
FACULTY WmKSH0P-JANUARY 25-28, 1982 

Balancing the Curriculum: Impact on Teaching and Research Methods 

December 21, 1981 

Dear Wheaton Faculty Member: 

With your much-appreciated help, the Faculty Workshop scheduled for 
January 25-28, 1982, has taken shape. It will be quite different from the pre 
vious workshop. Rather than bringing in outside scholars, as we did last year, 
to discuss the ne~ scholarship about women and its place within the traditional 
disciplines, we will bring our faculty together to discuss the ongoing Balanced 
Curriculum activities and the po t en t i.a I for af f ect Lng the curriculum. 

The workshop is scheduled for fear days during the 1ast week in January, 
from 9:30 to 4 P.M. Some background :eadings will be provid~d, but the major 
focus will be on Ln f o rrna L p r es en t a t i.oas by WheAton faculty rind ac t i.ve discussion 
involving the participants, based on our experiences as teachers and scholars. 
We hope you will plan to participate ~n the workshop. 

Everyone is welcome to any and all activities. Lunch tickets will be provided 
for everyone each day. You are also i~vited to a dinner Tuesday evening, followed 
by two movies. I would appreciate know:'..ng if you will join us for dinner on 
Tuesday, so I can give Saga a correct e~timate of the number of people for dinner. 

Current Schedule· fer January Workshop 
Knapto~ 114 

1. Monday, January 25, 1982 
Morning session, 9:36-12:00 

Introduction and roundtable discussion of Wheaton1s integration project and 
activities. 

What are the consequences of Wheaton Is integration ~fil5dctt a t; this time: 
specific examples in various discipLnes. 

What are we learning about the stages 1n integration efforts: 
education, self-assessment, curricul~m, revision, evaluation? 

What fundamental questions are raised ~1 the. process, and 
how dQ they affect education? 

How can we facilitate the process for OLrselves and others? 

Lunch in Faculty Dining Room (tickets p,ovided) 

Afternoon session 2:00 - 4:30 

Continued roundtable discussion of integratiori projects and activities. 

Description of case study And needs assessment of FIPSE Project 
(Martha Tolpin and Bonnie Spanier) 



2, Tuesday, January 26, 1982 
Morning session, 10:00-12:00 

Discussion of Smith 
and Social Chang~• 
and English) . 

College1s Mellon Faculty Development Proj'ect, "Homen 
(Smith College faculty Members from Government, French, 

Lunch in Faculty Dining Room (tickets provided) 

Afiernoon session, 2:00-4:00 

Small-group discussion with Smith faculty about problems and process of 
curriculum revision. Discussion of approaches taken by other institutions 
(reading material provided). 

Dinner 5:30-7:30 

Movies 7:30-~:30 
"Georgia O 1Keefe" 
"Rosie the Riveter" 

3. Wednesday, January 27, 1982 
Morning Session, 10:00-12:00 

•Discussion (led by Frinde Naher) of alternative approaches to t e nch i.ng/ 
learning in the classroom. 

Lunch in Faculty Dining Room (tickets provided) 

Afternoon session, 2:Q0-4:00 

More about classroom participation and development of students1 skills. 
(Beverly Clark) 

4. Thursday, January 28, 1982 
Morning Session, 10:00-12:00 

Panel on Feminist Critique of Research Methodologies (Kathleen Adams, Kersti 
Yllo, Trudy Villars, and Carol Cleland) 

Lunch in Faculty Dining Room (tickets provided) 

Afternoon Session, 2:00-4:00 

To be announced 

Please note that the "Faculty Discussion Session on the Scholarship about 
Wome~•, originally scheduled for December 17, will meet on Wednesday, January 27, 
at 7 P.M. in the Alumnae Guest House. Everyone is welcome to join the informal 
discussion of anthropology and the new scholarship about women. The readings are 
avail~ble from Carole Smith, FIPSE-Mellon secretary, in Knapton 007. 



FACUL1'Y WORKSI:lOP=I'LANN!NG SESSION 
Wednesday, December 9, 198112=2 

Faculty Dining Room 

Come to a planning session fo-:c thf.s Ja_11_uarr! s Faculty Workshop (scheduled 
for January 25=28, Monday throogh Thursday, 1982). 

