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The Secret of Gabi’s Dresser
By Kathy Kacer

	Curriculum Expectations

	
	Grades 3-4
	Grades 5-6

	Reading
	1.6 extend understanding of texts by connecting the ideas in them to their own knowledge, experience, and insights, to other familiar texts, and to the world around them
1.8 respond to and evaluate text
	1.6 extend understanding of texts by connecting, comparing, and contrasting the ideas in them to their own knowledge, experience, and insights, to other familiar texts, and to the world around them. 
1.8 respond to and evaluate text 

	Writing
	2.2 - Voice  
	2.2 - Voice  



Introduction:

The Secret of Gabi’s Dresser is a true story about a young Jewish girl who hides from the Nazis in a dresser in her dining room. The reader is introduced to life in Europe during World War II and to the fear and confusion that many Jewish families went through as their worlds were turned upside down.

This novel is to be used as a final section in the Social Responsibility unit and to emphasize higher order thinking and persuasive letter writing. The novel could be presented to students as a teacher-modeled “Read Aloud” or all-class “Shared Reading”. Optimally, the reading would be completed in a month; this would require reading twice a week, two chapters per session.

Notes on Chapter Questions:
Questions have been identified for either grade 3/4 or 5/6, but teachers are encouraged to use both levels, or to include simpler questions as alternatives for specific students. Teachers will notice that for the first few response questions, explicit instructions are given on how to format the answer; for later questions, suggestions are found in brackets, with the assumption that the students will learn to include such details in their work without prompts.  


Before Reading:

Day 1: 

Ask students what they know about the Holocaust. What names, events, or places come to mind when they hear that term? (Responses could include Germany, Hitler, Anne Frank, gas chambers, Schindler’s List, etc.)

Show some images (in print or projection) from the Holocaust* to evoke questions and discussion. Pictures with descriptions can be found at these websites: 
http://www.phdn.org/histgen/schmitz/indexeng.html 
http://www.jewishvirtuallibrary.org/jsource/Holocaust/einsatzpic1.html

* Be sure to scan through the images before showing them, as some are very graphic

Technology Options:

1) Use the Livescribe Pen, camera on the iPod Touch or iPad, flipcam, webcam, or audio recorder (VoiceMemos or Audio Memos on the iPod Touch or iPad, Vocaroo or AudioBoo on the computer, or Audacity on the computer) to record the discussion with the class. You can also add this discussion to a class blog (such as one that you can get through the HWDSB Commons) to continue this discussion later in the classroom or again at home.
2) Students can share their thoughts in a HWDSB Commons group or Today’sMeet Room. They can either work alone on various devices to add their thoughts, or they can work in partners to do so (this gives the small group discussion component and a writing component as well).
3) You could put the images into a VoiceThread, and then students can comment on the VoiceThread. All students can get their own VoiceThread accounts through the Board. VoiceThread allows for varying commenting options – from audio and video to writing – so this provides a perfect differentiated approach.

Student activities:
Grades 3/4
1. Discuss with your students that many Jewish families were forced to leave their homes very suddenly and often couldn't bring many possessions with them. 
2. Have students work independently to create a list of ten things they would take with them if they were forced to suddenly leave their home. 
3. From that list of ten, have them pick the five most important things, then from that list of five, pick the three most important. Take a class survey to see how many items have a great monetary value.  
4. Ask: “From the list of three, what is the most important thing you would take?”
5. Discuss the true value of the items chosen. 

Technology Options:

1) Students can type their list on a group in the HWDSB Commons or even on GoogleDocs. Sharing their thinking with other classmates could even allow for a discussion during the activity itself.
2) Write the list using a Livescribe Pen. You can then upload this pencast to a blog to share with parents or students later for a further discussion. You can use the HWDSB Commons for a blog.
3) Record the discussion and record their discussion using the Livescribe Pen, AudioMemos or VoiceMemos on the iPod Touch or iPad, OR record a video discussion on the iPod Touch, iPad, flipcam, or a webcam. This audio or video recording can be shared with the teacher, or even uploaded on a blog (such as one that you can get through the HWDSB Commons) to continue the discussion later.

