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Association of American Colleges 

1818 R Street, N.W., Washington, D.C. 20009 
202/387-3760 

September 29, 1981 
Bonnie Spanier 
FIPSE Project Associate 
Wheaton College 
Norton, MA 02766 

Dear Dr. Spanier, 

I am enclosing three copies of The Forum for Liberal 
Education devoted to women,s studies. Included in this 
issue is an article I wrote about your project at Wheaton. 
I hope you enjoy this issue of Forum and distribute it 
to your colleagues. 

? 

Please let me take this opportunity to thank you 
for the time you gave me over the telephone September 3 
and 4. Telephone interviews with project directors are 
important because it is often difficult to glean accurate 
details about a program from brochures and written materials. 
Therefore, I greatly appreciated your help and enjoyed 
speaking with youo 

I think what's happening at Wheaton is exciting, and 
I wish you the best of luck in the years ahead. 
Hopefully your success will spur other colleges toward 
a balanced curriculum! Once again, thank you. 

~/rely 

~ 
Kim Merril 
Research Assistant 

The National Association for Liberal Learning 
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Association of American Colleges 
1818 R Street, N.W., Washington. D.C. 20009 

202 / 387-3760 

September 28, 1981 

Ms. Diana Millikan 
Director of Public Relations 
Wheaton College 
Norton, MA 02766 

Dear Ms. Millikan, ' \ 

Wheaton College is featured in the enclosed copy of The Forum.for -- ...-:-- Liberal Education. This issue is devoted to the study of women in the 
liberal arts curriculum • 

.> 

The Forum is AA.C's publication on curricular developments. In each 
issue we focus on a topic of concern in higher education and provide our 
readers with case study descriptions of activities at colleges and 
universities across the country. The Forum staff writes each article 
after collecting information from the program directors and interviewing 
contact persons at each school. 

I hope you find this issue interesting and informative. If you 
have any questions or connnents, please feel free to contact me. 

Sincerely, 

g~~ 
Peggy Brown 
Editor 
The Forum for Liberal Education 

The Notional Association tor Liberal Learning 
68th Annual Meeting • "Literacy for the Contemporary World" • January 10-12, 1982 • Sheraton Boston Hotel, Boston 
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The Study of Women in the 
Liberal Arts Curriculum 

The new research on women has challenged the assumptions that only men 
have made significant contributions to history, the arts, and the sciences. 
Researchers have demonstrated that by including women as relevant subjects 
for study, disciplines are not only expanded by the contributions of women 
but are also enhanced by new theories and discoveries that place the roles and 
activities of both sexes into a realistic perspective. This~sue of The Forum for 
Liberal Education examines the ways in which colleg8.and universities are 
responding to the new scholarship on women. · ~ 

Elaine Reuben, former coordinator of the National -Women's Studies 
Association, characterizes women's studies as a process of curr(cular change. 
The discovery of knowledge about women by feminist researchers provides a 
new perspective by which to examine and to transform both tfte content and 
the shape of the curriculum. According to Dr. Reuben, approximately 350 
U.S. colleges and universities now recognize women's studies programs that 
annually coordinate the offering of thousands of courses in traditional depart 
ments and in instructional units identifed as women's studies programs. Some 
schools, such as the University of North Carolina at Chapel Hill and Mankato 
State University, have established academic programs in women's studies and 
offer specific courses focusing on women. Others, including Wheaton College, 
Montana State University, and the University of Maine at Orono, are examin 
ing ways in which research and perspectives on women can be integrated into 
all courses. This latter approach is often referred to as "mainstreaming 
women's studies" and is occurring both at schools which have established 
women's studies programs and those which have not formalized their activi- 
ties. 
In her essay, Peggy McIntosh calls for a reexamination of the content and 

methodology of the traditional disciplines. She challenges faculty members in 
every department to move beyond the study of white Western males and sug 
gests how the curriculum will be transformed by the inclusion of women and 
non-Western persons of every caste. This issue closes with a list of resources 
that can be used to begin an exploration of the new research and scholarship 
on women. The list was compiled with the assistance of Dr. McIntosh and Dr. 
Reuben. 

