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Method

Direct Instruction: Students learn best when the writing
standards are modeled in short, clear lessons that they can
then apply in their own writing. Each of our lessons takes
about 10-15 minutes. Teachers should model their writing in
front of students using our teacher models.

Fluid Grammar: Grammar instruction should naturally flow
into student writing. We incorporate each skill in a way that
naturally fits into the unit and provides students with an
action item to apply it in their writing. We provide a grammar
library for additional practice or intervention.

Differentiation: We know firsthand that each classroom is
made up of a diverse group of students. Our resources
provide the flexibility teachers need to reach students with
varying experiences, background knowledge, and ability
levels. Browse the Intervention, Spelling, or ELL Modification
libraries for differentiation help.

Support: Teachers are more successful when they receive
adequate training on a new curriculum. We walk teachers
through using the Simplify Writing® materials in every step of
their writing instruction, and we provide ongoing email
support to address any questions or issues they have in their
writing block. Teachers who take our included course have
better outcomes.
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Argumentative (Lit. Analysis) Writing

Purpose: | can identify the elements of an argumentative literary analysis.

Standard(s):

CCSS.ELA-LITERACY.W.6.1: Write arguments to support claims with clear reasons and relevant
evidence.

Materials *Note: Before beginning this unit, introduce and read aloud the book

* Literary Analysis
anchor chart

* Teacher Reference
3.1a

* Student page(s) 3.1b

Learning Goal

Student will be able to
identify specific elements
that classify a piece of
writing as a literary analysis
(argument).

Success Criteria

e  Criteria 1- Student
identifies at least one
example of each
element in the
provided text.

author uses
element.

Thank You Mr. Falker, by Patricia Polacco, on which the teacher model is

based.

Mini-Lesson Steps (15 min.):

1.

Discuss the definition of argumentative writing
difference between a fight betwe
Explain that this unit will involve
argumentative writing that involves
literature.

Display “Literature Analysis”

(3.1b). Read t
needed.

s, stop and discuss as

x, method to identify the first

Allow students to continue working through the text, using the
color-coding checklist system to identify examples of how the
author successfully uses each element in their writing. Students will
need to justify the specific ways the author accomplishes or
illustrates each element using the chart.

Provide individual conferencing to students, as needed, to check for
understanding or to provide support for students who are
struggling.

Closure (5-7 min.):

1.

Have students pair and share their color-coding or review work as a
whole class.




BDle\VAN Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

“What comes to mind when you hear the word ‘argument’?” [Give students time to think.] “There can
be a lot of different variations, from a spat between friends to a political debate. What did you
picture?” [Have students share with a partner.] “Now, think about a formal debate between political
candidates or even members of a debate team. How do those differ?” [Allow students to share with a
partner.]
“I heard some great comparisons.” [Repeat some student answers.] “The way that two people argue
during a debate is very structured and formal. You would notice, during a formal debate, that the
participants try to argue with ideas rather than the other person. This keeps their tone formal, which is
what we want to do with our essay.”
“Today, our goal is to learn about the elements of a specific type of argument w,
Analysis. It is a type of argument, because the elements use some
how would we argue about literature?” [Allow student input.]
[Display “Literature Analysis” anchor chart.] “Let’s look over the elemée
together.” [Discuss using “Guiding Questions” (3.1a) as a guide.]
“When we read a story, poem, or article, we understand it th wn life experience,
other things we’ve read, etc. When we write a literary ang
her interpretation of the author’s meaning.”
“Let’s look at an example of an argumentative literary anal
[Distribute “The Influence of Others” (3.1b) and
needed.]
“Let’s identify and analyze the elements why they are important to the
essay. You will use these elements in
“Using the color-coding system, let to idéntify the first element. Can you find an
example of where the author ma

Strategies & Talented Learners Strategies for Students with Disabilities or ELL

ouU U oU

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest
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A Literature Analysis [s

a type of writing that examines a piece
of literature to explain or argue a point.

4 It has a claim or thesis statement
that states the main idea
L with a clear focus.
\____ DN
e >

/) Z

Yt ece |
cludes a summary of the piece

of literature to provide important
background information for readers.

A formal style of language is used,
avoiding first- and second-person
pronouns and slang.




3.1b

The Influence of Others

Being able to read is a skill we learn from others. The book Thank You, Mr. Falker
by Patricia Polacco, tells the story of Trisha, a young girl who struggles with reading in
school. Despite her challenges, Trisha learns to love school and eventually learns to
read. Throughout the book, we read about the different people in Trisha’s life who
impacted her education. The theme of the story is that people have lasting positive or
negative effects on others.

Trisha’s grandparents play an important role in her life as a you il. In the

book and tells her, “Knowledge is like the bee that made we
to chase it through the pages of a book!” (pg. 1). Polacco sh
special moment because when Trisha finally learns to r itual. Her
grandfather has a strong, positive influence on her t '
grandmother has a positive, lasting effect on her
different, her grandmother tells her, “You arethe
thing ever.” (pg. 7). Afterwards, Trisha fe
because she felt safe and loved.
The theme is also develope

les with feeling
kest, dearest little
eing able to read

e ki school impact Trisha’s
sting effect on her. Some of the kids,
especially a boy named Erj Mhey make fun of her, calling her names
like ‘dummy’ and ‘stupi a so much that she feels “completely
alone” (pg. )/ >)nl ent Trisha, but he encourages the others to
bully her a/ ,@\T/' ,/\t/he stairs during recess just to avoid the constant

S insults affect Trisha so much that she believes they
he is ugly, stupid, and dumb.

