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Colorful – SSA & piano, optional ’cello 
Philip E. Silvey 
Teaching resources for Voices in Harmony Choral Series 
 
 
 
 
General guidelines for Social Emotional Learning Experiences 

(pages 1-3 provide introductory information for all publications in the series) 
 
 
 
Varied formats 

 
Teachers and students, review the format options below to gauge how comfortable you feel 
participating in the suggested learning experiences. Teachers who feel able and equipped to 
facilitate in-person discussions may choose to do so. However, conversations necessitate trust. 
Rarely do all students feel comfortable participating initially. Individual reflection is also 
necessary. 
 
The materials presented here progress through a range of options. 

 
 
 
 
Types of prompts 
 

Discussion starters – ideas for prompts or thought-provoking questions a teacher may 
introduce to get students thinking and sharing (see “Starting the conversation” for each learning 
experience below) 
 
Recorded prompts – short videos of the composer facilitating the start of a conversation which 
teachers can play for a class or invite students to view on their own (“Optional Composer 
Videos” below) 
 
Written formats – full journal prompts or printed guidelines that students can complete 
privately, using online forms or writing by hand, during or outside of class time (see below) 
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Types of responses 
 

Anonymous or individual/private reflection – Students write anonymous responses as 
reflections or journal entries that either remain private for the student or are seen only by the 
teacher. The teacher can review these and later share with the class a summary of the kinds of 
responses students wrote while keeping contributions anonymous. Students can submit these 
anonymously through online forms or pen and paper versions without their names. Teachers 
may permit students to include their name if the students feel comfortable doing so. 
 
Small group discussion – Some students may be more likely to speak in groups of 2-3 
students. Students feel safer in smaller groups and can better perceive the value of their 
contribution. These groups can be assigned by seat proximity or by student choice. Over time, 
students will get to know each other better and will feel more comfortable speaking with 
classmates. Group representatives can report back to the class in a general way, or individuals 
may then feel more comfortable sharing in large group discussions. 
 
Large group discussion – Teachers facilitate full class discussions, encouraging input from as 
many different individuals, identities, and viewpoints as possible. Teachers acknowledge and 
affirm all responses. This signals to others that all contributions are welcome. These discussions 
involve higher levels of vulnerability and therefore require a safe environment where students 
feel brave enough to share. It is important to set ground rules before beginning these 
discussions, encouraging students to use “I statements” to acknowledge the singularity of their 
experience and perspective.   
 
Artistic/non-verbal responses – For some learning experiences, students may respond in 
creative, non-verbal ways, representing their perspectives in a less literal manner. These may 
include visual art (drawings, collages, photography), dances, pantomimes, or improvising 
theatrical scenes. These might also include musical improvisations and compositions. 

 
 
Levels of engagement and vulnerability 
 

Level 1: Starting the conversation – Facilitate discussions about the skills or concepts 
the composition and text introduce without involving personal disclosures. Students maintain 
objective distance by using the composition as a vehicle for these conversations. 
 
Level 2: Making it personal – Provide options for individuals to become more 
vulnerable, with some individuals voluntarily sharing about personal perceptions and experiences 
anonymously or in small/large group discussions. Students experience this as a safe space for 
less imposing levels of vulnerability. 
 
Level 3: Opening up – Allow opportunities for students to open up and share more 
honestly, offering personal stories in pairs, small groups, or with the full class. Students delve 
more deeply into personal connections with the composition and explore ways their voice can 
affect meaningful change in a brave space. 
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Social Emotional Learning Competencies and their 
intersections with arts education standards 

https://selarts.org 
 
Music educators can help students explore three key areas (divided into five categories with nineteen 
competencies) through their development as musicians and artists learning to perform choral repertoire. 
 

I D E N T I T Y 
 

01) SELF-AWARENESS 
01) Recognize one’s feelings and thoughts 
02) Recognize the impact of one’s feelings and thoughts on one’s own behavior 
03) Recognize one’s personal traits, strengths, and limitations 
04) Recognize the importance of self-confidence in handling daily tasks and challenges 

 
02) SELF-MANAGEMENT 

05) Understand and practice strategies for managing one’s own emotions, thoughts, and behaviors 
06) Recognize the skills needed to establish and achieve personal and educational goals 
07) Identify and apply ways to persevere or overcome barriers through alternative methods  

                  to achieve one’s goals 
 
B E L O N G I N G 
 

03) SOCIAL AWARENESS 
08) Recognize and identify the thoughts, feelings and perspectives of others 
09) Demonstrate an awareness of the differences among individuals, groups and others’  

                   cultural backgrounds 
10) Demonstrate an understanding of the need for mutual respect when viewpoints differ 
11) Demonstrate an awareness of the expectations for social interactions in a variety of settings 

