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FORWARD 

In May of 1987, when the Trustees of Wheaton College 

approved the admission of men for the fall of 1988, they 

established a broad-based planning process designed to insure a 

successful transition to coeducation. They recognized that such 

a transition necessarily would build on Wheaton's existing 

character and attributes as well as require new initiatives to 

transform the institution in significant ways. 

The resulting planning effort has involved more than 120 

members of the Wheaton campus community in an examination of the 

goals and strategies that will carry Wheaton successfully through 

the first five years of coeducation, from 1987 through 1992 when 
> 

the first four coeducational classes will have been recruited and 

enrolled. The planning process has been informed by the 

participation of the Commission on Coeducation, a group of more 

than 40 distinguished friends of education and Wheaton, whose 

broad and varied perspective has provided a useful external lens. 

Planning for coeducation has been both pragmatic and 

visionary, addressing the practical questions of how to integrate 

men into the campus community while providing the opportunity to 

imagine how Wheaton might be strengthened by serving a new and 

more diverse population. From the beginning, coeducation has 
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been viewed not as an end in itself but rather as a means to 

achieve a larger agenda. We are mindful that a successful 

transition to coeducation in the late 1980's requires more than a 

simple-minded recipe to "add men and stir." Through the planning 

process, faculty, students, and staff have been able to affirm 

what we value about Wheaton as an academic community and to 

define some of our aspirations for its future. Indeed where men 

will live and what sports they will play in the first year of 

coeducation were among the questions most quickly and 

definitively answered, despite the fact that they loomed large as 

we began the planning process. The more complex and significant 

issues deal with continuity and change -- how the campus and 

classroom will be changed as men enter them, how we can 

anticipate and shape that change in ways that are consonant with 

many of our values as a women's college and how we can maximize 

the opportunities inherent in this transition to strengthen and 

reposition Wheaton nationally. 

Planning has been accomplished through five campus-based 

task forces whose work has been coordinated by a Planning 

Council. Three of those task forces - Learning Environment, 

Student Life and Community Development - have focussed on 

different aspects of the Wheaton environment, recognizing that, 

as coeducation unfolds, Wheaton's institutional values will be 

expressed in the dynamics of the classroom or the playing field, 

the campus organization or the residence hall, and even in the 

surrounding community. The other task forces have focussed on 
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the two areas of greatest strategic importance in the first five 

years of coeducation - Admission and Athletics - both of which 

require a new and different level of institutional support. We 

know from the experience of other institutions that an athletic 

program which encourages broad participation by both women and 

men can be a highly visible statement of our commitment to 

coeducation while offering the opportunity to upgrade facilities 

and programs that have long been needed at Wheaton. And an 

intensive admissions effort is not only the vehicle for 

attracting a coeducational student body - it is inextricably 

linked to our aspirations to strengthen academic quality. 

We have benefit~ed enormously in our planning from the 

experience of other colleges and universities where, over the 

last twenty years, coeducation has replaced single sex education. 

The Twelve College Exchange (Amherst, Bowdoin, Connecticut, 

Dartmouth, Mt. Holyoke, Smith, Trinity, Vassar, Wellesley, 

Wesleyan, Wheaton, Williams), of which Wheaton was a founding 

member in the late 1960's, is a particularly relevant reference 

group. Originally six women's and six men's colleges, it now 

includes eight coeducational institutions with Wheaton to 

constitute the ninth. All have achieved successful transitions 

to coeducation, with valuable lessons learned along the way. 

Together with other former women's colleges - Skidmore and 

Goucher - and other small New England liberal arts colleges - 
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Colby, Bates and Middlebury - these colleges have generously 

shared historical data, anecdotal experience, self-assessment, 

encouragement and advice. We believe that such a peer group will 

be important to us throughout the transition years as we assess 

our progress toward becoming a distinctive and strengthened 

institution. At the same time we recognize that we face 

different challenges, for Wheaton's transition to coeducation 

takes place in a different era and we have a more limited 

resource base than many of our peers. Both conditions require us 

to be creative and practical in undertaking our own transition to 

coeducation. 

