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Method

Direct Instruction: Students learn best when the writing
standards are modeled in short, clear lessons that they can
then apply in their own writing. Each of our lessons takes
about 10-15 minutes. Teachers should model their writing in
front of students using our teacher models.

Fluid Grammar: Grammar instruction should naturally flow
into student writing. We incorporate each skill in a way that
naturally fits into the unit and provides students with an
action item to apply it in their writing. We provide a grammar
library for additional practice or intervention.

Differentiation: We know firsthand that each classroom is
made up of a diverse group of students. Our resources
provide the flexibility teachers need to reach students with
varying experiences, background knowledge, and ability
levels. Browse the Intervention, Spelling, or ELL Modification
libraries for differentiation help.

Support: Teachers are more successful when they receive
adequate training on a new curriculum. We walk teachers
through using the Simplify Writing® materials in every step of
their writing instruction, and we provide ongoing email
support to address any questions or issues they have in their
writing block. Teachers who take our included course have
better outcomes.



Pacing Guide

Day 1 Elements of Argumentative Writing for Literary Analysis pg. 5
Day 2 Brainstorming pg. 14
Day 3 Planning: Organization pg. 19
Day 4 Planning: Outline pg. 23
Day 5 Draft: Introduction Focus on Lead and\\\\\\é: pg. 28
Day 6 Draft: Introduction Focus on Sum?q/(dm)\\\w pg. 34
Day 7 Draft: Body Paragraphs Fo \\\w;)/!nsmons pg. 39
Day 8 Draft: Body Parang &\wa Paraphrases pg. 44
Day 9 /P’\\\X\}us on Commentary pg. 48
Day 10/Q (/7 a t: Conclusion pg. 52
Day 11\ % al Revision: Focus on Citations pg. 56
Day 12 y Formal Editing pg. 64
Day 13 MLA Formatting Review pg. 71
Day 14 Introduction to Publishing pg. 77
Day 15 Final Proofread and Publishing pg. 82

Rubrics and Exemplars pg. 86




Argumentative (Lit. Analysis) Writing

Purpose: | can identify the elements of an argumentative essay with the purpose of an analysis to
literature and explain why specific elements are important to the process of writing in this genre.

Standard(s):

CCSS.ELA-LITERACY.W.8.1: Write arguments to support claims with clear reasons and relevant
evidence.

Materials *Note: Before beginning this unit, introduce and read aloud the poem

Literary Analysis
anchor chart
Teacher Reference
3.1a

Student page(s) 3.1b

Learning Goal

Student will identify
specific elements that
classify a piece of writing as
an argumentative literature
analysis.

Success Criteria

Criteria 1- Student
identifies at least
one example of each
element in the

to justify how_the
author us
element.

"Majestic" from the picture book anthology "Out of Wonder," by Kwame
Alexander, on which the text is based.

Mini-Lesson Steps (15 min.):
1. Discuss the definition of argument
difference between how a lawy
Explain that this unit will involve a
argumentative writing that involves
literature.
Display “Literature Analysig

3 about the
ids argue.

nt Portion (15-30 min.):

1. Allow students to continue working through the text, using the
color-coding checklist system to identify examples of how the
author successfully uses each element in their writing. Students will
need to justify the specific ways the author accomplishes or
illustrates each element using the chart.

2. Provide individual conferencing to students, as needed, to check for
understanding or to provide support for students who are

struggling.

Closure (5-7 min.):
1. Have students pair and share their color-coding or review work as
a whole class.




BDle\VAN Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

. “Think about a time you got into a minor argument with someone. What did it sound like?”
[Give students time to think.] “Give a thumbs up/thumbs down if that argument involved a lot
of emotions.” [Allow students to respond.] “Now, think about how a lawyer would argue in a
courtroom. It's okay if you've only ever seen one on TV. How is that style of argument
different than an argument with a friend?” [Allow students to share with a partner.]

. “I heard some great comparisons.” [Repeat some student answers.] “The way that a lawyer
argues is much more logical. They must provide evidence to support the argument, not just
say how they feel. What lawyers do is formal argument, and that is what we will use.”

12

oud and discuss.]

s well as why they are

during your draft.”

d where the author

highlight this sentence pink, using the

e ch¥rt to explain how the author accomplished
this, and why it is imp art, using the teacher model as a guide.]

. “Now, j urn Qntifue to use the color-coding system to identify

Majestic.”” [Display and distribute the exa
. “Let’s identify and analyze the eleme

important to the essay. You will use
. “Let’s use the color pink to ide
declares an idea with a clear clai

M highlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

oo U O
oo d




A Literature Analysis [s

a type of writing that examines a piece
of literature to explain or argue a point.

4 It has a claim or thesis statement
that states the main idea
L with a clear focus.
\____ DN
e >

/) Z

Yt ece |
cludes a summary of the piece

of literature to provide important
background information for readers.

A formal style of language is used,
avoiding first- and second-person
pronouns and slang.




3.1b

Figurative Language in the Poem "Majestic"

Sometimes a poem can transport a reader to a different place. The poem
“Majestic,” by Kwame Alexander, uses rich figurative language to evoke strong feelings
from the reader. This poem, about appreciating all of the amazing things young people
have to offer, is truly inspiring. Alexander takes readers on a journey and brings them
feelings of hope through his use of poetic language. In the pgem, the/ anguage

adds rich description and deepens emotions.

that creates

Alexander’s use of figurative language adds to

vivid images in the reader’s mind. An example o eofv imagery is the verse

\QJJ /and purpled

which states “Walk with joy in your golde

mountains” (Alexander et al. 40). In ctio es adjectives like
“golden,” “crystal,” and ”purp</<:\ reader’s imagination.
Then, Alexander uses symbalijsm line e he references a free bird (Alexander
et al. 40). Birds are o $\>\t freedom and liberty. Because birds are able

g the freedom to move where they want to go. The
ghts and feelings of independence to the reader.

uses personification in the phrase “the back of the night wind”

he night wind is personified by being described as having a body
part, the back. This creates a rich description of the wind being something on which the

bird can ride.