Grades 5/6
1. Have students work in groups of 3-4 to create a basic list of human rights to which everyone in society should be entitled. Encourage discussion and collaboration.   
2. After these lists are created share the full “United Nations Declaration of the Rights of  the Child” (SGD Appendix 1 or website, as follows:  http://www.un.org/cyberschoolbus/humanrights/resources/plainchild.asp.) 
3. Compare this list with the human rights that were denied to Jews during the Holocaust.





Technology Option:

Use a group on the HWDSB Commons, a group on Edmodo, or a shared GoogleDoc (students can have their own GoogleDocs account through the Board). Then students can collaborate on a single document and share their ideas with the class as well.

During Reading:

Day 2: 

Read Chapters 1 and 2, either as Shared Reading or as Read Aloud, and provide one of the 
following grade-appropriate questions to be answered in response journals (see SGD Appendix 2: Sample Response Journal Rubric).

Grades 3/4 
Why do you think Gabi Kohn (Babichka) hid in the dresser when she was a child?  Use evidence from the text and your own background knowledge to explain your thinking.
Grades 5/6
Gabi said that many Christian families treated Jewish people badly because of resentment and fear. Explain what this means using evidence from the text and your own background knowledge.

▲Optional Activity: Happy Holiday! Have students compare their own family/religious/cultural traditions with Gabi’s Sabbath traditions. Begin with a whole class discussion. Then have the students complete a Venn Diagram (SGD Appendix 3: Venn Diagram). Encourage students to bring in objects related to their family traditions to share them with the class and possibly display in the classroom.

Technology Option:

Instead of doing a response journal, students can write a blog post (on a site such as the HWDSB Commons) or on a group in the HWDSB Commons or Edmodo). Then students can also respond to what others wrote, and move the conversation along with comments that they leave for each other.

Day 3:

Read Chapters 3 and 4 and provide a new question to be answered in response journals:

Grades 3/4 
Gabi tells her father some of the mean things Martin and Dora have said to her at school.  Why do you think her friends are acting this way? Use evidence from the text and your own background knowledge to explain your thinking.

Grades 5/6
What is a scapegoat? Use evidence from the text and an example from your own experience or the real world to support your answer.





Technology Option:

Instead of doing a response journal, students can write a blog post (on a site such as the HWDSB Commons) or on a group in the HWDSB Commons or Edmodo). Then students can also respond to what others wrote, and move the conversation along with comments that they leave for each other.


Day 4:

Read Chapters 5 and 6 and provide questions to be answered in response journals:
Grades 3/4 
What do you think Gabi was feeling when Nina gave her the note? (Use evidence from the text and your own background knowledge to explain your thinking)
Grades 5/6
Why does Gabi choose not to talk to her mother about Mr. Reich? (Use evidence from the text and your own background knowledge to explain your thinking)

  ▲Optional Activity: Have students take an excerpt from Chapters 1-6 and work in pairs to create a script for the scene and then act it out.

Technology Option:

Instead of doing a response journal, students can write a blog post (on a site such as the HWDSB Commons) or on a group in the HWDSB Commons or Edmodo). Then students can also respond to what others wrote, and move the conversation along with comments that they leave for each other.

Day 5:

Read Chapters 7 and 8 and provide questions to be answered in response journals:
Grades 3/4
Gabi’s father has died, her mother wants to send her away and the Nazis may take her to a work camp. Her feelings of safety are disappearing. What does safety mean to you? (Use evidence from the text and your own background knowledge to explain your thinking)
Grades 5/6
What was Marishka trying to do when she called out to Ivan across the street and asked him to come back to her house for lunch? How do you know? (Use evidence from the text and your own background knowledge to explain your thinking).

