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Texas StudySync instruction is guided by ongoing benchmark, formative, 
and summative assessment to help all students progress toward TEKS 
mastery. At the beginning of the year, benchmark assessments and 
diagnostics focusing on fluency, spelling, and reading comprehension 
help teachers gauge students’ needs. 

Benchmark assessments provide teachers 
the resources necessary to measure student 
progress throughout the school year with 
tests designed to match the length, rigor, 
and content of state assessments. These 
benchmark assessments are available digitally 
on StudySync’s secure online assessment 
platform and in print in the Texas Test Prepa-
ration and Practice Teacher’s Resource 
book. Additional diagnostic and placement 
assessments in teachers’ digital accounts 
help assess fluency, spelling, and reading 
comprehension skills.

Overall Approach to Assessment

benchmark and diagnostic assessments

Self, peer, and teacher evaluations are embedded in every unit lesson to provide teachers a 
wide variety of short and longer-cycle formative assessment options throughout the school 
year. End-of-unit summative assessments combine with progress monitoring tools and targeted 
lessons for re-teaching and remediation to meet the needs of all learners as they move 
toward TEKS mastery.
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progress monitoring

The instructional path in print and online 
clearly identifies TEKS and ELPS coverage. 
Each lesson embeds activities across 
domains to ensure students are building 
foundational language and comprehension 
skills and progressing toward mastery of 
reading, writing, and research and inquiry 
standards every day.

Progress monitoring charts detail which 
standards are covered in each instructional 
sequence, identify standards tested on state 
assessments, and guide teachers toward 
resources for reteaching and remediation.

Embedded Assessment and Monitoring



formative assessment

Text questions, quick checks for success, 
turn and talk activities and many other short 
cycle formative assessment moments are 
embedded in every Texas StudySync lesson 
plan to provide teachers low-stakes oppor-
tunities to monitor student performance.

Every Texas StudySync lesson offers 
students an opportunity to demonstrate 
progress toward standards mastery. 
Responding to sources, auto-graded 
comprehension questions, skills mastery 
checks, and longer written responses in 
the Extended Writing Projects all include 
TEKS and ELPS labeling. When students 
complete assignments digitally Texas 
StudySync tracks performance by standard 
to provide teachers a comprehensive view 
of their progress toward mastery.



Unit Overview

Integrated Reading
and Writing

Extended Writing 
Project

English Language 
Learner Resources

Novel Study

End-of-Unit 
Assessment

Everyone Loves a MysteryUNIT 1

Spotlight Skills Review

Progress Monitoring

The Progress Monitoring charts that appear 
before every text in this unit identify standards 
and associated spotlight Skills. On review day, 
you may want to give preference to reteaching 
skills that are not revisited in later units. You 
can see where Skills are covered again in the 
Opportunities to Reteach column.

StudySync Gradebook

As students submit assignments on StudySync, their mastery of 
skills and standards is tracked via the gradebook. The gradebook 
can be sorted and viewed in variety of ways. Sorting by 
assignment shows overall student performance, while sorting by 
standards or by Skill lessons displays student progress toward 
mastery goals. 

Skills Library

Spotlight Skills are located in the Skills section 
of the StudySync Library. You can assign 
Spotlight Skills to individual students or groups 
of students. Search tools allow you to search 
by Skill type or name.

Each End-of-Unit summative assessment 
contains four reading passages (one of which 
is optional) with questions covering all skills 
and TEKS addressed in the unit’s instruction. 
Extra focus is given to standards covered on 
state assessments. Sample student passages 
are included to assess student performance 
on revising and editing standards, and a 
writing prompt asks students to compose a 
response in the writing form explored within 
the unit.

StudySync’s Online Assessment Center (OAC) 
includes test banks and instant data reporting 
on students’ performance and TEKS mastery. 
Teachers can create, edit, and share online 
using the electronic test bank to customize 
and generate TEKS-aligned assessments. 
Administrators also receive their own unique 
test bank to develop district-wide, high 
stakes summative assessments.

review and re-teach summative assessment

Each Core ELAR unit concludes with review 
and assessment. The pacing guide suggests 
time for teachers to revisit key concepts with 
which students may have struggled during 
core instruction and application. Review and 
re-teaching is guided by the data tracking 
tools in Texas StudySync that allow teachers 
to view day-to-day student performance on 
all TEKS and ELPS. 

Spotlight Skills are targeted lessons that pro-
vide you resources to reteach or remediate 
without assigning additional readings. Each 
Core ELAR Skill lesson has a corresponding 
Spotlight Skill lesson. Spotlight Skills can be 
assigned at any point in the year, but the end of 
each unit provides a natural moment to pause, 
review data collected throughout the unit, and 
reteach skills students have not yet mastered.
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Introduction

What Is Fluency?
Fluency is the critical bridge between two key elements of reading—decoding and 
comprehension. In its 2000 report, the National Reading Panel defined it as “the ability 
to read text quickly, accurately, and with proper expression.” Fluency has several 
dimensions. Successful readers must decode words accurately. But they must move 
beyond decoding and recognize words in connected text quickly and automatically. 
They must also read with expression in order to bring meaningful interpretation to 
the text. All three dimensions—accurate decoding, automaticity, and ability to read 
expressively—work together to create effective comprehension and overall success 
in reading.

In its 1994 study of reading, the National Assessment of Educational Progress (NAEP) 
established a clear connection between fluency and comprehension. NAEP defined 
fluency as the ease or “naturalness” of reading. It recognized certain key elements 
as contributing to fluency. These included the reader’s grouping or phrasing of words 
as shown through intonation, stress, and pauses and the reader’s adherence to the 
author’s syntax. It also included expressiveness as reflected by the reader’s interjection 
of a sense of feeling, anticipation, or characterization in oral reading. These elements 
are called prosody. When readers use appropriate volume, tone, emphasis, and 
phrasing, they give evidence of comprehension. They demonstrate that they are actively 
constructing meaning from the text.

Why Is Fluency Important?
Fluency is critical because it directly impacts the comprehension process. For years, 
teachers thought that if students could decode words accurately, they would become 
strong readers. Fluency, which has been referred to as a “neglected” aspect of reading, 
received little attention. Now it is recognized as one of the five critical components 
of reading.