The Workshop will focus on p,:actical problems in the classroom and the 
benefits gained from integrating the study of women into the curriculum. It 
will be a time to share with one another our own experiences and problems in 
this area of curriculum. assessment and revision and its impact in the class 
room. 

The Workshopvs rough outline is: 

1. Roundtable discussion of faculty involved in integration projects. 

What are we learning about the differ.ent stages in integration efforts? 
What fundamsntal questions ere raised in the process? 
What ar~ the consequences of the integration efforts at this time? 
How can we facilitate the process for ourselves and others? 

2. Discussions led by our faculty member.s about changes in teaching methods 
and faculty" 

Student interaction as a consequenc~ of integration efforts. 

3. Exchangs of !~formation and problems with a panel of faculty members 
(from the Departments of Government, French, and English) ~ho are involved 
in the Smith College project~ "Women and Social Cht:1nge11 (see my announce 
ment of November 20 f~r more information on tha Smith project). They are 
eager to h~ar about/ou, faculty9s integration efforts. 

4. Exploration of alternative (including feminist) research methodologteo. 

~at are thfly? 
What do they offer ue as scholars and teachers? 
What do they offer th~ stud£nts? 

Th2 Workshop will be a special opportunity for you to come together with 
othP.r faculty to share your concerns about; the coutJequences in the classroom 
of the efforts to balance th.a curriculW'.11.. wa hope you will set aside some 
01 all of those four dayo in Janu~ry to work with your colleagues on these 
issues. 

Please return the taa:r~off from the November 20 announceiMnt ccncerning 
your partici.pntion :Ln the. Wcrtu,hop. Thank you. 

Bonnie Spanier 

p.s. Ranind~r: The next Faculty Discussion Sesaion on the Scholarship about 
Women wi)~ b~ on Decemb~r ~7, 7 P.M., in the Alumnae Guest lieus~ Parlor. The 
~~2dings £~am anthropology a~~ nvailahJe nw in Knapton-007 from Carole Smith. 
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Adams, Kathleen 

Barron, Grace 

Boroviak, Darlene 

Cameron, Ardis 

Clark. Beverly 

Condee, Nancy 

Flaxman, Rhoda 

Jennings, Bojan 

Kahne, Hilda 

Letts, Janet 

Maher, Frinde 

Mandell, Lee 

McCabe, Allyssa 

Miller, John 

Pastra-Landis, Elita 

Pearce, Dick 

Rands, Marylyn 

Rathbone, Charles 

Rosenblith, Judy 

Schmidt, Ruth 

Sears, Ann 

Shaw, Sheila 

Skinner, Mary 

Sprosty, Paul 

Stigers, Eva 

Teahan, Jack 

Temchin, Shelly 

Villars, Trudy 

Wender, Dory 

Whitaker, Jeanne 

Yllo, Kersti 

Zawasky, Kathy 
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WHEATON FACOL1Y 

WORKSHOP WORKSHOP WOBKSHOP WORKSHOP WORKSHOP WORKSHOP WORKSHOP WORKSHOP 

SAVE this to read January 4, if you don8t have time now 

lMPOR'l'ANT INFORMATION ABOUT JM.'UARY WORKSHOP FOR FACUL'lY 

Bonnie Spanier 

,.. 
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FACULTY WOPJ<SHOP-JANUARY 25-28, 1982 

Balancing the Curriculum: Impact on Teaching and Research Methods 

December 21, 1981 

Dear Wheaton Faculty Member: 

With your much-appreciated help$ the Faculty Workshop scheduled for 
January 25-28, 1982, has taken shape. It will be quite different from the pre 
vious workshop. Rather than bringing in outside scholars, as we did last year, 
to discuss the new scholarship about xomen and its place within the traditional 
disciplines, we will bring our facult7 together to discuss the ongoing Balanced 
Curriculum activities and the potential for affecting the curriculum. 

The wo~kshop is scheduled for four days during the last week in January, 
from 9:30 to 4 P.M. Some background readings will be provided, but the major 
focus will be on informal presentaticms by Wheaton faculty and active discusston 
involving the participants, based on our experiences as teachers and scholars. 
We hope you will plan to participate ln the workshop. 

