the story, using evidence from the text to
illustrate how these details engage (or pull in) the reader.

-

N




Argumentative (Lit. Analysis) Writing

Purpose: | can organize my ideas into a structured outline.

Standard(s):

CCSS.ELA-LITERACY.W.7.1.A: Introduce claim(s), acknowledge alternate or opposing claims, and

organize the reasons and evidence logically.
CCSS.ELA-LITERACY.W.7.4: Produce clear and coherent writing in which the development,
organization, and style are appropriate to task, purpose, and audience.

Materials

+ Student page(s) 3.4a-b

* Completed student
page 3.3a

Learning Goal

Student will determine
the best outline for their
essay and organize their
ideas by completing the
text examples and
elaborations.

Success Criteria
e Criteria 1- Student
fills in at least
3 examples with
guotes or

drafts basic
elaborati
sentences fo
each example.

Mini-Lesson Steps (15 min.):

1. Display the teacher model of “Planning: Organization" from
the previous lesson (3.3a).

2. Remind students that an outline helps to
roadmap of the essay, and it :
draft and are appropriately ad

3. Explain that there are many ways
that strong writers look 3
decide the best way to ¢
Display and distribus

4. Review the ov

(3.4a).

d conclusion.

o focus in on the text

s to include in the essay.
8" Outline” (3.4b) and talk
w to make the decision about the best

tion (15-30 min.):

e students time to draft their elaborations and remind
them that they do not need to be perfect.
2. Provide individual conferencing as needed to ensure students
are successfully categorizing their ideas.

5. Explai

Closure (5-7 min.):
1. Students will share their best elaboration with a partner.




Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

*  “Inthe last lesson, we determined the effects of the details on the reader. This is going
to help us decide on our outline for our essay.” [Display the teacher model (3.4b).]

*  “Strong writers look at the big picture of their essay before they begin drafting to see
how all of the information will fit together. There is no one right way to put together a
piece of writing, as long as it contains all of the necessary pieces. Let's take a look
at those pieces now and two ways they can be put together.” [Display and distribute
the “Outline Guide” (3.4a). Review how the two outlines differ and clarify as needed.
Explain that students can have more than 2 body paragraphs.]

*  “The bulk of your essay is contained in your text evidence And elaby
where you support your claim and bring your voice to t
focus today to choose an organizational structure for our
thoughts or elaboration for our quotes or facts.”

*  “When we look at the prompt, ‘to write an essay a
using evidence from the text to illustrate how theg
experience for the reader using sensory details, re are two areas we will
focus on-engaging scenes and descriptiog s. When we look at the
examples from the text, we can see th Y at can be categorized into

sound and sight, rather than a mi es. It would then make
e we focus on each of

represented, it would make more sense
each paragraph.”

these senses. If we had man
to focus in on two or th»

re appropriate here.” [Display/distribute
through it, using the teacher model as a guide.]

/‘ngr)/ /éhlight any modifications you will make for this particular lesson:

Strategies & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

oy U O
[ Iy I I Ay iy




340 Ovutline Guide

There are many ways to organize or write an essay. Strong writers look at the prompt, their
brainstorming, and their evidence to determine the best structure to deliver their
points. Below are two possible outline structures for this essay.

Prompt:
Write an essay analyzing the imagery in the story, using evidence from the text to illustrate
how the author creates an engaging experience for the reader using sensory details.

Option One: Option Two:

Introduction trodu <7
Lead + Background Information + Thesis Lead + Backgr nf ion esis
N

Body Paragraph One:
Focus on 1 Engaging Scene from the Story

Topic Sentence
Text Evidence + Elaboration
Text Evidence + Elaborati \
Concluding Sentence Concluding Sentence

7\

aragrap @ Body Paragraph Two:
e Focus on 1 of the 5 Senses

ence Topic Sentence
Elaboration Text Evidence + Elaboration

+ Elaboration Text Evidence + Elaboration
Concluding Sentence Concluding Sentence
Conclusion Conclusion
Restatement of Thesis Restatement of Thesis
Final Statements Final Statements

Call to Action Call to Action




3.4b

Planning: Outline

Choose the best outline option for your essay according to the quotes and examples you've collected.

Fill in your examples and draft your thoughts for elaboration.

