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A message from Susie Gerard, creator of this guide:
The AP* edition of The West in the World, by Dennis Sherman and Joyce Salisbury, is highly regarded as an
exceptionally comprehensive and readable European history survey text characterized by strong narrative and clear
analysis. Its coherent explanations and abundant examples richly facilitate the teaching of all of the Key Concepts,
Supporting Concepts, and Thematic Learning Objectives outlined in the new AP European History curriculum framework
developed by the College Board. The text contains distinguished and plentiful written documents and visual sources,
which are excellent tools for expediting the development of the nine historical thinking skills defined by the College
Board.
There are four parts in this Curriculum Guide for Sherman’s The West in the World:
Part 1 lists key page numbers where the College Board Concepts, Supporting Concepts, and Historical Development
statements are supported in the Sherman text.
Part 2 illustrates places in the Sherman text where one can find sample coverage of the College Board’s Thematic
Learning Objectives and Historical Inquiries. Although this is merely a snapshot, the Sherman text provides extensive
coverage of all five of the Themes.
Part 3 provides actual excerpts from the Sherman text—sample text that supports EACH Thematic Learning Objective
for EACH Supporting Concept. You may want to use the 100-plus pages in Part 3 to sharpen students’ focus and skills in
analyzing Themes, or you may prefer to use Part 3 as a review before the AP Exam. Part 3 is also available online in
Excel format for your convenience in sorting information by chapter, Historical Period, Supporting Concepts, or Themes.
Part 4—Historical Thinking Skills Activities by Historical Periods—provides dozens of activity options to sharpen
students’ Historical Thinking Skills using Sherman’s AP The West in the World. Individual as well as group activities are
outlined for every Historical Thinking Skill. These activities will engage students not only in learning European history
but also in understanding how to think like a historian. The activities in Part 4 are also available online in Excel format for
your convenience in sorting activities by chapter, by Historical Period, or by type of Historical Thinking Skill.
Sherman’s AP* The West in the World provides absolutely everything you need as you approach the College
Board’s revised curriculum guidelines.
Susie Gerard
Susie Gerard, chair of the Social Studies Department at Lewis & Clark High School, in Spokane, WA, has taught AP European
History for 30 years. Since 1996, she has served as a Reader, Table Leader, and Sample Selector for the AP European History exam.
Susie contributed to ONboard for AP European History, created by McGraw-Hill Education, and has written curriculum modules for
the College Board, including Peasants in the History of Europe: Political, Social, and Economic Relationships, and Tulipmania. She
has been a College Board Faculty Consultant since 1998, teaching workshops and summer institutes in European history around the
world.
*AP and Advanced Placement Program are registered trademarks of the College Board, which was not involved in the production of and does not endorse this product.

PART 1: Correlation of Sherman’s AP* The West in the World to the College Board’s
KEY CONCEPTS & SUPPORTING CONCEPTS
HISTORICAL PERIODS, KEY CONCEPTS, SUPPORTING CONCEPTS, AND
HISTORICAL DEVELOPMENT

KEY PAGES IN
SHERMAN

PERIOD 1: c. 1450 to c. 1648
Key Concept 1.1 The worldview of European intellectuals shifted from one based on ecclesiastical and classical authority
to one based primarily on inquiry and observation of the natural world.
1.1.I. A revival of classical texts led to new methods of scholarship and new values in pp. 292-295
both society and religion. (OS-2) (OS-5) (OS-9) (OS-10) (OS-11) (SP-1) (SP-3)
A. Italian Renaissance humanists promoted a revival in classical literature and created
292-295
new philological approaches to ancient texts. Some Renaissance humanists furthered the
values of secularism and individualism (Petrarch (pre-1450), Lorenzo Valla, Marsilio
Ficino, Pico della Mirandola).
B. Humanist revival of Greek and Roman texts, spread by the printing press, challenged
292-295
the institutional power of universities and the Roman Catholic Church and shifted the
focus of education away from theology toward the study of the classical texts (Leonardo
Bruni, Leon Battista Alberti, Niccolò Machiavelli).
C. Admiration for Greek and Roman political institutions supported a revival of civic
295
humanist culture in the Italian city-states and produced secular models for individual and
political behavior (Niccolò Machiavelli, Jean Bodin, Baldassare Castiglione, Francesco
Guiccardini).
pp. 297-298, 332, 337, 428
1.1.II. The invention of printing promoted the dissemination of new ideas. (OS-2)
(OS-5) (SP-10) (IS-3)
A. The invention of the printing press in the 1450s aided in spreading the Renaissance
297-298, 428
beyond Italy and encouraged the growth of vernacular literature, which would eventually
contribute to the development of national cultures.
B. Protestant reformers used the press to disseminate their ideas, which spurred religious
332, 337
reform and helped it to become widely established.
1.1.III. The visual arts incorporated the new ideas of the Renaissance and were used pp. 295-297, 309-317, 342345
to promote personal, political, and religious goals. (OS-5) (SP-1)
A. Princes and popes, concerned with enhancing their prestige, commissioned paintings
295-297
and architectural works based on classical styles and often employing the newly invented
technique of geometric perspective (Michelangelo, Donatello, Raphael, Andrea Palladio,
Leon Battista Alberti, Filipo Brunelleschi).
B. A human-centered naturalism that considered individuals and everyday life appropriate 316-317
objects of artistic representation was encouraged through the patronage of both princes
and commercial elites (Raphael, Leonardo da Vinci, Jan Van Eyck, Pieter Brueghel the
Elder, Rembrandt).
C. Mannerist and Baroque artists employed distortion, drama, and illusion in works
342-345
commissioned by monarchies, city-states, and the church for public buildings to promote
their stature and power (El Greco, Artemisia Gentileschi, Gian Bernini, Peter Paul
Rubens).
pp. 314-315, 425-434
1.1.IV. New ideas in science based on observation, experimentation, and
mathematics challenged classical views of the cosmos, nature, and the human body,
though folk traditions of knowledge and the universe persisted. (OS-1) (OS-5) (IS-1)
A. New ideas and methods in astronomy led individuals such as Copernicus, Galileo, and 425-432
Newton to question the authority of the ancients and religion and to develop a heliocentric
view of the cosmos.
B. Anatomical and medical discoveries by physicians, including William Harvey,
432-433
presented the body as an integrated system, challenging the traditional humoral theory of
the body and of disease espoused by Galen (Paracelsus, Andreas Vesalius).
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C. Francis Bacon and René Descartes defined inductive and deductive reasoning and
433-434
promoted experimentation and the use of mathematics, which would ultimately shape the
"scientific method.”
D. Alchemy and astrology continued to appeal to elites and to some natural philosophers, 427-428
in part because they shared with the new science the notion of a predictable and knowable
universe. In oral culture of peasants, a belief that the cosmos was governed by divine and
demonic forces persisted (Paracelsus, Gerolamo Cardano, Johannes Kepler, Sir Isaac
Newton).
Key Concept 1.2: The struggle for sovereignty within and among states resulted in varying degrees of political
centralization.
pp. 293, 298-309, 315-320,
1.2.I. The new concept of the sovereign state and secular systems of law played a
324, 334, 347, 351
central role in the creation of new political institutions. (PP-6) (OS-3) (OS-9) (SP-1)
(SP-2) (SP-3) (IS-2)
A. New monarchies laid the foundation for the centralized modern state by establishing a 315-320, 324, 334, 347
monopoly on tax collection, military force, and the dispensing of justice, and by gaining
the right to determine the religion of their subjects (Ferdinand and Isabella of Spain
consolidating control of the military, Star Chamber, Concordat of Bologna (1516), Peace
of Augsburg (1555), Edict of Nantes (1598)).
B. The Peace of Westphalia (1648), which marked the effective end of the medieval ideal 351
of universal Christendom, accelerated the decline of the Holy Roman Empire by granting
princes, bishops and other local leaders control over religion.
C. Across Europe, commercial and professional groups gained in power and played a
293, 298-304
greater role in political affairs (merchants and financiers in Renaissance Italy and
northern Europe, nobles of the robe in France, gentry in England).
D. Secular political theories, such as those espoused in Machiavelli's The Prince,
304-309
provided a new concept of the state (Jean Bodin, Hugo Grotius).
1.2.II. The competitive state system led to new patterns of diplomacy and new forms pp. 324-329, 344-348, 351
of warfare. (OS-3) (SP-13) (SP-15)
A. Following the Peace of Westphalia, religion no longer was a cause for warfare among
351
European states; instead, the concept of the balance of power played an important role in
structuring diplomatic and military objectives.
B. Advances in military technology (i.e., the "military revolution") led to new forms of
324-329, 344-348
warfare, including greater reliance on infantry, firearms, mobile cannon, and more
elaborate fortifications, all financed by heavier taxation and requiring a larger
bureaucracy. Technology, tactics, and strategies tipped the balance of power toward states
able to marshal sufficient resources for the new military environment (Spain under the
Habsburgs, Sweden under Gustavus Adolphus, France).
pp. 395-397, 412-417
1.2.III. The competition for power between monarchs and corporate groups
produced different distributions of governmental authority in European states. (SP2) (SP-7) (SP-11)
A. The English Civil War, a conflict between the monarchy, Parliament, and other elites
412-417
over their respective roles in the political structure, exemplified this competition (James I,
Charles I, Oliver Cromwell).
B. Monarchies seeking enhanced power faced challenges from nobles who wished to
395-397
retain traditional forms of shared governance and regional autonomy (Louis XIII and
Cardinal Richelieu, The Fronde in France, the Catalan Revolts in Spain).
Key Concept 1.3: Religious pluralism challenged the concept of a unified Europe.
pp. 329-351
1.3.I. The Protestant and Catholic Reformations fundamentally changed theology,
religious institutions, and culture. (OS-2) (OS-11)
A. Christian humanism, embodied in the writings of Erasmus, employed Renaissance
329-330
learning in the service of religious reform (Sir Thomas More, Juan Luis Vives).
B. Reformers Martin Luther and John Calvin, as well as religious radicals such as the
329-340
Anabaptists, criticized Catholic abuses and established new interpretations of Christian
doctrine and practice (indulgences, nepotism, simony, pluralism and absenteeism).
C. The Catholic Reformation, exemplified by the Jesuit Order and the Council of Trent,
340-351

revived the church but cemented the division within Christianity (St. Theresa of Avila,
Ursulines, Roman Inquisition, Index of Prohibited Books).
pp. 333-341, 346-348
1.3.II. Religious reform both increased state control of religious institutions and
provided justifications for challenging state authority. (SP-2) (SP-3) (SP-11) (IS-10)
A. Monarchs and princes, such as the English rulers Henry VIII and Elizabeth I, initiated
334, 337-341
religious reform from the top down ("magisterial") in an effort to exercise greater control
over religious life and morality (Spanish Inquisition, Concordat of Bologna (1516), Book
of Common Prayer, Peace of Augsburg).
B. Some Protestants, including Calvin and the Anabaptists, refused to recognize the
335-337
subordination of the church to the state.
C. Religious conflicts became a basis for challenging the monarchs' control of religious
333, 346-348
institutions (Huguenots, Puritans, nobles in Poland).
pp. 333-335, 344-351, 419
1.3.III. Conflicts among religious groups overlapped with political and economic
competition within and among states. (OS-3) (OS-11) (SP-2) (SP-3) (SP-11)
A. Issues of religious reform exacerbated conflicts between the monarchy and the
346-347
nobility, as in the French Wars of Religion (Catherine de’ Medici, St. Bartholomew’s Day
Massacre, War of the Three Henries, Henry IV).
B. The efforts of Habsburg rulers failed to restore Catholic unity across Europe (Charles
333-335, 344-348, 419
I/V, Philip II, Philip III, Philip IV).
C. States exploited religious conflicts to promote political and economic interests
348-351
(Catholic Spain and Protestant England, France, Sweden, and Denmark in the Thirty
Years’ War).
D. A few states, such as France with the Edict of Nantes, allowed religious pluralism in
347-348
order to maintain domestic peace (Poland, the Netherlands).
Key Concept 1.4: Europeans explored and settled overseas territories, encountering and interacting with indigenous
populations.
1.4.I. European nations were driven by commercial and religious motives to explore pp. 361-366, 377-378, 381
overseas territories and establish colonies. (INT-1) (INT-2) (INT-6) (INT-11) (SP-5)
(IS-10)
A. European states sought direct access to gold and spices and luxury goods as a means
361-366
to enhance personal wealth and state power.
B. The rise of mercantilism gave the state a new role in promoting commercial
381
development and the acquisition of colonies overseas.
C. Christianity served as a stimulus for exploration as governments and religious
377-378
authorities sought to spread the faith and counter Islam, and as a justification for the
physical and cultural subjugation of indigenous civilizations.
pp. 362-363, 387-388
1.4.II. Advances in navigation, cartography, and military technology allowed
Europeans to establish overseas colonies and empires (Compass, stern-post rudder,
portolani, quadrant and astrolabe, lateen rig, horses, guns and gunpowder). (INT-3) (INT4) (OS-6) (SP-13) (IS-3)
pp. 363-378
1.4.III. Europeans established overseas empires and trade networks through
coercion and negotiation. (INT-1) (INT-3) (INT-6) (INT-11) (SP-15)
A. The Portuguese established a commercial network along the African coast, in South
363-364
and East Asia, and in South America.
B. The Spanish established colonies across the Americas, the Caribbean, and the Pacific,
364-366
which made Spain a dominant state in Europe.
C. The Atlantic nations of France, England, and the Netherlands followed
366-367
by establishing their own colonies and trading networks to compete with
Portuguese and Spanish dominance.
D. The competition for trade led to conflicts and rivalries among European powers.
365
pp. 374-388
1.4.IV. Europe’s colonial expansion led to a global exchange of goods, flora, fauna,
cultural practices, and diseases, resulting in the destruction of some indigenous
civilizations, a shift toward European dominance, and the expansion of the slave
trade. (INT-5) (INT-6) (INT-7) (INT-9) (INT-11) (PP-1) (IS-7)
A. The exchange of goods shifted the center of economic power in Europe from the
378-381

Mediterranean to the Atlantic states and brought the latter into an expanding world
economy.
B. The exchange of new plants, animals, and diseases—the Columbian Exchange—
384-388
created economic opportunities for Europeans and facilitated European subjugation and
destruction of indigenous peoples, particularly in the Americas (Europe to America:
wheat, cattle, horses, pigs, sheep, smallpox, measles; America to Europe: tomatoes,
potatoes, squash, corn, tobacco, turkeys, syphilis).
C. Europeans expanded the African slave trade in response to the establishment of a
374-377
plantation economy in the Americas and demographic catastrophes among indigenous
peoples.
Key Concept 1.5: European society and the experiences of everyday life were increasingly shaped by commercial and
agricultural capitalism, notwithstanding the persistence of medieval social and economic structures.
pp. 333-334, 378-382, 3911.5.I. Economic change produced new social patterns, while traditions of hierarchy
394, 406-407, 455
and status persisted. (INT-11) (PP-6) (IS-1) (IS-2) (IS-7)
A. Innovations in banking and finance promoted the growth of urban financial centers and 378-382
of a money economy (double-entry bookkeeping, Bank of Amsterdam, the Dutch East
India Company, the British East India Company).
B. The growth of commerce produced a new economic elite, which related to traditional
378-381
elites in different ways in Europe's various geographic regions (gentry in England, nobles
of the robe in France, town elites (bankers and merchants), caballeros and hidalgos in
Spain).
C. Hierarchy and status continued to define social power and perceptions in rural and
378-381
urban settings.
pp. 333-334, 378-379, 3911.5.II. Most Europeans derived their livelihood from agriculture and oriented their
394, 406, 455
lives around the seasons, the village, or the manor, although economic changes
began to alter rural production and power. (PP-2) (PP-9) (IS-1) (IS-2)
A. Subsistence agriculture was the rule in most areas, with three-crop field rotation in the 392-394
north and two-crop rotation in the Mediterranean; in many cases, farmers paid rent and
labor services for their lands.
B. The price revolution contributed to the accumulation of capital and the expansion of
378-379
the market economy through the commercialization of agriculture, which benefited large
landowners in western Europe (enclosure movement, restricted use of the village
common, free-hold tenure).
C. As western Europe moved toward a free peasantry and commercial agriculture,
392-394, 406-407, 455
serfdom was codified in the east, where nobles continued to dominate economic life on
large estates.
D. The attempts of landlords to increase their revenues by restricting or abolishing the
333-334, 391, 393, 406
traditional rights of peasants led to revolt.
pp. 353-354, 382, 393, 4711.5.III. Population shifts and growing commerce caused the expansion of cities,
476, 478-481
which often found their traditional political and social structures stressed by the
growth. (PP-6) (PP-13) (IS-2) (IS-10)
A. Population recovered to its pre-Great Plague level in the 16th century, and continuing
393
population pressures contributed to uneven price increases; agricultural commodities
increased more sharply than wages, reducing living standards for some.
B. Migrants to the cities challenged the ability of merchant elites and craft guilds to
382, 471-476
govern and strained resources (employment, poverty, crime).
C. Social dislocation, coupled with the weakening of religious institutions during the
353-354, 478-481
Reformation, left city governments with the task of regulating public morals (new secular
laws regulating private life, stricter codes on prostitution and begging, abolishing or
restricting Carnival, Calvin’s Geneva).
pp. 293-295, 307-308, 336,
1.5.IV. The family remained the primary social and economic institution of early
351-353, 382, 392-393, 413
modern Europe and took several forms, including the nuclear family. (PP-7) (OS-4)
(IS-1) (IS-4) (IS-6) (IS-9)
A. Rural and urban households worked as units, with men and women engaged in
295, 307-308, 352-353, 382,
separate but complementary tasks.
392-393
B. The Renaissance and Reformation movements raised debates about female roles in the 293-295, 336, 352-353, 382,

family, society, and the church (women’s intellect and education, women as preachers, La
Querelle des Femmes).
C. From the late 16th century forward, Europeans responded to economic and
environmental challenges, such as the “Little Ice Age,” by delaying marriage and
childbearing, which restrained population growth and ultimately improved the economic
condition of families.
1.5.V. Popular culture, leisure activities, and rituals reflecting the persistence of folk
ideas reinforced and sometimes challenged communal ties and norms. (OS-1) (IS-1)
(IS-6) (IS-10)
A. Leisure activities continued to be organized according to the religious calendar and the
agricultural cycle and remained communal in nature (saint’s day festivities, Carnival,
blood sports).
B. Local and church authorities continued to enforce communal norms through rituals of
public humiliation (charivari, stocks, public whipping and branding).
C. Reflecting folk ideas and social and economic upheaval, accusations of witchcraft
peaked between 1580 and l650.

392-393, 413
351-353, 392-393

pp. 354-355, 478-481

478-481

478-481
354-355

PERIOD 2: c. 1648 to c. 1815
Key Concept 2.1: Different models of political sovereignty affected the relationship among states and between states and
individuals.
pp. 394-422, 452-454, 456,
2.1.I. In much of Europe, absolute monarchy was established over the course of the
458, 468-470
17th and 18th centuries. (OS-9) (SP-2) (SP-3) (IS-7)
A. Absolute monarchies limited the nobility's participation in governance but preserved
394-395, 406-407, 409-413
the aristocracy's social position and legal privileges (James I of England, Peter the Great
of Russia, Philip II, III, IV of Spain).
B. Louis XIV and his finance minister Jean-Baptiste Colbert extended the administrative, 397-403
financial, military, and religious control of the central state over the French population.
C. In the 18th century, a number of states in eastern and central Europe experimented
403-406, 452-454, 468-470
with “enlightened absolutism” (Frederick II of Prussia, Joseph II of Austria).
D. The inability of the Polish monarchy to consolidate its authority over the nobility led
407-409, 454, 456, 458
to Poland's partition by Prussia, Russia, and Austria, and its disappearance from the map
of Europe.
E. Peter the Great "westernized" the Russian state and society, transforming political,
406-407, 452-454, 470
religious, and cultural institutions; Catherine the Great continued this process.
2.1.II. Challenges to absolutism resulted in alternative political systems. (OS-9) (SP- pp. 409-422
1) (SP-2) (SP-7) (SP-11)
A. The outcome of the English Civil War and the Glorious Revolution protected the
409-419
rights of gentry and aristocracy from absolutism through assertions of the rights of
Parliament (English Bill of Rights, parliamentary sovereignty).
B. The Dutch Republic developed an oligarchy of urban gentry and rural landholders to
419-422
promote trade and protect traditional rights.
pp. 351, 401-406, 455-468
2.1.III. After 1648, dynastic and state interests, along with Europe's expanding
colonial empires, influenced the diplomacy of European states and frequently led to
war. (INT-1) (INT-11) (SP-15)
A. As a result of the Holy Roman Empire's limitation of sovereignty in the Peace of
351, 403-406, 455-468
Westphalia, Prussia rose to power and the Habsburgs, centered in Austria, shifted their
empire eastward (Maria Theresa of Austria, Frederick William I of Prussia, Frederick II
of Prussia).
B. After the Austrian defeat of the Turks in 1683 at the Battle of Vienna, the Ottomans
403-406
ceased their westward expansion.
C. Louis XIV's nearly continuous wars, pursuing both dynastic and state interests,
401-403
provoked a coalition of European powers opposing him (Dutch War, Nine Years’ War,
War of Spanish Succession).
D. Rivalry between Britain and France resulted in world wars fought both in Europe and 460-468
in the colonies, with Britain supplanting France as the greatest European power.

pp. 487-505
2.1.IV. The French Revolution posed a fundamental challenge to Europe's existing
political and social order. (INT-7) (INT-10) (INT-11) (PP-10) (OS-3) (OS-9) (SP-1)
(SP-3) (SP-4) (SP-5) (SP-7) (SP-9) (SP-11) (SP-13) (SP-15) (SP-16) (SP-17) (IS-6) (IS7) (IS-9) (IS-10)
A. The French Revolution resulted from a combination of long-term social and political
487-494
causes, as well as Enlightenment ideas, exacerbated by short-term fiscal and economic
crises.
B. The first, or liberal, phase of the French Revolution established a constitutional
488-496
monarchy, increased popular participation, nationalized the Catholic Church, and
abolished hereditary privileges (Declaration of the Rights of Man and of the Citizen, Civil
Constitution of the Clergy, Constitution of 1791, abolition of provinces and division of
France into departments).
C. After the execution of the Louis XVI, the radical Jacobin Republic led by Robespierre 496-505
responded to opposition at home and war abroad by instituting the Reign of Terror, fixing
prices and wages, and pursuing a policy of de-Christianization (Georges Danton, JeanPaul Marat, Committee of Public Safely).
D. Revolutionary armies, raised by mass conscription, sought to bring the changes
501, 503
initiated in France to the rest of Europe.
E. Women enthusiastically participated in the early phases of the revolution; however,
494, 496-497, 500, 501
while there were brief improvements in the legal status of women, citizenship in the
republic was soon restricted to men.
F. Revolutionary ideals inspired a slave revolt led by Toussaint L’Ouverture in the French 503
colony of Saint Domingue, which became the independent nation of Haiti in 1804.
G. While many were inspired by the revolution's emphasis on equality and human rights,
496-497, 503-505
others condemned its violence and disregard for traditional authority.
2.1.V. Claiming to defend the ideals of the French Revolution, Napoleon Bonaparte pp. 505-515, 548-551
imposed French control over much of the European continent that eventually
provoked a nationalistic reaction. (PP-10) (SP-3) (SP-13) (SP-16) (SP-17) (IS-6)
(IS-7) (IS-9) (IS-10)
A. As first consul and emperor, Napoleon undertook a number of enduring domestic
505-507
reforms while often curtailing some rights and manipulating popular impulses behind a
façade of representative institutions (careers open to talent, educational system,
centralized bureaucracy, Civil Code, limitation of women’s rights).
B. Napoleon's new military tactics allowed him to exert direct or indirect control over
507-512
much of the European continent, spreading the ideals of the French Revolution across
Europe.
C. Napoleon's expanding empire created nationalist responses throughout
509-515
Europe.
D. After the defeat of Napoleon by a coalition of European powers, the Congress of
548-551
Vienna (1814-15) attempted to restore the balance of power in Europe and contain the
danger of revolutionary or nationalistic upheavals in the future.
Key Concept 2.2: The expansion of European commerce accelerated the growth of a worldwide economic network.
pp. 378-381, 443, 471-476,
2.2.I. Early modern Europe developed a market economy that provided the
521-522, 553
foundation for its global role. (PP-1) (PP-2) (PP-7) (IS-2)
471-474, 475-476
A. Labor and trade in commodities were increasingly freed from traditional restrictions
imposed by governments and corporate entities (market-driven wages and prices, Le
Chapelier laws).
B. The Agricultural Revolution raised productivity and increased the supply of food and
471-472, 522
other agricultural products.
C. The putting-out system or cottage industry expanded as increasing numbers of laborers 472-474
in homes or workshops produced for markets through merchant intermediaries or
workshop owners.
D. The development of the market economy led to new financial practices and institutions 378-381, 443, 475-476, 521,
(insurance, banking institutions for turning private savings into "venture capital," new
522, 553
definitions of property rights and protections against confiscation, Bank of England).
pp. 360, 374-381, 385-386,
2.2.II. The European-dominated worldwide economic network contributed to the

agricultural, industrial, and consumer revolutions in Europe. (INT-1) (INT-3) (INT- 401, 461, 464-467, 481-482,
484-485
5) (INT-6) (INT-7) (INT-9) (INT-11) (PP-1) (PP-2) (SP-5) (IS-7)
381, 401, 481-482
A. European states followed mercantilist policies by exploiting colonies in the New
World and elsewhere.
B. The transatlantic slave-labor system expanded in the 17th and 18th centuries as
360, 374-379, 461, 464-467,
demand for New World products increased (Middle Passage, triangle trade, plantation
484-485
economies in the Americas).
C. Overseas products and influences contributed to the development of a consumer
360, 375, 378-379, 385-386,
culture in Europe (sugar, tea, silks and other fabrics, tobacco, rum, coffee).
484-485
D. The importation and transplantation of agricultural products from the
385-386
Americas contributed to an increase in the food supply in Europe.
E. Foreign lands provided raw materials, finished goods, laborers, and markets for the
374-377, 378-381
commercial and industrial enterprises in Europe.
pp. 460-468, 616-618
2.2.III. Commercial rivalries influenced diplomacy and warfare among European
states in the early modern era. (INT-1) (INT-3) (INT-11) (SP-15)
A. European sea powers vied for Atlantic influence throughout the 18th century.
460-468
B. Portuguese, Dutch, French, and British rivalries in Asia culminated in British
466-468, 616-618
domination in India and Dutch control of the East Indies.
Key Concept 2.3: The popularization and dissemination of the Scientific Revolution and the application of its methods to
political, social, and ethical issues led to an increased, although not unchallenged, emphasis on reason in European
culture.
pp. 437-445
2.3.I. Rational and empirical thought challenged traditional values and ideas. (PP10) (OS-4) (OS-5) (OS-7) (OS-8) (OS-9) (SP-1) (SP-4) (SP-7) (SP-9) (SP-11) (IS-6)
(IS-9)
A. Intellectuals such as Voltaire and Diderot began to apply the principles of the scientific 437-445
revolution to society and human institutions (Montesquieu's The Spirit of the Laws, Cesare
Beccaria's On Crimes and Punishments).
B. Locke and Rousseau developed new political models based on the concept of natural
442-443
rights.
C. Despite the principles of equality espoused by the Enlightenment and the French
445
Revolution, intellectuals such as Rousseau offered new arguments for the exclusion of
women from political life, which did not go unchallenged (Mary Wollstonecraft, Olympe
de Gouges, Marquis de Condorcet).
pp. 441-442, 444-448, 4762.3.II. New public venues and print media popularized Enlightenment ideas. (INT480
7) (OS-2) (OS-5) (OS-6) (OS-8) (SP-10) (SP-12) (IS-3) (IS-9)
A. A variety of institutions, such as salons, explored and disseminated
445-448
Enlightenment culture (coffeehouses, academies, lending libraries, masonic lodges).
B. Despite censorship, increasingly numerous and varied printed materials served a
441-442, 444-445
growing literate public and led to the development of “public opinion” (newspapers,
periodicals, books, pamphlets, the Encyclopedie).
C. Natural sciences, literature, and popular culture increasingly exposed Europeans to
476-480
representations of peoples outside Europe.
2.3.III New political and economic theories challenged absolutism and mercantilism. pp. 442-443
(INT-6) (PP-1) (OS-7) (OS-9) (SP-1) (SP-4) (SP-7) (SP-11)
A. Political theories, such as John Locke's, conceived of society as composed of
442-443
individuals driven by self-interest and argued that the state originated in the consent of the
governed (i.e., a social contract) rather than in divine right or tradition.
B. Mercantilist theory and practice were challenged by new economic ideas, such as
443
Adam Smith's, espousing free trade and a free market (physiocrats, Francois Quesnay,
Anne Robert Jacques Turgot).
pp. 441-442, 469, 507
2.3.IV. During the Enlightenment, the rational analysis of religious practices led to
natural religion and the demand for religious toleration. (OS-2) (OS-3) (OS-11) (SP3) (SP-9)
A. Intellectuals, including Voltaire and Diderot, developed new philosophies of deism,
441-442
skepticism, and atheism (David Hume, Baron d’Holbach).

B. Religion was viewed increasingly as a matter of private rather than public concern.
442
C. By 1800 most governments had extended toleration to Christian minorities, and, in
442, 469, 507
some states, civil equality to Jews.
pp. 342-344, 378-379, 400,
2.3.V. The arts moved from the celebration of religious themes and royal power to
421-422, 476-480, 504, 540
an emphasis on private life and the public good. (PP-1) (OS-10) (SP-1)
A. Until about 1750, Baroque art and music promoted religious feeling and was employed 342-344, 400, 476-478
by monarchs to glorify state power (Diego Velasquez, Gian Bernini, George Frideric
Handel, J.S. Bach).
B. Artistic movements and literature also reflected the outlook and values of commercial
378-379, 421-422, 476-480,
and bourgeois society as well as new Enlightenment ideals of political power and
504, 540
citizenship (Dutch painting, Frans Hals, Rembrandt, Jan Vermeer, Neoclassicsim, Jacques
Louis David, Pantheon in Paris, Daniel Defoe, Samuel Richardson, Henry Fielding,
Johann Wolfgang von Goethe, Jane Austen).
pp. 444, 476-481, 553-559,
2.3.VI. While Enlightenment values dominated the world of European ideas, they
were challenged by the revival of public sentiment and feeling. (OS-7) (OS-10) (OS- 598-599
12)
A. Rousseau questioned the exclusive reliance on reason and emphasized the role of
444, 476, 556
emotions in the moral improvement of self and society.
B. Revolution, war, and rebellion demonstrated the emotional power of mass politics and 553-559, 598-599
nationalism.
C. Romanticism emerged as a challenge to Enlightenment rationality.
476-481, 556-559
Key Concept 2.4: The experiences of everyday life were shaped by demographic, environmental, medical, and
technological changes.
pp. 471-472, 522, 536-539
2.4.I. In the 17th century, small landholdings, low-productivity agricultural
practices, poor transportation, and adverse weather limited and disrupted the food
supply, causing periodic famines. By the 18th century, Europeans began to escape
from the Malthusian imbalance between population and the food supply, resulting in
steady population growth. (PP-2) (PP-7)
A. By the middle of the 18th century, higher agricultural productivity and improved
471-472, 522
transportation increased the food supply, allowing populations to grow and reducing the
number of demographic crises (a process known as the Agricultural Revolution).
B. In the 18th century, plague disappeared as a major epidemic disease, and inoculation
536-539
reduced smallpox mortality.
2.4.II The consumer revolution of the 18th century was shaped by a new concern for pp. 539-542, 635-637
privacy, encouraged the purchase of new goods for homes, and created new venues
for leisure activities. (PP-1) (IS-4) (IS-9) (Homes were built to include private retreats,
such as the boudoir, novels encouraged a reflection on private emotions, porcelain
dishes, cotton and linens for home décor, mirrors, prints, coffee houses, taverns, theaters
and opera houses.)
pp. 475, 539-542, 635-639,
2.4.III. By the 18th century, family and private life reflected new demographic
692
patterns and the effects of the Commercial Revolution. (PP-7) (IS-4) (IS-9)
A. Though the rate of illegitimate births increased in the 18th century, population growth
475, 638, 692
was limited by the European marriage pattern and, in some areas, by the early practice of
birth control.
B. As infant and child mortality decreased and commercial wealth increased, families
539-542, 635-639
dedicated more space and resources to children and child-rearing, as well as private life
and comfort.
pp. 471-472, 474-475, 522,
2.4.IV. Cities offered economic opportunities, which attracted increasing migration
534-539, 625, 630, 765
from rural areas, transforming urban life and creating challenges for the new
urbanites and their families. (PP-2) (PP-6) (PP-9) (PP-13) (IS-2)
A. The Agricultural Revolution produced more food using fewer workers; as a result,
471-472, 522
people migrated from rural areas to the cities in search of work.
B. The growth of cities eroded traditional communal values, and city governments
474-475, 534-539, 625, 630,
strained to provide protection and a healthy environment.
765
C. The concentration of the poor in cities led to a greater awareness of poverty, crime, and 474-475, 534-536
prostitution as social problems and prompted increased efforts to police marginal groups.

PERIOD 3: c. 1815 to c. 1914
Key Concept 3.1: The Industrial Revolution spread from Great Britain to the continent, where the state played a greater
role in promoting industry.
pp. 518-528
3.1.I. Great Britain established its industrial dominance through the mechanization
of textile production, iron and steel production, and new transportation systems.
(PP-1) (PP-3) (SP-5)
522-525
A. Britain's ready supplies of coal, iron ore, and other essential raw materials promoted
industrial growth.
B. Economic institutions and human capital such as engineers, inventors, and capitalists
518-528
helped Britain lead the process of industrialization, largely through private initiative (the
Crystal Palace at the Great Exhibition of 1851, banks, government financial awards to
inventors).
C. Britain's parliamentary government promoted commercial and industrial interests,
521
because those interests were represented in Parliament.
pp. 528-530, 562, 569, 5913.1.II. Following the British example, industrialization took root in continental
593
Europe, sometimes with state sponsorship. (PP-1) (PP-3) (SP-5) (IS-3)
A. France moved toward industrialization at a more gradual pace than Great Britain, with 529-530, 569
government support and with less dislocation of traditional methods of production
(canals, railroads, trade agreements).
B. Industrialization in Prussia allowed that state to become the leader of a unified
529-530, 562
Germany, which subsequently underwent rapid industrialization under government
sponsorship (Zollverein, investment in transportation network, adoption of improved
methods of manufacturing, Friedrich List’s National System).
C. A combination of factors, including geography, lack of resources, the dominance of
528-530, 591, 593
traditional landed elites, the persistence of serfdom in some areas, and inadequate
government sponsorship accounted for eastern and southern Europe's lag in industrial
development (lack of resources, lack of adequate transportation).
pp. 626-630
3.1.III. During the Second Industrial Revolution (c. 1870-1914), more areas of
Europe experienced industrial activity, and industrial processes increased in scale
and complexity. (INT-4) (INT-6) (PP-1) (PP-3) (PP-4) (PP-7) (SP-5) (SP-10) (IS-3)
A. Mechanization and the factory system became the predominant modes of production
626-628
by 1914.
B. New technologies and means of communication and transportation—including
626-630
railroads—resulted in more fully integrated national economies, a higher level of
urbanization, and a truly global economic network (Bessemer process, mass production,
electricity, chemicals, telegraph, steamship, streetcars or trolley cars, telephones, internal
combustion engine, airplane, radio).
C. Volatile business cycles in the last quarter of the 19th century led corporations and
627-628
governments to try to manage the market through monopolies, banking practices, and
tariffs.
Key Concept 3.2: The experiences of everyday life were shaped by industrialization, depending on the level of industrial
development in a particular location.
pp. 528-534, 602, 630-635
3.2.I. Industrialization promoted the development of new classes in the industrial
regions of Europe. (PP-6) (IS-2) (IS-5) (IS-7)
630-635
A. In industrialized areas of Europe (i.e., western and northern Europe), socioeconomic
changes created divisions of labor that led to the development of self-conscious classes,
such as the proletariat and the bourgeoisie.
B. In some of the less industrialized areas of Europe, the dominance of agricultural elites
528-530
persisted into the 20th century.
C. Class identity developed and was reinforced through participation in philanthropic,
530-534, 602, 630-635
political, and social associations among the middle classes, and in mutual aid societies
and trade unions among the working classes.
pp. 471-472, 474, 522, 5303.2.II. Europe experienced rapid population growth and urbanization, leading to
536, 539, 630-635
social dislocations. (PP-6) (PP-7) (PP-13)

A. Along with better harvests caused in part by the commercialization of agriculture,
industrialization promoted population growth, longer life expectancy, and lowered infant
mortality.
B. With migration from rural to urban areas in industrialized regions, cities experienced
overcrowding, while affected rural areas suffered declines in available labor as well as
weakened communities.
3.2.III. Over time, the Industrial Revolution altered the family structure and
relations for bourgeois and working-class families. (PP-7) (PP-15) (OS-4) (OS-8) (IS4) (IS-5) (IS-6) (IS-7) (IS-9)
A. Bourgeois families became focused on the nuclear family and the "cult of
domesticity,” with distinct gender roles for men and women.
B. By the end of the century, wages and the quality of life for the working class improved
because of laws restricting the labor of children and women, social welfare programs,
improved diet, and the use of birth control (Factory Act of 1833, Mines Act of 1842, Ten
Hours Act of 1847).
C. Economic motivations for marriage, while still important for all classes, diminished as
the middle-class notion of companionate marriage began to be adopted by the working
classes.
D. Leisure time centered increasingly on the family or small groups, concurrent with the
development of activities and spaces to use that time (parks, sports clubs and arenas,
beaches, department stores, museums, theaters, opera houses).
3.2.IV. A heightened consumerism developed as a result of the Second Industrial
Revolution. (PP-1) (PP-4) (IS-3)
A. Industrialization and mass marketing increased both the production and demand for a
new range of consumer goods—including clothing, processed foods, and labor-saving and
leisure (advertising, department stores, catalogs).
B. New efficient methods of transportation and other innovations created new industries,
improved the distribution of goods, increased consumerism, and enhanced the quality of
life (steamships, railroads, refrigerated rail cars, ice boxes, streetcars, bicycles, chemical
industry, electricity and utilities, automobile, leisure travel, professional and leisure
sports).
3.2.V. Because of the persistence of primitive agricultural practices and land-owning
patterns, some areas of Europe lagged in industrialization, while facing famine, debt,
and land shortages. (PP-3) (IS-10) (The “Hungry ‘40s”, Irish Potato Famine, Russian
serfdom.)

471-472, 474, 522, 539

530-536, 630-635

pp. 539-542, 556-559, 566568, 628, 631-632, 635-638
539-542, 631-632, 636-637
566-568, 638

539-540, 638

556-559, 628, 635

pp. 626-628
626-628

627-628

pp. 566-567, 590-592, 607609

566-567, 590-592, 607-609
Key Concept 3.3: The problems of industrialization provoked a range of ideological, governmental, and collective
responses.
pp. 496, 551-555, 557-561,
3.3.I. Ideologies developed and took root throughout society as a response to
566-568, 571-574, 578-592,
industrial and political revolutions. (PP-8) (PP-10) (PP-14) (OS-4) (OS-8) (OS-9)
(OS-10) (OS-12) (SP-1) (SP-3) (SP-4) (SP-7) (SP-9) (SP-11) (SP-17) (IS-5) (IS-6) (IS- 600-607, 610
7) (IS-9) (IS-10)
A. Liberals emphasized popular sovereignty, individual rights, and enlightened self552-553, 555, 557-558, 566interest but debated the extent to which all groups in society should actively participate in 568
its governance (Jeremy Bentham, Anti-Corn Law League, John Stuart Mill).
B. Radicals in Britain and republicans on the continent demanded universal male
554-555, 567-568, 606-607
suffrage and full citizenship without regard to wealth and property ownership; some
argued that such rights should be extended to women (chartists, Flora Tristan).
C. Conservatives developed a new ideology in support of traditional political and
496, 547-552, 571-574
religious authorities, which was based on the idea that human nature was not perfectible
(Edmund Burke, Joseph de Maistre, Klemens von Metternich).
D. Socialists called for a fair distribution of society's resources and wealth, and evolved
559-561, 602-603, 687-688
from a utopian to a Marxist “scientific” critique of capitalism (Henri de Saint-Simon,
Charles Fourier, Robert Owen, Friedrich Engels, August Bebel, Clara Zetkin, Rosa
Luxemburg).
E. Anarchists asserted that all forms of governmental authority were unnecessary, and
603-604

should be overthrown and replaced with a society based on voluntary cooperation
(Mikhail Bakunin, Georges Sorel).
F. Nationalists encouraged loyalty to the nation in a variety of ways, including romantic
idealism, liberal reform, political unification, racialism with a concomitant anti-Semitism,
and chauvinism justifying national aggrandizement (J. G. Fichte, Grimm Brothers,
Giuseppe Mazzini, Pan-Slavists, Dreyfus Affair, Christian Social Party in Germany, Karl
Lueger, mayor of Vienna).
G. A form of Jewish nationalism, Zionism, developed in the late 19th century as a
response to growing anti-Semitism in both western and eastern Europe (Theodor Herzl).
3.3.II. Governments responded to the problems created or exacerbated by
industrialization by expanding their functions and creating modern bureaucratic
states. (PP-6) (PP-13) (PP-15) (OS-8) (SP-1) (SP-5) (IS-3)
A. Liberalism shifted from laissez-faire to interventionist economic and social policies on
behalf of the less privileged; the policies were based on a rational approach to reform that
addressed the impact of the Industrial Revolution on the individual.
B. Government reforms transformed unhealthy and overcrowded cities by modernizing
infrastructure, regulating public health, reforming prisons, and establishing modern police
forces (sewage and water systems, public lighting, public housing, urban redesign, parks,
public transportation).
C. Governments promoted compulsory public education to advance the goals of public
order, nationalism, and economic growth.
3.3.III. Political movements and social organizations responded to the problems of
industrialization. (PP-8) (PP-14) (PP-15) (OS-4) (OS-8) (SP-1) (SP-4) (SP-7) (SP-9)
(SP-12) (IS-5) (IS-6) (IS-7) (IS-9)

578-592, 600, 601, 604-606,
610

605-606
pp. 502, 507, 566-568, 588589, 598, 630, 635, 638, 642645
638, 566-568

588-589, 630, 635, 642-645

502, 507, 598, 600
pp. 475, 478-480, 533-534,
554-556, 560, 566-571, 598599, 601-603, 606-607, 632,
635, 639
566-571, 598-599, 601-603

A. Mass-based political parties emerged as sophisticated vehicles for social, economic,
and political reform (Conservatives and Liberals in Great Britain, Conservatives and
Socialists in France, Social Democratic Party in Germany).
B. Workers established labor unions and movements promoting social and economic
533-534, 602-603
reforms that also developed into political parties (German Social Democratic Party,
British Labour Party, Russian Social Democratic Party).
C. Feminists pressed for legal, economic, and political rights for women, as well as
554-555, 560, 606-607, 632
improved working conditions (Flora Tristan, British Women's Social and Political Union,
Pankhurst family, Barbara Smith Bodichon).
D. Various private, nongovernmental reform movements sought to lift up the deserving
475, 478-480, 556, 566, 632,
poor and end serfdom and slavery (the Sunday School Movement, the Temperance
635, 639
Movement, British Abolitionist Movement, Josephine Butler, young prostitutes, children,
women, elderly).
Key Concept 3.4: European states struggled to maintain international stability in an age of nationalism and revolutions.
3.4.I. The Concert of Europe (or Congress System) sought to maintain the status quo pp. 496, 547-552, 555, 557,
through collective action and adherence to conservatism. (PP-10) (OS-3) (OS-9) (SP- 562-566, 568-574, 571-574
3) (SP-4) (SP-7) (SP-11) (SP-14) (SP-16) (SP-17) (IS-5)
A. Metternich, architect of the Concert of Europe, used it to suppress nationalist and
547-552, 562
liberal revolutions.
B. Conservatives re-established control in many European states and attempted to
496, 547-552, 571-574
suppress movements for change and, in some areas, to strengthen adherence to religious
authorities.
C. In the first half of the 19th century, revolutionaries attempted to destroy the status quo
555, 557, 563, 564-566
(Greek War of Independence, Decembrist Revolt in Russia, Polish Rebellion, July
Revolution in France)..
D. The revolutions of 1848 challenged the conservative order and led to the breakdown of 568-574
the Concert of Europe.
pp. 577-593, 674-677
3.4.II. The breakdown of the Concert of Europe opened the door for movements of
national unification in Italy and Germany, as well as liberal reforms elsewhere. (PP3) (PP-10) (OS-12) (SP-4) (SP-7) (SP-14) (SP-17) (SP-18)
A. The Crimean War demonstrated the weakness of the Ottoman Empire and contributed 577-579, 589-591

to the breakdown of the Concert of Europe, thereby creating the conditions in which Italy
and Germany could be unified after centuries of fragmentation.
B. A new breed of conservative leaders, including Napoleon III, Cavour, and Bismarck,
578-584, 587-589
co-opted the agenda of nationalists for the purposes of creating or strengthening the state.
C. The creation of the dual monarchy of Austria-Hungary, which recognized the political 586-587
power of the largest ethnic minority, was an attempt to stabilize the state by reconfiguring
national unity.
D. In Russia, autocratic leaders pushed through a program of reform and modernization,
589-593, 674-677
which gave rise to revolutionary movements and eventually the Revolution of 1905
(Alexander II, Sergei Witte, Peter Stolypin).
577-584, 600-601, 656-659
3.4.III. The unification of Italy and Germany transformed the European balance of
power and led to efforts to construct a new diplomatic order. (SP-13) (SP-14) (SP17) (SP-18)
A. Cavour's Realpolitik strategies, combined with the popular Garibaldi's military
577-580
campaigns, led to the unification of Italy.
B. Bismarck employed diplomacy, industrialized warfare and weaponry, and the
580-584
manipulation of democratic mechanisms to unify Germany.
C. After 1871 Bismarck attempted to maintain the balance of power through a complex
584, 600-601, 656-657
system of alliances directed at isolating France (Three Emperors' League, Triple Alliance,
Reinsurance Treaty).
D. Bismarck's dismissal in 1890 eventually led to a system of mutually antagonistic
656
alliances and heightened international tensions.
E. Nationalist tensions in the Balkans drew the Great Powers into a series of crises
657-659
leading up to World War I (Congress of Berlin in 1878, growing influence of Serbia,
Bosnia-Herzegovina Annexation Crisis, 1908, First Balkan War, Second Balkan War).
Key Concept 3.5: A variety of motives and methods led to the intensification of European global control and increased
tensions among the Great Powers.
3.5.I. European nations were driven by economic, political, and cultural motivations 609-623
in their new imperial ventures in Asia and Africa. (INT-1) (INT-2) (INT-6) (INT-7)
(INT-10) (INT-11) (SP-17) (SP-18) (IS-10)
A. European national rivalries and strategic concerns fostered imperial expansion and
609-612
competition for colonies.
B. The search for raw materials and markets for manufactured goods, as well as strategic
609-618
and nationalistic considerations, drove Europeans to colonize Africa and Asia, even as
European colonies in the Americas broke free politically, if not economically.
C. Europeans justified imperialism through an ideology of cultural and racial superiority.
610-612
612-613
3.5.II. Industrial and technological developments (i.e., the Second Industrial
Revolution) facilitated European control of global empires. (INT-3) (INT-4) (OS-6)
(SP-13) (IS-3)
A. The development of advanced weaponry invariably ensured the military superiority of 612-613
Europeans over colonized areas (minié ball (bullet), breech-loading rifle, machine gun).
B. Communication and transportation technologies allowed for the creation of European
612
empires.
C. Advances in medicine supported European control of Africa and Asia by preserving
612-613
European lives (Louis Pasteur's germ theory of disease, anesthesia and antiseptics, public
health projects, quinine).
611-622
3.5.III. Imperial endeavors significantly affected society, diplomacy, and culture in
Europe and created resistance to foreign control abroad. (INT-7) (INT-9) (INT-10)
(INT-11) (OS-6) (SP-9) (SP-17) (SP-18) (IS-7) (IS-10)
A. Imperialism created diplomatic tensions among European states that strained alliance
613-616
systems (Berlin Conference in 1884-85, Fashoda crisis (1898), Morocan crises (1905,
1911)).
B. Imperial encounters with non-European peoples influenced the styles and subject
611-612
matter of artists and writers and provoked debate over the acquisition of colonies (Jules
Verne’s literature of exploration, Paul Gauguin and Pablo Picasso’s Primitivism, Vincent
Van Gogh and Japanese prints, Joseph Conrad’s Heart of Darkness, Pan-German League,

J.A. Hobson’s and Vladimir Lenin’s anti-imperialism).
C. As non-Europeans became educated in Western values, they challenged European
615, 617-622
imperialism through nationalist movements and/or by modernizing their own economies
and societies (Indian Congress Party, Zulu Resistance, India's Sepoy Mutiny, China's
Boxer Rebellion, Japan’s Meiji Restoration).
Key Concept 3.6: European ideas and culture expressed a tension between objectivity and scientific realism on one hand,
and subjectivity and individual expression on the other.
3.6.I. Romanticism broke with neoclassical forms of artistic representation and with 556-559, 564-565
rationalism, placing more emphasis on intuition and emotion. (PP-14) (OS-10) (OS12) (OS-13)
A. Romantic artists and composers broke from classical artistic forms to emphasize
557-559, 564-565
emotion, nature, individuality, intuition, the supernatural and national histories in their
works (Francisco Goya, Caspar David Friedrich, J.M.W. Turner, John Constable, Eugéne
Delacroix, Ludwig van Beethoven, Frédéric Chopin, Richard Wagner, Pyotr Ilich
Tchaikovsky).
B. Romantic writers expressed similar themes while responding to the Industrial
556-559
Revolution and to various political revolutions (Johann Wolfgang von Goethe, William
Wordsworth, Lord Byron, Percy Shelley, John Keats, Mary Shelley, Victor Hugo).
560-561, 602, 640-642, 643,
3.6.II. Following the revolutions of 1848, Europe turned toward a realist and
645-646
materialist worldview. (INT-2) (PP-10) (PP-14) (OS-8) (IS-7) (IS-10)
A. Positivism, or the philosophy that science alone provides knowledge, emphasized the
643
rational and scientific analysis of nature and human affairs.
B. Charles Darwin provided a rational and material account of biological change and the
640-642
development of human beings as a species, and inadvertently a justification for racialist
theories known as “Social Darwinism.”
C. Marx's “scientific” socialism provided a systematic critique of capitalism and a
560-561, 602
deterministic analysis of society and historical evolution.
D. Realist and materialist themes and attitudes influenced art and literature as painters and 645-646
writers depicted the lives of ordinary people and drew attention to social problems
(Honoré de Balzac, Honoré Daumier, Charles Dickens, George Eliot, Gustave Courbet,
Fyodor Dostoevsky, Jean-Francois Millet, Leo Tolstoy, Emile Zola, Thomas Hardy).
646-651, 692-694
3.6.III. A new relativism in values and the loss of confidence in the objectivity of
knowledge led to modernism in intellectual and cultural life. (OS-8) (OS-10) (OS-12)
(OS-13)
A. Philosophy largely moved from rational interpretations of nature and human society to 649-651, 692
an emphasis on irrationality and impulse, a view that contributed to the belief that conflict
and struggle led to progress (Friedrich Nietzsche, Georges Sorel, Henri Bergson).
B. Freudian psychology provided a new account of human nature that emphasized the
649, 693-694
role of the irrational and the struggle between the conscious and subconscious.
C. Developments in the natural sciences such as quantum mechanics and Einstein’s
648–649
theory of relativity undermined the primacy of Newtonian physics as an objective
description of nature (Max Planck, Marie and Pierre Curie).
D. Modern art, including Impressionism, Post-Impressionism, and Cubism, moved
646-651
beyond the representational to the subjective, abstract, and expressive and often provoked
audiences that believed that art should reflect shared and idealized values such as beauty
and patriotism (Claude Monet, Paul Cézanne, Henri Matisse, Edgar Degas, Pablo Picasso,
Vincent Van Gogh).