Researchers have pointed out that people can successfully focus on only one thing at 
a time. They can, however, do more than one thing at a time if one of those things 
is so well learned that it can be done automatically. In its simplest form, reading can 
be seen as (1) word identification or decoding and (2) comprehension, or the active 
construction of meaning. Effective readers cannot focus on both of these processes 
at the same time. If a reader is focused almost entirely on decoding, that reader will 
have few resources left over for constructing meaning. Only when readers can read the 
words in connected text automatically are they free to focus their attention on making 
inferences, drawing conclusions, and applying other critical thinking skills associated 
with constructing meaning.

2 Fluency • Introduction
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Administering Oral Reading Fluency Assessments
Directions
Give a student a reading passage he or she has not seen before. Fluency assessments 
are always done as “cold reads”; that is, they are done with material that is new to 
the person being tested. Explain that you would like the student to read the passage 
out loud and say: When you are ready, you may begin. Start your stopwatch when the 
student reads the first word.

1.  Follow along on your copy of the passage as the student reads. Place a line through 
each word that is read incorrectly or omitted.

2. Place a check above each word that is read correctly.

3.  If the student substitutes or mispronounces a word, put a line through the word and 
write the word the student said above it.

4.  If the student does not correctly say the word within 3 seconds, say the word for the 
student and circle the word to mark it as incorrect. Self-corrections and repetitions 
are not marked as errors.

5.  At the end of one minute, stop your stopwatch and place a bracket (]) after the last 
word read by the student.

6. Have the student finish reading the passage.

How to Score
1.  Look at the number to the left of the same line in which you placed the bracket. 

(Note: In hyphenated words, count each individual word.) Subtract from this number 
all the words in that line that follow the bracket to arrive at the number of words 
a student was able to read in one minute. Place this number in the “Words Read” 
section of the scoring table at the bottom of the recording sheet.

2.  Count each word you circled or put a line through. This is the number of errors made. 
Place this number in the “Errors” section of the scoring table at the bottom of the 
recording sheet.

3.  Subtract “Errors” from “Words Read” to arrive at your Oral Reading Fluency Rate or 
Words Correct per Minute (WCPM) score.

4.  Check off the box that best matches the administration date and compare this 
WCPM with the 50th percentile score listed on the recording sheet.

5.  To arrive at the Oral Reading Accuracy Rate, divide the WCPM by the total 
number of words read. Use the scoring table on the recording sheet to capture the 
information.

6.  Use the Prosody scoring table on the recording sheet to measure a student’s ability 
in the following key areas––Reading in Phrases, Pace, Syntax, Self-correction, and 
Intonation. Score students from Level 1 (L1) to Level 4 (L4) based on the descriptions 
in the rubric found on page 3.

7.  Write comments about oral reading performance on the recording sheet.

4 Fluency • Introduction



C
o
p
yr

ig
ht

 ©
 M

cG
ra

w
-H

ill
 E

d
uc

a
ti

o
n

Introduction

Passage Administration and Complexity 
Information
The first grade-level passage should be administered at the start of the year, and the 
score can be used as a baseline against which later scores can be measured to gauge 
student progress and development. The remaining passages should be administered at 
the end of each unit. The individual results can be graphed to monitor student progress.

Passages grow in complexity over the year. The following chart lists grade-level passage 
Lexile information.

Grade 6 Grade 7 Grade 8

Yearbook (920L)
Current Events Competition 

(970L)
Bullet Trains (1010L)

New Neighborhood (950L)
Harbin Ice and Snow 

Festival (970L)
Capitol Building Dome 

(1020L)

Elinor Smith (970L)
Death Valley Moving 

Stones (100L)
Boston Light (1060L)

Solar Bike Paths (1040L)
Boston Time Capsule 

(1030L)
Charred Scrolls (1090L)

Whittier, Alaska (1070L) Owls (1120L) Farm Well (1190L)

Group-Administered Maze Passages
Maze passages are provided if you prefer to administer a fluency assessment to the 
group and not to individual students. These passages have the same text as the oral 
reading fluency passages. However, students will not be reading maze passages aloud. 
Instead, they will have three minutes to read silently and choose the correct words to 
complete the sentences. Students are not expected to complete the maze passage 
before the allotted time has passed.

NOTE: Students should be assessed using either the oral reading fluency assessment or 
the maze passage, but not both.

Make a copy of the maze passage and say the following:

The passage you are going to read has some places where you need to choose the 
correct word. You will read the passage, and whenever you come to three words 
that are in brackets and boldfaced, you will choose the word that makes sense in the 
passage. Choose the correct word by circling it. You have three minutes to work on this 
passage. Do not worry if you do not finish in the time given. Is everyone ready? You 
may begin now.

After time is up, collect the papers. Note student errors and count the correct responses. 
Students should reach the expected cut-off numbers listed below.

 Fall––18 correct words Winter––20 correct words Spring––24 correct words

Fluency • Introduction 5
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Current Events Competition
	 Davis	glanced	from	the	paper	in	front	of	him	to	the	clock	on	
the	wall.	He	had	five	minutes	left	to	complete	the	last	round	of	the	
current	events	competition.	Though	he	knew	he	had	more	than	
enough	time	to	answer	the	final	question,	Davis’s	mind	had	
unfortunately	gone	blank.	For	this	item,	he	had	to	remember	
details	of	the	recent	election,	but	now	the	information	completely	
escaped	him.
	 As	the	clock	ticked,	Davis	tried	to	focus	on	the	advice	his	
teacher,	Ms.	Gates,	had	given	him.	Ms.	Gates	had	told	him	to	leave	
the	difficult	questions	until	the	end,	which	he	had	done.	Then	she	
said	he	should	take	a	piece	of	paper	and	make	lists	and	charts	of	the	
important	information.	She	had	explained	that	seeing	information	in	
print	sometimes	helped	a	person	recall	additional	facts.
	 Davis	turned	his	quiz	over	and	pulled	out	a	fresh	piece	of	blank	
paper.	He	cleared	his	mind	and	just	started	writing	what	he	could	
remember.	He	told	himself	that	he	was	just	writing	for	fun.	Suddenly	
the	key	points	that	he	previously	could	not	remember	came	to	him,	
and	he	turned	the	quiz	back	over	and	finished	it.	Later,	when	Davis	
saw	Ms.	Gates,	he	thanked	her	not	only	for	teaching	him	the	material	
he	needed	to	know,	but	for	sharing	the	competition	advice	with	him.	
He	proudly	displayed	the	medal	he	earned	in	the	event.