Introduction: Lead + Background Information + Thesis

Body Paragraph 1: Engaging Scene of Sense

Text Evidence 1: Text Evidence 2: Te
<
Elaboration: Eaborato@ oration:

N
Engaging Scene of Sense

\<
vidénce 1: ‘@\/I'ext Evidence 2: Text Evidence 3:

Elaboration: Elaboration: Elaboration:

Conclusion: Restatement of Thesis + Final Statements




Argumentative (Lit. Analysis) Writing

Standard(s):

Purpose: | can write an engaging lead and a clear claim in a formal tone that align with the text
and the prompt of my argumentative (lit. analysis) writing piece.

CCSS.ELA-LITERACY.W.7.4: Produce clear and coherent writing in which the

development, organization, and style are appropriate to task, purpose, and audience.
CCSS.ELA-LITERACY.W.7.1.D: Establish and maintain a formal style.

Materials
* Student page(s) 3.5a-b

Learning Goal

Student will write a lead
and claim for

their introduction
aligned with the text and
the prompt.

Success Criteria

* Criteria 1- Student
writes a strong lead
that is based on the
text.

e  Criteria 2- Student

writes a claim
statem

align thre
pro

Mini-Lesson Steps (15 min.):
1. Activate prior knowledge by asking if students can remember
the three parts of an introduction discussed in the previous

explanatory unit.
2. Display and distribute “Introdu

summary sentences as a new elem Se were
the "background informatiop*—— ofanatory
essay. Model how to highl text paragraph,
using the teacher mod

3. Display “Lead and Claim that today, students will
write their lea i ow they will write their

a guide, emphasizing how
he text. Model choosing the lead from the

istribute “Lead and Claim” (3.5b). Students will complete the
organizer to write several possible leads and a claim statement.

2. Circulate and conference as needed to make sure students
are writing leads and claims that are aligned with the text and
the prompt.

Closure (5-7 min.):

1. Students will pair and share their lead sentences and give
partners feedback. Students will choose the strongest lead to
use for their introduction paragraph and circle it on the
organizer.




Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

“Do you remember the three parts to an introduction paragraph that we learned?” [Get
student input.] “The three parts we’ve learned are: lead, background information, and

a thesis. The introduction for this paper will look similar, but with a slight difference.”
[Display and distribute “Introduction Elements” (3.5a).] “For a literature analysis piece, we
want our background sentences to give our readers information about the story or poem
we are writing about, in case they haven’t read it. We will call these ‘summary
sentences’.”

“Let’s see if we can find each element in the text.” [Model how to annotpot=—<qch element as

[Display “Lead and Claim” (3.5b).] “We’ve learned several di
an engaglng lead. Let’s rewew them by writing some example [With

guide.]
“We want to make sure our lead is based on the
prompt. Since the prompt is related to the j
relates to how the sensory details affect
that ponders the idea of invisibility

nects to the writing
ant to choose a lead that
«reader. I'll choose the lead

Ang reasons and evidence in
ation in your body paragraphs together.
visible Boy.” [With student input, complete

/\Q//éighlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Uo

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

oouodouUuud




3.5a

Infroduction Elements

The introduction paragraph of argumentative (lit. analysis) writing has 3 parts:

1. Lead

2. Summary Sentences
3. Thesis with a claim

At some point in time, most children have wondered what it migh

Give context to your reader, who may not have read this piece
before. State the title and author. Introduce the main

mmar . . . .
Su ary > character(s), setting (if applicable), and summarize the plot and
main conflict/resolution.
Make a statement that tells your readers what you will prove
Thesis/Claim about the text using reasons and evidence in the following

paragraphs. Be sure it aligns to the prompt.

Formal Tone

Maintain a professional tone and avoid slang, contractions, and
abbreviations.




Argumentative (Lit. Analysis) Writing

Purpose: | can write a clear summary of my story that includes the title, author, message, and
mood of the text to include with my introduction.

Standard(s):

CCSS.ELA-LITERACY.W.7.4: Produce clear and coherent writing in which the development,

organization, and style are appropriate to task, purpose, and audience.
CCSS.ELA-LITERACY.W.7.9: Draw evidence from literary or informational texts to support

analysis, reflection, and research.
CCSS.ELA-LITERACY.W.7.1.D: Establish and maintain a formal style.

Materials
e Title of Works anchor
chart

* Student page(s) 3.6a

Learning Goal

Student will write clear
summary sentences that
include the title, author,
message, and mood of
the story.