Although the recommendations of the task forces are confined 

to the first five years of coeducation, from 1987-92, they have 

many long-term implications that are likely to shape Wheaton 

through the decade of the nineties. (Many of the participants in 

the planning process were asked to describe their personal 

visions of Wheaton in the year 2000 before formulating 

recommendations for the next five years.) We recognize that the 

implementation of the those recommendations will be influenced by 

the realities of an increasing number of male students and that 

experience may alter some of our current expectations even as the 

planning process itself has done. Nonetheless many task force 

recommendations already have been implemented, particularly where 

they require primarily a renewed attention to ongoing activities, 

a reorganization of programs and priorities, or a reallocation of 

existing resources. Other recommendations yet to be implemented 

require more detailed review and significant new resources. 
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An institution like Wheaton is never static and the past 

year has been no exception. When the planning process began in 

the fall of 1987, much was unknown. Perhaps the greatest 

uncertainty surrounded the recruiting of our first coeducational 

class. By the end of the academic year, not only was the 

composition of that first class known, with 18% of the entering 

students young men, but there were as well some early and strong 

indications that both the quantity and academic strength of the 

applicant pool was growing. With those positive results in hand 

many of the aspirations that seemed visionary early in the 

planning process seemed more feasible at year's end. 

During the next few years Wheaton has a rare window of 

opportunity, one that will not come again, to capitalize on the 
> 

widespread interest in and energizing impact of its transition to 

coeducation to significantly strengthen the institution. We 

cannot expect a coeducational student body - one that is 

increasingly diverse and academically able - merely by their 

presence to transform Wheaton in the ways we now believe are 

significant and desirable. It will require a persistent and 

extraordinary investment of human and financial resources to 

achieve the goal we have set for ourselves -- a successful 

transition to coeducation by the year 1992. 
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MAKING A SUCCESSFUL TRANSITION TO COEDUCATION 

Wheaton College undertakes the education of women and men 

together, after a distinguished 154-year history as a women's 

college. And it does so in an era when one of the most 

fundamental changes to effect our society has been the altered 

consciousness about the role of women in society. In planning 

for a successful transition to coeducation, we have attempted not 

only to consider those initiatives that will assure Wheaton's 

success in the competition for able students but as well to 

consider what distinctive contributions Wheaton will make to the 

lives of those students and to the wider arena of higher 

education by approaching coeducation in new and distinctive ways. 
> 

Achieving a successful transition to coeducation does not, 

we believe, imply a new educational mission for Wheaton. Indeed 

Wheaton's mission is as relevant for the future as it has been 

for much of our history, as relevant for men as it has been and 

will continue to be for women. That mission is "to educate young 

people for successful lives in an increasingly challenging and 

complex world. Wheaton continues to believe that a rigorous 

liberal arts education is the best preparation for any serious 

pursuit, be it a professional career, service to the community, 

family life or some combination of these."(1) And the liberal 

(1) Wheaton College Catalog 1987-88 
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arts finds dynamic expression in the Wheaton curriculum, informed 

by more than a decade of innovation and, most recently, by a 

two-year comprehensive review which resulted in a new general 

education curriculum. 

Because a successful transition to coeducation does not 

require an altered educational mission, the planning process has 

not dealt with the curriculum. Rather two elements have emerged 

as essential to a successful transition. The first is the 

development of a new model of coeducation, one that draws upon 

our interest in and sophisticated awareness of how gender affects 

teaching and learning, personal development and life ambitions. 

The second is a major effort to enhance institutional quality in 

ways that will make Wheaton competitive with and comparable to 
> 

similar colleges. The first requires a conscious effort to 

define Wheaton in contrast to other coeducational institutions, 

to develop different goals and expectations, building upon what 

is unique to Wheaton and our times. The second points to the 

necessity of becoming more like other small liberal arts colleges 

in terms of the resources and facilities that support academic 

quality, campus programs and athletics. Indeed the advent of 

coeducation offers the prospect of revitalizing, strengthening, 

modernizing and expanding college programs and facilities where 

it is clear that the status quo will only result in falling 

behind. We must not only make a significant investment in a 

major building program but also in less tangible but equally 

essential resources that support scholarship and teaching, 

academic research and advising. 
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Growth in enrollment will be a critical factor in Wheaton's 

ability to enhance institutional quality during the transition 

years. With a student body of 1150, Wheaton is now by far the 

smallest of the 12X Colleges, a clear indication that the term 

"small college" no longer connotes what it did twenty-five years 

ago when Wheaton's enrollment doubled to its present size. If 

Wheaton is to continue to provide the depth and breadth of 

curriculum, academic and student services, campus facilities and 

programs required to compete for an able student body, enrollment 

must grow to 1500 as rapidly as the expansion of the applicant 

pool will permit. Tuition revenues account for more than 80% of 

the Wheaton operating budget and a larger student body would 

permit both more efficient use of existing resources and 
> 

augmenting of others. Over 40% of Wheaton classes currently 

enroll 15 or fewer students and the historic student/faculty 

ratio of 12:1 has slipped to 11:1, so that some growth in 

enrollment is possible without losing the advantages of small 

classes or a favorable student/faculty ratio. Growth in 

enrollment will also support progress toward parity in the number 

of men and women in the student body without reducing 

significantly the number of women students. 