Oral Reading Fluency Grades 6–8

Oral Reading Fluency Assessment • Grade 7 21

7
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Name:   Date:  

Current Events Competition
 13 Davis	glanced	from	the	paper	in	front	of	him	to	the	clock	on
 27 the	wall.	He	had	five	minutes	left	to	complete	the	last	round	of	the
 37 current	events	competition.	Though	he	knew	he	had	more	than
 47 enough	time	to	answer	the	final	question,	Davis’s	mind	had
 57 unfortunately	gone	blank.	For	this	item,	he	had	to	remember	
 67 details	of	the	recent	election,	but	now	the	information	completely	
 69 escaped	him.
 81 As	the	clock	ticked,	Davis	tried	to	focus	on	the	advice	his
 94 teacher,	Ms.	Gates, had	given	him.	Ms.	Gates	had	told	him	to	leave
 106 the	difficult	questions	until	the	end,	which	he	had	done.	Then	she	
 121 said	he	should	take	a	piece	of	paper	and	make	lists	and	charts	of	the
 130 important	information.	She	had	explained	that	seeing	information	in
 138 print	sometimes	helped	a	person	recall	additional	facts.
 151 Davis	turned	his	quiz	over	and	pulled	out	a	fresh	piece	of	blank	
 163 paper.	He	cleared	his	mind	and	just	started	writing	what	he	could
 175 remember.	He	told	himself	that	he	was	just	writing	for	fun.	Suddenly
 187 the	key	points	that	he	previously	could	not	remember	came	to	him,	
 200 and	he	turned	the	quiz	back	over	and	finished	it.	Later,	when	Davis
 213 saw	Ms.	Gates,	he	thanked	her	not	only	for	teaching	him	the	material
 225 he	needed	to	know,	but	for	sharing	the	competition	advice	with	him.	
 235 He	proudly	displayed	the	medal	he	earned	in	the	event.

Words Read – Errors = WCPM

e Fall (128 WCPM)
e Winter (136 WCPM)
e Spring (150 WCPM)

WCPM / Words Read = Accuracy %

22 Oral Reading Fluency Assessment • Grade 7

Oral Reading Fluency Grades 6–8

PROSODY

L1 L2 L3 L4

Reading in Phrases r r r r

Pace r r r r

Syntax r r r r

Self-correction r r r r

Intonation r r r r

7
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Current Events Competition
	 Davis	glanced	from	the	paper	in	front	of	him	to	the	clock	on	
the	wall.	He	had	five	minutes	left	to	[dozen/ already/ complete]	the	
last	round	of	the	current	[events/ are/ have]	competition.	Though	he	
knew	he	had	[more/ after/ cooler]	than	enough	time	to	answer	the	
[away/ final/ get]	question,	Davis’s	mind	had	unfortunately	gone	
[any/ couple/ blank].	For	this	item,	he	had	to	[am/ remember/ 
something]	details	of	the	recent	election,	but	[charge/ now/ done]	
the	information	completely	escaped	him.
	 As	[the/ nearly/ forward]	clock	ticked,	Davis	tried	to	focus	
[arrive/ crackle/ on]	the	advice	his	teacher,	Ms.	Gates,	[had/ due/ 
home]	given	him.	Ms.	Gates	had	told	[give/ him/ know]	to	leave	the	
difficult	questions	until	[want/ the/ keeping]	end,	which	he	had	
done.	Then	[gets/ jump/ she]	said	he	should	take	a	piece	[of/ flew/ 
goes]	paper	and	make	lists	and	[already/ highest/ charts]	of	the	
important	information.	She	had	explained	[cute/ that/ amount]	
seeing	information	in	print	sometimes	[helped/ is/ likeness]	a	person	
recall	additional	facts.
	 Davis	turned	[must/ pause/ his]	quiz	over	and	pulled	out	a	
[fresh/ miles/ they] piece	of	blank	paper.	He	cleared	[please/ will/ 
his]	mind	and	just	started	writing	[shops/ what/ reach]	he	could	
remember.	He	told	himself	that	[he/ plenty/ in]	was	just	writing	for	
fun.	Suddenly	[the/ may/ us]	key	points	that	he	previously	could	
[yellow/ happy/ not]	remember	came	to	him,	and	he	[morning/ 
turned/ first]	the	quiz	back	over	and	finished	[it/ got/ whether].	
Later,	when	Davis	saw	Ms.	Gates,	[low/ he/ prepare]	thanked	her	not	
only	for	teaching	[wait/ gone/ him]	the	material	he	needed	to	know,	
[this/ but/ help]	for	sharing	the	competition	advice	with	[him/ away/ 
on].	He	proudly	displayed	the	medal	he	[good/ later/ earned]	in	
the	event.

Maze Assessment • Grade 7 23

Name:   Date:   

Maze Fluency Grades 6–87



C
o
p
yr

ig
ht

 ©
 M

cG
ra

w
-H

ill
 E

d
uc

a
ti

o
n

Spelling Grades 6–8

Inventory of Developmental Spelling-Upper (IDS-U)
Skills Assessed

• Spelling

• Orthographic Knowledge

• Phonics and Morphology

Grade Levels
• Upper Level, 6–8

Whole Class, Group/Individual 

Approximate Testing Time
10–15 Minutes 

Materials
Pencil or pen

Lined paper

IDS-U

 WHAT The IDS-U is administered in the same way as a standard spelling test. The 
focus is to examine what students are learning about words and what they are ready to 
study in their spelling and word study. 

 WHY The words and word patterns spelled correctly, as well as the qualities of 
students’ spelling errors, open a window to understanding what they are ready to study 
in phonics, spelling, and morphology. Through this examination, students’ skills can be 
classified as falling into particular developmental stages of spelling. 

Donald Bear and his colleagues have identified five developmental spelling stages listed 
below, along with examples of spelling errors typical for each stage. 

Spelling Stages and Types of Errors

Stage 1. Emergent Squiggles, random letters, F for fed
Stage 2. Letter Name—Alphabetic FD and FAD for fed, DS and DES for dish
Stage 3. Within-Word Pattern DRANE for drain, FOYL for foil
Stage 4. Syllables and Affixes BERRYS for berries, MODLE for model
Stage 5. Derivational Constancy publicity for publicity (spelled correctly)

Spelling Assessment • IDS-U  51

7
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Spelling Grades 6–8

Inventory of Developmental Spelling–Upper (IDS-U)  
Grades 6–8
This assessment can be administered whole class, in small group, and individually. You 
may administer this inventory over two days. Unless there is an established process, 
consider discontinuing when students have misspelled eight words in a row. If you do not 
administer the whole list, draw a line on the feature guide under the last word called. 
Adjust the possible total points at the bottom of each feature column. 