Color-Coding Key

Pink = Clear Thesis Statement/Restatement
Orange= Book summary, author/title

Green = Topic Sentences (grouped by category)
Yellow= Elaboration/Commentary

Underline = Evidence from the book + Citation
Blue = Transition Words




3.1b

“Majestic” is also full of figurative language that deepens emotions to the reader.
Overall, the tone of the poem is positive and hopeful. These emotions

are described in detail through the many uses of figurative language. The repeated

phrase “Shine on, honey!” is an implied metaphor (Alexander et al. 40). This metaphor

compares the reader to the sun, which can shine. This metaphor makes the poem feel

hopeful because the sun is cheerful and bright. The exclamation poiW
positive energy to this phrase. The simile, “like a new seed p\sting”/ by sense

\/

of positivity to the poem (Alexander et al. 40). It compares d

sprouting seed, which is full of hope as the seed grows into a p

This poem paints a picture in the mind of t 50 evokes emotions.

The use of figurative language including d imagery help make the
poem descriptive and full of emoti sing figurative language

and precise adjectives is very

Works Cited

Ale . f Wonder: Poems Celebrating Poets. Candlewick Press,

2017.

Color-Coding Key

Pink = Clear Thesis Statement/Restatement
Orange= Book summary, author/title

Green = Topic Sentences (grouped by category)
Yellow= Elaboration/Commentary

Underline = Evidence from the book + Citation
Blue = Transition Words




Argumentative (Lit. Analysis) Writing

Purpose: | can brainstorm ideas that address a provided prompt using a text I've read.

Standard(s):

CCSS.ELA-LITERACY.W.8.1: Write arguments to support claims with clear reasons and relevant
evidence.

Materials *Note: Before this lesson, encourage students to choose a story or

Student page(s) 3.2a-b

Learning Goal

Student will be able

to identify figurative
language within their
selected text and label it
correctly.

Success Criteria

Criteria 1- Student
identifies at least
four examples of
figurative language in

their text.

Criteria 2- Student

labels f
figur anguage
usin

guide

poem they have read recently so they can use it as the source for
their essays. You can also supply a variety of grade-level texts or use
the rest of "Out of Wonder" and provide extra time for students to
read them.

Mini-Lesson Steps (15 min.):
1. Display the following prompt: Cho
read recently. Write an essg <
in the text, using evidencq
of this language deep
reader.

variety o olay/distribute the “Figurative
Langua needed. Emphasize the idea
th | to the genre of poetry and

many ways.
ing” web (3.2b). With student input,

ces of figurative language used in the poem

5’ by Kwame Alexander. Model choosing at least four
es from the web to write about.

-

Student Portion (15-30 min.):

1. Students will select a text that they will be able to write about.

2. Distribute “Brainstorming” web (3.2b). Students will work
independently to brainstorm at least 4 examples of figurative
language in their chosen text using the web.

3. Circulate and conference as needed to make sure students have
chosen an appropriate text and suitable examples.

Closure (5-7 min.):
1. Have students share with a partner the text and one type of
figurative language they’ve chosen to write about.




Do\l Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

*  “Let'srecall what we know about what figurative language is and how it's used. | want
you to take a moment to think about what you remember from previous units, and then
you will take turns going back and forth with a partner, naming as many examples as
you can until you run out, or until | call time.” [Give students a minute to think and a
minute to share.]

*  “l' heard some strong examples.” [Repeat some student answers that you observed].
“Let's refresh our memory using our reference sheet because today, you will be

Reference” sheet (3.2a). Review these common forms of
as needed.]

we can analyze it later on in our essay.”
“Let's start by looking at our poem, ‘Majestic’.”

hnces of figurative

a few to put on my
essay.” [Model two
model as a guide.]

/‘ngr)/ /éhlight any modifications you will make for this particular lesson:

Strategies & Talented Learners Strategies for Students with Disabilities or ELL

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

oy U O
[ Iy I I Ay iy




3.2a

Term Definition
I A comparison of two unlike things
Simile . “yl, “_ n
using the terms “like” or “as
A comparison of two unlike things
without using the terms “like” or “as”
Metaphor g

where one thing is said to be the
other

Giving human/living qualit}

Personification . .
non-living thin

rove a
Hyperbo P
. that sounds like what it is
Onomatopoei
when read aloud
A repeated sound at the beginning of
Alliteration several words within a line of poetry

or prose

Figurative Language Reference

Example

She was as intimidating as a
housefly.

Meaning she was not very
intimidating at all.

Sometimes my personality is

e of my hand and
into the windshield.

Ing the person with the rock
ot intend for it to hit the
windshield.

I’'m going to be working off that
broken windshield for the rest of my
life.

Meaning it will take a long time to
earn the money to replace it.

That’s when | heard it. Bang! The
door slammed shut behind me.

The thumping of the feet behind me
thundered in my ears.

The repetition of the “th” sound

here adds a feeling of suspense

because it mimics the sound of a
heartbeat.




3.2b

Brainstorming

Prompt: Choose a story or poem you've read recently. Write an essay
analyzing the figurative language in the text, using evidence from the
text to illustrate how the author enriches descriptions and
deepens emotions.

-

N




Argumentative (Lit. Analysis) Writing

Purpose: | can organize my ideas into categories and elaborate on each one using my
understanding of the mood and tone of the text.

Standard(s):

CCSS.ELA-LITERACY.W.8.1.A: Introduce claim(s), acknowledge and distinguish the claim(s) from

alternate or opposing claims, and organize the reasons and evidence logically.

Materials

« Student page(s) 3.3a

« Completed student
page 3.1b & 3.2b

Learning Goal

Student will organize
their examples into 2 or
more categories and add
an explanation of what
they have in common.

Success Criteria

«  Criteria 1- Student
lists at least 2
categories for their
chosen examples.

Mini-Lesson Steps (15 min.):
1. Display the teacher model “Brainstorming” from Lesson 2
(3.2b).