The campus master plan, which describes a framework for the 

physical development of Wheaton over the next ten years, 

identified both the underutilization of certain campus facilities 

as well as ample land for expansion. An increase in student 
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housing and dining facilities are the only major expansions of 

the physical plant required to accommodate a larger student body 

of 1500. Fortunately the campus master plan proposes an 

incremental approach to growth, one that will permit a gradual 

expansion without sacrificing academic standards. Nor is it 

likely that with a careful assessment of the impact of growth on 

all aspects of the Wheaton community, we will sacrifice those 

qualities we associate with Wheaton as a small college - a 

friendly, personal atmosphere that values each the individual. 

And while our experience with the growth in the applicant pool is 

limited to one year, being ready to take advantage of the 

opportunity for growth is a critical strategy in the transition 

years. 
> 

Measuring Wheaton's success in making a transition to 

coeducation will be difficult for not all that we aspire to can 

be expressed in quantitative terms. Many of our most important 

institutional values will be reflected in the intangible aspects 

of the Wheaton culture, in the quality of life and work which is 

shared by the Wheaton community. Nonetheless, having set a 

fairly short time period in which to achieve a successful 

transition to coeducation while recognizing that we are embarking 

on a longer period of institutional development and growth, it is 

important to identify a small number of practical outcomes to 

achieving a successful transition to coeducation. These would 

include: 1) progress toward parity of men and women in the 

student body, with a minimum 60/40 % ratio of women to men in the 
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class admitted in 1992 and growth in enrollment overall to 1500; 

2) a stronger academic profile for the student body as a whole, 

reflected not only in admission standards and selectivity but in 

the academic achievements and post-graduate plans of our 

students; 3) national recognition for Wheaton's efforts to 

develop new model of coeducation as an innovative contribution to 

teaching and learning in the 1990's. 

In order to achieve these outcomes, six institutional 

strategies are required through 1992. These strategies reflect 

the recommendations and rationale contained in the reports of the 

task forces and provide the framework for decision-making and 

action through 1992. They are: 

> 
I. Develop A New Model of Coeducation 

II. Create A Seven-Day Wheaton Campus 

III. Create A Coeducational Athletic Program 

IV. Strengthen Resources That Promote Academic Quality 

V. Develop Facilities Necessary for Growth 

VI. Increase Size, Diversity and Quality of Applicant Pool 

These strategies are interrelated and, though their 

implementation is limited to the immediate future, they address 

broader institutional goals aimed at shaping the character and 

quality of Wheaton in the long term. Taken as practical first 

steps in the transition years, we believe they will inaugurate a 

decade of unprecedented institutional growth and development. 
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SIX STRATEGIES FOR A SUCCESSFUL TRANSITION TO COEDUCATION 

I. DEVELOP A NEW MODEL OF COEDUCATION 

"Asking what coeducation really means in the last decade of 

the 20th century offers Wheaton -- and all of us -- an almost 

limitless opportunity. For this College, with its long and proud 

history dedicated to the education of women, and more recently as 

an educational leader in assuring the full presence of women's 

contributions and experience throughout the curriculum, not only 

must coeducation involve the education of women and men together, 

but it must involve the development of a frame of reference, a 

set of underlying assumptions, which goes beyond conventional 
> 

views of men and women, their roles and interrelationships. 

Imbedded in our vision of the future is a conscious sensitivity 

to gender issues, a deliberate effort to use and build upon our 

present knowledge and awareness to create a model of coeducation 

that will be different from those developed at an earlier time 

and particularly relevant to the generation of young women and 

men who will need new ways of living and working collaboratively. 

The generation we are planning for and whom we will be educating 

for the next century will be required to move beyond the 

stereotypes of male and female roles and responsibilities and to 
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create new modes of personal interaction and institutional 

behavior." ( 2) · -- 

Wheaton in particular and women's colleges in general have 

long been successful in creating alternative learning 

environments, ones in which the expectations and role models for 

women are different from those in society at large. The 

challenge before Wheaton is to continue to provide an alternative 

learning environment in which women and men together confront 

different expectations and role models. The new model of 

coeducation does not yet exist at Wheaton -- rather what exists 

are a series of questions and the determination to use what we 

have learned as a women's college to shape a different 

environment. These questions include how to create a classroom 
,> 

dynamic that encourages equal participation by both men and women 

in the learning process. They include how to encourage both 

women and men to exercise leadership in campus organizations, in 

residence halls, and in athletics. And, they include a concern 

for the different developmental needs of men and women and the 

implications for advising programs and the Center for Work and 

Learning in support of academic, personal and post-graduate 

choices. Assuring that gender does not predetermine choices or 

impose limitations in any of these areas is one of the historic 

(2) President Alice F. Emerson 

Address to Commission on Coeducation 

October 22, 1987 
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historic commitments we hope to preserve in the coeducational 

Wheaton. 