 1. fresh The fresh fruit was juicy and delicious. fresh

 2. sauce I would like more sauce on my pasta. sauce

 3. toadstool A toadstool grows on the forest floor. toadstool

 4. filthy My mom said my hands were filthy. filthy

 5. torch She carried a torch into the dark cave. torch

 6. chewed He chewed gum and blew a bubble. chewed

 7. sunken The diver searched for sunken treasure. sunken

 8. cleaver The butched chopped the meat with a cleaver. cleaver

 9. quarreling The girls were quarreling about who was first. quarreling

 10. stubbornly Stubbornly, the dog held on to the bone. stubbornly

 11. bundle Before the performance, I was a bundle of nerves. bundle

 12. funnel We poured the liquid through a funnel. funnel

 13. moisture Moisture in the air is called humidity. moisture

 14. notification A notification came in the mail today. notification

 15. divinity The all-seeing eye is an ancient symbol of divinity. divinity

Spelling Assessment • IDS-U  57

7
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Spelling Grades 6–8

Inventory of Developmental Spelling–Upper (IDS-U)  
Grades 6–8
 16. invitation I sent you an invitation to my birthday party. invitation

 17. technician A technician came to install our cable. technician

 18. hemisphere The United States is in the northern hemisphere. hemisphere

 19. dissection We watched a frog dissection in class. dissection

 20. correspondent The foreign correspondent reported on the war. correspondent

 21. inquisitive An inquisitive child asks many questions. inquisitive

 22. aggression Filled with aggression, he clenched his fists. aggression

 23. terrarium He looked at the tiny plants in the terrarium. terrarium

 24. deprivation Sleep deprivation is common among teenagers. deprivation

 25. sufficient His excuse was not sufficient to get him out of trouble. sufficient

 26. exhalation Exhalation is the movement of air out of the lungs. exhalation

 27. corroborate He was able to corroborate the findings. corroborate 

 28. irresistible The warm chocolate chip cookies were irresistible. irresistible

 29. condescend The queen does not condescend to eat with her servants.  
condescend

 30. architecture The unique architecture of the house made it easy to 
find. architecture

58  Spelling Assessment • IDS-U

7
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First Read: Seventh Grade

Note

As you read, remember to annotate by asking questions, tracking the development of characters, plot events,

and theme(s), and responding with connections and inferences.
 

Read

On the first day of school, Victor stood in line half an hour before he came to a wobbly card table. He was 

handed a packet of papers and a computer card on which he listed his one elective, French. He already 

spoke Spanish and English, but he thought some day he might travel to France, where it was cool; not like 

Fresno, where summer days reached 110 degrees in the shade. There were rivers in France, and huge 

churches, and fair-skinned people everywhere, the way there were brown people all around Victor.  

 

Besides, Teresa, a girl he had liked since they were in catechism classes at Saint Theresa’s, was taking 

French, too. With any luck they would be in the same class. Teresa is going to be my girl this year, he 

promised himself as he left the gym full of students in their new fall clothes. She was cute. And good in 

math, too, Victor thought as he walked down the hall to his homeroom. He ran into his friend, Michael 

Torres, by the water fountain that never turned off.  

 

They shook hands, raza- style, and jerked their heads at one another in a saludo de vato. “How come 

you’re making a face?” asked Victor.  

 

“I ain’t making a face, ese. This is my face.” Michael said his face had changed during the summer. He had 

read a GQ magazine that his older brother had borrowed from the Book Mobile and noticed that the male 

models all had the same look on their faces. They would stand, one arm around a beautiful woman, and 

scowl. They would sit at the pool, their rippled stomachs dark with shadow, and scowl. They would sit at 

dinner tables, cool drinks in their hands, and scowl.  

 

“I think it works,” Michael said. He scowled and let his upper lip quiver. His teeth showed along with the 

ferocity of his soul. “Belinda Reyes walked by a while ago and looked at me,” he said.  

 

Victor didn’t say anything, though he thought his friend looked pretty strange. They talked about recent 

movies, baseball, their parents, and the horrors of picking grapes in order to buy their fall clothes. Picking 
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grapes was like living in Siberia, except hot and more boring.  

 

“What classes are you taking?” Michael said, scowling.  

 

“French. How ‘bout you?”  

 

“Spanish. I ain’t so good at it, even if I’m Mexican."  

 

“I’m not either, but I’m better at it than math, that’s for sure.”  

 

A tinny, three-beat bell propelled students to their homerooms. The two friends socked each other in the 

arm and went their ways, Victor thinking, man, that’s weird. Michael thinks making a face makes him 

handsome.  

 

On the way to his homeroom, Victor tried a scowl. He felt foolish, until out of the corner of his eye he saw a 

girl looking at him. Umm, he thought, maybe it does work. He scowled with greater conviction.  

 

In the homeroom, roll was taken, emergency cards were passed out, and they were given a bulletin to take 

home to their parents. The principal, Mr. Belton, spoke over the crackling loudspeaker, welcoming the 

students to a new year, new experiences, and new friendships. The students squirmed in their chairs and 

ignored him, they were anxious to go to first period. Victor sat calmly, thinking of Teresa, who sat two rows 

away, reading a paperback novel. This would be his lucky year. She was in his homeroom, and would 

probably be in his English and math classes. And, of course, French.  

 

The bell rang for first period, and the students herded noisily through the door. Only Teresa lingered, 

talking with the homeroom teacher.  

 

“So you think I should talk to Mrs. Gaines?” she asked the teacher. “She would know about ballet?”  

 

“She would be a good bet,” the teacher said. Then added, “Or the gym teacher, Mrs. Garza."  

 

Victor lingered, keeping his head down and staring at his desk. He wanted to leave when she did so he 

could bump into her and say something clever.  

 

He watched her on the sly. As she turned to leave, he stood up and hurried to the door, where he 

managed to catch her eye. She smiled and said, “Hi, Victor."  

 

He smiled back and said, “Yeah, that's me.” His brown face blushed. Why hadn’t he said, “Hi, Teresa,” or 

"How was your summer?” or something nice?  

 

As Teresa walked down the hall, Victor walked the other way, looking back, admiring how gracefully she 

walked, one foot in front of the other. So much for being in the same class, he thought. As he trudged to 
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English, he practiced scowling.  

 

In English they reviewed the parts of speech. Mr. Lucas, a portly man, waddled down the aisle, asking, 

“What is a noun?”  