Remind students that an outline helps to p overall

ories using their completed “Brainstorming” page

from Lesson 2 and provide as many similarities between

effects of these examples (with a focus on mood and tone)
as they can.

2. Provide individual conferencing as needed to ensure students
are successfully categorizing their ideas.

Closure (5-7 min.):
1. Students will pair and discuss their categories and several of
the similarities they found between their examples.




Dle\E M Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

*  “Inthe last lesson, we did some brainstorming( 3.2b). What was the purpose of this
activity?” [Display the modeled version. Allow students to provide feedback.
Review/clarify prompt as needed.]

*  “Now that we have brainstormed potential examples, it is important to organize and
group related ideas together. By related, | mean that the examples achieve similar goals
within the text.” [Display “Planning: Organization” (3.3a). Students and teacher should
have their copy of the text available for reference (3.1b).]

“Let’s use our example text and the brainstorming activity (3.2b) to/ our
examples into 2 or more categories. We should focus o ing {
similar in how they make the text sound or make the rea
brainstorming teacher model. Model how to group similar i
teacher model as a guide. Students may provide inp

*  “Next, you will see that we have a space to write

tences in our

| of the text.” [Review

the definitions of tone and mood as ne model as a guide,
compare examples, with students

*  “Now, it is your turn. Look bac i 3.2b) and decide on 2 or

down your categories on

the graphic organizer, yau will the similarities between the examples in

each category, focuy fect the mood and tone of the text.”

/‘ngr)/ /éhlight any modifications you will make for this particular lesson:

Strategies & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

oy U O
[ Iy I I Ay iy




> | Planning: Organization

First, use your "Brainstorming" graphic organizer to come up with two or three topic
categories based on the examples you've selected . Then, list your ideas about the similarities
between those examples, paying close attention to their affect on mood and tone.

Category Examples Similarities

. Both use very pretty descriptions
nd colorful

. "Walk with joy in your golden

Qd. This
feet over crystal seas
Positive and purpled mountains"
Images
) om, or
. "Be a free bird on the back

of the night wind"

F tone and imagery. They

a ing the reader to continue
. e  “Shineon, hg tos , making them feel inspired
Inspiring .
. to do their best.
Emotions

. “like ee ting * The seed bursting also gives
inspiration to live up to one's

potential, like a tiny seed has the
O potential to become a giant tree.

- N

Source (author's last name and page number): Alexander 40

©2025 Simplify Writing® 15




Argumentative (Lit. Analysis) Writing

Purpose: | can organize my ideas into a structured outline.

Standard(s):

CCSS.ELA-LITERACY.W.8.1.A: Introduce claim(s), acknowledge and distinguish the claim(s) from

alternate or opposing claims, and organize the reasons and evidence logically.
CCSS.ELA-LITERACY.W.8.4: Produce clear and coherent writing in which the development,

organization, and style are appropriate to task, purpose, and audience.

Materials

+ Student page(s) 3.4a-b

* Completed student
page 3.3a

Learning Goal

Student will determine
the best outline for their
essay and organize their
ideas by completing the
text examples and
elaborations.

Success Criteria
«  Criteria 1- Student
chooses an outline
and fills in at least
3 examples with

drafts basic
elaborati
sentences fo
example.

(

Mini-Lesson Steps (15 min.):

1. Display the teacher model of “Planning: Organization” from
the previous lesson (3.3a).

2. Remind students that an outline helps to
roadmap of the essay and he
ready to draft while appropria

3. Explain that there are many ways
that strong writers look 3
decide the best way to ¢
Display and distribus

4. Review the ov

d conclusion.
o focus in on the text

ive students time to draft their commentary and remind
them that they do not need to be perfect.

2. Provide individual conferencing as needed to ensure students
are successfully categorizing their ideas.

Closure (5-7 min.):
1. Students will share their best elaboration with a partner.




Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

*  “Inthe last lesson, we determined similarities between our examples. This is going to
help us decide on our outline for our essay.” [Display the modeled version (3.4b).]

*  “Strong writers look at the big picture of their essay before they begin drafting to see
how all of the information will fit together. There are many ways to put together a
piece of writing, as long as it contains all of the necessary pieces. Let's take a look at
those pieces now and two ways they can be put together. Keep in mind that these are
just two examples. If you needed more than two body paragraphs, you could plan for

*  “The bulk of your essay is contained in your text evidenc
where you support your claim and bring your voice to the

thoughts for elaboration for our quotes or facts.”
*  “When we look at the prompt, ‘to write an essa

language deepens descriptions and em

main features we need to focus on- th

similes.”
“For this reason, the tg

first outline option. Let's go through and
for elaborations. You do not need to focus on

Mighlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

oy U O
[ Iy I I Ay iy




3.4a Outline Guide

There are many ways to organize or write an essay. Strong writers look at the prompt, their
brainstorming, and their evidence to determine the best structure to deliver their points.
Below are two of many possible outline structures for this essay.

Prompt:
Write an essay analyzing the figurative language in the text, using evidence from the text to
illustrate how the author enriches descriptions and deepens emotions.

Option One:

Option Two:

Introduction

Lead + Background Information + Thesis

troduc O

Lead + Backg In on

Body Paragraph One:
Enriched Descriptions

Topic Sentence
Text Evidence + Elaboration
Text Evidence + Elaboratign
Concluding Sentenc

nguage for
motions

Corfcluding Sentence

Body Paragraph Two:
1 Type of Figurative Language
for Descriptions & Emotions

Topic Sentence
Text Evidence + Elaboration
Text Evidence + Elaboration
Concluding Sentence

Conclusion

Restatement of Thesis
Final Statements
Call to Action

Conclusion

Restatement of Thesis
Final Statements
Call to Action




340 Planning: Outline

Choose the best outline option for your essay according to the quotes and examples you've collected.
Fill in your examples and draft your thoughts for elaboration.