Although we see the development of a new model of 

coeducation as a logical agenda for us during the transition 

years, we do not expect it ever to be a finished product but 

rather an ongoing process, one in which we will be better able to 

measure the effects on students as we become more fully 

coeducational. And while we can and will monitor certain 

attitudes, behaviors and outcomes by measuring gender differences 

in such areas as computer use, participation in classroom 

discussions and student organizations, choice of majors and 

professions, our ultimate aim to create a less-stereotypic 

environment will be difficult to quantify. 
> 

Although developing a new model of coeducation is a strategy 

which will influence many if not all of the initiatives 

undertaken during the transition, its principal focus is 

the teaching/learning process. Teaching has always been a high 

priority at Wheaton and a systematic attention to pedagogy is not 

new to the Wheaton faculty. One of the outcomes of Wheaton's 

nationally recognized effort to balance the content of the 

liberal arts curriculum bf incorporating the experiences and 

perspectives of women was an awareness that what you teach 

influences how you teach. The result was a series of teaching 

effectiveness workshops in which the faculty analyzed their 

approaches to teaching in light of knowledge about women's 
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participation in the classroom. Now a self-conscious awareness 

that whom you teach may also have a profound effect on how you 

teach goes to the heart of the pedagogical challenge in the 

transition to coeducation. The development of a new model of 

coeducation will be supported by an interest in collaborative 

approaches to learning and an awareness of the impact of gender 

in the classroom so often missing in coeducational settings. 

A creative and self-conscious attention to the interaction 

between teaching and learning in the undergraduate classroom 

holds great promise not only for Wheaton but for higher education 

as a whole where the quality of teaching and the necessity to 

serve increasingly diverse student populations are matters of 

growing concern. Teaching strategies that are responsive to the 
) 

gender differences in the classroom may also provide insight into 

effective teaching methods for minorities who will be an 

increasing presence in the nation's classrooms. 

Many of the recommendations that point toward the 

development of a new model of coeducation are already in 

progress. The appointment of a Teaching/Learning Coordinator and 

the development of faculty workshops on teaching in a 

coeducational classroom are but two examples. Documenting on 

videotape what occurs in the classroom, during the final year 

before coeducation and subsequently, has also begun. Internal 

research to chronicle and evaluate the development of Wheaton's 
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model of coeducation is an essential undertaking already 

underway. Other recommendations such as the creation of a 

faculty committee on gender-balanced coeducation and 

incorporating evaluated out-of-classroom learning experiences 

developed by the Center for Work and Learning into the graduation 

requirements must be acted upon by the Committee on Educational 

Policy. 

It seems clear that additional funds will be required to 

support faculty development and research in areas essential to 

the development of the new model of coeducation. What is called 

for is a comprehensive proposal that defines the objectives of a 

new model of coeducation, that focusses on collaborative learning 

and new approaches to pedagogy and describes the other areas of 
> 

campus life which we expect to be influenced by the new model of 

coeducation. Such a proposal should detail the program costs 

over the next four years and a dissemination plan. The 

theoretical base for a new model of coeducation will provide the 

conceptual framework for the learning environment much as the 

campus master plan provides a framework for the physical 

development of the campus. As such it will insure that Wheaton's 

transition to coeducation is distinctive and true to our 

traditional commitments as a women's college. 
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Responsible for Implementation: 

*Provost 

*Dean of Faculty 

*Committee on Educational Policy 

*Teaching/Learning Coordinator 

*Center for Work and Learning Director 

Needed: 

*4-Year Cost Estimate of Funding for Faculty Development and 

Internal Research 
> 

*Omnibus Proposal on New Model of Coeducation 

Timetable & Next Steps: 1988-1992 

1988-89 * Use Existing Resources to Support Preliminary Faculty 

Development and Evaluation of Teaching in Coed Classroom 

* Develop Proposal and Seek Funding for New Model of 

Coeducation 

1989-92 *Develop & Disseminate New Model of Coeducation 
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II. CREATE A SEVEN-DAY WHEATON CAMPUS 

For Wheaton to become a seven-day campus is an inevitability 

in the transition to coeducation, but it is also an opportunity 

to influence the quality of campus life. A coeducational student 

body will surely mean the end of the "suitcase" image of weekends 

away that has often described the single sex campus. A 

purposeful effort to create a seven-day campus will promote 

greater integration of the social, cultural and athletic 

activities in ways that encourage learning outside the classroom. 