 

“A person, place, or thing,” said the class in unison.  

 

“Yes, now somebody give me an example of a person—you, Victor Rodriguez.”  

 

“Teresa,” Victor said automatically. Some of the girls giggled. They knew he had a crush on Teresa. He felt 

himself blushing again.  

 

“Correct,” Mr. Lucas said. “Now provide me with a place.”  

 

Mr. Lucas called on a freckled kid who answered, “Teresa’s house with a kitchen full of big brothers.”  

 

After English, Victor had math, his weakest subject. He sat in the back by the window, hoping that he 

would not be called on. Victor understood most of the problems, but some of the stuff looked like the 

teacher made it up as she went along. It was confusing, like the inside of a watch.  

 

After math he had a fifteen-minute break, then social studies, and finally lunch. He bought a tuna casserole 

with buttered rolls, some fruit cocktail, and milk. He sat with Michael, who practiced scowling between 

bites.  

 

Girls walked by and looked at him, “See what I mean, Vic?” Michael scowled. “They love it.”  

 

“Yeah, I guess so.”  

 

They ate slowly, Victor scanning the horizon for a glimpse of Teresa. He didn’t see her. She must have 

brought lunch, he thought, and is eating outside. Victor scraped his plate and left Michael, who was busy 

scowling at a girl two tables away.  

 

The small, triangle-shaped campus bustled with students talking about their new classes. Everyone was in 

a sunny mood. Victor hurried to the bag lunch area, where he sat down and opened his math book. He 

moved his lips as if he were reading, but his mind was somewhere else. He raised his eyes slowly and 

looked around. No Teresa.  

 

He lowered his eyes, pretending to study, then looked slowly to the left. No Teresa. He turned a page in 

the book and stared at some math problems that scared him because he knew he would have to do them 

eventually. He looked at the right. Still no sign of her. He stretched out lazily in an attempt to disguise his 

snooping.  

 



5/11/2018 StudySync — First Read: Seventh Grade

https://apps.studysync.com/#!/core-ela/7/144/instructional-path 4/6

Then he saw her. She was sitting with a girlfriend under a plum tree. Victor moved to a table near her and 

daydreamed about taking her to a movie. When the bell sounded, Teresa looked up, and their eyes met. 

She smiled sweetly and gathered her books. Her next class was French, same as Victor’s.  

 

They were among the last students to arrive in class, so all the good desks in the back had already been 

taken. Victor was forced to sit near the front, a few desks away from Teresa, while Mr. Bueller wrote French 

words on the chalkboard. The bell rang, and Mr. Bueller wiped his hands, turned to the class, and said, “

Bonjour.”  

 

“Bonjour,” braved a few students.  

 

“Bonjour,” Victor whispered. He wondered if Teresa heard him.  

 

Mr. Bueller said that if the students studied hard, at the end of the year they could go to France and be 

understood by the populace.  

 

One kid raised his hand and asked, “What’s ‘populace’?”  

 

“The people, the people of France.”  

 

Mr. Bueller asked if anyone knew French. Victor raised his hand, wanting to impress Teresa. The teacher 

beamed and said, “Très bien. Parlez-vous français?”  

 

Victor didn’t know what to say. The teacher wet his lips and asked something else in French. The room 

grew silent. Victor felt all eyes staring at him. He tried to bluff his way out by making noises that sounded 

French.  

 

“La me vave me con le grandma,” he said uncertainly.  

 

Mr. Bueller, wrinkling his face in curiosity, asked him to speak up.  

 

Great rosebushes of red bloomed on Victor’s cheeks. A river of nervous sweat ran down his palms. He felt 

awful. Teresa sat a few desks away, no doubt thinking he was a fool. Without looking at Mr. Bueller, Victor 

mumbled, ‘Frenchie oh wewe gee in September.”  

 

Mr. Bueller asked Victor to repeat what he said.  

 

“Frenchie oh wewe gee in September," Victor repeated.  

 

Mr. Bueller understood that the boy didn’t know French and turned away. He walked to the blackboard and 

pointed to the words on the board with his steel-edged ruler.  
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“Le bateau,” he sang.  

 

“Le bateau,” the students repeated.  

 

“Le bateau est sur l’eau,” he sang.  

 

“Le bateau est sur l’eau.”  

 

Victor was too weak from failure to join the class. He stared at the board and wished he had taken 

Spanish, not French. Better yet, he wished he could start his life over. He had never been so embarrassed. 

He bit his thumb until he tore off a sliver of skin.  

 

The bell sounded for fifth period, and Victor shot out of the room, avoiding the stares of the other kids, but 

had to return for his math book. He looked sheepishly at the teacher, who was erasing the board, then 

widened his eyes in terror at Teresa who stood in front of him. “I didn’t know you knew French,” she said. 

“That was good.”  

 

Mr. Bueller looked at Victor, and Victor looked back. Oh please, don’t say anything, Victor pleaded with his 

eyes. I’ll wash your car, mow your lawn, walk your dog—anything! I'll be your best student, and I’ll clean 

your erasers after school.  

 

Mr. Bueller shuffled through the papers on his desk. He smiled and hummed as he sat down to work. He 

remembered his college years when he dated a girlfriend in borrowed cars. She thought he was rich 

because each time he picked her up he had a different car. It was fun until he had spent all his money on 

her and had to write home to his parents because he was broke.  

 

Victor couldn’t stand to look at Teresa. He was sweaty with shame. “Yeah, well, I picked up a few things 

from movies and books and stuff like that.” They left the class together. Teresa asked him if he would help 

her with her French.  

 

“Sure, anytime,” Victor said.  

 

“I won’t be bothering you, will I?”  

 

“Oh no, I like being bothered.”  

 

“Bonjour.” Teresa said, leaving him outside her next class. She smiled and pushed wisps of hair from her 

face.  

 

“Yeah, right, bonjour,” Victor said. He turned and headed to his class. The rosebuds of shame on his face 

became bouquets of love. Teresa is a great girl, he thought. And Mr. Bueller is a good guy.  
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Annotations

He raced to metal shop. After metal shop there was biology, and after biology a long sprint to the public 

library, where he checked out three French textbooks.  

 

He was going to like seventh grade.  