The Study of Women: 
Implications for Reconstructing 

the Liberal Arts Disciplines 
by Peggy McIntosh 

Director of College Programs 
Wellesley College Center for Research on Women 

Research on women-the study not orily of the women we are allowed to 
call "notable" but of women as half the world's population-poses challenging 
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prescription that we study "the best that has been thought 
and said in the world." Research on women both enlarges 
the definition of "best" and asks who defined what was 
best, whom the definitions benefited most, and why the 
student must be called upon to look "up" rather than 
"down," around, and within in being taught about the 
world. Hierarchies and canon-making in the academy were 
corollary to hierarchies and canon-making in social life.: 
and so it is no surprise that a thorough study of women 
also makes visible many men who were not previously 
featured in the curriculum. In fact, about nine-tenths of the 
world's population suddenly becomes visible when one 
takes the emphasis off the public lives of white Western 
men, who are seen as cultural leaders, and includes those 
who for reasons of sex, race, class, national, or religious 
background were defined as lower-caste. One sees that the 
record of knowledge was not only incomplete but that it 
was also incorrect, and that its errors perpetuated the past 
balances of power in our society. In the words of Professor 
Marilyn Schuster of Smith College, "At first, you study 
women to fill in the gaps. But then you see that the gaps 
were there for a reason." Our curriculum and our other 
societal structures were products of the same social and 
political construction of reality. 
The new scholarship on women has unearthed such 

tremendous amounts of material that this development of 
new knowledge can probably never, in retrospect, be seen 
merely as a fad. It promises to widen the account of reality 
which institutions of higher learning pass on to their 
students, to broaden or challenge the definitions of the 
"best that has been thought a~d,-Said in the world," and to 
increase students' awareness of the world they live in. The 
traditional curriculum was designed for the education of 
white male Western leaders in a time of Western 
dominance and economic expansion. A revised curriculum 
would give both our male students (now a minority) and 
our women a better preparation for a world in which non 
Western women of color are the world majority, the life of 
western dominance and expansion is no longer taken for 
granted, and caretaking roles assigned previously to 
women and other lower-caste people will be needed on a 
global scale for human survival. In our present situation, 
men. and women, though told they have equal access to 
higher education, sit in courses which day in and day out 
deliver the message that the "women's sphere" never really 
existed. Such courses tend to make students male 
identified, and contribute to a society in which most peo 
ple are persuaded that only "men's work" and value 
systems developed by men really count as valuable. 

© 1981 Peggy McIntosh 

Wheaton College 
Integrating the Study of Women into the 
Liberal Arts 
With the help of a three-year grant from the U.S. 

Department of Education's Fund for the Improvement of 

Postsecondary Education (FIPSE), Wheaton College, a 
150-year-old women's liberal arts college, undertook in 
1980 a project titled Toward a Balanced Curriculum: In 
tegrating the Study of Women into the Liberal Arts. As its 
title suggests, this project seeks to integrate the new and 
growing scholarship about women into Wheaton's core 
curriculum. Such integration necessarily crosses 
disciplinary lines and involves faculty, administrators, and 
students throughout the whole college. 
The success of a college-wide curriculum development 

effort depends in part on the commitment and cir 
cumstances of the college, according to Alison Bernstein, 
program officer at FIPSE. She believes that the college's 
commitment to women's education, its· cohesive liberal 
arts core curriculum, its relatively small student body of 
1,160, and its enthusiastic faculty make Wheaton a pro 
mising candidate for a project aimed at curriculum change. 
Wheaton's strong commitment to integrating the study of 
women into its curriculum evolved from the decisions of 
Alice Emerson, president, and Ruth Schmidt, provost, 
who in fall 1979 attended a conference for women's college 
presidents held by Patricia Harris, then Secretary of the 
U.S. Department of Health, Education and Welfare. The 
conference encouraged Emerson and Schmidt to seek 
FIPSE funds for their curriculum development project, 
which had been in the making for sweral years. 
The FIPSE funds sponsor differe'ffl kinds of activities 

each year. Accomplishments during th~ project's first year 
consisted mainly of self-assessment and faculty education 
through the use of faculty I student questionnaires, a self 
assessment conference, colloquia, and visit! by outside 
scholars. These self-assessment efforts were. intended by 
project planners to provide information, guidelines, and 
focus to the next two years of the FIPSE grant. As planned. 
project activities for the 1981-82 academic year will stress 
actual curriculum revision, while the project's third year 
will result in a case-study that will be disseminated at the 
end of the project. The development of a case-study will 
help Wheaton share its approach to curriculum change 
with other schools. 
This approach to curriculum development rests on the 