Success Criteria

* Criteria 1- Student
writes summary
senten
onth
mess
story
details.

us
ral

Mini-Lesson Steps (15 min.):

1. Review the three parts of an argumentative
introduction: lead, summary se

2. Explain that today, students will

sentences for their introduction. Di

(3.6a). Explain each of the sye==-

ependently to fill in the chart and write their summary
sentences. Then, they should complete their full introduction.

2. Circulate and conference as needed to make sure students are
writing their summaries about the overall message as it pertains
to their claims.

Closure (5-7 min.):
1. Ask for volunteers or have students share their summary
sentences with a partner or group.




Dle\W<M Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

“Can you remember the three parts to an argumentative literature analysis introduction?”
[Allow students to share ideas.] “The three parts are: lead, summary sentences, and
thesis/claim.”

“Yesterday, you wrote a lead and claim for your introduction. Today, we are going to focus
on the summary sentences.”

[Display “Summary Sentences” (3.6a).] “Remember that when we summarize, we need to
write about the overall message, instead of specific details. To do this, we will need the
title, author, the purpose, the techniques, and the mood, which is the re experience.”

author?” [Call on volunteers. Display the “Titles of Works”
we write the title of a piece of literature, there are specific

capitalization of the words in this title?” [Review the
guidelines as needed.]

“What is the purpose of story? What techniques &
the reader experience?” [Continue to fill in
model as a guide.]
“Now, let's review what we can re ' | style in our essays.”
[Review the checklist at the bott 26a). Clarify as needed.]
“Now that we have gathered a i tion, | am going to put it all together
to write the summary sep

se? How can we explain
input, using the teacher

4
/\Q//éighlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Uo

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

oouodouUuud




Titles of Works

Capitalize most words in a fitle.
Emphasize with underlining/italics (longer works) or
quotation marks (shorter works).

do not capitalize
capitalize articles (a, an, the

. coordinating conjunctior
first word short prepositions (in, O

| /
Train to Sorr

Shorter Works
quotation marks

chapter titles

movies & TV shows TV episodes

Newspapers articles

magazines / songs
plays // poems




3.0 Summary Sentences

These 2-4 sentences give context to your reader, who may not have read this
piece before. State the title and author. Identify the purpose of the story,
explain the techniques used by the author, and describe the mood, or the
reader's experience.

, the author of explores

Purpose Techniques W

%@ QN

Guidelines for Formal Style/Tone:

1 Avoid first and second person pronouns (I, me, my, you, your, we,
our, us, etc.)

Avoid contractions (can't, won't, doesn't, etc.)
Avoid "slang" terms and vague language (things, stuff, good, really, nice)

L O




Argumentative (Lit. Analysis) Writing

Purpose: | can write the body paragraphs to my argumentative literature analysis essay with
appropriate structure and cited text evidence.

Standard(s):
CCSS.ELA-LITERACY.W.7.1.B: Support claim(s) with logical reasoning and relevant evidence,
using accurate, credible sources and demonstrating an understanding of the topic or text.
CCSS.ELA-LITERACY.W.7.1.C: Use words, phrases, and clauses to create cohesion and clarify the
relationships among claim(s), counterclaims, reasons, and evidence.
CCSS.ELA-LITERACY.W.7.1.D: Establish and maintain a formal style.

Materials

Student page(s) 3.7a
Argumentative
Transitions bookmarks
Completed student

page 3.4b

Learning Goal

Student will write body
paragraphs with cited
evidence and commentary,
using formal language and
transition words
appropriately.

Success Criteri

evidence an
commenta
a reason.

ort

Criteria 2- Student uses
transition words and
formal language.

Mini-Lesson Steps (15 min.):

1. Explain that now that introd
students will now move on

2. Have students recall the part

share with a partner.

ents should use the list provided as well as the

ansitions bookmark. Students should attempt to complete
at least 1 body paragraph today. Note: Remind students
that their planning page will determine how many
paragraphs they will have, which will depend on individual
abilities and needs.

3. Conference with students as needed, providing direction for
students who are struggling.

Closure (5-7 min.):
1. Have students explain the difference between text evidence
and elaboration/commentary to a partner.




Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

*  “Today, you will focus on developing your body paragraphs based on your planning
outline (3.4b). Let’s look back at it to remind ourselves of the reasons we chose that
support our claim.” [Display the planning page teacher model from 3.4b and have
students get out their copies.]

 “Before we begin writing, let’s refresh our memories about the parts of a body paragraph
and how they fit together. Turn to a partner and take turns naming things that need to go
into a body paragraph.” [Give students time to share.]

« “Let’s look at all the parts each body paragraph needs to have.” [Dlsp/ LJistribute

Notice

highlight that in yellow. Next, the author gives evidence fro ‘ ) Ads their
own elaboration to explain each piece of evidence, and we wi i blue and
green.”

*  “Aformal style of language is used to maintain a pag sition words are
also used to link ideas, so we can highlight each & bel each element and
review the chart, using the teacher model j

* [Distribute “Argumentative Transitions”, \ w them as needed.] “Here is a
list of options you can use for trang’ . iting piece.”

*  “Today, you will work to build Nlake sure to use the
elements page when you finis graph to check that you have everything

you need. Remember,
1 or more body paray

/\Q//éighlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

QO  Provide opportunity for further research on a
related topic

O Allow for the production of a multimedia or visual

presentation to accompany the writing piece

Use of advanced supplementary/reading materials

Allow for flexible grouping or collaborative writing

opportunities based on ability or interest

Uo

oouodouUuud




** | Body Paragraph Elements

The body paragraphs of argumentative writing have several components.

Throughout the text, Ludwig used descriptions of sound to help readers experience

the story of Brian, a timid boy who feels left out of the school fun everyone else seems to have.
Early in the story, readers are reminded of the sounds of a school with the line, “When the bell
rings for recess” (Ludwig 5). All readers who have ever been to school are immediately

transported to the playground and the loud sound of the bell ringing. Later in the story, Ludwig
adds a sensory detail about the children laughing (16). The reader ¢an easil o
children laughing, what that would sound like, and why Brian wd
being laughed at. Throughout the story, the author also describes
descriptive words like “calls” and “shouts” (Ludwig 20, 27). These det? der imagine
the volume the characters are using when speaking, transp
classroom. Overall, readers can have a better understa
experienced through the sounds of his environme

\t-oh\ N

. on that su orts our claim, using the
Topic Sentence PP Y 8
/“Y r planning outline.

(/( B\/or examples from the book that support the

ted in the topic sentence. Use a parenthetical

Evide n
on at the end of the sentence.

— \_/
Elaboratio ment Explain the evidence using your own ideas.

~__—

Maintain a professional tone and avoid slang, contractions,
Formal Language

and abbreviations.

Use transition words or phrases to link your ideas or when

Transition Words . .
moving from one idea to the next.




Argumentative (Lit. Analysis) Writing

Purpose: | can write the body paragraphs to my argumentative literature analysis essay with
effective quoting and paraphrasing.

Standard(s):

CCSS.ELA-LITERACY.W.7.1.B: Support claim(s) with logical reasoning and relevant evidence,

using accurate, credible sources and demonstrating an understanding of the topic or text.
CCSS.ELA-LITERACY.W.7.1.C: Use words, phrases, and clauses to create cohesion and clarify the

relationships among claim(s), counterclaims, reasons, and evidence.
CCSS.ELA-LITERACY.W.7.1.D: Establish and maintain a formal style.

Materials

Student page(s) 3.8a-b
Completed student
page 3.4b

Learning Goal

Student will write body
paragraphs with effective
evidence (concrete details)
that blend quoting and
paraphrasing.

Success Criteria

Criteria 1- Student
constructs multiple
body paragraphs that
each contaipcited

Mini-Lesson Steps (15 min.):

1. Explain that students’ body paragraphs sho aking
shape, and today’s focus will b i quoAing and
paraphrasing together to create € ces.

2. Have students recall similarities an quoting
and paraphrasing.

3. Display and distribute “Blg
and review the definit

4. Explain that quoting any
or choice, an
Demonstrat

5. Ha

go back and revise what they’ve written if
on and then to move forward drafting their

(

gir planning outline as a guide (3.4b) and their draft so far,
ents will work independently to continue writing their body
ragraphs.

Students should use the reference guide, the list provided in lesson
7, as well as their transitions bookmark. Students should attempt
to make any needed revisions and complete a second body
paragraph today. Note: Remind students to continue to pay
attention to their formal style.