 
04) RELATIONSHIP SKILLS 

12) Establish and maintain healthy relationships 
13) Utilize positive communication and social skills to interact effectively with others 
14) Identify ways to resist inappropriate social pressure 
15) Demonstrate the ability to prevent and resolve interpersonal conflicts in constructive ways 
16) Identify who, when, where, or how to seek help for oneself or others when needed 
 

A G E N C Y 
 

05) RESPONSIBLE DECISION-MAKING 
17) Develop, implement, and model effective problem solving and critical thinking skills 
18) Identify the consequences associated with one’s actions in order to make constructive choices 
19) Evaluate personal, ethical, safety and civic impact of decision 
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Strategies for empowering students by embedding SEL 
into choral music education experiences 

 

LEARNING EXPERIENCES for Colorful 
 
A few words from the composer 
 

I grew up in a small town. Eleven of us, counting my eight siblings and parents, filled the rooms of 
our little hilltop house next to a four-lane highway that cut through the mountainous farmlands of 
west-central Pennsylvania. My five brothers and I shared an upstairs room with three sets of bunk 
beds and one closet. We had a couple dresser drawers apiece and little territory to call our own. My 
parents agreed to let me paint a mural on the wall next to my bed (one of the top bunks) using 
water-based tempera paint the high school art teacher let me bring home from school. I copied the 
picture of a graphic sunset from a catalog, trying in some small way to mark out a space of my own. 
 
In the early 1980s, the main sources of social influence came from television and movies (long 
before social media existed). These sources would broadcast what I should wear and how I should 
style my hair. Figuratively speaking, I was “buying what they were selling,” but what they were 
selling cost real money. My parents set our weekly allowance at 10 cents for every year of age ($1.50 
a week for me as a 15-year-old). On special occasions, like the start of school or at Christmas, I had 
the chance to request an item or two of clothing chosen from a picture in the Sears or JC Penney 
mail order catalog. Despite these limitations, I somehow managed to acquire a wide-collared silk 
shirt (inspired by John Travolta in the film Saturday Night Fever) and a pair of rainbow suspenders 
(inspired by Robin Williams in television show Mork & Mindy) which I, somewhat ill-advisedly, wore 
together. My hair was wavy, but I obsessively combed it to keep it feathered like the teen 
heartthrobs of the day. I mimicked what I saw, trying to somehow fit in and stand out, 
simultaneously. Managing this tension was a major preoccupation during my teenage years. My belief 
that others might share similar experiences inspired me to compose this piece. I have since 
embraced the curl of my hair and tried to stay true to myself, even when it means veering from the 
mainstream. 
 
Table of contents 
 

1. Wearing your heart on your sleeve p. 5 self-awareness / social awareness 
   / responsible decision-making 

2. Words that shape us   p. 6 self-awareness / relationship skills  
3. Feminine norms and conformity p. 7 self-management / social awareness / relationship skills  
4. Ms. Behave    p. 8 self-management / responsible decision-making 
5. Surprised by contradictions  p. 9 social awareness  
6. Color notes    p. 10 social awareness / relationship skills 
7. May I ask whose speaking?  p. 12 social awareness / relationship skills  
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1. Wearing your heart on your sleeve  
 
 
 
 
 
 
 

 
 
 
Optional Composer Video: Watch brief video from the composer entitled “Tell Me Without Telling Me” 
 
Many people start their day making decisions about what to wear, how to style (or not style) their hair, 
what accessories to add. Many factors influence these decisions and not everyone has the same options. 
Some schools require students to wear a uniform or follow a dress code to simplify these choices and 
reduce comparisons. Whether in or outside of school, students make small decisions directly or indirectly 
about how to present themselves outwardly. Think about the choices you made today about your own 
appearance, or how you might imagine yourself looking. What do these choices or ideas illustrate about 
you? Consider what you can learn about classmates just from noticing their external clues. Consider how 
these outward reflections don’t tell the whole story of who someone is, or how they may lead others to 
make inaccurate assumptions based on their interpretations of what they see. How else might we express 
our individuality in small ways?  How do these expressions allow us to demonstrate our creativity? 
 
Starting the conversation 

What are ways people “tell us about themselves without telling us?” What are ways people 
might try to conceal themselves or make themselves less conspicuous? How or why might 
aspects of a person’s outward appearance be misread? 