' premise that change initiated, developed, and evaluated by 
faculty members will occur more smoothly and com 
prehensively than change generated by external sources. 
Therefore, the FIPSE Project Advisory Committee (PAC), 
consisting of six faculty members, three students, the pro 
vost, project associate, and college librarian, accepts facul 
ty proposals for possible departmental or individual pro 
jects, and organizes activities that emphasize faculty par 
ticipation. 

For example, as part of its first year activities, PAC 
sponsored a self-assessment conference, held in Newport, 
Rhode Island, in September 1980. The conference, titled 
"Women in the Curriculum," formally intitiated the FIPSE 
project by giving faculty, administrators, student leaders, 
and outside consultants an opportunity to exchange ideas 
about the relevance of new scholarship about women. 
Speakers at the conference included Catharine R. Stimp 
son, professor of English at Douglass College, Rutgers 
University and founding editor of Signs; Journal of 
Women in Culture and Society; and Patricia Albjerg 
Graham, former director of the National Institute of 
Education and now professor of education at Harvard. 
The speakers introduced participants to the ideas and con- 
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cems of scholarship about women, while ·Schmidt em 
phasized that only because of such scholarship is a balanc 
ed curriculum even a possibility for colleges. Participants' 
evaluations of this conference indicate that it generated a 
cooperative spirit among faculty and provided an at 
mosphere which allowed expression of a wide range of 
opinions. 
About SO faculty members also chose to attend sessions 

of an intensive faculty workshop, titled Introduction to 
New Research About Women, held in January 1981. 
Before attending the workshop, faculty members were 
asked to read selected works about women and their 
relevance to particular fields of study, in order to discuss 
these works in workshop sessions. In other sessions, 
speakers led discussions of women in history, political 
science and philosophy; literature and the arts; natural 
sciences, mathematics, and psychology; and social science. 
Participants evaluated the workshop with Wheaton's 
grading system, and gave it an average grade of A-. Most 
of the attending faculty members believed the workshop 
stimulated critical thinking about traditional approaches 
to scholarship. 
College-wide activities such as the workshop and con 

ference helped faculty devise proposals to submit to the 
FIPSE-PAC. The PAC provides funds for faculty released 
time, visiting scholars, speakers, and colloquia. Funded 
proposals include a two-day visit to Wheaton by Eleanor 
Leacock of City College of New York, a scholar in the new ' 
research on women in anthropology: attendance by two 
Wheaton historians at a March 1981 Indiana University 
conference on the use of curricular materials on women in 
American and European history courses; participation of 
seven faculty members, Schmidt, and Emerson in a 
16-college conference on "Scholars and Women" at the 
University of Maryland; development of a study on possi 
ble methods of curriculum integration by two education 
professors; a "body image and self concept" survey and 
study for the physical education department; and an exam 
ination of feminist perspectives on Shakespeare and the 
16th and early 17th centuries. The PAC also funded a com 
prehensive proposal of the psychology department. This 
department plans to develop a list of reference books and a 
file of materials about women, survey its faculty about 
areas presently covered in its introductory courses, survey 
curricula of other colleges that are relevant to introductory 
psychology or women's studies; and fund a one-week to 
ten-day meeting of a subcommittee to assemble a packet of 
teaching materials for psychology instructors. 
PAC funds also support research and assessment efforts 

on the role of women in the history and development of 
chemistry, music, religion, economics, and English and 
French literature. A professor in the English department 
used PAC funds to rent films which reflect women's roles, 
such as "Jules and Jim," "Persona," and "The Marriage of 
Maria Braun." "Union Maids," "With·· Babies and 
Banners," and "The Life and Times of Rosie the Riveter" 
were funded for use by the history, economics, and 
sociology/anthropology departments. PAC sponsorship 
of a student essay contest on perspectives on women in the .. 
liberal arts helped stimulate student interest in Wheaton's 
curriculum project. Finally, in 1981-82, PAC hopes to in 
vite and sponsor two women's studies scholars to teach 
and to act as resource people for faculty and students. 
4 