Conference with students as needed, providing direction for
students who are struggling.

Closure (5-7 min.):
1. Have students share one example of how they blended a quote
with a paraphrase in their essay.




Dle\"ASHM Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

*  “Today, you will continue developing your body paragraphs based on your planning
outline (3.4b). We are going to expand our understanding of writing evidence sentences,
or concrete details, and the options we have to do that effectively.”

 “Before we get to that, let’s refresh our memories about the similarities and differences
between a quote and a paraphrase. Turn to a partner and take turns giving examples of
either a similarity or a difference between the two.” [Give students time to share.]

*  “l' heard some great answers.” [Share one or two exchanges that you observed.] “Now,

let’s take a look at a reference guide and our text to see how we can cg» Q the two for
stronger concrete details.” [Display and distribute “Blendin® Quotes, rases”
(3.8a).]

« “Let’s look at the terms and explanations and see if we hav ew

bination of the
two.” [Read the directions aloud and model how\ , allowing for student
input and using the teacher model as a gys notate their copies.]

* [Have students take out their drafts fro ( w7 Today, you will work to
continue your body paragraphs, re A ten so far that needs a

elements page, transitions bo r planning outline. Try to complete any
needed revisions and 1

/\Q//éighlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

QO  Provide opportunity for further research on a
related topic

O Allow for the production of a multimedia or visual

presentation to accompany the writing piece

Use of advanced supplementary/reading materials

Allow for flexible grouping or collaborative writing

opportunities based on ability or interest

Uo
oouodouUuud




380 Blending Quotes

& Paraphrases

* Copy ideas word for word from the text

@ | * Use quotation marks and a parenthetical citation to give credit to the source

9]

=2

O | “The mysterious new store opening in Everytown is causing quite a stir among the
small-town residents” (Smith).

g | ° Rephrase ideas from the text in your own words

® |« Use aparenthetical citation to give credit to the source

L

Q.

g The advertisements for the new establishment arriving s n e

@ | Everytown have the citizens talking (Smith).

o Quote any parts of the text that are difficult 39 r ords OR parts

© that contain a powerful bit of phrasing

i -

g | Paraphrase the rest

& | * Use portions of commentary mixe ce as needed

+ | ¢ Usea parenthetical citation t

(V]

e

S | The advertisements fora “ i in Street in Everytown have

O | the citizens talking (Smi
Identif tations in the text to see them work together.

Early in minded of the sounds of a school with the line, “When the

bell rings for r ig 5). All readers who have ever been to school are immediately

transported to the playground and the loud sound of the bell ringing. Later in the story,
Ludwig adds a sensory detail about the children laughing (16). The reader can easily imagine
a group of children laughing, what that would sound like, and why Brian would want to
protect Justin from being laughed at. Throughout the story, the author also describes how

people speak by using descriptive words like “calls” and “shouts” (Ludwig 20, 27).




Ble\VA NN Argumentative (Lit. Analysis) Writing

Standard(s):

evidence.

focusing on how well purpose

Purpose: | can use a checklist to revise my work and help a peer revise their work.

CCSS.ELA-LITERACY.W.7.1: Write arguments to support claims with clear reasons and relevant

CCSS.ELA-LITERACY.W.7.5: With some guidance and support from peers and adults, develop and
strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach,

and audience have been addressed.

Materials

Student page(s) 3.11a-b
Revising and Editing
anchor chart

Learning Goal

Student will use a

provided checklist to revise
their own and a peer’s
essay, providing feedback.
Student will use the
feedback to assist in the
revision process.

Success Criteria

Mini-Lesson Steps (15 min.): If you previously used Slmp//fy
Wr/t/ng un/ts the rews:on [OR ed/tmg] checklis ore of a

1. D|splay the ”Rewsmg and Edi students
share their thoughts and feedb pcess
Review the steps of revision as a

2. Explain to students that i e a checklist to make
sure that their writin dents with the
“Argumentative Revi 11a) and allow students to
ask questions on each item.

3. 6t of the text (3.11b) and

eacher model as a guide,

Criteria 1- Student us
the provided revision

’

Criteria 2- S

their peer’s revision
suggestions to
strengthen their
writing.

: Distribute Revision Checklist sticky notes.

students time to work through the checklist on their own
Ssays.