Luckily, ecomes Trisha’s 5th grade teacher, strongly influencing
Trisha for the béve=r~The author shows two main ways in which he has a positive
effect on her. First, he is kind to her, telling her that she is cunning and brave. Trisha
realizes she feels better around her teacher. “The only time she was really happy was

—~
)
Q
@
>
—

are true. Sh

when she was around Mr. Falker,” (pg. 20).

Color-Coding Key

Pink = Claim (thesis statement)
Green = Reasons

Yellow= Elaborative Details

Orange= Book summary, author/title
Underline = Evidence from the book




3.1b

Most importantly, Mr. Falker teaches Trisha to read. He is the first teacher who
notices that Trisha needs help reading. He convinces her that she is smart to have
made it this far in school on her own. So, every day after school Trisha spends extra
time studying her letters, sounds, and learning to read with Mr. Falker. Eventually, she
is able to read a whole paragraph in a book. Finally being able to read makes Trisha so
happy that she cries when she gets home. The author, Patricia Polacco, shows the
reader how much Mr. Falker impacted Trisha’s life when she confess t she is
actually Trisha, and the book is about her. Polacco explainsshow thalker
changed her life and helped her to eventually become an< \‘qor a( (o/

Polacco makes it clear that one theme of the stop e fluence
people for better or worse. The bullies at school ha Qi t on Trisha
because they make her think she is dumb. Howe rcomies the difficulties
in her life and learns to read thanks to her r. Falker. They never
stopped believing in her and helped her f elf. Mr. Falker also took
the time to teach her to read. These [ qged Trisha’s life for the
better.

Color-Coding Key

Pink = Claim (thesis statement)
Green = Reasons

Yellow= Elaborative Details

Orange= Book summary, author/title
Underline = Evidence from the book




Argumentative (Lit. Analysis) Writing

Purpose: | can brainstorm ideas that address a provided prompt based on a text I've read.

Standard(s):

CCSS.ELA-LITERACY.W.6.1: Write arguments to support claims with clear reasons and relevant
evidence.

Materials *Note: Before this lesson, encourage students to bring in a book

* Student page(s) 3.2a

Learning Goal

Student will be able to
choose a book to write
about and brainstorm
possible themes that
relate to it.

Success Criteria

e Criteria 1- Student
selects a short story
or piece of literature
on which to base
their writing.

* Criteria 2- Student
completes the

they have read recently so they can use it as the source for their
essays. If students struggle, you can supply a variety of grade-level
picture books and provide extra time for students ta read them.

Mini-Lesson Steps (15 min.):
1. Display the following prompt: C
you've read recently. Write an essa
story, using evidence from tk
develops this theme.
2. Facilitate a discussio

r modeYas a guide, model choosing
eb to write about.

ill select a short story/piece of literature that they

ble to write about. [Note: the teacher may choose to

n a specific piece of literature for all students to analyze OR

allow students to make individual selections.]

2. Distribute “Brainstorming” (3.2a). Students will work
independently to brainstorm possible themes of their chosen
book in the brainstorming web.

3. Circulate and conference as needed to make sure students have
chosen an appropriate book and a suitable theme that relates to
it.

Closure (5-7 min.):
1. Call on students to share the book and theme they’ve chosen to
write about.




Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

* [Display the writing prompt.] “Here is our writing prompt for this unit. Let’s read it
together. Choose a short story or novel you've read recently. Write an essay analyzing
the theme of the story, using evidence from the text to illustrate how the author
develops this theme.” [Note: the teacher may choose to assign a specific piece of
literature for all students to analyze OR allow students to make individual selections.]

*  “What is theme? How can we determine the theme of a story?” [Allow students to share
ideas and review the concept of theme.] “Remember, a theme is like the central message

* [Display “Brainstorming” 3.2a.] “Our text will be based on th
Falker, by Patricia Polacco. Let’s brainstorm some possible the

that has enough evidence from the stor \ . This is what my claim will
focus on. | think the theme, ‘peopl others, is the strongest
theme for me to write about.”
*  “Now, it is your turn. Think abo read recently and know well. Use the
web to brainstorm therp

/‘ngr)/ /éhlight any modifications you will make for this particular lesson:

Strategies & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

oy U O
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320 Brainstorming

Prompt: Choose a short story or novel you've read recently. Write an essay
analyzing the theme of the story. Use evidence from the text to illustrate how the

author develops this theme.

Text Name:

Author:




Argumentative (Lit. Analysis) Writing

Standard(s):

evidence.

Purpose: | can gather text evidence that supports my claim about the book’s theme.

CCSS.ELA-LITERACY.W.6.1: Write arguments to support claims with clear reasons and relevant

CCSS.ELA-LITERACY.W.6.1.A: Introduce claim(s) and organize the reasons and evidence clearly.
CCSS.ELA-LITERACY.W.6.1.B: Support claim(s) with clear reasons and relevant evidence, using credible
sources and demonstrating an understanding of the topic or text.

Materials
* Student page(s) 3.3a

Learning Goal

Student will develop a list
of their own ideas and
evidence from their
chosen text to support
their claim (theme).

Success Criteria

e Criteria 1- Student
completes a
brainstorming
organizer with their
own ideas and text
evidence to support
their claj e).

Mini-Lesson Steps (15 min.):
1. Review discussions from yesterday and introduce the mini-
Iesson topic for today: bramstormmg Suppo

theme.
. Display “Brain
input, model

Student Portion (15-30 min.)

1. Distribute “Brainstorming: Evidence” (3.3a). Students will use
their book to brainstorm ideas that support their claim
statement, along with supporting evidence from the text.

2. Circulate and conference as needed to ensure students are
correctly finding text evidence that supports their own ideas.

Closure (5-7 min.):

1. With a partner, students will share their claim and 2 pieces of
supporting evidence. Partners may give feedback to ensure the
evidence relates directly to the theme.