 

"Seventh Grade" from BASEBALL IN APRIL AND OTHER STORIES by Gary Soto. Copyright ©1990 by Gary 

Soto. Reprinted by permission of Houghton Mifflin Harcourt Publishing Company. All rights reserved. 
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First Read: Seventh Grade

Think

 

TEKS: TEKS.7.5(F), TEKS.7.6(C)

Question 1

1 2 3 4 5

What decision does Victor make on the first day of seventh grade, and why does he make it? Cite text

evidence from the selection to support your answer.

Characters: 0, Words: 0
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First Read: Seventh Grade

Think

 

TEKS: TEKS.7.5(F), TEKS.7.6(C)

Question 2

1 2 3 4 5

Why does Michael believe that “scowling” will impress his female classmates? How does Victor react to his

friend’s idea? Cite text evidence in your response.

Characters: 0, Words: 0
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First Read: Seventh Grade

Think

 

TEKS: TEKS.7.5(F), TEKS.7.6(C)

Question 3

1 2 3 4 5

Why does Victor pretend that he already knows how to speak French? Does he succeed in achieving his goal?

Why or why not? Cite text evidence from the selection to support your answer.

Characters: 0, Words: 0
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First Read: Seventh Grade

Think

 

TEKS: TEKS.7.2(B)

Question 4

1 2 3 4 5

Use context clues to determine the meaning of anxious as it is used in paragraph 13 of “Seventh Grade.” Write

your definition here and identify clues that helped you figure out its meaning.

Characters: 0, Words: 0
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First Read: Seventh Grade

Think

 

TEKS: TEKS.7.2(B)

Question 5

1 2 3 4 5

Use context clues to determine the meaning of automatically as it is used in paragraph 24 of “Seventh Grade.”

Write your definition here and identify clues that helped you figure out its meaning. 

Characters: 0, Words: 0
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Read the following excerpt from the story. Then answer the multiple choice questions that follow.

1. The description of Victor’s homeroom in paragraph 13 foreshadows that —

2. How does the setting affect Victor’s plan to have a conversation with Teresa in paragraph 17?

3. What does Victor’s reaction to his conversation with Teresa, in paragraph 19, reveal about his character?

Instructions for Student

From “Seventh Grade” by Gary Soto 

 

13  In the homeroom, roll was taken, emergency cards were passed out, and they were given a bulletin

to take home to their parents. The principal, Mr. Belton, spoke over the crackling loudspeaker,

welcoming the students to a new year, new experiences, and new friendships. The students squirmed

in their chairs and ignored him, they were anxious to go to first period. Victor sat calmly, thinking of

Teresa, who sat two rows away, reading a paperback novel. This would be his lucky year. She was in

his homeroom, and would probably be in his English and math classes. And, of course, French. 

 

14  The bell rang for first period, and the students herded noisily through the door. Only Teresa

lingered, talking with the homeroom teacher. 

 

15  “So you think I should talk to Mrs. Gaines?” she asked the teacher. “She would know about ballet?” 

 

16  “She would be a good bet,” the teacher said. Then added, “Or the gym teacher, Mrs. Garza." 

 

17  Victor lingered, keeping his head down and staring at his desk. He wanted to leave when she did

so he could bump into her and say something clever. 

 

18  He watched her on the sly. As she turned to leave, he stood up and hurried to the door, where he

managed to catch her eye. She smiled and said, “Hi, Victor." 

 

19  He smiled back and said, “Yeah, that's me.” His brown face blushed. Why hadn’t he said, “Hi,

Teresa,” or "How was your summer?” or something nice?

A. the school year will be difficult for the students.

B. the school year will take a dangerous turn.

C. the school year will be similar to the previous year.

D. the school year will bring new opportunities for Victor.

A. Their shared class gives Victor an idea of what to say to Teresa.

B. Like Teresa, Victor is also interested in taking ballet.

C. Their teacher’s presence makes Victor feel self-conscious.

D. Victor knows exactly what he wants to say to Teresa.
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Page 1 GO ON

Unit 1: Reading

Read the selection and choose the best answer to each question.

Robot Rumble
1   It was May 21, 2267, and more than ten thousand people were sitting inside 

the Curiosity Arena, anxiously waiting for the action to begin. The excitement 
inside the stadium was tangible, and perhaps none of the audience members 
was more thrilled to be there than Juno and Nova. The friends had spent 
every spare minute over the past several months building, tinkering with, and 
perfecting their pair of robots. They felt confident that with the help of their 
super-intelligent machines they would win the competition and claim the first-
place prize: a seven-day round trip to Mars on a luxury space shuttle. 

2   At two minutes before seven o’clock, the host flew into the arena on a 
hovering circular platform and stood high above the crowd. The lights dimmed, 
and a 30-foot hologram of the host, who had electric blue hair and wore a 
shimmering silver suit, appeared. 

3   “Welcome, welcome, welcome to our twenty-first annual robot maze 
contest! It’s wonderful to see so many spectators here at our fantastic event. 
Let’s talk a little about tonight’s festivities in case some of you are attending 
for the first time. Beneath me is an extremely difficult maze that would take 
the average person about six hours to complete. On the other hand, when the 
robots built by our contestants work together, they can often get through the 
maze in as little as ten minutes. The winning robot pair will be chosen by our 
panel of judges based on how quickly they finish the maze and how well they 
cooperate. Now let’s hear it for our first robot creators, Juno and Nova,” the host 
shouted to the cheering audience. 

4   The friends’ smiling faces briefly appeared on the screens that had been 
built into the ceiling and every wall. Juno grabbed Nova’s arm and crossed her 
fingers.

5   “This is it,” she whispered. 

6   “We’ve got this,” Nova whispered back, crossing his fingers. 

7   Everyone turned their attention toward the illuminated metal doors close to 
the front of the maze entrance, and when the massive panels slid open, Sona 
and Clank walked out on powerful metal legs into the warm green glow, holding 
hands. The judges smiled approvingly at this show of friendship. The nine-foot 
robots took a moment to wave to the crowd before making their way to the start 
of the maze. 
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Page 2 GO ON

Unit 1: Reading

 8   When Sona and Clank stepped inside and disappeared from view, the 
hologram of the host was replaced with one showing the robots inside the maze. 
They were walking at a steady pace but not hurrying, shooting laser beams from 
their eyes to constantly analyze their surroundings and figure out the correct 
course. Before long, they arrived at the first junction.  They could turn left, go 
right, or continue on in a straight line. 

 9   “My data suggests straight is the best course,” Sona said in a mechanical 
robot voice.

10   “Agree,” Clank said back. 

11   A green checkmark momentarily replaced the projected image of  
the robots.  

12   “They’re doing great!” Nova said to Juno, who enthusiastically nodded her 
head in agreement as she cheered for Sona and Clank.