PERIOD 4: c. 1914 to the Present
Key Concept 4.1: Total war and political instability in the first half of the 20th century gave way to a polarized state
order during the Cold War, and eventually to efforts at transnational union.
4.1.I. World War I, caused by a complex interaction of long- and short-term factors, 656-659, 662-666, 669, 672resulted in immense losses and disruptions for both victors and vanquished. (INT-8) 676
(INT-9) (INT-11) (SP-6) (SP-13) (SP-14) (SP-17) (SP-18) (IS-8)
656-659
A. A variety of factors—including nationalism, military plans, the alliance system, and

imperial competition—turned a regional dispute in the Balkans into World War I.
B. New technologies confounded traditional military strategies and led to massive troop
losses (machine gun, barbed wire, submarine, airplane, poison gas, tank).
C. The effects of military stalemate and total war led to protest and insurrection in the
belligerent nations and eventually to revolutions that changed the international balance of
power.
D. The war in Europe quickly spread to non-European theaters, transforming the war into
a global conflict (Armenian genocide, Arab revolt against the Turks, Japanese aggression
in the Pacific and on the Chinese mainland).
E. The relationship of Europe to the world shifted significantly with the globalization of
the conflict, the emergence of the United States as a world power, and the overthrow of
European empires.
4.1.II. The conflicting goals of the peace negotiators in Paris pitted diplomatic
idealism against the desire to punish Germany, producing a settlement that satisfied
few. (INT-8) (SP-6) (SP-14) (SP-17)
A. Wilsonian idealism clashed with postwar realities in both the victorious and the
defeated states. Democratic successor states emerged from former empires and eventually
succumbed to significant political, economic, and diplomatic crises (Poland,
Czechoslovakia, Hungary, Yugoslavia).
B. The League of Nations, created to prevent future wars, was weakened from the outset
by the nonparticipation of major powers, including the United States, Germany, and the
Soviet Union.
C. The Versailles settlement, particularly its provisions on the assignment of guilt and
reparations for the war, hindered the German Weimar Republic’s ability to establish a
stable and legitimate political and economic system.
4.1.III. In the interwar period, fascism, extreme nationalism, racist ideologies, and
the failure of appeasement resulted in the catastrophe of World War II, presenting a
grave challenge to European civilization. (SP-6) (SP-8) (SP-13) (SP-14) (SP-17)
(IS-7) (IS-10)
A. French and British fears of another war, American isolationism, and deep distrust
between Western democratic, capitalist nations and the communist Soviet Union allowed
fascist states to rearm and expand their territory.
B. Germany's Blitzkrieg warfare in Europe, combined with Japan's attacks in Asia and the
Pacific, brought the Axis powers early victories.
C. American and British industrial, scientific, and technological power and the all-out
military commitment of the USSR contributed critically to the Allied victories.
D. Fueled by racism and anti-Semitism, German Nazism sought to establish a “new racial
order” in Europe, which culminated with the Holocaust (Nuremburg Laws, Wannsee
Conference, Auschwitz and other death camps).
4.1.IV. As World War II ended, a Cold War between the liberal democratic West
and the communist East began, lasting nearly half a century. (INT-8) (INT-9) (INT11) (PP-5) (SP-5) (SP-13) (SP-14) (SP-17) (SP-19)
A. Despite efforts to maintain international cooperation through the newly created United
Nations, deep-seated tensions between the USSR and the West led to the division of
Europe, which was referred to in the West as the “Iron Curtain.”
B. The Cold War played out on a global stage and involved propaganda campaigns;
covert actions; limited “hot wars" in Asia, Africa, Latin America, and the Caribbean; and
an arms race, with the threat of a nuclear war (Korean War, Vietnam War, the Yom
Kippur War, the Afghanistan War).
C. The United States exerted a strong military, political, and economic influence in
Western Europe, leading to the creation of world monetary and trade systems and
geopolitical alliances such as the North Atlantic Treaty Organization (NATO)
(International Monetary Fund (IMF), World Bank, General Agreement on Tariffs and
Trade (GATT), World Trade Organization (WTO)).
D. Countries east of the “Iron Curtain" came under the military, political, and economic
domination of the Soviet Union within the Council for Mutual Economic Assistance
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(COMECON) and the Warsaw Pact.
E. The collapse of the USSR in 1991 ended the Cold War, and led to the establishment of 774-785
capitalist economies throughout Eastern Europe. Germany was reunited, the Czechs and
the Slovaks parted, Yugoslavia dissolved, and the European Union was enlarged through
admission of former Eastern-bloc countries.
750-751, 786-788
4.1.V. In response to the destructive impact of two world wars, European nations
began to set aside nationalism in favor of economic and political integration, forming
a series of transnational unions that grew in size and scope over the second half of
the 20th century. (PP-5) (SP-5) (SP-17) (SP-19)
A. As the economic alliance known as the European Coal and Steel Community,
750-751, 786-788
envisioned as a means to spur postwar economic recovery, developed into the European
Economic Community (EEC or Common Market) and the European Union (EU), Europe
experienced increasing economic and political integration and efforts to establish a shared
European identity.
B. One of the major continuing challenges to countries in the EU is balancing national
786-788
sovereignty with the responsibilities of membership in an economic and political union
(the creation of the euro, the creation of a European parliament, free movement across
borders).
783-786
4.1.VI. Nationalist and separatist movements, along with ethnic conflict and ethnic
cleansing, periodically disrupted the post-World War II peace (Ireland, Chechnya,
Basque (ETA), Flemish, Bosnian Muslims, Albanian Muslims of Kosovo). (SP-3) (SP13) (SP-17) (IS-7) (IS-10)
672-673, 752-757
4.1.VII. The process of decolonization occurred over the course of the century with
varying degrees of cooperation, interference, or resistance from European
imperialist states. (INT-1) (INT-2) (INT-3) (INT-7) (INT-9) (INT-10) (INT-11) (SP-9)
(SP-14) (SP-17) (IS-10)
A. At the end of World War I, President Woodrow Wilson's principle of national self672-673
determination raised expectations in the non-European world for freedom from colonial
domination, expectations that led to international instability.
B. The League of Nations distributed former German and Ottoman possessions to France 672-673
and Great Britain through the mandate system, thereby altering the imperial balance of
power, and creating a strategic interest in the Middle East and its oil (Lebanon and Syria,
Iraq, Palestine).
C. Despite indigenous nationalist movements, independence for many African and Asian 752-757
territories was delayed until the mid- and even late 20th century by the imperial powers'
reluctance to relinquish control, threats of interference from other nations, unstable
economic and political systems, and Cold War strategic alignments (Indian National
Congress, Algeria's National Liberation Front (FLN), Ho Chi Minh's Viet Minh, Sukarno
in Indonesia).
Key Concept 4.2 The stresses of economic collapse and total war engendered internal conflicts within European states and
created conflicting conceptions of the relationship between the individual and the state, as demonstrated in the ideological
battle among liberal democracy, communism, and fascism.
674-682, 702-706
4.2.I. The Russian Revolution created a regime based on Marxist-Leninist theory.
(PP-3) (PP-8) (PP-10) (PP-15) (PP-16) (SP-5) (SP-6) (SP-8) (IS-5) (IS-8) (IS-10)
A. In Russia, World War I exacerbated long-term problems of political stagnation, social
674-678
inequality, incomplete industrialization, and food and land distribution, all while creating
support for revolutionary change (February/March Revolution, Petrograd Soviet).
B. Military and worker insurrections, aided by the revived soviets, undermined the
679-680
Provisional Government and set the stage for Lenin's long-planned Bolshevik revolution
and establishment of a communist state.
C. The Bolshevik takeover prompted a protracted civil war between communist forces
680-681
and their opponents, who were aided by foreign powers.
D. In order to improve economic performance, Lenin compromised with free-market
702-706
principles under the New Economic Policy, but after his death Stalin undertook a
centralized program of rapid economic modernization (Collectivization, Five-Year Plans).
E. Stalin's economic modernization of the Soviet Union came at a high price, including
703-706

the liquidation of the kulaks, famine in the Ukraine, purges of political rivals, unequal
burdens placed on women, and the establishment of an oppressive political system (Great
Purges, Gulags, secret police).
4.2.II. The ideology of fascism, with roots in the pre-World War I era, gained
popularity in an environment of postwar bitterness, the rise of communism,
uncertain transitions to democracy, and economic instability. (PP-8) (PP-11) (OS-9)
(OS-12) (SP-6) (SP-8) (SP-10) (SP-14) (SP-17) (IS-8) (IS-10)
A. Fascist dictatorships used modern technology and propaganda that rejected
democratic institutions, promoted charismatic leaders, and glorified war and nationalism
to lure the disillusioned.
B. Mussolini and Hitler rose to power by exploiting postwar bitterness and economic
instability, using terror and manipulating the fledgling and unpopular democracies in their
countries.
C. Franco's alliance with Italian and German fascists in the Spanish Civil War—in which
the Western democracies did not intervene—represented a testing ground for World War
II and resulted in authoritarian rule in Spain from1936 to the mid-1970s.
D. After failures to establish functioning democracies, authoritarian dictatorships took
power in Central and Eastern Europe during the interwar period (Poland, Hungary,
Romania).
4.2.III. The Great Depression, caused by weaknesses in international trade and
monetary theories and practices, undermined Western European democracies and
fomented radical political responses throughout Europe. (INT-8) (PP-8) (PP-11)
(PP-16)
(SP-5)
A. World War I debt, nationalistic tariff policies, overproduction, depreciated currencies,
disrupted trade patterns, and speculation created weaknesses in economies worldwide.
B. Dependence on post-World War I American investment capital led to financial
collapse when, following the 1929 stock market crash, the United States cut off capital
flows to Europe.
C. Despite attempts to rethink economic theories and policies and forge political
alliances, Western democracies failed to overcome the Great Depression and were
weakened by extremist movements (Keynesianism in Britain, cooperative social action in
Scandinavia, popular front policies in France, national government in Britain, popular
fronts in France and Spain).
4.2.IV. Postwar economic growth supported an increase in welfare benefits;
however, subsequent economic stagnation led to criticism and limitation of the
welfare state. (INT-6) (INT-8) (PP-1) (PP-5) (PP-13) (PP-15) (SP-5)
A. Marshall Plan funds from the United States financed an extensive reconstruction of
industry and infrastructure and stimulated an extended period of growth in Western and
Central Europe, often referred to as an “economic miracle” which increased the economic
and cultural importance of consumerism.
B. The expansion of cradle-to-grave social welfare programs in the aftermath of World
War II, accompanied by high taxes, became a contentious domestic political issue as the
budgets of European nations came under pressure in the late 20th century.
4.2.V. Eastern European nations were defined by their relationship with the Soviet
Union, which oscillated between repression and limited reform, until Mikhail
Gorbachev's policies led to the collapse of communist governments in Eastern
Europe and the fall of the Soviet Union. (PP-12) (PP-15) (SP-5) (SP-9) (SP-14) (SP17) (SP-19) (IS-10)
A. Central and Eastern European nations within the Soviet bloc followed an economic
model based on central planning, extensive social welfare, and specialized production
among bloc members.
B. After 1956, Soviet leader Nikita Khrushchev’s de-Stalinization policies failed to meet
their economic goals within the Soviet Union and prompted revolts in Eastern Europe.
C. Following a long period of economic stagnation, Mikhail Gorbachev's internal reforms
of perestroika and glasnost, designed to make the Soviet system more flexible, failed to
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stave off the collapse of the Soviet Union and the end of its hegemonic control over
Eastern and Central European satellites.
D. The rise of new nationalisms in Central and Eastern Europe brought peaceful
783-785
revolution in most countries, but resulted in war and genocide in the Balkans and
instability in some former Soviet republics.
Key Concept 4.3: During the 20th century, diverse intellectual and cultural movements questioned the existence of
objective knowledge, the ability of reason to arrive at truth, and the role of religion in determining moral standards.
657, 732, 758-760
4.3.I. The widely held belief in progress characteristic of much of 19th-century
thought began to break down before World War I; the experience of war intensified
a sense of anxiety that permeated many facets of thought and culture, giving way by
the century's end to a plurality of intellectual frameworks. (PP-11) (PP-14) (OS-8)
(OS-10) (IS-8)
A. When World War I began, Europeans were generally confident in the ability of
657
science and technology to address human needs and problems despite the uncertainty
created by the new scientific theories and psychology.
B. The effects of world war and economic depression undermined this confidence in
732, 758-760
science and human reason, giving impetus to existentialism and producing
postmodernism in the post-1945 period.
647-649, 721-725, 729-732,
4.3.II. Science and technology yielded impressive material benefits but also caused
740, 768-769
immense destruction and posed challenges to objective knowledge. (PP-4) (OS-8)
(SP-1) (SP-13)
A. The challenge to the certainties of the Newtonian universe in physics opened the door
647-649
to uncertainty in other fields by undermining faith in objective knowledge, while also
providing the knowledge necessary for the development of nuclear weapons and power
(Werner Heisenberg, Erwin Schrödinger, Enrico Fermi, Niels Bohr).
B. Medical theories and technologies extended life but posed social and moral questions
768-769
that eluded consensus and crossed religious, political, and philosophical perspectives
(eugenics, birth control, abortion, fertility treatments, genetic engineering).
C. Military technologies made possible industrialized warfare, genocide, nuclear
721-725, 729-732, 740, 768
proliferation, and the risk of global nuclear war.
764, 777, 794-796, 801
4.3.III. Organized religion continued to play a role in European social and cultural
life, despite the challenges of military and ideological conflict, modern secularism,
and rapid social changes. (INT-7) (INT-11) (OS-3) (OS-11) (SP-3) (IS-10)
A. The challenges of totalitarianism and communism in Central and Eastern Europe
777, 801
brought mixed responses from the Christian churches (Dietrich Bonhoeffer, Martin
Niemöller, Pope John Paul II, solidarity).
B. Reform in the Catholic Church found expression in the Second Vatican Council,
which redefined the Church's dogma and practices and started to redefine its relations
with other religious communities.
C. Increased immigration into Europe altered Europe's religious makeup, causing debate
764, 794-796
and conflict over the role of religion in social and political life.
691-693, 713-714, 758-760,
4.3.IV. During the 20th century, the arts were defined by experimentation, self767, 795-796
expression, subjectivity, and the increasing influence of the United States in both
elite and popular culture. (INT-8) (PP-1) (PP-12) (PP-14) (OS-10) (OS-13)
A. New movements in the visual arts, architecture and music demolished existing
691-693, 713-714, 758-763,
aesthetic standards, explored subconscious and subjective states, and satirized Western
767, 795-796
society and its values (cubism, futurism, Dadaism, surrealism, abstract expressionism,
pop art, Bauhaus, modernism, postmodernism, compositions of Igor Stravinsky,
compositions of Arnold Schoenberg, compositions of Richard Strauss).
B. Throughout the century, a number of writers challenged traditional literary
694, 758-763
conventions, questioned Western values, and addressed controversial social and political
issues (Franz Kafka, James Joyce, Erich Maria Remarque, Virginia Woolf, Jean-Paul
Sartre).
C. Increased imports of United States technology and popular culture after
758-760, 795-796
World War II generated both enthusiasm and criticism.
Key Concept 4.4: Demographic changes, economic growth, total war, disruptions of traditional social patterns, and

competing definitions of freedom and justice altered the experiences of everyday life.
4.4.I. The 20th century was characterized by large-scale suffering brought on by
warfare and genocide as well as tremendous improvements in the standard of living.
(INT-6) (PP-1) (PP-4) (PP-5) (SP-10) (IS-3) (IS-7) (IS-8) (IS-10)
A. World War I created a "lost generation,” fostered disillusionment and cynicism,
transformed the lives of women, and democratized societies.
B. World War II decimated a generation of Russian and German men, virtually destroyed
European Jewry, forced large-scale ethnic migrations, and undermined prewar class
hierarchies.
C. Mass production, new food technologies, and industrial efficiency increased
disposable income and created a consumer culture in which greater domestic comforts,
such as electricity, indoor plumbing, plastics, and synthetic fibers became available.
D. New communication and transportation technologies multiplied the connections across
space and time, transforming daily life and contributing to the proliferation of ideas and to
globalization (telephone, radio, television, computer, cell phone, internet).
4.4.II. The lives of women were defined by family and work responsibilities,
economic changes, and feminism. (PP-4) (PP-5) (OS-4) (SP-1) (SP-9) (SP-12) (IS-4)
(IS-6) (IS-9)
A. During the world wars, women became increasingly involved in military and political
mobilization, as well as in economic production.
B. In Western Europe through the efforts of feminists, and in Eastern Europe and the
Soviet Union through government policy, women finally gained the vote, greater
educational opportunities, and access to professional careers, even while continuing to
face social inequalities (Simone de Beauvoir, Second Wave Feminism).
C. With economic recovery after World War II, the birth rate increased dramatically (the
Baby Boom), often promoted by government policies (neonatalism, subsidies for large
families, child-care facilities).
D. New modes of marriage, partnership, motherhood, divorce, and reproduction gave
women more options in their personal lives (the pill, scientific means of fertilization).
E. Women attained high political office and increased their representation in legislative
bodies in many nations (Margaret Thatcher of Great Britain, Mary Robinson of Ireland,
Edith Cresson of France).
4.4.III New voices gained prominence in political, intellectual, and social discourse.
(INT-7) (INT-8) (INT-11) (PP-5) (PP-12) (OS-4) (SP-1) (SP-9) (SP-12) (SP-17) (IS-4)
(IS-7) (IS-10)
A. Green parties in Western and Central Europe challenged consumerism, urged
sustainable development, and, by the late 20th century, cautioned against globalization.
B. Gay and lesbian movements worked for expanded civil rights, obtaining in some
nations the right to form civil partnerships with full legal benefits or to marry.
C. Intellectuals and youth reacted against perceived bourgeois materialism and
decadence, most significantly with the revolts of 1968.
D. Because of the economic growth of the 1950s and 1960s, numerous "guest workers"
from southern Europe, Asia, and Africa immigrated to Western and Central Europe;
however, after the economic downturn of the 1970s, these workers and their families
often became targets of anti-immigrant agitation and extreme nationalist political parties
(French National Front, Austrian Freedom Party).
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PART 2: Correlation of Sherman’s AP* The West in the World to the
College Board’s THEMATIC LEARNING OBJECTIVES
THEMES and Historical Inquiries

See these pages in
Sherman for sample
coverage:

Interaction of Europe and the World (INT)
INT-1 Assess the relative influence of economic, religious, and political motives
in promoting exploration and colonization.
INT-2 Analyze the cultural beliefs that justified European conquest of overseas
territories and how they changed over time.
INT-3 Analyze how European states established and administered overseas
commercial and territorial empires.
INT-4 Explain how scientific and intellectual advances -resulting in more
effective navigational, cartographic, and military technology-facilitated European
interaction with other parts of the world.
INT-5 Evaluate the impact of the Columbian Exchange -the global exchange of
goods, plants, animals, and microbes -on Europe’s economy, society, and
culture.
INT-6 Assess the role of overseas trade, labor, and technology in making
Europe part of a global economic network and in encouraging the development
of new economic theories and state policies.

INT-7 Analyze how contact with non-European peoples increased European
social and cultural diversity, and affected attitudes toward race.
INT-8 Evaluate the United States’ economic and cultural influence on Europe
and responses to this influence in Europe.

INT-9 Assess the role of European contact on overseas territories through the
introduction of disease, participation in the slave trade and slavery, effects on
agricultural and manufacturing patterns, and global conflict.
INT-10 Explain the extent of and causes for non-European’s adoption of or
resistance to European cultural, political, or economic values and institutions,
and explain the causes of their reactions.
INT-11 Explain how European expansion and colonization brought nonEuropean societies into global economic, diplomatic, military, and cultural
networks.
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Poverty and Prosperity (PP)
PP-1 Explain how and why wealth generated from new trading, financial, and
manufacturing practices and institutions created a market and then a consumer
economy.

PP-2 Identify the changes in agricultural production and evaluate their impact on
economic growth and the standard of living in preindustrial Europe.
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PP-3 Explain how geographic, economic, social, and political factors affected
the pace, nature, and timing of industrialization in western and eastern Europe.
PP-4 Explain how the development of new technologies and industries-as well
as new means of communication, marketing, and transportation -contributed to
standards of living and quality of life in the 19th and 20th centuries.
PP-5 Analyze the origins, characteristics, and effects of the post-World War II
"economic miracle" and the economic integration of Europe (the Euro zone).
PP-6 Analyze how expanding commerce and industrialization from the 16th
through the 19th centuries led to the growth of cities and changes in the social
structure, most notably a shift from a landed to a commercial elite.
PP-7 Explain how environmental conditions, the Agricultural Revolution, and
industrialization contributed to demographic changes, the organization of
manufacturing, and alterations in the family economy.
PP-8 Analyze socialist, communist, and fascist efforts to develop responses to
capitalism and why these efforts gained support during times of economic crisis.

PP-9 Assess how peasants across Europe were affected by and responded to
the policies of landlords, increased taxation, and the price revolution in the early
modern period.
PP-10 Explain the role of social inequality in contributing to and affecting the
nature of the French Revolution and subsequent revolutions throughout the 19th
and 20th centuries.
PP-11 Analyze the social and economic causes and consequences of the Great
Depression in Europe.
PP-12 Evaluate how the expansion of a global consumer economy after World
War II served as a catalyst to opposition movements in Eastern and Western
Europe.
PP-13 Analyze how cities and states have attempted to address the problems
brought about by economic modernization, such as poverty and famine, through
regulating morals, policing marginal populations, and improving public health.

PP-14 Explain how industrialization elicited critiques from artists, socialists,
workers’ movements, and feminist organizations.
PP-15 Analyze efforts of government and nongovernmental reform movements
to respond to poverty and other social problems in the 19th and 20th centuries.

PP-16 Analyze how democratic, authoritarian, and totalitarian governments of
the left and right attempted to overcome the financial crises of the 1920s and
1930s.
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Objective Knowledge and Subjective Vision (OS)
OS-1 Account for the persistence of traditional and folk understandings of the
cosmos and causation, even with the advent of the Scientific Revolution.
OS-2 Analyze how religious reform in the 16th and 17th centuries, the expansion
of printing, and the emergence of civic venues such s salons and coffeehouses
challenged the control of the church over the creation and dissemination of
knowledge.

354-55, 427-28, 478-81
292-95, 297-98, 329-51,
437-45, 469, 507

OS-3 Explain how political revolution and war from the 17th century on altered
the role of the church in political and intellectual life and the response of
religious authorities and intellectuals to such challenges.

OS-4 Explain how a worldview based on science and reason challenged and
preserved social order and roles, especially the roles of women.

OS-5 Analyze how the development of Renaissance humanism, the printing
press, and the scientific method contributed to the emergence of a new theory
of knowledge and conception of the universe.
OS-6 Explain how European exploration and colonization was facilitated by the
development of the scientific method and led to a re-examination of cultural
norms.
OS-7 Analyze how and to what extent the Enlightenment encouraged
Europeans to understand human behavior, economic activity, and politics as
governed by natural laws.
OS-8 Explain the emergence, spread, and questioning of scientific,
technological, and positivist approaches to addressing social problems.

OS-9 Explain how new theories of government and political ideologies
attempted to provide a coherent explanation for human behavior and the extent
to which they adhered to or diverged from traditional explanations based on
religious beliefs.
OS-10 Analyze the means by which individualism, subjectivity, and emotion
came to be considered a valid source of knowledge.

OS-11 Explain how and why religion increasingly shifted from a matter of public
concern to one of private belief over the course of European history.
OS-12 Analyze how artists used strong emotions to express individuality and
political theorists encouraged emotional identification with the nation.
OS-13 Explain how and why modern artists began to move away from realism
and toward abstraction and the nonrational, rejecting traditional aesthetics.
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States and Other Institutions of Power (SP)
SP-1 Explain the emergence of civic humanism and new conceptions of political
authority during the Renaissance, as well as subsequent theories and practices
that stressed the political importance and rights of the individual.
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SP-2 Explain the emergence of and theories behind the New Monarchies and
absolutist monarchies, and evaluate the degree to which they were able to
centralize power in their states.
SP-3 Trace the changing relationship between states and ecclesiastical
authority and the emergence of the principle of religious toleration.

SP-4 Analyze how new political and economic theories from the 17th century
and the Enlightenment challenged absolutism and shaped the development of
constitutional states, parliamentary governments, and the concept of individual
rights.
SP-5 Assess the role of colonization, the Industrial Revolution, total warfare,
and economic depressions in altering the government’s relationship to the
economy, both in overseeing economic activity and in addressing its social
impact.
SP-6 Explain how new ideas of political authority and the failure of diplomacy
led to world wars, political revolutions, and the establishment of totalitarian
regimes in the 20th century.
SP-7 Explain the emergence of representative government as an alternative to
absolutism.

SP-8 Explain how and why various groups, including communists and fascists,
undermined parliamentary democracy through the establishment of regimes that
maintained dictatorial control while manipulating democratic forms.
SP-9 Analyze how various movements for political and social equality -such as
feminism, anticolonialism, and campaigns for immigrants’ rights -pressured
governments and redefined citizenship.

SP-10 Trace the ways in which new technologies, from the printing press to the
Internet, have shaped the development of civil society and enhanced the role of
public opinion.

304-09, 315-20, 324, 33335, 337-41, 344-51, 394422, 452-58, 468-70
292-95, 304-09, 315-20,
333-41, 346-49, 351, 394422, 441-42, 452-58, 46870, 488-505, 507, 547-52,
571-74, 578, 604-06, 687765, 777, 783-86, 794-96,
801
437-45, 475, 478-80, 487505, 533-34, 547-52, 55193, 598-610, 632, 635, 639
361-66, 372-78, 381, 487505, 518-30, 562, 566-69,
591-93, 626-30, 638, 67482, 686-89, 702-717, 74752, 763-64, 774-85
656-59, 664-65, 672-82,
693-706, 713-15, 717-25
409-22, 437-45, 475, 487505, 533-34, 552-60, 56474, 578-84, 598-99, 60107, 632, 635
674-82, 693-706, 713-15,
721-25
437-45, 469, 475, 478-80,
487-505, 507, 533-34,
552-61, 566-71, 598-99,
601-07, 611-22, 632, 635,
666-67, 672-73, 686-88,
725, 747-49, 752-57, 76164, 766-67, 774-85, 794800, 803
297-98, 332, 337, 427-28,
441-42, 444-48, 476-80,
626-30, 693-701, 721-25,
730-32, 765-69, 796-803

SP-11 Analyze how religious and secular institutions and groups attempted to
limit monarchical power by articulating theories of resistance to absolutism, and
by taking political action.

333-37, 344-48, 377-78,
381, 395-97, 409-22, 43745, 547-74, 602-7, 687-88

SP-12 Assess the role of civic institutions in shaping the development of
representative and democratic forms of government.

441-42, 444-48, 475, 47880, 556, 566, 632, 635,
639, 666-67, 686, 725,
752, 761-67, 775, 785, 803
324-29, 344-48, 362-63,
387-88, 577-84, 600-01,
612-13, 647-49, 656-57,
662-66, 669, 672-73, 687765, 768-69, 774-85, 78386

SP-13 Evaluate how the emergence of new weapons, tactics, and methods of
military organization changed the scale and cost of warfare, required the
centralization of power, and shifted the balance of power.

SP-14 Analyze the role of warfare in remaking the political map of Europe and in
shifting the global balance of power in the 19th and 20th centuries.

496, 547-57, 566-74, 57793, 600-01, 656-59, 66473, 693-701, 713-15, 71725, 738-57, 774-85

SP-15 Assess the impact of war, diplomacy, and overseas exploration and
colonization on European diplomacy and balance of power until1789.

324-29, 344-48, 351, 36378, 401-06, 455-60

SP-16 Explain how the French Revolution and the revolutionary and Napoleonic
wars shifted the European balance of power and encouraged the creation of a
new diplomatic framework.
SP-17 Explain the role of nationalism in altering the European balance of power,
and explain attempts made to limit nationalism as a means to ensure continental
stability.

547-74

SP-18 Evaluate how overseas competition and changes in the alliance system
upset the Concert of Europe and set the stage for World War I.

547-57, 563-66, 577-93,
600-01, 609-18, 656-59,
664-65, 672-79
747-52, 774-88

SP-19 Explain the ways in which the Common Market and collapse of the Soviet
Empire changed the political balance of power, the status of the nation-state,
and global political alliances.

547-74, 577-92, 600-12,
656-59, 664-73, 674-76,
686-715, 717-29, 738-52,
754-65, 774-86

Individual and Society (IS)
IS-1 Explain the characteristics, practices, and beliefs of traditional communities
in preindustrial Europe and how they were challenged by religious reform.

IS-2 Explain how the growth of commerce and changes in manufacturing
challenged the dominance of corporate groups and traditional estates.

IS-3 Evaluate the role of technology, from the printing press to modern
transportation and telecommunications, in forming and transforming society.

IS-4 Analyze how and why the nature and role of the family has changed over
time.

IS-5 Explain why and how class emerged as a basis for identity and led to
conflict in the 19th and 20th centuries.

IS-6 Evaluate the causes and consequences of persistent tensions between
women's role and status in the private versus the public sphere.

293-95, 307-08, 336, 35155, 378-82, 391-94, 40607, 413, 425-34, 455, 47881
293, 298-304, 315-20, 324,
333-34, 347, 351-54, 37888, 392-94, 406-07, 443,
455, 471-81521-22, 53039, 553, 602, 625, 630-35,
765
297-98, 332, 337, 427-28,
441-45, 528-30, 562, 56669, 591-93, 612-13, 62630, 638
293-95, 307-08, 336, 35153, 382, 392-93, 413, 475,
539-42, 556-59, 566-68,
628, 631-39, 666-67, 682,
725, 760-67
475, 478-80, 494-97, 52834, 539-42, 547-52, 55458, 562, 566-68, 571-74,
602-03, 606-07, 630-39,
674-78, 702-06
293-95, 307-08, 336, 35155, 382, 392-93, 413, 445,
475, 478-81, 494-97, 50007, 539-42, 551-61, 56668, 571-74, 578-92, 60002, 606-07, 632, 635, 63839, 640-43, 666-67, 686767, 775, 783-86, 794-96,
803

IS-7 Evaluate how identities such as ethnicity, race, and class have defined the
individual in relationship to society.

IS-8 Evaluate how the impact of war on civilians has affected loyalty to and
respect for the nation-state.
IS-9 Assess the extent to which women participated in and benefited from the
shifting values of European society from the 15th century onwards.

IS-10 Analyze how and why Europeans have marginalized certain populations
(defined as "other") over the course of their history.

293-95, 307-08, 336, 35155, 360, 374-82, 384-88,
392-95, 401, 406-07, 409413, 445, 452-54, 461-67,
470, 475, 478-82, 484-85,
494-97, 500-07, 539-42,
551-61, 566-68, 571-74,
578-92, 600-02, 606-07,
632, 635, 638-39, 640-43,
666-67, 686-767, 775,
783-86, 794-96, 803
656-59, 664-66, 672-76,
732, 758-60
293-94, 307-09, 336, 35153, 382, 392-93, 413, 44448, 494-97, 500-01, 50507, 539-42, 554-55, 560,
567-68, 606-07, 631-32,
636-37, 686, 752, 761-67,
775, 785, 803
333-34, 337-41, 346-48,
353-55, 377-78, 381, 47181, 496-507, 554-55, 56668, 590-92, 605-12, 615,
617-22, 640-43, 672-81,
687-767, 777, 783-86,
794-800

PART 3: Sample Excerpts from Sherman’s AP The West in the World
Supporting the Thematic Learning Objectives
PERIOD 1: c. 1450 to c. 1648
AP European History
Concepts &
Supporting Concepts

Sherman
Chapters

Thematic Learning
Objectives

Sample Excerpts From Sherman’s The West in the
World Supporting the Thematic Learning Objectives

Key Concept 1.1 The worldview of European intellectuals shifted from one based on ecclesiastical and
classical authority to one based primarily on inquiry and observation of the natural world.
1.1.I. A revival of
classical texts led to
new methods of
scholarship and new
values in both society
and religion. (OS-2)
(OS-5) (OS-9) (OS-10)
(OS-11) (SP-1) (SP-3)

Ch. 10

OS-2 Analyze how
religious reform in the
16th and 17th centuries,
the expansion of
printing, and the
emergence of civic
venues such as salons
and coffeehouses
challenged the control
of the church over the
creation and
dissemination of
knowledge.

“A final characteristic of this new spirit was that it was
secular—that is, it did not take place in the churches,
monasteries, or universities that were dominated by
religious thought. That is not to say Renaissance thinkers
were antireligious, for they were not—Petrarch explained
quite clearly: “Christ is my God; Cicero is the prince of
the language I use.” While most believed deeply in God and
many worked in the church, their vocation was to apply the
new spirit to this world, not the next.” (p.294)

Ch. 10

OS-5 Analyze how the
development of
Renaissance humanism,
the printing press, and
the scientific method
contributed to the
emergence of a new
theory of knowledge and
conception of the
universe.

“The cities of Italy spawned many young men like Petrarch,
who wanted an education separated from the churchdominated universities that had monopolized learning for
centuries. Such students sought to understand the causes
of human actions through the writings of the ancients, and
in turn improve themselves. After all, if they believed
they were created in God's image, they had a
responsibility to cultivate their capabilities. The
humanities—literature, history, and philosophy—thus formed
the core of the ideal Renaissance education, which aimed
to shape students so that they could excel in anything.
Proponents of this teaching method were called humanists.”
(p. 294)

pp. 292-321

Ch. 10

Ch. 10

OS-9 Explain how new
theories of government
and political ideologies
attempted to provide a
coherent explanation for
human behavior and the
extent to which they
adhered to or diverged
from traditional
explanations based on
religious beliefs.
OS-10 Analyze the means
by which individualism,
subjectivity, and
emotion came to be
considered a valid
source of knowledge.

Ch. 10

OS-11 Explain how and
why religion
increasingly shifted
from a matter of public
concern to one of
private belief over the
course of European
history.

Ch. 10

SP-1 Explain the
emergence of civic
humanism and new
conceptions of political
authority during the
Renaissance, as well as
subsequent theories and
practices that stressed
the political importance
and rights of the
individual.

“At first glance, it may seem incongruous that the stormy
political history of Florence spawned the creative ideas
that we have come to identify with the Renaissance.
However, the very environment that made people feel they
had to be actively involved in their city and fight for
their own interests stimulated the driving individualism
that characterized this age. Politicians vied to prove
themselves superior to their rivals, often by supporting
artists whose products contributed to their own status. In
the republican turmoil, the Renaissance was born.” (p.
300)
“On a practical level, composers drew from humanistic
studies and put human feelings at the center of a piece so
that the music itself would reflect the emotions of the
lyrics. For example, if the lyric was sad, the pitch
should descend and the tempo should slow down. Music also
moved from the church to the courts in these centuries,
and perhaps the best-known secular, emotional music was
the madrigals, poetic songs usually about love. The
attempt to link music, narrative, and emotion led to the
invention of opera at the end of the sixteenth century.”
(p. 313)
“For Michelangelo and many other artists of the time, man
was indeed created in God's image—not merely spiritually
and morally, but also as a creator himself, shaping his
own destiny. Here Michelangelo echoes Pico in expressing
this idea that was the essence of Renaissance thought.”
(p. 293)

“Renaissance thinkers felt that the spirit of the
classical worlds of Greece and Rome had been reborn before
their very eyes. In part, they were right. This vital new
age witnessed a renewed belief in human beings' capacity
to perfect themselves, to assess the world realistically,
and to act vigorously to make an impact on their society.”
(p. 294)

1.1.II. The invention
of printing promoted
the dissemination of
new ideas. (OS-2) (OS5) (SP-10) (IS-3)

Ch. 10

SP-3 Trace the changing
relationship between
states and
ecclesiastical authority
and the emergence of the
principle of religious
toleration.

Ch. 10,
11, 14

OS-2 Analyze how
religious reform in the
16th and 17th centuries,
the expansion of
printing, and the
emergence of civic
venues such s salons and
coffeehouses challenged
the control of the
church over the creation
and dissemination of
knowledge.

Ch. 10,
11, 14

OS-5 Analyze how the
development of
Renaissance humanism,
the printing press, and
the scientific method
contributed to the
emergence of a new
theory of knowledge and
conception of the
universe.

Ch. 10,
11, 14

SP-10 Trace the ways in
which new technologies,
from the printing press
to the Internet, have
shaped the development
of civil society and
enhanced the role of
public opinion.

pp. 297-98, 331-32,
337, 428

“Humanists applied their skills in many areas of life.
Some—called civic humanists—involved themselves in
politics, treating the public arena as their artistic
canvas. Others applied their skills at literary criticism
to the Bible and other Christian texts. The most
influential of these Christian humanists came from outside
Italy. As we will see in Chapter 11, men such as the
Spanish cardinal Ximénez de Cisneros (1436–1517) and the
Dutchman Desiderius Erasmus (ca. 1466–1536) transformed
the study of the Bible and paved the way for dramatic
changes in religious sensibilities.” (p. 295)
“Printing presses spread rapidly through Europe. By the
1480s many Italian cities had established their own
presses, and by 1500 there were about a thousand presses
all over the continent. Previously, valuable books,
painstakingly copied by hand, belonged to the patron who
paid for the copy. Now the literary world looked to a
broader reading public for support, consequently igniting
a rapid spread of ideas that carried the new spirit
throughout Europe. Subsequent notions—from the excitement
of international discoveries to intellectual challenges to
religious ideology—also spread rapidly. The pace of change
in Western civilization quickened as the European presses
circulated ideas with unprecedented speed.” (p. 297)
“Finally, the recently invented printing press enabled
even out-of-favor scholars to publish their findings,
which spread new ideas and discoveries even further.
Renaissance rulers supported all these efforts in hopes of
gaining prestige as well as practical tools for war,
construction, and mining. Church authorities did the same
at times, especially backing research in astronomy in the
hopes of improving the calendar to date Easter more
accurately.” (p. 428)
“The inflammatory theses were soon translated into German
and circulated even more widely than if they had been
publicly posted on the church doors—they spread rapidly
throughout Germany and beyond by way of the printing
press. Their clearly drawn arguments and the passion that
lay beneath them appealed to many intellectuals who
criticized the church and to Germans who had begun to
resent German money going to Italy.” (p. 331)

1.1.III. The visual
arts incorporated the
new ideas of the
Renaissance and were
used to promote
personal, political,
and religious goals.
(OS-5) (SP-1)

Ch. 10,
11, 14

IS-3 Evaluate the role
of technology, from the
printing press to modern
transportation and
telecommunications, in
forming and transforming
society.

“All the elements were in place for the transformation of
thought that we have come to know as the Renaissance. The
study of classical texts had helped change people's views
of themselves and their approach to the world. Money
flowed in support of talented and enterprising
individuals, and technology helped spread the ideas
rapidly. Finally, men actively implemented these ideas in
many fields, from art to business to politics.” (p. 297)

Ch. 10,
11

OS-5 Analyze how the
development of
Renaissance humanism,
the printing press, and
the scientific method
contributed to the
emergence of a new
theory of knowledge and
conception of the
universe.

“Renaissance thinkers felt that the spirit of the
classical worlds of Greece and Rome had been reborn before
their very eyes. In part, they were right. This vital new
age witnessed a renewed belief in human beings' capacity
to perfect themselves, to assess the world realistically,
and to act vigorously to make an impact on their society.
The key to this transformation was education.” (p. 294)

Ch. 10,
11

SP-1 Explain the
emergence of civic
humanism and new
conceptions of political
authority during the
Renaissance, as well as
subsequent theories and
practices that stressed
the political importance
and rights of the
individual.

Ch. 14

OS-1 Account for the
persistence of
traditional and folk
understandings of the
cosmos and causation,
even with the advent of
the Scientific
Revolution.

“The statue also carried a political message, a common
characteristic of the civic humanism of the day. In 1494,
when the French invasion of Florence caused a temporary
fall of the Medici rule, the newly restored Republic of
Florence commissioned Michelangelo to create a work with a
patriotic theme—something that would celebrate the
overthrow of the family that had dominated the city for so
long. The sculptor chose David the “giant killer” to
symbolize the republic's ousting of the goliath Medici.
Michelangelo portrayed David before his fight with
Goliath—the youth is confident and defiant, just as
Florence saw itself confronting the rest of the world. In
this masterpiece, art joined with politics in the best
Renaissance tradition.” (p. 311)
“Finally, these beliefs fostered the idea of the natural
magician who could unleash the powers of nature through
alchemy (the study of how to purify and transform metals,
such as turning common minerals into gold), astrology (the
study of how stars affect people), and magic. Scholars
often saw no distinction between seeking to understand the
harmony, oneness, and spiritual aspects of the natural
world and what we would call scientific observation and
experimentation.” (p. 427)

pp. 295-97, 309-17,
342-45

1.1.IV. New ideas in
science based on
observation,
experimentation, and
mathematics challenged
classical views of the
cosmos, nature, and the
human body, though folk
traditions of knowledge
and the universe
persisted. (OS-1) (OS5) (IS-1)

pp. 314-20, 425-34

Ch. 10,
14

OS-5 Analyze how the
development of
Renaissance humanism,
the printing press, and
the scientific method
contributed to the
emergence of a new
theory of knowledge and
conception of the
universe.

Ch. 10,
14

IS-1 Explain the
characteristics,
practices, and beliefs
of traditional
communities in
preindustrial Europe and
how they were challenged
by religious reform.

“During the sixteenth and seventeenth centuries, astronomy
and physics attracted the most systematic attention from
scholars. Researchers in these fields became particularly
dissatisfied with the inability of Aristotelian theory to
explain, simply and efficiently, careful observations and
mathematical calculations of the stars. The Ptolemaic
system for predicting planetary movements seemed overly
complex and cumbersome to these scholars. Their findings
would dramatically alter Westerners' perceptions of nature
and of the earth's place in the universe. As the English
poet John Donne complained in 1611, “New philosophy calls
all in doubt.” (p. 428)
“This age of the Renaissance ushered in a period that had
both great and shameful aspects. In booming economies,
Italian city-states were able to support architects and
artists who created masterpieces that have set Western
standards of beauty for centuries. At the same time, many
of these enterprising individualists turned a blind eye to
social problems—increased crime, new slavery, and growing
anti-Semitism.
The new ideas of the Renaissance flowed northward with
humanist courtiers and talented artists and artisans. In
the process, they helped transform the old feudal
monarchies. At the same time, scholars in each country put
their own stamp on the Renaissance spirit. For example,
France gloried in court architecture and brilliant satire,
and England most notably brought these ideas to the
popular theater.” (p. 320)

Key Concept 1.2: The struggle for sovereignty within and among states resulted in varying degrees of
political centralization.
1.2.I. The new concept
of the sovereign state
and secular systems of
law played a central
role in the creation of
new political
institutions. (PP-6)
(OS-3) (OS-9) (SP-1)
(SP-2) (SP-3) (IS-2)

Ch. 10,
11, 14,
15

PP-6 Analyze how
expanding commerce and
industrialization from
the 16th through the
19th centuries led to
the growth of cities and
changes in the social
structure, most notably
a shift from a landed to
a commercial elite.

“Italy was ideally placed to profit from new demands for
trade goods—particularly trade in luxuries such as silk,
jewelry, glass, and of course spices from the east.
Italian ships brought goods into the peninsula, and
Italian merchants built wealth in unprecedented amounts.
During the fourteenth century, individuals, families, and
institutions accumulated a good deal of capital, and men
and women used some of this money to support the arts.
Some have vividly suggested that the Renaissance became
one long shopping spree that supported the talented
artists whose vision helped define this controversial era—
the bridge that began to move Western history from the
Middle Ages to modernity.” (p. 293)

Ch. 10,
11, 14,
15

OS-5 Analyze how the
development of
Renaissance humanism,
the printing press, and
the scientific method
contributed to the
emergence of a new
theory of knowledge and
conception of the
universe.

“During the second half of the seventeenth century,
central governments stepped up their support of scientific
experimentation, publications, and academies. In 1662, for
example, Charles II chartered the Royal Society in
England; four years later, Louis XIV's finance minister,
Jean-Baptiste Colbert, founded the Académie des Sciences
in France. These organizations, and others patterned after
them, furnished laboratories, granted subsidies, brought
scientists together to exchange ideas, published their
findings, and honored scientific achievements. This
governmental support of science added to the growing
prestige of science and the scientific community.” (p.
435)

Ch. 10,
11, 14,
15

OS-9 Explain how new
theories of government
and political ideologies
attempted to provide a
coherent explanation for
human behavior and the
extent to which they
adhered to or diverged
from traditional
explanations based on
religious beliefs.

“King Francis I of France (r. 1515–1547) once said of
Leonardo, “No other man had been born who knew so much.”
Unfortunately for the future of science and engineering,
Leonardo's voluminous notebooks were lost for centuries
after his death. In retrospect, perhaps Leonardo's
greatest achievement was that he showed how multitalented
human beings could be. He proved the humanists' belief
that an educated man could accomplish anything in all
fields. Leonardo died at the court of Francis I, who had
proudly served as his patron.” (p. 315)

293, 295-309, 315-20,
324, 334, 347, 351,
435, 472

Ch. 10,
11, 14,
15

SP-1 Explain the
emergence of civic
humanism and new
conceptions of political
authority during the
Renaissance, as well as
subsequent theories and
practices that stressed
the political importance
and rights of the
individual.

“Rulers, of course, were exempt from such prohibitions of
public use of education, and royal women made good use of
the latest Renaissance notions of study. Queens such as
Elizabeth I of England (r. 1558–1603) and Isabella of
Castile (r. 1474–1504) employed their education to rule
effectively, support the arts, and encourage the new
educational methods. The Biography of Isabella d'Este (on
page 296) describes the life of one Italian woman who
possessed so much political authority that she became a
renowned patron of the arts and of education.” (p. 295)

Ch. 10,
11, 14,
15

SP-2 Explain the
emergence of and
theories behind the New
Monarchies and
absolutist monarchies,
and evaluate the degree
to which they were able
to centralize power in
their states

“The monarchies of the fifteenth century could no longer
rely on feudal contracts and armies of mounted knights and
began to search for new ways to rule their countries. To
bypass their sometimes unreliable nobility, monarchs
concentrated their royal authority by appointing
bureaucrats who owed their status only to the will of the
king or queen. As they looked for new sources of income to
pay growing mercenary armies, kings and queens kept
imposing new taxes and, in general, were receptive to new
ideas to help them consolidate their power.” (p. 315)

Ch. 10,
11, 14,
15

SP-3 Trace the changing
relationship between
states and
ecclesiastical authority
and the emergence of the
principle of religious
toleration.

Catherine tried to preserve royal control, but her efforts
were impeded by the struggle for power between the Guises
and the Bourbons, both of whom had family ties to the
monarchy and hoped to inherit the throne. Politics here
intertwined with religion and the time was ripe for civil
war. Fighting broke out in 1562, when the Duke of Guise
massacred a Huguenot congregation, and it continued for
about thirty-six years (with brief respites). The Huguenot
forces, though outnumbered, were too well organized to be
defeated. The most infamous point of these wars was the
Saint Bartholomew's Day Massacre, which took place on
August 23, 1572, just when peace seemed imminent. A
religious compromise seemed to be on the horizon with a
marriage between Catherine's daughter and the Bourbon
leader of the Huguenots, Henry of Navarre. However, the
mutual suspicions and desire for revenge had not subsided”
(p. 347)

1.2.II. The competitive
state system led to new
patterns of diplomacy
and new forms of
warfare. (OS-3) (SP-13)
(SP-15)

Ch. 10,
11, 14,
15

IS-2 Explain how the
growth of commerce and
changes in manufacturing
challenged the dominance
of corporate groups and
traditional estates.

Ch. 11

OS-3 Explain how
political revolution and
war from the 17th
century on altered the
role of the church in
political and
intellectual life and
the response of
religious authorities
and intellectuals to
such challenges.
SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed the
scale and cost of
warfare, required the
centralization of power,
and shifted the balance
of power.
SP-15 Assess the impact
of war, diplomacy, and
overseas exploration and
colonization on European
diplomacy and balance of
power until 1789.

pp. 323-29, 344-48, 351

Ch. 11

Ch. 11

“Growing commerce, particularly overseas trade, had
heightened demand for manufactured goods—and thus workers
to produce them. Traditionally, well-paid urban artisans
had done this sort of work. Now, with demand high and
rural workers available by the thousands, merchants turned
to the countryside to increase production and take
advantage of the cheap labor. Moreover, by shifting more
production itself to the countryside, merchants avoided
urban guild regulations that historically had controlled
wages and the quantity and quality of goods.” (p. 472)
“At the same time, new ideas about how to worship God
began to spread throughout Europe—religious reformers
introduced an intellectual revolution that would not only
alter how people viewed their relationship with God but
also redefine their ideas about society, politics, and the
very nature of human beings. However, as monarchs
confronted the religious diversity boiling within their
countries, they increased the violence: Civil wars over
religion erupted and brought this period to a bloody
close.” (p. 323)
“They used thumbscrews, which they cleverly made out of their
pistols, to torture the peasants, as if they wanted to burn
witches…. They put one of the captured peasants in the bakeoven and lighted a fire in it.” This horrifying description of
war in Germany (by a soldier, Jakob von Grimmelshausen)
characterizes a period in European history when many innocents
suffered horrible deaths. Rulers launched their armies at each
other in an attempt to win new territory and enhance their
power, and these armies fighting with new weapons unleashed
untold misery.” (p. 323)

“The war had marked political overtones at the end, and
the treaty accordingly addressed issues of power beyond
religious choice. The peace set the political geography of
Europe for the next century and established a precedent
for diplomacy that would shape the way nations resolved
political problems in the coming centuries. Map 11.4
outlines the aftermath of the Peace of Westphalia. The
representatives at Westphalia conducted all these
negotiations with an eye toward “balance of power,” a
relatively new principle that emerged in fifteenth-century
Italy and was now applied to European politics. They
believed that they could ensure peace by making all the
European powers roughly as strong as their neighbors. This
strategy would dominate European diplomacy for centuries.”
(p. 351)

1.2.III. The
competition for power
between monarchs and
corporate groups
produced different
distributions of
governmental authority
in European states.
(SP-2) (SP-7) (SP-11)

Ch. 13

SP-2 Explain the
emergence of and
theories behind the New
Monarchies and
absolutist monarchies,
and evaluate the degree
to which they were able
to centralize power in
their states.

“Competing centers of power added to the kings' problems.
Independent town officials, church leaders, and provincial
officials tried to hold on to their authority over local
matters. Religious dissidents, for their part, guarded
what independence they could. Finally, those who resented
the royal tax collectors resisted the crown's reach. But
the greatest threat to monarchical power came from
aristocrats, who tried to retain as much of their social
and economic dominance as possible. These nobles often
challenged royal policies and decried royal “tyranny” as a
violation of divine law. They guarded their traditional
rights and local authority, and many of them refused to
give up their tax exemptions. Should the crown falter,
they stood ready to take back any powers they might have
lost.” (p. 394)

Ch. 13

SP-7 Explain the
emergence of
representative
government as an
alternative to
absolutism.

“Charles bravely addressed the few people near him on the
scaffold and repeated his views on sovereignty: “I must
tell you that the liberty and freedom [of the people]
consists in having a government…. It is not for having a
share in government. Sir, that is nothing pertaining to
them. A subject and a sovereign are clear different
things.” Charles then laid his head on the block, and the
executioner severed it cleanly with one blow. The man on
the side of the platform in Figure 13.8 holds the king's
head up to show the crowd. The monarchy had ended, and a
new form of government arose to take its place: a republic
in which sovereignty rested with representatives of those
who owned property. England called its new republic the
Commonwealth.” (p. 414)

Ch. 13

SP-11 Analyze how
religious and secular
institutions and groups
attempted to limit
monarchical power by
articulating theories of
resistance to
absolutism, and by
taking political action.

“Levellers were as varied a group as the Puritans,
encompassing people with a broad array of agendas. In
general, however, they harked back to a tradition of
English religious radicals like John Ball (see Chapter 9)
and espoused as their goal to level social differences. To
that end, they advocated some reforms of Parliament. For
example, they believed Parliament should be chosen by the
vote of all male heads of households, which would
represent a dramatic broadening of the vote. Furthermore,
they wanted members of Parliament to be paid, so that even
those with no independent income could serve. Although
these ideas may seem natural to us, they posed a major
threat to those who believed that only property brought
privilege.” (p. 413)

pp. 394-97, 412-17

Key Concept 1.3: Religious pluralism challenged the concept of a unified Europe.
1.3.I. The Protestant
and Catholic
Reformations
fundamentally changed
theology, religious
institutions, and
culture. (OS-2) (OS-11)

Ch. 11

OS-2 Analyze how
religious reform in the
16th and 17th centuries,
the expansion of
printing, and the
emergence of civic
venues such s salons and
coffeehouses challenged
the control of the
church over the creation
and dissemination of
knowledge.

“The inflammatory theses were soon translated into German
and circulated even more widely than if they had been
publicly posted on the church doors—they spread rapidly
throughout Germany and beyond by way of the printing
press. Their clearly drawn arguments and the passion that
lay beneath them appealed to many intellectuals who
criticized the church and to Germans who had begun to
resent German money going to Italy.” (p. 331)

Ch. 11

OS-11 Explain how and
why religion
increasingly shifted
from a matter of public
concern to one of
private belief over the
course of European
history.

“The Protestants thus conceived of a “priesthood of all
believers,” in which women and men approached God directly
in their search for salvation. There was no need for an
ordained priesthood to convey grace to believers by
performing the sacraments. Church leaders (whom
Protestants called ministers, pastors, or preachers) could
teach, preach, and guide Christian followers, but they
could not help them achieve salvation. Each person stood
alone before God throughout his or her life, and on
judgment day prayers to saints and to the Virgin Mary were
no more helpful than prayers offered by any other
Christian. When people's spiritual quests combined with
the Renaissance sense of individualism, it changed even
the path to God. At the heart of the Protestant search for
salvation lay the principle of sola scriptura, a Latin
phrase meaning “by Scripture alone.” By that phrase,
Luther meant to focus religious practice and beliefs only
on things mentioned directly in the Bible, not acquired
through long-standing traditions of the church. Within the
context of a “priesthood of all believers,” this meant
that people should be encouraged to read the Bible, making
translations of scriptures essential to Protestant
worship.” (p. 332)

pp. 329-351

1.3.II. Religious
reform both increased
state control of
religious institutions
and provided
justifications for
challenging state
authority. (SP-2) (SP3) (SP-11) (IS-10)
pp. 333-41, 346-48

Ch. 11

SP-2 Explain the
emergence of and
theories behind the New
Monarchies and
absolutist monarchies,
and evaluate the degree
to which they were able
to centralize power in
their states.

“In addition to reasons of conscience, German princes had
other motives for supporting Luther's ideas. The
reformer's call to stop sending German money to Rome
suited princes who felt the sharp sting of inflation.
Princes could also benefit from confiscating wealthy
Catholic properties (like churches and monasteries) in the
name of religion. Luther's call for a break with Rome also
appealed to a growing sense of German nationalism as
distinct from the international Christendom represented by
the Catholic Church. Some princes may have hoped that any
weakening of the pope's authority would also diminish the
power of the Holy Roman Emperor Charles V, whose authority
derived in part from papal support. A weakened emperor
meant more opportunities for the princes to bolster their
own power.” (p. 333)

Ch. 11

SP-3 Trace the changing
relationship between
states and
ecclesiastical authority
and the emergence of the
principle of religious
toleration.

“In matters of religion, Elizabeth did not worry about the
fine points of theology. The young queen was appalled at
the violence and destruction caused by the religious
controversies, and she felt deeply responsible for
maintaining peace in her realm while allowing people to
follow their consciences. However, she was insistent on
loyalty above all else, and she persecuted Catholics, who
she felt had divided loyalties. She wanted to unify
England around a Protestant core but also allow her loyal
subjects latitude in religious practice and belief. For
example, the prayer book that she instituted let people of
differing convictions pray together in a national church.
This moderate approach was effective” (p. 339)

Ch. 11

SP-11 Analyze how
religious and secular
institutions and groups
attempted to limit
monarchical power by
articulating theories of
resistance to
absolutism, and by
taking political action.

“By the end of the seventeenth century, the old medieval
notion of a Europe united under the protection of a
uniform Christianity had evaporated. Map 11.2 shows the
religious diversity that characterized Christian Europe at
the end of the sixteenth century. Lutheran and Anglican
churches were accepted by princes and rulers. Calvinists
formed a solid minority in many areas. Many rulers
struggled to grapple with even this degree of diversity.”
(p. 340)

Ch. 11

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

“In Germany in 1534, a fiery preacher named Melchior
established a sect (called the Melchiorites) that gained
political control of their city of Münster. They burned
all books but the Bible, abolished private property, and
introduced polygamy as they settled down to await the
expected second coming of Christ. Lutherans and Catholics
alike believed this was a threat to society, so they
captured the city and massacred the Melchiorites.
Thereafter, the radicals were persecuted by Catholics and
other Protestants alike.” (p. 335)

1.3.III. Conflicts
among religious groups
overlapped with
political and economic
competition within and
among states. (OS-3)
(OS-11) (SP-2) (SP-3)
(SP-11)

Ch. 11,
13

OS-3 Explain how
political revolution and
war from the 17th
century on altered the
role of the church in
political and
intellectual life and
the response of
religious authorities
and intellectuals to
such challenges.

“The Council of Trent determined that Catholics did not
stand alone before God. Rather, it claimed, the community
of the faithful, both living and dead, could help a
Catholic to salvation. Thus prayers to the saints and to
the Virgin Mary did matter. The church also affirmed the
existence of purgatory and the power of prayer and even
indulgences to free souls from their punishment. These
churchmen rejected Protestants by reaffirming their
position that Christians needed both faith and good works
to go to heaven. For Catholics, the sacraments by their
very nature conveyed grace, so the council reaffirmed the
existence of all seven rites. In further rejection of
Protestant criticism, Catholics retained their idea of
transubstantiation, by which priests presided over the
transformation of the wine and host into the blood and
body of Christ.“ (pp. 343-44)

Ch. 11,
13

OS-11 Explain how and
why religion
increasingly shifted
from a matter of public
concern to one of
private belief over the
course of European
history.

“A new popular piety and personal mysticism, along with
the spread of Renaissance ideas of individualism, began to
raise questions about this path to salvation. Catholicism
had emphasized the need for an ordained priest—a “father
confessor”—to hear one's confession and offer absolution.
This new sensibility of popular piety allowed individuals
seeking God to seek Him directly through prayer, breaking
the chain of mediators that had marked the Catholic
Church. Many men and women who called themselves the
Brethren of the Common Life tried to create a devout
personal relationship between themselves and Christ, to
supplement the complex Catholic theology.” (p. 329)

Ch. 11,
13

SP-2 Explain the
emergence of and
theories behind the New
Monarchies and
absolutist monarchies,
and evaluate the degree
to which they were able
to centralize power in
their states.

“Trouble began when Philip began to exert more control
over the provinces—he restructured the Catholic Church to
weaken the local aristocracy, he insisted on billeting
troops locally, and he levied new taxes, all of which
offended the Dutch. In response, riots broke out in 1566,
and Dutch Protestants, though still a tiny minority,
rebelled against their Spanish, Catholic overlords. In a
spasm of violence, they destroyed Catholic Church
property, smashing images of saints and desecrating the
host. Philip was enraged. Vowing to silence the rebels, he
sent the largest land army ever assembled into the
Netherlands to crush the Protestants and bring the
province back under his Catholic rule. In 1572, organized
revolt broke out and war officially began.” (p. 347)

329-35, 344-51, 419

Ch. 11,
13

SP-3 Trace the changing
relationship between
states and
ecclesiastical authority
and the emergence of the
principle of religious
toleration.

“Sympathetic to both religions, the new king, Henry IV (r.
1589–1610), issued the Edict of Nantes (1598), which ended
the religious wars and introduced religious toleration in
France. However, a subsequent king (Louis XIV, discussed
in Chapter 13) who believed that a nation was defined by
loyalty to one religion would overturn Henry's policy. But
for the time being at least, France gained a small respite
from the violence of intolerance. The rest of Europe was
not so lucky.” (p. 347)

Ch. 11,
13

SP-11 Analyze how
religious and secular
institutions and groups
attempted to limit
monarchical power by
articulating theories of
resistance to
absolutism, and by
taking political action.

“In response, riots broke out in 1566, and Dutch
Protestants, though still a tiny minority, rebelled
against their Spanish, Catholic overlords. In a spasm of
violence, they destroyed Catholic Church property,
smashing images of saints and desecrating the host. Philip
was enraged. Vowing to silence the rebels, he sent the
largest land army ever assembled into the Netherlands to
crush the Protestants and bring the province back under
his Catholic rule. In 1572, organized revolt broke out and
war officially began.” (p. 347)

Key Concept 1.4: Europeans explored and settled overseas territories, encountering and interacting with indigenous
populations.
1.4.I. European nations
Ch. 12
INT-1 Assess the
“The Reformation within Europe also stimulated
were driven by
relative influence of
explorations and migrations, as Catholics sought converts
commercial and
economic, religious, and to Catholicism overseas and Protestants looked for new
religious motives to
political motives in
lands where they could practice their faith. Faith joined
explore overseas
promoting exploration
with fame and fortune to drive Europeans across the seas.”
territories and
and colonization.
(p.361)
establish colonies.
(INT-1) (INT-2) (INT-6)
Ch. 12
INT-2 Analyze the
“Explorers of the New World believed they had encountered
(INT-11) (SP-5) (IS-10)
cultural beliefs that
a major problem: These lands lacked the spices and luxury
justified European
goods of the East that had brought so much immediate
pp. 361-371, 374-78,
conquest of overseas
wealth to merchants. These new explorers had to find other
381
territories and how they forms of riches to bring home. Sometimes they enslaved
changed over time.
natives, but this was not particularly lucrative. Instead,
they searched for silver and gold to take back to Europe.
According to one contemporary observer, when an Amerindian
asked a Spaniard what Europeans ate, the Spaniard
responded, “Gold and silver.” (We do not know whether this
exchange actually took place, but the anecdote testifies
to the insatiable European appetite for precious metals.)
For the Europeans, all the early contacts involved
questions of profit; for the Amerindians, such contacts
brought suffering.” (p. 371)

Ch. 12

INT-6 Assess the role of
overseas trade, labor,
and technology in making
Europe part of a global
economic network and in
encouraging the
development of new
economic theories and
state policies.

