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Decodable Readers 
(Grades 2-3)

The top part of the Grand Canyon is the forest region.

The Grand Canyon
Expository Text

A canyon is a deep valley. The Grand Canyon is in 
Arizona. It has several parts, or regions. Each region 
has a different environment.

At the top of the Grand Canyon is the forest region. 
It has many tall pine trees. It rains and snows a lot here. 
Deer and squirrels live here.

Use Graphic Organizer 
50 to take notes as 
you read.

Essential Question 
What makes different parts  
of the world different?
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Name _______________________________

What makes the forests and woodlands of the Grand Canyon 
different?

The  has tall pine trees.  

The  has small trees.

 live in the forests. 

 live in the woodlands.

Respond to the Text

Read the text. Use Graphic Organizer 50 to record your ideas and 
notes. Have a collaborative conversation with your partner. Use the 
sentences below to start the conversation. Cite text evidence and 
record your ideas on the graphic organizer. Present your ideas to 
the class.

1.   What would you find at the top of the Grand Canyon?  

The top is a  of pine trees. 

2.  Tell what the desert region of the Grand Canyon is like. 

It is hot and  .  grow there.

3.  Tell what you might see going from the forest to the woodland region. 

You might see  in the forest. 

You might see  in the woodlands.

 Write Work with a partner. Discuss your notes about “The Grand 
Canyon.” Then write your answer to the Essential Question.

forest

dry Cactus plants

small trees, bobcats, and skunks

tall pine trees, deer, and squirrels

forest region

woodland region

Bobcats and skunks

Deer and squirrels

48

C
o
p
yr

ig
ht

 ©
 M

cG
ra

w
-H

ill
 E

d
uc

a
ti

o
n

Grade 2 • Unit 4 • Week 1 • Lexile 380L

046_048_EL16_DT2_U4W1_BEG_136805.indd   48 4/7/15   10:15 AM

Use Graphic Organizer 
50 to take notes as 
you read.

Essential Question
What makes different parts  
of the world different?

Each region of the Grand Canyon is different.

The Grand Canyon
Expository Text

Many people visit the Grand 
Canyon. It is a deep valley with 
steep sides. You can walk from 
the top of the canyon to the 
bottom. You can see different 
environments in the Grand 
Canyon.

Tall pine trees grow at the top of 
the canyon. This region is a forest. 
It gets a lot of rain and snow. Deer 
and squirrels live here. 

Next, you can see the woodland 
region. Woodland features include 

small trees and rocks. This part of 
the canyon gets little rain or snow. 
Bobcats, birds, and skunks live in 
this region.

A desert region is just above the 
bottom of the canyon. Sunlight 
beats down on this area. It is hot 
and dry. Cactus, bighorn sheep, 
and lizards live here.

The river region is at the bottom 
of the canyon. Different plants 
and animals live here. The Grand 
Canyon is an amazing place!

31
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Name _______________________________Respond to the Text

What makes different parts of the Grand Canyon different?

The  has tall pine trees, while the  

 has small trees. The forest region gets more  

than the woodland region.  live in the forest, and 

 live in the woodland.

Read the text. Use Graphic Organizer 50 to record your ideas and 
notes. Have a collaborative conversation with your partner. Use the 
sentences below to start the conversation. Cite text evidence and 
record your ideas on the graphic organizer. Present your ideas to 
the class.

1.   Describe the region at the top of the Grand Canyon.

It is a  with tall pine trees.

It gets lots of rain and .

2.  Describe the desert region.

It is hot and .

 live there.

3.  Tell what a visitor might see in the woodland region.

A visitor might see  in the 

woodland region.

 Write Work with a partner. Discuss your notes about “The Grand 
Canyon.” Then write your answer to the Essential Question.

forest

snow

dry

forest region  woodland region

rain and snow

Deer and squirrels

bobcats, birds, and skunks

small trees and rocks; bobcats, birds, and skunks

Cactus, bighorn sheep, and lizards
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Use Graphic Organizer 
63 to take notes while 
you read.