Introduction: Lead + Background Information + Thesis

Body Paragraph 1CEnriched Description®or Figurative Language

Text Evidence 1: Text Evidence 2: Te

/\

Elaboration: Elaboration: oration:

A

By
}\>

Body P D d Emotions.br Figurative Language
vidénce 1: ‘@\/I'ext Evidence 2: Text Evidence 3:
Elaboration: Elaboration: Elaboration:

Conclusion: Restatement of Thesis + Final Statements




Argumentative (Lit. Analysis) Writing

Purpose: | can write an engaging lead and a clear claim that align with the text and the prompt of
my argumentative (lit. analysis) essay.

Standard(s):

CCSS.ELA-LITERACY.W.8.4: Produce clear and coherent writing in which the development, organization,
and style are appropriate to task, purpose, and audience.

CCSS.ELA-LITERACY.W.8.1.D: Establish and maintain a formal style.

Materials Mini-Lesson Steps (15 min.):
* Student page(s) 3.5a-b | 1. Activate prior knowledge by asking if students can remember
the three parts of an introduction discussed in the previous

Learning Goal explanatory unit.
Student will review the 2. Display and distribute “Introductian Eleme
different areas of an the elements of the introductio '
introduction and draft summary sentences as a new ele
lead and claim options. the “background information” sente
essay. Model how to highlig
Success Criteria using using the teacher X
* Criteria 1- Student 3. Display “Lead and Clai
writes a strong lead write their lead

that is based on the
text.

* Criteria 2- Student
writes a claim
statement that is
aligned wit C

promp

bute “Lead and Claim” (3.5b). Students will complete the
organizer to write several possible leads and a claim statement.

2. Circulate and conference as needed to make sure students
are writing leads and claims that are aligned with the text and
the prompt.

Closure (5-7 min.):

1. Students will pair and share their lead sentences and give
partners feedback. Students will choose the strongest lead to
use for their introduction paragraph and circle it on the
organizer.




Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

“Do you remember the three parts to an introduction paragraph that we learned?” [Get
student input.] “The three parts we’ve learned are: lead, background information, and
a thesis. The introduction for this paper will look similar, but with a slight difference.”
[Display and distribute “Introduction Elements” (3.5a).] “For a literature analysis piece, we
want our background sentences to give our readers information about the story or poem
we are writing about, in case they haven’t read it. We will call these ‘summary
sentences.”
“Let’s see if we can find each element in the text.” [Model how to annotp
shown on the teacher model, with students marking their co
writing the lead and claim of our introduction. Tomorrow,
sentences.”

~—aqch element as

[Display “Lead and Claim” (3.5b).] “We’ve learned several diffe creating
an engaging lead. Let’s review them by writing some € [With
student input, model writing a sentence for each leag her model as a

guide.]

“We want to make sure our lead is based
prompt. Since the prompt is related to t
a lead that relates to how the figurg¥” eader. I'll choose the lead
that ponders the idea of poems ere else.”

“A claim tells your reader wha i bout’the text using reasons and evidence in
the following paragraph i ation in your body paragraphs together.

rn

t 'Majestic'.” [With student input, complete the

h the text, | want to choose

/\Q//éighlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Uo

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

oouodouUuud




3.5a

Infroduction Elements

The introduction paragraph of argument (lit. analysis) writing has 3 parts:
1. Lead
2. Summary Sentences

3. Thesis with a claim

Sometimes a poem can transport a reader to a different place. The poem

people have to offer, is truly inspiring. Alexander takes readers 0
them feelings of hope through his use of poetic langua

language adds rich description and deepens emoti

N\
A e N\

g M thM)wing:

/X Give context to your reader, who may not have read this piece
before. State the title and author. Introduce the main
character(s), setting (if applicable), and summarize the plot and
main conflict/resolution.

Summary S

Make a statement that tells your readers what you will prove
Thesis/Claim about the text using reasons and evidence in the following
paragraphs. Be sure it aligns to the prompt.

Maintain a professional tone and avoid slang, contractions, and

Formal Ton .
ormal 1one abbreviations.




Argumentative (Lit. Analysis) Writing

Purpose: | can write a clear summary of my text that conveys its message and mood to my

reader.

Standard(s):

CCSS.ELA-LITERACY.W.8.4: Produce clear and coherent writing in which the

development, organization, and style are appropriate to task, purpose, and audience.
CCSS.ELA-LITERACY.W.8.9: Draw evidence from literary or informational texts to support

analysis, reflection, and research.
CCSS.ELA-LITERACY.W.8.1.D: Establish and maintain a formal style.

Materials
e Title of Works anchor
chart

* Student page(s) 3.6a

Learning Goal

Student will be able to
write clear summary
sentences that include
the title, author,
message, and mood of
the text.

Success Criteria
e  Criteria 1- Student

writes summary C
senten

inclu ou

nece

Mini-Lesson Steps (15 min.):

1. Review the three parts of an argumentative
introduction: lead, summary se

2. Explain that today, students will
sentences for their introduction. Di
(3.6a). Explain each part of th~—

3. Display “Titles of Wor
capitalizing and p

ences before completing their full introduction.

2. Circulate and conference as needed to make sure students are
writing their summaries about the overall message as it pertains
to their claims.

Closure (5-7 min.):
1. Ask for volunteers or have students share their summary
sentences with a partner or group.




Dle\W<M Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

“Can you remember the three parts to an argumentative literature analysis introduction?”
[Allow students to share ideas.] “The three parts are: lead, summary sentences, and
thesis/claim.”

“Yesterday, you wrote a lead and claim for your introduction. Today, we are going to focus
on the summary sentences.”