“Mercantilist governments passed laws to ensure a
favorable trade balance. They imposed tariffs on imports
and discouraged manufacturing in their colonies to force
them to buy exports from the home country. Thus, hard
currency would flow from the colonies to enrich royal
treasuries in Europe. In fact, mercantilist policy
encouraged the founding of new colonies to create new
markets to purchase European exports. When other things
failed, governments debased their coins to try to maintain
a favorable balance.” (p. 381)

Ch. 12

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

“The Spanish crown gave the owners of the Potosí mine the
conscripted labor of 13,300 Amerindians. These workers had
to report to the mine on Monday morning and toil
underground until Saturday evening. The mine owners did
not provide meals; throughout the workweek, the men's
wives had to bring them food. Many workers perished under
the inhumane conditions.” (p. 374)

Ch. 12

SP-5 Assess the role of
colonization, the
Industrial Revolution,
total warfare, and
economic depressions in
altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“With so much money at stake, western European governments
attempted centralized regulation of their economies—
mercantilism—to profit from the expanded global trade.
Mercantilism was based on the assumption that the amount
of worldwide wealth was fixed, so countries competed to
get a larger piece of the pie. This was essentially
economic nationalism, in which governments controlled
their economies to increase their acquisition of hard
currency.” (p. 381)

Ch. 12

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

“Christopher Columbus set the tone for the relationship
between the original Americans and Europeans when he
claimed land in the New World for the Spanish monarchs and
when he treated the people as sources of revenue for the
Spanish crown. With few exceptions, subsequent European
explorers viewed the native peoples in the same way.
Sometimes they traded with them; other times they used
them as labor. Still other times, they killed or enslaved
the men and women they found living in the new lands.” (p.
371)

1.4.II. Advances in
navigation,
cartography, and
military technology
allowed Europeans to
establish overseas
colonies and empires.
(INT-3) (INT-4) (OS-6)
(SP-13) (IS-3)

Ch. 12

INT-3 Analyze how
European states
established and
administered overseas
commercial and
territorial empires.

Ch. 12

INT-4 Explain how
scientific and
intellectual advances resulting in more
effective navigational,
cartographic, and
military technologyfacilitated European
interaction with other
parts of the world.

Ch. 12

OS-6 Explain how
European exploration and
colonization was
facilitated by the
development of the
scientific method and
led to a re-examination
of cultural norms.

“When Europeans first set off across the seas, they had a
false, though highly imaginative, view of what they would
find. The world proved larger and far more diverse than
they had ever imagined, and travelers began to study and
write about the new reality. Amerigo Vespucci, the Italian
mapmaker and chronicler we met earlier, wrote with awe in
1499 about New World flora: “The trees were so beautiful
and so fragrant that we thought we were in a terrestrial
paradise. Not one of those trees or its fruit was like
those in our part of the globe.” Such early descriptions
were followed by systematic studies in the seventeenth
century.” (p. 387)

Ch. 12

SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed the
scale and cost of
warfare, required the
centralization of power,
and shifted the balance
of power.

“The ships had to be heavy to withstand the storms of the
Atlantic, and this weight gave the West an unforeseen
advantage: They could support heavy cannons, giving them a
military advantage over the lighter ships of the East that
sailed the calmer Indian Ocean. On these innovative
vessels, the Portuguese set out on voyages of discovery
that changed the world.” (p. 363)

pp. 362-63, 387-88

“The Mercator projection was a huge step forward in
mapmaking, but it still allowed for some measure of
geographic illusion. By flattening out the map and placing
Europe in the center, mapmakers could not help distorting
their graphic representation of the world. Greenland, for
example, appears much larger than it is, India becomes
smaller, and Asia is divided, thus seeming to have less
mass than it really does. Not surprisingly, the Mercator
map encouraged the illusion that Europeans occupied the
center of the world. This idea shaped Europeans' future
mapmaking techniques and their attitudes and actions
toward the rest of the globe.” (p. 388)
“Finally, mapmakers had gained experience in charting the
seas and lands and could graphically document their
travels with some accuracy. Earlier skilled seafarers like
the Vikings who first discovered North America lacked the
cartography skills to allow them to reproduce their long
sea voyages with as much certainty as did the sixteenthcentury explorers. Navigators felt confident in their
charts, and the newly discovered map of Ptolemy, though
inaccurate, at least gave them a basic sense of
direction.” (p. 362)

1.4.III. Europeans
established overseas
empires and trade
networks through
coercion and
negotiation. (INT-1)
(INT-3) (INT-6) (INT11) (SP-15)

Ch. 12

IS-3 Evaluate the role
of technology, from the
printing press to modern
transportation and
telecommunications, in
forming and transforming
society.

“Europeans had a passion for adventure, but they also
needed strong navigational tools and skills if they were
to survive these hazardous journeys. Fortunately for them,
sailors in the Middle Ages had perfected instruments to
help them sail out of sight of land.” (p. 362)

Ch. 12

INT-1 Assess the
relative influence of
economic, religious, and
political motives in
promoting exploration
and colonization.

“Christopher Columbus set the tone for the relationship
between the original Americans and Europeans when he
claimed land in the New World for the Spanish monarchs and
when he treated the people as sources of revenue for the
Spanish crown. With few exceptions, subsequent European
explorers viewed the native peoples in the same way.
Sometimes they traded with them; other times they used
them as labor. Still other times, they killed or enslaved
the men and women they found living in the new lands.” (p.
371)

Ch. 12

INT-3 Analyze how
European states
established and
administered overseas
commercial and
territorial empires.

“To get the human labor he needed to search and mine for
precious metals, Christopher Columbus proposed enslaving
the native peoples. Queen Isabella rejected the plan, for
she considered the New World peoples her subjects.
Instead, the Spanish developed a new structure, called the
encomienda system, to provide the conquerors with labor.
Under this system, the crown would grant an encomienda,
which gave conquistadors and their successors the right to
the labor of a certain number of Amerindians.
Theoretically, in exchange for labor, the Spanish owed the
natives protection and an introduction to the Christian
faith.” (p. 374)

Ch. 12

INT-6 Assess the role of
overseas trade, labor,
and technology in making
Europe part of a global
economic network and in
encouraging the
development of new
economic theories and
state policies.

“In another tragic turn of events, Las Casas proposed a
solution that he thought might free the native workers
from their burden of labor. He suggested that the king of
Spain offer Spanish men and women a license to settle in
the New World. In addition to land, each license would
give permission for the holder to import a dozen African
slaves to the Americas. In his old age, Las Casas
recognized the problems with this policy. To his regret,
the plan brought a shameful new injustice to the New
World: the African slave trade” (p. 375)

pp. 363-78

1.4.IV. Europe’s
colonial expansion led
to a global exchange of
goods, flora, fauna,
cultural practices, and
diseases, resulting in
the destruction of some
indigenous
civilizations, a shift
toward European
dominance, and the
expansion of the slave
trade. (INT-5) (INT-6)
(INT-7) (INT-9) (INT11) (PP-1) (IS-7)
pp. 365, 372-88

Ch. 12

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

“This growth of slavery between Christians and Muslims
likely suggested to Europeans a solution for the labor
shortages in the New World. In 1532, the first slave
shipments departed from Africa to transport slaves
directly across the Atlantic to the plantations of the
West Indies and Brazil. Before 1650, only about 7,000
slaves annually crossed the Atlantic, but the figure
doubled to about 14,000 between 1650 and 1675. Before the
1680s, the Atlantic slave trade almost exclusively
provided slaves for these sugar plantations.” (p. 376)

Ch. 12

SP-15 Assess the impact
of war, diplomacy, and
overseas exploration and
colonization on European
diplomacy and balance of
power until 1789.

“As the Spanish and Portuguese both raced to claim lands
on their way east, they inevitably came into conflict. The
Catholic sovereigns of Spain and Portugal appealed to the
pope to divide the world into two spheres of influence. In
the 1494 Treaty of Tordesillas (shown on Map 12.1), the
Spanish received exclusive rights to the lands west of a
line drawn 370 leagues (about 1,200 miles) west of the
Cape Verde Islands off the west coast of Africa, and the
Portuguese received rights to the lands east of the line.
This agreement (which was virtually ignored by the other
European monarchs) was one of many attempts to apportion
the world without regard for the opinions of indigenous
residents.” (p. 365)

Ch. 12

INT-5 Evaluate the
impact of the Columbian
Exchange -the global
exchange of goods,
plants, animals, and
microbes -on Europe’s
economy, society, and
culture.

Ch. 12

INT-6 Assess the role of
overseas trade, labor,
and technology in making
Europe part of a global
economic network and in
encouraging the
development of new
economic theories and
state policies.

“New foods changed Europeans' diets and even the
landscape. It is difficult to imagine Ireland without the
hardy, nutritious potatoes that flourish today in that
rocky land, but until the conquest of the Incas, the
population of Ireland had to struggle to sustain itself.
The tomato—a New World fruit that people first rejected as
poisonous—was eventually embraced as an aphrodisiac and
became an often-used ingredient in European cuisine.: (p.
385)
“The New World's reshaping of European culture unfolded
slowly. New products became available gradually, whetting
appetites for yet more novelties. The commercial
revolution stimulated the movement of goods all over the
world, creating more and more demand, which fueled further
explorations and commerce. Ironically, the demand for
spices, and particularly pepper, that had originally
served as the main force behind the voyages of exploration
waned by the eighteenth century. Europeans had found
other, more intriguing products to satisfy their restless
desire for culinary novelties.” (p. 386)

Ch. 12

INT-7 Analyze how
contact with nonEuropean peoples
increased European
social and cultural
diversity, and affected
attitudes toward race.

Ch. 12

INT-9 Assess the role of
European contact on
overseas territories
through the introduction
of disease,
participation in the
slave trade and slavery,
effects on agricultural
and manufacturing
patterns, and global
conflict.

Ch. 12

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.
PP-1 Explain how and why
wealth generated from
new trading, financial,
and manufacturing
practices and
institutions created a
market and then a
consumer economy.

Ch. 12

“When Europeans first set off across the seas, they had a
false, though highly imaginative, view of what they would
find. The world proved larger and far more diverse than
they had ever imagined, and travelers began to study and
write about the new reality. Amerigo Vespucci, the Italian
mapmaker and chronicler we met earlier, wrote with awe in
1499 about New World flora: “The trees were so beautiful
and so fragrant that we thought we were in a terrestrial
paradise. Not one of those trees or its fruit was like
those in our part of the globe.” Such early descriptions
were followed by systematic studies in the seventeenth
century” (P. 387)
“They gained a clear advantage from their steel weapons,
horses, and high organization (including writing, which
allowed them to communicate effectively). However, in the
long run, their greatest weapon was biological—germs they
brought from Europe. When previously isolated populations
mingle, it is common for epidemics to break out, but the
confrontation between Europeans and Amerindians was
particularly devastating because the New World had no
history of interaction with domesticated animals. The most
devastating acute diseases that Eurasians faced came
initially from their animals: measles, tuberculosis, flu,
whooping cough, and, perhaps most deadly, smallpox.” (p.
372)
“Sometimes these contracts stipulated a lifetime of labor
(though the subject peoples remained personally free);
other times, the Amerindians had to work for the Spanish
for a fixed number of years. Life under these contracts
proved extremely harsh— with hard labor and a shortage of
food—and many laborers died while working for their new
overseers.” (p. 374)
“Coffee appeared in Europe for the first time in the early
seventeenth century and replaced tea and chocolate as the
most popular stimulant drink. Coffee seems to have first
come from Africa and then spread to the Muslim lands—it
was in Mecca by 1511, and Istanbul in 1517. By 1615,
coffee had reached Venice, and merchants spread the
product rapidly through Europe from there. Physicians
praised the drink as medicinal for many ailments, from
heart disease to “short breath, colds which attack the
lungs, and worms.” By the eighteenth century, coffee was
so central to European society that even the social life
of the West began to be centered at coffee shops.” (p.
386)

Ch. 12

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to society.

“Diseases, overwork, and warfare took a terrible toll on
indigenous people everywhere in the New World. When
Columbus landed in 1492, for example, the population of
the Caribbean Islands was about 6,000,000, and fifty years
later, it numbered only a few thousand. The native
population of Peru fell from about 1,250,000 in 1570 to
just 500,000 in 1620. Mexico fared worse: About 24 million
native individuals died between 1519 and 1605. Many fell
victim to diseases, overwork, and the abuse that Las Casas
had described. Some Europeans abhorred this destruction,
but many saw it as merely a source of worry about where to
get enough labor to work their mines and the plantations.”
(p. 374)

Key Concept 1.5: Europeans explored and settled overseas territories, encountering and interacting with indigenous
populations.
1.5.I. Economic change
Ch. 11,
INT-11 Explain how
“In 1532, the first slave shipments departed from Africa
produced new social
12, 13,
European expansion and
to transport slaves directly across the Atlantic to the
patterns, while
15
colonization brought
plantations of the West Indies and Brazil. Before 1650,
traditions of hierarchy
non-European societies
only about 7,000 slaves annually crossed the Atlantic, but
and status persisted.
into global economic,
the figure doubled to about 14,000 between 1650 and 1675.
(INT-11) (PP-6) (IS-1)
diplomatic, military,
Before the 1680s, the Atlantic slave trade almost
(IS-2) (IS-7)
and cultural networks.
exclusively provided slaves for these sugar plantations.
During the seventeenth century, blacks brought to North
pp. 333-34, 376-82,
America came from the Caribbean, not directly from Africa—
391-94, 406-09, 455
many had European surnames and knew a European language. A
significant fraction of these early “servants for life” in
North America became free, and some appear in the early
records of the colonies (even in the South) as freeholders
and voters. By the eighteenth century, the rise in
plantations in North America caused slaves to be imported
directly from Africa in large numbers” (p. 376)
Ch. 11,
12, 13,
15

PP-6 Analyze how
expanding commerce and
industrialization from
the 16th through the
19th centuries led to
the growth of cities and
changes in the social
structure, most notably
a shift from a landed to
a commercial elite.

“Other intrusions further eroded the traditional isolation
that characterized rural life. Officials and merchants
ventured more and more often to the countryside to buy
grain for cities, creating food shortages in rural
villages. Moreover, as members of the local nobility
departed for capital cities and the king's court, new
officials appeared and began administering affairs and
rendering judgments in courts. For good or ill, villagers
found themselves increasingly drawn into the web of
national affairs.” (p. 394)

Ch. 11,
12, 13,
15

IS-1 Explain the
characteristics,
practices, and beliefs
of traditional
communities in
preindustrial Europe and
how they were challenged
by religious reform.

“Competing centers of power added to the kings' problems.
Independent town officials, church leaders, and provincial
officials tried to hold on to their authority over local
matters. Religious dissidents, for their part, guarded
what independence they could. Finally, those who resented
the royal tax collectors resisted the crown's reach.”
(p.394)

Ch. 11,
12, 13,
15

IS-2 Explain how the
growth of commerce and
changes in manufacturing
challenged the dominance
of corporate groups and
traditional estates.

“Yet the kings used more than words and “yes-men” in this
power struggle. Bypassing representative institutions,
they sent their royal law courts into the provinces as a
way to extend their authority. Sometimes they appointed
new local leaders to gain allies. Other times, they
attracted aristocrats from the provinces to the royal
court, thereby creating a power vacuum that they then
filled with their own men. When great nobles resisted
being turned into obedient officials, rulers often turned
to the lesser nobility or members of the wealthy middle
class—men such as Chancellor Seguier, whom we met in the
opening of this chapter. Such royal servants received
titles or land and were elevated to high office as
compensation for their loyalty.” (p. 394)

Ch. 11,
12, 13,
15

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to society.

“The structure was based on a hierarchy of ranks, and each
rank, from nobility to peasantry, had its set status and
occupations. Within each rank were subranks. For example,
a hierarchy of titles and offices determined position
among the nobility. Artisans divided themselves into
masters, journeymen, and apprentices. Within the
peasantry, landholders stood above laborers, and all
looked down on serfs. Each rank distinguished itself
through conventions, dress, duties, and etiquette.
Finally, within all these ranks, position went hand in
hand with family, itself ranked with men at the top,
followed by women, and then children at the bottom.” p.
392)

1.5.II. Most Europeans
derived their
livelihood from
agriculture and
oriented their lives
around the seasons, the
village, or the manor,
although economic
changes began to alter
rural production and
power. (PP-2) (PP-9)
(IS-1) (IS-2)

Ch. 11,
12, 13,
15

PP-6 Analyze how
expanding commerce and
industrialization from
the 16th through the
19th centuries led to
the growth of cities and
changes in the social
structure, most notably
a shift from a landed to
a commercial elite.

“Facing new demands from many quarters, rural life
declined. At the beginning of the century, life for most
Europeans typically centered on small, self-sufficient
villages that contained a few to a hundred families. A
church or manor served as the center of communal
activities. Strangers attracted intense scrutiny, and most
authorities were local people whom everyone knew. When bad
harvests, plagues, or war struck, the villagers received
little help from the outside.
The majority of people lived in crowded one-room houses
made of timber, thatch, and mud, with one or two narrow
windows. At one end of the house stood a stone hearth used
for light, cooking, and heat. Wood and peat, which fired
the stove, were often in short supply, and the villagers
struggled to stay warm during the winters. Grain, in the
form of black bread and porridge, made up most meals,
though in some areas meat, vegetables, fruits, and dairy
products supplemented diets. A few treasured pots, pans,
and utensils served all.” (p. 392)

Ch. 11,
12, 13,
15

PP-9 Assess how peasants
across Europe were
affected by and
responded to the
policies of landlords,
increased taxation, and
the price revolution in
the early modern period.

“New demands from central governments cut into traditional
patterns of rural life. With every new outbreak of war,
governmental officials intruded more and more into
villages in search of army conscripts. People resisted,
and for good reason. Military service took men out of the
fields, increasing the burden on the women, children, and
elderly who had to shoulder the men's share of the labor.
Soldiers embroiled in nearby battles plundered what they
could from the villages they passed.” (p. 393)

Ch. 11,
12, 13,
15

IS-1 Explain the
characteristics,
practices, and beliefs
of traditional
communities in
preindustrial Europe and
how they were challenged
by religious reform.

“Many poor, too, rallied to Luther's banner of religious
reform, and this support took a particularly violent form
in Germany. Spurred on by fiery preachers, peasants who
suffered from hunger, inflation, and skyrocketing manorial
dues made Luther's attack on religious abuses part of
their revolutionary program. In 1524, German peasants
circulated the Twelve Articles, in which they demanded
such things as a reduction of manorial dues and services
and preservation of their rights to use meadows and woods.
These wants dealt directly with the peasants' concerns,
but they couched their demands in references to scripture—
a direct consequence of Luther's call for people to
conduct their lives in accordance with their biblical
readings.” (p. 333)

333-34, 378-79, 391-94,
406, 455

1.5.III Population
shifts and growing
commerce caused the
expansion of cities,
which often found their
traditional political
and social structures
stressed by the growth.
(PP-6) (PP-13) (IS-2)
(IS-10)
353-54, 382, 393, 47176, 478-81

Ch. 11,
12, 13,
15

IS-2 Explain how the
growth of commerce and
changes in manufacturing
challenged the dominance
of corporate groups and
traditional estates.

Ch. 11,
12, 13,
15

PP-6 Analyze how
expanding commerce and
industrialization from
the 16th through the
19th centuries led to
the growth of cities and
changes in the social
structure, most notably
a shift from a landed to
a commercial elite.
PP-13 Analyze how cities
and states have
attempted to address the
problems brought about
by economic
modernization, such as
poverty and famine,
through regulating
morals, policing
marginal populations,
and improving public
health.

Ch. 11,
12, 13,
15

Ch. 11,
12, 13,
15

IS-2 Explain how the
growth of commerce and
changes in manufacturing
challenged the dominance
of corporate groups and
traditional estates.

“When great nobles resisted being turned into obedient
officials, rulers often turned to the lesser nobility or
members of the wealthy middle class—men such as Chancellor
Seguier, whom we met in the opening of this chapter. Such
royal servants received titles or land and were elevated
to high office as compensation for their loyalty.” (p.
394)
“In a desperate attempt to survive, poor people fled to
the cities, hoping to find work in trade and manufacturing
or as day laborers and domestics. Only some of them
managed to find jobs; the rest were left to fend for
themselves. A large percentage of urban dwellers missed
out on the new wealth and opportunities of the cities.
They eked out a living at little more than a subsistence
level, and their lot worsened as more and more of them
crowded in from the countryside.” (p. 474)
“This deepening of poverty put a huge strain on
traditional systems for aiding the poor, such as through
the church or private charity. Some people were reduced to
begging and to teaching their children this dubious art.
Some authorities sympathized; others turned a blind eye.
As one French official put it, “Beggary is the
apprenticeship of crime; it begins by creating a love of
idleness … in this state the beggar does not long resist
the temptation to steal.” A few countries devised
legislation, such as the English Poor Laws, that required
the impoverished to work on public projects or in
workhouses. Officials used these sorts of laws more to
control and discipline the poor than to help them. Often
the same institution served as a workshop for the
unfortunate, a hospital, and a prison. True, the poor had
always suffered. Now, however, the population boom pushed
their numbers to overwhelming new heights.” (p. 475)
“Growing commerce, particularly overseas trade, had
heightened demand for manufactured goods—and thus workers
to produce them. Traditionally, well-paid urban artisans
had done this sort of work. Now, with demand high and
rural workers available by the thousands, merchants turned
to the countryside to increase production and take
advantage of the cheap labor. Moreover, by shifting more
production itself to the countryside, merchants avoided
urban guild regulations that historically had controlled
wages and the quantity and quality of goods.” (p. 472)

1.5.IV. The family
remained the primary
social and economic
institution of early
modern Europe and took
several forms,
including the nuclear
family. (PP-7) (OS-4)
(IS-1) (IS-4) (IS-6)
(IS-9)

Ch. 11,
12, 13,
15

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

“Catholics and Protestants alike persecuted witches, and
the trials in Europe peaked between 1560 and 1640.
Although precise numbers elude us, more than 100,000
people were executed for witchcraft, and 200,000 may have
endured trials. Many scholars have searched for causes for
this upsurge in witchcraft trials during this early modern
period. Explanations range from an increase in diseases
(like syphilis) that cause mental illness to the
suggestion that people were poisoned by hallucinogens in
moldy bread. Other explanations blame a deterioration in
economic conditions partially caused by a global cooling
during this period. It may be that the single-most
important factor in the increase of witchcraft trials was
an increased litigiousness, resulting in these matters
being brought to court instead of being handled in local
communities.” (p. 355)

Ch. 10,
11, 12,
13, 14,
15

PP-7 Explain how
environmental
conditions, the
Agricultural Revolution,
and industrialization
contributed to
demographic changes, the
organization of
manufacturing, and
alterations in the
family economy.

“The spreading agricultural revolution became one force
pushing, forcing, or freeing people to work more in
nonagricultural jobs. When families lost their selfsufficient farms, they had to find new sources of income
to supplement the meager day-labor wages their landowning
employers paid them. Manufacturing seemed to offer a
solution. Growing commerce, particularly overseas trade,
had heightened demand for manufactured goods—and thus
workers to produce them. Traditionally, well-paid urban
artisans had done this sort of work. Now, with demand high
and rural workers available by the thousands, merchants
turned to the countryside to increase production and take
advantage of the cheap labor.” (p. 472)

Ch. 10,
11, 12,
13, 14,
15

OS-4 Explain how a
worldview based on
science and reason
challenged and preserved
social order and roles,
especially the roles of
women.

“Only a small group of people actually participated in the
Scientific Revolution. Of these, a handful of women
managed to overcome barriers to take part as patrons for
scientists or as scientists themselves. Men ignored or
discounted their work, and scientific societies usually
excluded them. The few women engaged in science, such as
the naturalist Maria Sibylla Merian (see Biography, page
383) and the Germany astronomer Maria Winkelmann (1647–
1717), had to rely on their own resources or work in
collaboration with their husbands.” (p. 435)

pp. 293-95, 307-08,
336, 351-53, 382, 39293, 413, 435, 472

Ch. 10,
11, 12,
13, 14,
15

IS-1 Explain the
characteristics,
practices, and beliefs
of traditional
communities in
preindustrial Europe and
how they were challenged
by religious reform.

“Luther explored this relationship in his writings and saw
in marriage part of God's plan for humanity. Calvin, too,
rejected the church fathers' “too superstitious admiration
of celibacy” and extolled the benefits of conjugal
partnerships. Although divorce was not easy in any of the
Protestant groups, it was possible. With all these
changes, the ideal of marriage shifted. Couples began to
expect mutual love between man and wife, instead of simply
duty that bound extended families together. The Catholic
Church also was influenced by the new marital values, and
in the late sixteenth century, church manuals began to use
the word love to refer to conjugal relations.” (p. 351)

Ch. 10,
11, 12,
13, 14,
15

IS-4 Analyze how and why
the nature and role of
the family has changed
over time.

“Bad times also meant postponed marriages, fewer births,
and an increase in the number of deaths among infants and
children. Europeans already married late compared to the
rest of the world. On average, men waited until their late
20s to wed; women, until their mid-20s. Sometimes so many
people died, wandered away in search of food, or fled to
the cities that whole villages were abandoned. Conditions
improved a bit during the second half of the century,
though only enough for the European population to maintain
itself and perhaps grow slightly.” (p. 393)

Ch. 10,
11, 12,
13, 14,
15

IS-6 Evaluate the causes
and consequences of
persistent tensions
between women's role and
status in the private
versus the public
sphere.

“As in past centuries, the family functioned as both a
social and an economic unit. Women and men married for
practical as well as sentimental reasons. The land,
wealth, skills, and position one held counted for much in
a potential marriage partner. Husband, wife, and children
lived together, and most marriages, whether happy or not,
lasted until death. At various times, relatives,
domestics, and laborers might live for a while in the
household. Finally, although everyone worked together in
the fields, men generally did the heaviest work, while
women gardened, raised poultry, and supervised dairy
producing.” (p. 392)

Ch. 10,
11, 12,
13, 14,
15

IS-9 Assess the extent
to which women
participated in and
benefited from the
shifting values of
European society from
the 15th century
onwards.

“Women also became entwined in these struggles between
monarchs and aristocrats. With the royal courts growing in
size, many women became important friends and unofficial
advisors to kings and influential aristocrats. They used
their intelligence, wit, services, and advice to gain
privileged positions in royal courts. There they won
titles, offices, lands, money, and advantageous marriages
for themselves and their families.” (p. 394)

1.5.V. Popular culture,
leisure activities, and
rituals reflecting the
persistence of folk
ideas reinforced and
sometimes challenged
communal ties and
norms. (OS-1) (IS-1)
(IS-6) (IS-10)

Ch. 11,
15

OS-1 Account for the
persistence of
traditional and folk
understandings of the
cosmos and causation,
even with the advent of
the Scientific
Revolution.

Ch. 11,
15

IS-1 Explain the
characteristics,
practices, and beliefs
of traditional
communities in
preindustrial Europe and
how they were challenged
by religious reform.

Ch. 11,
15

IS-6 Evaluate the causes
and consequences of
persistent tensions
between women's role and
status in the private
versus the public
sphere.

“Whatever the cause, the persecutions fell most heavily on
women. Probably at least 80 percent of those tried for
witchcraft were women, and most were poor and elderly,
those without champions in the established communities.
These horrible events are a disturbing indicator of the
rampant anxiety stirred by the intellectual and social
changes of the sixteenth century.” (p. 355)

Ch. 11,
15

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

“In the past, elites had fully participated in this
popular culture, but during the eighteenth century they
increasingly abandoned it to the lower classes. The
“respectable” classes now often considered the leisure
activities of ordinary people too disorderly and crude.
Nevertheless, the middle and upper classes read some of
the same popular literature enjoyed by the lower classes.
Moreover, everyone—aristocrats and peasants alike—might be
found at village festivals, fairs, and sporting events or
enjoying jugglers, acrobats, magic lantern shows, and
touring troupes of actors. Men of all classes watched and
wagered on cockfights and dogfights. Other sports, such as
soccer and cricket, gained popularity and drew large,
animated crowds.” (p. 480)

pp. 354-55, 478-81

“In the sixteenth century, especially on the Continent,
some people began to link a fear of witches to diabolism,
or the idea that magical powers came because of a pact
with the devil. Martin Luther himself claimed to have
confronted the devil several times and constantly remained
alert to the presence of this evil being. Church
authorities began to stress that witches were in league
with the devil and performed mysterious ceremonies in his
service. To stamp out the devil's assistants, many accused
supposed witches, putting them on trial and executing
them.” (p. 354)
“Within this Western religious culture, popular piety
persisted. Indeed, especially among Protestants, a sense
grew among ordinary churchgoers that official churches
were becoming bureaucratized, complacent, and unresponsive
to peoples' spiritual needs. In response, religious
revivals spread from community to community and across
national borders. In the German and Scandinavian states,
pietism—which minimized dogma and formal ritual in favor
of inner piety, holy living, and the private emotional
experience of worshiping—gained strength. Revival
movements in Britain and its North American colonies
attracted thousands to huge gatherings.” (p.480)

PERIOD 2: c. 1648 to 1815
AP European History
Sherman
Concepts & Supporting
Chapters
Concepts

Thematic Learning
Objectives

Sample Excerpts From Sherman’s The West in the World
Supporting the Thematic Learning Objectives

Key Concept 2.1: Different models of political sovereignty affected the relationship among states and between states and
individuals.
2.1.I. In much of
Ch. 13,
OS-9 Explain how new
“Together the ranks made up the “body politic,” with kings
Europe, absolute
15
theories of government
and nobles serving as the head and arms, and artisans and
monarchy was
and political ideologies peasants as hands and feet. All worked together to
established over the
attempted to provide a
perpetuate life as an organic whole. Everywhere, the
course of the 17th and
coherent explanation for church and religious sentiments sanctified this organic
18th centuries. (OS-9)
human behavior and the
social hierarchy. Indeed, the social structure paralleled
(SP-2) (SP-3) (IS-7)
extent to which they
what Westerners saw as the larger, hierarchical order of
adhered to or diverged
the universe—the Great Chain of Being. In the Great Chain,
pp. 394-422, 452-54,
from traditional
everything—from God to the angels, humans, animals, and
456, 458, 468-70
explanations based on
plants—existed in an ordered, permanent arrangement.
religious beliefs.
During the seventeenth century, new forces tested the
smooth running of this traditional society.” (p. 394)

Ch. 13,
15

SP-2 Explain the
emergence of and
theories behind the New
Monarchies and
absolutist monarchies,
and evaluate the degree
to which they were able
to centralize power in
their states.

“Monarchs argued with, fought, and schemed against these
forms of opposition. They justified their power as a
divine right, because they represented God on earth, and
surrounded themselves with compliant advisors and
admirers. As Document 13.1 reveals, their favored
supporters, such as France's court preacher and royal
tutor Bishop Jacques-Bénigne Bossuet (1627–1704), backed
them. Bossuet declared, “The whole state is included in
him [the monarch], the will of all the people is enclosed
within his own.” (p. 394)

Ch. 13,
15

SP-3 Trace the changing
relationship between
states and
ecclesiastical authority
and the emergence of the
principle of religious
toleration.

“The king's demands for religious conformity and his
military ambitions ranked among the most destructive of
these policies. Huguenots (French Protestants) paid the
highest price for his religious intolerance. In 1685,
Louis revoked the Edict of Nantes, which in 1598 had
granted tolerance to the Protestant minority. Then he
outlawed Protestantism and ordered Protestant churches
demolished. The Duke of Saint-Simon lamented that the
“ultimate results [of the reversal] were the depopulation
of a fourth part of the kingdom and the ruin of our
commerce … the country was given over to the authorized
ravages of dragoons [armed troops], which caused the death
of, literally, thousands of innocent people of all ages
and both sexes.” Although Huguenots were forbidden to
emigrate, perhaps as many as 200,000 did, taking their
wealth and skills with them to Protestant-friendly areas
in Europe and America, “enriching them and causing their
cities to flourish at the expense of France,” according to
Saint-Simon. Up to a million Huguenots who remained in
France went underground.” (p. 401)

Ch. 13,
15

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to society.

“The structure was based on a hierarchy of ranks, and each
rank, from nobility to peasantry, had its set status and
occupations. Within each rank were subranks. For example,
a hierarchy of titles and offices determined position
among the nobility. Artisans divided themselves into
masters, journeymen, and apprentices. Within the
peasantry, landholders stood above laborers, and all
looked down on serfs. Each rank distinguished itself
through conventions, dress, duties, and etiquette.
Finally, within all these ranks, position went hand in
hand with family, itself ranked with men at the top,
followed by women, and then children at the bottom.” (p.
394)

2.1.II. Challenges to
absolutism resulted in
alternative political
systems. (OS-9) (SP-1)
(SP-2) (SP-7) (SP-11)

Ch. 13

OS-9 Explain how new
theories of government
and political ideologies
attempted to provide a
coherent explanation for
human behavior and the
extent to which they
adhered to or diverged
from traditional
explanations based on
religious beliefs.

“Puritans in England reconsidered the political
relationship between monarchs and their subjects,
wondering about competing loyalties between law and
conscience, for example. These questions formed the
backdrop of a struggle for sovereignty that dominated the
seventeenth century. As early as 1561, the Scottish
reformer John Knox warned Queen Mary of Scotland that
monarchs were responsible to their subjects: “If their
princes exceed their bounds, Madam, no doubt they may be
resisted, even by power.” This was tantamount to a call to
revolution. As Puritans gathered to discuss the
purification of the church, they could not help but
consider the possibility of political action.” (p. 410)

Ch. 13

SP-1 Explain the
emergence of civic
humanism and new
conceptions of political
authority during the
Renaissance, as well as
subsequent theories and
practices that stressed
the political importance
and rights of the
individual.

“Locke's political theories were not intended to support
full democracies—in his time, the “people” meant only
those who owned property. He did not intend for
individuals, such as the landless Levellers, to threaten
property owners. Nor did he view women as sharing in the
popular sovereignty of the privileged social order.
Locke's highly influential rhetoric, in which he claimed
natural rights of life, liberty, and property, actually
applied to relatively few people in 1690. However, in
time, his theory would broaden to form the basis for
democracy as well as constitutional monarchy.” (p.419)

Ch. 13

SP-2 Explain the
emergence of and
theories behind the New
Monarchies and
absolutist monarchies,
and evaluate the degree
to which they were able
to centralize power in
their states.

“The king called Parliament several times in the 1620s,
only to disband it repeatedly. Things came to a head in
1640, when the Scots, who also objected to the king's
high-handed religious policies, invaded the north of
England. To raise the army and funds he needed to fight
the Scots, Charles called Parliament again. This time,
Parliament forced him to agree that he could not disband
it without the members' consent. The first crack in
Charles's armor of divine right had appeared. The Long
Parliament, as it came to be called, continued to meet
from 1640 to 1653. Over time, it acquired a measure of
power and established protections for the religious
freedom of Anglicans and Puritans alike.” (p.412)

pp. 409-22

2.1.III. After 1648,
dynastic and state
interests, along with
Europe's expanding
colonial empires,
influenced the
diplomacy of European
states and frequently
led to war. (INT-1)
(INT-11) (SP-15)

Ch. 13

SP-7 Explain the
emergence of
representative
government as an
alternative to
absolutism.

“As the tendency toward absolutism intensified in central
Europe, another major struggle began to unfold in a small
island nation far to the west. Kings desiring absolute
power in England faced a situation significantly different
from that in France. In France, the nobility had little
history of common action between classes and lost their
solitary struggle against absolutism. In England, however,
there had been a tradition of joint parliamentary action
by nobles and commoners who owned land, and this helped
contribute to a different outcome in the struggle for
sovereignty. Instead of government residing in the person
of an absolute monarch, it rested in written law—
constitutions, not kings, would come to rule.” (p. 409)

Ch. 13

SP-11 Analyze how
religious and secular
institutions and groups
attempted to limit
monarchical power by
articulating theories of
resistance to
absolutism, and by
taking political action.

Ch. 11,
13, 15

INT-1 Assess the
relative influence of
economic, religious, and
political motives in
promoting exploration
and colonization.

Ch. 11,
13, 15

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

“The Rump Parliament tried Charles as a king, rather than
deposing him first and then trying him as a private
citizen. In other words, they wanted to find the king, not
just the man, guilty. This bold act represented a direct
clash between two theories of government—one claiming that
the king stood above Parliament, the other declaring that
he must answer to it. This unprecedented, highly public
trial became the first in history to receive full press
coverage. Newspapers had initially emerged in England in
1641, on the eve of the civil war; by 1649, six licensed
newspapers recorded the testimony in the trial and
provided differing opinions on the proceedings.” (p. 413)
“More than anything else, France and Britain fought over
colonies. For both countries, foreign trade quadrupled in
the eighteenth century, and a large part of that increase
derived from transactions with colonies. The two nations
also made their greatest profits from trade across the
Atlantic. However, their overseas presence differed
crucially. The French had only 56,000 colonists living in
North America in 1740—a fraction of the British colonial
population. Yet French colonists carried out an extensive,
highly profitable fur trade. Further, because of their
small numbers and trade arrangements, they experienced
limited conflict with Amerindians.” (p.453)
“In the Americas, they remained great colonial powers,
controlling most of the territory stretching from Mexico
to the South American continent. There, they dominated the
Amerindians, disrupting their cultures and turning them
into laborers on large plantations and in mines, which
still produced massive loads of gold and silver for
shipment to Europe.” (p. 460)

pp. 351, 401-06, 453-68

2.1.IV. The French
Revolution posed a
fundamental challenge
to Europe's existing
political and social
order. (INT-7) (INT-10)
(INT-11) (PP-10) (OS-3)
(OS-9) (SP-1) (SP-3)
(SP-4) (SP-5) (SP-7)
(SP-9) (SP-11) (SP-13)
(SP-15) (SP-16) (SP-17)
(IS-6) (IS-7) (IS-9)
(IS-10)

Ch. 11,
13, 15

SP-15 Assess the impact
of war, diplomacy, and
overseas exploration and
colonization on European
diplomacy and balance of
power until 1789.

“As soon as Maria Theresa took the crown, Frederick
challenged her authority, a common occurrence when a
succession was questionable in any way. Acting on his
maxim that “the safety and greater good for the state
demands that treaties should be broken under certain
circumstances,” the Prussian king marched his troops into
Silesia (see Map 15.3), the richest of the Habsburg
provinces. He also shrewdly forged alliances with other
German states against Austria. His aggressive scheming
plunged most of the major European states into a series of
wars for the mastery of central Europe.” (p. 457)

Ch. 16

INT-7 Analyze how
contact with nonEuropean peoples
increased European
social and cultural
diversity, and affected
attitudes toward race.

“This French illustration depicts the 1791 slave rebellion
in France's Caribbean colony as a bloody affair that cost
white settlers their plantations and their lives.” (p.
503)

Ch. 16

INT-10 Explain the
extent of and causes for
non-European’s adoption
of or resistance to
European cultural,
political, or economic
values and institutions,
and explain the causes
of their reactions.

“In the Caribbean, slaves in France's lucrative colony of
St. Domingue (Haiti) took heart from revolutionary
principles and revolted. As Figure 16.8, a French print,
reveals, the 1791 slave uprising struck fear in the hearts
of white settlers. Slaves, outnumbering white settlers,
attack a plantation. Women and men fall under the knives,
swords, and cannon of the slaves, while plantation
buildings go up in flames. Reports from French settlers,
such as the wealthy Madame de Rouvray, described how the
slaves “slaughtered and torched much of the countryside
hereabouts” and warned, “how can we stay in a country
where slaves have raised their hands against their
masters?” (p. 503)

Ch. 16

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

“After much maneuvering and the abolishing of slavery by
the National Convention in February 1794, the rebel leader
Toussaint L'Ouverture and his black generals gained
control of St. Domingue. The determined group would go on
to successfully oppose English, Spanish, and French
armies, turning the island into the independent republic
of Haiti in 1804.” (p. 503)

pp. 487-505

Ch. 16

PP-10 Explain the role
of social inequality in
contributing to and
affecting the nature of
the French Revolution
and subsequent
revolutions throughout
the 19th and 20th
centuries.

“During the following ten years, revolutionaries
eliminated the monarchy, overturned the social system of
France's Old Regime, and transformed France's
institutions. Moreover, the Revolution, with its
compelling banner of “Liberty, Equality, Fraternity,”
proved so potent that its impact spread far beyond the
borders of France. It soon spawned wars that engulfed most
of Europe for more than two decades.” (p. 487)

Ch. 16

OS-3 Explain how
political revolution and
war from the 17th
century on altered the
role of the church in
political and
intellectual life and
the response of
religious authorities
and intellectuals to
such challenges.

“First, they targeted those institutions that, in their
view, represented the worst of the Old Regime. Many
officials saw the Catholic Church in this negative light
and sold church buildings, turned them into warehouses, or
rededicated them as “temples of reason.” Angry radicals
disfigured religious statues, even sending some wooden
figures of saints to the guillotine and melting down
church treasures. The most enthusiastic radicals searched
out nonjuring clergy for prosecution and pressured even
the clergy who had sworn to uphold the Revolution to leave
their vocations. Some radical leaders hoped that the new
festivals established to celebrate the Revolution would
provide a sufficient substitute for Christian rituals.
Other revolutionaries tried to create new beliefs, such as
the Cult of Reason, to replace Christianity. Robespierre
tried in vain to institute his own deistic Cult of the
Supreme Being.” (p. 501)

Ch. 16

OS-9 Explain how new
theories of government
and political ideologies
attempted to provide a
coherent explanation for
human behavior and the
extent to which they
adhered to or diverged
from traditional
explanations based on
religious beliefs.

“While fighting this war, Robespierre and the Committee of
Public Safety carried out their radical republican
program. They attempted to reform institutions and infuse
all aspects of French life with revolutionary politics.
They intended to create a Republic of Virtue based on
Rousseauian ideas of reason and natural law.
Attacking the Catholic ChurchFirst, they targeted those
institutions that, in their view, represented the worst of
the Old Regime. Many officials saw the Catholic Church in
this negative light and sold church buildings, turned them
into warehouses, or rededicated them as “temples of
reason.” (p. 501)

Ch. 16

SP-1 Explain the
emergence of civic
humanism and new
conceptions of political
authority during the
Renaissance, as well as
subsequent theories and
practices that stressed
the political importance
and rights of the
individual.

“The most important of these actions occurred on August
26, when the Assembly proclaimed the Declaration of Rights
of Man and Citizen. Enlightenment ideas and phrases
similar to those in the American Declaration of
Independence filled this document. “Men are born and
remain free and equal in rights,” it stated. The natural
rights included “liberty, property, security, and
resistance to oppression.” Sovereignty—supreme authority—
rested with the nation as a whole, not the monarchy.
Enacted laws should express the “general will”—a term and
idea made popular by Jean-Jacques Rousseau (see Chapter
14). The document proclaimed freedom of opinion “even in
religion,” freedom of the press, and freedom from
arbitrary arrest. In 1791, this spirit would lead to the
liberation of France's Jews from old legal disabilities.”
(p. 493)

Ch. 16

SP-3 Trace the changing
relationship between
states and
ecclesiastical authority
and the emergence of the
principle of religious
toleration.

“This seizure of property constituted a major step toward
the nationalization of the church. Next the Assembly
dissolved all convents and monasteries and prohibited the
taking of religious vows. People would elect the clergy,
including non–Roman Catholics, and the state would pay
their salaries. These measures were incorporated in the
Civil Constitution of the Clergy, to which all members of
the clergy were required to take an oath of allegiance in
order to perform their functions and draw their salaries.
This last step proved too much for many religious
officials, for it threatened the very independence of the
clergy. Pope Pius VI called the oath of allegiance “the
poisoned fountainhead and source of all errors.” (p. 495)

Ch. 16

SP-4 Analyze how new
political and economic
theories from the 17th
century and the
Enlightenment challenged
absolutism and shaped
the development of
constitutional states,
parliamentary
governments, and the
concept of individual
rights.

“In the decades before 1789, salon meetings and new
publications had spread key ideas of the Enlightenment to
an increasingly literate public, particularly the
aristocratic and middle-class elite in Paris and other
French cities (see Chapter 14). These ideas emphasized the
validity of reason and natural rights and questioned longestablished institutions. They also undermined notions of
the divine rights of kings and traditional ways of life—
all while intensifying expectations of rapid reforms. In
addition, terms such as nation, citizen, and general will
had increasingly cropped up in the political discourse and
reflected a growing sense that politics should include
more than the concerns of the monarch and a tiny elite.”
(p. 489)

Ch. 16

SP-5 Assess the role of
colonization, the
Industrial Revolution,
total warfare, and
economic depressions in
altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“First, a gap opened between rosy expectations and
frightening realities. Before 1770, France had enjoyed a
long period of prosperity. This growing wealth engendered
a sense of rising expectations—that economically, things
would keep getting better and better. After 1770, a series
of economic depressions struck, turning these high
expectations into bitter disappointment and frustration.
Worse, in 1788 the countryside suffered unusually bad
harvests. In May and July of that year, hailstorms wiped
out crops throughout France. Drought and then the most
severe winter in decades followed. The price of bread
soared, and with it came hunger, desperation, and even
starvation. Droves of peasants crowded into the cities in
search of jobs and help, but the agricultural depression
had already spread there and had thrown thousands of
artisans and laborers out of work. In the spring of 1789,
peasants and urban poor looking for food turned to
violence in France's cities and villages.” (p. 489)

Ch. 16

SP-7 Explain the
emergence of
representative
government as an
alternative to
absolutism.

“The central government, now based on national
sovereignty, was transformed into what amounted to a
constitutional monarchy. The National Assembly served as
its legislature, and the king (still an important symbol
of authority for many) remained its chief executive
officer. Because only tax-paying males could vote and win
election to office, the bourgeoisie firmly held the reins
of power. For the time being, the governance of France was
decentralized. To undermine old loyalties and the power of
the provincial nobility, the National Assembly created
eighty-three newly named departments, each almost equal in
size and administered by locally elected assemblies and
officials.” (p. 494)

Ch. 16

SP-9 Analyze how various
movements for political
and social equality such as feminism,
anticolonialism, and
campaigns for
immigrants’ rights pressured governments
and redefined
citizenship.

“Some of these rights, such as freedom of the press,
applied to women as well as men, but only men gained the
full measure of new social and political rights. In the
months and years that followed, many women objected to
this limitation. Organizing groups and writing petitions
and pamphlets, these women demanded to be included. In
1791, Olympe de Gouges (1748–1793), a writer and strong
supporter of the Revolution, wrote one of the best-known
and more challenging pamphlets, the Declaration of the
Rights of Women. She argued that women should have the
same political and social rights as men: “The only limits
on the exercise of the natural rights of woman are
perpetual male tyranny; these limits are to be reformed by
the laws of nature and reason.” Some members of the
government, such as the Marquis de Condorcet (1743–1794),
voiced similar demands. However, their arguments fell on
deaf ears.” (p. 493)

Ch. 16

SP-11 Analyze how
religious and secular
institutions and groups
attempted to limit
monarchical power by
articulating theories of
resistance to
absolutism, and by
taking political action.

“The most important of these actions occurred on August
26, when the Assembly proclaimed the Declaration of Rights
of Man and Citizen. Enlightenment ideas and phrases
similar to those in the American Declaration of
Independence filled this document. “Men are born and
remain free and equal in rights,” it stated. The natural
rights included “liberty, property, security, and
resistance to oppression.” Sovereignty—supreme authority—
rested with the nation as a whole, not the monarchy.
Enacted laws should express the “general will”—a term and
idea made popular by Jean-Jacques Rousseau” (p. 493)

Ch. 16

SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed the
scale and cost of
warfare, required the
centralization of power,
and shifted the balance
of power.

“To secure the Republic against external enemies, the
government ordered a levée en masse, or general call-up of
all men, women, and children to serve the nation. As ablebodied young men were rapidly trained and rushed to the
front, the army swelled to 850,000 men—a number that far
exceeded the forces of France's opponents. Everyone else
was supposed to contribute to the war effort by collecting
or manufacturing supplies for the troops and by bolstering
spirits. Women stitched clothing and served as nurses,
children made bandages, and old men delivered stirring,
patriotic speeches. This united activity for defense of
the country produced an intense national patriotism.”
(p. 501)

Ch. 16

SP-15 Assess the impact
of war, diplomacy, and
overseas exploration and
colonization on European
diplomacy and balance of
power until 1789.

“Since 1792, France had fended off various coalitions of
European powers. After initial defeats, France's citizen
armies had gone on the offensive. During the struggles
that ensued, France incorporated lands on its northern and
eastern borders, claiming that these additions conformed
to France's “natural boundaries” of the Rhine and the
Alps. By 1799, more victories on the battlefield enabled
France to set up “sister” republics in Holland,
Switzerland, and Italy. To these areas, the French brought
their own Enlightenment-inspired revolutionary principles
and legislation. However, the gains carried a tremendous
price tag: Hundreds of thousands died in the fighting, and
the constant warfare disrupted trade and created shortages
of essential goods.” (p. 503)

Ch. 16

SP-16 Explain how the
French Revolution and
the revolutionary and
Napoleonic wars shifted
the European balance of
power and encouraged the
creation of a new
diplomatic framework.

“Most governments opposed the Revolution when they
realized the threat it posed to their own security. If a
revolution could rise in France, end aristocratic
privileges, and undermine the monarchy, the same might
happen elsewhere. Officials welcomed and listened to the
aristocratic émigrés who fled France. They suppressed prorevolutionary groups within their borders. Within a few
years, most states joined coalitions to fight against the
revolutionary armies.” (p. 496)

Ch. 16

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made to
limit nationalism as a
means to ensure
continental stability.

“Others argued against the French Revolution. The most
famous attack was launched by Edmund Burke in his
Reflections on the Revolution in France (1790). This
British statesman argued that France moved too quickly in
the name of abstract notions of natural rights and
justice. As a result, revolutionaries replaced a despotic
monarchy with anarchy. In his view, societies should
evolve slowly, drawing reforms from the long historical
experience of a national culture. Good government came
from good habits. Reforms worked well when based on a
nation's best traditions.” (p. 496)

Ch. 16

IS-6 Evaluate the causes
and consequences of
persistent tensions
between women's role and
status in the private
versus the public
sphere.

“Women—especially those living in the cities—welcomed the
new marriage, divorce, inheritance, and education laws,
for they increased women's rights. However, the Jacobins
had no desire to free women from their traditional role in
the private sphere. Rather, they rejected women's
participation in politics and outlawed female associations
such as the Society of Revolutionary Republican Women.
Jacobins declared that women's primary duties lay in
nurturing children. They concluded that women had no
proper role as active citizens and that women's political
groups only disrupted the republican order. As one member
of the government explained, “It is horrible, it is
contrary to all laws of nature for a woman to want to make
herself a man.” (p. 502)

Ch. 16

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to society.

“The document proclaimed freedom of opinion “even in
religion,” freedom of the press, and freedom from
arbitrary arrest. In 1791, this spirit would lead to the
liberation of France's Jews from old legal disabilities.”
(p. 493)

Ch. 16

IS-9 Assess the extent
to which women
participated in and
benefited from the
shifting values of
European society from
the 15th century
onwards.

“Some of these rights, such as freedom of the press,
applied to women as well as men, but only men gained the
full measure of new social and political rights. In the
months and years that followed, many women objected to
this limitation. Organizing groups and writing petitions
and pamphlets, these women demanded to be included. In
1791, Olympe de Gouges (1748–1793), a writer and strong
supporter of the Revolution, wrote one of the best-known
and more challenging pamphlets, the Declaration of the
Rights of Women. She argued that women should have the
same political and social rights as men: “The only limits
on the exercise of the natural rights of woman are
perpetual male tyranny; these limits are to be reformed by
the laws of nature and reason.” Some members of the
government, such as the Marquis de Condorcet (1743–1794),
voiced similar demands. However, their arguments fell on
deaf ears.” (p. 493)

2.1.V. Claiming to
defend the ideals of
the French Revolution,
Napoleon Bonaparte
imposed French control
over much of the
European continent
that eventually
provoked a
nationalistic reaction.
(PP-10) (SP-3) (SP-13)
(SP-16) (SP-17) (IS-6)
(IS-7) (IS-9) (IS-10)

Ch. 16

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

“To protect the Republic from its internal enemies and to
satisfy demands from the sans-culottes for immediate
action, the Committee of Public Safety instituted a Reign
of Terror. “We must annihilate the enemies of the Republic
at home and abroad, or else we shall perish,” Robespierre
warned. He justified the Terror by arguing that in this
time of revolution, “the first maxim of our politics ought
to be to lead the people by means of reason and the
enemies of the people by terror.” Accordingly, agents of
the committee searched out and summarily tried anyone
suspected of being counterrevolutionaries. Even those who
had once supported the Revolution—such as the Girondins,
whose views had fallen out of favor—were arrested and
executed.” (p. 501)

Ch. 16,
18

PP-10 Explain the role
of social inequality in
contributing to and
affecting the nature of
the French Revolution
and subsequent
revolutions throughout
the 19th and 20th
centuries.

“Napoleon followed up this pattern of blending compromise
and authoritarian control with a remaking of France's
legal, financial, and educational systems. The Civil Code
of 1804 (the Napoleonic Code), for example, generally
affirmed the Enlightenment-inspired legal reforms that the
early French revolutionaries had sought. Progressives
throughout Europe and even overseas would embrace this law
code. For men, the code guaranteed legal equality, careers
open to talent, and paternal authority over women,
children, and property. In particular, it catered to
middle-class employers by forbidding strikes and trade
unions. At the same time, the code rejected many of the
rights and liberties gained in 1789 as well as the more
radical measures enacted after 1792.” (p. 507)

Ch. 16,
18

SP-3 Trace the changing
relationship between
states and
ecclesiastical authority
and the emergence of the
principle of religious
toleration.

“Keenly aware of the political and social importance of
religion—once calling religion “excellent stuff for
keeping the common people quiet”—Napoleon made peace with
the pope and ended the ten-year struggle between the
French revolutionary governments and the Roman Catholic
Church. Their Concordat (formal agreement) of 1801
declared the Catholic religion the religion of the
majority of the French people but ensured freedom for
Protestants. Later, Napoleon granted new rights to Jews,
as well. Under his rule, the clergy was paid by the state
and required to take an oath of allegiance to the state.
Confiscated Catholic Church property was not returned.”
(p. 507)

pp. 505-15, 548-51

Ch. 16,
18

Ch. 16,
18

Ch. 16,
18

Ch. 16,
18

SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed the
scale and cost of
warfare, required the
centralization of power,
and shifted the balance
of power.
SP-16 Explain how the
French Revolution and
the revolutionary and
Napoleonic wars shifted
the European balance of
power and encouraged the
creation of a new
diplomatic framework.
SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made to
limit nationalism as a
means to ensure
continental stability.

IS-6 Evaluate the causes
and consequences of
persistent tensions
between women's role and
status in the private
versus the public
sphere.

“By 1810, Napoleon had redrawn the map of Europe (Map
16.4) and the political balance of power. He had
dismembered Prussia and abolished the Holy Roman Empire.
Now most German states were unified into the Confederation
of the Rhine. Holland and the Italian peninsula had come
under French control. Spain was a dependent state, and
Austria, Russia, and a diminished Prussia had become
reluctant allies of France. Only Great Britain and stilldefiant parts of Spain and Portugal remained active
opponents.” (p. 509)
“The Quadruple Alliance, also known as the Concert of
Europe, proved a much more earthly agency for perpetuating
the Vienna settlement. Austria, Russia, Prussia, and Great
Britain created this military alliance in November 1815 to
guarantee the Vienna settlement. The powers agreed to hold
periodic meetings to discuss common problems. In 1818,
France completed its payment of indemnities and joined the
Alliance.” (p. 549)
“The changes initiated during the French Revolution and
supported by Enlightenment ideas threatened and even
terrified conservatives. They wanted desperately to
preserve the traditional way of life. Conservatism
provided the ideas to refute Enlightenment and
revolutionary principles and all those who stood behind
them. At the heart of conservatism lay a belief in order
and hierarchy. The social and political order,
conservatives believed, should be based on a hierarchy of
authoritative institutions whose legitimacy rested on God
and tradition. As conservatives saw it, the revolutionary
notion of equality was wrong. The elite were equipped to
rule; the rest were not.” (p. 551)
“For men, the code guaranteed legal equality, careers open
to talent, and paternal authority over women, children,
and property. In particular, it catered to middle-class
employers by forbidding strikes and trade unions. At the
same time, the code rejected many of the rights and
liberties gained in 1789 as well as the more radical
measures enacted after 1792. For women, the code
represented a clear defeat. Rather than granting them
legal or political equality, it gave power over property
and the family to men and left married women legally and
economically dependent on their husbands. The code also
severely restricted the right to divorce, particularly for
women. These measures reflected Napoleon's belief that
women belonged in the home and that their concerns should
center on domestic life.” (p. 507)

Ch. 16,
18

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to society.

“As Document 16.3 suggests, some of France's “enlightened”
institutions and policies were introduced. These usually
included constitutional government, equality before the
law, careers open to talent, the Napoleonic Code, civil
rights to Jews and other religious minorities, and the
creation of similar public works improvements—schools,
roads, bridges—that Napoleon supported in France. Wherever
Napoleon conquered, except Russia, he abolished serfdom.
At the same time, the reforms included tax increases and
conscription quotas to help finance and provide soldiers
for Napoleon's armies.” (p. 509)

Ch. 16,
18

IS-9 Assess the extent
to which women
participated in and
benefited from the
shifting values of
European society from
the 15th century
onwards.