How Animals Survive
Expository Text

Many animals protect themselves from 
predators and find food in special ways. 
The small snowshoe hare is able to change 
the color of its fur. During the summer 
and fall, the hare is reddish brown. Its fur 
matches the color of the dust and rocks. 
During the harsh, snowy winter, the hare 
changes its fur to white. When the hare 
is camouflaged this way, it blends into 
its forest home. It will not be easy for 
predators to find the hare.

The snowshoe hare runs very fast. But 
the porcupine walks slowly. Since the 
porcupine can’t outrun its predators, how 
does it survive? Very sharp quills cover the 
porcupine’s body. These quills are about 
three inches long. A porcupine has about 
30,000 quills on its body! They are as sharp 
as needles. At the end of each quill is a tip 
like a fish hook. If a predator gets too close 
to a porcupine, watch out! The porcupine 
releases its quills. They can be extremely 
painful. In fact, many dogs have been 
attacked by porcupine quills. Ouch!

Porcupines and snowshoe hares 
are small, but giraffes are the tallest 
mammals on Earth. Adaptations help this 

extraordinary animal survive, too. The 
African giraffe has spotted markings. They 
help it to blend into its surroundings. The 
giraffe’s very long neck helps it to eat the 
leaves from the highest branches of its 
favorite trees. 

Special adaptations help these 
amazing animals to survive in their  
environments.

Essential Question

What helps an animal survive?

Another interesting adaptation gave the snowshoe 
hare its name. The hare’s thick fur makes its large 
feet look like snowshoes as it moves quickly across 
the snow. 

impr2003/iStock/Getty Images 
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Use Graphic Organizer 
63 to take notes while 
you read.

Essential Question

What helps an animal survive?

The hare’s thick fur makes its large feet look like 
snowshoes as it moves quickly across the snow.

How Animals Survive
Expository Text

Many animals have adaptations that 
protect them from predators and help 
them search for food. For example, the 
small snowshoe hare is able to change 
the color of its fur. During the summer 
and fall, the hare is reddish brown. Its fur 
matches the color of the dust and rocks in 
its surroundings. During the harsh, snowy 
winter, the hare changes its fur to white. 
This camouflage helps the hare to blend 
into the snowy environment. Predators 
have a hard time finding the hare.

The snowshoe hare runs very fast. But 
the porcupine is a slow-moving animal. 
Since the porcupine can’t outrun its 
predators, how does it survive? Very 
sharp quills cover the porcupine’s body. 
These quills are about three inches long. 
A porcupine has about 30,000 quills! They 
are as sharp as needles. At the end of each 
quill is a tip like a fish hook. If a predator 
gets too close to a porcupine, watch 
out! The porcupine releases its quills, 
which can be extremely painful. In fact, 
many dogs have experienced the pain of 
porcupine quills. Ouch!

Porcupines and snowshoe hares 
are small, but giraffes are the tallest 

mammals on Earth. Adaptations help this 
extraordinary animal to survive, too. The 
African giraffe has spotted markings that 
help it to blend into its surroundings. The 
giraffe’s very long neck helps it to eat the 
leaves from the highest branches of its 
favorite trees. 

Special adaptations help these 
incredible animals to survive under 
difficult conditions.

impr2003/iStock/Getty Images 
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How did the snowshoe hare get its name? The hare’s thick fur makes its large feet 
look like snowshoes as it moves quickly across the snow. 

Use Graphic Organizer 
63 to take notes while 
you read.

Essential Question

What helps an animal survive?

How Animals Survive
Expository Text

Animals protect themselves and find food in special ways. The 
small snowshoe hare survives by changing the color of its fur. The 
hare’s fur is reddish brown in the summer and fall. But the fur turns 
white during the snowy winter. This helps the little hare blend into its 
forest home. It will be hard for the hare’s enemies to find it.

The snowshoe hare runs very fast. But the porcupine walks 
slowly. How does the porcupine survive? Very sharp quills cover the 
porcupine’s body. These sharp quills are about three inches long. 
There are about 30,000 quills on a porcupine. Each quill has a tip 
like a fish hook. Animals should avoid the porcupine. When the 
porcupine is touched by something, it releases its quills. The sharp 
quills can be painful. Many dogs have been attacked by these quills. 
Ouch!

impr2003/iStock/Getty Images 
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COLLABORATE

Talk About It  
Look at the photograph. Read the 
title. Discuss what you see. Use 
these words.

animals    adaptation    survive

I see  

 .