[Display “Summary Sentences” (3.6a).] “Remember that when we summarize, we need to
write about the overall plot or theme of the text, instead of specific details. To do this, we
will need the title, author, the purpose, and the mood, which is the reads Xperience.”

author?” [Call on volunteers. Display the “Titles of Works”
we write the title of a piece of literature, there are specific

capitalization of the words in this title?” [Review the ¢ unctuation
guidelines as needed.]
“Now, let's review what we can remember about kyle in our essays.”
[Review the checklist at the bottom of “Su
“Now that we have gathered all of that i g'to put it all together

to write the summary sentences. Y ency Quld be about 2-4 sentences
all together.” [Model writing th
style as you go, using the teac
“Now, it’s your turn.” [Dis*— ences” (3.6a).] “Use this organizer to write
your summary sente ; one, you'll take the lead and claim you wrote in

the previ son & rts of your introduction on your rough draft, in the
corre
/\Q//éighlight any modifications you will make for this particular lesson:
Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Uo

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

oouodouUuud




Titles of Works

Capitalize most words in a fitle.
Emphasize with underlining/italics (longer works) or
quotation marks (shorter works).

do not capitalize
capitalize articles (a, an, the

. coordinating conjunctior
first word short prepositions (in, O

| /
Train to Sorr

Shorter Works
quotation marks

chapter titles

movies & TV shows TV episodes

Newspapers articles

magazines / songs
plays // poems




3.60

Summary Sentences

These 2-4 sentences give context to your reader, who may not have read this
piece before. State the title and author. Identify the purpose of the figurative

language, explain the overall plot or theme of the text, and describe the
reader's experience.

The text,

Purpose Explanation/Meanin

<@
>

C

(N

)

@ ry S¥ntences

Guidelines for Formal Style/Tone:

[ Avoid contractions (can't, won't, doesn't, etc.)

[ Avoid first and second person pronouns (I, me, my, you, your, we, our, us, etc.)

L Avoid "slang" terms and vague language (things, stuff, good, really, nice)




Argumentative (Lit. Analysis) Writing

Purpose: | can write the body paragraphs to my argumentative literature analysis essay with
appropriate structure and cited text evidence.

Standard(s):

CCSS.ELA-LITERACY.W.8.1.B: Support claim(s) with logical reasoning and relevant evidence,
using accurate, credible sources and demonstrating an understanding of the topic or text.
CCSS.ELA-LITERACY.W.8.1.C: Use words, phrases, and clauses to create cohesion and clarify the
relationships among claim(s), counterclaims, reasons, and evidence.
CCSS.ELA-LITERACY.W.8.1.D: Establish and maintain a formal style.

Materials Mini-Lesson Steps (15 min.):
» Student page(s) 3.7a 1. Explain that now that introdu students
* Argumentative will now move on to body p

Transitions bookmark 2. Have students recall the parts nd share
* Completed student with a partner.

page 3.4a 3. Display and distribute “} lements” (3.7a) and
review the definitiop
Learning Goal

Student will write body
paragraphs with cited
evidence and commentary,
using formal language and
transition words
appropriately.

L lanning outline as a guide (3.4b), students will
Success Criter . i .
- Criteri épendently to begin writing their body paragraphs.
€ nts should use the list provided as well as the
;or(;s nsitions bookmarks. Students should attempt to complete
0 r:/ at least 1 body paragraph today. Note: Remind students that
eaF q ¢ their planning page will determine how many paragraphs
evidence an they will have, which will depend on individual abilities and
commenta
needs.
support a reason. 3. Conference with students as needed, providing direction for

students who are struggling.
» Criteria 2- Student ggling

uses transition words

Closure (5-7 min.):
and formal language. ( )

1. Have students explain the basic structure of the body
paragraph to a partner.




Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

*  “Today, you will focus on developing your body paragraphs based on your planning
outline (3.4b). Let’s look back at it to remind ourselves of the reasons we chose that
support our claim.” [Display the planning page teacher model from 3.4b and have
students get out their copies.]

 “Before we begin writing, let’s refresh our memories about the parts of a body paragraph
and how they fit together. Turn to a partner and take turns naming things that need to go
into a body paragraph.” [Give students time to share.]

*  “We will take a look at our text to identify these parts.” [Display and di
Paragraph Elements” (3.7a).] “Here is one body paragraph fxom the

green.”

*  “Aformal style of language is used to maintain a pxg
also used to link ideas, so we can highlight each &
review the chart, using the teacher model j

w them as needed.] “Here is a
list of options you can use for trang’ . iting piece.”

*  “Today, you will work to build
elements page when you finis graph to check that you have everything
you need. Remember,

/\Q//éighlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

QO  Provide opportunity for further research on a
related topic

O  Allow for the production of a multimedia or visual

presentation to accompany the writing piece

Use of advanced supplementary/reading materials

Allow for flexible grouping or collaborative writing

opportunities based on ability or interest

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Uo

oouodouUuud




** | Body Paragraph Elements

The body paragraphs of argumentative writing have several components.

Alexander’s use of figurative language adds to the rich description that creates vivid
images in the reader’s mind. An example of the use of visual imagery is the verse which states
“Walk with joy in your golden feet over crystal seas and purpled mountains” (Alexander et al.
and “purpled” to create

i I ”n

40). In this section, the author uses adjectives like “golden,” “crystal,
illustrations in the reader’s imagination. Then, Alexander uses symbolism in the line where he

references a free bird (Alexander et al. 40). Birds are often used to represe

liberty. Because birds are able to fly, they are often envied for h the f
where they want to go. The image of a flying bird brings thoughts dence
to the reader. Additionally, the author uses personification in the ph e night

wind” (Alexander et al. 40). The night wind is personified b S havmg a body

part, the back. This creates a rich description of the wi
ride.

Q ing WhICh the bird can

‘at-oh\ N

. on that su orts our claim, using the
Topic Sentence PP Y 8
/“Y r planning outline.

(/( B\/or examples from the text that support the

Evide n ted in the topic sentence. Use a parenthetical
on at the end of the sentence.

N— \_/

Elaboratio ment Explain the evidence using your own ideas.

~__—

Maintain a professional tone and avoid slang, contractions,
Formal Language

and abbreviations.

Use transition words or phrases to link your ideas or when

Transition Words . .
moving from one idea to the next.




Argumentative (Lit. Analysis) Writing

Purpose: | can write the body paragraphs to my argumentative literature analysis essay with

purposeful commentary.