 
Making it personal 

Choose one detail about your appearance (hairstyle, glasses, clothing, accessory, bag) or how 
you decorate your school locker or personal space at home, that reflects something about 
you. Share the detail and tell us how this helps you express who you are or what you care 
about. How do you see this decision as an act of creativity? 
 

Opening up 
Choose one detail about your appearance, or how you decorate your school locker or personal 
space at home, that reflects something about you. Share the detail without explanation and 
invite classmates to try to describe what they think it tells them about you. After peers 
weigh in, share your view on what the feature or item shows about you. If you feel 
comfortable, allow your classmates to make other observations about what they see you 
communicating about yourself nonverbally. They should make comments that are descriptive 
rather than evaluative. For example, they can say “I notice…and it makes me think...”   

 

SEL competencies: 01.03, 03.08, 05.19 
01) SELF-AWARENESS 

03) Recognize one’s personal traits, strengths, and limitations 
03) SOCIAL AWARENESS 

08) Recognize and identify the thoughts, feelings, and perspectives of others 
05) RESPONSIBLE DECISION-MAKING 

19) evaluate personal, ethical, safety, and civic impact of decisions 
 

The Framework for Arts Education and SEL Intersection (www.selarts.org) – Self-Awareness and Create 
Essential Question: How does the recognition of one’s personal traits, strengths and challenges influence 
the creative process? 
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2. Words that shape us  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I used this sequence of steps to stimulate a discussion that informed the lyrics I wrote for this 
composition: 
 

1) Make a list of the kinds of people in your life who communicate to you (verbally or 
implicitly) how you should act/be/behave. [possible responses: parents, teachers, principals, 
grandparents, religious leaders, siblings, peers] 

2) Make a list of the kinds of adjectives or descriptors they use to tell you how to 
act/be/behave. [possible responses: sit still, be quiet, be nice, courteous, polite, “ladylike,” 
be an example for your younger siblings, get all As, be perfect, know your place] 

3) Using the second list, generate a list of their opposites. [possible responses: move around, 
make noise, be aggressive, disruptive, unladylike, rebel, go rogue, worry less about grades, 
have flaws, surprise people] 

4) Finally, choose a set of adjectives that describe how you see yourself or how you wish to 
define yourself, who/how you want to be. Discuss how this list differs from or aligns with 
responses to either of the previous lists you generated. 

 
 
Starting the conversation 

List ways adults play a role in the process of adolescents becoming adults. When do adults 
typically speak to children, and how does this timing or circumstance impact the nature of 
what they say? 

 
Making it personal 

Sketch cartoon images of three important adults in your own life. What adjectives do they 
use when communicating their expectations for you? Add a speech balloon for each of these 
adults with a phrase you’ve heard them say to you more than once. What impact do these 
utterances have on how you view yourself? 

 
Opening up 

Share your drawings with a person near you and see how the phrases are similar or different.  
If you feel comfortable, share how you see yourself in comparison to these requests (or 
demands) adults make of you. 

 

SEL competencies: 01.03, 01.04, 04.14 
01) SELF-AWARENESS 

03) Recognize one’s personal traits, strengths, and limitations 
04) Recognize the importance of self-confidence in handling daily tasks and challenges 

04) RELATIONSHIP SKILLS 
14) Identify ways to resist inappropriate social pressure 

 
The Framework for Arts Education and SEL Intersection (www.selarts.org) – Self-Awareness and Connect 
Essential Question: How does engagement in the arts deepen recognition of one’s personal traits, strengths 
and challenges? 
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3. Feminine norms and conformity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
This learning experience draws on scholarly writings about “femininity” as a societal construct.  
Researchers can gain insight from studying people’s perceptions of what constitutes feminine behaviors. 
 

“In a [United States] study on conformity to feminine norms, researchers recently listed the 
most important attributes associated with ‘being feminine’ as being nice, pursuing a thin 
body ideal, showing modesty by not calling attention to one’s talents or abilities, being 
domestic, caring for children, investing in a romantic relationship, keeping sexual intimacy 
contained within one committed relationship, and using our resources to invest in our 
appearance. Basically, we have to be willing to stay small, sweet and quiet as possible, and 
use our time and talent to look pretty.” (Brené Brown, Daring Greatly, 2012, p. 89) 

 
Consider this quote from Brené Brown’s book Daring Greatly. Reflect on the list of eight attributes 
on your own, or divide into small groups that each discuss one (or more) of these attributes.  
 