What are the animals doing?

The animals are  

 .

What is the weather like?

The weather looks  

 .

Take notes as you read the text.

1

Shared Read   Genre • Expository Text

What helps an animal 
survive?

Read about ways different 
animals adapt to their 
environments.

Essential Question

Text Evidence

44
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A skunk has a special way to survive. 
It can spray the enemy, or predator, with 
a bad smell. This special way to survive is 
called an adaptation.

Other animals have adaptations, too. 
Some animals have bright colors. The 
colors warn predators that these animals 
are poisonous. Some animals hear sounds 
that are very far away. Other animals feel 
tiny vibrations. These adaptations help 
animals avoid their predators.

Staying Warm
Some animals live in places that are 

very cold like the Arctic tundra in Alaska, 
Canada, Greenland, and Russia. The 
tundra is home to large animals called caribou. Caribou can 
weigh over 500 pounds. They have two layers of fur and a 
thick layer of fat. The fur and fat keep the caribou warm.

The tip of the caribou’s nose and mouth is called a 
muzzle. It is covered in short hair. The hair warms the air 
before the caribou breathes the air in. This helps the caribou 
to stay warm as they search for food. 

Comprehension
Main Idea and Key Details

Reread the second paragraph. 
Underline three different 
adaptations animals have  
to survive.

Specific Vocabulary 
Reread the third paragraph. The 
word tundra means “a large flat 
area where it is very cold and 
there are no trees." Underline the 
sentences that tell you what keeps 
a caribou warm in the tundra.

Caribou stay warm in the tundra 

because they  .

Sentence Structure 
Reread the first two sentences 
in the last paragraph. Circle the 
word in the first sentence that can 
replace the word It in the second 
sentence. Rewrite the second 
sentence with the word. 

A   is covered in short hair.

1

2

3

Text Evidence

When a skunk turns and 
sprays a predator, the 
bad-smelling mist can 
travel up to 10 feet.

45
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COLLABORATE

Talk About It  
Look at the photograph. Read the 
title. Talk about what you see. 
Write your ideas.

What does this title tell you? 

 

 

Where are the animals?

 

 

What are the animals doing? 

 

 

Take notes as you read the text.

1

Shared Read   Genre • Expository Text

What helps an animal 
survive?

Read about ways different 
animals adapt to their 
environments.

Essential Question

Text Evidence

116
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What would you do if you saw a skunk 
raise his tail? If you knew anything about 
skunks, you would run in the opposite 
direction! Skunks have a built-in survival 
system. They can blast a predator with a 
horrible-smelling spray produced by the 
glands under their tails. 

The special ways that animals have 
to survive are called adaptations. These 
include physical traits such as the skunk’s 
spray and animals with bright colors and 
markings that warn predators that they are 
poisonous. Some animals can sense the 
smallest vibrations in the ground. Others 
hear sounds from miles away. An adaptation 
can also be a behavioral trait. An example of 
a behavioral trait would be birds that migrate 
south every winter to avoid harsh temperatures.

Staying Warm
Brrrr! Imagine living in a place where the average annual 

temperature is an extraordinary 10º to 20º F. Welcome to the 
Arctic tundra of Alaska, Canada, Greenland, and Russia, 
home of the caribou. To stay warm, caribou have two layers 
of fur and a thick layer of fat. They also have compact bodies. 
Only 4 or 5 feet long, caribou can weigh over 500 pounds. 

The tip of the caribou’s nose and mouth is called a 
muzzle. It is covered in short hair. This hair helps to warm 
the air before they inhale it into their lungs. It also helps to 
keep them warm as they push snow aside to find food.

Specific Vocabulary 
Reread the second paragraph. 
The word traits means “special 
qualities that something or 
someone has." Underline an 
example of a physical trait that 
helps an animal survive. Circle an 
example of a behavioral trait that 
helps an animal survive. 

Sentence Structure 
Reread the second sentence in 
the third paragraph. Circle the 
commas. Underline the name of 
each place. What animal lives in

these places?  

Comprehension
Main Idea and Details

Reread the last two paragraphs. 
Why can caribou survive in the harsh 
Arctic tundra? Write two details. 