Standard(s):

CCSS.ELA-LITERACY.W.8.1.B: Support claim(s) with logical reasoning and relevant evidence,

using accurate, credible sources and demonstrating an understanding of the topic or text.
CCSS.ELA-LITERACY.W.8.1.C: Use words, phrases, and clauses to create cohesion and clarify the

relationships among claim(s), counterclaims, reasons, and evidence.
CCSS.ELA-LITERACY.W.8.1.D: Establish and maintain a formal style.

Materials

» Student page(s) 3.9a

* Completed student
page 3.4a

Learning Goal

Student will write body
paragraphs with
commentary that expand
upon the evidence in a
purposeful and
meaningful way.

Success Criteria
e Criteria 1-

add individ
to the ana
text.

* Criteria 2- Student
uses formal language
in his or her
commentary.

Mini-Lesson Steps (15 min.):
1. Explain that students’ body par

writer’s voice.
3. Display and dj

adents to discuss with a
is labeled the way that it is
g the teacher model as a

Using their planning outline as a guide (3.4a) and their draft so
far, students will work independently to continue writing their
body paragraphs.

2. Students should use these commentary examples, as well as
their other tools and guides from previous lessons. Students
should attempt to make any needed revisions and complete
all planned body paragraphs today. Note: Remind students to

continue to pay attention to their formal style.
3. Conference with students as needed, providing direction for

students who are struggling.

Closure (5-7 min.):
1. Have students share one example of how they wrote strong
commentary today.




Do\l Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

*  “Today, you will finish developing your body paragraphs based on your planning outline
(3.4a). As a review, the term ‘commentary’ means the writer’s elaboration on the
evidence, or their analysis and insight. We are going to look at how to write strong
commentary and what exactly that sounds like.”

« “Before we get to that, let’s talk about why commentary is important to the essay. Turn to
a partner and explain why you think that we could possibly say that commentary, or
elaboration sentences, are the most important parts of the essay.” [Give students time to
share.]

*  “l heard some strong explanations.” [Share one or two exchanges thg

“Writing Strong Commentary” (3.9a).]

 “Let’s read the text evidence that this commenta
the text evidence aloud.]

*  “Now, we will look at 3 different sentenc
already labeled as ‘Needs Improvement
analyze why they are labeled this
strong.” [Work through each e
model as a guide. Students sh

* [Have students take out #=— evious lessons.] “Today, you will work to

ong.” It will be our job to
re our own commentary is

o use your tools, including today’s lesson, the
Zlements page, transitions bookmark, and your

/\Q//éighlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

QO  Provide opportunity for further research on a
related topic

O  Allow for the production of a multimedia or visual

presentation to accompany the writing piece

Use of advanced supplementary/reading materials

Allow for flexible grouping or collaborative writing

opportunities based on ability or interest

Uo

oouodouUuud




> | Writing Stfrong Commentary

Commentary, or elaboration, in an essay is what allows the writer’s voice to come
through among the text evidence and examples. However, there are some common
errors that writers make that can lessen the effectiveness of their commentary.

Text Evidence:

An example of the use of visual imagery is the verse which states “Walk with joy in your
golden feet over crystal seas and purpled mountains” (Alexander et al. 40).

Commentary Example

Ematio/ O

Needs Improvement:

| think this is good visual imagery.

N\

N

"
"

Strong:

In this section, the author uses
adjectives like “golden,” “crystal,”
and “purpled” to create
illustrations in the reader’s
imagination.




Ble\VA NN Argumentative (Lit. Analysis) Writing

Purpose: | can use a checklist to revise my work and help a peer revise their work.

Standard(s):

CCSS.ELA-LITERACY.W.8.1: Write arguments to support claims with clear reasons and relevant

evidence.

CCSS.ELA-LITERACY.W.8.5: With some guidance and support from peers and adults, develop and

strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach,
focusing on how well purpose and audience have been addressed.

Materials

* Student page(s) 3.11a-b

* Revising and Editing
anchor chart

Learning Goal

Student will use a provided

checklist to revise their
own and a peer’s essay,
providing feedback, and
will use the feedback to
assist in the revision
process.

Success Criteria
e  Criteria 1- Student

items done
successfull
that should

* Criteria 2- Student
uses their peer’s
revision suggestions
to strengthen their
writing.

Mini-Lesson Steps (15 min.): *Note: If you previously used Simplify
Writing® units, the revision [OR editing] chec
review. Adjust the mini-lesson to f
1. Display the “Revising and EditI
share their thoughts and feedba
Review the steps of revisip=—

e a checklist
. Distribute the
3.11a) and allow students

to make sure that tk
”Argumentatlv

to ask ques «tion on each item.
3. Display erpt of the text (3.11b) and
com eacher model as a guide

revisions.
conditions for the parenthetical citation in

@ e students utilize the reference guide for parenthetical
s from Day 9 of Unit 2: Explanatory Writing if needed.

Student Portion (15-30 min.):

1. [Optional: Distribute Revision Checklist sticky notes.]

2. Give students time to work through the checklist on their own
essay.

3.  When students have completed their self-revisions, they
should trade papers and checklists with a partner, offering
additional suggestions to each other's work using the checklist
as a guide.

Closure (5-7 min.):

1. Have students share one revision they made that they feel
made a significant difference in their draft, either with a
partner or with the class.




Dle\VARN Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds: *Note: If you previously used Simplify Writing® units, the revision [OR editing] checklist will

be more of a review. Adjust the mini-lesson to fit your needs.

. “What does it mean to revise our writing? What does revising look like? What should we be
focused on when we are revising our work or a peer’s work?” [Allow students to share ideas.]
“Revision is the process of adding, removing, or improving the content of our writing. It
focuses on enhancing the quality of our writing by improving our word choice, ensuring
correct citations and a formal style, or changing the sentences to make them more fluent.”

. “It is important to use a checklist so that we know what to look for when revising an essay.
This also helps us keep track of what we still need to work on. Let’s look at >=—=~«qmple
checklist.” [Display and review “Argumentative Revision Checklist” (3.11¢

parenthetical citation for the type of book that we ook, Out of Wonder,

is an anthology, meaning it has more than three au happens, the appropriate
way to write the citation is by using the fir d adding the term ‘et al.,’
which means ‘and others’ in Latin. Some ituations can come up, and it is
important that you ask or look up t <cific to your source.”