Technology Option:

Instead of doing a response journal, students can write a blog post (on a site such as the HWDSB Commons) or on a group in the HWDSB Commons or Edmodo). Then students can also respond to what others wrote, and move the conversation along with comments that they leave for each other.





Day 6:

Read Chapters 9 and 10 and provide questions to be answered in response journals:
Grades 3/4
What are some of the emotions that Gabi was feeling on her birthday? 
Grades 5/6
‘Leaving our home was scarier than staying and facing whatever difficulties might come up’. Explain what Gabi meant by this. 

Technology Option:

Instead of doing a response journal, students can write a blog post (on a site such as the HWDSB Commons) or on a group in the HWDSB Commons or Edmodo). Then students can also respond to what others wrote, and move the conversation along with comments that they leave for each other.

   ▲Optional Activity: Where do You Stand?
Explain that during WWII and the Holocaust, the people were sometimes described as belonging to one of five groups:
Victims: Those who were specifically targeted during the Holocaust, such as Jews, Gypsies, homosexuals or political activists.
Aggressors: Members of the Nazi party and those who collaborated with them.
Rescuers: Those who often risked their lives to protect potential victims.
Bystanders: Those who watched what was going on, but remained uninvolved, not willing to intervene with what was happening even though they might not have agreed with it.
Resistors: Those people who disagreed with what was happening and took action (through physical conflict, political activism or artistry), regardless of whether or not they belonged to one of the targeted groups of victims.  
	
Grade 3/4 As a class, create a chart to assign each of the main characters from the novel to one of the five groups. Discuss why the characters fit their categories.

Technology Option:

Create a chart on the SMART Notebook software, and export it as an Image File (under File, Export, and Image Files) that can then be uploaded to a blog (like the one you can create under the HWDSB Commons). This can then lead to further class discussion at a later time, or discussion between other classes that are both doing this activity, or even discussion at home with parents.

Grade 5/6 Have students use the provided chart (SGD Appendix 4: Five Groups of the Holocaust) to place each character from the novel in one of the five categories. Make sure they back up their decision with evidence. The chart can then be kept until the complete novel has been read so that new characters could be added. 

Technology Option:

Create this chart on the SMART Notebook software, and export it as an Image File (under File, Export, and Image Files) that can then be uploaded to a blog (like the one you can create under the HWDSB Commons). This can then lead to further class discussion at a later time, or discussion between other classes that are both doing this activity, or even discussion at home with parents.


Day 7:

Read Chapters 11 and 12 and provide question to be answered in response journals.

Grades 3/4
  	Gabi felt a great deal of fear being trapped in the dresser for the first time. What did her fear look like, sound like and feel like?
Grades 5/6
Gabi feared that her kitten would give away her hiding spot. How is this ironic?

Technology Option:

Instead of doing a response journal, students can write a blog post (on a site such as the HWDSB Commons) or on a group in the HWDSB Commons or Edmodo). Then students can also respond to what others wrote, and move the conversation along with comments that they leave for each other.


Day 8:

Read Chapters 13, 14 and 15 and provide question to be answered in response journals:
Grades 3/4
How did imagining her father with her in the dresser help Gabi while she was hiding from the Nazis?
Grades 5/6
A) Gabi found her doll shattered, dirty and with her clothing torn.  What did she say it symbolized?  ~OR~
B) The Kos family did one small thing that changed the lives of Gabi and her mother forever.  What did they do, and how important was it?

Technology Option:

Instead of doing a response journal, students can write a blog post (on a site such as the HWDSB Commons) or on a group in the HWDSB Commons or Edmodo). Then students can also respond to what others wrote, and move the conversation along with comments that they leave for each other.


▲Optional Final Activity: Persuasive Letter
When Gabi and her mother return home they find that there was another family living in it.  They let them come in and take a few special treasures and the one piece of furniture that was the most important to Gabi.  Unfortunately, the rest of their belongings were kept by this family.  