When students have completed their self-revisions, they should
trade papers and checklists with a partner, offering additional
suggestions to each other's work using the checklist as a guide.

Closure (5-7 min.):

1. Have students share one revision they made that they feel made
a significant difference in their draft, either with a partner or
with the class.




Dle\VARN Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds: If you previously used Simplify Writing® units, the revision [OR editing] checklist
will be more of a review. Adjust the mini-lesson to fit your needs.

“What does it mean to revise our writing? What does revising look like? What should we be
focused on when we are revising our work or a peer’s work?” [Allow students to share
ideas.] “Revision is the process of adding, removing, or improving the content of our writing. It
focuses on enhancing the quality of our writing by improving our word choice, ensuring
correct citations and a formal style, or changing the sentences to make them more fluent.”
“It is important to use a checklist so that we know what to look for when revising an essay.

This also helps us keep track of what we still need to work on. Let’s look at

for things that will make the writing even stronger.” [Display ex
work through the checklist.] “The author does a good joh~ itin

ful to place the
detail sentence.”

& Talented Learners

Strateg&

—
/\theg/ /éhlight any modifications you will make for this particular lesson:

Strategies for Students with Disabilities or ELL

Uo

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

ouoodougdd

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor




Revising

Improving content and clarity

REPLACE

« Can | be more precise? ﬁ
« Does my writing flow smoothly?

« Can | strengthen my wordse VE
Q)
~

“)Ed

| . CHECK

impro

e Is

« Did orrect grammare

« Are my capitalization and FIX

punctuation correct?e




*'° ] Argumentative Revision
Checklist
Use this checklist to revise your literature analysis.
Yes No
Q Q The introduction has a clear lead.
The introduction includes important background inform ing
a Q . .
the book’s title, author, and a brief summary
Q Q The introduction has a clear claim that addresse ro
_ 0 Each body paragraph clearly supports ths ant facts,
definitions, examples, or quotes.
0 v Each fact, definition, example, and quy H so that the reader
B understands how it support \
a D Evidence from the bo
Q ] The author mainta consistently throughout the essay.
Q 0t age and vocabulary to explain the topic.
the thesis and ended with a thought-provoking




3.11b

Excerpt From Unrevised Draft: “Sensory Images in The Invisible Boy”

At some point in time,wwe=rave=ail wondered what it might be like to be invisible. Trudy
Ludwig, the author of The Invisible Boy, explores an unexpected spin on that idea that shows
the lonely side of feeling invisible. She uses details to bring life to the story through
descriptions of sounds and sights. Without these elements, the story would be dull and boring

to=mve. The descriptive details help the readers imagine the story in their he

themselves in the character’s shoes. Sensory details in the bo

story engaging and interesting to read.

Ludwig used descriptions of sound to help reads
timid boy who feels left out of the school fun ey
readers are reminded of the sounds of a sch
(Ludwig 5). All readers who have eve
playground and the loud sound of t i udwig adds a sensory detail about the
children laughing (16). The imagine a group of children laughing, what that

would soun

%k %k %

The sens ails in the book were very valuable in helping &= truly engage in the
story. The descriptions give the readers a sense of what it was like to be Brian, as well as the
importance of Justin's friendship. Thanks to Ludwig’s detailed descriptions, The Invisible Boy is

an impactful book to read.




DIe\YAKY Argumentative (Lit. Analysis) Writing

Standard(s):

evidence.

format for citation.

Purpose: | can format my essay within MLA guidelines using a reference guide.

CCSS.ELA-LITERACY.W.7.1: Write arguments to support claims with clear reasons and relevant

CCSS.ELA-LITERACY.W.7.8: Gather relevant information from multiple print and digital sources,
using search terms effectively; assess the credibility and accuracy of each source; and quote or
paraphrase the data and conclusions of others while avoiding plagiarism and following a standard

Materials
* Student page(s) 3.13a-b

Learning Goal

Student will use a provided
list of guidelines and an
example sheet to

format their essay and
Works Cited page.

Success Criteria
e  Criteria 1- Student
formats their essay

according to the listed
guidelines. C
* Criteria t

Wor

format entries.

Mini-Lesson Steps (15 min.): *Note: If students will be writing their

used the Explanatory Unit, this wi

lesson to fit your needs.

1. Explain that today, students will
to specific MLA guideline

cther mdfdel as a guide. Have students
their guides.
ute “MLA Formatting Example” (3.13b).