It is an opportunity to express our values as a residential 

college about the nature of community. It implies a 

determination to view the experience of Wheaton students whole 
> 

and to recognize that while academic work has priority, 

intellectual development is enhanced and supported by personal 

and social growth. It aims to break down the 

compartmentalization of academic work, social activities, 

athletics, career exploration and community service. 

Creating a seven-day campus is an overarching strategy, much 

like the development of a new model of coeducation, in that it is 

likely to influence many if not all of the initiatives undertaken 

during the transition. Indeed, though it was the strategy most 

widely recognized by the task forces, it will not be easily 

achieved because it will require a collaborative effort to alter 

the use of time and facilities across campus. It encompasses 

many of the recommendations concerning the reorganization of 
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residence hall staff and programs, greater access to campus 

facilities, programs and classes on evenings and weekends, 

revised scheduling of classes, athletics and campus events as 

well as increased opportunity for broad participation in 

recreational and intramural sports. Many of the recommendations 

regarding student life are designed to promote a freer, more 

enlightened and student-centered campus life while assuring that 

the support networks exist for those who need them. 

The seven-day campus also encompasses recommendations that 

point toward greater interaction with the Town of Norton, both in 

the interest of community service and of promoting a "college 

town" atmosphere with the retail amenities that will serve a 

growing student population. Town center development, including 
> 

the construction of a new performing arts center, is the critical 

factor in this strategy. 

Responsibility for the creation of the seven-day campus will 

be fragmented and learning outside the classroom may receive only 

lip service unless an ad hoc campus-wide group is formed to 

develop objectives and promote acceptance of revised scheduling, 

program and calendar coordination. It will be important to 

respond to student needs as our experience with coeducation 

unfolds and once the seven-day Wheaton becomes a reality, it 

should not require a conscious effort - or an ad hoc group - to 

sustain it. Rather there will be a seamless web that integrates 

the academic, social, athletic and extracurricular activities on 
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campus. And Wheaton will be a permeable rather than a 

self-contained community, where the discourse of scholars, 

artists, performers and practitioners offers a rich array of 

intellectual, cultural and artistic experiences to the campus and 

surrounding communities. 
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Responsible for Implementation: 

*Dean of Students 

*Directors of Residential Life and Student Activities 

*Executive Director of Athletics 

*Committee on Public Events 

Needed: 

*Ad Hoc College-wide Committee on Seven-Day Campus 
> 

*Revised Scheduling and Calendar 

*Increased Weekend Programming and Activities 

*Increased Access to Campus Facilities 

Timetable & Next Steps: 1988-1892 

1988-89 *Increased Emphasis on Balfour/Hood 

*Coordinated Calendar Process 
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III. CREATE A COEDUCATIONAL ATHLETIC PROGRAM 

We know from the experience of other formerly single sex 

institutions that the creation of a coeducational athletic 

program and facilities can have considerable symbolic importance 

in the early years of coeducation. They signal an active 

commitment to making coeducation work and are important elements 

in attracting male applicants. 

We propose to go beyond the practical necessity of creating 

intercollegiate teams for men to create a coeducational athletic 

program that will reflect Wheaton's educational values and enrich 

campus life. While historically Wheaton has fielded competitive 

intercollegiate Division III teams for women, it has like many 

women's colleges fallen behind coeducational institutions in 

providing facilities>and program support for a full-fledged 

athletic program. More than a decade ago the expansion and 

modernization of Wheaton's athletic facilities was identified as 

a need but until now it has taken a back seat to other priorities 

- notably the expansion of the library and the construction of a 

new student center. Now with the advent of coeducation, both 

women and men stand to benefit significantly from new athletic 

facilities and a more comprehensive approach to athletics that 

includes not only intercollegiate competition but expanded 

intramural and recreational activities as well. 
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Our aim is the development of a coeducational athletic 

program that promotes campus-wide enjoyment of fitness, wellness 

and physical activity. Our aim is the development of a 

coeducational athletic program that reflects Wheaton's 

educational commitment to help students to develop life-long 

skills and values that contribute to their personal development 

and enhance their sense of self-worth. Our aim is a 

coeducational athletic program that reflects the values of the 

new model of coeducation -- that promotes cooperation and 

collaboaration as well as competition, inclusion rather than 

exclusion and avoids gender stereotypes. Our aim is a 

coeducational athletic program that makes a significant 

contribution to the development of the seven-day campus by 
> 

providing ready access to athletic programs, facilities and 

equipment. 

