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Introduction
This bibliography begins an ongoing effort to develop a resource for those interested in research on high
stakes testing in K-12 schools. The bibliography is a work in progress, is not exhaustive, focuses primarily on
empirical research, includes mostly references in the past decade, and includes multiple perspectives on the
issues.
Feedback or suggestions for other entries (please send complete citation) for this bibliography should be sent
to Sandra Mathison at smathison@louisville.edu.
Note: A number of people have contributed substantially to the preparation of this bibliography. They include
Sandra Mathison, University of Louisville; Melissa Freeman, Kristen Wilcox, Lynee Sauer, University at
Albany, SUNY. Preparation of this publication was supported under Grant # ESI-9911868 from the National
Science Foundation. The contents do not necessarily reflect the position or policies of NSF.
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areas. In order to increase the validity of assessments used for high-stakes purposes the tasks conditions and
scoring criteria need to be similar for all students. On the other hand, current literacy research suggests less
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describes the administration of tests in Dade Country schools where the tests were given on Saturdays rather
than during the school week in order to avoid overcrowding and distractions. The article presents a
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