Starting the conversation 

Choose one or two of the eight attributes listed above that people, according to research, 
associated with being feminine. What kind of sources of information may reinforce this 
message? How do these sources communicate these messages?  

 
Making it personal 

Think of examples from your own life when one or more of these attributes was either 
explicitly or implicitly reinforced. Make a list of all the sources of these messages that you have 
personally experienced. Consider people, media, written material, and other implied messaging. 
 

Opening up 
Talk about how these messages influence how you feel about yourself. How do they teach 
members of society to see one another? Try to identify any sources of messages that run 
contrary to these expected “norms.” Is it possible for you to not conform to societal 
expectations?  If so, what does it require on your part? 

 
Resources: 
 
Brown, B. (2012). Daring greatly: how the courage to be vulnerable transforms the way we live, love, parent, and lead. Avery. 

SEL competencies: 02.07, 03.11, 04.14 
02) SELF-MANAGEMENT 

07) Identify and apply ways to persevere or overcome barriers through alternative methods to achieve  
        one’s goals 

03) SOCIAL AWARENESS 
11) Demonstrate an awareness of the expectations for social interactions in a variety of settings 

04) RELATIONSHIP SKILLS 
14) Identify ways to resist inappropriate social pressure 

 
The Framework for Arts Education and SEL Intersection (www.selarts.org) – Relationship Skills and Connect 
Essential Question: How does engaging in the arts help provide context or skills to help students navigate 
inappropriate social pressure and learn to appreciate diversity? 
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4. Ms. Behave  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
“Well-behaved women seldom make history.”  

 — Laurel Thatcher Ulrich  
 
“The... quote works because it plays into longstanding stereotypes about the invisibility and the 
innate decorum of the female sex…. When I wrote that ‘well-behaved women seldom make history,’ 
I was making a commitment to help recover the lives of otherwise obscure women” (xxi, xxxiii; 
Ulrich, 2007). 
 
 
Starting the conversation 

Consider ways to interpret this phrase that has become an oft-quoted slogan. What does 
“well-behaved” imply to you?  What does “make history” mean to you? 

 
Making it personal 

Think about your plans for the future. How might you impact history or influence the lives 
of others? This sphere of influence may be a small circle of people, or it might be on a larger 
scale. Use this time to think big and consider how you might make a lasting impact now and 
in the future. 

 
Opening up 

Think of a time you broke convention and did something others did not expect you to do. 
Consider cases where you bent or broke the rules that did not endanger you or others. How 
did you feel when you took these kinds of risks? 

 
 
Resources: 
 

https://news.harvard.edu/gazette/story/2007/09/ulrich-explains-that-well-behaved-women-
should-make-history/ 
 
Ulrich, L. T. (2007). Well-behaved women seldom make history. Vintage Books. 

SEL competencies: 02.05, 02.06, 02.07, 05.17, 05.18 
02) SELF-MANAGEMENT 

05) Understand and practice strategies for managing one’s own emotions, thoughts, and behaviors 
06) Recognize the skills needed to establish and achieve personal and educational goals 
07) Identify and apply ways to persevere or overcome barriers through alternative methods to  
         achieve one’s goals 

05) RESPONSIBLE DECISION-MAKING 
17) Develop, implement and model effective problem solving and critical thinking skills 
18) Identify the consequences associated with one’s actions in order to make constructive choices 

 
The Framework for Arts Education and SEL Intersection (www.selarts.org) – Self-Management and Connect 
Essential Question: How does engaging in the arts deepen our understanding of our own strategies for 
building perseverance, managing emotions, thoughts, and behaviors? 
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5. Surprised by contradictions  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
All of us have a mix of intersecting identities and interests. In what ways do you think you might 
“play against type” (break the stereotypes that others may associate with you for a range of reasons)?   
 
 
Starting the conversation 

Think of famous individuals who surprised people by having interests or abilities that 
contradicted what others expected. [For example, the case of Susan Boyle singing I Dreamed 
A Dream on Britain’s Got Talent in 2009]. Are these cases just “the exception that proves the 
rule,” or is it more common for individuals to have a unique mix of interests and abilities?  

 
Making it personal 

Think of people you know who have surprised you by an interest or attribute you wouldn’t 
have predicted or expected them to have. Provide one or two examples of this from people 
you know. Why do you think you were surprised? What might this reveal about you? How 
do these beliefs impact you when you take interest in something that seems atypical of 
others like you? 