Dle\E M Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

* “Yesterday, you chose a book that you can use to write an argumentative essay about
the theme. You brainstormed possible themes and chose the strongest one. You will
use that theme to write a claim statement for your essay. Today, we will be
brainstorming supporting ideas and evidence for our essays.”

*  “Pieces of supporting evidence are examples that help to support our claim. The more
supporting evidence we have, the stronger our claim will be.”

* “Hereis the organizer we will use to record our claim and evidence.” [Di
“Brainstorming: Evidence” (3.3a).]

*  “lam writing about the book Thank You, Mr. Falker, and K
yesterday: ‘people have a lasting effect on others.””

*  “How do we know that this is the theme of the story? What
can we find to support this idea? Remember, the prop’
show how the author develops the theme.” [With
back through the story to find examples of chars \ Y lasxing effect on
Trisha’s life.]

*  “It'simportant to keep track of the pag
evidence. This will help us when w

page numbers here.”
“Remember, today we are ju dump” We can write the evidence in any

order and want to look far 3 vidence as we can find.” [Using the

d each piece of
\uotes. Let’s record our

/‘ngr)/ /éhlight any modifications you will make for this particular lesson:

Strategies & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

ouU U oU

[ Iy I I Ay iy




20 | Brainstorming: Evidence

Prompt: Choose a short story or novel you've read recently. Write an essay analyzing the
theme of the story. Use evidence from the text to illustrate how the author develops this
theme.

Claim (theme):

People can have a lasting effect on others.

Supporting Evidence <\ ( O ;ﬂtion

Trisha’s grandpa drizzles honey on a book and tells her tha e\\\<°_’///

turn to learn to read.

Trisha goes on walks with her grandma and talk page 7
feeling different. Her grandma tells her t

A boy calls Trisha “dummy” on the . page 14

Mr. Falker tells Trisha that i {li ist. page 19
Other kids | \ : page 19
Eric bull pages 20-25
dancing

Mr. Falker as o stay after school and work on her letters. | page 26

Mr. Falker teaches Trisha to read and tells her she is brave. pages 29-30
Trisha (Patricia Polacco) meets Mr. Falker at a wedding years later | page 34
and tells him how she became an author thanks to him.

©2025 Simplify Writing® 14




Argumentative (Lit. Analysis) Writing

Purpose: | can write a lead and claim for my argumentative essay that are aligned with the text

and the writing prompt.

Standard(s):

CCSS.ELA-LITERACY.W.6.1: Write arguments to support claims with clear reasons and relevant

evidence.

CCSS.ELA-LITERACY.W.6.1.A: Introduce claim(s) and organize the reasons and evidence clearly.

Materials
* Student page(s) 3.6a-b
Learning Goal

Student will be able to
write a lead and claim for
their introduction
paragraph that is aligned
with the text and the
prompt.

Success Criteria
Criteria 1- Student
writes a strong lead
that is based on the
text.

Criteria 2- Student
writes a clgi

statem
align
prom

th th

Mini-Lesson Steps (15 min.):
1. Activate prior knowledge by asking if students can remember
the three parts of an introduction.

2. Display and distribute “Introducti
the elements of the introductio
sentences as a new element. Mod
in the text paragraph, using the teac

3. Display “Lead and Claim” (
write their lead and clajp
summary sentences.

4. Review the pur

(

Ulate and conference as needed to make sure students are
writing leads and claims that are aligned with the text and the
prompt.

Closure (5-7 min.):

1. Students will pair and share their lead sentences and give
partners feedback. Students will choose the strongest lead to
use for their introduction paragraph and circle it on the
organizer.




Dle\W<M Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

“Do you remember the three parts to an introduction paragraph that we learned?” [Get
student input.] “The three parts we’ve learned are: lead, connecting sentences, and a
claim.”

[Display and distribute “Introduction Elements” (3.6a).] “For a literary analysis piece, we
want our connecting sentences to give our readers background information about the book
we are writing about, in case they haven’t read the story. We will call these connecting
sentences ‘summary sentences.””

“Let’s see if we can find each element in the text.” [Model how to annotpot=—<qch element as
shown on the teacher model, with students marking their co
on writing the lead and claim of our introduction. Tomorr
sentences.”

guide.]
“We want to make sure our lead is based
prompt. Since the prompt is related to t
relates to the theme of how people

“A claim tells your reader wha
the following paragraph i

<ad and claim you write for your introduction paragraph.”

/\Q//éighlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Uo

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

oouodouUuud




s | |Introduction Elements

The introduction paragraph of argumentative (lit. analysis) writing has 3 parts:
1. Lead

2. Summary Sentences

3. Focused Claim

e theme of the

s on others.

story is that people have Iastingm

TSV

ade\w@ing one of the following:

éfinition/Description
* Quote

U Give context to your reader, who may not have read
this piece before. State the title and author. Introduce

the main character(s), setting, and summarize the plot
and main conflict/resolution.

Summary Sentences

Make a statement that tells your readers what you will
Claim prove about the text using reasons and evidence in the
following paragraphs. Be sure it aligns to the prompt.




3.6b

Lead and Claim

A lead is a way to hook your reader into your writing piece. Great leads engage your reader
by getting their attention and making them think about the topic.

Lead Ideas
Question
Interesting Fact or
Thought
8 . (7\
Statistic \\K @
Definition or s
Description
N/
Quote, Proverb, or
Saying
A claim tells your readers what yo rove t the text using reasons and evidence in
the following paragraphs {fornvation in your body paragraphs together.

S Dw

Wh
prompt me t

write a
/

% /\>— Questions to Ask Yourself

What am trying to
prove about the
text?

My Claim:




Argumentative (Lit. Analysis) Writing

Purpose: | can write the summary sentences to include in my introduction paragraph.