[Continue working through the feedback for the essay, using
the teacher model as a guide.]
. “When we identify sometiag w r should work on, we can go into the text

and provide a revisig actice with the areas we identified on the checklist.”
[Model
. “No n essay, then share it with a partner for feedback. Use

—
/\theg/ /éhlight any modifications you will make for this particular lesson:

Strateg& /A Talented Learners Strategies for Students with Disabilities or ELL

QO  Provide opportunity for further research on a
related topic

O  Allow for the production of a multimedia or visual

presentation to accompany the writing piece

Use of advanced supplementary/reading materials

Allow for flexible grouping or collaborative writing

opportunities based on ability or interest

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Uo
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Revising

Improving content and clarity

REPLACE

« Can | be more precise? ﬁ
« Does my writing flow smoothly?

« Can | strengthen my wordse VE
Q)
~

“)Ed

| . CHECK

impro

e Is

« Did orrect grammare

« Are my capitalization and FIX

punctuation correct?e




1 Argumentative
Revision Checklist
Use this checklist to revise your literature analysis.
Yes No
Q Q The introduction has a clear lead.
The introduction includes important background inform ing
a Q . .
the book’s title, author, and a brief summary
Q Q The introduction has a clear claim that addresse ro
_ 0 Each body paragraph clearly supports ths i ant facts,
definitions, examples, or quotes.
0 Nt H so that the reader
B understand how it supports
a D Evidence from the bo
Q ] consistently throughout the essay.
Q 0t age and vocabulary to explain the topic.
the thesis and ended with a thought-provoking




3.11b

Excerpt From Unrevised Draft:
“Figurative Language in the Poem “Majestic”

Sometimes a poem can transport a reader to a different place. The poem “Majestic,”
by Kwame Alexander, uses rich figurative language to evoke strong feelings from the reader.
This poem, about appreciating all of the amazing things we=atl have to offer, is truly inspiring.

Alexander takes readers on a journey and brings them feelings of hope throys

poetic language. In the poem, the figurative language adds ric

emotions.

“Walk with joy in your golden feet over cryst —ountains” (Alexander et al.

40). In this section, the author uses ad] \ \ l,” and “purpled” to create

Back of the night wind” (Alexander).'The night wind is
personified by being d ed as having a body part, the back. This creates a rich description

of the wind b ing on which the bird can ride.

%k %k
This poem paints a picture in the mind of the reader and also evokes emotions. The use
of figurative language helps make the poem descriptive and full of emotion. The author’s

talent for using figurative language and precise adjectives is very clear in this poem.




DIe\YAKY Argumentative (Lit. Analysis) Writing

Standard(s):

evidence.

format for citation.

Purpose: | can format my essay within MLA guidelines using a reference guide.

CCSS.ELA-LITERACY.W.8.1: Write arguments to support claims with clear reasons and relevant

CCSS.ELA-LITERACY.W.8.8: Gather relevant information from multiple print and digital sources,
using search terms effectively; assess the credibility and accuracy of each source; and quote or
paraphrase the data and conclusions of others while avoiding plagiarism and following a standard

Materials
* Student page(s) 3.13a-b

Learning Goal

Student will use a provided
list of guidelines and an
example sheet to

format their essay and
Works Cited page.

Success Criteria

* Criteria 1- Student
formats their essay
according to the listed

guidelines.
* Criteria t C

format entries.

Mini-Lesson Steps (15 min.): *Note: If students will be writing

you used the Explanatory Unit, thi

lesson to fit your needs.

1. Explain that today, students will
to specific MLA guideline

the blanks on their guides.

ute “MLA Formatting Example” (3.13b).
SS pecific features of the examples with students,

@ e teacher model as a guide, clarifying as needed.

ding on how students will be completing their essay, it may
be necessary to go over technical directions, websites to assist in
creating a Works Cited page, etc. To scaffold, you may also consider
creating a starter document if all students used the same sources.

Student Portion (15-30 min.):

1. Students should use this time to set up their final essay format
and their Works Cited page. (Note: It is not expected that
students complete their entire published copy during this time.)

2. Teacher will conference with students as needed.

Closure (5-7 min.):
1. Use an exit ticket for students to rate their confidence level
with their formatting on a scale of 1-5.




DIe\YAKY Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

* “Today’s goal is to set up our final copy for our essay using MLA formatting guidelines.”
[Display and distribute “MLA Formatting Basics” (3.13a).]

* “The Modern Language Association (MLA) puts forth guidelines widely adopted by schools
and colleges for how to format informational writing. This is so that all essays look the
same and can be assessed fairly. These ‘rules’ are used not just in middle school and high
school, but in college too, so it's a good skill to learn now.”

* “Let’s review some introductory basics to MLA formatting. As we go over these, keep in

[Read through the guidelines and have students fill in the b
teacher model as a guide.]

* “I know sometimes it can be confusing just to read the g
let's take a look at an example page.” [Display and di
(3.13b). Talk through specific items in the examp
guide.]

* [Give students any necessary additional i
software or websites for the complet;

* “Your task for today is to set up yo
discussed, including thinking o
create your separate Works Cite
help you throughout t S.

aven't already. You will also
source information. | will be available to

—
/\theg/ /éhlight any modifications you will make for this particular lesson:
Strateg& /A Talented Learners Strategies for Students with Disabilities or ELL

QO  Provide opportunity for further research on a
related topic

O  Allow for the production of a multimedia or visual

presentation to accompany the writing piece

Use of advanced supplementary/reading materials

Allow for flexible grouping or collaborative writing

opportunities based on ability or interest

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Uo
ouoodougdd




3.13a

MLA Formatiting Basics

Use this guide to develop the foundation of MLA formatting for your essay.

Page Setup Guidelines

Entire document should be spaced with 1-inch margins.
Header with your last name and page number.

Heading with your name, teacher's name, course name, and date
(in date/month/year format).