The planning for and construction of a new multi-purpose 

athletic facility, intended for use by the fall of 1990, and 

including the expansion of athletics fields, will locate 

athletics more centrally on campus. Easy access to attractive 

new facilities will enhance the development of recreational and 

intramural programs and, with the staff already in place, program 

development will occur during the construction period. Planning 

the use of the new athletic facility and responding to the 

athletic interests of incoming students, both male and female, 
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must coincide with the evolution of a philosophy of the role of 

athletics within Wheaton's overall educational mission. 

The design of the new athletic facility and description of 

the programs it will support, should be available for campus-wide 

review within the year. In addition the recommendations for 

expanding the instructional program in physical education, one of 

only two task force recommendations with curricular implications, 

will require review and action by the faculty if it is to be 

adopted as part of the graduation requirement for Wheaton 

students. 

> 
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Responsible for Implementation: 

*Dean of Students 

*Executive Director of Athletics 

*Athletic Facility Planning Committee 

*Committee on Educational Policy 

Needed: 

*Programmatic and Architectural Plans for Athletic Facility 

and Fields 

*Development of Recreational and Intramural Programs 

*Faculty Review of Instructional Program/Recommendations 
> 

*Cost Estimates of Athletic Facility Overhead and Program Support 

Timetable & Next Steps: 1988-1991 

1988-89 *Complete Architectural Design and Break Ground for 

Athletic Facility and Fields 

*Begin Development of Men's Intercollegiate Teams 

*Introduce Intramural and Recreational Activities 

*Evaluate and Determine Future Use of Clark Center 
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1989-90 *Construction of Athletic Facility and Fields 

*Continue Development of Recreational and Intramural 

Programs and Men's Intercollegiate Teams 

1990-91 *Opening of New Athletic Facility 

> 
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IV. STRENGTHEN RESOURCES THAT PROMOTE ACADEMIC QUALITY 

While Wheaton undertakes coeducation confident of the 

quality of the curriculum, the scholarship and teaching ability 

of its faculty and the academic standards a Wheaton degree 

represents, we recognize that we must invest in the 

infrastructure of the institution which supports that academic 

quality. Four priorities require a significantly different level 

of institutional support during the transition: A. expansion of 

the library collection; B. faculty salaries; c. research and 

scholarship opportunities for faculty and students; and D. 

academic advising. 

A. Library Collection Development: Although the Wallace 

Library has been in the forefront of technological advances in 

recent years, the size of the library collection lags 

significantly behind that of peer institutions. A quantum leap 

in acquisitions is required in order for the collection to 

approach adequate size and depth of resources. The size of the 

library collection is a hallmark of institutions such as ours 

that take seriously the need to support the academic work of 

their faculty and students. In order to be successful in the 

competition for academically talented students and support the 

scholarly pursuits of a first-rate faculty, we must offer them 

library resources that keep pace with the knowledge explosion by 

reflecting the expansion or introduction of fields of study and 

cover the depth and breadth of fields represented by a 

wide-ranging curriculum. 
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The Wallace Library collection must also grow through 

retrospective acquisitions in some fields and the addition of 

research materials. To significantly expand the size of the 

library collection will require a major new infusion of funds in 

the next four years over and above the current level of library 

acquisitions. Such a major increase in the library holdings will 

render the present library space, last expanded in 1980, 

inadequate and require planning for a new library addition. 

B. Faculty Salaries: The faculty is Wheaton's most 

irreplaceable asset and a long-term plan for increasing faculty 

salaries, building on the progress that has been made in faculty 

compensation in the past decade, is essential. As Wheaton enters 

a new era brought about by coeducation, it also enters a new era 
> 

of competition for faculty. No longer in a buyer's market, 

Wheaton, like many other colleges and universities, must attract 

new faculty from a smaller number of trained academics while 

insuring that salaries for continuing faculty provide adequate 

compensation. A plan for increasing faculty salaries over time 

must be an integral part of institutional growth and development 

during the transition. 

C. Research and Scholarship: Funding for individual 

scholarship and research activities of faculty and students is 

another essential part of the institutional commitment to promote 
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and encourage academic quality. Internal funding available on a 

competitive basis should both recognize and provide the incentive 

for individual effort and excellence. 