The efforts of the PAC eventually will be included in the 
final case-study of the project. In preparation for the 
development of this case-study, project administrators 
have been conducting various kinds of project evaluations 
during different stages of the project. For example, in 

· 1979-80 project administrators conducted a faculty survey, 
titled Teaching About Women at Wheaton, designed to ex 
amine the extent and type of material on women that ap 
peared in different courses. Because this information 
reflects course content before the start of the project, the 
PAC can comparatively measure the actual amount of cur 
riculum change· generated by the project. In addition, 
representative members of individual departments will 
design and implement their own evaluation procedures. 
These kinds of quantitative measurements help the PAC 
avoid making premature value-laden evaluations of the 
project, according to Bonnie Spanier, project associate. 
Evaluation of a previously untested curriculum develop 
ment project can become meaningless, she argues, if the 
parameters and goals of the evaluation are not specifically 
determined during each phase of the project. Thus, the 
PAC's evaluative efforts will focus more attention on 
quantitative measurement than on students' and faculty 
members' subjective responses and attitudes. Such reaction 
will nevertheless be incorporated int'.-. the case study to a 
certain extent. For example, the VAmen's Information 
Center planned a faculty-student forum in spring 1981 in 
an effort to monitor students' attitudes· toward the rela 
tionship of women's studies to the liberal art~ curriculum. 
Students' degree of familiarity with the FIPSE project, 
however, lags behind that of. faculty members; when 
students have actually- experienced the eff~ts of cur 
riculum revision, their reactions will be more helpful to 
PAC. 

The wide range of PAC activities indicates the compre 
hensiveness of Wheaton's project. According to Spanier, 
the effort and amount of study necessary to assimilate the 
new scholarship about women into a curriculum should 
not be underestimated. After attending the 1981 Great 
Lakes Colleges Association's Summer Institute in Women's 
Studies, "Toward a Feminist Transformation of the Cur 
riculum," Spanier believes that achieving thorough 
familiarity with scholarship on women is tantamount to 
studying for a graduate degree. Thus, Wheaton's project 
will take the first steps toward curriculum revision, but 
achievement of a completely integrated and balanced cur 
riculum would probably demand time beyond the limits of 
a three-year grant. Consequently, as one PAC member 
commented, the project planners seek more than an "add 
women and stir" approach to curriculum integration; 
rather, they hope to encourage faculty and student ap 
preciation of the complexity and potential intellectual 
rewards of unraveling and reassessing a long history of 
traditional scholarship. K.M. 

For more information, contact: 
Bonnie Spanier, Project Associate 
"Toward a Balanced Curriculum: Integrating the Study 

of Women in the Liberal Arts" 
Wheaton College 
Norton, MA 02766 
(617) 285-7722, Ext. 212 and 314 



November 5, 1980 
Mellon-FIPSE Office 

Report at Expanded Staff Meeting 
November 4, 1980 

I've been asked to tell you about Wheaton's most recent faculty and curriculum 
development project which was approved and funded this summer by the Department of 
Education's Fund for the Improvement of Post-Secondary Education or FIPSE. 

The project is entitled: "Toward a Balanced Curriculum: Integrating the Study 
of Women into the Liberal Arts" and its goal is to revise the introductory-level 
courses in the various disciplines to incorporate the new studies and the new 
thinking about women into the core curriculum here. 

The entire project has several over-lapping phases: first, assessment of the 
curriculum by the faculty, second, faculty-initiated programs to increase the 
faculty's (and student's) knowledge of the new research about women in the different 
disciplines, third, revision of introductory courses to integrate relevant ideas 
and materials, fourth, evaluation of these efforts, finally, by monitoring all of 
these activities and developments, preparation of a case study of this process which 
will be shared with other interested institutions. 

This FIPSE project will cover a three-year period, We have funds amounting to 
$67,000 for the first year and have some good indications from our Program Officer 
at FIPSE that the grant will be renewed for the full three years. 