Title of paper centered in size 12/Times New Roman. Do not underline. bold, or
italicize.
A\ >

\/

Text Format Guidelines

Font: Times New Roman \>

Font Size: 12

* Parenthetical citations within the text t ith 22)
* Periods after citations
* Commas inside marks
* Single space after periods an
/\ age Gwdelmes
e T on its own separate page.
e T C d in size 12/Times New Roman. Do not underline, bold,
or .
* Alphabetjze e
* Usea nt for all entries that take up more than one line.

Follow thisoasic format for entries, using only relevant information:

Author. “Title of the Source.” Title of the Container, Other contributors,
Version, Number, Publisher, Publication date, Location.

For websites, the "Location" is the full URL (web address).




»% | MLA Formatting Example

Use these examples as a reference when formatting your paper.

Joanna Smith

Mrs. Bennett

8th Grade English
05 September 20XX

Figurative Language in the Poem “Maje

reader’s mind. An example of the use of visual imagery is the vg
golden feet over crystal seas and purpled mountainst (Al

adjectives like “golden,

Alexander uses symbolism in the line wh.

Alexander’s use of figurative language adds to the rich description that V1 in the
ith joy in your
} section, the author uses

crystal,” and “purpled”_tg i Qe reader’s imagination. Then,

Smith 1 l

Works Cited
Alexander, Kwamej et al JOut of Wonder: Poems Celebrating Poets. Candlewick Press,

2017.

Smith 3

-4




Argumentative (Lit. Analysis) Rubric

4 - Advanced

3 - Proficient

2 - Basic

1 - Below Basic

Focus

Topic is introduced with a
clear claim.

Focus remains on the
stated claim for the entire
piece, and the writer
makes their argument
clear throughout the text.

Topic is introduced
with a clear claim.
Focus remains on the
stated claim, and it is
easy to identify the
writer's argument.

Topic is introduced,
but the claim is
unclear.
Focus may be vague
at times, but the
reader can identify
the writer's basic
argument.

Topic is not
introduced. No claim
is made.

Focus is unclear. It is
very difficult or
impossible to identify
the writer's
argument.

Organization

The writer obviously took
care in organizing their
writing.

Related ideas are grouped
together and naturally
progress from one idea to
the next.

The piece has an
organizational
structure of grouping
related ideas
together.
Organization supports
the writer's purpose.

N

The piece has an
organizational

IS Ko evidence
a nizational
ture.

%

Elaboration

Reasons for the claim are
clear and supported by
relevant facts, details, and
evidence from the text,
demonstrating a clear
understanding of the

Language a
Vocabulary

(

na .
lishes and
nsistent

include more complex and
precise vocabulary.

Reasons for the cla}r\

evidence from the
text is used.

There is no support
for the writer's
reasons.

The writer did not use
evidence from the
text.

nsition words and
hrases are used to
link the claim and
reasons. The writer
establishes a formal
style. The writer
revised their work to
include some more
complex vocabulary.

Transition words and
phrases are used, but

they feel unnatural or
are used incorrectly.
The writer’s formal
style is inconsistent.

The writer revised the

writing but did not do
enough to improve

the writing.

Transition words and
phrases are not used.
The writer’s style is
informal with vague
with limited
vocabulary.

The writer did not
make any revisions to
their original work.

Conventions

The writer edited so
effectively that there are
virtually no errors in
conventions. The source
text is referenced
following the correct
format.

The writer edited
their work to fix at
least 80% of their
original errors. The
source text is
referenced following
a mostly correct
format.

The writer edited
their work, but they
left more than 80% of
the original errors.
The source text is
referenced but there
are mistakes in the
format.

The writer did not
edit their work. There
are several errors that

need attention. The
source text may be
referenced with an
incorrect format or
may be missing

altogether.




Argumentative (Lit. Analysis) Rubric

4 - Advanced

3 - Proficient

2 - Basic

1 - Below Basic

| introduced my topic with
a clear claim.

| introduced my topic
with a claim.
| stayed on topic the
whole time. My reader
can easily figure out
my argument.

| introduced my topic
with a claim, but it is
unclear.

My reader can figure
out my argument, but |
got off topic a few
times.

| made sure to
organize my writing
and put related ideas
together into
paragraphs.

The order | wrote my
paragraphs in helps
reader understand

ter.

Focus: | stayed focused on my
What is your claim the entire time, and
argument? | made sure my argument
was clear in each
supporting paragraph.
| was very careful about
the order | wrote my
Organization: paragraphs.
Why should | kept related ideas
together in paragraphs.
your reader The order of my
agree with paragraphs helps my
you? reader know what is most
important in my
argumen
argument.
Elaboration:
| have clear reasons that
What are supported by <
evidence and evidence from the text
commentary and comme
explain th

back you up?

Language an
Vocabulary:

Make your
ideas clear

)

| did not introduce my
topic or make a claim.
| did not stay focused,
and it is difficult for my
reader to figure out my
argument.

—

%

ot make an
rt to organize my
writing.

ted my
>reaso t1did not
use much evidence
from the text.
Most of my support
comes from my own
commentary.

| did not support my
reasons with evidence
from the text or my
own commentary.

work to use a
ent formal style
with precise and complex
words that make my
writing easier to
understand.

| used transition words

and phrases to link my

argument and reasons.
| revised my work to

use a formal style and
complex words that

make my writing easier

to understand.

| used transition words
and phrases, but they
feel forced, or | used
them incorrectly.
| revised my writing,
but my formal style is
inconsistent, and
| could have done
more to make it
better.

| did not use any

transition words or

phrases. My style is

informal and vague.

| did not revise my
work to make it better
or use more complex

words.

Conventions:
Make it
correct!

| edited my work so well

that there are no errors
left. My source text is
referenced correctly.

| edited my work and
took care of most of
my original mistakes.
My source text is
referenced mostly
correct.

| edited my work, but |
left a lot of mistakes.
My source text is
referenced somewhat
correctly.

| did not edit my work,
and there are a lot of
mistakes that need to
be fixed. My source
text is not referenced
atall.