 
Opening up 

Share one thing that other people seem surprised to learn about you. If you feel comfortable 
doing so, share why you think they may be surprised. How does their surprise impact how 
you feel about your interests and choices? What does this reveal about them? Create a 
collage (cut and paste, or digital on a graphic platform or slide presentation software) that 
shows varied aspects of who you are, your interests (favorite pastimes, foods, recording 
artists, etc.). Use color, size, and placement to arrange items in a way that you think best 
reflects who you are. Share these with classmates and see which element surprises them 
most. Have a conversation about why this might be the case. 

 
 
 
 
 

SEL competencies: 03.08, 03.09, 03.10 
03) SOCIAL AWARENESS 

08) Recognize and identify the thoughts, feelings, and perspectives of others 
09) Demonstrate an awareness of the differences among individuals, groups, and others’ cultural  
          backgrounds 
10) Demonstrate an understanding of the need for mutual respect when viewpoints differ 

 
The Framework for Arts Education and SEL Intersection (www.selarts.org) – Social Awareness and Connect 
Essential Question: How does engaging in the arts cultivate and demonstrate awareness of the various  
differences among individuals? 
 



 10 

6. Color Notes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Optional Composer Video: Watch brief video from the composer entitled “Musical Colors” 
 
When I develop a new composition, I often start with an accompaniment pattern or piano figure.  
That was true of the opening bars of the piano introduction for “Colorful.”  If you look closely at the 
first measure, you can analyze the harmony outlined by the pitches. Music theorists call this “spelling 
the chord” by listing all the pitches that appear in the chord or measure. In this case, that’s the pitches 
in the metered tremolo of the piano accompaniment. From bottom to top, the letter names of the 
notes spell D, E, A, C#. If you play just the E-A-C# without the D, you will create an A major triad in 
second inversion (the fifth appears as the lowest pitch of the three). This sound of a major triad (SOL-
DO-MI) in the Key of A major is conventional, although slightly less stable in this inversion.  The 
added D in the bass line of the chord (lowest note) is outside the triad and is what I like to call a 
“color note.” It is particularly notable in its role as the bass note. Composers use color notes to vary 
and enrich the more conventional sound of thirds present in the primary triads of major keys.  
 
Look at the four notes again. You might just as easily hear the note-grouping as if they spell a D 
major tonality (with the F# implied), anchored by the fifth interval created by A above D. In this 
analysis, the E creates a major second interval with the D, adding color and producing what you 
might hear as DO-RE-SOL. Now the added C# then takes on the role of a second color note, a 
major seventh above the D. The G-natural in the vocal line in measure 3 suggests that the opening 
piano notes may indeed imply a D major tonality (the G-natural effectively reduces the key signature 
to 2 sharps). Knowing this might help you to tune the G-natural, keeping it low enough, as if singing 
SOL-MI-FA-SOL in the Key of D major. 
 
Flip ahead to the last page and look at the notes of the three voice parts in measure 88. The notes in 
the voice parts spell A-B-E.  Which part do you think sings the “color” note? Talk through your 
reasoning. How would it sound without this note? What other color notes could you try adding?  
Are there other places in the accompaniment where you think you hear color notes? Color notes can 
be more challenging to sing because they don’t fit the fundamental conventions of harmony. Take a 
moment to notice how I set up the color note in measure 87 to help singers hear and find it. It’s not 
easy to assert the “color note” in an ensemble setting. How might this musical role parallel 
experiences you have in your social life?  Do you ever feel like the metaphorical “color note” in a 
group, or know a person who seems to provide the “color note” in a gathering of your friends? How 
does this person add variety and enrich your gatherings? What potential tensions might this create?   

SEL competencies: 03.09, 04.12 
03) SOCIAL AWARENESS 

09) Demonstrate an awareness of the differences among individuals, groups and others’  
                        cultural backgrounds 
04) RELATIONSHIP SKILLS 

12) Establish and maintain healthy relationships 
 
The Framework for Arts Education and SEL Intersection (www.selarts.org) – Relationship skills and Perform 
Essential Question: How can an artist’s relationship with others impact the performance of artistic works? 
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The role of a color note parallels the role you may play when you bring your unique perspective, 
point of view, or sensibilities to a group. In a chorus, each of you possesses a unique voice and tone 
color, and you use that sound to contribute to the composite choral sound you and your classmates 
create. Try singing the final chord in measure 88, with individuals stopping and then rejoining. How 
does removing and adding one vocal color change the sound?  What is the benefit of combining and 
coordinating your unique set of vocal colors? 
 