Standard(s):

CCSS.ELA-LITERACY.W.6.1: Write arguments to support claims with clear reasons and relevant
evidence.

CCSS.ELA-LITERACY.W.6.1.A: Introduce claim(s) and organize the reasons and evidence clearly.
CCSS.ELA-LITERACY.W.6.9: Draw evidence from literary or informational texts to support
analysis, reflection, and research.

Materials Mini-Lesson Steps (15 min.):
* Titles of Works 1. Review the three parts of an argumentative analysis
anchor chart introduction: lead, summary se

* Student page(s) 3.7a | 2. Explain that today, students wil
sentences for their introduction. D
Learning Goal (3.7a). Explain each of the six na éntences:
Student will be able to title, author, main characty '

write summary sentences | 3. Display “Titles of Worl iew the rules for
that include the title, capitalizing and punctus
author, main 4. With student i n each section of the

character(s), setting, chart. Encour arize the whole plot without
conflict, and resolution.
e the summary sentences at
Success Criteria

e  Criteria 1- Student

writes complete

nces. Then, they should complete their full introduction.
ncourage students to refer to the “Titles of Works” anchor
chart as needed as they write their story’s title.

capitalizes 3. Circulate and conference as needed to make sure students are
punctuates writing their summaries about the overall plot as it pertains to
correctly. their claims.

e (Criteria

Closure (5-7 min.):
1. Ask for volunteers or have students share their summary
sentences with a partner or group.




BDle\ WA Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

“Can you remember the three parts to an argumentative literary analysis introduction?” [Allow
students to share ideas.] “The three parts are: lead, summary sentences, and claim.”

“Yesterday, you wrote a lead and claim for your introduction. Today, we are going to focus on the
summary sentences.”

[Display “Summary Sentences” (3.7a).] “Remember that when we summarize, we need to write
about the overall plot of the story, instead of specific details. To do this, we will need the title,
author, main character(s), setting, conflict, and resolution.”

[Display the “Titles of Works” anchor chart.] “Remember, when we write the title of a piece of
literature, there are specific words that need to be capitalized. We also neeg uate it

in a title, as well as all major or important words. Articles, coordi A short
prepositions should not be capitalized, unless they are the first or 13 “For a
longer work, like a book, we need to underline the title or, S i typing. For a shorter

work, like a poem, we can use quotation marks.”

“Let’s write the summary sentences for Thank You,
words should be capitalized? Should we use u
“Who is the author?” [Call on volunteers an
main character? Where does the story

writé the title. Which
arks?”

tences” (3.7a).] “Who is the
(I in the chart with student input,

“What is the main conflict of the ow it relates to your claim.

How does the story resolve?”

nh, | am going to put it all together to write the

s should be about 2-4 sentences altogether.” [Model
acher model as a guide.]

ary Sentences” (3.7a)] “Use this organizer to write your

/\‘-‘//ighlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Uo

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

oouodouUuud




Titles of Works

Capitalize most words in a fitle.
Emphasize with underlining/italics (longer works) or
quotation marks (shorter works).

do not capitalize
capitalize articles (a, an, the

. coordinating conjunctior
first word short prepositions (in, O

| /
Train to Sorr

Shorter Works
quotation marks

chapter titles

movies & TV shows TV episodes

Newspapers articles

magazines / songs
plays // poems




370 Summary Sentences

These 2-4 sentences give context to your reader, who may not have read this
piece before. State the title and author. Introduce the main character(s),
setting, and summarize the plot and main conflict/resolution.

Thhort story, Thank You, Mr. Falker by
Patricia Polacco _ tells” Oxy of

Main Character(s) Conflict/Plot R (zJ*/

Trisha Doesn’t know how e to d and

read <> fe school

Setting

school

mary Sentences

7

The book Jha u, Mr. Falker by Patricia Polacco, tells the story of
Trisha, a young girl who struggles with reading in school. Despite her
challenges, Trisha learns to love school and eventually learns to read.

Throughout the book, we read about the different people in Trisha’s

life who impacted her education.

©2025 Simplify Writing® 22




Argumentative (Lit. Analysis) Writing

Purpose: | can explain the text evidence that | will be using in my body paragraphs.

Standard(s):
CCSS.ELA-LITERACY.W.6.1: Write arguments to support claims with clear reasons and relevant
evidence.

CCSS.ELA-LITERACY.W.6.1.A: Introduce claim(s) and organize the reasons and evidence clearly.
CCSS.ELA-LITERACY.W.6.1.B: Support claim(s) with clear reasons and relevant evidence, using credible
sources and demonstrating an understanding of the topic or text.

CCSS.ELA-LITERACY.W.6.9: Draw evidence from literary or informational texts to support analysis,
reflection, and research.

CCSS.ELA-LITERACY.L.6.2.A: Use punctuation (commas, parentheses, dashes) to set of off
nonrestrictive/parenthetical elements.

Materials Mini-Lesson Steps (15 min.):
* Student page(s) 3.8a 1. Review past learning (introducti
* Completed student page students of the planning they have
3.4a paragraphs. Introduce today=*<=qjc:
evidence.

Learning Goal 2. Display the completeg
Student will be able to add 4-5. Point out direct qb
commentary to explain text outline.

evidence. . Display “Co

Success Criteria

*  Criteria 1- Student
explains at least 2 pieces
of text evidence with
commentar ted t
the evi

connected.

Student Portion (15-30 min.):

1. Distribute “Connecting Commentary to Text Evidence” (3.8a).
Students will work independently to use their planning outlines
(3.4a) to complete the “evidence” column and expand/explain it
in the “commentary” column.

2. Circulate and conference as needed to make sure students are
properly formatting their evidence, and their evidence and
commentary are related.

Closure (5-7 min.):
1. Students will share their evidence and commentary with a partner
or group, with peers providing feedback.




Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

*  “Yesterday, we completed our introduction paragraphs that included a lead, summary
sentences, and a claim. Also, last week, we planned out our body paragraphs using this
planning outline.” [Display completed teacher model planning outline from Days 4-5.]

*  “Today, we are going to prepare to write our body paragraphs by adding commentary to the
text evidence we gathered while we were planning. Who remembers what commentary is?”
[Allow students to share.] “Commentary is an explanation of the text evidence using your own

ideas.”

» [Display “Connecting Commentary to Text Evidence” (3.8a).] “Adding commentary to your text
evidence is a great way to support your argument. You can do this by st he text
evidence from your planning outline and adding a sentence in oud the

example from the top of the page and discuss as needed.]
*  “When | was planning last week, one direct quotation that | fou 4
grandmother says: ‘You are the smartest, quickest, deare . ord in first
column.]
*  “Notice that | will put the direct quote in quotatio

from the text and are not my own.”

*  “Why is the quote important? How does i
others?” [Call on volunteers to shar:
teacher model as a guide.]

N1 about how people affect
ntary column, using the

*  “We can do the same thing with rased evidence. This time, | don’t need to
use quotations since | arp happened in the story.” [Model how to
complete the next ro dent input, and using the teacher model as a
guide.]

éntary to Text Evidence” (3.8a).] “Now, it is your turn. Use your
st week to write text evidence in the second column. Then, add
commentar, each piece of evidence in the third column. Try to find at least 2 pieces

of eviden

Check or highlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

U  Provide opportunity for further research on a
related topic

O  Allow for the production of a multimedia or visual

presentation to accompany the writing piece

Use of advanced supplementary/reading materials

Allow for flexible grouping or collaborative writing

opportunities based on ability or interest

Uo

codooouUo




22 | Connecting Commentary

to Text Evidence

Adding evidence from the literature piece to your writing is a great way to support
your argument. This kind of evidence often needs more explanation, or
commentary, to connect it to your ideas.

Evidence

He pours honey on a book and tells her, “Knowledge is like the bee that made
that sweet honey, you have to chase it through the pages of a g 1)

Q9

Commentary /‘\\\

Polacco shows readers that this is a special m¢” @ >e wW\€n Trisha finally
he ri :

does learn to read, she rep
Choose a piece of evidence fro nd write it as a direct
quote or paraphrase. T, (c‘m\ plain each one.

EM\\ \) Commentary

Direct Quote

Paraphrase




Argumentative (Lit. Analysis) Writing

Purpose: | can write the body paragraphs to my argumentative literary analysis essay by following my
planning outline and adding text evidence and commentary.

Standard(s):

CCSS.ELA-LITERACY.W.6.1: Write arguments to support claims with clear reasons and relevant
evidence.

CCSS.ELA-LITERACY.W.6.1.B: Support claim(s) with clear reasons and relevant evidence, using credible
sources and demonstrating an understanding of the topic or text.

CCSS.ELA-LITERACY.W.6.1.C: Use words, phrases, and clauses to clarify the relationships among claim(s)
and reasons.

CCSS.ELA-LITERACY.W.6.1.D: Establish and maintain a formal style.

CCSS.ELA-LITERACY.W.6.9: Draw evidence from literary or informational texts to s nalysis,
reflection, and research. A m

Mini-Lesson Steps (15 min.):
1. Review yesterday’s learning (addI

Materials

* Student page(s) 3.9a

*  Completed student page
3.4a 2.

*  Formal Style checklist

* Argumentative Transitions

Display the completed teg
4-5. Model how to labe
a guide), reinforcing

rpose of each body

bookmark paragraph. Em ence stating a reason
* Completed student page dded at the beginning of each
3.8a

Learning Goal

Student will write body
paragraphs supported with
evidence and commentary.
Students will us mal
language an
appropria

wo

Ing their planning outline as a guide, and using the
evidence/commentary chart from yesterday, students will work
independently to write their body paragraphs.

2. Students should use the checklist provided as well as the

Success C
e Criteria
constructs

paragraphs
contain a topic sentence
stating a reason with
evidence and commentary
to support this reason.

*  Criteria 2- Student uses
transition words and
formal language.

transitions bookmarks. Students should attempt to complete at
least 2 body paragraphs today. Note: Remind students that their
planning page will determine how many paragraphs they will
have, which will depend on individual abilities and needs.

3. Conference with students as needed, providing direction for
students who are struggling.

Closure (5-7 min.):

1. Lead a quick discussion about the process of writing body
paragraphs by posing the question: What advice would you give
about writing body paragraphs to a friend who is struggling to
write their essay?



Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

* “Today, you will focus on developing your body paragraphs based on your reasons. Let’s
look back at our planning page to remind ourselves of the reasons we chose that support
our claim.” [Display the planning page teacher model from Days 4-5 and have students get
out their own planning page.]

* “ltis helpful to use a planning outline to write the body paragraphs of our writing piece.
Here is an example of an outline for our text. We can use this to think about how to
organize our paragraphs. Each category will become one body paragraph.” [Mode/ how to
label each reason using the teacher model as a guide.] “The elaboratio Qecome our
supporting sentences. We will need to add a topic sentence xp introd son that
supports the claim at the beginning of each body paragra

‘Connecting
o help you write your

explain each piece of evidence. We created this a
Commentary to Text Evidence’ chart (3.83

”

\C@( or highlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

U Provide opportunity for further research on a
related topic

O Allow for the production of a multimedia or visual

presentation to accompany the writing piece

Use of advanced supplementary/reading materials

Allow for flexible grouping or collaborative writing

opportunities based on ability or interest

Uo
(I I I Iy W O




*a | Body Paragraph Elements

The body paragraphs of argumentative writing have several components.