13   Still holding hands, Sona and Clank soon reached their next decision point. 
This time their only options were to go left or right. The robots stood motionless 
for several seconds as their sophisticated data-processing equipment analyzed 
the collected information. 

14   “My data suggests left is the best course,” Clank said.

15   “Do not agree,” Sona said back.

16   The judges raised their eyebrows and furiously began typing notes, while 
higher up in the stadium Nova and Juno looked at each other in disbelief. 

17   “Don’t worry, I’m sure they’ll work it out,” said Juno, although her voice 
sounded uncertain.

18   “My data suggests left is the best course,” Clank said again. 

19   “I know what I’m doing. My way is the right way. Why aren’t you listening to 
me?” Sona said back.

20   The audience was fascinated by the disagreement playing out before their 
eyes. It was unlike anything they had ever witnessed, and they couldn’t wait to 
see what was going to happen next. The robots stopped holding hands and 
locked arms. 

21   “This is not good,” Nova whispered. 

22   Juno shook her head, and then her eyes grew as large as saucers.
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Unit 1: Reading

23   “Are they…wrestling?” she asked in disbelief. 

24   Sure enough, Sona had grabbed Clank by the waist and seemed to be 
trying to lift the robot. The screeching sound of metal on metal echoed through 
the stadium. The judges scowled, but to Nova and Juno’s surprise, the audience 
seemed to be loving it. A little boy a few seats down was laughing hysterically, 
and many people were standing up and cheering for their favorite robot. 

25   “I…said…left…is…b—,” Clank slowly sputtered out, unable to finish the  
last word. 

26   “It’s their circuits. They’re overloaded!” Juno cried.

27   Suddenly, sparks began flying from the robots’ mouths, arms, and legs. 
There was a strange whirring sound, then a buzz, and finally both robots 
stopped working altogether and toppled over, crashing into the side of the 
maze. The judges didn’t look happy, but the other ten thousand people couldn’t 
have been more excited or delighted. 

28   The hologram of the host reappeared, but he simply stood with his mouth 
hanging open, dumbfounded and speechless. 

29   “Why didn’t anybody tell them this wasn’t a robot battle?” Nova said, now 
laughing along with the rest of the audience.

30   “I don’t know, but you have to admit it was quite a show.” Juno replied. They 
might not be going to Mars anytime soon, but this was definitely an evening the 
friends would never forget. 
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Student Name                                                                                                 

1 The author’s main reason for including the host in the story is to —

 A provide background information

 B relate the resolution 

 C introduce two key characters  

 D highlight the main conflict 

2  Which words from paragraph 7 help the reader understand the meaning of the 
word illuminated?

 F close to the front of the maze entrance 

 G when the massive panels slid open

 H on powerful metal legs

 J into the warm green glow

3  How does the time when the story is set contribute to the development of the 
main conflict in the story?

 A It permits Sona and Clank to be watched by many people indoors. 

 B It presents Sona and Clank with a task no robot can complete.

 C It allows Sona and Clank to do things today’s robots cannot. 

 D It forces Sona and Clank to stop working correctly and shut down.   
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4 Read the following inference.

 

The audience members cannot see enough of the maze 
to tell if the robots are going the right way.

 Underline the sentence from the story that best supports this inference.

   When Sona and Clank stepped inside and disappeared from view, the 
hologram of the host was replaced with one showing the robots inside the maze. 
They were walking at a steady pace but not hurrying, shooting laser beams from 
their eyes to constantly analyze their surroundings and figure out the correct 
course. Before long, they arrived at the first junction.  They could turn left, go 
right, or continue on in a straight line. 

    “My data suggests straight is the best course,” Sona said in a mechanical 
robot voice.

    “Agree,” Clank said back. 

    A green checkmark momentarily replaced the projected image of  
the robots.  

    “They’re doing great!” Nova said to Juno, who enthusiastically nodded 
her head in agreement as she cheered for Sona and Clank.
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5  How do the audience members mainly affect the reader’s understanding of the 
events described in the story?

 A  They help the reader see the humor in the robots’ failure to complete  
their task. 

 B  They help the reader understand why the annual competition is so popular. 

 C  They help the reader see why the robots’ performance was such a 
disappointment.

 D  They help the reader understand that the annual competition can be 
dangerous.

6 What is the main theme of the story?

 F Teamwork is the best way to accomplish goals.

 G Things do not always go as planned. 

 H Being humble is better than being overly proud. 

 J Violence does not solve problems. 
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Unit 1: Writing

Read the selection and choose the best answer to each question. 

  Chelsea has written the following short story based on the French Revolution. 
Read Chelsea’s short story and look for any revisions she should make. Then 
answer the questions that follow.

Battle at the Bastille
    (1) Henri Fontaine stood looking up at the mighty Bastille, trying to put on a 

brave face while his heart pounded like a drum in his chest and his hands trembled. 

(2) Men, commoners like Henri, surrounded him on all sides, each grasping a 

weapon. (3) Some had beautiful swords or heavy muskets, while others had simply 

made weapons using whatever they could find. (4) Henri guessed there must be 

close to a thousand people there who were ready to help capture the royal fortress 

and show they were no longer willing to obey their tyrannical king.

    (5) A short time after the crowd had gathered, the governor of the Bastille 

appeared at the front gates. (6) A man took a few steps forward to speak. (7) Henri 

recognized him as a shopkeeper from his neighborhood. (8) He also saw a fellow 

farmer standing a short distance away. 

    (9) “We order you to surrender this fortress immediately and give us all your 

weapons and gunpowder,” the shopkeeper called out.

    (10) “Oh, I’m afraid I can’t do that, but why don’t we try to reach a deal? 

(11) Since you seem to be the leader here, why don’t you come in? (12) You can 

choose someone else to bring with you,” the governor said.

    (13) The shopkeeper waved to a man standing nearby, and they walked side 

by side toward the front gates. 
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Unit 1: Writing

    (14) After they disappeared, everyone grew calm for a while. (15) Henri 

guessed the others, like him, were probably feeling optimistic that the governor 

would agree to their requests, and so there would be no need for violence. (16) As 

the hours went by these hopes began to fade, and the group once again grew 

frustrated and angry.

    (17) When a man stepped to the front of the crowd a couple of long hours 

later, Henri knew in the pit of his stomach that something big was about to 

happen. 