D. Academic Advising: Academic advising is often viewed as 

the Achilles heel of the academic enterprise. Yet it is linked 

to the quality of teaching - good teachers generally make good 

advisors - and the success of a curriculum - students must 

understand the institution's educational goals and develop their 

own in order to make wise choices. Recommendations for a 

reorganized and strengthened academic advising program are 

already being implemented. They reflect not only an effort to 

support the academic and intellectual interests of the most able 

students, and to encourage graduate and professional study, but .> 

also an effort to incorporate an awareness of gender differences 

into advising services available to men and women. 
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RESPONSIBLE FOR IMPLEMENTATION: 

*Provost 

*Dean of Faculty 

*Dean for Academic Advising 

*Librarian 

NEEDED: 

*5-Year Plan for Faculty Salaries 

*Proposal for Library Collection Development Funds 

*Internal Funding for Faculty and Student Research and 

Scholarship 

TIMETABLE 1988-1992 
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V. DEVELOP FACILITIES NECESSARY FOR GROWTH 

The campus master plan provides a blueprint for the maximum 

physical development of the Wheaton campus and contiguous areas 

owned by the college over the next decade. Clearly not all of 

this ambitious building program can be accomplished in the years 

of transition through 1992. Moreover building any of the 

facilities proposed requires programmatic planning and financing 

as well as architectural design before any construction can 

begin. The program planning, financing and architectural design 

for the new athletic facility, the most immediate priority, are 

already underway with construction due to begin in the spring of 

1989. 
) 

A similar planning effort in the near future is required for 

the addition of student housing to accommodate increased 

enrollment. Indeed the experience of the first year of 

coeducation with a far larger than anticipated freshmen class and 

the already expanded pool of inquiries for the Class of 1993 

suggest that new student housing is a high priority for the 

coming year. Planning for additional housing offers the 

opportunity to develop a greater variety of housing stock, to be 

available to students during the academic year and other groups 

that use the campus during the summer months. 
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Another priority during the transition is the development of 

the Norton town center, with the addition of commercial/retail 

space and additional housing for faculty and staff, all aimed at 

enhancing the creation of a seven day campus and Wheaton's appeal 

for a larger and more diverse applicant pool. Town center 

development on college-owned land is dependent upon support from 

the town and favorable market conditions. It should not compete 

for financial resources with other College priorities, but rather 

be viewed as a long-term financial investment. 

Construction of a new performing arts center and an addition 

to the library is not likely to begin before 1992. However 

programmatic planning for both of these major facilities should 

take place during the transition years, the addition to the 
> 

library to accommodate increased collection development and the 

performing arts center to provide a much needed audience space on 

campus. 

The expansion of the campus and construction of new 

facilities will require ongoing attention to town and gown 

relationships. For it is important that Wheaton be increasingly 

perceived as a cultural and economic asset to the town and region 

even as it aspires to a more national stature. 
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RESPONSIBLE FOR IMPLEMENTATION: 

*Trustees Finance and Facilities Committee 

*Vice President for Resources 

*Vice President for Finance and Operations 

*Community Development Task Force 

NEEDED: 

*Ad Hoc Facilities Planning Groups 

*Program, cost estimate, financing/funding, architectural design 

and construction schedule for each new campus facility. 

> 

TIMETABLE 1988-1992 

1988-1990 *Design and construction of new athletic facility and 

fields 

*Design and development plan for Town Center 

1988-89 *Programmatic planning for new housing; construction 

as soon as feasible 

1989-1990 *Programmatic planning for library addition, 

performing arts center 

1990-1992 *Town Center development underway 

*Ongoing construction of new housing 

*Financing/funding sought for performing arts center 

and library 
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VI. INCREASE SIZE, DIVERSITY AND QUALITY OF APPLICANT POOL 

An institution-wide commitment to a successful admissions 

effort, one which will result in the quantitative and qualitative 

strengthening of the applicant pool, is the most fundamental 

strategy in achieving the transition to coeducation -- a 

transition that opens the opportunity not only for the admission 

of men but for the admission of the vast majority of 

college-bound women who prefer a coeducational sett_ing. It is 

also the strategy which is more easily quantifiable, reflected in 

the admissions profile of entering classes. And while describing 

the attributes of the Wheaton student body in purely quantitative 

terms has its obvious limitations, it will be the most widely 
.) 

recognized measure of success. 