“For women, the code represented a clear defeat. Rather
than granting them legal or political equality, it gave
power over property and the family to men and left married
women legally and economically dependent on their
husbands. The code also severely restricted the right to
divorce, particularly for women. These measures reflected
Napoleon's belief that women belonged in the home and that
their concerns should center on domestic life.” (p. 507)

Ch. 16,
18

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

“To deter opposition, he created a secret police force,
suppressed independent political organizations, and
censored newspapers and artistic works. Finally, for those
who displayed the highest loyalty and the most spectacular
achievements (particularly in the military), he created
the prestigious Legion of Honor.” (p. 507)

Key Concept 2.2: The expansion of European commerce accelerated the growth of a worldwide economic network.
2.2.I. Early modern
Ch. 12,
PP-1 Explain how and why “Nevertheless, the bourgeoisie persisted and thrived.
Europe developed a
14, 15,
wealth generated from
These merchants, manufacturers, and professionals made
market economy that
17, 18
new trading, financial,
money, expanded their businesses, invested in government
provided the foundation
and manufacturing
bonds, and took chances on shaky financial schemes. They
for its global role.
practices and
valued hard work and the accumulation of money. Moreover,
(PP-1) (PP-2) (PP-7)
institutions created a
they had the means to purchase a vast variety of luxuries,
(IS-2)
market and then a
from coffee and chocolate to wallpaper, cotton clothing,
consumer economy.
and watch chains—goods produced outside the home, often
pp. 378-81, 443, 471even outside the country. For them, the market—rather than
76, 521-22, 553,
the household—supplied staples as well as conveniences and
luxuries.” (p. 475)

Ch. 12,
14, 15,
17, 18

PP-2 Identify the
changes in agricultural
production and evaluate
their impact on economic
growth and the standard
of living in
preindustrial Europe.

Ch. 12,
14, 15,
17, 18

PP-7 Explain how
environmental
conditions, the
Agricultural Revolution,
and industrialization
contributed to
demographic changes, the
organization of
manufacturing, and
alterations in the
family economy.

Ch. 12,
14, 15,
17, 18

IS-2 Explain how the
growth of commerce and
changes in manufacturing
challenged the dominance
of corporate groups and
traditional estates.

“As these new economic and social forces began to alter
traditional ways of life, Europe's population jumped from
approximately 110 million in 1700 to 190 million in 1800.
Figure 15.11 reveals the population growth throughout most
of Europe during the eighteenth century. Relatively large
populations help explain the strength of three major
powers—England (along with Ireland), France, and Russia
(note that much of Russia's increased population came from
territorial expansion). Earlier marriages, more and better
food, and fewer plagues raised the birthrate and lowered
the death rate. Agricultural and commercial prosperity,
along with improvements in the transportation of food,
reduced the number and severity of famines in many areas.
In particular, the widespread cultivation of the potato
during the second half of the eighteenth century made this
cheap, nutritious food available to millions. A spate of
good weather helped to improve harvests. In some areas,
new urban sanitation practices—cleaning wells, draining
swampy areas, and burying refuse—probably improved health
as well.” (p. 474)
“All these changes stimulated the growth of cottage
industry, also known as the putting-out system. This
system, which had already existed in the sixteenth and
seventeenth centuries but to a much smaller degree, worked
in a specific way. An entrepreneur provided raw materials
(usually for production of textiles such as wool or linen)
and sometimes equipment (such as a handloom or a spinning
wheel) to peasants. The entrepreneur might be anyone—from
a city merchant to a rural landowner—who managed to amass
enough money to make an initial investment in raw
materials and perhaps equipment. Peasants, who sought
employment during times of the year when there was less
need for agricultural labor, worked in their homes (hence
the term cottage-industry) to turn these raw materials
into finished products.” (p. 472)
“Growing commerce, particularly overseas trade, had
heightened demand for manufactured goods—and thus workers
to produce them. Traditionally, well-paid urban artisans
had done this sort of work. Now, with demand high and
rural workers available by the thousands, merchants turned
to the countryside to increase production and take
advantage of the cheap labor. Moreover, by shifting more
production itself to the countryside, merchants avoided
urban guild regulations that historically had controlled
wages and the quantity and quality of goods.” (p. 472)

2.2.II. The Europeandominated worldwide
economic network
contributed to the
agricultural,
industrial, and
consumer revolutions in
Europe. (INT-1) (INT-3)
(INT-5) (INT-6) (INT-7)
(INT-9) (INT-11) (PP-1)
(PP-2) (SP-5) (IS-7)

Ch. 12,
13, 15

INT-1 Assess the
relative influence of
economic, religious, and
political motives in
promoting exploration
and colonization.

pp. 360, 374-81, 38586, 401, 453-54, 461,
464-67, 472-74, 481-82,
484-89

Ch. 12,
13, 15

INT-3 Analyze how
European states
established and
administered overseas
commercial and
territorial empires.

Ch. 12,
13, 15

INT-5 Evaluate the
impact of the Columbian
Exchange -the global
exchange of goods,
plants, animals, and
microbes -on Europe’s
economy, society, and
culture.

Ch. 12,
13, 15

INT-6 Assess the role of
overseas trade, labor,
and technology in making
Europe part of a global
economic network and in
encouraging the
development of new
economic theories and
state policies.

“More than anything else, France and Britain fought over
colonies. For both countries, foreign trade quadrupled in
the eighteenth century, and a large part of that increase
derived from transactions with colonies. The two nations
also made their greatest profits from trade across the
Atlantic. However, their overseas presence differed
crucially. The French had only 56,000 colonists living in
North America in 1740—a fraction of the British colonial
population. Yet French colonists carried out an extensive,
highly profitable fur trade. Further, because of their
small numbers and trade arrangements, they experienced
limited conflict with Amerindians.” (p.453)
“To get the human labor he needed to search and mine for
precious metals, Christopher Columbus proposed enslaving
the native peoples. Queen Isabella rejected the plan, for
she considered the New World peoples her subjects.
Instead, the Spanish developed a new structure, called the
encomienda system, to provide the conquerors with labor.
Under this system, the crown would grant an encomienda,
which gave conquistadors and their successors the right to
the labor of a certain number of Amerindians.
Theoretically, in exchange for labor, the Spanish owed the
natives protection and an introduction to the Christian
faith.” (p. 374)
“The New World's reshaping of European culture unfolded
slowly. New products became available gradually, whetting
appetites for yet more novelties. The commercial
revolution stimulated the movement of goods all over the
world, creating more and more demand, which fueled further
explorations and commerce. Ironically, the demand for
spices, and particularly pepper that had originally served
as the main force behind the voyages of exploration waned
by the eighteenth century. Europeans had found other, more
intriguing products to satisfy their restless desire for
culinary novelties.” (p. 386)
“Mercantilist governments passed laws to ensure a
favorable trade balance. They imposed tariffs on imports
and discouraged manufacturing in their colonies to force
them to buy exports from the home country. Thus, hard
currency would flow from the colonies to enrich royal
treasuries in Europe. In fact, mercantilist policy
encouraged the founding of new colonies to create new
markets to purchase European exports. When other things
failed, governments debased their coins to try to maintain
a favorable balance.” (p. 381)

Ch. 12,
13, 15

INT-7 Analyze how
contact with nonEuropean peoples
increased European
social and cultural
diversity, and affected
attitudes toward race.

“Finally, the populations themselves mixed as immigrants
settled among native societies. Because European men
greatly outnumbered women from their home continent, many
of them married native and slave women or kept them as
concubines. Generations of children born of mixed
background, called mestizos, preserved aspects of both
their parents' cultures. These generations ultimately made
the Americas vastly different from Europe in spite of
common languages, religions, and political structures.”
(p. 385)

Ch. 12,
13, 15

INT-9 Assess the role of
European contact on
overseas territories
through the introduction
of disease,
participation in the
slave trade and slavery,
effects on agricultural
and manufacturing
patterns, and global
conflict.

“They gained a clear advantage from their steel weapons,
horses, and high organization (including writing, which
allowed them to communicate effectively). However, in the
long run, their greatest weapon was biological—germs they
brought from Europe. When previously isolated populations
mingle, it is common for epidemics to break out, but the
confrontation between Europeans and Amerindians was
particularly devastating because the New World had no
history of interaction with domesticated animals. The most
devastating acute diseases that Eurasians faced came
initially from their animals: measles, tuberculosis, flu,
whooping cough, and, perhaps most deadly, smallpox.” (p.
372)

Ch. 12,
13, 15

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

“In 1532, the first slave shipments departed from Africa
to transport slaves directly across the Atlantic to the
plantations of the West Indies and Brazil. Before 1650,
only about 7,000 slaves annually crossed the Atlantic, but
the figure doubled to about 14,000 between 1650 and 1675.
Before the 1680s, the Atlantic slave trade almost
exclusively provided slaves for these sugar plantations.
During the seventeenth century, blacks brought to North
America came from the Caribbean, not directly from Africa—
many had European surnames and knew a European language. A
significant fraction of these early “servants for life” in
North America became free, and some appear in the early
records of the colonies (even in the South) as freeholders
and voters. By the eighteenth century, the rise in
plantations in North America caused slaves to be imported
directly from Africa in large numbers” (p. 376)

Ch. 12,
13, 15

PP-1 Explain how and why
wealth generated from
new trading, financial,
and manufacturing
practices and
institutions created a
market and then a
consumer economy.

Ch. 12,
13, 15

PP-2 Identify the
changes in agricultural
production and evaluate
their impact on economic
growth and the standard
of living in
preindustrial Europe.

Ch. 12,
13, 15

SP-5 Assess the role of
colonization, the
Industrial Revolution,
total warfare, and
economic depressions in
altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“The spreading agricultural revolution became one force
pushing, forcing, or freeing people to work more in
nonagricultural jobs. When families lost their selfsufficient farms, they had to find new sources of income
to supplement the meager day-labor wages their landowning
employers paid them. Manufacturing seemed to offer a
solution. Growing commerce, particularly overseas trade,
had heightened demand for manufactured goods—and thus
workers to produce them. Traditionally, well-paid urban
artisans had done this sort of work. Now, with demand high
and rural workers available by the thousands, merchants
turned to the countryside to increase production and take
advantage of the cheap labor.” (p. 472)
“Figure 15.11 reveals the population growth throughout most of
Europe during the eighteenth century. Relatively large
populations help explain the strength of three major powers—
England (along with Ireland), France, and Russia (note that
much of Russia's increased population came from territorial
expansion). Earlier marriages, more and better food, and fewer
plagues raised the birthrate and lowered the death rate.
Agricultural and commercial prosperity, along with
improvements in the transportation of food, reduced the number
and severity of famines in many areas. In particular, the
widespread cultivation of the potato during the second half of
the eighteenth century made this cheap, nutritious food
available to millions. A spate of good weather helped to
improve harvests. In some areas, new urban sanitation
practices—cleaning wells, draining swampy areas, and burying
refuse—probably improved health as well.” (p. 474)
“First, a gap opened between rosy expectations and
frightening realities. Before 1770, France had enjoyed a
long period of prosperity. This growing wealth engendered
a sense of rising expectations—that economically, things
would keep getting better and better. After 1770, a series
of economic depressions struck, turning these high
expectations into bitter disappointment and frustration.
Worse, in 1788 the countryside suffered unusually bad
harvests. In May and July of that year, hailstorms wiped
out crops throughout France. Drought and then the most
severe winter in decades followed. The price of bread
soared, and with it came hunger, desperation, and even
starvation. Droves of peasants crowded into the cities in
search of jobs and help, but the agricultural depression
had already spread there and had thrown thousands of
artisans and laborers out of work. In the spring of 1789,
peasants and urban poor looking for food turned to
violence in France's cities and villages.” (p. 489)

2.2.III. Commercial
rivalries influenced
diplomacy and warfare
among European states
in the early modern
era. (INT-1) (INT-3)
(INT-11) (SP-15)

Ch. 12,
13, 15

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to society.

Ch. 15,
Ch. 20

INT-1 Assess the
relative influence of
economic, religious, and
political motives in
promoting exploration
and colonization.

Ch. 15,
Ch. 20

INT-3 Analyze how
European states
established and
administered overseas
commercial and
territorial empires.

Ch. 15,
Ch. 20

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

pp. 460-68, 616-18

“Meanwhile, in the Western Hemisphere, the Spanish and
Portuguese ruled most of Latin America. A varied mix of
Europeans, Africans, and Amerindians populated those
lands. In the Caribbean, Western administrators governed
societies populated predominantly by African slaves.
Farther north, firmly established British and French
colonies were spreading west at the expense of indigenous
peoples. The twin disasters of disease and violence had
already reduced these natives to a fraction of their
numbers from 250 years earlier.” (p. 484)
“British colonists, clustered along the eastern seaboard,
had a different experience. First, they grew rapidly—from
250,000 in 1700 to 1.7 million in 1760. As they occupied
and exploited more and more land, they pushed the
Amerindians out. Their expansion, combined with resistance
from local tribes, led to savage battles. The fighting, in
turn, convinced the colonists that removing or even
exterminating the Amerindians was justified. As they
became more firmly established, the British colonists
bought manufactured goods from Britain in return for
tobacco, rice, cotton, and indigo dye, much of which
Britain re-exported to the European continent.” (p. 464)
“The two nations also made their greatest profits from trade
across the Atlantic. However, their overseas presence differed
crucially. The French had only 56,000 colonists living in
North America in 1740—a fraction of the British colonial
population. Yet French colonists carried out an extensive,
highly profitable fur trade. Further, because of their small
numbers and trade arrangements, they experienced limited
conflict with Amerindians. British colonists, clustered along
the eastern seaboard, had a different experience. First, they
grew rapidly—from 250,000 in 1700 to 1.7 million in 1760. As
they occupied and exploited more and more land, they pushed
the Amerindians out. Their expansion, combined with resistance
from local tribes, led to savage battles.” (pp. 463-64)
“These North American colonists participated in the even
more lucrative triangle of trade that connected Europe,
Africa, and the Americas and that centered on the
Caribbean (see Map 15.4). The British and French, along
with the Dutch and Spanish, held islands there that
supported sugar, rum, coffee, and dyestuffs trade produced
by slave labor. In particular, the demand for sugar and
coffee seemed endless. European craving for these items
grew so much that, for many, they became necessities
rather than occasional luxuries.” (p. 464)

Ch. 15,
Ch. 20

SP-15 Assess the impact
of war, diplomacy, and
overseas exploration and
colonization on European
diplomacy and balance of
power until 1789.

“s Europeans' commercial activities, profits, and presence
increased in the Americas, so did competition and
friction, especially between the French and the British.
In North America, British colonists along the eastern
seaboard pushed inland, beyond the Appalachian Mountains
into the Ohio Valley. The French strengthened their
holdings by building forts along the Great Lakes and the
large rivers of the St. Lawrence and Mississippi valleys.
When the War of the Austrian Succession broke out in
Europe in 1740, Britain and France soon locked horns on
the Continent as well as overseas. Most of the fighting
took place in the Americas, however. Wins and losses on
each side balanced out, and by the time the conflict ended
in 1748, each side had settled for what it had held in the
beginning.” (p. 466)

Key Concept 2.3: The popularization and dissemination of the Scientific Revolution and the application of its methods to
political, social, and ethical issues led to an increased, although not unchallenged, emphasis on reason in European
culture.
2.3.I Rational and
Ch. 14
PP-10 Explain the role
“These gatherings and interchanges spread the ideas of the
empirical thought
of social inequality in
Enlightenment throughout society and enhanced the social
challenged traditional
contributing to and
respectability of intellectuals. They also helped create a
values and ideas. (PPaffecting the nature of
common intellectual culture that crossed class lines and
10) (OS-4) (OS-5) (OSthe French Revolution
political borders and that contributed to an informed body
7) (OS-8) (OS-9) (SP-1)
and subsequent
of public opinion. People who participated in these
(SP-4) (SP-7) (SP-9)
revolutions throughout
interchanges came to sense that they could freely express
(SP-11) (IS-6) (IS-9)
the 19th and 20th
ideas as well as debate political and social issues. By
centuries.
the last quarter of the eighteenth century, Enlightenment
pp. 437-45
ideas could be heard even in the camps of the philosophes'
traditional opponents—the clergy, governmental officials,
and monarchs. As we will see, these ideas pushed some
monarchs to enact “enlightened” reforms and encouraged
many other people to demand revolutionary change.” (p.
446)
Ch. 14

OS-4 Explain how a
worldview based on
science and reason
challenged and preserved
social order and roles,
especially the roles of
women.

“Few male writers went that far. Although some men
supported better education for women, most held the
traditional view that women were weaker than men and best
suited for domestic rather than public affairs.” (p. 445)

Ch. 14

Ch. 14

Ch. 14

Ch. 14

OS-5 Analyze how the
development of
Renaissance humanism,
the printing press, and
the scientific method
contributed to the
emergence of a new
theory of knowledge and
conception of the
universe.
OS-7 Analyze how and to
what extent the
Enlightenment encouraged
Europeans to understand
human behavior, economic
activity, and politics
as governed by natural
laws.
OS-8 Explain the
emergence, spread, and
questioning of
scientific,
technological, and
positivist approaches to
addressing social
problems.

OS-9 Explain how new
theories of government
and political ideologies
attempted to provide a
coherent explanation for
human behavior and the
extent to which they
adhered to or diverged
from traditional
explanations based on
religious beliefs.

“Locke's empirical psychology rejected the notion that
human beings were born with innate ideas or that
revelation was a reliable source of truth. What we become,
he argued, depends solely on our experiences—on the
information received through the senses. Schools and
social institutions should therefore play a major role in
molding the individual from childhood to adulthood. These
ideas, like those of Newton and the Scientific Revolution,
also set the stage for the skeptical questioning of
received wisdom.” (p. 438)
“Many of these books emphasized Newton—and for understandable
reasons. Enlightenment thinkers saw this brilliant Englishman
as the great synthesizer of the Scientific Revolution, an
astute observer who rightly described the universe as ordered,
mechanical, material, and set into motion by God. From Newton,
they concluded that reason and nature were compatible: Nature
functioned logically and discernibly; therefore, what was
natural was also reasonable.” (p. 437)
“Building on the foundations of science, skepticism, and
criticism, Western intellectuals systematically
investigated the ethical, political, social, and economic
implications of science after the 1730s. For them, nature—
with its laws, order, simplicity, and rationality—served
as a guide for human thought and society. “The source of
man's unhappiness is his ignorance of Nature,” claimed
France's influential Baron d'Holbach (1723–1789). The
Marquis de Condorcet argued, “The time will therefore come
when the sun will shine only on free men who know no other
master but their reason” (see Document 14.3). These
optimistic intellectuals pushed for reform and change,
using critical and empirical reasoning to back up their
arguments. Specifically, they urged people to shrug off
the shackles of tradition and custom and to participate in
the accelerating progress of civilization.” (p. 439)
“Sometimes the philosophes' “crime” was promoting
toleration of religious minorities, whether Christian or
otherwise. Montesquieu and Voltaire, in France, were among
several who attacked discrimination against Jews, for
example. These views were particularly controversial
because religious tolerance—formal and informal—was not
the rule. Most governments maintained a state religion,
rooted in law and viewed as the custodian of received
views, that discriminated against nonmembers. For example,
Denmark barred Catholic priests from entering the country,
and the Catholic Inquisition remained active in Spain.”
(p. 442)

Ch. 14

SP-1 Explain the
emergence of civic
humanism and new
conceptions of political
authority during the
Renaissance, as well as
subsequent theories and
practices that stressed
the political importance
and rights of the
individual.

“The most important political thinkers of the
Enlightenment—Montesquieu and the Swiss-born writer JeanJacques Rousseau (1712–1778)—built on John Locke's work.
Locke had pleaded eloquently for the “natural rights”—
life, liberty, and property—of human beings. In his Second
Treatise on Civil Government (1690), Locke had argued that
to safeguard these rights, individuals agree to surrender
a certain amount of their sovereignty to government.
However, the powers of the government, whether it be
monarchical or popular, were strictly limited. No
government was allowed to violate the individual's right
to life, liberty, and property.” (p. 442)

Ch. 14

SP-4 Analyze how new
political and economic
theories from the 17th
century and the
Enlightenment challenged
absolutism and shaped
the development of
constitutional states,
parliamentary
governments, and the
concept of individual
rights.

“The philosophes thought long and hard about reforming
society. They wrote and argued about the relationship
between the individual and society and reevaluated the
functioning of traditional social institutions. Applying
their critical reasoning to fields from government to
education, they generated influential ideas for reform.”
(p. 442)

Ch. 14

SP-7 Explain the
emergence of
representative
government as an
alternative to
absolutism.

“In an ideal state, he argued, people entered into a
compact with one another, agreeing to surrender their
individual liberty, which was driven by self-interest, to
the whole society. In return, the individual gained
freedom by virtue of being part of the society's “general
will,” which was driven by the common good. “This means
nothing less than that [the individual] will be forced to
be free,” explained Rousseau. Although Rousseau never made
it clear just how the general will operated in practice,
he believed that the people themselves—rather than a
monarch or a parliamentary body—should make laws. His
controversial ideas would powerfully influence the
development of democratic theory over the next two
centuries.” (p. 442)

Ch. 14

SP-9 Analyze how various
movements for political
and social equality such as feminism,
anticolonialism, and
campaigns for
immigrants’ rights pressured governments
and redefined
citizenship.

“Other Enlightenment thinkers used similar arguments to
denounce slavery. Abbé Guillaume Raynal (1713–1796), an
outspoken and widely read critic of slavery, argued that
this institution and many other practices of European and
American colonists were irrational and inhumane. In the
name of natural rights, he called for a slave rebellion.
An article in the authoritative Encyclopedia asserted
similar views, declaring that all enslaved individuals
“have the right to be declared free.…” These arguments,
like the ideas of Beccaria and, in politics, of
Montesquieu and Rousseau, would resound again and again
through eighteenth-century Western society.” (p. 443)

Ch. 14

SP-11 Analyze how
religious and secular
institutions and groups
attempted to limit
monarchical power by
articulating theories of
resistance to
absolutism, and by
taking political action.

“These gatherings and interchanges spread the ideas of the
Enlightenment throughout society and enhanced the social
respectability of intellectuals. They also helped create a
common intellectual culture that crossed class lines and
political borders and that contributed to an informed body
of public opinion. People who participated in these
interchanges came to sense that they could freely express
ideas as well as debate political and social issues. By
the last quarter of the eighteenth century, Enlightenment
ideas could be heard even in the camps of the philosophes'
traditional opponents—the clergy, governmental officials,
and monarchs. As we will see, these ideas pushed some
monarchs to enact “enlightened” reforms and encouraged
many other people to demand revolutionary change.”
(p. 446)

Ch. 14

IS-6 Evaluate the causes
and consequences of
persistent tensions
between women's role and
status in the private
versus the public
sphere.

“According to Immanuel Kant, who spoke so optimistically
and eloquently about education and enlightenment,
“laborious learning or painful pondering, even if a woman
should greatly succeed in it, destroy the merits that are
proper to her sex.” The editors of the Encyclopedia also
ignored contributions from women, instead praising those
who remained at home. Some of Rousseau's writings were
particularly influential among women, primarily because
they glorified child rearing, maternalism, and emotional
life. Rousseau never suggested that women were independent
beings equal to men. For him, “Woman is made to please and
to be subjugated to man.” (p.445)

2.3.II. New public
venues and print media
popularized
Enlightenment ideas.
(INT-7) (OS-2) (OS-5)
(OS-6) (OS-8) (SP-10)
(SP-12) (IS-3) (IS-9)

Ch. 14

IS-9 Assess the extent
to which women
participated in and
benefited from the
shifting values of
European society from
the 15th century
onwards.

“As leaders, patrons, and intellectual contributors to
these gatherings, women played a particularly important
role in the Enlightenment. Independent, witty, powerful
women governed the potentially unruly meetings and
discussions by enforcing rules of polite conversation. One
of the most famous of these patrons was Madame MarieThérèse Geoffrin (1699–1777), a rich middle-class widow
who served as a model and mentor for other women leaders
of salons.” (p. 445)

Ch. 14,
15

INT-7 Analyze how
contact with nonEuropean peoples
increased European
social and cultural
diversity, and affected
attitudes toward race.

“The music, art, and literature of the elites were part of
a broader, cosmopolitan culture that spilled across
national boundaries. This culture manifested itself in
elaborate styles of dress, polished manners, and highly
structured conversation. French was its international
language. The growing popularity of travel and travel
literature added to the sense of a common European
cultural identity, at least among elites. Indeed, the
wealthy often considered the grand tour a necessary part
of education. Travelers on the tour stopped in main cities
to indulge in coffeehouses, storefront window displays,
public gardens, theaters, opera houses, and galleries.
They might also visit art dealers or public auctions to
purchase quality paintings. Family connections offered
them accommodations and introduced them to local society,
Enlightenment salons, or potential candidates for
marriage. The tour usually continued to historical ruins,
which featured revered models of Greek and Roman antiquity
that further strengthened the viewers' sense of a common
cultural identity.” (p. 478)

Ch. 14,
15

OS-2 Analyze how
religious reform in the
16th and 17th centuries,
the expansion of
printing, and the
emergence of civic
venues such s salons and
coffeehouses challenged
the control of the
church over the creation
and dissemination of
knowledge.

“Diderot's struggle to publish the Encyclopedia was part
of a wider conflict between the philosophes and the
church. Both sides spent much time and effort attacking
each other. In countries such as France and Italy, where
clerics were strongly entrenched in government, officials
censored the writings of the philosophes and threatened to
imprison or exile them.” (p. 441)

pp. 441-42, 444-48,
476-80

Ch. 14,
15

OS-5 Analyze how the
development of
Renaissance humanism,
the printing press, and
the scientific method
contributed to the
emergence of a new
theory of knowledge and
conception of the
universe.

Ch. 14,
15

OS-6 Explain how
European exploration and
colonization was
facilitated by the
development of the
scientific method and
led to a re-examination
of cultural norms.

Ch. 14,
15

OS-8 Explain the
emergence, spread, and
questioning of
scientific,
technological, and
positivist approaches to
addressing social
problems.
SP-10 Trace the ways in
which new technologies,
from the printing press
to the Internet, have
shaped the development
of civil society and
enhanced the role of
public opinion.

Ch. 14,
15

“No work better summarizes the philosophy of the
Enlightenment than the Encyclopedia, a collaborative
effort by many philosophes under the editorship of Denis
Diderot (1713–1774) and Jean Le Rond d'Alembert. In the
preface, the editors stated their aim: “to overturn the
barriers that reason never erected” and “contribute to the
certitude and progress of human knowledge.” The
Encyclopedia embodied the notion that reason alone could
be used to discover, understand, or clarify almost
anything. This massive work explored the complete spectrum
of knowledge, offering articles on subjects ranging from
music to machinery interpreted through the lens of the
philosophes' criticism and empiricism.” (p. 441)
“Other Enlightenment thinkers used similar arguments to
denounce slavery. Abbé Guillaume Raynal (1713–1796), an
outspoken and widely read critic of slavery, argued that
this institution and many other practices of European and
American colonists were irrational and inhumane. In the
name of natural rights, he called for a slave rebellion.
An article in the authoritative Encyclopedia asserted
similar views, declaring that all enslaved individuals
“have the right to be declared free.…” These arguments,
like the ideas of Beccaria and, in politics, of
Montesquieu and Rousseau, would resound again and again
through eighteenth-century Western society.” (p. 443)
“These optimistic intellectuals pushed for reform and
change, using critical and empirical reasoning to back up
their arguments. Specifically, they urged people to shrug
off the shackles of tradition and custom and to
participate in the accelerating progress of civilization.
The spark of reason would soon dispel ignorance and
enlighten all human understanding. Indeed, it was this
image that lent the Enlightenment its name.” (p. 441)
“They tended to extend, apply, or propagandize others'
ideas rather than initiate new concepts themselves. They
also wrote more plays, satires, histories, novels,
encyclopedia entries, and short pamphlets than formal
philosophical treatises. Finally, they considered
themselves part of a common intellectual culture, an
international “republic of letters” held together by
literature, correspondence, and private gatherings. In the
eyes of leading philosophes such as Jean Le Rond
d'Alembert (1717–1783), this republic of letters should
“establish the laws of philosophy and taste for the rest
of the nation.”” (p. 439)

Ch. 14,
15

SP-12 Assess the role of
civic institutions in
shaping the development
of representative and
democratic forms of
government.

“The son of a Parisian lawyer, Voltaire received a fine
classical education from the Jesuits and soon denounced
their religious doctrine. He became the idol of French
intellectuals while only in his 20s, and the enemy of many
others. He soon ran afoul of state authorities, who
imprisoned him in the Bastille for writing verses that
criticized the crown. Released, he became embroiled in a
dangerous conflict with a prominent nobleman and again
landed in the Bastille. By promising to leave the country,
he gained his freedom. In England, he encountered the
ideas of Newton and Locke and came to admire English
parliamentary government and the nation's religious
tolerance. As we saw, he popularized Newton's and Locke's
ideas and extolled the virtues of English society in his
writings.” (p. 439)

Ch. 14,
15

IS-3 Evaluate the role
of technology, from the
printing press to modern
transportation and
telecommunications, in
forming and transforming
society.

“A compelling story, complex and varied characters, and
realistic social situations formed the core of this new
literary form. Novels also conveyed current ideas,
manners, news, and information in witty and dramatic ways.
In several popular novels, the English writer Daniel Defoe
(1660–1731) wrote about individuals who planned ahead and
used their entrepreneurial skills to meet challenges. The
adventures of a character in a Defoe novel might take
place at home in England or on exotic islands, as in
Robinson Crusoe (1719). Similarly, Defoe's book Moll
Flanders (1722) tells of a woman of lower-class origins
who manages to navigate through all sorts of difficult
situations, from prisons to a position in high society, in
England and America.” (p. 476)

Ch. 14,
15

IS-9 Assess the extent
to which women
participated in and
benefited from the
shifting values of
European society from
the 15th century
onwards.

“As leaders, patrons, and intellectual contributors to
these gatherings, women played a particularly important
role in the Enlightenment. Independent, witty, powerful
women governed the potentially unruly meetings and
discussions by enforcing rules of polite conversation. One
of the most famous of these patrons was Madame MarieThérèse Geoffrin (1699–1777), a rich middle-class widow
who served as a model and mentor for other women leaders
of salons.” (p. 445)

2.3.III New political
and economic theories
challenged absolutism
and mercantilism. (INT6) (PP-1) (OS-7) (OS-9)
(SP-1) (SP-4) (SP-7)
(SP-11)

Ch. 14

INT-6 Assess the role of
overseas trade, labor,
and technology in making
Europe part of a global
economic network and in
encouraging the
development of new
economic theories and
state policies.

“If the functioning of the universe and politics could be
described by understandable, rational laws, why should the
same not hold true for economic activity? Several
Enlightenment thinkers turned their thoughts to this
question and attacked mercantilism, the system of
regulated national economics that still operated
throughout much of Europe. A group of French thinkers
known as Physiocrats, led by François Quesnay, personal
physician to Louis XV, began to teach that economics had
its own set of natural laws.” (p. 443)

Ch. 14

PP-1 Explain how and why
wealth generated from
new trading, financial,
and manufacturing
practices and
institutions created a
market and then a
consumer economy.

“This doctrine, which became known as laissez-faire
(noninterference), favored free trade and enterprise. In
France, the Physiocrats saw land and agriculture as the
main source of national wealth. Other economists would
build on their ideas and apply them to different
settings.” (p. 443)

Ch. 14

OS-7 Analyze how and to
what extent the
Enlightenment encouraged
Europeans to understand
human behavior, economic
activity, and politics
as governed by natural
laws.

“The philosophes thought long and hard about reforming
society. They wrote and argued about the relationship
between the individual and society and reevaluated the
functioning of traditional social institutions. Applying
their critical reasoning to fields from government to
education, they generated influential ideas for reform.”
(p. 442)

Ch. 14

OS-9 Explain how new
theories of government
and political ideologies
attempted to provide a
coherent explanation for
human behavior and the
extent to which they
adhered to or diverged
from traditional
explanations based on
religious beliefs.

“Sometimes the philosophes' “crime” was promoting
toleration of religious minorities, whether Christian or
otherwise. Montesquieu and Voltaire, in France, were among
several who attacked discrimination against Jews, for
example. These views were particularly controversial
because religious tolerance—formal and informal—was not
the rule. Most governments maintained a state religion,
rooted in law and viewed as the custodian of received
views that discriminated against nonmembers. For example,
Denmark barred Catholic priests from entering the country,
and the Catholic Inquisition remained active in Spain.”
(p. 442)

pp. 442-43

Ch. 14

SP-1 Explain the
emergence of civic
humanism and new
conceptions of political
authority during the
Renaissance, as well as
subsequent theories and
practices that stressed
the political importance
and rights of the
individual.

“The most important political thinkers of the
Enlightenment—Montesquieu and the Swiss-born writer JeanJacques Rousseau (1712–1778)—built on John Locke's work.
Locke had pleaded eloquently for the “natural rights”—
life, liberty, and property—of human beings. In his Second
Treatise on Civil Government (1690), Locke had argued that
to safeguard these rights, individuals agree to surrender
a certain amount of their sovereignty to government.
However, the powers of the government, whether it be
monarchical or popular, were strictly limited. No
government was allowed to violate the individual's right
to life, liberty, and property. If it did, the people who
set it up could and should overthrow it—something the
English had done in their Glorious Revolution, according
to Locke.” (p. 442)

Ch. 14

SP-4 Analyze how new
political and economic
theories from the 17th
century and the
Enlightenment challenged
absolutism and shaped
the development of
constitutional states,
parliamentary
governments, and the
concept of individual
rights.

“Not only did Montesquieu approve of Locke's doctrine of
limited sovereignty, but he specified how it could best be
secured—by a separation of powers and a system of checks
and balances. The alternative, he warned, was tyranny and
an end to liberty: “There would be an end to everything,
were the same man or the same body, whether of the nobles
or of the people, to exercise those three powers, that of
enacting laws, that of executing the public resolutions,
and of trying the causes of individuals.” This theory,
equally applicable to monarchies and to democracies,
became Montesquieu's greatest practical contribution to
political thought.” (p. 442)

Ch. 14

SP-7 Explain the
emergence of
representative
government as an
alternative to
absolutism.

“Although Rousseau never made it clear just how the
general will operated in practice, he believed that the
people themselves—rather than a monarch or a parliamentary
body—should make laws. His controversial ideas would
powerfully influence the development of democratic theory
over the next two centuries.” (p. 442)

Ch. 14

SP-11 Analyze how
religious and secular
institutions and groups
attempted to limit
monarchical power by
articulating theories of
resistance to
absolutism, and by
taking political action.

“The philosophes thought long and hard about reforming
society. They wrote and argued about the relationship
between the individual and society and reevaluated the
functioning of traditional social institutions. Applying
their critical reasoning to fields from government to
education, they generated influential ideas for reform.”
(p. 442)

2.3.IV. During the
Enlightenment, the
rational analysis of
religious practices led
to natural religion and
the demand for
religious toleration.
(OS-2) (OS-3) (OS-11)
(SP-3) (SP-9)

Ch. 14,
15, 16

OS-2 Analyze how
religious reform in the
16th and 17th centuries,
the expansion of
printing, and the
emergence of civic
venues such s salons and
coffeehouses challenged
the control of the
church over the creation
and dissemination of
knowledge.

“Smaller meetings in other French and foreign cities, from
Berlin to Philadelphia, paralleled the Parisian salon
meetings. Moreover, all these meetings went hand in hand
with an extensive international correspondence carried out
by participants. For some, letter writing, like good
conversation in the salons, was an art. People also read
and discussed Enlightenment ideas in local academies,
Freemason lodges, societies, libraries, and coffeehouses.
In addition, most municipalities had clubs where the
social and intellectual elites could mingle. Even
bookstores, where people could purchase books or pay small
fees to read recent works, became hotbeds of Enlightenment
ideas.“ (p. 446)

Ch. 14,
15, 16

OS-3 Explain how
political revolution and
war from the 17th
century on altered the
role of the church in
political and
intellectual life and
the response of
religious authorities
and intellectuals to
such challenges.

“Sometimes the philosophes' “crime” was promoting
toleration of religious minorities, whether Christian or
otherwise. Montesquieu and Voltaire, in France, were among
several who attacked discrimination against Jews, for
example. These views were particularly controversial
because religious tolerance—formal and informal—was not
the rule. Most governments maintained a state religion,
rooted in law and viewed as the custodian of received
views that discriminated against nonmembers. For example,
Denmark barred Catholic priests from entering the country,
and the Catholic Inquisition remained active in Spain.”
(p. 442)

Ch. 14,
15, 16

OS-11 Explain how and
why religion
increasingly shifted
from a matter of public
concern to one of
private belief over the
course of European
history.

“Frederick made some attempts at “enlightened” reforms.
For example, he initiated codification of the laws,
abolished torture, and ended most capital punishment.
Believing that “all religions, if one examines them, are
founded on superstitious systems, more or less absurd,” he
proclaimed religious toleration.” (p. 469)

Ch. 14,
15, 16

SP-3 Trace the changing
relationship between
states and
ecclesiastical authority
and the emergence of the
principle of religious
toleration.

“Viewing his rule as a moral and holy calling and claiming
that “the welfare of my subjects is my passion,” Joseph
issued thousands of decrees. Unfortunately, he lacked the
practical sense of Frederick the Great. He did change laws
that had previously limited freedom of the press and
religion (including Judaism). He also restricted the death
penalty, promoted education, and enacted and tried to
enforce equality before the law.” (p. 469)

pp. 441-46, 469, 507

2.3.V. The arts moved
from the celebration of
religious themes and
royal power to an
emphasis on private
life and the public
good. (PP-1) (OS-10)
(SP-1)
pp. 342-44, 378-79,
400, 421-22, 442, 47680, 504, 540, 556

Ch. 14,
15, 16

SP-9 Analyze how various
movements for political
and social equality such as feminism,
anticolonialism, and
campaigns for
immigrants’ rights pressured governments
and redefined
citizenship.

“The Civil Code of 1804 (the Napoleonic Code), for
example, generally affirmed the Enlightenment-inspired
legal reforms that the early French revolutionaries had
sought. Progressives throughout Europe and even overseas
would embrace this law code. For men, the code guaranteed
legal equality, careers open to talent, and paternal
authority over women, children, and property. In
particular, it catered to middle-class employers by
forbidding strikes and trade unions. At the same time, the
code rejected many of the rights and liberties gained in
1789 as well as the more radical measures enacted after
1792. For women, the code represented a clear defeat.
Rather than granting them legal or political equality, it
gave power over property and the family to men and left
married women legally and economically dependent on their
husbands. The code also severely restricted the right to
divorce, particularly for women. These measures reflected
Napoleon's belief that women belonged in the home and that
their concerns should center on domestic life.” (p. 507)

Ch.
12,
14,
16,
18

11,
13,
15,
17,

PP-1 Explain how and why
wealth generated from
new trading, financial,
and manufacturing
practices and
institutions created a
market and then a
consumer economy.

“The wealthy middle classes treated themselves well also.
For example, they commissioned paintings that depicted
their unique way of life. The Dutch artist Jan Vermeer
(see Chapter 12) was one of several whose talents
flourished in the free Dutch environment. Even more
celebrated was the Dutch artist Rembrandt van Rijn (1606–
1669), whose brilliant use of light and forceful
expressiveness made him among the greatest of western
European painters.” (p. 421)

Ch.
12,
14,
16,
18

11,
13,
15,
17,

OS-10 Analyze the means
by which individualism,
subjectivity, and
emotion came to be
considered a valid
source of knowledge.

“Romanticism reflected a new recognition that human beings
were complex, emotional, and only sometimes rational
creatures. In a civilization that was growing ever more
scientific, materialistic, industrial, and urban,
romanticism became a counterweight for the human
experience. It stood against eighteenth-century classicism
and the Enlightenment and the ideals of reason and order
that so characterized those eras. Instead, romanticism
emphasized individual freedom and spontaneity. The origins
of romanticism can be traced back to Jean-Jacques
Rousseau“ (p. 556)

Ch.
12,
14,
16,
18

2.3.VI. While
Enlightenment values
dominated the world of
European ideas, they
were challenged by the
revival of public
sentiment and feeling.
(OS-7) (OS-10) (OS-12)

11,
13,
15,
17,

SP-1 Explain the
emergence of civic
humanism and new
conceptions of political
authority during the
Renaissance, as well as
subsequent theories and
practices that stressed
the political importance
and rights of the
individual.

“The most important political thinkers of the
Enlightenment—Montesquieu and the Swiss-born writer JeanJacques Rousseau (1712–1778)—built on John Locke's work.
Locke had pleaded eloquently for the “natural rights”—
life, liberty, and property—of human beings. In his Second
Treatise on Civil Government (1690), Locke had argued that
to safeguard these rights, individuals agree to surrender
a certain amount of their sovereignty to government.
However, the powers of the government, whether it be
monarchical or popular, were strictly limited. No
government was allowed to violate the individual's right
to life, liberty, and property. If it did, the people who
set it up could and should overthrow it—something the
English had done in their Glorious Revolution, according
to Locke.” (p. 442)

Ch. 14,
15, 18,
20

OS-7 Analyze how and to
what extent the
Enlightenment encouraged
Europeans to understand
human behavior, economic
activity, and politics
as governed by natural
laws.

“Over time, liberalism evolved and developed several
variations. The English philosopher Jeremy Bentham (1748–
1832) and his followers advocated a kind of liberalism
that became particularly influential in Britain. Known as
utilitarianism, it held that all activities and policies
should be judged by the standard of usefulness. “Nature
has placed mankind under the governance of two sovereign
masters, pain and pleasure,” explained Bentham. What was
useful, the utilitarians decreed, was what created more
pleasure than pain; the best laws and policies were
therefore those that promoted “the greatest good for the
greatest number” of people. Bentham's utilitarians fought
for more governmental intervention in economic and social
affairs than other liberals.” (p. 553)

Ch. 14,
15, 18,
20

SP-10 Trace the ways in
which new technologies,
from the printing press
to the Internet, have
shaped the development
of civil society and
enhanced the role of
public opinion.

“Over time, the richest among the bourgeoisie might manage
to gain entrance into the aristocracy. Yet even if they
could not get into the courts, estates, and homes of the
aristocracy, the bourgeoisie developed a public culture of
their own. They educated their children at universities
and attended public theaters, music halls, and galleries.
They filled tea rooms, coffeehouses, literary societies,
and clubs and devoured newspapers, journals, and books
written especially for them. Over time, they acquired
their own sense of identity, as well as an impatience when
further opportunities to rise in society were denied
them.” (p. 476)

pp. 444, 476-81, 55359, 598-99

Ch. 14,
15, 18,
20

SP-12 Assess the role of
civic institutions in
shaping the development
of representative and
democratic forms of
government.

“France became an early source of nationalist sentiments.
There a sense of membership in the state became especially
important when the Revolution transformed the kingdom into
a nation. Popular sovereignty, wider political
participation, and the abolition of old provincial
boundary lines gave the French a feeling of solidarity
among themselves and with the national government.
Universal conscription into the revolutionary armies added
to feelings of fraternity in a righteous cause and helped
make those armies strong. Powerful new symbols, such as
the tricolor flag, stood for national unity and
willingness to sacrifice for the sake of the nation.”
(p. 553)

Key Concept 2.4: The experiences of everyday life were shaped by demographic, environmental, medical, and technological
changes.
2.4.I. In the 17th
Ch. 15,
PP-2 Identify the
“As these new economic and social forces began to alter
century, small
17
changes in agricultural
traditional ways of life, Europe's population jumped from
landholdings, lowproduction and evaluate
approximately 110 million in 1700 to 190 million in 1800.
productivity
their impact on economic Figure 15.11 reveals the population growth throughout most
agricultural practices,
growth and the standard
of Europe during the eighteenth century. Relatively large
poor transportation,
of living in
populations help explain the strength of three major
and adverse weather
preindustrial Europe.
powers—England (along with Ireland), France, and Russia
limited and disrupted
(note that much of Russia's increased population came from
the food supply,
territorial expansion). Earlier marriages, more and better
causing periodic
food, and fewer plagues raised the birthrate and lowered
famines. By the 18th
the death rate. Agricultural and commercial prosperity,
century, Europeans
along with improvements in the transportation of food,
began to escape from
reduced the number and severity of famines in many areas.
the Malthusian
In particular, the widespread cultivation of the potato
imbalance between
during the second half of the eighteenth century made this
population and the food
cheap, nutritious food available to millions. A spate of
supply, resulting in
good weather helped to improve harvests. In some areas,
steady population
new urban sanitation practices—cleaning wells, draining
growth. (PP-2) (PP-7)
swampy areas, and burying refuse—probably improved health
as well.” (p. 474)
pp. 471-74, 522, 536-39

2.4.II. The consumer
revolution of the 18th
century was shaped by a
new concern for
privacy, encouraged the
purchase of new goods
for homes, and created
new venues for leisure
activities. (PP-1) (IS4) (IS-9)
pp. 421-22, 539-42,
635-37

Ch. 15,
17

PP-7 Explain how
environmental
conditions, the
Agricultural Revolution,
and industrialization
contributed to
demographic changes, the
organization of
manufacturing, and
alterations in the
family economy.

“The spreading agricultural revolution became one force
pushing, forcing, or freeing people to work more in
nonagricultural jobs. When families lost their selfsufficient farms, they had to find new sources of income
to supplement the meager day-labor wages their landowning
employers paid them. Manufacturing seemed to offer a
solution. Growing commerce, particularly overseas trade,
had heightened demand for manufactured goods—and thus
workers to produce them. Traditionally, well-paid urban
artisans had done this sort of work. Now, with demand high
and rural workers available by the thousands, merchants
turned to the countryside to increase production and take
advantage of the cheap labor.” (p. 472)

Ch. 13,
17, 21

PP-1 Explain how and why
wealth generated from
new trading, financial,
and manufacturing
practices and
institutions created a
market and then a
consumer economy.

“The wealthy middle classes treated themselves well also.
For example, they commissioned paintings that depicted
their unique way of life. The Dutch artist Jan Vermeer
(see Chapter 12) was one of several whose talents
flourished in the free Dutch environment. Even more
celebrated was the Dutch artist Rembrandt van Rijn (1606–
1669), whose brilliant use of light and forceful
expressiveness made him among the greatest of western
European painters.” (p. 421)

Ch. 13,
17, 21

IS-4 Analyze how and why
the nature and role of
the family has changed
over time.

“The new middle-class family was smaller and more child
centered than before. Europeans were choosing to limit the
size of their families, and by mid-century this preference
led to declining rates of population growth. Women gave
birth to fewer children—two or three rather than the five
or six of an earlier era—and more infants than ever
survived the first, riskiest years of life. Unlike workers
and peasants, middle-class parents did not have to view
their children as economic assets—as hands to work the
fields, help with the crafts, or labor in the factories.
Wealthier Children urban parents could afford to raise
perhaps just two or three children as fulfilling products
of a good home. More than ever, children came to be seen
as innocent, impressionable, vulnerable persons who should
be separated from the corrupting influences of adult
society. Mothers and fathers began investing more time,
effort, and other resources in child rearing.” (p.540)

2.4.III. By the 18th
century, family and
private life reflected
new demographic
patterns and the
effects of the
Commercial Revolution.
(PP-7) (IS-4) (IS-9)

Ch. 13,
17, 21

IS-9 Assess the extent
to which women
participated in and
benefited from the
shifting values of
European society from
the 15th century
onwards.

Ch. 15,
17, 21,
23

PP-7 Explain how
environmental
conditions, the
Agricultural Revolution,
and industrialization
contributed to
demographic changes, the
organization of
manufacturing, and
alterations in the
family economy.

Ch. 15,
17, 21,
23

IS-4 Analyze how and why
the nature and role of
the family has changed
over time.

pp. 475, 539-42, 63539, 692

“In some ways, a middle-class woman's domestic sphere
extended outside the home. She might manage the family's
social life, for example, or lead in religious matters. If
she had the time and means, she might also participate in
philanthropic activities, social movements such as
temperance or the abolition of slavery, and certain
cultural events—but only as long as these activities added
to her image as virtuous, dutiful, maternal, supportive,
and sensitive. These activities put women in a position of
power as representatives of the family in religious,
social, and cultural matters and often gave them the last
word on such matters within the family. Involvement in
politics was out of the question for most women.” (p. 541)
“With the rise of industrialization and urban life, the roles
of middle-class husbands and wives grew more and more
separate. In the seventeenth and eighteenth centuries, most
middle-class families had worked together as one economic
unit—sharing the responsibilities of running a shop or
business and living near their place of work in back rooms,
upstairs, or next door. During the nineteenth century, the
tasks assigned to men and women, and the private world of home
and the public place of paid work, became increasingly
distinct. As the locus of work shifted from the home to the
factory, store, or office, women lost their traditional
employments that contributed to the family economy. Paid
employees working outside the home now occupied the role
previously played by women who had run thriving family
businesses. The new economic growth also allowed middle-class
families to afford the homes, servants, and leisure previously
reserved for the elite.” (p. 540)
“The new middle-class family was smaller and more child
centered than before. Europeans were choosing to limit the
size of their families, and by mid-century this preference
led to declining rates of population growth. Women gave
birth to fewer children—two or three rather than the five
or six of an earlier era—and more infants than ever
survived the first, riskiest years of life. Unlike workers
and peasants, middle-class parents did not have to view
their children as economic assets—as hands to work the
fields, help with the crafts, or labor in the factories.
Wealthier Children urban parents could afford to raise
perhaps just two or three children as fulfilling products
of a good home. More than ever, children came to be seen
as innocent, impressionable, vulnerable persons who should
be separated from the corrupting influences of adult
society. Mothers and fathers began investing more time,
effort, and other resources in child rearing.” (p.540)

2.4.IV. Cities offered
economic opportunities,
which attracted
increasing migration
from rural areas,
transforming urban life
and creating challenges
for the new urbanites
and their families.
(PP-2) (PP-6) (PP-9)
(PP-13) (IS-2)
pp. 471-72, 474-75,
522, 534-39, 625, 630,
765

Ch. 15,
17, 21,
23

IS-9 Assess the extent
to which women
participated in and
benefited from the
shifting values of
European society from
the 15th century
onwards.

“As the locus of work shifted from the home to the
factory, store, or office, women lost their traditional
employments that contributed to the family economy. Paid
employees working outside the home now occupied the role
previously played by women who had run thriving family
businesses. The new economic growth also allowed middleclass families to afford the homes, servants, and leisure
previously reserved for the elite. Eventually, the ability
of middle-class women to devote more time to their homes
and families without having to do paid work, and to hire
servants to lighten domestic burdens, became symbols of
social success. The home became women's sphere, and within
the home, child rearing began requiring far more maternal
attention than ever. As the task of raising children and
socializing them with the values and training needed for
success expanded, so did the responsibilities of
motherhood. Becoming “rational mothers,” fully able to
meet the new demands of child rearing, turned into a
revered duty.” (p. 540)

Ch. 15,
17, 21,
25

PP-2 Identify the
changes in agricultural
production and evaluate
their impact on economic
growth and the standard
of living in
preindustrial Europe.

“As these new economic and social forces began to alter
traditional ways of life, Europe's population jumped from
approximately 110 million in 1700 to 190 million in 1800.
Figure 15.11 reveals the population growth throughout most
of Europe during the eighteenth century. Relatively large
populations help explain the strength of three major
powers—England (along with Ireland), France, and Russia
(note that much of Russia's increased population came from
territorial expansion). Earlier marriages, more and better
food, and fewer plagues raised the birthrate and lowered
the death rate. Agricultural and commercial prosperity,
along with improvements in the transportation of food,
reduced the number and severity of famines in many areas.
In particular, the widespread cultivation of the potato
during the second half of the eighteenth century made this
cheap, nutritious food available to millions. A spate of
good weather helped to improve harvests. In some areas,
new urban sanitation practices—cleaning wells, draining
swampy areas, and burying refuse—probably improved health
as well.” (p. 474)

Ch. 15,
17, 21,
25

PP-6 Analyze how
expanding commerce and
industrialization from
the 16th through the
19th centuries led to
the growth of cities and
changes in the social
structure, most notably
a shift from a landed to
a commercial elite.

“Moreover, these well-to-do, enterprising landowners could
use their profits to invest in the many business and
commercial opportunities becoming available. By 1850, the
majority of Britain's population no longer raised food or
lived in the countryside. Most lived and worked in cities
and factory towns. Whether people were better off in these
urban centers is a question we will turn to later. For
now, the stage was set for Britain's industrial
revolution.” (p. 522)

Ch. 15,
17, 21,
25

PP-9 Assess how peasants
across Europe were
affected by and
responded to the
policies of landlords,
increased taxation, and
the price revolution in
the early modern period.

“In bad times, food riots and tax revolts broke out in
cities and rural areas across Europe. A rise in the price
of grain often sparked attacks on merchants, granaries,
and convoys of grain slated for armies. People turned on
officials as well, blaming them for not keeping grain
prices affordable or for allowing food to be shipped out
to higher bidders elsewhere. Crime increased and more
people slept along the sides of rural roads and city
streets. Crowds of mothers pushed into foundling
hospitals, desperate to leave children they could not care
for. Some foundling hospitals established lotteries to
determine which children they could afford to take in.”
(p. 475)

Ch. 15,
17, 21,
25

PP-13 Analyze how cities
and states have
attempted to address the
problems brought about
by economic
modernization, such as
poverty and famine,
through regulating
morals, policing
marginal populations,
and improving public
health.

“This deepening of poverty put a huge strain on
traditional systems for aiding the poor, such as through
the church or private charity. Some people were reduced to
begging and to teaching their children this dubious art.
Some authorities sympathized; others turned a blind eye.
As one French official put it, “Beggary is the
apprenticeship of crime; it begins by creating a love of
idleness … in this state the beggar does not long resist
the temptation to steal.” A few countries devised
legislation, such as the English Poor Laws, that required
the impoverished to work on public projects or in
workhouses. Officials used these sorts of laws more to
control and discipline the poor than to help them. Often
the same institution served as a workshop for the
unfortunate, a hospital, and a prison. True, the poor had
always suffered. Now, however, the population boom pushed
their numbers to overwhelming new heights.” (p. 475)

Ch. 15,
17, 21,
25

IS-2 Explain how the
growth of commerce and
changes in manufacturing
challenged the dominance
of corporate groups and
traditional estates.

“Growing commerce, particularly overseas trade, had
heightened demand for manufactured goods—and thus workers
to produce them. Traditionally, well-paid urban artisans
had done this sort of work. Now, with demand high and
rural workers available by the thousands, merchants turned
to the countryside to increase production and take
advantage of the cheap labor. Moreover, by shifting more
production itself to the countryside, merchants avoided
urban guild regulations that historically had controlled
wages and the quantity and quality of goods.” (p. 472)
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Key Concept 3.1: The Industrial Revolution spread from Great Britain to the continent, where the
state played a greater role in promoting industry.
3.1.I Great Britain
established its
industrial dominance
through the
mechanization of
textile production,
iron and steel
production, and new
transportation
systems. (PP-1) (PP3) (SP-5)

Ch. 17

PP-1 Explain how and
why wealth generated
from new trading,
financial, and
manufacturing
practices and
institutions created a
market and then a
consumer economy.

“Commerce also helps explain why Britain industrialized first.
During the sixteenth and seventeenth centuries, commercial
activity in England intensified along with English sea power
and overseas holdings. In the eighteenth century, Britain
became Europe's leading commercial and colonial power (see
Chapter 15). Britain's economy efficiently turned out goods
for export, and the island nation enjoyed considerable access
to expanding markets—both internal, from its rapidly growing
and relatively wealthy population, and external, from its
colonies and established commercial connections.” (p. 519)

Ch. 17

PP-3 Explain how
geographic, economic,
social, and political
factors affected the
pace, nature, and
timing of
industrialization in
western and eastern
Europe.

“Most of southern, central, and eastern Europe, however,
remained virtually untouched by industrial development.
Lacking well-placed resources, efficient transportation,
mobile workforces, commercialized agriculture, and capital for
investment, these regions retained their traditional and rural
character. The vast majority of people in these areas remained
in the countryside tied to subsistence farms or, especially in
the east, large agricultural estates. Small villages rather
than booming cities were the rule. Wealthy urban elites might
purchase manufactured goods from industrial regions to the
west, but their own countries could not produce them in the
same way. Governments and perhaps a few ambitious and wealthy
individuals sometimes imported the latest machines and built a
few railroad lines, but these signs of industrialization
primarily had symbolic or military value. Relying on old
methods of production, merchants in these lands had trouble
selling their manufactured goods in international markets.
Nations, such as Spain and Russia, that once exported cloth
saw their sales dry up in the face of British textiles.”
(p. 529)

pp. 518-29

3.1.II. Following the
British example,
industrialization
took root in
continental Europe,
sometimes with state
sponsorship. (PP-1)
(PP-3) (SP-5) (IS-3)
pp. 528-30, 562, 569,
591-93

Ch. 17

SP-5 Assess the role
of colonization, the
Industrial Revolution,
total warfare, and
economic depressions
in altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“Britain was long free of internal tariff barriers, had a
uniform and stable monetary system, and—since the Glorious
Revolution of 1688 (see Chapter 13)—had a government that
sympathized with business interests. All this encouraged
wealthy individuals and families to risk money on commerce and
industry. Therefore, inventors, innovators, and those who saw
an opportunity could more easily find the means to start an
industrial enterprise in Britain than elsewhere in Europe.”
(p. 521)

Ch. 17,
18, 19

PP-1 Explain how and
why wealth generated
from new trading,
financial, and
manufacturing
practices and
institutions created a
market and then a
consumer economy.