SS pecific features of the examples with students,
@ e teacher model as a guide, clarifying as needed.

ding on how students will be completing their essay, it may
be necessary to go over technical directions, websites to assist in
creating a Works Cited page, etc. To scaffold, you may also consider
creating a starter document if all students used the same sources.

Student Portion (15-30 min.):

1. Students should use this time to set up their final essay format
and their Works Cited page. (Note: It is not expected that
students complete their entire published copy during this time.)

2. Teacher will conference with students as needed.

Closure (5-7 min.):
1. Use an exit ticket for students to rate their confidence level
with their formatting on a scale of 1-5.




DIe\YAKY Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

* “Today’s goal is to set up our final copy for our essay using MLA formatting guidelines.”
[Display and distribute "MLA Formatting Basics" (3.13a).]

* “The Modern Language Association (MLA) puts forth guidelines widely adopted by schools
and colleges for how to format informational writing. This is so that all essays look the
same and can be assessed fairly. These 'rules' are used not just in middle school and high
school, but in college too, so it's a good skill to learn now.”

* “Let’s review some introductory basics to MLA formatting. As we go over these, keep in

[Read through the guidelines and have students fill in the b
teacher model as a guide.]

* “I know sometimes it can be confusing just to read the g
let's take a look at an example page.” [Display and di
(3.13b). Talk through specific items in the examp
guide.]

* [Give students any necessary additional i
software or websites for the complet;

* “Your task for today is to set up yo
discussed, including thinking o
create your separate Works Cite
help you throughout t S.

aven't already. You will also
source information. | will be available to

—
/\theg/ /éhlight any modifications you will make for this particular lesson:
Strateg& /A Talented Learners Strategies for Students with Disabilities or ELL

QO  Provide opportunity for further research on a
related topic

O  Allow for the production of a multimedia or visual

presentation to accompany the writing piece

Use of advanced supplementary/reading materials

Allow for flexible grouping or collaborative writing

opportunities based on ability or interest

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Uo
ouoodougdd




3.13a

MLA Formatiing Basics

Use this guide to develop the foundation of MLA formatting for your essay.

Page Setup Guidelines

Entire document should be spaced with 1-inch margins.
Header with your last name and page number.

Heading with your name, teacher's name, course name, and date
(in date/month/year format).

Title of paper centered in size 12/Times New Roman. Do not underline. bold, or
italicize.
A\ >

\/

Text Format Guidelines

Font: Times New Roman \>

Font Size: 12

* Parenthetical citations within the text t ith 22)
* Periods after citations
* Commas inside marks
* Single space after periods an
/\ age Gwdelmes
e T on its own separate page.
e T C in size 12/Times New Roman. Do not underline, bold,
or .
* Alphabetjze e
* Usea nt for all entries that take up more than one line.

Follow thisoasic format for entries, using only relevant information:

Author. “Title of the Source.” Title of the Container, Other contributors,
Version, Number, Publisher, Publication date, Location. Access Date.

For websites, the "Location" is the full URL (web address).




> MLA Formatting Example

Use these examples as a reference when formatting your paper.

Smith 1 l

Joanna Smith

Mrs. Bennett

7th Grade English
05 September 20XX

Sensory Images in The Invisible Bo

Throughout the text, Ludwig used descriptions of sound to help readers en of Brian,

a timid boy who feels left out of the school fun everyone else sepy y1 tory, readers are

reminded of the sounds of a school with the line, “When (Ludwig 5),JAll readers
who have ever been to school are immediately trans d and the loud sound of the bell

ringing. Later in the story, Ludwig adds a i «ghing (16). The reader can

easily imagine a group of children la

speaking, transporting them to an energetic classroom. Overall, readers
can have a better of what Brian, the main character, experienced through the sounds of

his environment.

Smith 3 )
Works Cited

' Ludwig, Trudy. The Invisible Boy. Alfred A. Knopf, 2013.




Argumentative (Lit. Analysis) Rubric

4 - Advanced

3 - Proficient

2 - Basic

1 - Below Basic

Focus

Topic is introduced with a
clear claim.
Focus remains on the

stated claim for the entire
piece, and the writer makes

their argument clear
throughout the text.

Topic is introduced
with a clear claim.
Focus remains on the
stated claim, and it is
easy to identify the
writer's argument.