Everyone is welcome to any and all activities. Lunch tickets will be provided 
for everyone each day. You are also invited to a dinner Tuesd2y evening, foll<med 
by two movies. I would appreciate knowing if you will join us for dinner on 
Tuesday, so I can give Sags a correct estimate of the number of people for dinner. 

Current Schedule for January Workshop 
Knaptou 114 

1. Monday, January 251 1982 
Morning session, 9:30-12:00 

Introduction and roundtable discusaion of Wheaton°s integration project and 
activities. 

What are the consequences of Wheaton's integration efforts at this time: 
specific examples in various disciplines. 

~)hat are we learning about the stages in integration efforts: 
education, self-assessment, curriculum, revision, evaluation? 

Yhat fundamental questions are raised i.~ the process, and 
how do they affect education? 

How can we facilitate the process for ourselves and others? 

Lunch in Faculty Dining Room (tickets provided) 

Afternoon session 2:00 - 4:30 

Continued roundtable discussion of integration projects and activities. 

Description of c0oe study and needs assessment of FIPSE Project 
0,1artha Tolpin aud Bonnie Spanier) 



2. Tuesday. January 262 1982 
Morning session, 10:00-12:00 

Discussion of Smith College's Mellon Faculty Development Project, "Women 
and Social Change" (Smith College faculty Members from Government, French, 
and English). 

Lunch in Faculty Dining Room (tickets provided) 

Afternoon session, 2:00-4:00 

Small-group dis~ussion with Sruith faculty about problems and process of 
curriculum revioion. Diccussion of approaches taken by other institutions 
(reading material provided). 

Dinner 5:30•7:30 

Mo\!'ies 7:30-9:30 
11Georgia O cKeefe" 
"Rosie the Riveter'' 

3. Wednesdax, Janua:n: 272 1982 
MorniB& Session, 10:00-12:00 

Discussion (led by Frinde Maher) of alternative approaches to teaching/ 
learning in the classroom. 

Lunch in Faculty Dining Room (tickets provided) 

Afternoon session, i:00-4:00 

More .about classroom participation and de·,elopment of students a skills. 
(Beverly Clark) 

4. Thursday. January: 28, 1982 
~rn;wg Session, 10:00-12:00 

Panel on Feminist Critique of Research Methodologies (Kathleen Ademas Kersti 
Yllo, Trudy Villars, and Car.ol Cleland) 

Lunch in F3culty Dining Room (tickets provided) 

Afternoon Session, 2:00-4:00 

To be announced 

Please note that the "Faculty Discussion Session on the Scholarship about 
women", originally scheduled for December 17, will :neet on Wednesday, January 27, 
at 7 P~M. in the Alumnae Guest Rouse. Evecyone is welcryme to join the infor.:na' 
discussion of anthropology and the nw scholarship about women. The reading~ are 
evsilable from Carol.a Smith, FIPSE--Mellon secretary, in l<napton 007 o 

-- 



.... . . ... 

If vmi have sugeeslion.s about topics for discussion. readings, 01:ganization, 
etc •• £or the workshop~ pleane sharo th~ with~ ea~ly in January. You wfll 
receive additional announcements about the worksh¢p if there are major changes 
in thP. schedule. A sh~rt sel~ction oi relevant ~eadings will b~ distributed in 
ma:flboxes to those of y~u who indicate your int,1!rest in attending ehe workshop 
(or portions of it). Pleas~ check with me (x314) or c~role Smith (x399) about 
receiving the reading material, attending th~ Tnesday dinner, etc. 

I look foiward tg working with you~ 

B..,nnie Spanier 

BS:cs 

PoS. Fot' '"f"llr iaf.<lt·m..,tion, Kathle~n Adamsu phono extension has be.~Q. changed 
to ;;c578. 