Trisha’s grandparents play an important role in her life as a young girl. In the

beginning, Trisha’s grandfather does something special for her. He pours honey on a book

and tells her, “Knowledge is like the bee that made that sweet honey, you have to chase it

through the pages of a book!” (pg. 1). Polacco shows readers that this is a special moment

grandmother tells her, “You are the smartest, quickest, /_\htt g ever.” (pg. 7).

Afterwards, Trisha feels better about not being abl<& \Yﬁcelt safe and

\t'o?r\ N \ S

: Stat on that supports your claim, using
Topic Sentence
esf m your planning outline.

otes or examples from the book that support
ence :
eason stated in the topic sentence.

Comm Explain the evidence using your own ideas.

Maintain a professional tone and avoid slang,

Formal Language contractions, and abbreviations.

Use transition words or phrases to link your ideas or

Transition Words when moving from one idea to the next.




BDIe\YAIOl Argumentative (Lit. Analysis) Writing

Purpose: | can use the correct verb tense to refer to my book when | write my body paragraphs.

Standard(s):
CCSS.ELA-LITERACY.W.6.1: Write arguments to support claims with clear reasons and relevant
evidence.

CCSS.ELA-LITERACY.W.6.1.B: Support claim(s) with clear reasons and relevant evidence, using
credible sources and demonstrating an understanding of the topic or text.
CCSS.ELA-LITERACY.W.6.1.C: Use words, phrases, and clauses to clarify the relationships among
claim(s) and reasons.

CCSS.ELA-LITERACY.W.6.1.D: Establish and maintain a formal style.
CCSS.ELA-LITERACY.W.6.9: Draw evidence from literary or informational te
analysis, reflection, and research.

Materials Mini-Lesson Steps (15 min.):
* Student page(s) 1. Review the elements of a body para
3.10a evidence, commentary, forp .
2. Display and distribute “Lit .10a). Explain that
Learning Goal in the commentary of important to use
Student will use verb the correct verb 2s and examples in the
tense correctly in their chart.

body paragraphs when 3. \ents to choose the correct
they refer to a piece of verb f > Review the rules as you go
literature. ove

Success Criteria f their body paragraphs as a way of maintaining a
* Criteria 1-

ortion (15-30 min.):

ents should complete their body paragraph drafts,
continuing to use their planning page and transition bookmarks.

2. Students should review their body paragraphs to ensure they
have used the correct verb tense.

3. As students finish, they may work with a partner to check the
verb tense in their body paragraphs.

4. Conference with students as needed, providing direction for
students who are struggling.

Closure (5-7 min.):
1. Students will share one sentence that shows an example of
present literary tense.




BDIe\YAIOl Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

*  “Previously, we reviewed the elements of a body paragraph. Who can remember the parts
we need to include?” [Allow students to share input.] “The five elements of a body
paragraph are: topic sentence, evidence, commentary, formal language, and transitions.”

*  “One way to ensure our commentary uses formal language is by following the rules about
literary verb tense.” [Display and distribute “Literary Verb Tense” (3.10a).] “When we are
referring to a work of literature in a literary analysis, we will use both past and present
tense. It is important to understand the rules for using each kind of verb tense.” [Review
the rules and examples in the chart, stopping to discuss as needed.]

* “Let’s practice using some sentences from the text. In this figgt examy
should be used? How do you know?” [Allow students to s \qput.
circled ‘shows’, using present verb tense, because in this se
to what the author says in her book.”

* “Read the next sentence to yourself. Which verb sho
should circle ‘hides’ because we are talking about
the events in Thank You, Mr. Falker are technically
should still follow the rules of using presen

erb tense

do you know? We
. [Note: Although
obiographical, these
revealed to be a true

*  “This last sentence has several ver ircle? How do you know?

The first verb in the sentence s [
use past tense since they are referring to
ife, as the afterword explains.”

bookmark. When you are done, check your body paragraphs
se with a partner.”

/\Q//éighlight any modifications you will make for this particular lesson:

Strategies for Gifted & Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

QO  Provide opportunity for further research on a
related topic

O  Allow for the production of a multimedia or visual

presentation to accompany the writing piece

Use of advanced supplementary/reading materials

Allow for flexible grouping or collaborative writing

opportunities based on ability or interest

Uo

oouodouUuud




i Literary Verb Tense

Works of literature are typically thought of as existing in a continually present
state. Follow the rules below to refer to a literary work.

When to use Past Tense: When to use Present Tense:

Referring to what an author says or
does

Ex: In the novel, Lowry depicts a
futuristic, dystopian soci

Referring to an author’s work
Ex: Lois Lowry published The Giver in
1993.

. : : Referring to
Referring to a true or historical event &

Ex: When Am e
Ex: World War Il spanned nearly 6 years 4
. has no place to tely
of the twentieth century.
suggest

Occasionally one sentence will contain both p
Ex: In the book Maniac Magee, Jerry Spm Ilu : /al tensions that
overwhelmed America during the f/ftle

Use the chart above to cir x@!\\>at completes each

sentence from the t r reasoning with a partner.
Polacco ed O x\>that this is a special moment
beca ish earns to read, she repeats the ritual.
N

Trisha (hj under the stairs during recess just to avoid the

constant teasing.

Polacco (explained/ ) how the real Mr. Falker
(changes/ ) her life and (helps/ ) her to eventually

become an author as an adult.




Dle\VARN Argumentative (Lit. Analysis) Writing

Purpose: | can write a conclusion for my argumentative literary analysis writing piece.

Standard(s):

CCSS.ELA-LITERACY.W.6.1: Write arguments to support claims with clear reasons and relevant

evidence.

CCSS.ELA-LITERACY.W.6.1.E: Provide a concluding statement or section that follows from the

argument presented.