Caribou can survive because 

 

 .

1

2

3

Text Evidence

When a skunk turns and 
sprays a predator, the 
foul-smelling mist can 
travel up to 10 feet.

117
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Shared Read Genre • Expository Text

Essential Question
What helps an animal survive? 

Read about ways different animals 
adapt to their environments.

136
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When a skunk turns and 
sprays a predator, the 
foul-smelling mist can 
travel up to 10 feet.

What would you do if you saw a skunk 
raise his tail? If you knew anything about 
skunks, you would run in the opposite 
direction! Skunks have a built-in survival 
system. They can blast a predator with a 
horrible-smelling spray produced by the 
glands under their tails. 

The special ways that animals have 
to survive are called adaptations. These 
include physical traits such as the skunk’s 
spray and animals with bright colors and 
markings that warn predators that they  
are poisonous. Some animals can sense  
the smallest vibrations in the ground. 
Others hear sounds from miles away.  
An adaptation can also be a behavioral trait.  
An example of a behavioral trait would be 
birds that migrate south every winter to 
avoid harsh temperatures.

Staying Warm
Brrrr! Imagine living in a place where the average annual 

temperature is an extraordinary 10 to 20º F. Welcome to the 
Arctic tundra of Alaska, Canada, Greenland, and Russia, 
home of the caribou. To stay warm, caribou have two layers 
of fur and a thick layer of fat. They also have compact bodies. 
Only 4 or 5 feet long, caribou can weigh over 500 pounds. 

The tip of the caribou’s nose and mouth is called a muzzle.  
It is covered in short hair. This hair helps to warm the air 
before they inhale it into their lungs. It also helps to keep 
them warm as they push snow aside to find food. 

137
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Reading/Writing 
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Literature 
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WEEK 4 SUGGESTED LESSON PLAN

DAY 1 DAY 2 DAY 3 DAY 4 DAY 5

Language Support, 220-221 
Set Purpose, 220

Oral Language, 220
•	Explore the Essential Question

Shared Read 222-226
“Animal Adaptations”  222-223
•	Make Connections: Review the  

Essential Question
“Animal Adaptations”   224-226 
•	Make Connections: Review  

the Essential Question  

Language Support, 228-229 
Set Purpose, 228 

Vocabulary  229
•	Review Vocabulary
•	Domain words

Close Read, 230-233
“Animal Adaptations”  230-231
•	Respond to the Text
“Animal Adaptations”  232-233
•	Respond to the Text 

Writing, 235-236     
Write to Sources   235

Write to Sources  236
•	Analyze the Prompt
•	Review the Graphic Organizer
•	Examine Student Model
•	Talk About It 
•	Text Evidence
•	Grammar
•	Connect Ideas
•	Your Turn

Differentiated Text, 238-239
Set Purpose, 238

 “How Animals Survive”   238

Respond to the Text    239
•	Partner Discussion
•	Write

Writing, 242
Set Purpose, 242

Write to Two Sources   242

•	“Animal Adaptations” and  
“How Animals Survive” 

•	Analyze the Model 
•	Write the Response 
•	Revise
•	Present

Language Support, 220-221 
More Vocabulary   221
•	Introduce Vocabulary

avoid, benefit, blend in, compact, 
decline, harsh, opposite

•	Review Weekly Vocabulary 
Words and Phrases, 221
•	Homophones weigh, way  
•	Multiple-Meaning Words 

Language Support, 228-229 
Oral Language  228
•	Academic Language:  

Use Verbs/Verb Phrases
•	Language Development Practice
Grammar  229
•	Possessive Nouns
•	Language Development Cards
Fluency  229
•	Rate 
•	Foundational Skills Kit: Choral 

Reading, Echo Reading, High-
Frequency Words, Phonics

Language Support, 234 
Set Purpose, 234

Oral Language  234
•	Retell
•	Review Vocabulary

Writing, 240
Write to Two Sources   240
•	Set Purpose
•	Analyze the Prompt
•	Gather Text Evidence
•	Analyze Text Evidence

Progress Monitoring, 243
Written Production    243 
•	Diagnose and Prescribe 

Language Support, 227
Speaking and Writing,  227
•	Talk About It 
•	Write About It
•	Present and Discuss