“As Map 17.2 indicates, by 1850 large industrial centers had
arisen in Belgium, France, and those areas of northern Germany
bounded by the 1834 Zollverein (a customs union that
eliminated tariffs between independent German states). Other
regions, particularly around Milan in northern Italy and in
the northeastern United States, had also begun to
industrialize.” (p. 529)

Ch. 17,
18, 19

PP-3 Explain how
geographic, economic,
social, and political
factors affected the
pace, nature, and
timing of
industrialization in
western and eastern
Europe.

“Most of southern, central, and eastern Europe, however,
remained virtually untouched by industrial development.
Lacking well-placed resources, efficient transportation,
mobile workforces, commercialized agriculture, and capital for
investment, these regions retained their traditional and rural
character. The vast majority of people in these areas remained
in the countryside tied to subsistence farms or, especially in
the east, large agricultural estates. Small villages rather
than booming cities were the rule. Wealthy urban elites might
purchase manufactured goods from industrial regions to the
west, but their own countries could not produce them in the
same way. Governments and perhaps a few ambitious and wealthy
individuals sometimes imported the latest machines and built a
few railroad lines, but these signs of industrialization
primarily had symbolic or military value. Relying on old
methods of production, merchants in these lands had trouble
selling their manufactured goods in international markets.
Nations, such as Spain and Russia, that once exported cloth
saw their sales dry up in the face of British textiles.”
(p. 529)

3.1.III. During the
Second Industrial
Revolution (c. 18701914), more areas of
Europe experienced
industrial activity,
and industrial
processes increased
in scale and
complexity. (INT-4)
(INT-6) (PP-1) (PP-3)
(PP-4) (PP-7) (SP-5)
(SP-10) (IS-3)
pp. 626-30

Ch. 17,
18, 19

SP-5 Assess the role
of colonization, the
Industrial Revolution,
total warfare, and
economic depressions
in altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“After 1830, industrialization spread to certain regions,
especially Belgium, northeastern France, the northern German
states, and northwestern Italy (see Figure 17.7). These areas
had plenty of urban laborers, deposits of iron and coal, and
developed transportation facilities. Envious of British
wealth, pressured by British competition, and recognizing the
military potential of cheap iron and rail transportation,
continental governments took a more active role in supporting
industrialization than British rulers had. They enacted
tariffs to protect their manufacturers from British goods, and
they subsidized new industries. Railroads, partially financed
by governments and foreign capital, led rather than followed
the advent of other industries, widening markets and creating
demand for coal and iron.” (p. 528)

Ch. 17,
18, 19

IS-3 Evaluate the role
of technology, from
the printing press to
modern transportation
and
telecommunications, in
forming and
transforming society.

“As wealth increased and people moved away from subsistence
farming toward the burgeoning urban centers, the demand for
manufactured goods reached unheard-of levels. Inventors and
entrepreneurs rushed to fill this demand, dreaming up new
machines and designing novel manufacturing methods. The
machines, gaining complexity almost every year, seemed like
mechanical wonders. The methods of production transformed the
workplace. Coal and steam provided all the power necessary to
make these machines and production methods work. Manufactured
goods poured forth, available to all with the money to
purchase them.” (p. 521)

Ch. 21

INT-4 Explain how
scientific and
intellectual advances
-resulting in more
effective
navigational,
cartographic, and
military technologyfacilitated European
interaction with other
parts of the world.

“By 1914, millions traveled enormous distances each year. Even
in China, Turkey, and Brazil, trains chugged along, hauling
people for astonishing stretches. This was the greatest era of
railroad building in history, and with the railroads came
hundreds of bridges and long tunnels. At the same time, huge
steamships with steel hulls, turbine engines, and screw
propellers replaced sailing ships. The opening of the Suez
Canal (between the Mediterranean Sea and the Indian Ocean) in
1869 and the Panama Canal (between the Atlantic and Pacific
oceans) in 1914 cut thousands of miles off long sea voyages
and brought the Western and non-Western worlds into closer
contact.” (p. 627)

Ch. 21

INT-6 Assess the role
of overseas trade,
labor, and technology
in making Europe part
of a global economic
network and in
encouraging the
development of new
economic theories and
state policies.

Ch. 21

PP-1 Explain how and
why wealth generated
from new trading,
financial, and
manufacturing
practices and
institutions created a
market and then a
consumer economy.

Ch. 21

PP-3 Explain how
geographic, economic,
social, and political
factors affected the
pace, nature, and
timing of
industrialization in
western and eastern
Europe.

Ch. 21

PP-4 Explain how the
development of new
technologies and
industries-as well as
new means of
communication,
marketing, and
transportation contributed to
standards of living and
quality of life in the
19th and 20th
centuries.

“Capitalists now raised money by organizing corporations and
selling shares of stock—partial ownership—to investors.
Governments helped out by passing laws that limited
stockholders' risk to only the money they invested. Luck
helped, too, for the discovery of gold in California and
Australia in the 1850s and 1860s, and in Alaska and South
Africa later in the century, increased the supply of money.
This was big business, and it was controlled by large banks
and wealthy executives. These executives functioned much as
heads of state, conferring with boards of directors and lesser
executives.” (p. 627)
“In this new world of business, the big and strong often
destroyed the small and weak. Corporations combined into
gigantic, monopolistic trusts (called “cartels” in Germany)
that commanded markets, prices, and wages. Rockefeller's
Standard Oil trust in the United States and the I. G. Farben
chemical cartel in Germany are examples of the spectacular
business successes of the age. By 1914, big business
controlled a large share of industrial production in the West.
In Japan, too, which adapted quickly to Western
industrialization, five giant corporations dominated threequarters of that nation's industry.” (p.628)
“In this intense economic struggle, some people flourished,
others fell behind, and many worried about their future.
Cycles of prosperity and recession made economic life
precarious. New economic powers such as Germany and the United
States rose to challenge and sometimes surpass mighty Great
Britain, which failed to invest sufficiently in new processes
and marketing techniques. Industrialization spread unevenly
east to Russia—St. Petersburg alone would sprout more than
nine hundred factories by 1914. Areas in southern and eastern
Europe that held on to old ways of making a living fell
further behind, although even in these poorer regions
industrialization gained some footholds.” (p. 628)
“After 1870, new inventions, manufacturing processes, and
methods for getting products to market and selling them
rendered the earlier milestones of industrialization out-ofdate. Science, technology, and industry marched hand in hand.
Large-scale factories dwarfed the textile mills and iron
foundries of the early industrial era, and huge department
stores displayed endless goods to entice consumers. For the
first time in history, people began to expect continuing
economic growth. According to some historians, these
developments created a “second industrial revolution.” (p.
626)

Ch. 21

PP-7 Explain how
environmental
conditions, the
Agricultural
Revolution, and
industrialization
contributed to
demographic changes,
the organization of
manufacturing, and
alterations in the
family economy.

“Those hard times visited some more than others, and here the
old pattern held true. The middle classes benefited more than
the working classes, skilled workers more than unskilled, and
owners of large farms more than agricultural laborers. Nor did
the new wealth end misery for those at the bottom of the
socioeconomic ladder. Many people remained mired in poverty.
Among workers, few could expect to retire without sinking into
dependence or impoverishment, let alone ease into the dream of
a comfortable cottage with a small garden. The gaps between
rich and poor were all too apparent. The upper 20 percent of
the population generally received more of a nation's income
than the remaining 80 percent. Every day the urban poor could
see but not afford the fine apartments, carriages, and clothes
of the wealthy.” (p. 629)

Ch. 21

SP-5 Assess the role
of colonization, the
Industrial Revolution,
total warfare, and
economic depressions
in altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“These telephone companies, railroads, shipping lines, steel
mills, chemical plants, and new factories became too large for
all but a very few individuals to finance. Capitalists now
raised money by organizing corporations and selling shares of
stock—partial ownership—to investors. Governments helped out
by passing laws that limited stockholders' risk to only the
money they invested.” (p. 627)

Ch. 21

SP-10 Trace the ways
in which new
technologies, from the
printing press to the
Internet, have shaped
the development of
civil society and
enhanced the role of
public opinion.

““Steam and electricity have conquered time and space to a
greater extent during the last sixty years than all the
preceding six hundred years,” gushed a special issue of The
Illustrated London News in 1897. Yet in 1850, most people knew
little about the industrial revolution. Outside Britain and a
few limited areas in the West, more people still lived in the
countryside than in the cities, and more worked at home or in
home workshops than in factories. Most had never set foot in a
railway car. Even in the cities, people probably made their
living much as their parents had—as helpers in shops,
domestics, artisans, merchants, and day laborers. By 1914,
this scenario had changed so drastically that even Britain had
been left behind.” (p. 626)

Ch. 21

IS-3 Evaluate the role
of technology, from
the printing press to
modern transportation
and
telecommunications, in
forming and
transforming society.

“With all the new technology, manufacturers habitually churned
out more products than they could sell. So, merchants found
new ways to create customer demand. Grandiose department
stores, such as the Bon Marché in Paris and Bocconi's in
Milan, rose up in major cities across the West. The stores
displayed a dazzling array of enticing goods—ready-made
clothes, furniture, rugs, umbrellas, stationery, toilet paper—
a cornucopia of foreign and domestic temptations. Prices were
fixed and aimed at the middle classes, but even members of the
working class might afford some items.” (p. 628)

Key Concept 3.2: The experiences of everyday life were shaped by industrialization, depending on the level of industrial
development in a particular location.
3.2.I.
Ch. 17,
PP-6 Analyze how
Industrialization
20, 21
expanding commerce and
“Well below this upper crust, the “solid” bourgeoisie held the
promoted the
industrialization from
better jobs, lived in the finer apartments, dined at
development of new
the 16th through the
fashionable restaurants, and commanded at least one good
classes in the
19th centuries led to
servant. These were the families of small factory owners,
industrial regions of
the growth of cities
merchants, managers, doctors, druggists, local bankers,
Europe. (PP-6) (IS-2)
and changes in the
lawyers, professors, and architects who earned and spent more
(IS-5) (IS-7)
social structure, most
money than most. Worried about competitors from below, many
notably a shift from a
middle-class men established “professional” associations
pp. 528-34, 602, 630landed to a commercial
designed to keep standards up and rivals down.” (p. 631)
35
elite.

Ch. 17,
20, 21

IS-2 Explain how the
growth of commerce and
changes in
manufacturing
challenged the
dominance of corporate
groups and traditional
estates.

“At the top of the urban social order was a small, elite class
of wealthy aristocrats and the richest of the bourgeoisie—the
millionaire factory owners, merchants, and bankers. Amounting
to less than 1 percent of the population, these people
socialized together, turned to each other for help, and
intermarried. Through strategic matchmaking, new wealth from
the daughter or son of an American captain of industry or
banker might enable an aristocratic family to maintain its
position. More often, however, aristocrats kept their
positions by making shrewd investments, serving governments,
holding on to top spots in the military and diplomatic corps,
and wisely managing their lands and businesses. They, along
with members entering their ranks, had prestige but not the
formal privileges that their eighteenth-century predecessors
had enjoyed.” (p. 631)

3.2.II. Europe
experienced rapid
population growth and
urbanization, leading
to social
dislocations. (PP-6)
(PP-7) (PP-13)

Ch. 17,
20, 21

IS-5 Explain why and
how class emerged as a
basis for identity and
led to conflict in the
19th and 20th
centuries.

“Unlike the elites and the middle classes, the working classes
lived on crowded side streets, the poorer east side of cities
such as London or Paris, or the edge of town where land and
rents were cheaper. Though better off than before 1850, they
still faced the threat of job loss, which could send them into
poverty in an instant. Even employed workers struggled to make
ends meet.” (p. 633)

Ch. 17,
20, 21

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to
society.

“Who were these people filling the cities of the West? How did
they make their way in life, so far away from the land and
surrounded by industrial advances and new wealth? Part of the
answer is revealed in Figure 21.4, a mid-century engraving of
a typical Parisian apartment house. At this time, the city's
various social classes still lived in close proximity but in
different conditions. The drawing portrays the wealthy
bourgeoisie living on the first (American second) floor in
luxurious comfort; above them lives a bourgeois family of
lesser means. The lower classes and aspiring artists—dancing
and drinking instead of working, having too many children, and
being unable to pay their bills—live on the bottom and upper
floors in increasing poverty, thanks to their imprudence.”
(p. 630)

Ch. 15,
17, 21

PP-6 Analyze how
expanding commerce and
industrialization from
the 16th through the
19th centuries led to
the growth of cities
and changes in the
social structure, most
notably a shift from a
landed to a commercial
elite.
PP-7 Explain how
environmental
conditions, the
Agricultural
Revolution, and
industrialization
contributed to
demographic changes,
the organization of
manufacturing, and
alterations in the
family economy.

“By 1850, things had changed dramatically. Over half of
Britain's population, which had more than doubled during the
period, now lived in cities. Cotton factories churned out
hundreds of millions of yards of cloth that were sold
throughout the world every year and were driving those who
still made cloth the old way out of business. New mines,
machines, and production techniques made vast quantities of
iron cheap to produce, easy to work, and available everywhere.
Railroads carried people and merchandise to their destinations
quickly, inexpensively, and reliably.” (p. 519)

pp. 471-72, 474, 519522, 530-36, 539,
630-35
Ch. 15,
17, 21

“An expanding population and a particularly large and mobile
force of both skilled and unskilled workers gave Britain
another advantage. Already less tied to villages than others
in many parts of the continent, this class of rural laborers
grew as waves of enclosures in the eighteenth century made
many small farmers landless (see Chapter 15). These men and
women could fill the rising demand for cheap industrial labor
in the cities.” (p. 521)

3.2.III. Over time,
the Industrial
Revolution altered
the family structure
and relations for
bourgeois and
working-class
families. (PP-7) (PP15) (OS-4) (OS-8)
(IS-4) (IS-5) (IS-6)
(IS-7) (IS-9)

Ch. 15,
17, 21

PP-13 Analyze how
cities and states have
attempted to address
the problems brought
about by economic
modernization, such as
poverty and famine,
through regulating
morals, policing
marginal populations,
and improving public
health.

“Governments, entrepreneurs, and speculators tore apart
centuries-old housing and winding streets in Paris, Vienna,
Brussels, Stockholm, Barcelona, Cologne, and Mexico City. In
place of these older features, they constructed broad, treelined avenues, parks, fashionable apartment houses, department
stores, fancy cafés, government buildings, museums, hospitals,
opera houses, schools, and libraries. New neighborhoods, open
spaces, transportation systems, and underground water and
sewer systems transformed the face and substance of city
life.” (p. 630)

Ch. 17,
18, 21

PP-7 Explain how
environmental
conditions, the
Agricultural
Revolution, and
industrialization
contributed to
demographic changes,
the organization of
manufacturing, and
alterations in the
family economy.

“City life became the new norm for masses of people in the
West. Many rural villages declined or died, slowly in some
areas, quickly in others. People from outside the local
community moved in, bought the land, and hired migrant
laborers to work it. Residents flocked to the cities, and
those who had established themselves there stayed. An observer
in 1899 reflected the experience of millions: “[T]he most
remarkable social phenomenon of the present century is the
concentration of population in cities.” Europe's population
ballooned from 270 million in 1850 to 450 million in 1914, and
well over half of western Europeans lived in cities. In
Britain, only 8 percent of the workforce remained in the
countryside. London, Europe's greatest urban center, grew from
2.5 million in 1850 to more than 4.5 million in 1914.”
(p. 630)

Ch. 17,
18, 21

PP-15 Analyze efforts
of government and
nongovernmental reform
movements to respond
to poverty and other
social problems in the
19th and 20th
centuries.

“Paris led the way in this wave of reconstruction. In the
French capital, Emperor Napoleon III and his technocratic
administrator, Baron Haussmann, initiated the most ambitious
plans for demolishing some of the oldest and poorest
neighborhoods. According to Napoleon, Haussmann, and their
advisors, these reconstruction efforts offered several
important benefits. Doctors and reformers argued that filth
from overcrowding caused the diseases that often swept through
Paris. Wide streets and open spaces, they explained, would let
in much-needed fresh air.” (p. 630)

pp. 539-42, 556-59,
566-68, 628, 630-32,
635-38

Ch. 17,
18, 21

OS-4 Explain how a
worldview based on
science and reason
challenged and
preserved social order
and roles, especially
the roles of women.

“Worried about competitors from below, many middle-class men
established “professional” associations designed to keep
standards up and rivals down. Nor did they open their
professions to women (see Document 21.1). Wives and daughters,
they intoned, “best” not work for pay. Beliefs that women and
men belonged in “separate spheres”—women at home, men in the
public world of work—persisted. “Of all those acquirements,
which more particularly belong to the feminine character,”
explained Isabella Mary Mayson Beeton in her best-selling
advice book for women, “there are none which take a higher
rank … than such as enter into a knowledge of household
duties; for on these are perpetually dependent the happiness,
comfort, and well-being of a family.” (p. 631)

Ch. 17,
18, 21

OS-8 Explain the
emergence, spread, and
questioning of
scientific,
technological, and
positivist approaches
to addressing social
problems.

“The eighteenth-century optimism about science spread during
the second half of the nineteenth century. Many people—
especially members of the rising middle classes—felt certain
that their generation would find solutions to the problems
that had plagued human beings from the beginning. Scientists
confirmed this optimism by making discoveries that answered
fundamental questions and that could be translated into
practical products, such as industrial goods and medicines.
Intellectuals proffered new ways to explain the world and
human beings' place in it.” (p. 639)

Ch. 17,
18, 21

IS-4 Analyze how and
why the nature and
role of the family has
changed over time.
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IS-5 Explain why and
how class emerged as a
basis for identity and
led to conflict in the
19th and 20th
centuries.

“People believed in the family. Like a religion, the family
promised happiness in a difficult world, a meaning that would
extend beyond death, and a sacred place free from intrusion by
the outside world. As much as their means permitted, people
celebrated the family through daily gatherings at meals and
special occasions such as weddings, vacations, and birthdays
(see the painting on page 624). For individuals, these
occasions marked points in their own life cycles. At more
private moments, the family home served as a place where
individuals shared emotions, or perhaps confessed silently to
themselves or in a diary in the solitude of a bedroom.”
(p. 635)
“Workers could not afford to draw such sharp lines between
public and private life. Their homes, typically only one or
two rooms in deteriorating buildings, rarely fulfilled all
their needs. Often they relocated from one residence to
another, carrying what they could. In some cases, they moved
so as to search for something slightly better; in others, they
sought to avoid a landlord demanding back rent. The loss of a
job might well doom a family to homelessness.” (p. 637)

Ch. 17,
18, 21

IS-6 Evaluate the
causes and
consequences of
persistent tensions
between women's role
and status in the
private versus the
public sphere.

“At the same time, disturbing crosscurrents started to
undermine this picture of the home and women's role in it. As
Document 21.2 indicates, prominent people circulated new ideas
about the restrictions imposed on women. Many women demanded
more independent lives, even choosing to live outside the
confines of the middle-class home. The British reformer
Florence Nightingale (1820–1910) complained of “the petty
grinding tyranny of a good English family,” refused to marry,
and helped found the modern profession of nursing (see
Biography in Chapter 19). A few occupations outside the home
were gradually opened to middle-class women, and some women
entered universities and professions. Growing numbers of “new
women” lived in women's clubs or apartments, dressed more
practically, and did more “daring” things such as traveling
alone and entering the public space as activists.” (p. 637)

Ch. 17,
18, 21

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to
society.

“In the cities, the increasing costs of raising children
deterred couples from having large families. Yet successful
birth control among the middle classes caused concern, for
many worried that the “best” of society were not reproducing
themselves as quickly as the “poor” and “uncompetitive.”
Commentators argued that “good” families needed more children.
Nationalists complained that competing states or “alien
peoples” would overwhelm their nation or “race” if “the
fittest” did not increase their fertility.” (p. 638)

Ch. 17,
18, 21

IS-9 Assess the extent
to which women
participated in and
benefited from the
shifting values of
European society from
the 15th century
onwards.

“Her highest duty, however, was to bear and raise children. No
longer was reproduction regarded as simply a natural function:
It had become a complex, demanding activity. Most likely, a
middle-class woman had fewer children than her mother, but she
was expected to lavish greater attention on them. Her children
would probably remain at home through adolescence, though many
families sent their offspring to boarding schools. To help
women meet all these expectations, books, magazines,
pamphlets, and advice columns offered tips on how to attract a
man and marry well; manage a household; sharpen “home
economics” skills; and cultivate an appropriate social life
that included teas, afternoon visits, and dinner parties.”
(p. 636)

3.2.IV. A heightened
consumerism developed
as a result of the
Second Industrial
Revolution. (PP-1)
(PP-4) (IS-3)

Ch. 21

PP-1 Explain how and
why wealth generated
from new trading,
financial, and
manufacturing
practices and
institutions created a
market and then a
consumer economy.

“By 1914, this scenario had changed so drastically that even
Britain had been left behind. Between 1850 and 1870, the coal
mines, iron foundries, textile factories, steam engines, and
railroads that had made Britain an industrial giant spread
broadly into western and central Europe and North America.
After 1870, new inventions, manufacturing processes, and
methods for getting products to market and selling them
rendered the earlier milestones of industrialization out-ofdate. Science, technology, and industry marched hand in hand.
Large-scale factories dwarfed the textile mills and iron
foundries of the early industrial era, and huge department
stores displayed endless goods to entice consumers. For the
first time in history, people began to expect continuing
economic growth.” (p. 626)

Ch. 21

PP-4 Explain how the
development of new
technologies and
industries-as well as
new means of
communication,
marketing, and
transportation contributed to
standards of living
and quality of life in
the 19th and 20th
centuries.

“Those hard times visited some more than others, and here the
old pattern held true. The middle classes benefited more than
the working classes, skilled workers more than unskilled, and
owners of large farms more than agricultural laborers. Nor did
the new wealth end misery for those at the bottom of the
socioeconomic ladder. Many people remained mired in poverty.
Among workers, few could expect to retire without sinking into
dependence or impoverishment, let alone ease into the dream of
a comfortable cottage with a small garden. The gaps between
rich and poor were all too apparent. The upper 20 percent of
the population generally received more of a nation's income
than the remaining 80 percent. Every day the urban poor could
see but not afford the fine apartments, carriages, and clothes
of the wealthy.” (p. 629)

Ch. 21

IS-3 Evaluate the role
of technology, from
the printing press to
modern transportation
and
telecommunications, in
forming and
transforming society.

“Getting around, moving things, and communicating became
dramatically easier as well. Before 1850, few people had seen
more of the world than they could view on foot or by cart or
horseback. By 1914, millions traveled enormous distances each
year. Even in China, Turkey, and Brazil, trains chugged along,
hauling people for astonishing stretches. This was the
greatest era of railroad building in history, and with the
railroads came hundreds of bridges and long tunnels. At the
same time, huge steamships with steel hulls, turbine engines,
and screw propellers replaced sailing ships. The opening of
the Suez Canal (between the Mediterranean Sea and the Indian
Ocean) in 1869 and the Panama Canal (between the Atlantic and
Pacific oceans) in 1914 cut thousands of miles off long sea
voyages and brought the Western and non-Western worlds into
closer contact.” (p. 627)

pp. 626-29

3.2.V. Because of the
persistence of
primitive
agricultural
practices and landowning patterns, some
areas of Europe
lagged in
industrialization,
while facing famine,
debt, and land
shortages. (PP-3)
(IS-10)
pp. 529-30, 566-67,
590-92, 607-11
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PP-3 Explain how
geographic, economic,
social, and political
factors affected the
pace, nature, and
timing of
industrialization in
western and eastern
Europe.
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IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined
as "other") over the
course of their
history.

“Most of southern, central, and eastern Europe, however,
remained virtually untouched by industrial development.
Lacking well-placed resources, efficient transportation,
mobile workforces, commercialized agriculture, and capital for
investment, these regions retained their traditional and rural
character. The vast majority of people in these areas remained
in the countryside tied to subsistence farms or, especially in
the east, large agricultural estates. Small villages rather
than booming cities were the rule. Wealthy urban elites might
purchase manufactured goods from industrial regions to the
west, but their own countries could not produce them in the
same way.” (p. 529)
“Some people put imperialism in a less rosy context. These
observers described colonial competition and conquest as part
of an unavoidable, Darwinian struggle for survival of the
fittest (see Document 20.3). In such a struggle, the white
“race” would surely prevail, they believed. France's prime
minister even claimed that “the superior races have rights
over the inferior races,” a view supported by many.” (p. 611)

Key Concept 3.3: The problems of industrialization provoked a range of ideological, governmental, and collective
responses.
3.3.I. . Ideologies
Ch. 16,
PP-8 Analyze
“These and other early socialists recognized both the
developed and took
18, 19,
socialist, communist,
significance of the industrial revolution and its
root throughout
20, 21
and fascist efforts to possibilities. They attacked the unbridled pursuit of profits
society as a response
develop responses to
in an unregulated, industrial economy. Only a well-organized
to industrial and
capitalism and why
society, they explained, could eliminate the misery of
political
these efforts gained
industrial capitalism and promote happiness. Most also
revolutions. (PP-8)
support during times
attacked middle-class restrictions on women, emphasized the
(PP-10) (PP-14) (OSof economic crisis.
importance of sensual pleasure, and questioned traditional
4) (OS-8) (OS-9) (OSChristianity. The wave of socialist thought that these leaders
10) (OS-12) (SP-1)
unleashed became profoundly influential by the middle decades
(SP-3) (SP-4) (SP-7)
of the nineteenth century. As it evolved, it took on a more
(SP-9) (SP-11) (SPrevolutionary quality, and it bore the distinctive stamp of
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one of the most authoritative thinkers of the nineteenth
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century: Karl Marx.” (p. 560)
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PP-10 Explain the role
of social inequality
in contributing to and
affecting the nature
of the French
Revolution and
subsequent revolutions
throughout the 19th
and 20th centuries.

“In July 1830, things came to a head. Liberals in Paris joined
with workers outraged by rising food prices. Workers took to
the streets of Paris and set up barriers against the king's
unenthusiastic troops. Uprisings—fueled by hunger, suspicions
of hoarding, and resentment against taxes—spread throughout
France. After three days of haphazard fighting, the insurgents
gained the upper hand. Charles X, the last Bourbon king of
France, fled to Great Britain.” (p. 565)
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PP-14 Explain how
industrialization
elicited critiques
from artists,
socialists, workers’
movements, and
feminist
organizations.
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OS-4 Explain how a
worldview based on
science and reason
challenged and
preserved social order
and roles, especially
the roles of women.
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OS-8 Explain the
emergence, spread, and
questioning of
scientific,
technological, and
positivist approaches
to addressing social
problems.
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OS-9 Explain how new
theories of government
and political
ideologies attempted
to provide a coherent
explanation for human
behavior and the
extent to which they
adhered to or diverged
from traditional
explanations based on
religious beliefs.

“In the years before his death in 1873, Mill was elected to
the House of Commons, where he argued for liberal reforms such
as the abolition of capital punishment, feminist reforms such
as the extension of suffrage to women, and socialist reforms
such as poor relief. Figure 18.2 shows a caricature drawing of
Mill that was published in the widely read journal Punch in
1867. In the illustration, Mill leads women, who are demanding
the right to vote, by pushing aside resisting men with his arm
and his logical arguments.” (p. 554)
“Mill would go on to publish On Liberty (1859), his most
famous political work, in which he argued for freedom of
thought and warned against the tyranny of the majority. In
1869, he published The Subjection of Women, which made him one
of the leading feminists of the century. It is fundamentally
wrong, he said, for society to “ordain that to be born a girl
instead of a boy, any more than to be born black instead of
white, or a commoner instead of a nobleman, shall decide the
person's position through all life.” (p. 554)
“The field of sociology also acquired status as a social
science. Auguste Comte (1798–1857) named the new discipline.
He argued that humankind was entering a stage of history in
which truths would be discovered by the scientific gathering
of factual data. Humans and society, he said, are as
susceptible to scientific investigation as minerals, plants,
and the lower animals are. He believed that his philosophy,
which he called positivism, would reveal the laws of human
relations and allow social scientists to engineer harmonious
societies. Comte's followers, eager and numerous during the
second half of the nineteenth century, placed great faith in
statistics and amassed copious statistical data on numerous
social problems. Like Comte, most of them believed that
indisputable social knowledge would enable people to remake
society for the better.” (p. 643)
“Romanticism also stressed the emotion of Christianity and the
mystical presence of God in nature. According to romantic
theologians, the important part of religion was the feeling of
dependence on an infinite God rather than religious dogma or
institutions. In his widely read book The Genius of
Christianity, the French writer François Auguste-René de
Chateaubriand (1768–1848) described in lush words how
“everything in a Gothic church reminds you of the labyrinths
of a forest; everything excites a feeling of religious awe, of
mystery, and of the Divinity.” In part, religious revivals
during the late eighteenth and early nineteenth centuries,
with their stress on piety and emotional outpourings,
reflected these spiritual qualities of romanticism.” (p. 556)
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OS-10 Analyze the
means by which
individualism,
subjectivity, and
emotion came to be
considered a valid
source of knowledge.
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OS-12 Analyze how
artists used strong
emotions to express
individuality and
political theorists
encouraged emotional
identification with
the nation.
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SP-1 Explain the
emergence of civic
humanism and new
conceptions of
political authority
during the
Renaissance, as well
as subsequent theories
and practices that
stressed the political
importance and rights
of the individual.
SP-3 Trace the
changing relationship
between states and
ecclesiastical
authority and the
emergence of the
principle of religious
toleration.
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“Romanticism reflected a new recognition that human beings
were complex, emotional, and only sometimes rational
creatures. In a civilization that was growing ever more
scientific, materialistic, industrial, and urban, romanticism
became a counterweight for the human experience. It stood
against eighteenth-century classicism and the Enlightenment
and the ideals of reason and order that so characterized those
eras. Instead, romanticism emphasized individual freedom and
spontaneity.” (p. 556)
“This fascination with the Middle Ages reflected romanticism's
passionate concern with the drama of history. Written by
scholars such as Thomas Babington Macaulay (1800–1859) in
Great Britain, history was literary and exciting, featuring
heroic individuals, great accomplishments, and national
struggles. These same themes were explored by the Prussian
philosopher Hegel. In Hegel's view, history was a great
spiritual drama of heroic individuals that would lead to a new
sense of national identity and freedom.” (p. 556)
“From the Enlightenment and the theories of John Locke,
liberals adopted ideas about natural laws, natural rights,
toleration, and the application of reason to human affairs
(see Chapter 14). From political thinkers such as Montesquieu,
they took the idea that governmental powers should be
separated and restricted by checks and balances. From the
French and American revolutions, they drew on the principles
of freedom, equality before the law, popular sovereignty, and
the sanctity of property.” (p. 552)

“Liberalism reflected the aspirations of the middle class,
which was gaining wealth but lacked political and social power
in the traditional order. Not surprisingly, then, liberals
advocated government limited by written constitutions, the
elimination of political and social privileges, and extension
of voting rights to men of some property and education (most
liberals stopped short of suggesting universal male suffrage
or extension of the vote to women). In addition, liberals
desired representative institutions where none existed and an
extension of the right to participate in representative
institutions that remained the preserve of the aristocratic
and wealthy elite. They demanded that governments guarantee
the sanctity of property and individual rights, such as
freedom of the press, speech, assembly, and religion.”
(p. 552)

Ch. 16,
18, 19,
20, 21

Ch. 16,
18, 19,
20, 21

SP-4 Analyze how new
political and economic
theories from the 17th
century and the
Enlightenment
challenged absolutism
and shaped the
development of
constitutional states,
parliamentary
governments, and the
concept of individual
rights.
SP-7 Explain the
emergence of
representative
government as an
alternative to
absolutism.

Ch. 16,
18, 19,
20, 21

SP-9 Analyze how
various movements for
political and social
equality -such as
feminism,
anticolonialism, and
campaigns for
immigrants’ rights pressured governments
and redefined
citizenship.

Ch. 16,
18, 19,
20, 21

SP-11 Analyze how
religious and secular
institutions and
groups attempted to
limit monarchical
power by articulating
theories of resistance
to absolutism, and by
taking political
action.

“Democracy was implicit in utilitarianism, for the best way
for the greatest number to maximize their own happiness was
for each person to vote. Nevertheless, most liberals during
this period actually opposed democracy. They feared the
supposedly unruly “masses” and hoped to keep government in the
hands of the propertied and well educated. MillThey would not
start to embrace democratic reforms until the middle of the
nineteenth century. At that time, some of them, such as John
Stuart Mill (1806–1873) (see Biography on page 554), would
also begin arguing for major social programs to protect
workers and even the right to vote for women.” (p. 553)
“As we saw earlier, liberalism appealed especially to the
rising middle classes, who were prospering from commerce and
industry and wanted political power along with their growing
wealth and confidence. Liberals had faith that history was on
their side, that liberalism, like progress, was inevitable and
that the forces they opposed were of the past. That optimism
gave them strength to fight against the conservative forces of
tradition and rally to protect their gains.” (p. 553)
“During the last decades of the nineteenth century, many women
finally turned to political activism. Numerous women—whether
as individuals or as activist group members—were already
calling themselves “feminist.” Groups of feminists organized
several movements to promote women's issues, demand legal
equality of the sexes, and advocate social and political
change. In 1878, representatives of these groups from twelve
nations came together in Paris at the International Congress
of the Rights of Women and initiated a period of increased
activism and international cooperation. Although feminists
were still a minority among women, their strength grew
dramatically. In Britain and the United States, women with
middle-class and aristocratic backgrounds fought especially
hard for the right to vote.” (p. 606)
“Yet the revolutions of 1848 left several important legacies.
In a few cases, some liberal reforms were retained; in other
cases, reforms in modified forms would be passed in succeeding
years. Moreover, the overall failure of 1848 did not
necessarily ensure a permanent victory for conservatism. As
industrialization and urbanization spread year by year,
traditional life and the old order it represented kept
crumbling. Perhaps most significant, participants and
observers had witnessed the power of ideologies, as well as
economic and social realities, to galvanize people into
political action.” (p. 574)

Ch. 16,
18, 19,
20, 21

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made
to limit nationalism
as a means to ensure
continental stability.

“In Italy, nationalists began gathering in secret societies
called Carbonari. (The word means “charcoal burners,”
suggesting an image of common people meeting around charcoal
fires.) The Carbonari had long plotted for political freedom
and national unification. In 1831, liberal and nationalist
revolutions broke out in central Italy, but Austrian forces
promptly suppressed them. The movement again went underground
but was kept alive under the leadership of the romantic
nationalist Giuseppe Mazzini.” (p. 566)

Ch. 16,
18, 19,
20, 21

IS-5 Explain why and
how class emerged as a
basis for identity and
led to conflict in the
19th and 20th
centuries.

“Liberalism reflected the aspirations of the middle class,
which was gaining wealth but lacked political and social power
in the traditional order. Not surprisingly, then, liberals
advocated government limited by written constitutions, the
elimination of political and social privileges, and extension
of voting rights to men of some property and education (most
liberals stopped short of suggesting universal male suffrage
or extension of the vote to women). In addition, liberals
desired representative institutions where none existed and an
extension of the right to participate in representative
institutions that remained the preserve of the aristocratic
and wealthy elite.” (p. 552)

Ch. 16,
18, 19,
20, 21

IS-6 Evaluate the
causes and
consequences of
persistent tensions
between women's role
and status in the
private versus the
public sphere.

“During the nineteenth century, the tasks assigned to men and
women, and the private world of home and the public place of
paid work, became increasingly distinct. As the locus of work
shifted from the home to the factory, store, or office, women
lost their traditional employments that contributed to the
family economy. Paid employees working outside the home now
occupied the role previously played by women who had run
thriving family businesses. The new economic growth also
allowed middle-class families to afford the homes, servants,
and leisure previously reserved for the elite. Eventually, the
ability of middle-class women to devote more time to their
homes and families without having to do paid work, and to hire
servants to lighten domestic burdens, became symbols of social
success. The home became women's sphere, and within the home,
child rearing began requiring far more maternal attention than
ever. As the task of raising children and socializing them
with the values and training needed for success expanded, so
did the responsibilities of motherhood. Becoming “rational
mothers,” fully able to meet the new demands of child rearing,
turned into a revered duty.” (p. 540)

3.3.II. Governments
responded to the
problems created or
exacerbated by
industrialization by
expanding their
functions and
creating modern
bureaucratic states.
(PP-6)
(PP-13) (PP-15) (OS8) (SP-1) (SP-5) (IS-
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IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to
society.

Ch. 16,
18, 19,
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IS-9 Assess the extent
to which women
participated in and
benefited from the
shifting values of
European society from
the 15th century
onwards.
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IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined
as "other") over the
course of their
history.
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PP-6 Analyze how
expanding commerce and
industrialization from
the 16th through the
19th centuries led to
the growth of cities
and changes in the
social structure, most
notably a shift from a
landed to a commercial
elite.

“During the same period, anti-Semitic politics gained force,
especially among artisans, small shopkeepers, rural workers,
and others who felt threatened by liberalism and capitalism
and saw Jews as being linked to both. These people scornfully
called Jews outsiders and capitalists and blamed them for
their own economic ills and fears. Ultranationalist
politicians used anti-Semitism to rally crowds, shift the
blame for failed policies away from themselves, and win
votes.” (p. 604)
“During the last decades of the nineteenth century, many women
finally turned to political activism. Numerous women—whether
as individuals or as activist group members—were already
calling themselves “feminist.” Groups of feminists organized
several movements to promote women's issues, demand legal
equality of the sexes, and advocate social and political
change. In 1878, representatives of these groups from twelve
nations came together in Paris at the International Congress
of the Rights of Women and initiated a period of increased
activism and international cooperation. Although feminists
were still a minority among women, their strength grew
dramatically. In Britain and the United States, women with
middle-class and aristocratic backgrounds fought especially
hard for the right to vote. They argued that without the vote,
women would continue to suffer from a range of inequalities.”
(p. 606)
“Some of the most violent anti-Semitic acts occurred in
Russia. Tsars Alexander III and Nicholas II (r. 1894–1917)
sanctioned the persecution of Jews and required them to live
in designated areas. Officials labeled Jews as outsiders and
excluded them from mainstream society. Whenever anyone wanted
to assign blame for their problems, they could point to the
Jews. This hostility culminated in a series of pogroms, or
organized mass attacks on Jews, led by anti-Semitic groups and
government officials.” (p. 605)
“While many in France had hoped for a republic to replace the
Bourbon monarchy, more conservative liberals took control and
created a constitutional “bourgeois monarchy” under Charles
X's cousin, Louis-Philippe (r. 1830–1848). Recognizing that a
new, more liberal era had dawned in France, Louis-Philippe
assumed the role of “citizen king,” casting aside the clothes
and ornaments of royalty and dressing in the style of his
Parisian upper-middle-class supporters. He reduced property
qualifications for voting, thereby doubling the electorate
(though still only the property-owning elite could vote).”
(p. 565)

3)
pp. 502, 507, 552556, 566-68, 588-89,
598, 630, 635, 638,
642-45

Ch. 16,
18, 19,
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PP-13 Analyze how
cities and states have
attempted to address
the problems brought
about by economic
modernization, such as
poverty and famine,
through regulating
morals, policing
marginal populations,
and improving public
health.

Ch. 16,
18, 19,
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PP-15 Analyze efforts
of government and
nongovernmental reform
movements to respond
to poverty and other
social problems in the
19th and 20th
centuries.
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OS-8 Explain the
emergence, spread, and
questioning of
scientific,
technological, and
positivist approaches
to addressing social
problems.

Ch. 16,
18, 19,
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SP-1 Explain the
emergence of civic
humanism and new
conceptions of
political authority
during the
Renaissance, as well
as subsequent theories
and practices that
stressed the political
importance and rights
of the individual.

“Victory for the movement came in 1846 with the repeal of the
Corn Laws. The repeal reduced the price of bread, but it also
opened up the possibility that employers—knowing that workers
could afford the cheaper bread—would slash wages. These
liberal principles and reforms, however, only added to the
suffering of millions facing the horrible potato famine in
Ireland. This mostly rural and impoverished population relied
on the potato for food. In 1845, a new, unknown fungus
attacked potato plants, ruining the crop. Famine spread as the
crops failed year after year. Despite some charitable
assistance, Britain's liberal government concluded that the
state should not meddle in the economy. More than a million
died in Ireland and another million fled overseas while
Britain's liberals—often sympathetic and believing that the
free market would alleviate the distress—held fast to their
principles and did little.” (p. 567)
“Britain's Parliament and reformers also tried to cope with
growing pressures exerted by the industrial revolution.
Several new laws aimed to ease some of the disturbing
harshness of industrial employment. Between 1833 and 1847,
Parliament forbade the employment of women and children in
underground mines, prohibited the employment of children under
9 in textile mills, and limited children 9 or older and women
to ten hours a day Corn Laws in those factories.” (p. 567)
“This fascination with the Middle Ages reflected romanticism's
passionate concern with the drama of history. Written by
scholars such as Thomas Babington Macaulay (1800–1859) in
Great Britain, history was literary and exciting, featuring
heroic individuals, great accomplishments, and national
struggles. These same themes were explored by the Prussian
philosopher Hegel. In Hegel's view, history was a great
spiritual drama of heroic individuals that would lead to a new
sense of national identity and freedom.” (p. 556)
“From the Enlightenment and the theories of John Locke,
liberals adopted ideas about natural laws, natural rights,
toleration, and the application of reason to human affairs
(see Chapter 14). From political thinkers such as Montesquieu,
they took the idea that governmental powers should be
separated and restricted by checks and balances. From the
French and American revolutions, they drew on the principles
of freedom, equality before the law, popular sovereignty, and
the sanctity of property.” (p. 552)

3.3.III. Political
movements and social
organizations
responded to the
problems of
industrialization.
(PP-8) (PP-14) (PP15) (OS-4) (OS-8)
(SP-1) (SP-4) (SP-7)
(SP-9) (SP-12) (IS-5)
(IS-6) (IS-7) (IS-9)
pp. 475, 478-80, 53335, 552-560, 566-71,
598-99, 601-03, 60607, 632, 635, 639,

Ch. 16,
18, 19,
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SP-5 Assess the role
of colonization, the
Industrial Revolution,
total warfare, and
economic depressions
in altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“These liberal principles and reforms, however, only added to
the suffering of millions facing the horrible potato famine in
Ireland. This mostly rural and impoverished population relied
on the potato for food. In 1845, a new, unknown fungus
attacked potato plants, ruining the crop. Famine spread as the
crops failed year after year. Despite some charitable
assistance, Britain's liberal government concluded that the
state should not meddle in the economy. More than a million
died in Ireland and another million fled overseas while
Britain's liberals—often sympathetic and believing that the
free market would alleviate the distress—held fast to their
principles and did little.” (p. 567)

Ch. 16,
18, 19,
20, 21

IS-3 Evaluate the role
of technology, from
the printing press to
modern transportation
and
telecommunications, in
forming and
transforming society.

“During the 1870s and 1880s, three developments became
entwined with demands for democracy. First, many governments
established national systems of free and compulsory public
education at the primary-school level. With this policy, they
hoped to create more patriotic citizens. They also wanted to
provide citizens with the skills and discipline needed by
modernizing economies and military establishments. Moreover,
they wanted their voting electorate to be educated. To
liberals especially, access to the schoolhouse and democracy
went hand in hand. Second, educated, voting citizens could
read newspapers, and popular journalism responded to the
call…. Third, politicians realized they had to appeal to the
new voters. “(p. 598)

Ch. 15,
17, 18,
20, 21

PP-8 Analyze
socialist, communist,
and fascist efforts to
develop responses to
capitalism and why
these efforts gained
support during times
of economic crisis.

“These and other early socialists recognized both the
significance of the industrial revolution and its
possibilities. They attacked the unbridled pursuit of profits
in an unregulated, industrial economy. Only a well-organized
society, they explained, could eliminate the misery of
industrial capitalism and promote happiness. Most also
attacked middle-class restrictions on women, emphasized the
importance of sensual pleasure, and questioned traditional
Christianity. The wave of socialist thought that these leaders
unleashed became profoundly influential by the middle decades
of the nineteenth century. As it evolved, it took on a more
revolutionary quality, and it bore the distinctive stamp of
one of the most authoritative thinkers of the nineteenth
century: Karl Marx.” (p. 560)
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Ch. 15,
17, 18,
20, 21

PP-14 Explain how
industrialization
elicited critiques
from artists,
socialists, workers’
movements, and
feminist
organizations.

“Because industrial workers lived in the same areas, labored
in the same oppressive buildings, grappled with similar
problems, socialized and commiserated together, and joined the
same trade or civic organizations, they began to see
themselves as a separate class. This sense of solidarity came
partly from a tradition among artisans and craftsmen of
membership in guilds. Although guilds were made illegal after
1791 and were opposed by middle-class people committed to
gaining control over the workplace, other workers'
organizations, such as fraternal societies, trade
organizations, and mutual aid societies, persisted. These
groups laid the foundation for the emergence of trade unions,
made legal (though severely restricted) in England in 1824 and
elsewhere after 1850.” (p. 533)

Ch. 15,
17, 18,
20, 21

PP-15 Analyze efforts
of government and
nongovernmental reform
movements to respond
to poverty and other
social problems in the
19th and 20th
centuries.

“Whether justified by the realities of more crime or not, the
specter of urban crime and fear of disorder prompted new
efforts to improve law enforcement. In 1829, under the
leadership of Robert Peel, Parliament passed a law
establishing the first modern police force in London. Peel's
new police, called “Bobbies” in his honor, emphasized regular
patrols by uniformed officers as a way to deter crime and
present a visual image of security. Both the middle and the
working classes accepted the Bobbies, in part because the
police were not allowed to be engaged for political purposes
such as domestic espionage, and in part because people saw
them as the first line of defense against all disorder. By the
early 1830s, there were some 3,000 uniformed officers in the
force.” (p. 535)

Ch. 15,
17, 18,
20, 21

OS-1 Account for the
persistence of
traditional and folk
understandings of the
cosmos and causation,
even with the advent
of the Scientific
Revolution.

“Romanticism found expression in many cultural forms—in the
new English gardens that imitated nature rather than confining
it to geometric forms, in the image of the artist as a
nonconforming genius, in the glorification of walks down
wooded lanes, in the popularity of the Grimm fairy tales that
evoked images of medieval life, and in the sentimentalization
of love in life and literature. In its qualities, its
popularity, and its persistence, romanticism proved to be more
than a casual change of taste or a mood. It reflected the
revolutionary social, political, and intellectual developments
of the era.” (p. 558)

Ch. 15,
17, 18,
20, 21

OS-8 Explain the
emergence, spread, and
questioning of
scientific,
technological, and
positivist approaches
to addressing social
problems.

“The field of sociology also acquired status as a social
science. Auguste Comte (1798–1857) named the new discipline.
He argued that humankind was entering a stage of history in
which truths would be discovered by the scientific gathering
of factual data. Humans and society, he said, are as
susceptible to scientific investigation as minerals, plants,
and the lower animals are. He believed that his philosophy,
which he called positivism, would reveal the laws of human
relations and allow social scientists to engineer harmonious
societies. Comte's followers, eager and numerous during the
second half of the nineteenth century, placed great faith in
statistics and amassed copious statistical data on numerous
social problems. Like Comte, most of them believed that
indisputable social knowledge would enable people to remake
society for the better.” (p. 643)

Ch. 15,
17, 18,
20, 21

SP-1 Explain the
emergence of civic
humanism and new
conceptions of
political authority
during the
Renaissance, as well
as subsequent theories
and practices that
stressed the political
importance and rights
of the individual.

“According to Smith, self-interest—even greed—was the engine
that motivated people to work hard and produce wealth: “It is
not from the benevolence of the butcher, the brewer, or the
baker that we expect our dinner, but from their regard to
their own interest.” Governments should therefore follow a
policy of laissez-faire (hands-off), limiting their
involvement in the economy to little more than maintaining law
and order so that an unfettered marketplace could flourish.”
(p. 553)

Ch. 15,
17, 18,
20, 21

SP-4 Analyze how new
political and economic
theories from the 17th
century and the
Enlightenment
challenged absolutism
and shaped the
development of
constitutional states,
parliamentary
governments, and the
concept of individual
rights.

“From the Enlightenment and the theories of John Locke,
liberals adopted ideas about natural laws, natural rights,
toleration, and the application of reason to human affairs
(see Chapter 14). From political thinkers such as Montesquieu,
they took the idea that governmental powers should be
separated and restricted by checks and balances. From the
French and American revolutions, they drew on the principles
of freedom, equality before the law, popular sovereignty, and
the sanctity of property.” (p. 552)
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SP-7 Explain the
emergence of
representative
government as an
alternative to
absolutism.
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SP-9 Analyze how
various movements for
political and social
equality -such as
feminism,
anticolonialism, and
campaigns for
immigrants’ rights pressured governments
and redefined
citizenship.
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SP-12 Assess the role
of civic institutions
in shaping the
development of
representative and
democratic forms of
government.
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IS-5 Explain why and
how class emerged as a
basis for identity and
led to conflict in the
19th and 20th
centuries.
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IS-6 Evaluate the
causes and
consequences of
persistent tensions
between women's role
and status in the
private versus the
public sphere.

“In addition, liberals desired representative institutions
where none existed and an extension of the right to
participate in representative institutions that remained the
preserve of the aristocratic and wealthy elite. They demanded
that governments guarantee the sanctity of property and
individual rights, such as freedom of the press, speech,
assembly, and religion.” (p. 552)
“Nor were liberal reforms enough for the hard-pressed urban
workers. They were bitterly aware that they had been bypassed
by the Reform Bill of 1832: “The Reform Act has effected a
transfer of power from one domineering faction to another, and
left the people as helpless as before,” explained one of their
leaders. They also complained that Britain's unprecedented
national prosperity had not benefited workers: “With all these
elements of national prosperity, and with every disposition
and capacity to take advantage of them, we find ourselves
overwhelmed with public and private suffering.” In 1838,
working-class leaders took action and drew up The People's
Charter.” (p. 567)
“In contrast to conservatism, liberalism drew on the promises
of the French Revolution and the Enlightenment. Conservatives
sought to maintain traditional society; liberals fought to
change it. Liberals wanted a society that promoted individual
freedom, or liberty. However, many laws, customs, and
conditions of the traditional order stood in their way.
Liberals therefore opposed the dominance of politics and
society by monarchs, aristocrats, and clergy, and governments'
arbitrary interference with individual liberty. To the extent
that these elements of the traditional order remained in
place, liberals demanded reform and fought resisting
conservatives.” (p. 552)
“An anti–Corn Law movement spread throughout the country,
accusing the aristocratic landowners who benefited from the
Corn Laws of being enemies of the middle and working classes.
Victory for the movement came in 1846 with the repeal of the
Corn Laws. The repeal reduced the price of bread, but it also
opened up the possibility that employers—knowing that workers
could afford the cheaper bread—would slash wages.” (p. 567)
“The so-called Chartists presented their demands twice to
Parliament, which summarily rejected them. Nevertheless, the
movement persisted within the working class for years. Women
aided the cause by raising money and passing petitions for
signatures. They also, unsuccessfully, demanded that the
charter include provisions for female suffrage.” (p. 567)

Ch. 15,
17, 18,
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IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to
society.
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IS-9 Assess the extent
to which women
participated in and
benefited from the
shifting values of
European society from
the 15th century
onwards.

“During the same period, anti-Semitic politics gained force,
especially among artisans, small shopkeepers, rural workers,
and others who felt threatened by liberalism and capitalism
and saw Jews as being linked to both. These people scornfully
called Jews outsiders and capitalists and blamed them for
their own economic ills and fears. Ultranationalist
politicians used anti-Semitism to rally crowds, shift the
blame for failed policies away from themselves, and win
votes.” (p. 604)
“By 1914, most of the political groups that had been outside
the mainstream of politics had gained a political voice. In
the majority of Western countries, universal male suffrage had
become the rule by 1914. However, women still remained on the
political sidelines, hampered by an ideology that left them
unequal economically, trapped in their own “separate sphere”
by laws that declared them legally inferior, and excluded by
political institutions that deprived them of the vote. Few men
in any of the political parties, movements, or unions offered
their support for women's suffrage.” (p. 606)

Key Concept 3.4: European states struggled to maintain international stability in an age of nationalism and revolutions.
3.4.I. The Concert of
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quo through
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role of the church in
revolutionaries' radical reforms based on abstract reason and
political and
notions of equality unraveled hard-won victories against
intellectual life and
savagery: “[I]t is with infinite caution that any man ought to
the response of
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and intellectuals to
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were established links to an organic past and the best hopes
for preserving the order necessary for societies to thrive.”
(p. 551)

Ch. 16,
18

OS-9 Explain how new
theories of government
and political
ideologies attempted
to provide a coherent
explanation for human
behavior and the
extent to which they
adhered to or diverged
from traditional
explanations based on
religious beliefs.

“Conservatism also attracted many who believed in a Christian
view of society, particularly members of the established
churches rather than religious minorities. Some even saw the
revolutionary and Napoleonic periods as divine retribution for
the presumption and evil that had long marred human beings. In
the international field, conservatism was epitomized by
Metternich's policies, the Holy Alliance, and the Concert of
Europe. In domestic policies, this conservatism was
characterized by the restoration of power to the traditional
monarchs and aristocrats, the renewed influence of
Christianity, and the suppression of liberal and nationalistic
movements.” (p. 551)

Ch. 16,
18

SP-3 Trace the
changing relationship
between states and
ecclesiastical
authority and the
emergence of the
principle of religious
toleration.

“Both writers argued that authority rightly rests in the
monarchy and the church, both of which derive that authority
from God. “When monarchy and Christianity are both attacked,
society returns to savagery,” declared de Bonald. These
conservatives felt that deep down, humans were more wicked
than good, more irrational than rational. Only the time-tested
traditions and institutions could hold the bad impulses of
humans in check. All means, including fear and violence,
should be used to roll back the changes from the French
revolutionary and Napoleonic periods and return to societies
dominated by monarchs, aristocrats, and clergy.” (p. 551)

Ch. 16,
18

SP-4 Analyze how new
political and economic
theories from the 17th
century and the
Enlightenment
challenged absolutism
and shaped the
development of
constitutional states,
parliamentary
governments, and the
concept of individual
rights.

“As conservatives saw it, the revolutionary notion of equality
was wrong. The elite were equipped to rule; the rest were not.
The most formidable enemy was the bourgeoisie, “this
intermediary class” ready to “abandon itself with a blind fury
and animosity … to all the means which seem proper to assuage
its thirst for power,” according to Metternich. Conservatives
also warned that the idea of individualism promoted by the
Enlightenment and favored by the rising middle class would
fragment society and lead to anarchy. In the mind of a
conservative, all change was suspect. If change did come, it
should take the form of slow evolution of social and political
institutions.” (p. 551)

Ch. 16,
18

SP-7 Explain the
emergence of
representative
government as an
alternative to
absolutism.

“Liberals therefore opposed the dominance of politics and
society by monarchs, aristocrats, and clergy, and governments'
arbitrary interference with individual liberty. To the extent
that these elements of the traditional order remained in
place, liberals demanded reform and fought resisting
conservatives.” (p. 552)

Ch. 16,
18

SP-11 Analyze how
religious and secular
institutions and
groups attempted to
limit monarchical
power by articulating
theories of resistance
to absolutism, and by
taking political
action.

“From the Enlightenment and the theories of John Locke,
liberals adopted ideas about natural laws, natural rights,
toleration, and the application of reason to human affairs
(see Chapter 14). From political thinkers such as Montesquieu,
they took the idea that governmental powers should be
separated and restricted by checks and balances. From the
French and American revolutions, they drew on the principles
of freedom, equality before the law, popular sovereignty, and
the sanctity of property.” (P. 552)

Ch. 16,
18

SP-14 Analyze the role
of warfare in remaking
the political map of
Europe and in shifting
the global balance of
power in the 19th and
20th centuries.

“Soon this conservative partnership showed its strength. In
1821 it authorized an Austrian army to put down an
insurrection in Naples against King Ferdinand I. The
Neapolitan liberal rebels, no match for the Austrian troops,
were soon defeated and their leaders executed, imprisoned, or
exiled. In 1822 the Alliance, despite Britain's withdrawal,
authorized France to intervene against a liberal revolt in
Spain. A French army streamed across the Pyrenees and easily
crushed the rebellion. That same year, the conservative powers
supported Alexander's proposal to send a Russian fleet to help
put down the revolt of Spain's Latin American colonies.”
(p. 550)

Ch. 16,
18

SP-16 Explain how the
French Revolution and
the revolutionary and
Napoleonic wars
shifted the European
balance of power and
encouraged the
creation of a new
diplomatic framework.

“Metternich and his colleagues, pleased with their handiwork,
set up the political machinery for perpetuating the Vienna
settlement. Conveniently at hand was the Holy Alliance,
conceived by Alexander I to establish and safeguard the
principles of Christianity. Russia, Austria, and Prussia— the
three bastions of conservatism— formed the nucleus of this
alliance. Though Metternich and professional diplomats put
little faith in it, the Holy Alliance did symbolize a
commitment to preserving the Vienna settlement. Perhaps more
important, it suggested a possible willingness to intervene in
other countries in support of its conservative principles.”
(p. 549)

3.4.II. The breakdown
of the Concert of
Europe opened the
door for movements of
national unification
in Italy and Germany,
as well as liberal
reforms elsewhere.
(PP-3) (PP-10) (OS12) (SP-4) (SP-7)
(SP-14) (SP-17) (SP18)

Ch. 16,
18

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made
to limit nationalism
as a means to ensure
continental stability.

