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PART 6

Assessment and 
Reflection

Great Books K–12 programs encourage teachers  
and students to regularly reflect, both informally  
and formally, on their achievement and growth in 
Shared Inquiry. The teacher’s materials provide a 
variety of assessment and reflection tools. 
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Assessment and Reflection

 

Great Books classroom programs provide a number of assess-
ment tools (described below). Choose the assessment tools that 
best fit your own and your students’ needs. Varying the tools 
you use from unit to unit will enable you to evaluate student 
progress in a thorough and manageable way.

Activity scores: To track students’ participation in any 
activity, Junior Great Books programs for grades 2–8 recom-
mend a simple scoring method to indicate a student’s level of 
participation.

Rubrics: Great Books rubrics provide a detailed view of 
development in critical thinking, expository writing, and 
interpretive drawing. They help teachers assess and give feed-
back on students’ growth in these areas (see sample rubrics on 
pp. 77–79).

Comprehension tests: Junior Great Books Series 2–5 and 
Junior Great Books Series 6–8 provide a test for each unit. 
Tests consist of multiple-choice and short-answer questions 
(see sample test on p. 80).

Portfolio assessment materials: Junior Great Books Series 
3–5 and Junior Great Books Series 6–8 provide guidelines 
and reproducible masters to help students select pieces for a 
portfolio and communicate with their teacher about their 
achievements, as well as a rubric for assessing the portfolio as 
a whole (see sample portfolio comment sheet and assessment 
rubric on p. 81).

Student and teacher reflection forms: Student reflection 
materials in all Great Books programs help students self-assess 
individual and group strengths and areas for growth. The 
teacher reflection form helps you choose strategies for devel-
oping your own skills in leading Shared Inquiry (see sample 
reflection forms on pp. 82–84).

Assessment Tools in 
Great Books Programs
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Sample Assessment and 
Reflection Materials
Critical Thinking Rubric

The critical thinking rubric assesses the three main areas of crit-
ical thinking developed through Shared Inquiry: idea, evidence, 
and response. You can use this rubric with Shared Inquiry discus-
sion, students’ Shared Inquiry discussion pages, or written work 
based on interpretive questions. The critical thinking rubric in 
the teacher’s materials for each grade shows an age-appropriate 
range of performance levels.

Critical Thinking Rubric (Junior Great Books Series 3–5)
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Assessment and Reflection

Writing Rubric

This rubric aligns with the elements that students consider when 
they plan their writing using the Evidence Organizer and the 
Drafting Guide: content (ideas and evidence) and organization. 

Writing Rubric (Junior Great Books Series 6–8)
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Assessment and Reflection Assessment and Reflection

Interpretive Drawing Rubric

In Junior Great Books Series K–1, students can respond to ques-
tions about the story through drawing. The interpretive drawing 
rubric provides a way to assess students’ comprehension and their 
ability to interpret language in a concrete, visual way.

Interpretive Drawing Rubric (Junior Great Books Series K–1)
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Assessment and Reflection

Comprehension Tests

Comprehension tests include multiple-choice questions that assess 
students’ ability to identify:

u	 Explicit and implicit facts in the text
u	 Word meaning in context
u	 A correct sequence of events
u	 The best summary of the text
u	 A central idea or argument in the text  

Short-answer questions ask students to support answers with 
evidence. 
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continued 

Thank You, M’am

InstructIons	 •	 Read the question carefully.

	 •	 Read all the answers carefully. You can look back at the story to 
answer the question.

	 •	 Fill in the circle next to the answer you choose.

1. On page 15, Roger is described as looking frail. What does the word frail suggest about 
Roger’s appearance?

𝖠𝖠 He looks dangerous.

𝖡𝖡 He looks dirty.

𝖢𝖢 He looks quick.

𝖣𝖣 He looks weak.

2. Which word best describes how Roger feels when Mrs. Jones is dragging him to her house 
on page 15?

𝖠𝖠 scared

𝖡𝖡 angry

𝖢𝖢 hungry

𝖣𝖣 sorry

3. Roger’s plan to steal Mrs. Jones’s purse fails. What detail from the story supports this statement?

𝖠𝖠 Mrs. Jones’s purse is slung across her shoulder.

𝖡𝖡 Roger gives the purse strap a single tug.

𝖢𝖢 Roger falls on his back on the sidewalk.

𝖣𝖣 Mrs. Jones is a large woman.

4. Why does Mrs. Jones give Roger ten dollars?

𝖠𝖠 to buy some blue suede shoes

𝖡𝖡 to pay him for his company

𝖢𝖢 to go to the store for her

𝖣𝖣 to buy food for himself

Name:  Date: 
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Thank You, M’am (continued)

5. What does Mrs. Jones do right after she and Roger finish eating?

𝖠𝖠 She asks him to gather up the plates.

𝖡𝖡 She invites him to come back.

𝖢𝖢 She gives him ten dollars.

𝖣𝖣 She tells him to wash his face.

6. What word is a synonym for (or means the same thing as) the word latching in the 
following sentence? “And next time, do not make the mistake of latching onto my 
pocketbook nor nobody else’s.”

𝖠𝖠 opening

𝖡𝖡 grabbing

𝖢𝖢 stealing

𝖣𝖣 closing

7. What is this story mainly about?

𝖠𝖠 all the bad things Roger has done

𝖡𝖡 how Mrs. Jones looks after Roger

𝖢𝖢 Roger’s missing parents

𝖣𝖣 what Mrs. Jones did when she was young

8. Where does Mrs. Jones work? Answer in a complete sentence.

9. Do you think Mrs. Jones should have turned Roger in instead of taking him home?  
Give two reasons for your answer.

Story Comprehension Test (Junior Great Books Series 2–5)
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Portfolio Assessment Materials

Forms in Junior Great Books Series 3–5 and Junior Great Books 
Series 6–8 prompt students to choose pieces for a portfolio and 
identify evidence of progress in their work. The portfolio assess-
ment rubric enables a teacher to give feedback on a student’s 
entire portfolio. 
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Portfolio Comment Sheet
Choose a piece of work that you have done in Junior Great Books that you are proud of. Attach 
a comment sheet with your comment. Your teacher will also comment after collecting your 
portfolio.