Topic is introduced,
but the claim is
unclear.

Focus may be vague at
times, but the reader
can identify the
writer's basic
argument.

Topic is not
introduced. No claim is
made.

Focus is unclear. It is
very difficult or
impossible to identify
the writer's argument.

Organization

The writer obviously took
care in organizing their
writing.

Related ideas are grouped

together and naturally
progress from one idea to
the next.

The piece has an
organizational
structure of grouping
related ideas together.
Organization supports
the writer's purpose.

Reasons for the claim are
clear and supported by

relevant facts, details, and

Elaboration .
aboratio evidence from the text,
demonstrating a clear
understanding of the topic
ransitio
are
Language a
Vocabulary

lishes and
nsistent

more complex and
precise vocabulary.

Reasons for the cIa%\
are st

The piece has an
organizational

nq evidence of
izational
ture.

b2

pported
facts and
from the
thoughts,
evidence
from the text is used.

There is no support for
the writer's reasons.
The writer did not use
evidence from the
text.

ansition words and
rases are used to
link the claim and
reasons. The writer
establishes a formal
style. The writer
revised their work to
include some more
complex vocabulary.

Transition words and
phrases are used, but
they feel unnatural or
are used incorrectly.
The writer’s formal
style is inconsistent.
The writer revised the
writing but did not do
enough to improve the
writing.

Transition words and
phrases are not used.
The writer’s style is
informal with vague,
limited vocabulary.
The writer did not
make any revisions to
their original work.

Conventions

The writer edited so

effectively that there are

virtually no errors in

conventions. The source
text is referenced following

the correct format.

The writer edited their
work to fix at least 80%
of their original errors.
The source text is
referenced following a
mostly correct format.

The writer edited their
work, but they left
more than 80% of the
original errors. The
source text is
referenced but there
are mistakes in the
format.

The writer did not edit
their work. There are
several errors that
need attention. The
source text may be
referenced with an
incorrect format or
may be missing

altogether.




Argumentative (Lit. Analysis) Rubric

4 - Advanced

3 - Proficient

2 - Basic

1 - Below Basic

| introduced my topic with
a clear claim.

| introduced my topic
with a claim.
| stayed on topic the
whole time. My reader
can easily figure out
my argument.

| introduced my topic
with a claim, but it is
unclear.

My reader can figure
out my argument, but |
got off topic a few
times.

| made sure to
organize my writing
and put related ideas
together into
paragraphs.

The order | wrote my
paragraphs in helps
reader understand

ter.

Focus: | stayed focused on my
What is your claim the entire time, and
argument? | made sure my argument
was clear in each
supporting paragraph.
| was very careful about
the order | wrote my
Organization: paragraphs.
Why should | kept related ideas
together in paragraphs.
your reader The order of my
agree with paragraphs helps my
you? reader know what is most
important in my
argumen
argument.
Elaboration:
| have clear reasons that
What are supported by <
evidence and evidence from the text
commentary and comme
explain th

back you up?

Language an
Vocabulary:

Make your
ideas clear

)

| did not introduce my
topic or make a claim.
| did not stay focused,
and it is difficult for my
reader to figure out my
argument.

—

%

ot make an
rt to organize my
writing.

ted my
>reaso t1did not
use much evidence
from the text.
Most of my support
comes from my own
commentary.

| did not support my
reasons with evidence
from the text or my
own commentary.

work to use a
ent formal style
with precise and complex
words that make my
writing easier to
understand.

| used transition words

and phrases to link my

argument and reasons.
| revised my work to

use a formal style and
complex words that

make my writing easier

to understand.

| used transition words
and phrases, but they
feel forced, or | used
them incorrectly.
| revised my writing,
but my formal style is
inconsistent, and
| could have done
more to make it
better.

| did not use any

transition words or

phrases. My style is

informal and vague.

| did not revise my
work to make it better
or use more complex

words.

Conventions:
Make it
correct!

| edited my work so well

that there are no errors
left. My source text is
referenced correctly.

| edited my work and
took care of most of
my original mistakes.
My source text is
referenced mostly
correctly.

| edited my work, but |
left a lot of mistakes.
My source text is
referenced somewhat
correctly.

| did not edit my work,
and there are a lot of
mistakes that need to
be fixed. My source
text is not referenced
atall.