“Later, nationalists would ally themselves with conservatives,
for both believed in the value of historical traditions and in
an organic society over the rights of the individual.
Nationalism would also become more entwined with notions of
national superiority and special national missions that so
often appealed to conservatives. All nationalists, however,
insisted that each nation of people, unified into a selfgoverning state, should be the primary focus of political
loyalty and that the political boundaries of the state should
be the same as ethnic boundaries of the people. The widespread
political and emotional appeal of nationalism made it an
increasingly powerful ideology over the course of the
century.” (p. 555)

Ch. 16,
18

IS-5 Explain why and
how class emerged as a
basis for identity and
led to conflict in the
19th and 20th
centuries.

“At the heart of conservatism lay a belief in order and
hierarchy. The social and political order, conservatives
believed, should be based on a hierarchy of authoritative
institutions whose legitimacy rested on God and tradition. As
conservatives saw it, the revolutionary notion of equality was
wrong. The elite were equipped to rule; the rest were not. The
most formidable enemy was the bourgeoisie, “this intermediary
class” ready to “abandon itself with a blind fury and
animosity … to all the means which seem proper to assuage its
thirst for power,” according to Metternich. Conservatives also
warned that the idea of individualism promoted by the
Enlightenment and favored by the rising middle class would
fragment society and lead to anarchy.” (p. 551)

Ch. 19,
22

PP-3 Explain how
geographic, economic,
social, and political
factors affected the
pace, nature, and
timing of
industrialization in
western and eastern
Europe.

“Known as the Second Reich (Germans honored the old Holy Roman
Empire as the First Reich), the powerful nation included a
large and rapidly growing population, a vibrant industrial
economy, and a feared military. Bismarck, of course, remained
chancellor and lived to rule over his creation for the next
nineteen years. In Germany, as in Italy, a clever, realistic
political leader had employed diplomacy and war to transform
the unruly forces of nationalism into German unification.” (p.
584)

pp. 577-93, 655-57,
674-77

Ch. 19,
22

PP-10 Explain the role
of social inequality
in contributing to and
affecting the nature
of the French
Revolution and
subsequent revolutions
throughout the 19th
and 20th centuries.

“Soon this conservative partnership showed its strength. In
1821 it authorized an Austrian army to put down an
insurrection in Naples against King Ferdinand I. The
Neapolitan liberal rebels, no match for the Austrian troops,
were soon defeated and their leaders executed, imprisoned, or
exiled. In 1822 the Alliance, despite Britain's withdrawal,
authorized France to intervene against a liberal revolt in
Spain. A French army streamed across the Pyrenees and easily
crushed the rebellion. That same year, the conservative powers
supported Alexander's proposal to send a Russian fleet to help
put down the revolt of Spain's Latin American colo
ies”
(p. 550)
“This fascination with the Middle Ages reflected romanticism's
passionate concern with the drama of history. Written by
scholars such as Thomas Babington Macaulay (1800–1859) in
Great Britain, history was literary and exciting, featuring
heroic individuals, great accomplishments, and national
struggles. These same themes were explored by the Prussian
philosopher Hegel. In Hegel's view, history was a great
spiritual drama of heroic individuals that would lead to a new
sense of national identity and freedom.” (p. 556)

Ch. 19,
22

OS-12 Analyze how
artists used strong
emotions to express
individuality and
political theorists
encouraged emotional
identification with
the nation.

Ch. 19,
22

SP-4 Analyze how new
political and economic
theories from the 17th
century and the
Enlightenment
challenged absolutism
and shaped the
development of
constitutional states,
parliamentary
governments, and the
concept of individual
rights.

“The Kingdom of Italy was formally declared in March 1861,
with Victor Emmanuel II as monarch and the Piedmontese
Constitution of 1848 as the national charter. The king, along
with a parliamentary government elected by limited suffrage,
would rule. The red, white, and green Piedmontese flag now
flew over all of Italy, from the Alps to Sicily, except in
Venetia and Rome (see Map 19.1). These two provinces (with the
exception of the Vatican palace) joined the Italian state in
1866 and 1870, respectively.” (p. 579)

Ch. 19,
22

SP-7 Explain the
emergence of
representative
government as an
alternative to
absolutism.

“Most members of the provisional government hoped that Russia
would move toward constitutional parliamentary democracy. Led
by moderate liberals Pavel Milyukov (1859–1943) and Prince
Georgi Lvov (1861–1925), these politicians represented the
upper classes. The provisional government enacted into law
civil liberties, religious freedom, equality before the law,
union rights, and other liberal reforms. They also promised
more-fundamental social reforms and a constitution.” (p. 678)

Ch. 19,
22

SP-14 Analyze the role
of warfare in remaking
the political map of
Europe and in shifting
the global balance of
power in the 19th and
20th centuries.

“Nevertheless, Prussia's modern and mobile armies managed to
overwhelm the surprised Austrian forces in just seven weeks.
Austria suffered four times as many casualties as Prussia, in
great part because of the fast-firing needle-guns used by
Prussian troops and the army's use of railroads to move forces
quickly to battlefields. Bismarck boldly expelled Austria from
the German Confederation and even annexed several German
states that had sided with Austria. Nevertheless, hoping for
Austrian support in the future, Bismarck refused the desires
of Prussia's king and army leaders to annex Austrian
territories.” (p. 582)

Ch. 19,
22

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made
to limit nationalism
as a means to ensure
continental stability.

“Their agreement, the Compromise of 1867, set up the Dual
Monarchy of Austria-Hungary. Each country had its own separate
parliament, but the two were united under a common ruler, the
head of the House of Habsburg. This arrangement was
essentially an alliance between the Germans of Austria and the
Magyars of Hungary against other competing ethnic groups. The
empire therefore divided authority in an effort to control
even more threatening movements for national independence.
This arrangement did not please other national groups,
especially the Czechs, who would persistently demand equality
with the Hungarians.” (p. 586)

Ch. 19,
22

SP-18 Evaluate how
overseas competition
and changes in the
alliance system upset
the Concert of Europe
and set the stage for
World War I.

“The growth of industrial capitalism created an environment of
competitive economic struggle as nations tried to promote
their industries and gain markets. The outburst of imperialism
in the decades before 1914 pitted these rivals against one
another in a race to acquire colonies and expand their arenas
of influence around the world. These rivalries fueled
international affairs and pressured European states to form a
system of alliances among themselves. The German statesman
Otto von Bismarck initiated the alliances in the 1870s.
Concerned about being encircled by enemies, he allied Germany
with Austria-Hungary and Russia to avoid any possibility of a
two-front war—to the east against Russia and to the west
against France.” (p. 656)

3.4.III. The
unification of Italy
and Germany
transformed the
European balance of
power and led to
efforts to construct
a new diplomatic
order. (SP-13) (SP14) (SP-17) (SP-18)

Ch. 19,
20, 22

SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed
the scale and cost of
warfare, required the
centralization of
power, and shifted the
balance of power.

“Between 1870 and 1914, France and Germany more than doubled
the size of their standing armies by requiring citizens to
serve for set periods of time. Politicians justified huge
expenditures for the military buildup with nationalistic
slogans and claims that military spending promoted industry,
jobs, and trade. Military staffs made plans emphasizing quick
offensive thrusts and drew up timetables for mobilizing their
forces in case of war. Most people assumed that any war that
broke out would be short, like the Franco-Prussian War of 1870
(see pages 582–583), and that their own nation would win it.
This armaments race and military planning only heightened the
suspicion and fear brewing between nations. It also made
national leaders feel ever more dependent on their allies for
support in case of war.” (p. 657)

Ch. 19,
20, 22

SP-14 Analyze the role
of warfare in remaking
the political map of
Europe and in shifting
the global balance of
power in the 19th and
20th centuries.

“The dramatic scene is set in France's historic symbol of
monarchical power, the Versailles palace. By choosing this
location, Bismarck drove home the point that Prussia had
achieved German unity by defeating France in war. He also
wanted to make it crystal clear that Germany, now in
possession of France's rich provinces of Alsace and Lorraine
and owed a war indemnity of 5 billion francs in gold from the
French, had replaced the humiliated France as Europe's leading
continental power.” (p. 583)

Ch. 19,
20, 22

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made
to limit nationalism
as a means to ensure
continental stability.

“Their agreement, the Compromise of 1867, set up the Dual
Monarchy of Austria-Hungary. Each country had its own separate
parliament, but the two were united under a common ruler, the
head of the House of Habsburg. This arrangement was
essentially an alliance between the Germans of Austria and the
Magyars of Hungary against other competing ethnic groups. The
empire therefore divided authority in an effort to control
even more threatening movements for national independence.
This arrangement did not please other national groups,
especially the Czechs, who would persistently demand equality
with the Hungarians.” (p. 586)

pp. 577-84, 600-01,
656-59

Ch. 19,
20, 22

SP-18 Evaluate how
overseas competition
and changes in the
alliance system upset
the Concert of Europe
and set the stage for
World War I.

“By 1914, Europe had divided itself into two powerful alliance
systems: the Triple Entente, comprising France, Russia, and
Great Britain; and the Triple Alliance, made up of Germany,
Austria-Hungary, and Italy. On the one hand, these alliances
may have encouraged Europeans to believe that they could avert
major wars. Between 1870 and 1914, a balance of power did
generally prevail. Statesmen solved most conflicts
diplomatically, and military scuffles remained brief and
local. On the other hand, the alliance system gave smaller
powers an opportunity to influence the decisions of larger
powers; everyone feared that losing an ally—even a relatively
weak supporter making decisions in its own interests—would
upset the balance of power and make strong nations
vulnerable.” (p. 656)

Key Concept 3.5: A variety of motives and methods led to the intensification of European global control and increased
tensions among the Great Powers.
3.5.I. European
Ch. 20
INT-1 Assess the
“This competition for economic gain and international prestige
nations were driven
relative influence of
gained a life of its own, a momentum that became hard to curb.
by economic,
economic, religious,
When one nation moved into a new area, others followed, for
political, and
and political motives
fear of being left with nothing. To protect established
cultural motivations
in promoting
colonies, imperial powers seized adjoining territories. To
in their new imperial
exploration and
ensure supply lines to distant colonies, nations grabbed up
ventures in Asia and
colonization.
islands, ports, and bases. To form alliances and collect
Africa. (INT-1) (INTbargaining chips for when disputes arose, imperial powers made
2) (INT-6) (INT-7)
colonial claims.” (p. 610)
(INT-10) (INT-11)
Ch. 20
INT-2 Analyze the
“Finally, people found ways to justify imperialism. Westerners
(SP-17) (SP-18) (IScultural beliefs that
saw themselves as bringing “blessings” of their civilization
10)
justified European
to “backward” peoples. The British writer Rudyard Kipling
conquest of overseas
(1865–1936) expressed the belief of many Westerners when he
pp. 609-23
territories and how
wrote of the “white man's burden” to civilize the “lesser
they changed over
breeds” of the earth. Missionaries took to heart the
time.
injunction to “Go ye into all the world and preach the gospel
to every creature.’” (p. 610)
Ch. 20
INT-6 Assess the role
“Imperial control spread most dramatically in Africa. In the
of overseas trade,
early nineteenth century, Africa was the seat of several vital
labor, and technology
civilizations. In the north were the long-established Islamic
in making Europe part
societies. In sub-Saharan Africa—particularly in the western
of a global economic
and central Sudan, where the Sahara Desert gave way to
network and in
grasslands and trade flourished—a rich array of societies and
encouraging the
states had developed over the centuries. In most kingdoms of
development of new
the Sudan and western Africa, Islam had become a major
economic theories and
cultural influence. Trade and contact with Europeans affected
state policies.
Africa, but except for coastal and certain other limited
areas, such as South Africa, most of Africa remained free from
European control.” (p. 613)

Ch. 20

INT-10 Explain the
extent of and causes
for non-European’s
adoption of or
resistance to European
cultural, political,
or economic values and
institutions, and
explain the causes of
their reactions.

Ch. 20

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

Ch. 20

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made
to limit nationalism
as a means to ensure
continental stability.
SP-18 Evaluate how
overseas competition
and changes in the
alliance system upset
the Concert of Europe
and set the stage for
World War I.

Ch. 20

“The British showed no inclination to grant India selfgovernment. As a result, nationalism—already a potent force in
Europe—rose in Asia. Indian dissatisfaction with British rule
mounted steadily. During the nineteenth century, numerous
reform societies called for freedom and popular sovereignty.
In 1885, members of the nationalist Indian elite formed the
Indian National Congress, which would launch a long struggle
for Indian independence. They pointed out the unfairness of
British trade policies and the extent of Indian poverty, as
well as calling for self-rule within the British Empire. By
the first decade of the twentieth century, these calls would
turn into demands for complete independence.” (p. 617)
“In the years that followed, China fought a series of wars
against foreigners. It lost them all, and each defeat chipped
away at its sovereignty and racked up yet more indemnities.
The Western powers grabbed up spheres of influence and semiindependent treaty ports where all foreigners were exempt from
Chinese jurisdiction. In addition, they built railroads to
penetrate farther into China's heartland. As shown on Map
20.5, they also took lands on the huge country's periphery. By
all these means, the French and British added to their
possessions in south Asia, Russia gained territory in the
north, and Japan snapped up Korea and Taiwan in the east.” (p.
619)
“In response, Britain sent gunboats and troops armed with
modern weapons. They easily defeated the Chinese in a series
of clashes known as the Opium Wars. By the terms of the Treaty
of Nanking (1842), which ended the conflict, the Chinese ceded
Hong Kong to the British, opened several tariff-free ports to
foreign trade, exempted foreigners from Chinese law, and paid
Britain a large indemnity.” (p. 618)
“By 1914, Europe had divided itself into two powerful alliance
systems: the Triple Entente, comprising France, Russia, and
Great Britain; and the Triple Alliance, made up of Germany,
Austria-Hungary, and Italy. On the one hand, these alliances
may have encouraged Europeans to believe that they could avert
major wars. Between 1870 and 1914, a balance of power did
generally prevail. Statesmen solved most conflicts
diplomatically, and military scuffles remained brief and
local. On the other hand, the alliance system gave smaller
powers an opportunity to influence the decisions of larger
powers; everyone feared that losing an ally—even a relatively
weak supporter making decisions in its own interests—would
upset the balance of power and make strong nations
vulnerable.” (p. 656)

3.5.II. Industrial
and technological
developments (i.e.,
the Second Industrial
Revolution)
facilitated European
control of global
empires. (INT-3)
(INT-4) (OS-6) (SP13) (IS-3)

Ch. 20

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined
as "other") over the
course of their
history.

“Some people put imperialism in a less rosy context. These
observers described colonial competition and conquest as part
of an unavoidable, Darwinian struggle for survival of the
fittest (see Document 20.3). In such a struggle, the white
“race” would surely prevail, they believed. France's prime
minister even claimed that “the superior races have rights
over the inferior races,” a view supported by many.” (p. 611)

Ch. 20

INT-3 Analyze how
European states
established and
administered overseas
commercial and
territorial empires.

“Various Europeans used these tools of conquest at different
times. Sometimes missionaries and explorers entered new lands
first; at other times, traders or even military officers made
decisions on their own to move in. Once there, they called on
home governments to provide support, enforce contracts, and
protect private interests. Newspapers reported “atrocities”
committed against the unwelcome intruders and stirred up
European cries for revenge and protection of national honor.
Western governments that had requested the cooperation of
local political leaders and had been refused turned to force.
Indirect control could quickly turn into direct control as
problems arose. Control expanded even more as neighboring
areas attracted the interest of the intruders.” (p. 613)

Ch. 20

INT-4 Explain how
scientific and
intellectual advances
-resulting in more
effective
navigational,
cartographic, and
military technologyfacilitated European
interaction with other
parts of the world.

“Innovations in weaponry also gave the West new clout.
Europeans had long possessed more firepower than non-Western
peoples. The new breech-loading rifles and machine guns
multiplied that advantage. Local societies resisted, but with
the destructive power of these new weapons, European soldiers
numbering only a few hundred annihilated local forces in the
thousands. Winston Churchill, Britain's future prime minister
and an observer of the 1898 Battle of Omdurman in the Sudan,
described the effects of the machine gun on natives: “It was
not a battle but an execution…. The bodies were … spread
evenly over acres and acres.”” (p. 612)

Ch. 20

OS-6 Explain how
European exploration
and colonization was
facilitated by the
development of the
scientific method and
led to a reexamination of
cultural norms.

“The Berlin Conference of 1885 formalized this scramble for
Africa, setting ground rules for territorial acquisition on
that continent. According to the conference, colonizers were
supposed to have enough physical presence to control and
develop an area before they could claim it. They also agreed
to treat Africans according to humane standards, although they
often used that declaration to disguise the exploitation and
abuse they continued to commit.” (p. 613)

pp. 612-13

3.5.III. Imperial
endeavors
significantly
affected society,
diplomacy, and
culture in Europe and
created resistance to
foreign control
abroad. (INT-7) (INT9) (INT-10) (INT-11)
(OS-6) (SP-9) (SP-17)
(SP-18) (IS-7) (IS10)
pp. 611-22

Ch. 20

SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed
the scale and cost of
warfare, required the
centralization of
power, and shifted the
balance of power.

Ch. 20

IS-3 Evaluate the role
of technology, from
the printing press to
modern transportation
and
telecommunications, in
forming and
transforming society.
INT-7 Analyze how
contact with nonEuropean peoples
increased European
social and cultural
diversity, and
affected attitudes
toward race.

Ch. 20

Ch. 20

INT-9 Assess the role
of European contact on
overseas territories
through the
introduction of
disease, participation
in the slave trade and
slavery, effects on
agricultural and
manufacturing
patterns, and global
conflict.

“Innovations in weaponry also gave the West new clout.
Europeans had long possessed more firepower than non-Western
peoples. The new breech-loading rifles and machine guns
multiplied that advantage. Local societies resisted, but with
the destructive power of these new weapons, European soldiers
numbering only a few hundred annihilated local forces in the
thousands. Winston Churchill, Britain's future prime minister
and an observer of the 1898 Battle of Omdurman in the Sudan,
described the effects of the machine gun on natives: “It was
not a battle but an execution…. The bodies were … spread
evenly over acres and acres.”” (p. 612)
“Steam-powered iron ships conveyed messages, materials, and
people across oceans quickly and cheaply. Smaller steamboats
took travelers up rivers. Railroads carried them across vast
stretches of land. The Suez Canal cut thousands of miles off
journeys to Asia, and the Panama Canal promised much the same
(see the drawing on page 596). In 1800, mail took as long as
one year to get from London to India. In 1880, a telegram took
just hours.” (p. 612)
“Europeans usually ruled directly over African societies so they
could create the economic conditions they wanted. Colonial
administrators trained cooperative tribes as their clerks,
soldiers, and favored workers. These preferences often sparked
bitter tribal jealousies and rivalries. Throughout Africa,
Europeans made it clear by their words and actions that they
considered themselves, their civilization, and their “race”
superior to the Africans. Their dominance established, Europeans
prided themselves on bringing Christianity and civilization to
the “dark” continent. They had scant appreciation for the
qualities of African societies and dismissed the Africans as
inferior peoples useful only for manual labor. Often they treated
them little better than slaves.” (p. 616)
“Europeans prided themselves on bringing Christianity and
civilization to the “dark” continent. They had scant
appreciation for the qualities of African societies and
dismissed the Africans as inferior peoples useful only for
manual labor. Often they treated them little better than
slaves. They also established new political boundaries that
ignored the long-standing social, cultural, and political
realities of local peoples. Some officials even worked to
“submerge” Africans from different societies “into a single
colored working class,” a policy that prevented Africans from
maintaining kinship and community ties. Those Africans who
resisted might be decimated in armed battle or dispossessed
and forced onto reservations. Yet resentment and desperation
led many Africans to rebel against their conquerors, despite
the hopelessness of their situation.” (p. 616)

Ch. 20

INT-10 Explain the
extent of and causes
for non-European’s
adoption of or
resistance to European
cultural, political,
or economic values and
institutions, and
explain the causes of
their reactions.

Ch. 20

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

Ch. 20

OS-6 Explain how
European exploration
and colonization was
facilitated by the
development of the
scientific method and
led to a reexamination of
cultural norms.

Ch. 20

SP-9 Analyze how
various movements for
political and social
equality-such as feminism, anticolonialism,
and campaigns for
immigrants’ rightspressured governments
and redefined
citizenship.

“Those Africans who resisted might be decimated in armed
battle or dispossessed and forced onto reservations. Yet
resentment and desperation led many Africans to rebel against
their conquerors, despite the hopelessness of their situation.
A warrior in South Africa explained the reasons for one of
these rebellions: “Our King gone, we had submitted to the
white people and they ill-treated us until we became desperate
and tried to make an end of it all. We knew that we had very
little chance because their weapons were so much superior to
ours. But we meant to fight to the last, feeling that even if
we could not beat them we might at least kill a few of them
and so have some sort of revenge.”” (p. 616)
“Western powers not only forcibly drew non-Western lands into
a world economy but also exploited the natural and human
resources of the conquered lands and profoundly undermined the
cultural, social, and religious traditions of the African and
Asian peoples. In addition, they distorted non-Western
economies to serve the demands of their own commerce. They
imposed what one observer called “the European system of
monotonous, uninterrupted labour,” in which industries such as
mining and railroad building subjected native laborers to
inhumane and dangerous working conditions. Forced to migrate
to find jobs in the alien economy, local workers left behind
shattered families and communities. Political structures that
had long functioned effectively in these lands broke down in
just a few years. (p. 622)
“But what the British thought would be an easy victory took
three years (1899–1902) of military effort and involved severe
casualties and enormous costs. Backed by 300,000 troops from
India and the homeland, Britain finally won the brutal contest
and in the end treated the defeated Boers leniently. The
British took them into partnership in the Union of South
Africa, and the Boer hero General Louis Botha (1862–1919) was
elected the Union's first prime minister. Botha's government
announced that it would “permit no equality between colored
people and the white inhabitants,” a policy that South Africa
would hold on to for the next eighty years.” (p. 615)
“Meanwhile, Chinese nationalism rose in response to foreign
aggression. In 1899–1900, the Boxer Rebellion, a serious
uprising against Western influences, erupted. Furious at those
who had betrayed Chinese religion and customs, the Boxers, a
secret organization that believed in the spiritual power of
the martial arts, killed thousands of Chinese Christians and a
number of foreigners—all with the encouragement of China's
dowager empress.” (p. 620)

Ch. 20

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made
to limit nationalism
as a means to ensure
continental stability.

Ch. 20

SP-18 Evaluate how
overseas competition
and changes in the
alliance system upset
the Concert of Europe
and set the stage for
World War I.

Ch. 20

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to
society.

Ch. 20

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined
as "other") over the
course of their
history.

“Britain permanently altered this ancient civilization by
creating a national unity, whether the Indians desired it or
not. Moreover, British men and women in India imported their
own cultural standards, lived separately from the “inferior”
native societies, and expected the Indians they dealt with—
from elites to servants—to adjust to British ways. For
example, in her book The Complete Indian Housekeeper and Cook
(1898), British author Flora Annie Steel boasted that “to show
what absolute children Indian servants are,” she has “for
years adopted castor oil as an ultimatum,” adding that this is
“considered a great joke, and exposes the offender to much
ridicule from his fellow-servants.” Figure 20.8, a photo of
Indian servants catering to a British gentleman, indicates the
gulf between the British ruling class and the Indians they
governed. It also reveals the appeal of foreign service to the
British, who at home may have enjoyed only modest social
positions.” (p. 616)
“But few recognized how destructive it could be—not only to
colonial peoples but also to themselves. In Asia, for example,
Russia's expansion south brought it to the borders of British
India and nearly ignited a war with that nation. Farther east,
Russia pushed to the Sea of Japan and Manchuria; the action
sparked hostilities with Japan. More than once, Britain,
France, and Germany narrowly avoided war in Africa.
Imperialism extended the already intense economic and
political competition among the European states, heightening
the potential for major conflict among these powers.” (p. 622)
“During the 1880s and early 1890s, France took what would
become Vietnam, Cambodia, and Laos and grouped them into the
Union of Indochina under French control. As in India,
medicine, sanitation, canals, roads, and other projects
financed by the French led to population growth in Indochina.
French rule also spawned economic dependence and resentment
against the European assumption of superiority. A southeast
Asian elite arose that, as in India, would struggle to expel
Western rule.” (p. 617)
“Yet, rather than striving to understand and appreciate nonWestern societies, most people in the West viewed them from a
condescending, arrogant, or downright racist perspective. The
colonized peoples had to endure being treated as menials and
subordinates by men and women whose only necessary
qualification was being Western. The insults to local peoples'
self-respect and their relentless humiliation fueled
resistance to Western control.” (p. 622)

Key Concept 3.6: European ideas and culture expressed a tension between objectivity and scientific realism on one hand,
and subjectivity and individual expression on the other.
3.6.I. Romanticism
PP-14 Explain how
“Romanticism reflected a new recognition that human beings
broke with
industrialization
were complex, emotional, and only sometimes rational
neoclassical forms of
elicited critiques
creatures. In a civilization that was growing ever more
artistic
from artists,
scientific, materialistic, industrial, and urban, romanticism
representation and
socialists, workers’
became a counterweight for the human experience. It stood
with rationalism,
movements, and
against eighteenth-century classicism and the Enlightenment
placing more emphasis
feminist
and the ideals of reason and order that so characterized those
on intuition and
organizations.
eras. Instead, romanticism emphasized individual freedom and
emotion. (PP-14)
spontaneity.” (p. 556)
(OS-10) (OS-12) (OS13)
OS-10 Analyze the
“In a civilization that was growing ever more scientific,
means by which
materialistic, industrial, and urban, romanticism became a
pp. 556-59, 564-65
individualism,
counterweight for the human experience. It stood against
subjectivity, and
eighteenth-century classicism and the Enlightenment and the
emotion came to be
ideals of reason and order that so characterized those eras.
considered a valid
Instead, romanticism emphasized individual freedom and
source of knowledge.
spontaneity.” (p. 556)
OS-12 Analyze how
artists used strong
emotions to express
individuality and
political theorists
encouraged emotional
identification with
the nation.

“Nationalism, for example, played a prominent role in some
romantics' lives. In the 1820s, England's romantic poet Lord
Byron (1788–1824) fought for Greek national independence
against the Turks (see Figure 18.7). Some of Frédéric Chopin's
(1810–1849) dramatic music self-consciously evoked
nationalistic sentiments for his native Poland, which was
still under Russian rule. The Italian Giuseppe Verdi (1813–
1901) and the German Richard Wagner (1813–1883), who developed
the opera into a fully integrated art form of music, theater,
ballet, and special effects, were among many other composers
whose works brought together romantic and openly nationalistic
themes.” (p. 557)

OS-13 Explain how and
why modern artists
began to move away
from realism and
toward abstraction and
the nonrational,
rejecting traditional
aesthetics.

“The origins of nationalism in literature and history also
made it attractive to believers in romanticism. This ideology
became the dominant spirit in literature and art during the
first half of the nineteenth century. Its significance
stretched beyond culture, however. Romanticism reflected a new
recognition that human beings were complex, emotional, and
only sometimes rational creatures. In a civilization that was
growing ever more scientific, materialistic, industrial, and
urban, romanticism became a counterweight for the human
experience. It stood against eighteenth-century classicism and
the Enlightenment and the ideals of reason and order that so
characterized those eras. Instead, romanticism emphasized
individual freedom and spontaneity.” (p. 556)

3.6.II. Following the
revolutions of 1848,
Europe turned toward
a realist and
materialist
worldview. (INT-2)
(PP-10) (PP-14) (OS8) (IS-7) (IS-10)
pp. 560-61, 602-04,
639-42, 643, 645-46

Ch. 18,
20, 21

INT-2 Analyze the
cultural beliefs that
justified European
conquest of overseas
territories and how
they changed over
time.

“Finally, people found ways to justify imperialism. Westerners
saw themselves as bringing “blessings” of their civilization
to “backward” peoples. The British writer Rudyard Kipling
(1865–1936) expressed the belief of many Westerners when he
wrote of the “white man's burden” to civilize the “lesser
breeds” of the earth. Missionaries took to heart the
injunction to “Go ye into all the world and preach the gospel
to every creature.’” (p. 610)

Ch. 18,
20, 21

PP-10 Explain the role
of social inequality
in contributing to and
affecting the nature
of the French
Revolution and
subsequent revolutions
throughout the 19th
and 20th centuries.

“Marx had argued that modern industrial society was splitting
into two opposing classes: the capitalists, or owners of the
means of production, and the workers. Capitalism, he
explained, was bound to be replaced by a socialist system
through revolution by the working class. Marx helped union
organizers to form the International Working Men's Association
(the First International) in 1864. The organization fell apart
in the 1870s, but in 1889, socialists formed the Second
International. These organizations helped socialists unify and
spread their cause. A sense of shared struggle and beliefs
inspired them to form unions, create political parties, and
fight powerful employers and strong politicians.” (p. 602)

Ch. 18,
20, 21

PP-14 Explain how
industrialization
elicited critiques
from artists,
socialists, workers’
movements, and
feminist
organizations.

“Even in conservative Austria, socialists gained strength in
industrial areas for the same reasons they did elsewhere in
the West. The plight of workers was their top priority. Anna
Maier, who started a life of work in a tobacco factory when
she was 13, captured this concern when she explained that
“young girls were often abused or even beaten” on the job. One
day Maier read a copy of the Women Workers' newspaper smuggled
into the factory by one of the older women. Eventually, she
managed to join the Social Democratic Party.” (p. 603)

Ch. 18,
20, 21

OS-8 Explain the
emergence, spread, and
questioning of
scientific,
technological, and
positivist approaches
to addressing social
problems.

“The eighteenth-century optimism about science spread during
the second half of the nineteenth century. Many people—
especially members of the rising middle classes—felt certain
that their generation would find solutions to the problems
that had plagued human beings from the beginning. Scientists
confirmed this optimism by making discoveries that answered
fundamental questions and that could be translated into
practical products, such as industrial goods and medicines.
Intellectuals proffered new ways to explain the world and
human beings' place in it.” (p. 639)

3.6.III. A new
relativism in values
and the loss of
confidence in the
objectivity of
knowledge led to
modernism in
intellectual and
cultural life. (OS-8)
(OS-10) (OS-12) (OS13)
pp. 646-51, 692-94

Ch. 18,
20, 21

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to
society.

“While there is dignity in their work, Courbet does not
glorify either the stone breakers or nature. The scene, like
the men's lives, is harsh. The image suggests that the young
assistant is likely to end up the same as his old companion.
Courbet and other realistic artists depicted everyday life on
large canvases and thereby earned the wrath of those artists
and critics who believed that only paintings of historical,
mythological, religious, or exotic scenes should be considered
great art.” (p. 646)

Ch. 18,
20, 21

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined
as "other") over the
course of their
history.

“Chamberlain's ideas veered off into anti-Semitism, as did the
thinking of other well-known racist writers. Their
pseudoscientific thought—which labeled Jews as a separate,
inferior race—became increasingly popular, as indicated by
this excerpt from a speech delivered by an anti-Semitic member
of the German parliament: “A Jew who was born in Germany does
not thereby become a German; he is still a Jew. Therefore it
is imperative that we realize that Jewish racial
characteristics differ so greatly from ours that a common life
of Jews and Germans under the same laws is quite impossible.””
(p. 604)

Ch. 21,
23

OS-8 Explain the
emergence, spread, and
questioning of
scientific,
technological, and
positivist approaches
to addressing social
problems.

“However, from the 1880s on, signs of a disturbing new
undercurrent rose to the surface of Western culture. Some of
the West's best intellectuals, writers, and artists injected
themes of pessimism and painful introspection into their work.
They emphasized how strongly irrational forces guided human
behavior. Though still a minority, these thinkers and critics
undermined rather than overwhelmed the prevailing certainty
and optimism of the period. They added to the growing social
and political tensions of the turn-of-the-century decades
described in Chapter 20.” (p. 647)

Ch. 21,
23

OS-10 Analyze the
means by which
individualism,
subjectivity, and
emotion came to be
considered a valid
source of knowledge.

“In part, this disillusionment stemmed from the growing
feeling of uncertainty creeping into elite scientific circles—
the sense that the more people learned, the less solid and
reliable the material world became. The work of Albert
Einstein (1879–1955) exposed this uncertainty in physics. A
German who later fled to America, Einstein assailed timehonored concepts about the stability of matter and the nature
of the physical universe. In 1905, while still earning a
living as a patent clerk in Switzerland, he proposed what
would become the seminal theory of relativity. According to
this theory, time, space, and motion are relative to one
another as well as to the observer—they are not the absolutes
scientists had believed in for so long.” (p. 648)

Ch. 21,
23

OS-12 Analyze how
artists used strong
emotions to express
individuality and
political theorists
encouraged emotional
identification with
the nation.

Ch. 21,
23

OS-13 Explain how and
why modern artists
began to move away
from realism and
toward abstraction and
the nonrational,
rejecting traditional
aesthetics.

“Like Ensor, the Norwegian artist Edvard Munch (1863–1944)
expressed a deep current of horror in middle-class life, but
in a deeper, more personal way. In The Scream (Figure 21.17),
a wide-eyed figure standing on a bridge lets out a terrified
shriek. The land, water, and sky—all distorted and painted in
alarming colors—echo the cry of the figure. Munch described
the feelings that inspired the scene: “I was tired and ill—I
stood looking out across the fjord—the sun was setting—the
clouds were colored red—like blood—I felt as though a scream
went through nature….”” (p. 650)
“Many talented artists also turned away from the mainstream of
nineteenth-century civilization. Their work grew more
pessimistic and critical of middle-class life. The slogan “Art
for art's sake” reflected the trend of various artistic
movements, such as expressionism and symbolism. They selfconsciously attacked social and artistic taboos in ways that
mystified much of the public. Their often introspective works
proved understandable mainly to themselves and a small
artistic elite. The Russian abstract expressionist painter
Wassily Kandinsky (1866–1944) spoke for many of his fellow
artists when he explained that his work was not intended to
represent how things looked. “Look at the picture as a graphic
representation of a mood and not as a representation of
objects,” he suggested.” (p. 650)

PERIOD 4: c. 1914 to the Present
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Thematic Learning
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Key Concept 4.1: Total war and political instability in the first half of the 20th century gave way to a polarized state
order during the Cold War, and eventually to efforts at transnational union.
4.1.I. World War I,
Ch. 21,
INT-8 Evaluate the
“A fundamental and bitter clash immediately developed
caused by a complex
22
United States’ economic
between Clemenceau, who wanted a “hard” peace that would
interaction of longand cultural influence
render Germany harmless, and Wilson, who wanted a “just”
and short-term factors,
on Europe and responses
peace free of vindictiveness. Wilson and his advisors
resulted in immense
to this influence in
feared that a harsh settlement would leave Germany
losses and disruptions
Europe.
resentful, eager for revenge, or ripe for takeover by
for both victors and
extreme political forces. He also believed that secret
vanquished. (INT-8)
diplomacy and the alliance system had caused the war in
(INT-9) (INT-11) (SP-6)
the first place, and urged “open covenants of peace,
(SP-13) (SP-14) (SP-17)
openly arrived at.” In his Fourteen Points, Wilson also
(SP-18) (IS-8)
called for the self-determination of peoples, armaments
reduction, and a “general association of nations” to
pp. 656-60, 662-66,
guarantee the safety of “great and small states alike.”
669, 671-81
Lloyd George often sided with Wilson but, like Clemenceau,
wanted a victory worthy of the sacrifices made during the
war.” (p. 671)
Ch. 21,
22

INT-9 Assess the role of
European contact on
overseas territories
through the introduction
of disease,
participation in the
slave trade and slavery,
effects on agricultural
and manufacturing
patterns, and global
conflict.

“In areas of North Africa and the Middle East, Arabs were
outraged by decisions of the Allied powers. Arab
nationalists had been promised independence by the British
and French during the war. Now mandates from the League of
Nations authorized the French to exercise administrative
control over Lebanon and Syria, and the British over
Mesopotamia and Palestine (see Map 22.6). According to the
League of Nations, these peoples were “not yet able to
stand by themselves” and their “tutelage … should be
entrusted to the advanced nations.” Making matters worse,
Britain had promised Jewish nationalists a homeland in
Palestine.” (p. 673)

Ch. 21,
22

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

“Nationalists in Turkey, led by their wartime hero of
Gallipoli, Mustafa Kemal (1881–1938), refused to accept
the Treaty of Sèvres, which had been negotiated by the
Allies and the sultan's tottering regime in 1920. That
treaty allowed foreign powers to occupy eastern and
southern Anatolia. Mustafa Kemal's national army drove out
the occupying troops, toppled the sultan's regime, and
established the Republic of Turkey—an act affirmed by the
Allies in the Treaty of Lausanne (1923).” (p. 672)

Ch. 21,
22

SP-6 Explain how new
ideas of political
authority and the
failure of diplomacy led
to world wars, political
revolutions, and the
establishment of
totalitarian regimes in
the 20th century.

“By 1920, World War I and the Russian civil war had ended.
In addition to the two million Russian soldiers who died
in the world war, some four to six million had lost their
lives in the civil conflict. The once-powerful nation lay
defeated, impoverished, and exhausted. Starvation hung
like a specter over millions. The fighting was over, but
Russia and other Western nations now faced the challenge
of rebuilding social stability in an environment of
continuing political and economic turmoil.” (p. 681)

Ch. 21,
22

SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed the
scale and cost of
warfare, required the
centralization of power,
and shifted the balance
of power.

To varying degrees, the governments of the major powers
took control of their economies. Government agencies,
rather than the free marketplace, determined production,
consumption, wages, and prices. In Germany, the War Raw
Materials Board located, rationed, and distributed raw
materials. To meet the need for products that Germany
could no longer import, such as rubber, the board helped
develop synthetic substitutes. In Britain, the Ministry of
Munitions, led by David Lloyd George, supervised the
armaments industry. The ministry's bureaucracy of 65,000
clerks controlled prices, supplies, and production of war
materials. (p. 666)

Ch. 21,
22

SP-14 Analyze the role
of warfare in remaking
the political map of
Europe and in shifting
the global balance of
power in the 19th and
20th centuries.

“In what came to be known as the war guilt clause, the
agreement forced Germany and its allies to accept full
responsibility for the war. Germany lost all its overseas
colonies and concessions; several victorious nations
gained control over these territories in Africa and the
Pacific. France regained Alsace and Lorraine, lost in the
Franco-Prussian War of 1870. In addition, the victors
would occupy German territory on the west bank of the
Rhine for the next fifteen years. The Polish-speaking
areas of eastern Germany were ceded to the resurrected
Polish state, and a “Polish corridor” was cut through
German territory to give Poland an outlet at Danzig to the
Baltic Sea.” (p. 671)

Ch. 21,
22

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made to
limit nationalism as a
means to ensure
continental stability.

Ch. 21,
22

SP-18 Evaluate how
overseas competition and
changes in the alliance
system upset the Concert
of Europe and set the
stage for World War I.

Ch. 21,
22

IS-8 Evaluate how the
impact of war on
civilians has affected
loyalty to and respect
for the nation-state.

“Almost everywhere in Europe, people greeted the
declarations of war with outbursts of nationalistic joy.
As the Austrian writer Stefan Zweig (1881–1942), a
volunteer himself, recalled, “There were parades in the
street, flags, ribbons, and music burst forth everywhere,
young recruits were marching triumphantly, their faces
lighting up at the cheering.” Young men volunteered in
droves, “honestly afraid that they might miss this most
wonderful and exciting experience of their lives; that is
why they hurried and thronged to the colors, and that is
why they shouted and sang in the trains that carried them
to the slaughter.” Figure 22.2, a photograph of German
volunteers marching down a Berlin street during the first
weeks of the war, reveals the enthusiasm, optimism, and
naïveté of the young men. Well dressed and raising their
hats, they announce their bravery and celebrate their good
fortune at being able to fight for their nation.” (p. 660)
“By 1914, Europe had divided itself into two powerful
alliance systems: the Triple Entente, comprising France,
Russia, and Great Britain; and the Triple Alliance, made
up of Germany, Austria-Hungary, and Italy. On the one
hand, these alliances may have encouraged Europeans to
believe that they could avert major wars. Between 1870 and
1914, a balance of power did generally prevail. Statesmen
solved most conflicts diplomatically, and military
scuffles remained brief and local. On the other hand, the
alliance system gave smaller powers an opportunity to
influence the decisions of larger powers; everyone feared
that losing an ally—even a relatively weak supporter
making decisions in its own interests—would upset the
balance of power and make strong nations vulnerable.”
(p. 656)
“By 1917, hunger and war weariness were igniting strikes and
domestic disorders throughout Europe. Beleaguered governments
suspended civil liberties, ignored democratic procedures, and
ruled by emergency police powers. In France, Georges
Clemenceau (1841–1929) became a virtual dictator after
November 1917. He sent troops against strikers and arrested
those agitating for peace. “I wage war,” he declared. “I wage
nothing but war!” In Austria, political unity unraveled as
different nationalities clamored for independence. In Germany,
some socialist and Catholic legislators came out for peace,
and Generals Hindenburg and Ludendorff assumed control over
the German war effort. By the end of 1917, Russia's whole war
effort had collapsed. Clearly, World War I would be won or
lost on the home front as well as on the battle lines.”
(p. 667)

4.1.II. The conflicting
goals of the peace
negotiators in Paris
pitted diplomatic
idealism against the
desire to punish
Germany, producing a
settlement that
satisfied few. (INT-8)
(SP-6) (SP-14) (SP-17)

Ch. 22

INT-1 Assess the
relative influence of
economic, religious, and
political motives in
promoting exploration
and colonization.

“In areas of North Africa and the Middle East, Arabs were
outraged by decisions of the Allied powers. Arab
nationalists had been promised independence by the British
and French during the war. Now mandates from the League of
Nations authorized the French to exercise administrative
control over Lebanon and Syria, and the British over
Mesopotamia and Palestine (see Map 22.6). According to the
League of Nations, these peoples were “not yet able to
stand by themselves” and their “tutelage … should be
entrusted to the advanced nations.” Making matters worse,
Britain had promised Jewish nationalists a homeland in
Palestine.” (p. 673)

Ch. 22

SP-6 Explain how new
ideas of political
authority and the
failure of diplomacy led
to world wars, political
revolutions, and the
establishment of
totalitarian regimes in
the 20th century.

“At its core, fascism in practice meant dictatorship by a
charismatic leader. However, it was more than that. It
included a set of antidemocratic, anti-individualistic,
and anticommunist ideas or attitudes. Fascist doctrine
hailed the people while denouncing the principles of the
French Revolution. Fascist leaders such as Alfredo Rocco
(1875–1935) viewed the state as a living organism and
rejected liberal democratic forms of government,
complaining that the liberal state “is dissolving into a
mass of small particles, parties, associations, groups and
syndicates that are binding it in chains.” The fascist
call was to nationalism and military prowess. In Italy,
people angry and dismayed by events following World War I
heard this call and followed it.” (p. 695)

Ch. 22

SP-14 Analyze the role
of warfare in remaking
the political map of
Europe and in shifting
the global balance of
power in the 19th and
20th centuries.

“In what came to be known as the war guilt clause, the
agreement forced Germany and its allies to accept full
responsibility for the war. Germany lost all its overseas
colonies and concessions; several victorious nations
gained control over these territories in Africa and the
Pacific. France regained Alsace and Lorraine, lost in the
Franco-Prussian War of 1870. In addition, the victors
would occupy German territory on the west bank of the
Rhine for the next fifteen years. The Polish-speaking
areas of eastern Germany were ceded to the resurrected
Polish state, and a “Polish corridor” was cut through
German territory to give Poland an outlet at Danzig to the
Baltic Sea.” (p. 671)

pp. 669-73, 686-88, 695

4.1.III . In the
interwar period,
fascism, extreme
nationalism, racist
ideologies, and the
failure of appeasement
resulted in the
catastrophe of World
War II, presenting a
grave challenge to
European civilization.
(SP-6) (SP-8) (SP-13)
(SP-14) (SP-17)
(IS-7) (IS-10)

Ch. 22

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made to
limit nationalism as a
means to ensure
continental stability.

“Almost everywhere in Europe, people greeted the declarations
of war with outbursts of nationalistic joy. As the Austrian
writer Stefan Zweig (1881–1942), a volunteer himself,
recalled, “There were parades in the street, flags, ribbons,
and music burst forth everywhere, young recruits were marching
triumphantly, their faces lighting up at the cheering.” Young
men volunteered in droves, “honestly afraid that they might
miss this most wonderful and exciting experience of their
lives; that is why they hurried and thronged to the colors,
and that is why they shouted and sang in the trains that
carried them to the slaughter.” Figure 22.2, a photograph of
German volunteers marching down a Berlin street during the
first weeks of the war, reveals the enthusiasm, optimism, and
naïveté of the young men. Well dressed and raising their hats,
they announce their bravery and celebrate their good fortune
at being able to fight for their nation.” (p. 660)

Ch. 23,
24

SP-6 Explain how new
ideas of political
authority and the
failure of diplomacy led
to world wars, political
revolutions, and the
establishment of
totalitarian regimes in
the 20th century.
SP-8 Explain how and why
various groups,
including communists and
fascists, undermined
parliamentary democracy
through the
establishment of regimes
that maintained
dictatorial control
while manipulating
democratic forms.
SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed the
scale and cost of
warfare, required the
centralization of power,
and shifted the balance
of power.

“As we saw in Chapter 23, in the tense years of the 1920s
and 1930s a new wave of authoritarian governments had
washed across eastern and southern Europe; by 1938, only
Czechoslovakia remained a parliamentary democracy (see Map
24.1). Many of these regimes included elements of fascism,
but most were simple dictatorships by royal or military
figures. Fascist movements, such as the Cross of Fire
organization in France and the “Rex” Party in Belgium,
also sprouted up in western Europe.” (p. 712)
“Five days before the elections, Hitler discredited the
communists by accusing them of burning the Reichstag
building. He used the fire to justify the suspension of
civil liberties and the arrest of many communists. On
election day, the Nazis gained 44 percent of the vote;
with their nationalist allies, they now had enough for a
majority. The Reichstag quickly passed an enabling act
granting Hitler the power to make laws on his own for four
years. He soon outlawed all other political parties, and
when Hindenburg died in 1934, Hitler became the sole
leader of the German government.” (p. 698)
“That same year, Hitler ordered Heinrich Himmler (1900–
1945) and a handpicked private armed force, the elite SS,
to “blood purge” his own paramilitary organization, the
SA. Hitler saw the leader of the SA, Ernst Röhm (1887–
1934), as a rival with plans to establish control over the
army. That Night of the Long Knives eliminated potential
opponents to Hitler within the party and the powerful SA
as a rival to the reviving German army. Now the army swore
allegiance to Hitler. The Nazi leader's dictatorship was
complete.” (p. 698)

Ch. 23,
24

pp. 685-89, 697-702,
712, 714-29

Ch. 23,
24

Ch. 23,
24

SP-14 Analyze the role
of warfare in remaking
the political map of
Europe and in shifting
the global balance of
power in the 19th and
20th centuries.

“In March 1936, Hitler gambled by ordering his armed
forces into the Rhineland, that part of Germany on the
west bank of the Rhine River that the Treaty of Versailles
had deemed a demilitarized zone (see Map 24.3). France
fretted and fumed but, lacking Britain's support, did
nothing. Hitler's bold gamble paid off. With a new
confidence, he turned to the three countries that bordered
Germany to the east: Austria, Czechoslovakia, and Poland.”
(p. 714)

Ch. 23,
24

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made to
limit nationalism as a
means to ensure
continental stability.

“As suggested by the painting on the facing page, many
Europeans, especially in Italy, Germany, and east-central
Europe, turned to right-wing leaders who attacked
parliamentary government and raised the compelling banner
of militant nationalism. Ahead, still unseen by most, lay
the very dangers that people thought were over when the
Great War ended.” (p. 685)

Ch. 23,
24

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to society.

“At the center of Hitler's beliefs lurked biological
racism and anti-Semitism. He glorified the mythical German
“Aryan race” as superior and destined to conquer all other
peoples in the struggle for racial supremacy. He also
condemned the Jews as corrupt, landless parasites who
created Marxist communism, caused Germany's humiliating
defeat in World War I, and propagated liberalism.
Underlying this element of the Nazi doctrine was a sense
that everything in politics and in life was a constant
struggle between peoples. Perils and enemies—whether from
Jews, Poles, Bolsheviks, or others—lurked everywhere,
plotting Germany's destruction.” (p. 697)

Ch. 23,
24

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

“Both to solidify their power and to carry out their
racist ideas, the Nazis targeted many groups for
repression. For example, they sent communists, socialists,
resisting Catholics, Jehovah's Witnesses, and the Roma
(Gypsies) to concentration camps. Mixed-race children,
criminals, prostitutes, alcoholics—all considered
genetically inferior or “community aliens”—became
candidates for sterilization. Homosexuality warranted at
least incarceration or castration. A frightening glimpse
of the future for all these groups came in 1939 when the
Nazis created euthanasia programs designed to eliminate
the mentally ill, handicapped, aged, and incurably ill.”
(p. 700)

4.1.IV . As World War
II ended, a Cold War
between the liberal
democratic West and the
communist East began,
lasting nearly half a
century. (INT-8) (INT9) (INT-11) (PP-5) (SP5) (SP-13) (SP-14) (SP17) (SP-19)

Ch. 25,
26

INT-8 Evaluate the
United States’ economic
and cultural influence
on Europe and responses
to this influence in
Europe.

“In the struggle to repair their broken economies,
European nations benefited greatly from U.S. aid. Having
emerged from the war the world's preeminent economic
power, the United States pumped almost $13 billion of
Marshall Plan aid into Western Europe between 1947 and
1952. More than a sense of humanity motivated the
Americans. The economic aid also served U.S. Cold War
interests by supporting anticommunist forces. The aid came
with strings attached: international cooperation and freer
trade by the recipients. By demanding these conditions,
the U.S.—now producing more than half the world's
industrial goods—gained unprecedented access to large
European markets.” (p. 750)

Ch. 25,
26

INT-9 Assess the role of
European contact on
overseas territories
through the introduction
of disease,
participation in the
slave trade and slavery,
effects on agricultural
and manufacturing
patterns, and global
conflict.

“Decolonization did not end Western influence in the nonWestern world or bring peace and prosperity to the
previously subject peoples. Newly independent nations were
often left with illogical borders drawn arbitrarily by
nineteenth-century European imperialists, depleted
economies, and internal political divisions that drew in
Cold War agents from both sides to exploit the chaos.
Especially in Africa, ethnic conflict sometimes flared up
into bloody civil wars, such as in Nigeria, where the Ibos
in the eastern region attempted to secede and set up the
independent Republic of Biafra. Because the newly freed
countries—especially in Africa—were generally left without
internally generated political institutions, instability,
bloodshed, and rule by military strongmen often resulted.”
(p. 755)

Ch. 25,
26

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

“Nasser's bold action provoked a military attack by
Israel, Britain, and France. Cold War rivalries quickly
came into play when the Soviet Union threatened to
intervene on the side of Egypt. At this point, the United
States pressured the three invading powers to retreat.
Though defeated militarily, Nasser ended up a national
hero and the leader of the Arab world for standing up to
Israel and the Western powers. Moreover, Britain lost the
canal and soon its last holdings in the Middle East, and
the Soviets gained influence in the region.” (p. 755)

pp. 738-56, 774-85

Ch. 25,
26

PP-5 Analyze the
origins,
characteristics, and
effects of the postWorld War II "economic
miracle" and the
economic integration of
Europe (the Euro zone).

“In the capitalist democracies of Western Europe,
government spending and welfare-state programs, as well as
U.S. aid, fueled a strong revival (see Figure 25.6).
Europeans used this money, their growing store of new
technology, and their skilled workforce to rebuild
factories and transportation networks into models of
efficiency. Falling tariff barriers and a population
enlarged by increased birthrates created new demand for
consumer goods. Food and clothing prices declined, jobs
abounded, and wages rose. By 1955, the standard of living
for even those in the bottom half of society rose. In just
a decade, Western Europe had recovered fully from the
economic devastation of the war.” (p. 752)

Ch. 25,
26

SP-5 Assess the role of
colonization, the
Industrial Revolution,
total warfare, and
economic depressions in
altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“Independence, however, did not end problems in this
troubled region. Religious and national strife soon broke
out between Hindu India and Muslim Pakistan. Gandhi tried
to quell the hostilities, but a fanatical Hindu
nationalist assassinated him in 1948. Open war between the
two states erupted in 1949 over possession of the disputed
state of Kashmir. The United Nations managed to stop the
shooting but failed to resolve the dispute, which would
simmer for decades. This conflict, as well as border
clashes with China, persuaded India to accept military aid
from both the United States and the Soviet Union.” (p.
753)

Ch. 25,
26

SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed the
scale and cost of
warfare, required the
centralization of power,
and shifted the balance
of power.

“By 1949, both superpowers had the atomic bomb; by 1953,
the hydrogen bomb. Each country supported growing military
budgets and stockpiled huge caches of weapons, including
intercontinental ballistic missiles (ICBMs) that could
carry nuclear warheads. The danger rippled outward as
other nations—Britain, France, India, China, Israel, and
Pakistan—also developed nuclear weapons. As U.S. president
John F. Kennedy (1917–1963) admitted in 1962, “The
decision to use any kind of a nuclear weapon … presents
such a risk of it getting out of control so quickly….””
(p. 740)

Ch. 25,
26

SP-14 Analyze the role
of warfare in remaking
the political map of
Europe and in shifting
the global balance of
power in the 19th and
20th centuries.

“In 1950, the Soviet-backed North Korean communists—with
the approval of both Stalin and Mao—suddenly invaded U.S.backed South Korea. The determined, well-armed North
Korean communists easily defeated the South Koreans.
Supported by the UN, the U.S. quickly intervened. The
American and UN forces soon overcame the North Koreans,
but as their troops approached the Korean-Chinese border
and threatened to bomb North Korean sanctuaries in China,
the Chinese entered the fray. They pushed the U.S. and UN
forces back to the thirty-eighth parallel, where a
stalemate developed. By the time of the armistice in 1953,
the war had cost some 1.5 million casualties on each side
and had left much of Korea in ruins.” (p. 742)

Ch. 25,
26

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made to
limit nationalism as a
means to ensure
continental stability.

“In Eastern Europe also, nationalistic, ethnic, and
religious rivalries opened old wounds and created new
divisions. Maps 26.3 and 26.4 reveal some of these
problems. In 1993, the Slovak minority in Czechoslovakia,
pushed by ambitious Slovak politicians, voted for
independence. Czechoslovakia reluctantly agreed to divide
itself into the Czech Republic and Slovakia. In Romania,
ethnic friction between the Romanian majority and the
Hungarian minority flared up.” (p. 783)

Ch. 25,
26

SP-19 Explain the ways
in which the Common
Market and collapse of
the Soviet Empire
changed the political
balance of power, the
status of the nationstate, and global
political alliances.

“Repercussions from the collapse of communism spread
around the world. As communism lost its credibility,
nations still committed to the Soviet model, such as Cuba
and North Korea, were left isolated. Capitalism gained
renewed respect and even inspired awe in both the Western
and non-Western worlds. For many, the collapse of
communism in Eastern Europe and the USSR signified the
final triumph of capitalism. With the end of the Cold War,
the contours of domestic and international politics began
to shift.” (p. 785)

4.1.V . In response to
the destructive impact
of two world wars,
European nations began
to set aside
nationalism in favor of
economic and political
integration, forming a
series of transnational
unions that grew in
size and scope over the
second half of the 20th
century. (PP-5) (SP-5)
(SP-17) (SP-19)

Ch. 25,
26

PP-5 Analyze the
origins,
characteristics, and
effects of the postWorld War II "economic
miracle" and the
economic integration of
Europe (the Euro zone).

“The nations of Western Europe recognized that cooperation
offered the best hope for competing economically in a
world of superpowers. Encouraged by the Marshall Plan,
these countries moved toward economic integration. In
1950, France and West Germany created the French-German
Coal and Steel Authority to remove tariff barriers and
manage coal and steel resources regionally. Jean Monnet
(1888–1979), the architect of this organization, held high
hopes: “If only the French could lose their fear of German
industrial domination, then the greatest obstacle to a
united Europe would be removed…. It could, in fact, become
the germ of European unity.” In 1952, the organization
expanded into the European Coal and Steel Community with
the addition of Italy, Belgium, Luxembourg, and the
Netherlands. Five years later, these same six nations
signed the Treaty of Rome establishing the European
Economic Community (the EEC, also referred to as the
Common Market).” (p. 750)

Ch. 25,
26

SP-5 Assess the role of
colonization, the
Industrial Revolution,
total warfare, and
economic depressions in
altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“Of course, all social programs came at a price. Taxes
rose, particularly for the middle and upper classes, and
government bureaucracies ballooned. Moreover, critics
questioned the quality of the services provided,
particularly medical care. Yet once established, most
social programs served enough people and gained sufficient
political backing to become permanent fixtures.” (p. 750)

Ch. 25,
26

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made to
limit nationalism as a
means to ensure
continental stability.