The admissions marketing strategies are designed to increase 

the absolute number of applicants, doubling the size of the pool 

by 1993, while targeting certain high priority groups in order to 

achieve an growing proportion of men, increased racial, ethnic 

and geographic diversity, and greater academic strength within 

the student body. Sheer numbers will permit greater selectivity 

and progress toward the qualitative improvements reflected in the 

"ideal" student profile, as well as enrollment growth. Balancing 

the opportunity for growth in enrollment with the goal of 

strengthening the academic profile will require careful and 

flexible monitoring as our experience increases. 
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Wheaton has moved to a far larger and highly competitive 

admissions arena and has set ambitious goals for the transition 

years. It will require an aggressive and creative admissions 

program, with the full participation of faculty and alumnae 

volunteers, to sustain and build upon the early success in 

recruiting a coeducational student body. Moreover, the 

admissions recruiting must accurately portray an academic program 

and campus environment that has wide appeal, while offering a 

distinctive approach to coeducation. We recognize that the 

student body profile reflects only the attributes which students 

bring to Wheaton, not the value added of the educational 

experience we provide that will enhance their abilities and 

transform their aspirations by graduation. It is the qu~lity of 
.> 

that educational experience, more than any admission brochure or 

visiting day program, that will ultimately determine Wheaton's 

appeal and success within the admissions arena. 
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RESPONSIBLE FOR IMPLEMENTATION: 

*Executive Director of Admissions and Financial Aid 

*Committee on Admissions and Financial Aid 

*Dean for Advising 

NEEDED: 

*Campus-wide Support for Admissions Recruiting 

*National Media Coverage 

*Pre-College Programs for Academically Talented, Minorities and 

Other Target Groups of Prospective Students 

*Enhancement of Balfour Scholars and Wheaton Scholars Programs 

*5-Year Plan for CORE (Committee on Recruitment and Enrollment, 

i.e. alumnae admissions volunteers) 
> 

TIMETABLE: 1988-1992 
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CONCLUSION 

The strategies outlined in this report represent the 

organizing principles for achieving a successful transition to 

coeducation. They do not take account of all of the task force 

recommendations nor do they constitute Wheaton's entire 

institutional agenda through 1992. Rather they describe a 

framework for those initiatives which contribute most directly 

to realizing coeducation and will require a change of focus 

and/or new effort and resources during the transition years. 

Two aspects of planning for coeducation have yet to be 

addressed. The first is the development of a long-range 

financial plan requi~ed to support the transition to coeducation. 

The second is the development of a public relations plan that 

will maximize Wheaton's visibility during the transition years in 

ways that will increase its national reach and reputation for 

academic quality. 

Task force members were not asked to provide estimates of 

the cost of their recommendations and, where new or additional 

funding is required, cost projections and identification of 

funding sources will be essential before implementation can 

begin. Already it seems clear that additional funds will be 

required to support the development of a new model of coeducation 

and of a coeducational athletic program, to strengthen support 
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for academic quality and to construct and maintain new 

facilities. While some reallocation of financial resources may 

be possible, it is unlikely to yield sufficient funds to support 

major new capital expenditures. And though the College has the 

capacity to incur long-term debt, the debt service must be 

supported by operating revenues or gifts. Tuition, charitable 

gifts and endowment income remain the three fundamental sources 

of revenue for Wheaton, with tuition the largest by far. 

Maximizing the return from each over the next decade is essential 

if we are to realize our aspirations for Wheaton. Growth in 

enrollment will increase the revenue stream from tuition, while 

endowment income will grow through a combination of investment 

strategy and gifts to endowment. It seems clear that Wheaton will 
> 

need as well to undertake major fund-raising efforts for the 

forseeable future to support institutional growth and 

development. 

Planning for coeducation to date has been principally an 

internal campus-based effort. It will be important in the next 

few years to build understanding and support for Wheaton's new 

directions among external constituencies as the campus community 

presses forward with the transition. A public relations program 

designed to achieve that awareness and mobilize support for both 

admissions recruiting and fund-raising must be developed by the 

new Executive Director of Public Relations with the help of a 

media consultant recently hired. Interest in Wheaton's 

transition to coeducation is already high, fueled by the 
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widespread publicity of recent months. Using that visibility to 

create an awareness of a new model of coeducation as well as 

other distinctive aspects of Wheaton is a rare opportunity to 

heighten our national profile. 

The completion of this planning report signifies the end of 

the first year of Wheaton's transition to coeducation. Much work 

remains in order to make these strategic goals a reality and 

there is a widely shared enthusiasm on campus for simply getting 

on with coeducation. At the same time, as this report and all 

that preceded it makes clear, planning activities, in various 

forms, will be essential in the next several years in order for 

Wheaton to achieve a successful transition to coeducation. 