Starting the conversation 

Think of the ways harmonic colors (note combinations) and sound colors (timbre and 
combinations of timbres) help make the most of the unique musical sounds available to 
composers. Describe the ways you think composers and performers add color to 
compositions. 
 

Making it personal 
Think about the color of your voice. How would you describe it? How would your 
classmates describe it? What do you see as the strengths of your vocal color and what it can 
bring to the mix? If you feel comfortable doing so, invite classmates to finish the sentence 
“What I find interesting about your voice is…” 
 

Opening up 
Talk with your ensemble peers about how it feels to try to coordinate colors (both tone color 
and/or “color notes” or non-chord tones) in an artful, balanced way. Do you ever feel 
frustrated that a classmate might be overpowering, or clashing with you and others? How 
can you communicate with them and respectfully negotiate a more coordinated ensemble 
sound? Can you include all vocal colors without altering them and still create a cohesive 
ensemble sound? If so, what do individuals have to do to make this happen? 

 
Resources: 
 
Silvey, P. E. (2016). Coordinating vocal colors in women’s choruses. Choral Journal, 57(2), 10-23. 
https://acda-publications.s3.us-east-2.amazonaws.com/choral_journals/SilveySep16.pdf 
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7. May I ask who is speaking? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
When you think about lyrics, ask yourself “Who is speaking? To whom are they speaking?” Often 
you can determine this from context clues in the text, but the nature and brevity of lyrics may mean 
you have to (I would say “get to”) fill in a lot of the details from your own imagination. 
 
I wrote the middle, contrasting section of Colorful (mm. 46-57) to allow the speaker to pose a 
question. This implies a dialogue between two people, but it could also suggest a person speaking 
to themselves: “Why would you stay out of the way, quiet and small, not yourself at all?” How do 
you think I meant this question? How might you answer it? Consider these answers and how they 
may influence your behavior. 
 
Imagine these are lines in a play. What if the speaker is angry and frustrated? How would you 
convey this emotion in the line reading? How about speaking it in a concerned and caring tone of 
voice—or try it in a pleading, desperate manner—or more matter-of-fact or in disbelief. Imagine a 
story.  Paint a picture of these two characters and how they arrived at this moment when one turns 
to the other and says this line. With your scenario clear in your mind, speak the lines of text with 
the emotional motivation that matches your story. Then try singing this section, using the character 
of how you spoke the line to inform how you sing it. What musical/sound parameters did you 
alter?  Volume? Syllabic or word stress? Articulation? Tone quality? Facial expression/body 
language? After exploring options, which interpretation do you think creates the most compelling 
musical performance of this section? 
 
 
Starting the conversation 

Think about the role people play in the lives of their friends. How can asking questions help 
encourage dialogue between two people? What role does the emotional tone play in how one 
person may receive questions or comments from a peer? How can art reflect this kind of 
person-to-person exchange? 

 
 

SEL competencies: 03.09, 03.10, 04.12, 04.13, 04.16 
03) SOCIAL AWARENESS 

09) Demonstrate an awareness of the differences among individuals, groups and others’  
cultural backgrounds 

10) Demonstrate an understanding of the need for mutual respect when viewpoints differ 
04) RELATIONSHIP SKILLS 

12) Establish and maintain healthy relationships 
13) Utilize positive communication and social skills to interact effectively with others 
16) Identify who, when, where, or how to seek help for oneself or others when needed 

 
The Framework for Arts Education and SEL Intersection (www.selarts.org) – Self-Awareness and Perform 
Essential Question: How does the recognition of one’s feelings, thoughts, strengths and challenges [i.e. 
personal interpretive lenses] impact the iterative process of preparing for a performance and inform the final 
product? 
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Making it personal 
Think about your self-talk. What do you tell yourself about who you want to be, should be, 
or shouldn’t be? How do you know you’re “being yourself?” What role do your friends and 
close acquaintances play in helping (or not helping) you be your authentic self? What 
legitimate reasons might cause you to be cautious about what parts of yourself to reveal to 
the outside world?       
 

Opening up 
Think of a time when you felt small or even invisible. What role did other people play in 
keeping you feeling this way? Was it something they said, or was it implied? What role did 
your internal dialogue play in keeping you feeling this way? Think of a time when you felt 
that those around you expected you to remain docile, compliant, or tacitly in agreement.  

 
Resources: 
 
Silvey, P. E. (2014). Fashioning compelling stories: Enriching the choral singer’s experience through 

text narrative exploration. Choral Journal, 54(10), 6-17. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