“Not everyone embraced the idea of such alliances. Many
Europeans opposed further integration, clinging to
national preferences and warning against the dangers of
giving up sovereignty to an international body of
bureaucrats. To be sure, the European nations had great
difficulty joining forces to put down the crisis in
Bosnia, but their joint action as part of a NATO force to
quell the violence in Kosovo in 1999 led to a vow by the
leaders of fifteen European countries to make the European
Union a military power for the first time.” (p. 786)

pp. 750-51, 786-88

Ch. 25,
26

4.1.VI. Nationalist and
separatist movements,
along with ethnic
conflict and ethnic
cleansing, periodically
disrupted the postWorld War II peace.
(SP-3) (SP-13) (SP-17)
(IS-7) (IS-10)

Ch. 26

SP-19 Explain the ways
in which the Common
Market and collapse of
the Soviet Empire
changed the political
balance of power, the
status of the nationstate, and global
political alliances.
SP-3 Trace the changing
relationship between
states and
ecclesiastical authority
and the emergence of the
principle of religious
toleration.

pp. 774-86
Ch. 26

Ch. 26

SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed the
scale and cost of
warfare, required the
centralization of power,
and shifted the balance
of power.
SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed the
scale and cost of
warfare, required the
centralization of power,
and shifted the balance
of power.

“The potential of the European Union seemed tremendous. In
2012, the twenty-seven member nations had more than 503
million inhabitants and a combined gross national product
greater than that of the United States. Perhaps in
response to the growing power of the European Union, the
United States joined with Mexico and Canada in 1994 to
create a new free-trade zone—the North American Free Trade
Agreement (NAFTA).” (p. 786)
“However, the union survived these reversals. Early in
1989, with the Polish economy in crisis, negotiations
began between Jaruzelski and Solidarity, still led by
Walesa. The Polish Catholic Church, which had maintained a
position in the nation and indeed enhanced its own
prestige with the visit of Pope John Paul II in 1979,
helped mediate discussions. The talks resulted in the
legalization of Solidarity and, in June, new elections.
Solidarity's stunning victory at the polls prompted
Jaruzelski to ask the union to form a new government. A
few months later, the communist leader stepped down, and
the Communist Party gave up power in Poland without a
fight.” (p. 777)
“The Bosnians, supported by aid from the Islamic world,
fought back desperately for more than four years. Only a
Western embargo and NATO intervention brought an uneasy
end to the violence and peace accords in 1996. The
conflict had killed 250,000 people, displaced three
million, and left 800,000 antipersonnel mines embedded in
the land. Moreover, peace still depended on the continued
presence of international troops.” (p. 784)
“His arms-reduction plan served the same ends. In meetings
with U.S. presidents almost every year between 1985 and
1991, Gorbachev pushed for more and more reductions in
both countries' military stockpiles. These meetings bore
fruit: Both the USSR and the United States agreed to limit
nuclear weapons and conventional forces not only on their
own soil but also in Europe. At the same time, Gorbachev
tried to extract Soviet forces from the war in
Afghanistan. The effort took four years, but in 1989 the
last Soviet troops finally came home. These feats
burnished Gorbachev's reputation at home and abroad and
promised to ease the USSR's heavy burden of military
expenditures.” (p. 776)

Ch. 26

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made to
limit nationalism as a
means to ensure
continental stability.

Ch. 26

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to society.

Ch. 26

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

“Despite its drawbacks, communism had provided many people
with a sense of unity and security. Its fall opened a void
that nationalistic sentiments rose to fill. As had often
been the case in nineteenth- and twentieth-century
history, nationalism provoked heated conflict along with a
feeling of belonging. Ethnic and cultural struggles raged
in several republics of the former Soviet Union. In
Azerbaijan, the Azerbaijanis and Armenians clashed. The
most violent outburst came in secessionist Chechnya, where
Russians fought an unpopular war with Chechnyans demanding
their independence. The indecisive two-year conflict cost
some 80,000 deaths and 250,000 wounded, although the
Chechnyans gained many of their goals. In 1999, another
draining war broke out between Chechnyans and Russians.”
(p. 783)
“Worse, everyday dissatisfactions spread. Soviet workers
had money but not the selection or quality of goods that
they wanted and that they knew were available to people in
the West. Instead, they regularly stood in lines for as
long as two hours a day just to buy basic supplies. Even
urban professionals, managers, and technicians, although
relatively wealthy and well educated, experienced similar
frustrations. Far too obviously, only a small corps of
Communist Party officials and privileged elites enjoyed
access to the most desirable goods and services in this
supposedly egalitarian society, fueling resentment. For
everyone else, the only alternative was the thriving, but
expensive and illegal, black market. Faith in the
communist system, even among members of the Communist
Party, began to evaporate.” (p. 775)
“The war for a Greater Serbia raged with appalling
brutality. The worst fighting took place in BosniaHerzegovina. On this bloody battlefield, the Serbs
initiated a policy of ethnic cleansing, driving Muslim
Bosnians from their homes; placing them in concentration
camps; and raping, murdering, and starving them. In 1992,
a Serb guard at one concentration camp proudly explained,
“We won't waste our bullets on them…. They have no roof.
There is sun and rain, cold nights, and beatings two times
a day. We give them no food and no water. They will starve
like animals.” A survivor reported seeing “corpses piled
one on top of another…. The bodies eventually were
gathered with a forklift … this happened almost every
day.”” (p. 784)

4.1.VII. The process of
decolonization occurred
over the course of the
century with varying
degrees of cooperation,
interference, or
resistance from
European imperialist
states. (INT-1) (INT-2)
(INT-3) (INT-7) (INT-9)
(INT-10) (INT-11) (SP9) (SP-14) (SP-17) (IS10)
pp. 672-73, 752-57

Ch. 22,
25

INT-1 Assess the
relative influence of
economic, religious, and
political motives in
promoting exploration
and colonization.

“In areas of North Africa and the Middle East, Arabs were
outraged by decisions of the Allied powers. Arab
nationalists had been promised independence by the British
and French during the war. Now mandates from the League of
Nations authorized the French to exercise administrative
control over Lebanon and Syria, and the British over
Mesopotamia and Palestine (see Map 22.6). According to the
League of Nations, these peoples were “not yet able to
stand by themselves” and their “tutelage … should be
entrusted to the advanced nations.”” (p. 673)

Ch. 22,
25

INT-2 Analyze the
cultural beliefs that
justified European
conquest of overseas
territories and how they
changed over time.

“Despite the intensity of these sentiments, many European
settlers felt they had lived in the colonies too long to
cede control to the local populations. Several political
leaders in Europe agreed with Winston Churchill's
sentiments: “I did not become the king's first minister in
order to preside over the liquidation of the British
Empire.” The French announced that “the attainment of
‘self-government' in the colonies, even in the distant
future, must be excluded.” The struggle to end colonialism
was on.” (p. 753)

Ch. 22,
25

INT-3 Analyze how
European states
established and
administered overseas
commercial and
territorial empires.

“Britain experienced similar challenges to its authority
in its African colonies. The Labor government tried to
prepare for the gradual freeing of British territories by
sharing power with Africans in the civil service and
bolstering funds for educational and economic development.
The experience with Nasser in Egypt and a rebellion in
Kenya from 1951 to 1956 finally persuaded the British to
hasten their departure from Africa. By 1965, Britain had
formally dismantled its African empire.” (p. 755)

Ch. 22,
25

INT-7 Analyze how
contact with nonEuropean peoples
increased European
social and cultural
diversity, and affected
attitudes toward race.

“Now mandates from the League of Nations authorized the
French to exercise administrative control over Lebanon and
Syria, and the British over Mesopotamia and Palestine (see
Map 22.6). According to the League of Nations, these
peoples were “not yet able to stand by themselves” and
their “tutelage … should be entrusted to the advanced
nations.” (p. 673)

Ch. 22,
25

INT-9 Assess the role of
European contact on
overseas territories
through the introduction
of disease,
participation in the
slave trade and slavery,
effects on agricultural
and manufacturing
patterns, and global
conflict.

Ch. 22,
25

INT-10 Explain the
extent of and causes for
non-European’s adoption
of or resistance to
European cultural,
political, or economic
values and institutions,
and explain the causes
of their reactions.

Ch. 22,
25

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

Ch. 22,
25

SP-9 Analyze how various
movements for political
and social equality such as feminism,
anticolonialism, and
campaigns for
immigrants’ rights pressured governments
and redefined
citizenship.

“Newly independent nations were often left with illogical
borders drawn arbitrarily by nineteenth-century European
imperialists, depleted economies, and internal political
divisions that drew in Cold War agents from both sides to
exploit the chaos. Especially in Africa, ethnic conflict
sometimes flared up into bloody civil wars, such as in
Nigeria, where the Ibos in the eastern region attempted to
secede and set up the independent Republic of Biafra.
Because the newly freed countries—especially in Africa—
were generally left without internally generated political
institutions, instability, bloodshed, and rule by military
strongmen often resulted.” (p. 755)
“In long-independent South Africa, the prosperous white
minority held fast to its power over the nonwhite majority
(see Global Connections on page 756). The white minority
harshly suppressed the increasingly restless black
majority and enforced apartheid (racial segregation). This
policy earned the all-white South African government
decades of heated protests from nonwhites and condemnation
throughout the world. Only in the 1990s would the white
government under F. W. de Klerk at last allow the popular
African National Congress, headed by the venerated Nelson
Mandela, to assume leadership” (p. 755)
“Growing but impoverished populations lived under the threat
of hunger and, in bad weather, starvation. Droughts, for
example, in the huge sub-Saharan region of northern Africa
during the 1970s, 1980s, and 1990s, brought famine and death
to tens of thousands. Most former colonies remained “Third
World” nations—relatively poor, supplying raw materials to
industrialized nations and dependent on the wealthier
countries' goods and aid. Interaction between Western and nonWestern peoples had transformed life on both sides, and
resentments nurtured by years of colonial suppression still
lingered in many non-Western nations.” (p. 755)
“A long, bloody stalemate resulted. As one French soldier
noted, “There's this staggering fact: The entire Arab
population is joining the resistance against us.” When the
French government eventually showed a willingness to
compromise, disgruntled colonial army officers threatened
to overthrow the government in Paris. In 1958, as France's
government teetered on the verge of collapse, retired
general Charles de Gaulle was recalled to power. The World
War II hero alone had the stature and legitimacy to
negotiate with the forces of Arab nationalism. He granted
Algeria independence in 1962 and freed almost all the
other remaining French colonies.” (p. 755)

Ch. 22,
25

SP-14 Analyze the role
of warfare in remaking
the political map of
Europe and in shifting
the global balance of
power in the 19th and
20th centuries.

“A similar but more painful pattern emerged in France's
Asian empire after the Japanese left Indochina in 1945. As
we have seen (page 743), the popular Indochinese
nationalists, led by Soviet-educated communist Ho Chi Minh
(1890–1969), proclaimed the independent Democratic
Republic of Vietnam. Heavy fighting between the French
imperialists and communist nationalists ensued. In 1954,
France finally admitted defeat, pulling out of Vietnam and
freeing the neighboring countries of Laos and Cambodia.”
(p. 753)
Ch. 22,
SP-17 Explain the role
“In 1952, a military coup in Egypt brought the dynamic
25
of nationalism in
nationalist leader Gamel Abdul Nasser (1918–1970) to
altering the European
power. Although Nasser kept much political power for
balance of power, and
himself, he promised parliamentary institutions, drew up a
explain attempts made to constitution guaranteeing individual rights, and
limit nationalism as a
distributed land to the poorer peasantry. In 1956, when
means to ensure
the United States refused to support his plans to develop
continental stability.
the Egyptian economy, he seized the Suez Canal. As he saw
it, control of the canal would not only enrich Egypt but
also symbolize Egypt's independence and Arab nationalism.”
(p. 754)
Ch. 22,
IS-10 Analyze how and
“Despite the intensity of these sentiments, many European
25
why Europeans have
settlers felt they had lived in the colonies too long to
marginalized certain
cede control to the local populations. Several political
populations (defined as
leaders in Europe agreed with Winston Churchill's
"other") over the course sentiments: “I did not become the king's first minister in
of their history.
order to preside over the liquidation of the British
Empire.” The French announced that “the attainment of
‘self-government' in the colonies, even in the distant
future, must be excluded.” The struggle to end colonialism
was on.” (p. 753)
Key Concept 4.2: The stresses of economic collapse and total war engendered internal conflicts within European states and
created conflicting conceptions of the relationship between the individual and the state, as demonstrated in the
ideological battle among liberal democracy, communism, and fascism.
4.2.I. The Russian
Ch. 22,
PP-3 Explain how
“Industrialization, initiated in the 1880s and surging in
Revolution created a
23
geographic, economic,
the 1890s—encouraged by the aggressive policies of Sergei
regime based on
social, and political
Witte (1849–1915), the finance minister, and an infusion
Marxist-Leninist
factors affected the
of foreign capital into Russia—stimulated the growth of
theory. (PP-3) (PP-8)
pace, nature, and timing the middle and working classes in cities such as Moscow
(PP-10) (PP-15) (PP-16)
of industrialization in
and St. Petersburg. These people chafed against Russia's
(SP-5) (SP-6) (SP-8)
western and eastern
traditional society and archaic government. Frustrated
(IS-5) (IS-8) (IS-10)
Europe.
Russian intellectuals turned to revolutionary doctrines
and even terrorism in an effort to promote rapid change.
pp. 674-82, 702-06
Others hoped for more-moderate liberal reforms. Still the
tsarist government, particularly under Nicholas II (1894–
1917), refused to bend.” (p. 676)

Ch. 22,
23

PP-8 Analyze socialist,
communist, and fascist
efforts to develop
responses to capitalism
and why these efforts
gained support during
times of economic
crisis.

“Back in Russia, Lenin refused to cooperate with the
provisional government. Instead, he unleashed a barrage of
compelling slogans, such as “Peace to the Army,” “Land to
the Peasants,” “Ownership of the Factories to the
Workers,” and “All Power to the Soviets.” He argued that
the time was ripe for a socialist revolution against
capitalism. To achieve this revolution, he urged his
followers to gain control over the soviets, particularly
the powerful Petrograd soviet.” (p. 679)

Ch. 22,
23

PP-10 Explain the role
of social inequality in
contributing to and
affecting the nature of
the French Revolution
and subsequent
revolutions throughout
the 19th and 20th
centuries.

“Third, neither the provisional government nor the soviets
could control the peasantry, which made up some 80 percent
of the population. Peasants refused to wait for the landredistribution legislation that the government had
promised. They seized land and hoarded food for
themselves, worsening hunger in the cities as prices rose
and supplies became more scarce. The peasantry's defiance
also attracted soldiers, who deserted the front to make
land claims of their own.” (p. 678)

Ch. 22,
23

PP-15 Analyze efforts of
government and
nongovernmental reform
movements to respond to
poverty and other social
problems in the 19th and
20th centuries.

“Lenin retreated. In 1921 he launched the New Economic
Policy (NEP), a “temporary” compromise with capitalism.
This policy allowed peasants to manage their own land and
sell their own crops. In addition, small-scale industries
could operate under private ownership, and money and
credit were restored. Although the state still supervised
the economy, the NEP provided enough capitalist incentive
to pull the Russian economy out of chaos.” (p. 702)

Ch. 22,
23

PP-16 Analyze how
democratic,
authoritarian, and
totalitarian governments
of the left and right
attempted to overcome
the financial crises of
the 1920s and 1930s.

“To help accomplish the Five-Year Plan's goals (which
included doubling agricultural production), the state took
agriculture out of the control of individual peasants by
consolidating their lands into huge collective farms that
used modern machines. Elected managers and party officials
ran the farms. Individuals could own tools, keep small
gardens for fruits and vegetables, and raise pigs and
chickens for private use or sale. By determining prices
and distribution of crops, the state expected to use
agricultural “surpluses” to pay for industrialization—to
buy the equipment to build factories, transportation
facilities, and power plants. Collectivization, it was
believed, would also push peasants to become industrial
workers in the cities.” (p. 703)

Ch. 22,
23

SP-5 Assess the role of
colonization, the
Industrial Revolution,
total warfare, and
economic depressions in
altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“The plan called for the rapid, massive industrialization
of the nation. Goals included more than doubling
industrial production, increasing the generation of
electric power almost fivefold, and building 1,500 new
factories within five years. To achieve the goals, the
State Planning Commission, or Gosplan, would strictly
regulate all aspects of production, including targeting
crucial industries such as steel, regimenting the
industrial labor force, and hiring foreign engineers to
help build the new factories.” (p. 703)

Ch. 22,
23

SP-6 Explain how new
ideas of political
authority and the
failure of diplomacy led
to world wars, political
revolutions, and the
establishment of
totalitarian regimes in
the 20th century.

“Too many people had lost their respect for the rigid,
poorly led autocracy. As Russia's minister of foreign
affairs put it, “The Emperor is blind!” Many of his
colleagues agreed. On March 12, the Duma organized a
provisional government, and three days later Nicholas II
abdicated. Railroad workers took him and his family into
custody.” (p. 678)

Ch. 22,
23

SP-8 Explain how and why
various groups,
including communists and
fascists, undermined
parliamentary democracy
through the
establishment of regimes
that maintained
dictatorial control
while manipulating
democratic forms.

“Surrounded by dissension and revolt, Nicholas II yielded
at last and issued a manifesto that promised civil
liberties, a popularly elected Duma (parliament), and
legalization of unions. These concessions had little
lasting meaning, however. The return of the Russian troops
from the Far East and a fresh round of governmental
repression had restored order by 1907. The tsar and his
advisors reduced the Duma to a nondemocratically elected
body.” (p. 677)

Ch. 22,
23

IS-5 Explain why and how
class emerged as a basis
for identity and led to
conflict in the 19th and
20th centuries.

“Soviet society in the 1920s reflected its revolutionary
origins as well as the temporary compromise with
capitalism. The Communists had eliminated the old
aristocracy, church, and traditional class distinctions.
But party, military, and cultural elites enjoyed higher
standards of living, better housing, and more educational
opportunities than anyone else. Some peasants who took
advantage of NEP opportunities also became relatively
wealthy, as did their urban counterparts running small
businesses.” (p. 702)

4.2.II. The ideology of
fascism, with roots in
the pre-World War I
era, gained popularity
in an environment of
postwar bitterness, the
rise of communism,
uncertain transitions
to democracy, and
economic instability.
(PP-8) (PP-11) (OS-9)
(OS-12) (SP-6) (SP-8)
(SP-10) (SP-14) (SP-17)
(IS-8) (IS-10)
pp. 693-701, 713-25

Ch. 22,
23

IS-8 Evaluate how the
impact of war on
civilians has affected
loyalty to and respect
for the nation-state.

Ch. 22,
23

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

Ch. 23,
24

PP-8 Analyze socialist,
communist, and fascist
efforts to develop
responses to capitalism
and why these efforts
gained support during
times of economic
crisis.
PP-11 Analyze the social
and economic causes and
consequences of the
Great
Depression in Europe.

Ch. 23,
24

“Women rightly blamed the government for Russia's
continuing involvement in the war and for the food
shortages. On March 8, in recognition of International
Women's Day, they made their voices heard. That day,
10,000 women marched into Petrograd, shouting, “Down with
war and high prices! Down with starvation! Bread for
workers!” The protesters also demanded an end to the rule
of Nicholas II. Thousands of sympathizers, both women and
men, joined the demonstrations in the wintry days of March
1917.” (p. 678)
“Stalin himself was extremely suspicious. He saw enemies
everywhere. Certainly he worried about threats from within
the party. He eradicated all potential opposition—real or
imagined, and even on foreign soil. In 1940, Soviet agents
assassinated Trotsky in Mexico. By the time the Great
Purges ended in 1939, authorities had killed some one
million people. Another seven million died or languished
in forced-labor camps; still more had been sent into
exile. The terror spread throughout Soviet society, for
everyone knew of someone accused and arrested. Almost all
the original Bolshevik leaders and the Red Army's top
officer corps were gone.” (p. 706)
“For the most part, the Nazis left business organizations
and the capitalist economy alone. However, big business,
forced to bow to the will of governmental policy, did lose
some freedom. The real assault was on independent labor
unions, which the government abolished and replaced with
the Nazi Labor Front. All these efforts worked. Germany
regained the economic and military strength to make it a
great power.” (p. 701)
“Hitler presented Nazism as “the organized will of the
youth.” For some, this included the appeal of being part
of a street gang. He also appealed to the millions of
Germans—the lower-middle class in particular—who had been
traumatized by the Great Depression.
Much of Hitler's appeal stemmed from the alluring promises
he made—promises that offered comfort and reassurance to a
people in desperate need. He claimed that he would get rid
of the despised war reparations, economic hardship,
incompetent leadership, threats from the Left, and
parliamentary government. In addition, he vowed to restore
national unity and order in Germany and revive both the
German people's shattered pride and their military might.”
(p. 698)

Ch. 23,
24

OS-9 Explain how new
theories of government
and political ideologies
attempted to provide a
coherent explanation for
human behavior and the
extent to which they
adhered to or diverged
from traditional
explanations based on
religious beliefs.

“His power consolidated, Hitler proceeded to turn Germany
into a police state. The government abolished freedom of
speech, press, and assembly. An elaborate and all-powerful
secret police, the Gestapo, uncovered and destroyed
opposition. Nazi officials took over top positions in the
government and pressured churches to conform to the new
order.” (p. 699)

Ch. 23,
24

OS-12 Analyze how
artists used strong
emotions to express
individuality and
political theorists
encouraged emotional
identification with the
nation.

“Similar themes marked artistic styles of the day. The
Dada movement stressed the absence of purpose in life.
Surrealist painters explored dreams and the world of the
subconscious. Other painters, such as Käthe Kollwitz (see
the Biography in Chapter 22) and Otto Dix (Figure 23.3),
created moving images of suffering, destruction, and
social despair.” (p. 693)

Ch. 23,
24

SP-6 Explain how new
ideas of political
authority and the
failure of diplomacy led
to world wars, political
revolutions, and the
establishment of
totalitarian regimes in
the 20th century.

“This lack of experience with democracy and the strength
of these conservative groups made these nations vulnerable
to authoritarian men like Horthy, who promised order and
advocated nationalism backed by armed force. One by one,
the democratic governments fell to authoritarian
takeovers. As in Horthy's regime, the new rulers sometimes
used “White Terror” to silence opponents and often
repressed Jews and other minority groups.” (p. 693)

Ch. 23,
24

SP-8 Explain how and why
various groups,
including communists and
fascists, undermined
parliamentary democracy
through the
establishment of regimes
that maintained
dictatorial control
while manipulating
democratic forms.

“Five days before the elections, Hitler discredited the
communists by accusing them of burning the Reichstag
building. He used the fire to justify the suspension of
civil liberties and the arrest of many communists. On
election day, the Nazis gained 44 percent of the vote;
with their nationalist allies, they now had enough for a
majority. The Reichstag quickly passed an enabling act
granting Hitler the power to make laws on his own for four
years. He soon outlawed all other political parties, and
when Hindenburg died in 1934, Hitler became the sole
leader of the German government.” (p. 698)

Ch. 23,
24

SP-10 Trace the ways in
which new technologies,
from the printing press
to the Internet, have
shaped the development
of civil society and
enhanced the role of
public opinion.

“By 1929, Mussolini stood unchallenged. Using films, radio
addresses, biographies, newspapers, and schools, he
amassed a huge following of supporters who repeated his
reassuring phrase “Mussolini is always right.” Some
artists and intellectuals supported at least his image of
dynamic leadership. Mussolini also won a reputation among
groups throughout Europe, South America, and the United
States as someone who could “make the trains run on time,”
gain peace with the Catholic Church, and stand up to
communist threats.” (p. 697)

Ch. 23,
24

SP-14 Analyze the role
of warfare in remaking
the political map of
Europe and in shifting
the global balance of
power in the 19th and
20th centuries.

“In March 1936, Hitler gambled by ordering his armed
forces into the Rhineland, that part of Germany on the
west bank of the Rhine River that the Treaty of Versailles
had deemed a demilitarized zone (see Map 24.3). France
fretted and fumed but, lacking Britain's support, did
nothing. Hitler's bold gamble paid off. With a new
confidence, he turned to the three countries that bordered
Germany to the east: Austria, Czechoslovakia, and Poland.”
(p. 714)

Ch. 23,
24

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made to
limit nationalism as a
means to ensure
continental stability.

“He claimed that he would get rid of the despised war
reparations, economic hardship, incompetent leadership,
threats from the Left, and parliamentary government. In
addition, he vowed to restore national unity and order in
Germany and revive both the German people's shattered
pride and their military might. Document 23.2 suggests how
Hitler and the Nazi Party used nationalism and antiSemitism to gain support.” (p. 698)

Ch. 23,
24

IS-8 Evaluate how the
impact of war on
civilians has affected
loyalty to and respect
for the nation-state.

“Even more than in World War I, whole societies mobilized
for the war effort in the 1940s. Governments controlled
production and rationed goods. As labor shortages arose,
women again assumed jobs normally reserved for men (see
Document 24.2). Political leaders acquired unusual powers
and discouraged dissent. Even outside the Nazi empire,
some groups of citizens fell victim to the suspicion that
the war engendered. In the United States, for example,
government agents removed Japanese Americans living on the
West Coast from their homes and businesses and placed them
in camps. Propaganda on all sides painted distorted,
racist pictures of the enemy and whipped up civilian
support of the troops.” (p. 725)

4.2.III. The Great
Depression, caused by
weaknesses in
international trade and
monetary theories and
practices, undermined
Western European
democracies and
fomented radical
political responses
throughout Europe.
(INT-8) (PP-8) (PP-11)
(PP-16)
(SP-5)
pp. 686-89, 701, 70608, 712, 714-17

Ch. 23,
24

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

“At the center of Hitler's beliefs lurked biological
racism and anti-Semitism. He glorified the mythical German
“Aryan race” as superior and destined to conquer all other
peoples in the struggle for racial supremacy. He also
condemned the Jews as corrupt, landless parasites who
created Marxist communism, caused Germany's humiliating
defeat in World War I, and propagated liberalism.
Underlying this element of the Nazi doctrine was a sense
that everything in politics and in life was a constant
struggle between peoples. Perils and enemies—whether from
Jews, Poles, Bolsheviks, or others—lurked everywhere,
plotting Germany's destruction. These fears seemed to
justify ambitions to conquer the Slavic people to the
east, to gain living space (Lebensraum), and to follow
policies to rid Germany of all opponents.” (p. 697)

Ch. 23,
24

INT-8 Evaluate the
United States’ economic
and cultural influence
on Europe and responses
to this influence in
Europe.

“The postwar economic order was built on a fragile
foundation of international credit, reparations payments,
and foreign trade. Much of Europe remained dependent on
the United States for credit. Germany in particular relied
on American loans to support its reparation payments. In
1928, American investors began pulling their money out of
Germany and demanding repayment of loans to invest in the
unregulated, soaring U.S. stock market. Credit dried up in
Germany and in east-central European nations tied to the
German economy. The 1929 crash sent people running to
banks to withdraw funds, further undermining credit. Soon
the West's entire economic house of cards collapsed.”
(p. 706)

Ch. 23,
24

PP-8 Analyze socialist,
communist, and fascist
efforts to develop
responses to capitalism
and why these efforts
gained support during
times of economic
crisis.

“The democratic nations turned inward as they grappled
with the depression and political divisions within their
own borders. After 1934, communists in those nations
sought to form alliances with socialists and moderates
against the growing strength of fascism. The Popular Front
in France is an example of such a partnership. The Front
governed from 1936 to 1938. It was unable to pull the
nation out of the depression, however, and ultimately fell
from power. Its defeat left France more politically
divided and discouraged than ever.” (p. 712)

Ch. 23,
24

PP-11 Analyze the social
and economic causes and
consequences of the
Great
Depression in Europe.

“By 1932, Europe's economies had shrunk to one-half their
1929 size. Unemployment in the West rose to a shocking 22
percent, leaving 30 million people out of work. Along with
their jobs, people lost their savings, their farms, and
their homes. In Germany, Heinrich Hauser described how “an
almost unbroken chain of homeless men extends the whole
length of the great Hamburg-Berlin highway.” One British
woman echoed the feelings of many: “These last few years
since I've been out of the mills… I've got no spirit for
anything.” Masses of people sank into poverty, and
malnutrition and diseases spread. Families suffered from
new tensions as men lost their traditional role as
breadwinners.” (p. 706)

Ch. 23,
24

PP-16 Analyze how
democratic,
authoritarian, and
totalitarian governments
of the left and right
attempted to overcome
the financial crises of
the 1920s and 1930s.

“To guide Italy's economy toward self-sufficiency and
industrialization while carefully protecting private
property and profits, the Fascists worked closely with
business leaders. They organized the different industries
and trades into confederations, or corporations. Each
corporation included a syndicate of workers and one of
employers, each in turn headed by a Fascist official. The
Fascists also abolished all independent labor unions,
strikes, and lockouts. Instead, compulsory arbitration
under the party's direction now settled issues of wages
and working conditions and disputes between labor and
management.” (p. 696)

Ch. 23,
24

SP-5 Assess the role of
colonization, the
Industrial Revolution,
total warfare, and
economic depressions in
altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“For the most part, the Nazis left business organizations
and the capitalist economy alone. However, big business,
forced to bow to the will of governmental policy, did lose
some freedom. The real assault was on independent labor
unions, which the government abolished and replaced with
the Nazi Labor Front. All these efforts worked. Germany
regained the economic and military strength to make it a
great power.” (p. 701)

4.2.IV. Postwar
economic growth
supported an increase
in welfare benefits;
however, subsequent
economic stagnation led
to criticism and
limitation of the
welfare state. (INT-6)
(INT-8) (PP-1) (PP-5)
(PP-13) (PP-15) (SP-5)

Ch. 25

INT-6 Assess the role of
overseas trade, labor,
and technology in making
Europe part of a global
economic network and in
encouraging the
development of new
economic theories and
state policies.

“Most former colonies remained “Third World” nations—
relatively poor, supplying raw materials to industrialized
nations and dependent on the wealthier countries' goods
and aid. Interaction between Western and non-Western
peoples had transformed life on both sides, and
resentments nurtured by years of colonial suppression
still lingered in many non-Western nations.” (p. 755)

Ch. 25

INT-8 Evaluate the
United States’ economic
and cultural influence
on Europe and responses
to this influence in
Europe.

“In the capitalist democracies of Western Europe,
government spending and welfare-state programs, as well as
U.S. aid, fueled a strong revival (see Figure 25.6).
Europeans used this money, their growing store of new
technology, and their skilled workforce to rebuild
factories and transportation networks into models of
efficiency.” (p. 752)

Ch. 25

PP-1 Explain how and why
wealth generated from
new trading, financial,
and manufacturing
practices and
institutions created a
market and then a
consumer economy.

“Falling tariff barriers and a population enlarged by
increased birthrates created new demand for consumer
goods. Food and clothing prices declined, jobs abounded,
and wages rose. By 1955, the standard of living for even
those in the bottom half of society rose. In just a
decade, Western Europe had recovered fully from the
economic devastation of the war.” (p. 752)

Ch. 25

PP-5 Analyze the
origins,
characteristics, and
effects of the postWorld War II "economic
miracle" and the
economic integration of
Europe (the Euro zone).

“The nations of Western Europe recognized that cooperation
offered the best hope for competing economically in a
world of superpowers. Encouraged by the Marshall Plan,
these countries moved toward economic integration. In
1950, France and West Germany created the French-German
Coal and Steel Authority to remove tariff barriers and
manage coal and steel resources regionally. Jean Monnet
(1888–1979), the architect of this organization, held high
hopes: “If only the French could lose their fear of German
industrial domination, then the greatest obstacle to a
united Europe would be removed…. It could, in fact, become
the germ of European unity.” In 1952, the organization
expanded into the European Coal and Steel Community with
the addition of Italy, Belgium, Luxembourg, and the
Netherlands. Five years later, these same six nations
signed the Treaty of Rome establishing the European
Economic Community (the EEC, also referred to as the
Common Market).” (p. 750)

pp. 749-56, 763-64

4.2.V. Eastern European
nations were defined by
their relationship with
the Soviet Union, which
oscillated between
repression and limited
reform, until Mikhail
Gorbachev's policies
led to the collapse of
communist governments

Ch. 25

PP-13 Analyze how cities
and states have
attempted to address the
problems brought about
by economic
modernization, such as
poverty and famine,
through regulating
morals, policing
marginal populations,
and improving public
health.

“At the same time, most European nations created social
programs to protect citizens from severe hardship and to
promote social peace. These welfare state programs had
roots in the late nineteenth century, when governments had
begun taking responsibility for the inequities of
capitalism. Concerned about declining population growth,
Europeans also wanted to encourage women to have more
children. In the years after World War II, many
governments followed Sweden's early lead and initiated
programs providing health-care benefits and family
allowances as well as prenatal care, maternity benefits,
child care, and nursery schooling.” (p. 750)

Ch. 25

PP-15 Analyze efforts of
government and
nongovernmental reform
movements to respond to
poverty and other social
problems in the 19th and
20th centuries.

“The new government soon nationalized about 20 percent of
Britain's economy and initiated what some called “cradleto-grave” social-welfare policies. All British citizens
could now look to governmental support during times of
need—whether those times involved raising children,
suffering job loss or an accident, paying for adequate
housing, or ensuring adequate resources for retirement.
Above all, Britain's National Health Service guaranteed
free medical care to all.” (p. 750)

Ch. 25

SP-5 Assess the role of
colonization, the
Industrial Revolution,
total warfare, and
economic depressions in
altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.
PP-12 Evaluate how the
expansion of a global
consumer economy after
World
War II served as a
catalyst to opposition
movements in Eastern and
Western Europe.

“Of course, all social programs came at a price. Taxes
rose, particularly for the middle and upper classes, and
government bureaucracies ballooned. Moreover, critics
questioned the quality of the services provided,
particularly medical care. Yet once established, most
social programs served enough people and gained sufficient
political backing to become permanent fixtures.” (p. 750)

Ch. 25,
26

“Nevertheless, Eastern Europe refused to become a mere
appendage to the Soviet Union. These nations harbored
strong desires for national autonomy and they often
resented Soviet restrictions. Within these states,
discontent also rose over the persistent shortage of
consumer goods, low wages, and poor working conditions.
The Soviets and their followers often had difficulty
maintaining control as resistance flared into open
rebellions.” (p. 748)

in Eastern Europe and
the fall of the Soviet
Union. (PP-12) (PP-15)
(SP-5) (SP-9) (SP-14)
(SP-17) (SP-19) (IS-10)

Ch. 25,
26

PP-15 Analyze efforts of
government and
nongovernmental reform
movements to respond to
poverty and other social
problems in the 19th and
20th centuries.

“Khrushchev denounced the “cult of personality” fostered
by Stalin. He also accused Stalin of using “the most cruel
repression, violating all norms of revolutionary legality
… mass arrests and deportations of many thousands of
people, executions without trial.” Khrushchev slightly
loosened government control of Soviet cultural life;
authors such as Boris Pasternak (1890–1960) even managed
to publish works that implied some criticism of the Soviet
regime. New policies also stressed the production of
consumer goods, increased housing, and better health care.
Workers throughout the USSR gained more freedom to move
from one job to another.” (p. 748)

Ch. 25,
26

SP-5 Assess the role of
colonization, the
Industrial Revolution,
total warfare, and
economic depressions in
altering the
government’s
relationship to the
economy, both in
overseeing economic
activity and in
addressing its social
impact.

“Those countries under Soviet dominance—the “satellite”
states—were required to cooperate with the Soviet Union.
Single-party “people's democracies” in Poland, East
Germany, Czechoslovakia, Hungary, Romania, Yugoslavia, and
Albania initiated Soviet-style economic planning,
nationalization, collectivization of agriculture, and
industrialization. Officials allowed little contact with
Western Europe.” (p. 747)

Ch. 25,
26

SP-9 Analyze how various
movements for political
and social equality such as feminism,
anticolonialism, and
campaigns for
immigrants’ rights pressured governments
and redefined
citizenship.

“Women participated fully in economic life in these
nations, often outnumbering men in the labor force.
Moreover, a majority of doctors and teachers were women.
Far more women engaged in manual labor such as logging and
heavy construction work than their counterparts did in the
West. They also received family allowances, maternity
benefits, and child-care support. Outside the higher
levels of government, Soviet women gained widespread
political representation in parliamentary bodies,
especially in local government. Nevertheless, women's pay
lagged behind men's and women usually remained responsible
for traditional domestic duties.” (p. 752)

pp. 740-44, 747-49,
774-85

Ch. 25,
26

SP-14 Analyze the role
of warfare in remaking
the political map of
Europe and in shifting
the global balance of
power in the 19th and
20th centuries.

“In 1950, the Soviet-backed North Korean communists—with
the approval of both Stalin and Mao—suddenly invaded U.S.backed South Korea. The determined, well-armed North
Korean communists easily defeated the South Koreans.
Supported by the UN, the U.S. quickly intervened. The
American and UN forces soon overcame the North Koreans,
but as their troops approached the Korean-Chinese border
and threatened to bomb North Korean sanctuaries in China,
the Chinese entered the fray. They pushed the U.S. and UN
forces back to the thirty-eighth parallel, where a
stalemate developed. By the time of the armistice in 1953,
the war had cost some 1.5 million casualties on each side
and had left much of Korea in ruins.” (p. 742)

Ch. 25,
26

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made to
limit nationalism as a
means to ensure
continental stability.

“In this Prague Spring uprising, the Dubcek government
initiated economic decentralization, greater national
independence, democratic reforms, and elimination of
censorship—“socialism with a human face.” The reforms
gained enthusiastic support within Czechoslovakia,
especially among optimistic students and intellectuals
longing for free speech. Like Hungary in 1956, Dubcek's
reforms went too far for the USSR's comfort. Especially
fearful that the Prague Spring could inspire similar
movements throughout Eastern Europe, the Soviets sent in
Warsaw Pact troops to reverse Dubcek's policies and halt
Czechoslovakia's steps toward independence.” (p. 749)

Ch. 25,
26

SP-19 Explain the ways
in which the Common
Market and collapse of
the Soviet Empire
changed the political
balance of power, the
status of the nationstate, and global
political alliances.

“Repercussions from the collapse of communism spread
around the world. As communism lost its credibility,
nations still committed to the Soviet model, such as Cuba
and North Korea, were left isolated. Capitalism gained
renewed respect and even inspired awe in both the Western
and non-Western worlds. For many, the collapse of
communism in Eastern Europe and the USSR signified the
final triumph of capitalism. With the end of the Cold War,
the contours of domestic and international politics began
to shift.” (p. 785)

Ch. 25,
26

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

Key Concept 4.3: During the 20th century, diverse intellectual
objective knowledge, the ability of reason to arrive at truth,
4.3.I The widely held
Ch. 22,
PP-11 Analyze the social
belief in progress
24, 25
and economic causes and
characteristic of much
consequences of the
of 19th-century thought
Great
began to break down
Depression in Europe.
before World War I; the
experience of war
intensified a sense of
anxiety that permeated
Ch. 22,
PP-14 Explain how
many facets of thought
24, 25
industrialization
and culture, giving way
elicited critiques from
by the century's end to
artists, socialists,
a plurality of
workers’ movements, and
intellectual
feminist organizations
frameworks. (PP-11)
(PP-14) (OS-8) (OS-10)
(IS-8)
pp. 657, 707, 732, 75861

Ch. 22,
24, 25

OS-8 Explain the
emergence, spread, and
questioning of
scientific,
technological, and
positivist approaches to
addressing social
problems.

“The charter called for people to do all they could for
human rights in Eastern Europe. Officials labeled the
publication “reactionary,” something “delivered to Western
agents as instructed by anti-Communist and Zionist
headquarters.” Police quickly rounded up and interrogated
signers. Havel spent most of the period from 1977 to 1983
in prison for his human rights activities. Nevertheless,
his wife, Olga, continued the underground publishing.
Václav would later publish a book of his letters to her.
Not long after his release, he reflected on his prison
experience: “[A]ll that heroic time in prison was in fact
one long chain of worries, fears, and terrors … and
despite all this, I know that, if it were necessary, I
would go back to prison again….”” (p. 778)
and cultural movements questioned the existence of
and the role of religion in determining moral standards.
“Scenes of despair could be found everywhere. Figure
23.12, a painting by Isaac Soyer, shows people in a New
York employment agency. Their faces reveal little hope as
they wait—reading a newspaper, looking away in
distraction, or staring ahead in resignation. The dreary
room offers no consolation, and the scene through the
window suggests there is little to look forward to on the
city streets.” (p. 707)
“During the 1940s and 1950s, the philosophy of existentialism
captured much attention in the West. Originating in an era
marked by war, depression, mass death, and the decline of
traditional standards of morality and religious beliefs,
existentialism offered a stark interpretation of reality.
France's Jean-Paul Sartre (1905–1980) (see Figure 25.10)
became the most influential proponent of this body of thought.
In novels, plays, and philosophical works, Sartre argued that
there is no meaning to existence, no universal right or
wrong.” (p. 758)
“In these decades of such accelerating change, thoughtful
people struggled to understand and define their lives and
the culture in which they lived. The idea of universal
truths that had prevailed in earlier times gave way to a
growing sense that truth was relative—to the individual,
to time, and to place. Increasingly, intellectuals,
scholars, and writers argued that values were defined by
the cultures in which they arose, judgments stemmed from
individual perceptions, and conclusions hinged on the
evidence selected. In these subtle senses, the postwar
decades stressed shifting meanings rather than
certainties.” (p. 758

4.3.II. Science and
technology yielded
impressive material
benefits but also
caused immense
destruction and posed
challenges to objective
knowledge. (PP-4) (OS8) (SP-1) (SP-13)

Ch. 22,
24, 25

OS-10 Analyze the means
by which individualism,
subjectivity, and
emotion came to be
considered a valid
source of knowledge.

Ch. 22,
24, 25

IS-8 Evaluate how the
impact of war on
civilians has affected
loyalty to and respect
for the nation-state.

Ch. 21,
24, 25

PP-4 Explain how the
development of new
technologies and
industries-as well as
new means of
communication,
marketing, and
transportation contributed to standards
of living and quality of
life in the 19th and
20th centuries.

Ch. 21,
24, 25

OS-8 Explain the
emergence, spread, and
questioning of
scientific,
technological, and
positivist approaches to
addressing social
problems.

pp. 647-49, 721-25,
729-32, 740, 768-69

“Sartre argued that there is no meaning to existence, no
universal right or wrong. As he saw it, individuals are
born and simply exist. They must make their own decisions,
define their own purpose and values, and take
responsibility for their actions. “Man cannot escape from
the sense of complete and profound responsibility … one
ought always to ask oneself what would happen if everyone
did as one is doing.” In the end, according to Sartre, one
simply dies without there being any philosophical meaning
to death. The French writer Albert Camus (1913–1960) also
popularized existentialism, in novels and plays such as
The Stranger (1942) and The Plague (1947). He stressed the
plight of the responsible individual seeking understanding
and identity in an amoral, purposeless world.” (p. 758)
“The civil rights movement and growing opposition to the
Vietnam War provided causes and experiences for many. In
1964, students at the University of California at Berkeley
attacked the restrictive values, social inequities, and
competitive impersonality of the university and the
traditional society it represented. Students also decried
racism, poverty, and the growing American participation in
the Vietnam War. . . . The most dramatic confrontations
took place in Paris—the Days of May uprisings.”
(pp. 760-61)
“In the decades after World War II, medicine also entered
new territory—itself becoming a big business with strong
links to science and economics. Long gone were the days of
visits by horse-and-buggy doctors. Now most physicians saw
patients in offices, clinics, and especially hospitals,
which employed medical personnel working in coordinated
teams with complex machines. The era of the family doctor
also faded. Now patients consulted more-prestigious
specialists. Finally, doctors gained a new degree of power
to battle medical problems. Whereas in earlier centuries
physicians may have done more harm than good with their
treatments, now medicine became a major lifesaver in the
Western and non-Western world.” (p. 768)
“For those suffering from mental illnesses, effective
medications emerged in the 1950s. Doctors prescribed a
growing list of these psychotropic drugs for people with
schizophrenic and manic-depressive conditions. Though the
success of these drugs was far from complete, they
contributed to the closing of many mental hospitals and
asylums.” (p. 769)

4.3.III. Organized
religion continued to
play a role in European
social and cultural
life, despite the
challenges of military
and ideological
conflict, modern
secularism, and rapid
social changes. (INT-7)
(INT-11) (OS-3) (OS-11)
(SP-3) (IS-10)
pp. 764, 777, 787, 79496, 801-02

Ch. 21,
24, 25

SP-1 Explain the
emergence of civic
humanism and new
conceptions of political
authority during the
Renaissance, as well as
subsequent theories and
practices that stressed
the political importance
and rights of the
individual.

“In part, this disillusionment stemmed from the growing
feeling of uncertainty creeping into elite scientific
circles—the sense that the more people learned, the less
solid and reliable the material world became. The work of
Albert Einstein (1879–1955) exposed this uncertainty in
physics. A German who later fled to America, Einstein
assailed time-honored concepts about the stability of
matter and the nature of the physical universe. In 1905,
while still earning a living as a patent clerk in
Switzerland, he proposed what would become the seminal
theory of relativity.” (p. 648)

Ch. 21,
24, 25

SP-13 Evaluate how the
emergence of new
weapons, tactics, and
methods of military
organization changed the
scale and cost of
warfare, required the
centralization of power,
and shifted the balance
of power.

“As Document 25.1 suggests, terror lurked just below the
surface of the Cold War. By 1949, both superpowers had the
atomic bomb; by 1953, the hydrogen bomb. Each country
supported growing military budgets and stockpiled huge
caches of weapons, including intercontinental ballistic
missiles (ICBMs) that could carry nuclear warheads. The
danger rippled outward as other nations—Britain, France,
India, China, Israel, and Pakistan—also developed nuclear
weapons. As U.S. president John F. Kennedy (1917–1963)
admitted in 1962, “The decision to use any kind of a
nuclear weapon … presents such a risk of it getting out of
control so quickly….”” (p. 740)

Ch. 25,
26

INT-7 Analyze how
contact with nonEuropean peoples
increased European
social and cultural
diversity, and affected
attitudes toward race.

“While ethnic conflict and nationalism intensified in
several parts of the globe, cultural differences among
Western nations and between Western and non-Western
peoples also softened with an increase in international
contacts. People migrated in droves to the West and other
wealthy areas of the world, such as the oil-rich Middle
East, and crossed countless borders in the search for
work. The new immigration opened doors for many people,
but it also had its dark side. The opening of frontiers
within Europe during the 1990s and the desperation of
millions throughout the world made the movement of people
difficult to control. Illegal immigration skyrocketed to
more than 10 million people a year globally.” (p. 795)

Ch. 25,
26

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

“On another level, nationalism and religious
fundamentalism revealed a deep resistance to
globalization. The struggles of minorities to retain their
own sense of identity in the face of demands for national
and religious conformity within their own nations
reflected a parallel resistance to outside meddling. In
one terrifying variation of this pattern, in the central
African state of Rwanda, ethnic Hutu extremists
slaughtered more than 500,000 ethnic Tutsi during the mid1990s; fighting and civil war plagued the area for years.”
(p. 794)
“However, the union survived these reversals. Early in
1989, with the Polish economy in crisis, negotiations
began between Jaruzelski and Solidarity, still led by
Walesa. The Polish Catholic Church, which had maintained a
position in the nation and indeed enhanced its own
prestige with the visit of Pope John Paul II in 1979,
helped mediate discussions. The talks resulted in the
legalization of Solidarity and, in June, new elections.
Solidarity's stunning victory at the polls prompted
Jaruzelski to ask the union to form a new government. A
few months later, the communist leader stepped down, and
the Communist Party gave up power in Poland without a
fight.” (p. 777)

Ch. 25,
26

OS-3 Explain how
political revolution and
war from the 17th
century on altered the
role of the church in
political and
intellectual life and
the response of
religious authorities
and intellectuals to
such challenges.

Ch. 25,
26

OS-11 Explain how and
why religion
increasingly shifted
from a matter of public
concern to one of
private belief over the
course of European
history.

“Perhaps in response to these anxieties, the last two
decades of the twentieth century saw a renewal of
religious commitment among many people. In the United
States and Europe, evangelical Christianity—with its
emphasis on personal salvation and spiritual experience—
became the fastest-growing religious movement. In Russia,
an outpouring of religious sentiment within the Orthodox
Church followed the collapse of communism. Islamic
fundamentalism, calling for a return to traditional ways
and a rejection of alien ideologies, intensified in lands
from West Africa to East Asia. All of these movements
reflected a hunger for a sense of meaning and a clarity of
values by which to live in an uncertain time.” (p. 801)

Ch. 25,
26

SP-3 Trace the changing
relationship between
states and
ecclesiastical authority
and the emergence of the
principle of religious
toleration.

“In some areas, seemingly hopeless problems showed signs
of being solved. For example, in Northern Ireland,
Protestants and Catholics created a power-sharing
government, ending a decades-long bitter conflict.” (p.
802)

4.3.IV. During the 20th
century, the arts were
defined by
experimentation, selfexpression,
subjectivity, and the
increasing influence of
the United States in
both elite and popular
culture. (INT-8) (PP-1)
(PP-12) (PP-14) (OS-10)
(OS-13)
pp. 647-51, 691-93,
713-14, 737-9, 758-60,
767-775, 795-96

Ch. 25,
26

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

Ch. 23,
24, 25,
26

INT-8 Evaluate the
United States’ economic
and cultural influence
on Europe and responses
to this influence in
Europe.

Ch. 23,
24, 25,
26

PP-1 Explain how and why
wealth generated from
new trading, financial,
and manufacturing
practices and
institutions created a
market and then a
consumer economy.

Ch. 23,
24, 25,
26

PP-12 Evaluate how the
expansion of a global
consumer economy after
World
War II served as a
catalyst to opposition
movements in Eastern and
Western Europe.

“By 2012, some 20 million Muslims lived in Western Europe;
many were frustrated by bleak job prospects, outraged by
discrimination, and yearned for a sense of respect. A
French youth of Algerian descent living in one of the
rough housing projects just outside of Paris explained:
“You wake up every morning looking for work. But why?
There isn't any.” Like millions of other Arab and African
immigrants and their French-born children and
grandchildren, he had not been well integrated into French
society. In 2005 and 2006, groups of young immigrants
displayed their frustration in riots.” (p. 795)
“In Europe especially, people talked about maintaining
their own cultural tastes and identities in the face of
“Americanization.” They complained about the Hollywood
movies, blue jeans, Coca-Cola, hamburgers, and fast food
that poured from the United States into Europe. They also
bemoaned the drain of intellectuals and artists moving to
the United States. However, they could do little about the
rapid spread of ideas, tastes, talent, and culture across
political boundaries. Western Europeans found themselves
losing the control they once had, and even the relative
stability and prosperity gained in the 1950s and 1960s
came under attack.” (p. 760)
“This new world that Giroud described boasted unheard-of
material well-being, international peace throughout most
of the West, innovative day-to-day conveniences, and
striking new medical knowledge. The painting on the facing
page is an apt illustration of this new age. The image
reveals a wealthy, commercial society awash in consumer
goods. In effect, the painting offers a view of reality
from different perspectives, paralleling the efforts that
many Westerners made to understand their rapidly changing
world.” (p. 737)
“However, during the 1970s and 1980s, central planning and
collectivization—the hallmarks of the Soviet economic
system—failed to match new consumer demands. Keeping up
with the rapidly changing, technologically sophisticated
economy of the 1970s and 1980s required flexibility, a
willingness to experiment with new production methods, and
local decision making—all of which the Soviet economic
system lacked. Instead, economic decisions came from high
officials more sensitive to political pressures than to
economic realities. Central planners, pursuing out-of-date
strategies or unaware of changes in grassroots needs,
often ordered factories to produce goods that did not meet
consumers' demands.” (p. 774)

Ch. 23,
24, 25,
26

PP-14 Explain how
industrialization
elicited critiques from
artists, socialists,
workers’ movements, and
feminist organizations.

“In art, abstract expressionistic paintings, such as those
created by the American artist Jackson Pollock (1912–
1956), who dripped paint onto canvases, drew attention but
not crowds. Figure 25.7 is one of Pollock's best-known
works. Pollock explained why he avoided realistic
representations of recognizable objects: “The modern
artist is living in a mechanical age and we have a
mechanical means of representing objects in nature such as
the camera and photograph. The modern artist … is working
and expressing an inner world … expressing his feelings
rather than illustrating.”” (p. 759)

Ch. 23,
24, 25,
26

OS-10 Analyze the means
by which individualism,
subjectivity, and
emotion came to be
considered a valid
source of knowledge.

“In these decades of such accelerating change, thoughtful
people struggled to understand and define their lives and
the culture in which they lived. The idea of universal
truths that had prevailed in earlier times gave way to a
growing sense that truth was relative—to the individual,
to time, and to place. Increasingly, intellectuals,
scholars, and writers argued that values were defined by
the cultures in which they arose, judgments stemmed from
individual perceptions, and conclusions hinged on the
evidence selected. In these subtle senses, the postwar
decades stressed shifting meanings rather than
certainties.” (p. 758)

Ch. 23,
24, 25,
26

OS-13 Explain how and
why modern artists began
to move away from
realism and toward
abstraction and the
nonrational, rejecting
traditional aesthetics.

“However, from the 1880s on, signs of a disturbing new
undercurrent rose to the surface of Western culture. Some
of the West's best intellectuals, writers, and artists
injected themes of pessimism and painful introspection
into their work. They emphasized how strongly irrational
forces guided human behavior. Though still a minority,
these thinkers and critics undermined rather than
overwhelmed the prevailing certainty and optimism of the
period. They added to the growing social and political
tensions of the turn-of-the-century decades described in
Chapter 20.” (p. 647)

Key Concept 4.4: Demographic changes, economic growth, total war, disruptions of traditional social patterns, and
competing definitions of freedom and justice altered the experiences of everyday life.
4.4.I. The 20th century
Ch. 23,
INT-6 Assess the role of “Germany in particular drew people from Turkey,
was characterized by
24, 25,
overseas trade, labor,
Yugoslavia, Italy, Eastern Europe, and Russia and
large-scale suffering
26
and technology in making attracted asylum-seekers from many other parts of the
brought on by warfare
Europe part of a global
world. In 2012, over 10 percent of Germany's population
and genocide as well as
economic network and in
were immigrants, many of whom remained unassimilated and
tremendous improvements
encouraging the
yet alienated from their lands of origin. One Turkish
in the standard of
development of new
woman who worked in her father's pizzeria in Berlin
living. (INT-6) (PP-1)
economic theories and
described the situation: “People like me are foreigners in
(PP-4) (PP-5) (SP-10)
state policies.
Turkey…. There you are not a real Turk, and here you are
(IS-3) (IS-7) (IS-8)
not a complete German. We are somewhere in between.” Her
(IS-10)
father agreed: “Even if I had a German passport, I would
still feel like a foreigner and be regarded as a
pp. 692-94,721-25,730foreigner.”” (p. 795)
52,764-79, 784-803
Ch. 23,
24, 25,
26

PP-1 Explain how and why
wealth generated from
new trading, financial,
and manufacturing
practices and
institutions created a
market and then a
consumer economy.

“For many people around the world, the standard of living
had risen to unprecedented levels. In Asia, for example,
increasing prosperity had lifted some 400 million people
out of abject poverty. Between 1999 and 2008, the global
economy doubled.” (p. 803)

Ch. 23,
24, 25,
26

PP-4 Explain how the
development of new
technologies and
industries-as well as
new means of
communication,
marketing, and
transportation contributed to standards
of living and quality of
life in the 19th and
20th centuries.

“During these same decades, a common popular culture,
especially among the youth in American, European, and nonWestern cities, spread with increasing speed across all
borders. The worldwide popularity of Hollywood movies,
Disney products, soccer, Nintendo computer games,
hamburgers, pizza, shopping malls, noodle soup, Nike
shoes, Benetton clothes, TV series, and rock and roll all
reflected this standardization of cultural tastes. The
spread of English as the world's second language and the
beaming of television shows across borders by satellite
facilitated the convergence of cultures. No medium offered
more potential for this crossing of cultural lines in the
future than the Internet. Instantaneous electronic
communication and access to burgeoning informational,
commercial, and scientific resources on the World Wide Web
seemed to have dissolved time and space as well as
national borders, spawning what some observers called the
“global village.”” (p. 795)

Ch. 23,
24, 25,
26

PP-5 Analyze the
origins,
characteristics, and
effects of the postWorld War II "economic
miracle" and the
economic integration of
Europe (the Euro zone).

“With the Maastricht Treaty of 1992 (which changed the
name of the EC to the European Union), most members of the
European Union (EU) agreed to establish a common currency
(the Euro) controlled by a central European bank by 1999.
The plan required great economic discipline, above all
controlling the large yearly budget deficits most nations
ran. By 2002, people in most countries of the European
Union carried Euros in their pockets, wallets, and
purses.” (p. 786)

Ch. 23,
24, 25,
26

SP-10 Trace the ways in
which new technologies,
from the printing press
to the Internet, have
shaped the development
of civil society and
enhanced the role of
public opinion.

“First, the spread of modern communications broke down the
old Stalinist policy of enforced isolation from the rest
of the world and fueled the growing dissident movement. By
watching television, people saw for themselves the
material wealth enjoyed by Western nations. They also
perceived the swirling cultural and intellectual currents
that officials tried to stifle within the Soviet Union.
Yet photocopiers and computers spread information easily,
making censorship difficult. Privately published
manuscripts criticizing Soviet life circulated among the
educated elite.” (p. 779)

Ch. 23,
24, 25,
26

IS-3 Evaluate the role
of technology, from the
printing press to modern
transportation and
telecommunications, in
forming and transforming
society.