With this project, Wheaton College is breaking new ground in liberal arts 
curriculum development.> The FIPSE Program Officer, Alison Bernstein, praised 
Wheaton for being the first college to propose a college-wide,multi-disc effort 
to asses~ develop, and revise the introductory-level curriculum in a serious move 
to include the activities and thinking of women in the past and present. It may 
seem strange that a college committed to quality education for women should admit 
to having left women out of the content of its courses. But Wheaton is no dif 
ferent from other colleges and universities in this respect. 

Historical studies of education show that it has been shaped through the 
centuries by a male-centered culture. And when women in this country were event 
ually given access to higher education, the teaching continued to reflect a male 
centered perspective, which values what men do in society more than what women do. 
Today's liberal arts curriculum is still oriented along this bias of our culture 
and women's colleges are not exempt even though they represent a small minority of 
colleges and universities with nearly equal proportions of men and women on the 
faculty. 

An examination of textbooks and syllabi of liberal arts courses shows the bias 
in favor of males: male writers, artists, history. Even science, with its claims to 
objectivity, has presented the natural world to us with a certain slant. In biology 
the male of a species is seen as the norm and the female is a variation from that 
norm. A straight forward example of this is humans if found on the vitamin bottle 
on the breakfast table: The "minimum daily requirement" of each vitamin and mineral 
are actually the requirements for males. Higher minimum daily requirements of iron 
for women is listed as a separate note. 
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Another example is the definition of six stages in the development of moral 
judgment. in humans which was based on studies of a group of boys. Carol Gilligan 
at Harvard's School of Education has found that girls and women do not fit into 
those six stages and tend to have a different perspective on moral judgJnen~~ Rather 
than concluding that women are, therefore,irrnnoral or ~moral, or are arrested at a more 
primitive level of development (which has been claimed in the past), she is looking 
at the fundamental assumptions and values which were built into the original theory, 
and she is proposing a theory of moral judgement in our culture at this time which 
integrates the-different perspectives she has found and thus represents a more 
balanced view of humanity. 

Gilligan's work is a good example of the new research about women because, 
as you can see, it is really about humans, both female and male. It involves 
more than just putting women back into the picture, although that is a significant 
aspect of it. It involves a more fundamental re-examination of the assumptions 
and values concerning women and men which have been a part~of our society for so 
long that they are difficult to see and often uncomfortable to think about, 

Over the past ten years, the growing scholarship about women has been taught 
and examined in women's studies courses and programs in colleges and universities 
across the country. Often, however, the new perspectives and research remain 
restricted to those courses and, therefore, limited to the students who elect 
them. The other faculty either assume that the women's studies courses are suf 
ficient for presenting a balanced view to the students or they just don't have 
the time or the interest to learn a whole new body of knowledge which often chal 
lenges the traditional scholarship in which they were trained.At a time of tight 

finances a separate women's studies program is not practical for a small liberal 
arts college, It seems~wiser to make the best use of the current faculty as 
initiators of curricular change. Our faculty is already ahead of other places 
in their knowledge and use of the new scholarship and thinking about women, as 
a recent survey of the faculty showed. 

At the Fall Faculty Conference at NewPort on this subject, faculty affirmed 
their belief in the value of these new perspectives on humanity,,, expres~ed. _ 
their agreement with the significance of integrating the study of women into 
Wheaton's core curriculum,.and thee discussed the mechanisms for carrying out this 
revision successfully. 

The FIPSE Project Advisory Committee (PAC) consisting of 6 faculty, 3 students, 
the head librarian, the Provost and myself (as Associate Director) has set in motion 
the process of generating and funding proposals from the faculty for the first stages 
of this project: self-assessment and information gathering. These may include 
bringing scholars to campus for short-or long-term visits and making good use of our 
on-campus resources--faculty, s tudent.ar-and staff who are knowledgeable in this 
new field--using workshops or self-assessment activities best suited to the individual 
departments and disciplines. We have been assured of a certain flexibility in the 
use of the FIPSE funds because of the innovative nature of our project. 

I would like to add that I hope you are as pleased as I am to be a part of the 
Wheaton corrnnunity at this particular time in its history--when Wheaton is doing 
pioneering work toward achieving a balanced view of humanity in the liberal arts 
curriculum. 

Bonnie B. Spanier 