Have the students write a letter to the family who took over Gabi’s home, persuading them to give more heirlooms and furniture back to Gabi and her mother. A sample letter from Craig Kielburger is provided for modelling as a class before assigning students to write a letter independently (SGD Appendix 5: Persuasive Letter). Encourage them to use the skills they have already learned in letter writing and to use details from the story and their own opinions to support this idea (SGD Appendix 6: Rubric). 

Technology Option:

After students have written their letters, give them an authentic writing task, by sharing their ideas on a radio show (you can use the free Internet radio station 105 the Hive). Email Aviva Dunsiger if you want more information about this.

Classes can also Skype or use Adobe Connect to connect with another class that has completed this same activity, and share ideas between the classrooms. This can be done as a full class, or you can have small group Skype calls.







































SGD Appendix 1
Declaration of the Rights of the Child
Plain Language Version

1 	All children have the right to what follows, no matter what their race, colour sex, language, religion, political or other opinion, or where they were born or who they were born to.

2 	You have the special right to grow up and to develop physically and spiritually in a healthy and normal way, free and with dignity.

3 	You have a right to a name and to be a member of a country.

4 	You have a right to special care and protection and to good food, housing and medical services.

5 	You have the right to special care if handicapped in any way.

6 	You have the right to love and understanding, preferably from parents and family, but from the government where these cannot help.

7 	You have the right to go to school for free, to play, and to have an equal chance to develop yourself and to learn to be responsible and useful.  Your parents have special responsibilities for your education and guidance.

8 	You have the right always to be among the first to get help.

9 	You have the right to be protected against cruel acts or exploitation, e.g. you shall not be obliged to do work which hinders your development both physically and mentally.  You should not work before a minimum age and never when that would hinder your health, and your moral and physical development.

10 	You should be taught peace, understanding, tolerance and friendship among all people.







SGD Appendix 2		Reading Response Journal Rubric


	Criteria
	Level 1
	Level 2
	Level 3
	Level 4

	Reasoning
	Shows limited understanding of the text. Rarely provides evidence &/or uses reading strategies to describe thinking
	Shows some understanding of the text. Sometimes provides evidence &/or uses reading strategies to describe thinking
	Shows understanding of the text. Gives evidence &/or uses
reading strategies to 
describe thinking
	Shows thorough under-standing of the text. Provides substantial evidence &/or uses a variety of reading strategies when describing
thinking

	Organization of Ideas
	Ideas are thought out and written in an incomplete manner
	Ideas are somewhat thought out and written
	Ideas are appropriate and logically thought out and written
	Ideas are appropriate, complex and logically thought out and
written

	Communication
	Rarely uses language to effectively communicate ideas &/or describe thinking
	Sometimes uses language to effectively communicate ideas &/or describe thinking
	Usually uses language to effectively communicate
Ideas &/or describe thinking
	Consistently uses language to
effectively communicate
ideas/describe thinking

	Use of Language Conventions
	Has major grammar or punctuation errors, which interfere with readability
	Has grammar or punctuation errors which interfere with readability
	Has minor grammar or
punctuation errors which
do not interfere with
readability
	Has few, if any grammar or
punctuation errors, which do
not interfere with readability


























SGD APPENDIX 3: Venn Diagram Template









  







































SGD Appendix 4
										  Name: __________________

The Five Groups of the Holocaust

Complete the below table: Determine which characters from the novel fit into the following categories.  Include evidence from the novel to support your opinions.