Materials
* Student page(s) 3.11a

Learning Goal

Student will be able to
write a conclusion which
restates their claim,
summarizes the main
reasons, and ends with a
final thought-provoking
statement.

Success Criteria.

* Criteria 1- Student
constructs an
appropriate conclusion
for their

Mini-Lesson Steps (15 min.):
1. Explain to students that today’s lesson will focus on the

purpose and elements of a conclusion for
argumentative literary analysjsiece. A @ if they can
(3. . Review

remember the elements of
2. Display and distribute “Conclu
each element as necessary.

should highlight ano
organizer.

rary analysis.

s to use the checklist to ensure they’'ve

tudents will share their completed conclusion with a
partner, in a small group, or to the whole class.




Dle\VARN Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:

*  “Today, we will focus on the purpose and pieces of a conclusion for our argumentative
writing piece. What do you remember about an argumentative conclusion? What
elements do we need to include?” [Allow students to share input.]

* “Astrong argumentative conclusion has three parts: a restated claim, summary of the
main reasons that support that claim, and final thoughts. Let’s review each of these
parts first so that we can make sure we understand why they are important.” [Display
and distribute “Conclusion Elements” (3.11a) and review each element as necessary.]

parts. We will highlight and label each part.” [Model ho
paragraph using the teacher model as a guide.]

*  “Your conclusion is the last piece that your reader will read,
impression! After you finish writing your conclusion
be sure you’ve included each part of the conclusig

N\

Chec /éhlight any modifications you will make for this particular lesson:

Strateg& /A Talented Learners Strategies for Students with Disabilities or ELL

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

QO  Provide opportunity for further research on a
related topic

O  Allow for the production of a multimedia or visual

presentation to accompany the writing piece

Use of advanced supplementary/reading materials

Allow for flexible grouping or collaborative writing

opportunities based on ability or interest

Uo

ouoodougdd




sia | Conclusion Elements

How to write a conclusion:

1. Restate your claim (in different words).

2. Summarize your main reasons from your body paragraphs.
3. End with a final thought-provoking statement.

Polacco makes it clear that one theme of the story is how others can

influence people for better or worse. The bullies at school have

impact on Trisha because they make her think she is
overcomes the difficulties in her life and learns to read t

grandparents and Mr. Falker. They never stoppe and helped

her feel good about herself. Mr. Falker also t tedch her to read.
These positive influences changed 'Ijs//\‘e\fo r.
N\

AN
r aadience of your central argument by

e
r r claim in different words.

Review the main reasons that support your claim.

End with a thought-provoking statement and add any

Final Thoughts | | thoughts.




BlelVAIWA Argumentative (Lit. Analysis) Writing

Purpose: | can use a checklist to revise my work and help a peer revise their work.

Standard(s):

CCSS.ELA-LITERACY.W.6.1: Write arguments to support claims with clear reasons and relevant

evidence.

CCSS.ELA-LITERACY.W.6.5: With some guidance and support from peers and adults, develop and
strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

Materials

* Student page(s) 3.12a-b

* Revising and Editing anchor
chart

Learning Goal

Student will use a

provided checklist to revise
their own and a peer’s essay,
providing feedback. Student
will use the feedback to assist
in the revision process.

Success Criteria
e Criteria 1- Student uses t
provided revision

their peer’s revision
suggestions to strengthen
their writing.

Mini-Lesson Steps (15 min.): If you used the Personal
hecklist will

Narrative and/or Explanatory units, the revjsies

class.
2. Explain to stude

5 complete. Provide
e Revision Checklist”

jon (15-30 min.):

tihal: Distribute Revision Checklist sticky notes.]

e students time to work through the checklist on their
own essays.
When students have completed their self-revisions, they
should trade papers and checklists with a partner, offering
additional suggestions to each other’s work using the
checklist as a guide.

Closure (5-7 min.):

1. Have students share one revision they made that they feel
made a significant difference in their draft, either with a
partner or with the class.




Dle\YAWA Argumentative (Lit. Analysis) Writing

Mini-Lesson Overview

How it sounds:
If you used the Personal Narrative and/or Explanatory units, the revision checklist will
be more of a review. Adjust the mini-lesson to fit your needs.

“What does it mean to revise our writing? What does revising look like? What should we
be focused on when we are revising our work or a peer’s work?” [Allow students to
share ideas.] “Revision is the process of adding, removing, or improving the content of
our writing. It focuses on enhancing the quality of our writing by improving our word
choice, ensuring correct citations and a formal style, or changing the sentences to make
them more fluent.”

“It is important to use a checklist so that we know what
essay. This also helps us keep track of what we still need
an example checklist.” [Display and distribute “Argumentati
(3.12a).]

“Today, we are going to use this checklist to revise

sition words to link the ideas more clearly.”
teacher model as a guide. Continue working

ember, there’s no need to edit for conventions today.”

/éhlight any modifications you will make for this particular lesson:

Strateg& & Talented Learners Strategies for Students with Disabilities or ELL

Uo

Pre-Teach/Re-Teach concepts

Provide additional examples

Provide additional work time

Allow for differentiated product

Chunk Tasks

Allow for Student Dictation

Language Scaffolds (i.e.: sentence frames)
Peer Mentor

Provide opportunity for further research on a
related topic

Allow for the production of a multimedia or visual
presentation to accompany the writing piece

Use of advanced supplementary/reading materials
Allow for flexible grouping or collaborative writing
opportunities based on ability or interest

ouoodougdd




Revising

Improving content and clarity

REPLACE

« Can | be more precise? ﬁ
« Does my writing flow smoothly?

« Can | strengthen my wordse VE
Q)
~

“)Ed

| . CHECK

impro

e Is

« Did orrect grammare

« Are my capitalization and FIX

punctuation correct?e




> | Argumentative Revision
Checklist

Use this checklist to revise your literature analysis.