.} 
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Cassette Transcriptions 

FIPSE Faculty 1/25/82 #lA Faculty Projects Workshop 

(Introductory Remarks) 

Bonnier Spanier, Project Associate: 

I think that the focus that we have here in discussing and evaluating the 

kinds of changes that have gone on so far, and the changes that we are en- 

visioning and enforcing ,--we '.re trying to focus on asking what the benefits 

are from this integration project. Are there benefits for teaching styles, 

student participation, development of world communication skills for students, 

developing in students sharper critical abilities, and practice in asking 

probing questions. When I went back to ask Ina Dinerman why the faculty had 

originally started to focus on introductory courses in the curriculum, she 

pointed that the original idea was to train students to ask these kin<aof 

difficult and probing questions at the introductory level as a part of their 

training which they would then take to their other courses throughout their 

college training--the sort of question about received knowledge, questioning 

their peers, their professors, asking what considerations have been left out 

of the picture, who has been left out, and why. What does this suggest about 

other groups that have been left out, and what does this tell us about the 

utying assumptions and implicit values that are built into the received 

information? 

I 



As a consequence of this, we would want to know a little bit about what 

happens in the classroom when a professor comes in with these kinds of 

questions instead of with satisfactory answers, satisfactory either by 

academic standards or by human interest standards. How much discomfort in 

the classroom is productive. What happens when students ask the teacher 

probing questions, which if taken seriously might destroy the whole structure 

of the course. Frinde Maher, Dean Boroviak, in particular, will help us 

focus on some of the critical issues of classroom dynamics and its relation- 

ship to learning. 

Another direction that our integration efforts bring us to is the 
/ 

critical examination of research methodology.This raises questions about the 

meaning of objectivity, subjectivity, and the ways in which our methods set 

what aspects of nature, including outselves, are studied. The optional 

reading that you received copies of, the latter part which include short 

articles from Psychology of Women Quarterly, and they address questions 

about feminist critiques of research methodology. On Thursday morning, 

Kathleen Adams, Trudi Villars, Kersti Yllo and Carol Cleland will present 

their thoughts concerning research methodologies in a wide range of disciplines. 

- 
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The readings from last year's workshop are available in the lobbey 

for those of you who are interested. I also would like to remind you that 

tapes from lectures from last January's workshop which cover the range from 

history to philosophy to social sciences are also available. The tape recorder 

is on for the purpose of helping us get useful info for sharing with other 

people. There is the possibility that we combine the serials from the two 

January Workshops, and use that with other groups of faculty as a way of 

getting into the new scholarship about women in the college community. 

One last comment about myself in this endeavor--I left a tenure-track 

in biology, an established field for me, 
.> 

to go exploring in what turned out 

to be women's studies scholarship as well as history and sociology of science. 

To my surprise I found myself back here involved as a kind of administrator 

in this project. Learning about administration has been a whole education 

in itself, but the major reason that I returnJhere in this capacity was 

because it was clearly a golden opportunity for me to continue my own education 

in this area. I don't always have a whole lot of time for that but what I 

realize is that all of you are ees en.tLa l.l.y my teachers, and I wanted to express 

to you my appreciation for that. I guess we all are essentially students. 

,- 
-- 



Hilda Kahne, Professor of Economics (215) & Moderator 

As I understand it, fifteen projects have been funded in about thirteen 

departments, and there will probably be a few more departments. As we know 

now, the purposes of all the projects have been to make a more accurately 

.balanced curriculum incorporating knowledge about women's history and 

experience, as well as (pedagogical) style. Teaching style is one of 

the most difficult to articulate for people and what may be the most valuable 

things to come out of this. It's not just incorporating new information 

but also changing the way we approach them. I make particular reference to 

the introductory courses as well as the entire curriculum. In addition to 
/ 

those changes, one project was introduced with additional excitement. I'm 

speaking of the year-long, interdisciplinary considerations of women from a 

feminist perspective. I don't know that it is a woman's studies course, but 

my impression is that it is not a traditional course. In the first semester 

the course was entitled: New Scholarship on Women: Feminist Critique of 

the Natural and Social Sciences. This semester the course is entitled, 

NSW: Women As Scholars In Contemporary Society. 



The purpose of today1s discussion is about our projects and teaching 

styles. Bonnie has given me a list of projects by area. There are 9 

humanities projects and 6 natural/social science projects. I would propose 

to you that we spend this morning asking each of the persons in the humanities 

to talk no more than 8 minutes about what he or she has been doing, giving 

a description of it, how its working out, and later we1ll consider the 

effects of the integration projects. 