    (18) “The governor isn’t going to surrender the fortress. (19) In that case, we’ll 

just have to take it!” he shouted.

    (20) Then, he raised his sword above his head, pointed it toward the 

courtyard of the fortress, and began running at full speed. (21) The mob gave an 

enraged roar and followed him. (22) Henri was among the charging men who had 

decided that one way or another, their demands would be met. (23) The governor 

would be defeated, and the Bastille would fall. 
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31 Chelsea wants to add the following detail to the first paragraph (sentences 1–4). 

 Where is the BEST place to insert this sentence? 

 A Before sentence 1

 B Before sentence 2

 C After sentence 3

 D After sentence 4

32  Chelsea has included an unnecessary sentence in the second paragraph 
(sentences 5–8). Which sentence should Chelsea delete from this paragraph? 

 F Sentence 5

 G Sentence 6

 H Sentence 7

 J Sentence 8 

Several men were holding large, heavy rocks. 
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33  Chelsea would like to add a sentence to help with the transition between 
the fifth paragraph (sentence 13) and the sixth paragraph (sentences 14–16). 
Which sentence should Chelsea add to the end of the fifth paragraph, just after 
sentence 13?

 A  The governor opened the gates just far enough for the men to step inside, 
and then quickly slammed them shut. 

 B  The men talked about everyday things like which crops they were growing 
and how their children were doing. 

 C  When they were almost close enough to walk through the gates, they 
realized the governor’s offer might be a trap.

 D  The two men whispered back and forth, and Henri would have given almost 
anything to hear what they were saying. 

34 What is the most effective way to combine sentences 18 and 19?

 F  “In fact the governor isn’t going to surrender the fortress, since we’ll just 
have to take it!” he shouted. 

 G  “If the governor isn’t going to surrender the fortress, then we’ll just have to 
take it!” he shouted.

 H  “Before the governor isn’t going to surrender the fortress, and after we’ll just 
have to take it!” he shouted.

 J  “The governor isn’t going to surrender the fortress, although we’ll just have 
to take it!” he shouted. 

35 What is the most effective transition to add to the beginning of sentence 23?

 A Not to mention 

 B Provided that

 C On the other hand

 D This very day
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Unit 1: Writing

READ the information in the box below.

When people have different ideas or opinions about something, 
conflicts can develop. As long as people are willing to work 
together and listen to each other, conflicts can usually be 
resolved.

THINK carefully about the following question.

 What type of conflict would you write about in a story?

WRITE a short fictional story that tells about a conflict between two or more individual 
characters or groups. In your story, explain how the conflict develops, and describe 
how it is resolved. 

Be sure to —
 • tell a made-up story about a conflict and how it is resolved

 •  organize and develop your story effectively by putting events in a  
logical order

 • choose your words carefully when writing descriptions and dialogue

 • use correct spelling, capitalization, punctuation, grammar, and sentences

WRITTEN COMPOSITION: Fictional Narrative

MAKE SURE THAT YOU WRITE YOUR COMPOSITION  
ON A LINED SHEET OF PAPER.

Program: Reading Wonders

Vendor: Aptara

Component: UA_U1

Grade: 7
PDF_Proof

Unit Assessment Grade 7  •  Unit 1 31

C
o
p
yr

ig
ht

 ©
 M

cG
ra

w
-H

ill
 E

d
uc

a
ti

o
n

001_045_STSY_TX20_GR7_UA_U1_BATCH5_686776.indd Page 31  4/3/18  5:52 PM JitendraNegi /105/GO02452/Study_Sync/NA/SE/2018/G7/XXX_XXXXXX_X_P1/Application_files_XXXXXX/02 ...



Page 32

Unit 1: Reading

Question Correct 
Answer Content Focus TEKS Complexity

1 A Author’s Purpose and Message 7.9(A) DOK 3

2 J Context Clues 7.2(B) DOK 2

3 C Setting 7.7(D) DOK 2

4 See below Text Dependent Responses 7.6(C) DOK 1

5 A Character 7.7(B) DOK 2

6 G Theme 7.7(A) DOK 3

7 D Plot 7.7(C) DOK 2

8 G Character 7.7(B) DOK 2

9 D Context Clues 7.2(B) DOK 2

10 H Text Dependent Responses 7.6(C) DOK 1

11 C Context Clues 7.2(B) DOK 2

12 F Theme 7.7(A) DOK 3

13 B Author’s Purpose and Message 7.9(A) DOK 3

14 F Text Dependent Responses 7.6(C) DOK 1

15 C Setting 7.7(D) DOK 2

16 J Dramatic Elements 7.8(C) DOK 2

17 B Plot 7.7(C) DOK 2

18 See below Dramatic Elements 7.8(C) DOK 2

19 See below Compare and Contrast 7.6(B) DOK 4

20 See below Interpreting Text 7.6(G) DOK 4

Answer Key Student Name:  
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Unit 1: Writing

Question Correct 
Answer Content Focus TEKS Complexity

31 C Descriptive Details 7.10(C) DOK 2

32 J Developing Ideas 7.10(C) DOK 2

33 A Organizing Writing 7.10(C) DOK 2

34 G Developing Ideas 7.10(C) DOK 2

35 D Organizing Writing 7.10(C) DOK 2

36 J Correct Capitalization 7.10(D)(vii) DOK 1

37 C Correct Spelling 7.10(D)(ix) DOK 1

38 F Commas for Pause or Separation 7.10(D)(viii) DOK 1

39 B Commas for Pause or Separation 7.10(D)(viii) DOK 1

40 F Correct Spelling 7.10(D)(ix) DOK 1

Literary/Informational/Across Genres: 1–30 /60 %

Revision: 31–35 /5 %

Editing: 36–40 /5 %

Composition: 4-Point rubric /4 %

Total Unit Assessment Score /74 %
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Online Assessment Tools and Resources 
Makes Creating Assessments and Measuring 
Mastery Simple

The Online Assessment Center contains online tests and and electronic test 
banks allow teachers and administrators create tests that are correlated to the 
TEKS and allows for easy viewing and decision-making for data-driven instruction.   



Online Testing
Teachers can easily assess student progress online and receive instantaneous reports on item 
performance and TEKS master to make instructional decisions.

Create Your Own Test and Quizzes

Create, share, and edit online tests and quizzes using the electronic test bank which is  
aligned to the TEKS. Administrators also receive their own unique test bank to develop 
district wide high stakes summative assessments. All items are tagged with the TEKS, 
Depth of Knowledge levels, and response rationales.