Language Support, 228-229 
Listening Comprehension  228

“Adaptations at Work”

Literature Anthology, 237
Set Purpose, 237

Spiders 
 237

Literature Anthology, 241
Set Purpose, 241

Spiders 
 241

Progress Monitoring, 243
Oral Production   243
•	Diagnose and Prescribe

15

20

25

30

35

40
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50

55

60

Day 1 Components
Companion Worktext
ELD Visual Vocabulary Cards
Visual Vocabulary Cards  

Day 2 Components
Language Development Cards/Practice
Foundational Skills Kit
Companion Worktext

Day 3 Components
Companion Worktext
Literature Anthology

Day 4 Components
Differentiated Text
Companion Worktext
Literature Anthology

Day 5 Components
Companion Worktext 
Differentiated Text

Adaptations
ESSENTIAL QUESTION 

What helps an animal survive?

30 
minute plan

45 
minute plan

60 
minute plan
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Instructional Planning

Flexible 
instructional 
plans are 
provided for 
30-, 45- and 
60- minute 
sessions
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CUSTOMIZE YOUR OWN LESSON PLANS
www.connected.mcgraw-hill.com

 Go Digital

DAY 1 DAY 2 DAY 3 DAY 4 DAY 5

Language Support, 220-221 
Set Purpose, 220

Oral Language, 220
•	Explore the Essential Question

Shared Read 222-226
“Animal Adaptations”  222-223
•	Make Connections: Review the  

Essential Question
“Animal Adaptations”   224-226 
•	Make Connections: Review  

the Essential Question  

Language Support, 228-229 
Set Purpose, 228 

Vocabulary  229
•	Review Vocabulary
•	Domain words

Close Read, 230-233
“Animal Adaptations”  230-231
•	Respond to the Text
“Animal Adaptations”  232-233
•	Respond to the Text 

Writing, 235-236     
Write to Sources   235

Write to Sources  236
•	Analyze the Prompt
•	Review the Graphic Organizer
•	Examine Student Model
•	Talk About It 
•	Text Evidence
•	Grammar
•	Connect Ideas
•	Your Turn

Differentiated Text, 238-239
Set Purpose, 238

 “How Animals Survive”   238

Respond to the Text    239
•	Partner Discussion
•	Write

Writing, 242
Set Purpose, 242

Write to Two Sources   242

•	“Animal Adaptations” and  
“How Animals Survive” 

•	Analyze the Model 
•	Write the Response 
•	Revise
•	Present

Language Support, 220-221 
More Vocabulary   221
•	Introduce Vocabulary

avoid, benefit, blend in, compact, 
decline, harsh, opposite

•	Review Weekly Vocabulary 
Words and Phrases, 221
•	Homophones weigh, way  
•	Multiple-Meaning Words 

Language Support, 228-229 
Oral Language  228
•	Academic Language:  

Use Verbs/Verb Phrases
•	Language Development Practice
Grammar  229
•	Possessive Nouns
•	Language Development Cards
Fluency  229
•	Rate 
•	Foundational Skills Kit: Choral 

Reading, Echo Reading, High-
Frequency Words, Phonics

Language Support, 234 
Set Purpose, 234

Oral Language  234
•	Retell
•	Review Vocabulary

Writing, 240
Write to Two Sources   240
•	Set Purpose
•	Analyze the Prompt
•	Gather Text Evidence
•	Analyze Text Evidence

Progress Monitoring, 243
Written Production    243 
•	Diagnose and Prescribe 

Language Support, 227
Speaking and Writing,  227
•	Talk About It 
•	Write About It
•	Present and Discuss

Language Support, 228-229 
Listening Comprehension  228

“Adaptations at Work”

Literature Anthology, 237
Set Purpose, 237

Spiders 
 237

Literature Anthology, 241
Set Purpose, 241

Spiders 
 241

Progress Monitoring, 243
Oral Production   243
•	Diagnose and Prescribe
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Day 1 Components
Companion Worktext
ELD Visual Vocabulary Cards
Visual Vocabulary Cards  

Day 2 Components
Language Development Cards/Practice
Foundational Skills Kit
Companion Worktext

Day 3 Components
Companion Worktext
Literature Anthology

Day 4 Components
Differentiated Text
Companion Worktext
Literature Anthology

Day 5 Components
Companion Worktext 
Differentiated Text

KEY
 Beginning
 Intermediate
 Advanced
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Lessons cover multiple proficiency levels: 
Beginning, Intermediate and Advanced. 