	Role
	Character(s)
	Evidence

	Victims






	
	

	Aggressors






	
	

	Rescuers






	
	

	Bystanders






	
	

	Resistors






	
	




SGD Appendix 5 	
         Mock Letter from Craig Kielburger			 

Below is a persuasive letter from Craig Kielburger, attempting to convince the media to come to a press conference that he is holding about Child Labour after he visited South Asia and witnessed the horrible conditions there. Use the information from the letter as a guide to assist you in writing the concluding paragraph with your partner.  
Check your work to be sure your work shows the following: 
· The first sentence summarizes the arguments and reviews the key points for the reader.
· The next two sentences suggest an action that the reader can take.
· A call to action suggests something that the writer (I), the reader (you), or both (we) can do.
· Make sure to end with an “I, you or we” statement.

Dear Media,

My name is Craig Kielburger and I have been travelling around South Asia and have witnessed children working in terrible conditions.  I would love to talk more about this issue; therefore, I am holding a press conference which I invite you to attend.  It is my goal to create awareness about child labour and to get it to stop.  There are several reasons why I believe it is important that you attend this press conference. 

First of all, people around the world probably don’t realize that young children are being forced to work in factories.  They work so many long hours that this is all they do.  They do not go to school. These young children should have the opportunity to be in school.

Second, these children are being forced to work in extremely dangerous conditions.  For example, I have personally met children working in a fireworks factory that was boiling hot and filled with terrible fumes.  I met another young girl whose job it was to take apart used syringes with her bare hands.  This is very wrong.

Third, many of these children have been separated from their families.  They are working as slaves and many of the ones I met want so badly to find their families again.  Children should be with their families.
______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Sincerely,

Craig Kielburger
SGD Appendix 6
Persuasive Letter Rubric - Emphasis on Voice


	
	4
	3
	2
	1

	Adding Personality (Voice) 
	The writer seems to be writing from knowledge or experience. The author has taken the ideas and made them "his/her own. "
	The writer seems to be drawing on knowledge or experience, but there is some lack of ownership of the topic. 
	The writer relates some of his own knowledge or experience, but it adds nothing to the discussion of the topic. 
	The writer has not tried to transform the information in a personal way. The ideas and the way they are expressed seem to belong to someone else. 

	Commitment (Voice) 
	The writer successfully uses several reasons/appeals to try to show why the reader should care or want to know more about the topic. 
	The writer successfully uses one or two reasons/appeals to try to show why the reader should care or want to know more about the topic. 
	The writer attempts to make the reader care about the topic, but is not really successful. 
	The writer made no attempt to make the reader care about the topic. 

	Focus on Topic (Content) 
	There is one clear, well-focused topic. Main idea stands out and is supported by detailed information. 
	Main idea is clear but the supporting information is general. 
	Main idea is somewhat clear but there is a need for more supporting information. 
	The main idea is not clear. There is a seemingly random collection of information. 

	Format
	Complies with all the requirements for a persuasive letter.
	Complies with almost all the requirements for a persuasive letter.
	Complies with several of the requirements for persuasive letter.
	Complies with less than 75% of the requirements for a persuasive letter.

	Conventions
	Writer makes no errors in grammar, spelling, capitalization or punctuation that distract the reader from the content.
	Writer makes 1 or 2 errors in grammar, spelling, capitalization or punctuation that distract the reader from the content.
	Writer makes 3 or 4 errors in grammar, spelling, capitalization or punctuation that distract the reader from the content.
	Writer makes more than 4 errors in grammar, spelling, capitalization or punctuation that distract the reader from the content.