We'll begin with Charles (Rathbone) and Frinde (Maher): 

Charles Rathbone 

We have taken as our basic goal to review and revise our courses, 

sometimes working in a team and sometimes working as individuals. What I 

thought I'd tell you today is to look at the details of one course: how 

our work translates into a single course, it's called "Schooling in America"-- 

sort of a foundation course in education, an introduction course of history, 

soc., etc. 

I want to take three examples from that course, and I want to set a 

context for each of the three. Example #1: In nearly all of our courses in > 

education we have some sort of field work. In the beginning courses, we ask 

them to do observation in schools. Later, we ask them to do tutoring in 

schools. Later, we ask them to go out and serve as assistants to teachers, 

and work with small groups of children. This course, because it's an intro- 

ductory course, concerns observation. We give them several observation 

guides, and we ask them to go out and write down their observations. In these 

guides, we have questions like "Is there any type of student that the teacher 

seems to favor?" How can you tell?" "Are there any types of student that 

I 
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J(~ 
the teachers~to disfavor or ignore?" "How can you tell?" "Does the teacher 

call on girls or boys more often?" Let me read you a few of the answers: 

"The teacher favors docile students. Many of these are girls" l(Lee Mandell: 

Is this teacher a male or female?) The observer doesn't say.]111 notice that 

the teacher tends to praise the girls in the class more than she praises the 

boys. For instance, two students finish an assignment at the same time, one 

a girl, one a boy. The teacher said 1what a wonderful job' to the girl, and 

curtly said 'thank you' to the boy." 

Example 2: Although our advanced courses deal with specifics of 

school curriculum, we try to give them a general overview of what is taught 
,> 

and isn't taught in American schools tod~y. So, in general, we ask them to 

observe and analyze what children are being taught. One of the exercises we 

gave them this Fall was to analyze bias in children's books from the library 

or in the class text. One student wrote that she found a book that was 

openly biased, had egocentric and materialistic characters, and that the 

female characters always held subservient positions. Another story is about 

a young boy who doesn't like the emotionalism of his mother; she kisses him 

and he makes faces when she calls him darling or honeypie. Later he learns 



to accept her, kisses her, and buys her roses. But she may only have him on 

one condition: that he doen't kiss her, and she ~its. Essentially what 

we have is an emotional, vulnerable mother, a naughty little boy who gets 

away with bad behavior, and a macho father who reinforces the emotional 

female role. (It was published recently, is very popular, and is entitled 

"No Kiss For Mother") 

Example #3: This course also offers a history of American schools, 

but it occured to us that we already have experts in the class: they are 

all products of American schools. They could all be introspective and look 

at their own schooling and learn from it. So this year we asked as part of 
,> 

the regular course for each student to write an educational autobiography 

with a several topics, including gender and schooling. Here is an excerpt. 

"From first grade to fourth, I attended a school which was geared toward 

patriotism, like the pledge of allegiance every morning, national holidays, 

the U.S. PresidentE birthdays, Vietnam,soldiers, Martin Luther King Jr. 's 

birthday, Columbus Day, and other holidays connnemorating great men. Teachers 

told us how notorious, brave, and important they all were. The texts were 

also geared toward patriotism and the glory of men. Women were kept back at 

I 



the home to raise children. My elementary school had discrimination in the 

classroom. Important women were represented in a separate, condensed 

chapter that was never really stressed in class or in the text." 

Now this is a tremendously profound insight, as we ask them to look over 

their own schooling to look at these things. I thought I'd give you a counter- 

example to this to finish: From a student paper called "Schooling and Gender": 

"In fifth grade the girls and boys were separated from math and sciences. we 

were part of an experimental program based on some tests that showed that 

boys performed better in single sex classes. We both covered the same 

material, had the same>male teachers. The segregation was an effort to 

J boost the boys performance. I had no idea whether the program worked out., 

But it did give the girls a boost psychologically--we knew we weren't the 

ones who were having trouble--the boys were the ones." These are just a few 

of the examples where we have tried to encourage students to use American 

education and everything they may do as teachers as potentially being 

beneficial or harmful to their students. 
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