Student: I’m proud of this piece because

teacher: This piece shows me that you

Portfolio Comment Sheet
Choose a piece of work that you have done in Junior Great Books that you are proud of. Attach 
a comment sheet with your comment. Your teacher will also comment after collecting your 
portfolio.

Student: I’m proud of this piece because

teacher: This piece shows me that you

Name:  Date: 

Name:  Date: 
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Portfolio Assessment Rubric

Student:

teacher:   date: 

SCORES

 5 4 3 2 1
 Excellent Good Satisfactory Needs  Unsatisfactory 
    improvement

Your portfolio . . . comments Score
. . . shows interesting 
ideas about the stories 
you read.

. . . includes several 
different kinds of work.

. . . was done carefully 
and completely.

. . . explains why you 
included each piece.

Portfolio Assessment Materials (Junior Great Books Series 3–5)
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Student Reflection Forms

Junior Great Books programs for grades 2 and up provide age-
appropriate versions of individual and group reflection forms for 
students. 

Name: 

Story: 

How I Worked In DiscussionHow I Worked In Discussion

Junior Great Books  •  Series 2 CD-ROM 46 
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Fill in the circle that describes your work in the discussion. 

A lot A little Not really

I shared my own ideas about the story.

I looked back at the story to give evidence 
for my ideas.

I listened to others and learned from them.

I talked to others in a respectful way about 
their ideas.

I learned a lot about the story.

Something I did in the discussion that I am proud of: 

My goal for next time: 

reflection: Student reflection How I Worked in Discussion

Student Reflection Form (Junior Great Books Series 2)
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Group Reflection Form (Junior Great Books Series 6–8)
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Teacher Reflection Forms

The teacher reflection form helps you assess your progress as a 
Shared Inquiry leader by considering your classroom culture 
and the behaviors your students exhibit. The form offers specific 
suggestions and strategies for improvement. 
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Teacher Reflection

Teacher Reflection Form
Complete this reflection form after every three or four units. If possible, meet with 
other teachers to share insights and suggestions. For each statement, circle the 
number that indicates how often you see students exhibiting the behavior (where  
1 = “almost never” and 5 = “almost always”).

Classroom Culture

1. My students say what they think without worrying about  
being wrong.

Tips
•	 Show interest by listening intently and asking follow-up 

questions, even about less immediately promising ideas; students 
may surprise you when they explain further.

•	 Avoid direct praise, which may inadvertently signal a “right” or 
favorite answer on your part.

2. My students develop their own ideas, rather than looking  
to me for the “right” answer. 

Tips
•	 Let students know that you are as curious about the story as they 

are and eager to hear their answers.
•	 Ask follow-up questions rather than leading students to particular 

answers or offering your own ideas. 

First Reading, Sharing Questions,  
and Second Reading

1. My students ask and answer questions about the story. 

Tips
•	 Remind students that any question they have about the story is 

worth asking. 
•	 Give students time to think by pausing for several seconds after 

asking questions.

2. My students are engaged during the second reading  
activities.

Tips
•	 Pause to model reading comprehension strategies and have 

students follow your examples.
•	 Patiently pursue students’ ideas by asking follow-up questions, 

rather than paraphrasing for them or finishing their thoughts.

AlMost 
never

AlMost 
AlwAys

1 2 3 4 5

 

1 2 3 4 5

AlMost 
never

AlMost 
AlwAys

1 2 3 4 5

 

1 2 3 4 5
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Shared inquiry discussion

1. My students understand and respond to the focus question  
with different ideas about the story.

Tips
•	 Choose a focus question that reflects your students’ curiosity 

about the story. 
•	 Allow plenty of time for students to think and write about the 

question before the discussion. 
•	 Remind students that there are many possible answers to the 

focus question. 

2. My students support their answers with specific evidence  
from the story.

Tips
•	 Before the discussion, have the class sequence story events. 
•	 Rather than moving on when a student cannot offer evidence, 

use follow-up questions to help the student locate a relevant part 
of the story, or enlist other students’ help in searching. 

3. My students extend their ideas and their understanding  
of the story over the course of the discussion.

Tips
•	 Be sure not to skip the second reading.
•	 Use the student reflection forms to determine which areas of 

critical thinking students need to practice. In the next discussion, 
ask the follow-up questions related to those areas. 

•	 Give students plenty of time to write in their Reader’s Journals 
about new ideas they heard in the discussion.

4. My students listen to each other respectfully and respond  
to each other’s ideas.

Tips
•	 Before the discussion, review discussion etiquette with students 

using the student introduction (pp. 30–31) or conduct a mini-
lesson on good discussion behavior (pp. 296–297).

•	 Before the discussion, give students time to write their answers 
to the focus question in their Reader’s Journals. During the 
discussion, call on quieter students to share what they wrote. 

•	 During the discussion, use follow-up questions to help students 
respond to each other.

The Teacher Resources section of the Teacher’s Edition (pp. 292–302) has 
more suggestions to help you meet your goals. If you are working with a 
Great Books consultant, he or she can also help you set and meet goals.

AlMost 
never

AlMost 
AlwAys

1 2 3 4 5

 

1 2 3 4 5

 

1 2 3 4 5

 

1 2 3 4 5
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Teacher Reflection Form (Junior Great Books Series 2–5)