Comments:
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________








SGD Appendix 7
Persuasive Writing Success Criteria for Persuasive Letter Writing 
(student generated anchor chart)
I will...
· Write a strong opening statement that tells the reader what I am arguing.
· Make certain my ideas are organized and logical
· Organize my ideas into paragraphs
· Add supporting details for each argument
· Use persuasive words and phrases 
· Use my checklist for my conclusion 
Learning Goals (student generated anchor chart):
I will...
· Persuade others to support my cause
· Effectively use the letter writing format
· produce a poster to create an awareness about my cause
· use a strong voice in my writing
Lesson 1 – First Assessment
Grade 3/4  - Write a persuasive letter to your Teacher/Principal to persuade him/her that you should have a longer recess, no homework and/or school uniforms. 
Lesson 2 – Model a Persuasive Letter Using the “Rafts” format (The Write Genre by Lori Jamison Rog/Paul Kropp, pages12, 13, 21, and 116).
Together, as a class, fill in the “Rafts” template (post as anchor chart): 
R  ole: Yourself.
A  udience: Your class.
F  ormat: A persuasive letter.
T  opic: Accepting individual differences.
S  trong Verb: Obligated to accept others.
*NOTE: Read Aloud suggestion – Violet by Tania Duprey Stehlik
Lesson 3 – Use the information from the “Rafts” framework to model a persuasive letter (post as anchor chart). Make sure to include all parts/characteristics of a letter (date, salutation, body, closing, etc.)  as well as the parts to persuasive writing (introduction with a clear position, body with supporting details, conclusion with personal reflections/connections).
Lesson 4 – BUMP IT UP First Assessment Part 1
Review the “Rafts” framework and apply it to a student sample/level 4 sample.  Have students sticky note suggestions onto their diagnostic to reflect on how to bump up their work. 
Lesson 5 – AIM for a Good Opening (see Appendix 1)
*Note: Use Marvelous Minilessons for Teaching Intermediate Writing Grade 4-6, pg 132
Lesson 6 – How to Build a Body
Students get into partners and are given one candy per pair.  One partner must convince/persuade the other to like the candy (see Appendix 2 for student worksheet).  Hand out the worksheet and complete with ideas.   Using the completed worksheet, write a paragraph with 3 supporting details why someone should like the candy.
Lesson 7 – Building a Body; Independent Practice
Using the same worksheet as Lesson 6, complete using the concept of environmental impact. After completing the worksheet, in partners, write a body paragraph.
*Note: Read Aloud suggestion – Sandy’s Incredible Shrinking Footprint by Femida Handy and Carole Carpenter
Lesson 8 – The “I, You, or We” Closing (Appendix 3)
*Note: Use Marvelous Minilessons for teaching Intermediate Writing Grade 4-6, pg 134
Using The Battle against Bottled Water (pg. 138), identify the last paragraph as the conclusion.   Identify that a conclusion summarizes (wraps up) by leaving the reader understanding and believing your point of view/stance.  
The following list is criteria to write a successful conclusion (create an anchor chart of criteria).
· Summarize your argument
· What can the reader do to make a difference?
· Use an “I, We, or You” sentence
In pairs, look at the mock letter written from Craig Kielburger (Appendix 4) and using the list of criteria, write a conclusion.
*Note: Read Aloud suggestion - It Takes a Child by Craig Kielburger
Return to whole class, and share a few student-generated conclusions.
Lesson 9 – BUMP IT UP First Assessment Part 2
For the second review of the diagnostic, students return to their original letter and using the anchor charts posted around the room, and previous lessons, students re-write/edit the original persuasive letter.
Lesson 10 – Write a Persuasive Letter – Independent Practice
OPTION 1 : Write a letter to persuade Faith to come to Canada to experience life in a different country.  Use the graphic organizer as a planner.
*Note: Read Aloud suggestion – My Maasai Life: A Child’s Adventure in Africa by Robin Wiszowaty
OPTION 2 : Write a letter to the family who took over Gabi’s home after the Holocaust, persuading them to give more heirlooms and furniture back to the family.
*Note: Read Aloud suggestion- The Secret of Gabi’s Dresser by Kathy Kacer
Lesson 11 – Peer Editing
Using the Success Criteria, peers edit the persuasive letter written from either Option 1 or 2.
Culminating Task
1. Students choose a cause that they believe in
2. Write a persuasive letter to fellow students to convince them to join their cause
3. Create a poster to generate an awareness about the cause
4. Cause must be something that can be attainable at the school level.  Examples include: bullying, recycling, environment, social justice, composting etc.