“Europeans used this money, their growing store of new
technology, and their skilled workforce to rebuild
factories and transportation networks into models of
efficiency. Falling tariff barriers and a population
enlarged by increased birthrates created new demand for
consumer goods. Food and clothing prices declined, jobs
abounded, and wages rose. By 1955, the standard of living
for even those in the bottom half of society rose. In just
a decade, Western Europe had recovered fully from the
economic devastation of the war.” (p. 752)

Ch. 23,
24, 25,
26

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to society.

“By 2012, some 20 million Muslims lived in Western Europe;
many were frustrated by bleak job prospects, outraged by
discrimination, and yearned for a sense of respect. A
French youth of Algerian descent living in one of the
rough housing projects just outside of Paris explained:
“You wake up every morning looking for work. But why?
There isn't any.” Like millions of other Arab and African
immigrants and their French-born children and
grandchildren, he had not been well integrated into French
society. In 2005 and 2006, groups of young immigrants
displayed their frustration in riots.” (p. 795)

4.4.II. The lives of
women were defined by
family and work
responsibilities,
economic changes, and
feminism. (PP-4) (PP-5)
(OS-4) (SP-1) (SP-9)
(SP-12) (IS-4) (IS-6)
(IS-9)
pp. 666-67, 686, 725,
761-64, 766-67, 775,
785, 803

Ch. 23,
24, 25,
26

IS-8 Evaluate how the
impact of war on
civilians has affected
loyalty to and respect
for the nation-state.

“The United States, less threatened geographically by the
war, mobilized unevenly; still, it boosted its wartime
production by 400 percent in two years and sent large
quantities of supplies to its British and Soviet allies.
Germany was also slower to mobilize its citizens. In the
early years, Hitler instead relied on quick victories and
spoils from conquered lands to fulfill his nation's needs.
Millions of conscripted foreigners and prisoners of war
served as Germany's laborers. Only after 1942 did Hitler
turn to full mobilization, multiplying Germany's
production over the following two years despite
concentrated Allied bombing.” (p. 725)

Ch. 23,
24, 25,
26

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

“In fact, officials often denied them social services and
discouraged them from settling permanently. West Germany
refused to grant citizenship to even those “immigrants”
born in Germany. In the 1970s and 1980s, many governments,
fearing worsening unemployment in their own countries,
slammed the door shut against immigrants. The millions of
foreign-born residents or “outsiders” who managed to
arrive in the West increasingly suffered racial and antiimmigrant attacks.” (p. 764)

Ch. 22,
23, 24,
25, 26

PP-4 Explain how the
development of new
technologies and
industries-as well as
new means of
communication,
marketing, and
transportation contributed to standards
of living and quality of
life in the 19th and
20th centuries.

“During the two or three decades following World War II,
the Soviet Union, like other communist nations, enjoyed
economic growth and relative prosperity (see Chapter 25).
The USSR boasted impressive factories and elaborate
technical projects such as dams, railway systems, military
hardware, and manned rockets. Rapid industrialization,
which pulled peasants and women into the urban workforce
by the millions, boosted productivity.” (p. 775)

Ch. 22,
23, 24,
25, 26

PP-5 Analyze the
origins,
characteristics, and
effects of the postWorld War II "economic
miracle" and the
economic integration of
Europe (the Euro zone).

“The old family structure, in which the man wielded
authority, weakened and began to be replaced by a sense of
the family as a democratic partnership of equals. Married
women streamed out of their roles as housekeepers, child
rearers, and supporters of their “breadwinning” husbands.
They now took paying jobs outside the home not only for
the income but also for the equality and independence that
paid employment offered. Especially within the middle
classes, work outside the home became a sign of
emancipation for women. With these changes, some homes
became zones of domestic cooperation; others witnessed new
battles between couples over household chores and child
rearing. Overall, however, the burdens of housework and
child care still rested primarily with women.” (p. 766)

Ch. 22,
23, 24,
25, 26

OS-4 Explain how a
worldview based on
science and reason
challenged and preserved
social order and roles,
especially the roles of
women.

“By the early 1980s, the sharp edge of women's movements
had dulled, but many long-term victories were already
theirs. Women had gained greater control over fertility
and sexuality from governments, churches, and maledominated medical establishments. Moreover, lesbians
demanded and received some recognition of their rights. As
French author Monique Wittig noted in 1979, without
feminism, lesbian culture and society “would still be as
secret as they have always been.” More women than ever
flocked to universities, began careers in law, medicine,
education, government, and business, and won political
office.” (p. 762)

Ch. 22,
23, 24,
25, 26

SP-1 Explain the
emergence of civic
humanism and new
conceptions of political
authority during the
Renaissance, as well as
subsequent theories and
practices that stressed
the political importance
and rights of the
individual.

“Women—many in slacks and jeans rather than traditional
dresses—along with a few supportive men march through the
streets of Paris. Carrying banners, signs, and balloons,
they announce their purposes—equal pay with men for equal
work—and unity. In 1969, an English women's group
described the essence of the women's liberation movement:
“We are economically oppressed: In jobs we do full work
for half pay, in the home we do unpaid work full time. We
are commercially exploited by advertisements, television
and the press; legally we often have only the status of
children. We are brought up to feel inadequate, educated
to narrower horizons than men. This is our specific
oppression as women. It is as women that we are,
therefore, organizing.”” (p. 762)

Ch. 22,
23, 24,
25, 26

SP-9 Analyze how various
movements for political
and social equality such as feminism,
anticolonialism, and
campaigns for
immigrants’ rights pressured governments
and redefined
citizenship.

“De Beauvoir argued that women remained in cultural and
economic dependence to men and therefore did not live as
free human beings. The passive role assigned to women, she
explained, forced them to live according to standards set
up by men. De Beauvoir recommended a difficult but
rewarding role for women: a life of work, self-definition,
and independence. The Second Sex became the fundamental
text for feminist movements in the 1960s. Other writers,
such as the American Betty Friedan, popularized de
Beauvoir's ideas and added to them. In her widely read
book The Feminine Mystique (1963), Friedan urged women to
escape the confines of home, go back to school, get new
careers, and become more independent.” (pp. 761-62)

Ch. 22,
23, 24,
25, 26

SP-12 Assess the role of
civic institutions in
shaping the development
of representative and
democratic forms of
government.

“By the early 1980s, the sharp edge of women's movements
had dulled, but many long-term victories were already
theirs. Women had gained greater control over fertility
and sexuality from governments, churches, and maledominated medical establishments. Moreover, lesbians
demanded and received some recognition of their rights. As
French author Monique Wittig noted in 1979, without
feminism, lesbian culture and society “would still be as
secret as they have always been.” More women than ever
flocked to universities, began careers in law, medicine,
education, government, and business, and won political
office.” (p. 762)

Ch. 22,
23, 24,
25, 26

IS-4 Analyze how and why
the nature and role of
the family has changed
over time.

“Although feminism had a lengthy history in the West, the
traditionally defined domestic role of women still had not
changed much, even as late as the 1950s. In most Western
nations, the dominant message from pulpits, welfare
offices, doctors, and governmental officials was the same:
Women should stay at home and serve as the anchor of the
family, defining their social identity through their
husband and focusing on raising children. But that age-old
message increasingly came under attack as women gained
access to higher education, experience in various protest
and liberation movements, and greater awareness of the
social restrictions on their lives.” (p. 761)

4.4.III. New voices
gained prominence in
political,
intellectual, and
social discourse. (INT7) (INT-8) (INT-11)
(PP-5) (PP-12) (OS-4)
(SP-1) (SP-9) (SP-12)
(SP-17) (IS-4) (IS-7)
(IS-10)
pp. 760-65, 775-84,
794-800

Ch. 22,
23, 24,
25, 26

IS-6 Evaluate the causes
and consequences of
persistent tensions
between women's role and
status in the private
versus the public
sphere.

“De Beauvoir argued that women remained in cultural and
economic dependence to men and therefore did not live as
free human beings. The passive role assigned to women, she
explained, forced them to live according to standards set
up by men. De Beauvoir recommended a difficult but
rewarding role for women: a life of work, self-definition,
and independence. The Second Sex became the fundamental
text for feminist movements in the 1960s. Other writers,
such as the American Betty Friedan, popularized de
Beauvoir's ideas and added to them. In her widely read
book The Feminine Mystique (1963), Friedan urged women to
escape the confines of home, go back to school, get new
careers, and become more independent.” (pp. 761-62)

Ch. 22,
23, 24,
25, 26

IS-9 Assess the extent
to which women
participated in and
benefited from the
shifting values of
European society from
the 15th century
onwards.

“By the early 1980s, the sharp edge of women's movements
had dulled, but many long-term victories were already
theirs. Women had gained greater control over fertility
and sexuality from governments, churches, and maledominated medical establishments. Moreover, lesbians
demanded and received some recognition of their rights. As
French author Monique Wittig noted in 1979, without
feminism, lesbian culture and society “would still be as
secret as they have always been.” More women than ever
flocked to universities, began careers in law, medicine,
education, government, and business, and won political
office.” (p. 762)

Ch. 25,
26

INT-7 Analyze how
contact with nonEuropean peoples
increased European
social and cultural
diversity, and affected
attitudes toward race.
INT-8 Evaluate the
United States’ economic
and cultural influence
on Europe and responses
to this influence in
Europe.

“Minority and immigrant groups still occupied the most
poorly paid jobs. In many Western cities, a core of
impoverished slum dwellers remained. Often without regular
jobs and marked by their race or ethnic origin, they
suffered the worst problems of urban life.” (p. 765)

Ch. 25,
26

“In Europe especially, people talked about maintaining
their own cultural tastes and identities in the face of
“Americanization.” They complained about the Hollywood
movies, blue jeans, Coca-Cola, hamburgers, and fast food
that poured from the United States into Europe. They also
bemoaned the drain of intellectuals and artists moving to
the United States. However, they could do little about the
rapid spread of ideas, tastes, talent, and culture across
political boundaries. Western Europeans found themselves
losing the control they once had, and even the relative
stability and prosperity gained in the 1950s and 1960s
came under attack.” (p. 760)

Ch. 25,
26

INT-11 Explain how
European expansion and
colonization brought
non-European societies
into global economic,
diplomatic, military,
and cultural networks.

“As they took further steps toward unity, Europeans had
more in mind than competing with the United States. They
also knew that they had to meet the changes sweeping
through much of the Western and non-Western worlds. Since
the end of colonialism, European nations could no longer
rely on colonies as controllable markets. By the 1990s,
all nations faced a global economy marked by the presence
of multinational enterprises beyond the command of
individual states. Waves of huge corporate buyouts and
mergers increased this concentration of economic power. By
2000, small handfuls of these corporations controlled more
than half the global market in oil, automobiles,
electronics, multimedia, and personal computers.” (p. 787)

Ch. 25,
26

PP-5 Analyze the
origins,
characteristics, and
effects of the postWorld War II "economic
miracle" and the
economic integration of
Europe (the Euro zone).

“A long, bloody stalemate resulted. As one French soldier
noted, “There's this staggering fact: The entire Arab
population is joining the resistance against us.” When the
French government eventually showed a willingness to
compromise, disgruntled colonial army officers threatened
to overthrow the government in Paris. In 1958, as France's
government teetered on the verge of collapse, retired
general Charles de Gaulle was recalled to power. The World
War II hero alone had the stature and legitimacy to
negotiate with the forces of Arab nationalism. He granted
Algeria independence in 1962 and freed almost all the
other remaining French colonies.” (p. 755)

Ch. 25,
26

PP-12 Evaluate how the
expansion of a global
consumer economy after
World
War II served as a
catalyst to opposition
movements in Eastern and
Western Europe.

“In Europe especially, people talked about maintaining
their own cultural tastes and identities in the face of
“Americanization.” They complained about the Hollywood
movies, blue jeans, Coca-Cola, hamburgers, and fast food
that poured from the United States into Europe. They also
bemoaned the drain of intellectuals and artists moving to
the United States. However, they could do little about the
rapid spread of ideas, tastes, talent, and culture across
political boundaries. Western Europeans found themselves
losing the control they once had, and even the relative
stability and prosperity gained in the 1950s and 1960s
came under attack.” (p. 760)

Ch. 25,
26

OS-4 Explain how a
worldview based on
science and reason
challenged and preserved
social order and roles,
especially the roles of
women.

“By the early 1980s, the sharp edge of women's movements
had dulled, but many long-term victories were already
theirs. Women had gained greater control over fertility
and sexuality from governments, churches, and maledominated medical establishments. Moreover, lesbians
demanded and received some recognition of their rights. As
French author Monique Wittig noted in 1979, without
feminism, lesbian culture and society “would still be as
secret as they have always been.” More women than ever
flocked to universities, began careers in law, medicine,
education, government, and business, and won political
office.” (p. 762)

Ch. 25,
26

SP-1 Explain the
emergence of civic
humanism and new
conceptions of political
authority during the
Renaissance, as well as
subsequent theories and
practices that stressed
the political importance
and rights of the
individual.

“The most dramatic confrontations took place in Paris—the
Days of May uprisings. Fed up with the rigid, overcrowded
university system and fearing that many would miss out on
France's new prosperity after graduation, Parisian
students rampaged through the streets of the French
capital. Charles de Gaulle, president of France since
1958, met the demonstrators with police repression. The
students then gained the support of sympathetic workers,
who in turn demanded higher wages and an end to police
brutality. This alliance between students and workers
paralyzed France and even threatened to overturn the
government. But the danger was short-lived. Agreements to
raise wages appeased workers and siphoned them off from
the movement, and the government once more regained
control. However, the protests provoked major reforms in
higher education and probably played a role in de Gaulle's
resignation a year later.” (p. 761)

Ch. 25,
26

SP-9 Analyze how various
movements for political
and social equality such as feminism,
anticolonialism, and
campaigns for
immigrants’ rights pressured governments
and redefined
citizenship.

“De Beauvoir argued that women remained in cultural and
economic dependence to men and therefore did not live as
free human beings. The passive role assigned to women, she
explained, forced them to live according to standards set
up by men. De Beauvoir recommended a difficult but
rewarding role for women: a life of work, self-definition,
and independence. The Second Sex became the fundamental
text for feminist movements in the 1960s. Other writers,
such as the American Betty Friedan, popularized de
Beauvoir's ideas and added to them. In her widely read
book The Feminine Mystique (1963), Friedan urged women to
escape the confines of home, go back to school, get new
careers, and become more independent.” (pp. 761-62)

Ch. 25,
26

SP-12 Assess the role of
civic institutions in
shaping the development
of representative and
democratic forms of
government.

“Early in 1989, with the Polish economy in crisis,
negotiations began between Jaruzelski and Solidarity,
still led by Walesa. The Polish Catholic Church, which had
maintained a position in the nation and indeed enhanced
its own prestige with the visit of Pope John Paul II in
1979, helped mediate discussions. The talks resulted in
the legalization of Solidarity and, in June, new
elections. Solidarity's stunning victory at the polls
prompted Jaruzelski to ask the union to form a new
government. A few months later, the communist leader
stepped down, and the Communist Party gave up power in
Poland without a fight.” (p. 777)

Ch. 25,
26

SP-17 Explain the role
of nationalism in
altering the European
balance of power, and
explain attempts made to
limit nationalism as a
means to ensure
continental stability.

“In Eastern Europe also, nationalistic, ethnic, and
religious rivalries opened old wounds and created new
divisions. Maps 26.3 and 26.4 reveal some of these
problems. In 1993, the Slovak minority in Czechoslovakia,
pushed by ambitious Slovak politicians, voted for
independence. Czechoslovakia reluctantly agreed to divide
itself into the Czech Republic and Slovakia. In Romania,
ethnic friction between the Romanian majority and the
Hungarian minority flared up. The bloodiest conflicts
broke out in Yugoslavia, where chaotic civil wars marked
the disintegration of that country.” (pp. 783-84)

Ch. 25,
26

IS-4 Analyze how and why
the nature and role of
the family has changed
over time.

“Within the home, an individual's private life became no
longer secondary to family life. Figure 25.11 presents the
image of the small family together watching television.
The television as much as the kitchen became a center of
nightly family gatherings. But this image may also depict
a decline of family interaction. Larger apartments and
houses let family members spend more time than ever in
separate rooms, coming together only for meals or TV
watching. Much of home life became private, with
individuals spending most time apart and alone rather than
joining other family members.” (p. 767)

Ch. 25,
26

IS-7 Evaluate how
identities such as
ethnicity, race, and
class have defined the
individual in
relationship to society.

Ch. 25,
26

IS-10 Analyze how and
why Europeans have
marginalized certain
populations (defined as
"other") over the course
of their history.

“By 2012, some 20 million Muslims lived in Western Europe;
many were frustrated by bleak job prospects, outraged by
discrimination, and yearned for a sense of respect. A
French youth of Algerian descent living in one of the
rough housing projects just outside of Paris explained:
“You wake up every morning looking for work. But why?
There isn't any.” Like millions of other Arab and African
immigrants and their French-born children and
grandchildren, he had not been well integrated into French
society. In 2005 and 2006, groups of young immigrants
displayed their frustration in riots.” (p. 795)
“As is common during periods of economic uncertainty,
wealthier nations turned against “outsiders.” During the
prosperity of the 1950s and 1960s, Western Europeans had
opened their doors to desperate immigrants from southern
Europe, Turkey, North Africa, and former colonies lured
north by the promise of work. Immigrants filled the jobs
that British, French, German, and Swiss workers passed
over—the hardest, lowest-paid work in factories and
fields, undesirable night shifts, street cleaning, and
garbage collecting. Immigrant women were particularly
vulnerable to exploitation in these jobs and in positions
as domestics. Immigrant workers also labored under
obligations to send money back home. Many, having heard
myths about “lands of plenty,” assumed that some day they
would return home rich.” (p. 764)

PART 4: HISTORICAL THINKING SKILLS ACTIVITIES BY HISTORICAL
PERIODS
Historical
Period
PERIOD 1:
1450–1648

Historical Thinking
Skill

Teaching Options with Sherman’s AP* The West in the World, 5th Edition

Historical Causation

Ch. 11: Reformation Analysis: In order to help students understand the multiple causes
and effects of the Reformation, have them create a causes and effect chart that has four
boxes for causes on the left side of the page, the name of the event (The Reformation)
in the middle of the page, and four boxes for causes on the right side of the page. Allow
students to brainstorm as many causes of the Reformation as they can, and then have
them narrow down their lists to the four most important causes, ranking the causes
from one to four, with one being the most important. Students should list these causes
in boxes on the left side of the page, writing the name of each cause and the reason for
its ranking in each box. Now, allow students to brainstorm the effects of the
Reformation, choosing four to list on the right hand side of the chart, and ranking them
from one to four, with one, once again, being the most important. When students are
finished, have them discuss the causes and effects and the significance of each.

Chapters 9-12 in
Sherman’s AP
The West in the
th
World, 5
Edition

Patterns of
Continuity and
Change over Time

Periodization

PERIOD 1:
1450–1648
(continued)

Comparison

Ch. 12: Exploration Analysis: The previous activity can be repeated as an analysis of the
causes and effects of European exploration of the New World.
Ch. 9, 10, 11: Art Through the Ages: Have students examine the following paintings
found in the textbook: Figure 9.7, Domenico di Michelino, Dante and His Poem, the
Divine Comedy, p. 279, Figure 10.12, Raphael, School of Athens, p. 313, Nicolas Poussin,
Massacre of the Innocents, p. 322, Figure 11.9, El Greco, Burial of the Count of Orgaz, p.
345, and Figure 11.13, Jan Steen, The School Master, p. 354. To analyze the patterns of
continuity and change, have students create a five-column chart that summarizes the
characteristics of each painting. When students have finished their analysis of the
paintings, hold a class discussion focused on the following questions: What similarities
in the artwork persisted throughout all of the different eras and why do you think these
characteristics/themes remained constant? What major differences in the artwork
emerged over the course of the different eras and why do you think these
characteristics/themes changed?
Ch. 10: Renaissance Periodization: Have students read excerpts from Jacob
Burckhardt’s The Civilization of the Renaissance in Italy, Lynn Thorndike’s Renaissance
or Prenaissance, and Wallace Ferguson’s The Renaissance in Historical Thought. Hold a
class debate on the following topic: Was the Renaissance a significant break from
previous times or was it a continuation of the late medieval period?
Ch. 11: Turning Points in History: Divide students into three groups and assign each
group one of the following dates: 1517, 1588, and 1648. Have each group determine
what changes occurred during the assigned year that were so significant that historians
now consider that year to be a turning point in European history and analyze why these
changes spawned a new era. After each group presents their findings about their year,
have students write an essay on the following question: “Of the following years, which
of the following was the most significant turning point: 1517, 1588, or 1648?”
Ch. 10: Jigsaw Comparison of the Italian City States during the Renaissance: Florence,
Venice, and Naples: Divide students into three groups and assign a different city state
to each group. Have students read about the city state that they have been assigned in
the textbook and then have them research their state, finding its political, economic,
social and artistic characteristics. Now create new groups with one student from each
original group in each new group. New groups should all have someone in them who
researched each of the three city states. Next, have students share the characteristics
they discovered about the city states with one another and analyze the similarities and
differences by making a Tri-Venn diagram. Finally, have students use the information to
write an outline that addresses the following prompt: “Compare political, economic,
social, and artistic developments in Renaissance Florence, Venice and Naples.”
Students should be sure to include a solid thesis statement in their outline.

Contextualization

Historical
Argumentation

Appropriate Use of
Historical Evidence

Interpretation

Synthesis

Ch. 11: St. Bartholomew’s Day Massacre Letter to the Editor: Divide students into
three groups. One group will take on the role of the Guise family, one will take on the
role of the Bourbon family, and the third group will take on the role of the Chatillon
family. Have students write a letter to the editor that expresses their family’s reaction
to the St. Bartholomew’s Day Massacre and discusses its significance. Have each group
share their letter with the rest of the class and then have a discussion about how the
greater context of the period would have caused the various families to have differing
views on the event.
Ch. 12: Context Analysis for the Age of Exploration: Have students make a chart
identifying the political, economic, social, intellectual, and religious characteristics of
th
the 16 century world. Divide students into groups and have them identify and
evaluate the relative importance of the larger trends and processes that created a
climate that encouraged European exploration of the New World. Hold a discussion
following their analysis that focuses on the ways in which specific historical phenomena
connect to the larger context of the times.
Ch. 11: Thirty Years War Debate: Have students debate the following resolution: The
Thirty Years War was a great victory for religious freedom instead of a worthless and
tragic loss of life. At the end of the debate, hold a discussion about the strength of the
evidence used by each team to support their opinion.
Ch. 12: Columbus Debate: Have students debate the following question: Christopher
Columbus was a villain and not a hero. At the end of the debate, hold a discussion
about the strength of the evidence used by each team to support their opinion.
Ch. 11: The German Peasants’ Revolt: Have students read excerpts from Against the
Murderous and Thieving Hordes of Peasants by Martin Luther and The Twelve Articles of
the Swabian Peasants. Next have students analyze the demands of the peasants and
the factors that could have shaped their demands. Also have students analyze the
factors that could have shaped the response of Martin Luther. In small groups, have
students discuss the factors which would have affected the perspectives and reliability
of the documents. Finally, using evidence from the documents, have students write an
essay on the following question: Was the German peasants’ revolt justified?
Ch. 11: Differing Interpretations of Queen Elizabeth I: Ask students to read excerpts
from JA Lingard’s A History of England from the first Invasion by the Romans to the
Accession of William and Mary in 1688 and JE Neale’s Elizabeth I and her Parliaments.
After reading these conflicting accounts, have students evaluate the relationship
between Queen Elizabeth and Parliament, deciding which account is more accurate by
comparing the two accounts with the information provided in the textbook.
Ch. 12: Historical Interpretations of Christopher Columbus: Ask students to read
excerpts from Chapter 1 of A Patriot's History of the United States by Schweikart and
Allen and Columbus, the Indians, and Human Progress found in chapter 1 of A People's
History of the United States by Howard Zinn. After reading these accounts, have
students evaluate the reputation of Christopher Columbus, deciding which account is
more accurate by comparing the two accounts with the information provided in the
textbook.
Ch. 9: Late Medieval Crises Analysis: After students read about the various crises that
afflicted the people of late medieval Europe, have them write a five paragraph paper in
which they analyze the degree to which these crises transformed the world. Students
should analyze the relative importance of the events and the significance of their impact
on late medieval society.
Ch. 10: Renaissance Society Art Analysis: After students read about the Renaissance
in the textbook, have them write a five paragraph paper in which they evaluate the
degree to which the works of various Renaissance artists and architects reflect the
th
th
changing world of the 15 and 16 centuries. Students should analyze the relative
degree to which each artist’s work reflects different aspects of the Renaissance world.
Ch. 12: Age of Exploration Display Fair: Have students prepare display boards that
analyze the causes of European exploration of the New World and the impact of
European explorers on both Europe and the New World. Have a gallery work during
which students examine one another’s displays. Finally, hold a discussion evaluating the
overall impact of the age of exploration.

Historical
Period

Historical Thinking
Skill

Teaching Options with Sherman’s AP* The West in the World, 5th Edition

PERIOD 2:
1648-1815

Historical Causation

Ch. 13: Glorious Revolution Analysis: Have students brainstorm a list of causes and
effects of the Glorious Revolution of 1688. After they have brainstormed a list of causes
and effects, have students divide them into short and long term categories. Next have
students narrow down their lists to two short-term and two long term causes and two
short-term and two long term effects. Finally, in small groups, have students rank the
causes and effects, determining which were the most significant.

Chapters 13-16
in Sherman’s AP
The West in the
World, 5th
Edition

Ch. 14: Enlightenment Poster Project: Divide students into groups and assign a cause
of the Enlightenment to each group. Causes might include factors such as the
emergence of theories concerning the scientific method, the discovery of the natural
laws of the universe by Newton, or the censorship and intolerance practiced by church
and state. Have students read the text and then do further research on their topic.
Groups must then produce posters and use those posters to present information that
analyzes the ways in which their topic was a cause of the Enlightenment. To finish this
activity, hold a class discussion to determine which of the causes had the greatest
impact on the emergence of Enlightenment thinking.

Patterns of
Continuity and
Change over Time

Ch. 12 and 15: Colonial Analysis: After studying the information found in both
chapters, have students make a Venn diagram that illustrates the similarities and
th
differences between the exploration and settlement of the New World in the 16 and
th
early 17 centuries with the exploration and settlement of the New World in the late
th
th
17 and 18 centuries. In a discussion, ask students to explain how these events
illustrate both continuity and change and have them give specific examples that
illustrate each trend.
Ch. 14: Religious Attitudes over Time: Have students make a timeline that traces
th
significant events that shaped European attitudes toward religion from the early 16 to
th
the late 18 centuries. When they finish the timeline, have students respond to the
following question: To what extent did attitudes toward religion remain constant and
to what extent did they change between 1500 and 1780?

Periodization

Ch. 13: Glorious Revolution Turning Point Analysis: After studying the causes and
effects of the Glorious Revolution, have students write a five-paragraph essay that
answers the following question: To what extent were the changes created by the
Glorious Revolution significant enough to consider the revolution a turning point in
European history?
Ch. 14: Enlightenment PERSIA Analysis: The Enlightenment is considered to be a
unique period in European history. Have students make a chart that lists the Political,
Economic, Religious, Social, Intellectual, and Artistic characteristics of the
Enlightenment. From their charts, have students identify and discuss the characteristics
that were shared during this era that distinguished it from earlier and later periods.

Comparison

th

Ch. 11 and 15: Early Modern vs. 18 century Warfare: Divide students into two
groups. Have one group read excerpts from CV Wedgwood’s The Thirty Years War, and
have the other group read excerpts from RF Weigley’s The Age of Battles: The Quest for
Decisive warfare from Breitenfeld to Waterloo. Have each group make a presentation
about their article that summarizes the main points concerning the nature of warfare.
Using the information from the presentations, have students make a T chart showing
the characteristics of warfare during each century. Using their charts, ask students to
identify the similarities and differences between warfare during the two eras. Finally,
have students make a hypothesis that postulates reasons for the similarities and
differences.
Ch. 15: Diplomatic Revolution Simulation: Divide students into four groups: Prussia,
Austria, France, and England. During round 1, tell students that the year is 1740 and
that they must figure out the political, economic, and diplomatic goals of their nation.
Based on these goals, have them negotiate alliances that will help them to best achieve
their goals. This should result in students aligning their nations in the same way that
they were really aligned in 1740. If it does not, hold a discussion with students about
the nations and the importance of the balance of power, helping them to see why the
nations were aligned the way they were during the War of Austrian Succession. During
round 2, tell students that the year is 1756 and that they must figure out the political,
economic, and diplomatic goals of their nation. Based on these goals, have them
negotiate alliances that will help them to best achieve their goals. This should result in
students aligning their nations in the same way that they were really aligned in 1756.
End the activity by having the students compare the reasons for the 1740 and 1756
alliances and have them analyze the causes and effects of the Diplomatic Revolution.
Ch. 15 and 16: American and French Revolution Comparison: Have students make a
Venn Diagram comparing the causes, characteristics, and effects of the two revolutions.
Ask students to write a five-paragraph essay on the following prompt: Compare the
political, economic, and social motivations of the French and American revolutions.
Ch. 15: Cultural Comparison: Have students make a T-chart comparing elite and
popular culture. Have students use their charts to write a five-paragraph essay on the
th
following prompt: Compare and contrast elite and popular culture of the 18 century.

Contextualization

Contextualization
(continued)

Ch. 13: Hobbes vs. Locke: Have students read excerpts from Leviathan by Thomas
Hobbes and The Second Treatise on Civil Government by John Locke and identify and
explain the differences between the two political philosophies. To explain these
similarities and differences, students need to put the documents into their larger
context. Divide students into two groups and have each group of students research the
context of one of the authors and his book. Ask students to connect the context of the
times with the ideas of the author. Pair up students, one from each group, and have
them compare the context of each book. Finally, have students analyze the ways in
which the context of the times affected the ideas of each writer by comparing and
contrasting the ideas and the contexts.
Ch. 16: French Revolution PERSIA: Have students analyze the political, economic,
religious, social, intellectual, and artistic characteristics of French society on the eve of
the French Revolution. Ask students to write an essay explaining the ways in which the
context of the times (such as the Enlightenment, the economic distress of the nation,
social and political inequality, etc.) affected the outbreak and continuation of the
revolution.

Historical
Argumentation

Appropriate Use of
Historical Evidence

Interpretation

Ch. 13: Stuart England Debate: Have students debate the following question: Was
Parliament justified in putting King Charles I to death? Following the debate, have
students write a one-page paper supporting their opinion with historical evidence.
Ch. 16: French Revolution Debate: Have students read Robespierre’s “Justification of
the Use of Terror” speech. After they read the speech, have students identify his main
argument and the evidence used to support his claim. Finally, have students debate
whether or not the reign of terror was justified.
Ch. 16: French Revolution Analysis: Have students read the Declaration of the Rights of
Man and the Citizen, excerpts from Edmund Burke’s Reflections on the Revolution in
France, and excerpts from What is the Third Estate? by Abbe Sieyes. Have students
analyze each of the documents, looking for the ways in which the different sources
present different types of information and the ways in which each of the sources reflect
a specific point of view. Ask students to write a point of view statement about each of
the three documents and then have them analyze the specific purpose for which each
of the documents was created. Ask students to write a five-paragraph paper that
answers the following question: Did the social, political, and economic conditions of
pre-revolutionary France warrant the outbreak of revolution in 1789? In crafting their
historical arguments, students should choose strong and appropriate evidence to
support their thesis
Ch. 13 and 15: Images of Royalty: Divide students into three groups and assign each
group to research one of the following rulers: Peter the Great, Joseph II, and Napoleon.
Next, have them view the image that corresponds to their monarch: Figure 13.6,
Anonymous, The Apotheosis of Tsar Peter I the Great, Figure 15.7, Joseph II Plowing a
Field, and Figure 16.10, Jacques-Louis David, Napoleon’s Coronation. Have each group
of students analyze their painting, looking for the painter’s interpretation of the
character of the monarch. Have students compare the painter’s interpretation with the
historical evidence they have uncovered in their research. Next, have each group of
students make a presentation of their findings to the rest of the class. Finally, hold a
discussion about the reliability of the artists’ depictions.
Ch. 16: Interpretations of Napoleon: Have students read the following excerpts about
Napoleon. For each, have students determine the main arguments and the purpose of
the document. Have students make a Venn diagram that analyzes the similarities and
differences between the arguments. Finally, in a class discussion, have students
evaluate which of the excerpts they believe was the most accurate portrayal of
Napoleon and discuss the reasons why different writers would have had different
interpretations.

Synthesis

Madame de Rémusat: Remembrances of Napoleon:
http://www.fordham.edu/halsall/mod/remusat-napoleon.asp
Ralph Waldo Emerson: Napoleon, or Man of the World
http://user.xmission.com/~seldom74/emerson/napoleon.html
Ch. 14: Scientific Revolution Analysis: Have students write an essay identifying the
long-term effects of the scientific revolution on European politics and society. Remind
students to use specific and appropriate evidence to support their arguments. Have
students share their ideas in small groups and then have each group make a
presentation of their strongest arguments to the rest of the class.
Ch. 16 French Revolution DBQ project: In small groups, have students construct their
own DBQs. Have each group develop a historical question and choose a variety of types
of appropriate documents for their project. Each group should include seven
documents in their project. Have each group write the “perfect” essay for their DBQ.
Finally, have each group share their questions, documents, and answers to their
question with the rest of the class.

Historical
Period
PERIOD 3:
1815–1914

Historical Thinking
Skill

Teaching Options with Sherman’s AP* The West in the World, 5th Edition

Historical Causation

Ch. 17: The Industrial Revolution Analysis: Divide students into eight groups. Assign
each group one of the following topics: commerce, transportation, raw materials, labor,
capital, entrepreneurship, political stability, agricultural revolution. Have each group
research their topic and analyze the ways in which their topic is a factor that helps
explain why Britain industrialized first. Next, have each group present their information
to the rest of the class. After all of the presentations, hold a discussion in which
students rank the causes from most to least important.

Chapters 17-21
in Sherman’s AP
The West in the
th
World, 5
Edition

Ch. 18: Revolutions of 1848 Jigsaw: Divide students into five groups and assign one of
the following nations to each group: France, Austria, Hungary, Prussia, and Italy. Ask
students to research the causes of the revolution of 1848 in their assigned nation. Next,
have each group present their information to the rest of the class. After all of the
presentations, hold a discussion in which students rank the causes from most to least
important.
Ch. 19: Crimean War Debate: Have students hold a debate over the following question:
“Was nationalism the most important cause of the Crimean War?” Following the
debate, have students write a one-page response to the question.
Ch. 20: New Imperialism Chart: Have each student make a chart listing the causes and
effects of New Imperialism, after completing the reading from the textbook. Have each
student identify the two most important causes and two most important effects with an
explanation for each choice, after completing the chart.

PERIOD 3:
1815–1914
(continued)

Patterns of
Continuity and
Change over Time

Ch. 17 and 21: Life in Britain Discussion: In small groups, have students analyze the
th
th
similarities and differences between life in the late 18 century and life in the late 19
century for each of the following groups: working class, middle class, aristocracy. In a
class discussion, have students analyze the reasons for the similarities and differences.
Ch. 17, 18, and 20: The Condition of the Working Class Time Line: Have students
prepare a time line showing how the political rights and participation of the British
working class changed between 1800 and 1900. Ask students to analyze the ways in
which there was continuity as well as change in working class political rights and in the
ability of workers to exercise their political rights and participate in the political process.
Ch. 21: Old and New Imperialism Analysis: Have students make a Venn diagram that
illustrates the similarities and differences between the exploration and settlement of
th
th
the New World in the 15 and 16 centuries with the exploration and settlement of
th
Africa and Asia in the late 19 century. In an essay, ask students to explain how these
events illustrate both continuity and change and have them give specific examples that
illustrate each trend.

Periodization

Ch. 17: Industrial Revolution Analysis: Have students brainstorm all of the inventions
and changes that occurred as a result of the first industrial revolution. Next, have
students consider the relative significance of the changes they identified--which
changes were most important and why? Finally, have students debate the following
resolution: Resolved: The changes created by the first industrial revolution were of
such significance that they created a new era in history. Following the debate, have
students write an essay in response to the debate topic.
Ch. 18: Revolutions of 1848 Debate: After studying the causes and effects of the
Revolutions of 1848, have students write a five-paragraph essay that answers the
following question: To what extent were the changes created by the Revolutions of
1848 significant enough to consider the revolutions a turning point in European history?
Ch. 21: Victorian Era PERSIA Analysis: The Victorian Era is considered to be a unique
period in European history. Have students make a chart that lists the Political,
Economic, Religious, Social, Intellectual, and Artistic characteristics of the Victorian Era.
From their charts, have students identify and discuss the characteristics that were
shared during this era that distinguished it from earlier and later periods.

Comparison

Ch. 18: Meeting of the Minds: Divide students into groups, with each group
representing one of the following people: Louis de Bonald, Thomas Malthus, David
Ricardo, Adam Smith, Jeremy Bentham, John Stuart Mill, Henri de St. Simon, Charles
Fourier, Karl Marx. Have each group research their assigned person, investigating their
views on the role of the government in society, poverty, religion, women’s rights, and
working class reforms. Hold a discussion in which students come in character and
discuss the issues as if they actually were the people they researched. Following the
“meeting of the minds,” have students make a chart that summarizes the views of each
thinker on the various topics.
Ch. 18: Revolutions of 1848 Jigsaw: Building upon the Revolutions of 1848 Jigsaw
found above in the historical causation section, have students analyze the similar and
different causes that launched the revolutions in the various nations. Hold a discussion
asking students to analyze the reasons for the similar and different causes.

PERIOD 3:
1815–1914
(continued)

Ch. 19: Italian vs. German Unification: Have students research the methods, events,
and personalities involved with the unification of Italy and Germany. Next, have
students analyze the similarities and differences between the unification of each nation
by creating a Venn diagram. Finally, have students write a five-paragraph paper that
responds to the following question, using specific evidence for support: Analyze the role
of realpolitik in the unification of Italy and Germany.

Contextualization

Ch. 19: Unification Context Analysis: Have students research each of the following
events: Meeting at Plombieres (1858), Revolution of 1848 (Italy), Italy participated in
the Crimean War, Danish War, Austro-Prussian War, and Ems Dispatch. Ask students to
respond to each of the items in the greater context of European history during the age
of nationalism. While analyzing the reasons for each of these items/events, have
students analyze why Italian and German leaders pursued these actions while
attempting to unify their respective nations.
Ch. 20: Dreyfus Affair in Context: Have students read the textbook and research
information about the Dreyfus Affair. Ask students to analyze the greater context of the
affair by identifying political, social, economic, and religious factors that shaped the
views of both the Dreyfusards and Anti-Dreyfusards.

Historical
Argumentation

Ch. 18: Congress of Vienna Editorial: Have students write an editorial in which they
either defend or criticize the settlements made at the Congress of Vienna.
Ch. 19: Ems Dispatch Letter to the Editor: Have students write a letter to the editor in
which they defend or criticize Bismarck’s editing of the Ems Dispatch.
Ch. 20: New Imperialism Written Debate: Have students identify the major arguments
th
for and against 19 century European imperialism. After they have researched the
topic, divide the class into two groups and assign half of them to be Cecil Rhodes and
the other half to be Jean Jaures. Pair up the students, one from each group, so that
they represent two different perspectives on imperialism. Finally, ask each pair to have
a written debate, in which they respond to each other’s arguments in writing. At the
end of class, hold a class discussion in which you ask students to talk about the strength
of the arguments used by each side and identify evidence used to support the
arguments for each perspective. Finally, have students write a one-page response in
which they analyze which side had the strongest arguments and explain the reasons for
their choice.

Appropriate Use of
Historical Evidence

Appropriate Use of
Historical Evidence
(continued)

Ch. 17: Industrial Revolution Evidence Analysis: Have students brainstorm every fact,
person, vocab word, invention, etc. that they can think of that has anything to do with
the industrial revolution and write these terms on post-it notes. Next, divide the
students, four or five per group. Now put a question/prompt on the board that deals
with the industrial revolution. For example, you could ask students to analyze the most
significant effects of the first industrial revolution. Now have students sort through all
of the evidence that they have written on their post-it notes and use that evidence to
craft a thesis. Have each group write their thesis on a piece of butcher paper. Next, on
the butcher paper, have students write topic sentences for the body paragraphs. Finally,
have students stick the post-it notes under the appropriate topic sentence. Students
need to be choosy about what evidence to put into each paragraph, realizing that not
everything that they can brainstorm is appropriate for answering the question. They
should present their finished outlines to the rest of the class, explaining why they chose
the particular evidence they did for each paragraph.
Ch. 21: Darwin Cartoon Analysis: Have students view figure 21.11, Darwin and a
Monkey. Students should analyze this cartoon, looking for the following characteristics:
details, text, audience, connections, meaning, and point of view. Have students record
their analysis and then hold a class discussion about the cartoon. Have students try to
figure out why the cartoon would have been produced and who would have created it.

Interpretation

Ch. 17: The Industrial Revolution: Blessing or Burden? Have students read excerpts
from The Philosophy of Manufacturers by Andrew Ure
(http://www.fordham.edu/Halsall/mod/1835ure.asp) and excerpts from Report on
Sanitary Conditions by Edwin Chadwick
(http://www.victorianweb.org/history/chadwick2.html). Have students analyze the
historical evidence in terms of the overall context of the age and in terms of the cultural
and/or social bias of the authors. Next, have students explain the views of each of the
writers and analyze the reasons for those views. Finally, have students write a five
paragraph essay in which they develop their own interpretations of the past by
addressing the prompt: To what extent was the industrial revolution a blessing or a
burden.
Ch. 19: Otto von Bismarck Interpretation: Have students read excerpts from Bismarck
in the Reichstag and at Home by George Makepeace Towle
(http://www.fordham.edu/Halsall/mod/1880bismarck.asp). Next have students read
excerpts from the book, From Vienna to Versailles by L.C.B. Seaman (or from any other
source critical of Bismarck). Ask students to analyze both sources, making a chart for
each author that shows the main arguments of the article in the left column, the
evidence used by the author to support his argument in the second column, the
evidence found in the text in the third column, and the student analysis of how accurate
the author’s arguments are in the final column. Have students write a concluding page
that analyzes the reasons for the differences in the arguments and takes a stand on the
extent to which each author is correct and incorrect in their historical arguments
concerning Bismarck.

Synthesis

Ch. 21: Imperialism Analysis: Have students read excerpts from Imperialism by J.A.
Hobson (http://www.fordham.edu/Halsall/mod/1902hobson.asp) and excerpts from On
French Colonial Expansion (http://www.fordham.edu/Halsall/mod/1884ferry.asp) by
Jules Ferry. Also have students examine the statistical charts showing the extent of
European colonialism from Mt. Holyoke
(https://www.mtholyoke.edu/acad/intrel/pol116/colonies.htm). For the Hobson and
Ferry articles, have students analyze the main arguments of each writer and then
compare and contrast their views. Also have students examine the evidence used by
each writer to justify their positions. Next, have students examine the statistics and to
read the pages in the book that discuss New Imperialism. Finally, hold a discussion in
which students analyze the extent to which the textbook and the statistics support or
refute the arguments of either or both writers.
th
Ch. 18: 19 Century Multi-media Presentation: In small groups, have students create a
multi-media presentation that analyzes the relationship between the following events
and ideas: Industrialization, Congress of Vienna, development of the –isms, the Concert
of Europe, the Revolutions of 1848. In their presentations, have students analyze the
impact of these events on a variety of regions and social groups as well as the
connections between the events.
Chapter 21: Second Industrial Revolution Time Line: Have students make a time line of
inventions and discoveries that occurred during the second industrial revolution. For
each of the items on the time line, have students write one paragraph showing how it
transformed society politically, economically, socially, and artistically.

Historical
Period

Historical Thinking
Skill

Teaching Options with Sherman’s AP* The West in the World, 5th Edition

PERIOD 4:
1914–Present

Historical Causation

Ch. 22: Causes of World War I Evaluation: Have students read a variety of documents
surrounding the outbreak of World War I. After making a timeline of the outbreak of
war, have students evaluate the relative importance of the causes of the war. Possible
documents for analysis could include the following:
German Blank Check: http://wwi.lib.byu.edu/index.php/The_%27Blank_Check%27
Austro-Hungarian Ultimatum to Serbia: http://wwi.lib.byu.edu/index.php/The_AustroHungarian_Ultimatum_to_Serbia_%28English_translation%29
Serbian Response to Ultimatum:
http://wwi.lib.byu.edu/index.php/The_Serbian_Response_to_the_AustroHungarian_Ultimatum
Telegram from Alexander, Prince Regent of Serbia to the Tsar of Russia:
http://www.firstworldwar.com/source/serbianappealforhelp.htm
Austrian Declaration of War:
http://www.firstworldwar.com/source/autrohungariandeclarationofwar_serbia.htm
The Willy-Nicky Telegrams: http://wwi.lib.byu.edu/index.php/The_WillyNicky_Telegrams
German Declaration of War on Russia:
http://www.firstworldwar.com/source/germandeclarationofwar_russia.htm
German Request for Free Passage through Belgium:
http://wwi.lib.byu.edu/index.php/The_German_Request_for_Free_Passage_Through_B
elgium
Belgian Refusal of Free Passage:
http://wwi.lib.byu.edu/index.php/The_Belgian_Refusal_of_Free_Passage
German Declaration of War on France:
http://www.firstworldwar.com/source/germandeclarationofwar_france.htm
Breaking of Diplomatic Relations—Britain to Germany:
http://www.firstworldwar.com/source/scrapofpaper1.htm
President Poincare’s War Message:
http://wwi.lib.byu.edu/index.php/President_Poincar%C3%A9%27s_War_Message

Chapters 22-26
in Sherman’s AP
The West in the
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Ch. 25: Causes of the Cold War T-Chart: Have students create a T-Chart with the United
States on one side and the Soviet Union on the other. Have them brainstorm the
actions taken by each side that caused the outbreak and escalation of the cold war. In
small groups, have students analyze the causes by choosing the five most important
actions and explaining why they think these were the most important factors motivating
the tensions between the eastern and western bloc nations.

PERIOD 4:
1914–Present
(continued)

Ch. 26: Collapse of Communism Analysis: Divide students into eight groups and assign
each of the following nations to a different group: USSR, East Germany, Bulgaria,
Czechoslovakia, Romania, Poland, Yugoslavia, and Hungary. Have each group research
the reasons for the fall of communism in their assigned nation and the effects of the
collapse. Have each group make a presentation to the rest of the class about their
nation. Finally, hold a class discussion analyzing the similarities and differences among
the causes and consequences of the collapse of communism in eastern Europe.

Patterns of
Continuity and
Change over Time

Ch. 23 and 25: Soviet/Western Policy Analysis: Have students trace the relationship
between the USSR and the western nations from 1914 to the present. Divide students
into 11 small groups and assign each group a decade. For their decade, have students
examine the attitudes held toward one another and actions taken by both the USSR and
the western powers. When they are done, as a whole class, have students make a
graph tracing the warming and cooling of relations with key turning points noted.
Ch. 22 and 24: World War I and II Analysis: In small groups, have students analyze the
causes and effects of World War I and World War II. When they are finished, hold a
class discussion that answers the following question: To what extent did nationalism
play a role in the outbreak and continuation of World War I and World War II?
Encourage students to examine the changing role of nationalism as well as the
continuity that existed in the way it was employed between the two wars.
Ch. 25: Decolonization Chart: Have students make a chart that includes the following
information for each of the former colonies: name of former colony (colonial and
current), economic, political, and social status of former colony before independence,
process by which the former colony achieved independence, economic, political, and
social status of former colony after independence, relationship between the former
colony and its colonial overlord after independence. After completing the chart, have
each student write an essay that addresses the following prompt: Analyze the ways in
which relations between western European states and their colonies marked both
change and continuity. Be sure to consider both the immediate change in political
status that occurred in the years after World War II and the traces of the former
colonial relationships that remained in terms of commerce, diplomacy, immigration,
etc.

Periodization

PERIOD 4:
1914–Present
(continued)

Ch. 23: Defining the 1920s—a Debate: The 1920s have been referred to as “the roaring
twenties” and “the anxious twenties.” Divide students into two groups and assign one
moniker to each group. Have each group find evidence to support the name they have
been assigned as the most defining term for the decade. Hold a class debate over the
following resolution: Resolved: The “roaring twenties” is a more appropriate title than
the “anxious twenties” for the period between the Versailles Conference and the 1929
stock market crash. Remind students that how one defines historical periods depends
on what one considers most significant in society — economic, social, religious, or
cultural life, so periodization asks historians to think about how context shapes choices
about how periods are defined. Finally, have students write a one-page response after
the debate in which they choose a title for the decade and support their choice with
solid evidence.
Ch. 25: Cold War Periodization: Have students individually brainstorm the
characteristics of the Cold War period that make it substantially different from the
periods that came before and after it. In small groups, have students consider these
characteristics and pick three that they believe best characterize the period. Finally,
hold a discussion in which each group shares their thinking. End the activity by having
each student write a paragraph in which they choose one characteristic that they
believe is the most distinguishing aspect of the Cold War and justify the choice with
evidence showing how that aspect defined the age more accurately than any other.
Ch. 26: Collapse of Communism Discussion: Divide students into three groups and
have each group research the impact of each of the following topics: Gorbachev’s
reforms (glasnost and perestroika), Fall of the Berlin Wall, Dissolution of the USSR. Next
have students present their information to the rest of the class. Finally, hold a
discussion that considers the following question: Which of the three events marks the
beginning of the period referred to as “the end of the Cold War?”

Comparison

Comparison
(continued)

Ch. 23: Communism vs. Fascism Comparison: Have students make a list of
characteristics of communism and fascism and consider the similarities and differences
by making a Venn diagram. To make sure that students really understand the
similarities and differences in theory and in practice, give students characteristics of
each and ask them to identify which ideology they represent and then justify their
choices.
Ch. 22 and 24: World War I and World War II Comparison: Building on the World War I
and World War II Analysis, above, have students analyze the causes and effects of
World War I and World War II. When they are finished, have students write a five
paragraph essay that compares and contrasts the causes and effects of the two wars.
Ch. 26: Fall of Communism Comparison: Divide students into groups and have them
research the fall of communism in one of the following nations: Romania, East
Germany, Poland, and Czechoslovakia. Have them present their findings to the rest of
the class. Next, have each small group prepare a multi-media presentation comparing
and contrasting two of the above nations. Finally, have students write a five paragraph
essay that addresses the following prompt: Compare and contrast the motivations,
processes, and effects of the fall of communism in the following nations: Romania, East
Germany, Poland, and Czechoslovakia.

Contextualization

Ch. 22: Treaty of Versailles Analysis: Have students analyze the political, economic,
social, religious, intellectual, and artistic characteristics of society in 1919. In small
groups, have them make connections between the various aspects of the climate after
World War I and the terms of the Versailles settlement. Hold a discussion in which
students show how the context of the times affected attitudes toward Germany and the
willingness to adopt a punitive treaty. Finally, have students write a five paragraph
essay that addresses the following question: To what extent did political, economic,
and social factors affect the decisions made at the Versailles conference?
Ch. 23: The Search for Stability in Europe—the 1920s and 1930s Multimedia
Presentation: Divide students into seven groups, each representing a different country.
The following nations should be included: Germany, Italy, USSR, Spain, Britain, France,
and Turkey. Have each group research their assigned nation and prepare a multimedia
presentation that addresses the ways in which the political, economic, and social
context of the 1920s and 1930s affected their nation. In particular, students should pay
attention to how factors such as the destruction created by World War I and the
poverty and political instability created by the Great Depression led to the rise of
extremism in many nations. Have each group make their presentations to the class and
then hold a discussion around the following question: How did the political, economic,
and social context of the interwar years sow the seeds of World War II?
Ch. 25 and 26: European Integration Timeline: Have students make a timeline tracing
the major steps in the development of European integration and the eventual formation
of the European Union. Also have students identify the changing political, economic,
social, religious, intellectual, and artistic features of society during the decades since
World War II. Finally, have students connect the characteristics of the various decades
with the development of greater integration, analyzing the push-pull contextual
features that helped eventually promote the growth of the European Union.

Historical
Argumentation

Ch. 24: Spanish Civil War Debate: Divide students into two groups and have them
research the Spanish Civil War. Assign one group to defend and one group to reject the
decision of western governments to stay out of the Spanish Civil War. After the debate,
have students discuss the major arguments in favor of and against western isolationist
policies. Finally, have students write a one-page response that either supports or
criticizes the decisions made by western leaders.
Ch. 24: Appeasement Analysis: Have students read the excerpts from the British
Parliamentary Debate on the Munich Agreement
(https://www.mtholyoke.edu/acad/intrel/munich.htm). As they read, have students
make a chart that records the name of each person who spoke before the British
Parliament and the arguments of each. After reading the excerpts, have students
examine the arguments for both sides, and evaluate the evidence given by each speaker
to support his position. Finally, have students write a one-page response that addresses
the following question: Which side had the stronger arguments—pro- or antiappeasement? Use quotes from the documents to support your analysis.
Ch. 26: Modern Russia Analysis: In his book, How Russia is not Ruled: Reflections on
Russian Political Development, Allen c. Lynch argues that “The strength of the central
government remains critically important for Russian political and economic
development and even for Russia’s prospects as a distinct civilization.” Have students
read excerpts from the book
(http://assets.cambridge.org/97805215/49929/excerpt/9780521549929_excerpt.pdf),
identifying the author’s major arguments and the evidence that he uses to support his
claims. After a class discussion of the author’s ideas, have students write a position
paper in which they agree or disagree with his arguments. Be sure that students
provide strong evidence to support their own opinions.

Appropriate Use of
Historical Evidence

Ch. 22: World War I Propaganda Analysis: Have students examine a variety of World
War I propaganda posters from different European nations.
(http://www.ww1propaganda.com/?page=4) Ask students to consider the following
questions as they analyze the posters: Who created the poster? Who was the intended
audience? What was the creator trying to accomplish by producing the poster? What
do the posters tell you about the political, social, economic, and intellectual context of
the war? What is the point of view or perspective of the poster? How do you know?
Who is the poster directed to or against and why? Which posters would have been the
most powerful and why? Have students conclude their poster analysis with a class
discussion of how these posters could affect historian’s opinions of the motives of the
various nations at the start of World War I.
Ch. 23: Five Year Plan Poster Analysis: Have students view figure 23.10: The Five-Year
Plan in Four Years, 1930s, looking for the following: details, text, audience, connections,
meaning, and point of view. Have students record their analysis and then hold a class
discussion about the poster. Have students try to figure out why the cartoon would
have been produced and specifically who the little figures on the left side of the poster
represent.
Ch. 25: Simone de Beauvoir Analysis: Have students read excerpts from The Second
Sex by Simone de Beauvoir. Have students analyze the excerpt, looking for the
following information: Who was the intended audience for the book? What were the
goals of the writer? What does the excerpt tell you about the background of the
writer? What does the excerpt tell you about the political, social, economic, and
intellectual climate of Europe in the post-World War II era? Is there a bias in the book?
If so, against whom is it directed?

Interpretation

Synthesis

Ch. 22: Responsibility for World War I Analysis: Have students read Article 231 of the
Versailles Treaty, excerpts from The Origins of the World War by Sidney Bradshaw Fay
(http://mkc.nsw.edu.au:3390/PDFs/WHODUNNIT%20PDF/Fay.pdf), and various
documents surrounding the outbreak of World War I (see the Causes of World War I
Evaluation above). Ask students to decide whether the Fay thesis or the war guilt clause
was a more accurate assessment of the responsibility for World War I. Hold a class
discussion in which students discuss the various interpretations of war guilt. Finally,
have students write a one-page response that addresses the question: Who was most
responsible for the outbreak of World War I?
Ch. 26: Perestroika Evaluation: Make sure that students have a good understanding of
perestroika before continuing with this lesson. Once students understand what
perestroika was, have them read excerpts from Why Perestroika Failed: The Politics and
Economics of Socialist Transformation, by Peter J. Boettke. In this book Boettke argues
that “Perestroika failed in large part because it was not tried,” and claims that it would
have failed anyway, since it couldn’t have changed the structure of the Soviet economy
enough to fix the significant problems the nation faced. Have students research the
economy of the USSR in the late 1980s and evaluate the arguments of Boettke, based
on their findings. Does Boettke have a valid argument, or could perestroika have
worked, given time? Have a class discussion on the excerpts, and then take a vote on
the topic. Finally, have students write a one-page response that evaluates Boettke’s
arguments and gives reasons for their opinion of his scholarship.
Ch. 25: Welfare State Discussion: Have students examine the causes and effects of the
formation of the “welfare states” in western Europe in the years following World War II.
Ask students to consider the long-term legacy of the development of the “welfare state”
in those western nations. Finally, lead a discussion considering the current state of that
legacy.
Ch. 26: Far-Right-Wing Resurgence: In a class discussion, have students analyze the
reasons for the growing popularity of far-right nationalist political parties in Europe,
today. Ask students to draw upon their knowledge of the causes and consequences of
the rise of fascism in the 1920s and 1930s to help them understand the reasons for the
recent resurgence of right-wing politicians in Europe.
Ch. 26: Globalization Analysis: Have students make a T-Chart that includes factors that
promote globalization and factors that resist globalization. When they are finished with
st
their charts, have a class discussion connecting globalization in the 21 century with
st
global networks of trade that existed in previous centuries. What makes 21 century
globalization different? What trends do students foresee in the future? Finish the
lesson by having students make predictions about what the future holds for the world,
in terms of globalization.