Yes No
a a The introduction has a clear lead.

The introduction includes important background inform ing
a Q . .
the book’s title, author, and a brief summary

Q Q The introduction has a clear claim that addresse ro

0 - Each body paragraph clearly supports thy ' ant facts,
definitions, examples, or quotes.

0 v Each fact, definition, example, and quy H so that the reader

R

The author mainta

4 N The aut /(a?

consistently throughout the essay.

-

age and vocabulary to explain the topic.

ise
AN
&
How thi e




3.12b

Excerpt from “The Influence of Others”

Mr. Falker became Trisha’s 5t grade teacher, strongly influencing

Trisha for the better. The author showed two main ways in which he has a

positive effect on her. He is kind to her, telling he t she

brave. Trisha realizes she feels better around her tea

the reade uch Mr. Falker impacted Trisha’s life when she says that
she is actually Trisha, and the book is about her. Polacco explains how the
real Mr. Falker changed her life and helped her to evenchully become an

author as an adult.




Argumentative (Lit. Analysis) Rubric

4 - Advanced

3 - Proficient

2 - Basic

1 - Below Basic

Focus

Topic is introduced with a
clear claim.

Focus remains on the
stated claim for the entire
piece, and the writer makes
their argument clear
throughout the text.

Topic is introduced
with a clear claim.
Focus remains on the
stated claim, and it is
easy to identify the
writer's argument.

Topic is introduced,
but the claim is

unclear.

Focus may be vague at
times, but the reader

can identify the
writer's basic

argument.

Topic is not
introduced. No claim is
made.

Focus is unclear. It is
very difficult or
impossible to identify
the writer's argument.

Organization

The writer obviously took
care in organizing their
writing.

Related ideas are grouped
together and naturally
progress from one idea to
the next.

The piece has an
organizational
structure of grouping
related ideas together.
Organization supports
the writer's purpose.

Elaboration

Reasons for the claim are
clear and supported by
relevant facts, details, and

evidence from the text,

demonstrating a clear
understanding of the topic

Language a
Vocabulary

ransitio
are

lishes and
nsistent

more complex and
precise vocabulary.

Reasons for the cIa%\
are st

The piece has an
organizational

nq evidence of
izational
ture.

b2

pported
facts and
from the

thoughts,
evidence

from the text is used.

There is no support for
the writer's reasons.
The writer did not use
evidence from the
text.

ansition words and
rases are used to
link the claim and
reasons. The writer
establishes a formal
style. The writer
revised their work to
include some more
complex vocabulary.

Transition words and
phrases are used, but
they feel unnatural or
are used incorrectly.
The writer’s formal
style is inconsistent.
The writer revised the
writing but did not do
enough to improve the
writing.

Transition words and
phrases are not used.
The writer’s style is

informal with vague
with limited

vocabulary.
The writer did not

make any revisions to
their original work.

Conventions

The writer edited so
effectively that there are
virtually no errors in
conventions. The source
text is referenced following
the correct format.

The writer edited their
work to fix at least 80%
of their original errors.
The source text is
referenced following a
mostly correct format.

The writer edited their
work, but they left
more than 80% of the
original errors. The
source text is
referenced but there
are mistakes in the
format.

The writer did not edit
their work. There are
several errors that
need attention. The
source text may be
referenced with an
incorrect format or
may be missing

altogether.




Argumentative (Lit. Analysis) Rubric

4 - Advanced

3 - Proficient

2 - Basic

1 - Below Basic

Focus: What is
your
argument?

| introduced my topic with

a clear claim.
| stayed focused on my
claim the entire time, and
| made sure my argument
was clear in each
supporting paragraph.

| introduced my topic
with a claim.
| stayed on topic the
whole time. My reader
can easily figure out
my argument.

| introduced my topic
with a claim, but it is
unclear.

My reader can figure
out my argument, but |
got off topic a few
times.

Organization:
Why should
your reader
agree with

you?

| was very careful about
the order | wrote my
paragraphs.
| kept related ideas
together in paragraphs.
The order of my
paragraphs helps my

reader know what is most

important to me.

| made sure to
organize my writing
and put related ideas
together into
paragraphs.

The order | wrote my
paragraphs in helps
reader understand

argumen

ter.

Elaboration:
What
evidence and
commentary
back you up?

Language an
Vocabulary:

Make your
ideas clear

)

are supported by
evidence from the text
and comme,
explain th

| have clear reasons that<

| did not introduce my
topic or make a claim.
| did not stay focused,
and it is difficult for my
reader to figure out my
argument.

—

%

ot make an
rt to organize my
writing.

ted my
>reaso t1did not
use much evidence
from the text.
Most of my support
comes from my own
commentary.

| did not support my
reasons with evidence
from the text or my
own commentary.

ent formal style

with precise and complex

words that make my
writing easier to
understand.

work to use a

| used transition words

and phrases to link my

argument and reasons.
| revised my work to

use a formal style and
complex words that

make my writing easier

to understand.

| used transition words
and phrases, but they
feel forced, or | used
them incorrectly.
| revised my writing,
but my formal style is
inconsistent, and
| could have done
more to make it
better.

| did not use any

transition words or

phrases. My style is

informal and vague.

| did not revise my
work to make it better
or use more complex

words.

Conventions:
Make it
correct!

| edited my work so well

that there are no errors
left. My source text is
referenced correctly.

| edited my work and
took care of most of
my original mistakes.
My source text is
referenced mostly
correctly.

| edited my work, but |
left a lot of mistakes.
My source text is
referenced somewhat
correctly.

| did not edit my work,
and there are a lot of
mistakes that need to
be fixed. My source
text is not referenced
atall.