Teachers can customize their 
own lesson plans to suit 
individual classroom needs

Easy visual 
shows all 
materials 
needed for 
that day’s 
instruction

Daily 
instructional 
outlines include 
suggested 
lessons for 
each day

ELD TEACHER’S EDITION SAMPLER 9ELD TEACHER’S EDITION SAMPLER 9



Shared Read
INTERMEDIATE/ADVANCEDDAY 1

Read “Animal Adaptations”
Reading Routine
 • Build On In preparation for today’s discussions, 
have students share and discuss what they have 
learned so far about animal adaptations.

 • Read Choral read each paragraph with students. 
Ask questions and use strategies provided to help 
them understand the text.

 • Discuss Use prompts and sentence frames to 
guide the discussion. Have students identify text 
evidence to explain or justify their responses.

PAGE 116
1  Talk About It Have pairs of students chorally 

read the title and the Essential Question. Remind 
students that we read from left to right. Remind 
students that the photographs in an informational 
text will help them understand the text. Review the 
meaning of adapt and discuss the title. Point out the 
relationship between the words adapt and 
adaptation. Point out that adapt is a verb and 
adaptation is a noun. 

Have partners take turns reading the questions in the 
side column and then work together to answer them.

PAGE 117

Paragraph 1

INTERMEDIATE/ADVANCED Read the last 
sentence. Point out the word horrible-smelling. 

Have students read the caption and find a word 
that means the same as horrible. (foul)

Explain that a predator is an animal that hunts and 
eats other animals. Have students name predators that 
they know of, such as lions and bears. Explain that 
blast means “spray very hard,” and point out that spray 
is a multiple meaning word that can act as noun or a 
verb. Have them tell if spray is used as a verb or noun 
in the last sentence (noun) and in the caption (verb).

INTERMEDIATE/ADVANCED Fluency Model 
reading the paragraph aloud with intonation and 
prosody. Have students repeat. Then have students 
practice on their own before recording their 
reading.

INTERMEDIATE Ask: Why would a skunk want to 
blast a predator with a horrible-smelling spray? (to 
scare the predator away; to keep from being eaten by 
the predator) Why do you think the author says you 
would run in the opposite direction? You would run in 
the opposite direction because it smells horrible .

ADVANCED Ask: What does it mean when a 
skunk raises its tail? (It is going to spray.) What 
advice would the author give to someone who sees a 
skunk raise its tail? (You should run in the opposite 
direction.) Check understanding of the term built-in. 
Then ask: Why do you think the author calls the 
skunk’s ability to spray “built-in”? (It can do this 
naturally; the spray is produced by the skunk’s body.)

Paragraph 2

Connect Ideas Ask why some animals have 
bright colors. (to warn predators that they are 

Language Objectives
 • Expand vocabulary
 • Understand sentence structure
 • Demonstrate understanding of 
cohesion

 • Understand affixes
 • Locate and discuss text evidence

Content Objectives
 • Understand how and why animals 
avoid predators

 • Read captions
 • Describe how animals use adaptations 
to survive

Materials  Go Digital
 • Companion Worktext for 
Intermediate/Advanced

224 UNIT 2 WEEK 4
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Flexible, Targeted Instruction

Students are 
provided a 
consistent close-
read routine 
to help access 
complex texts

Language and content objectives outline student 
knowledge covered in the day’s lesson
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UNIT 2 • WEEK 4INTERMEDIATE/ADVANCED

poisonous) Have students talk with a partner about 
why it is important for predators to know if an 
animal is poisonous. Have students complete this 
sentence frame: Predators avoid    . (possible 
response: eating poisonous animals)

INTERMEDIATE/ADVANCED Have students 
reread the sentences about sensing vibrations and 
hearing sounds from miles away. How do these 
traits help an animal avoid predators? These traits 
help an animal avoid predators by warning them 
that a predator is approaching .

ADVANCED Explain that we can connect these 
sentences with the word while to show a contrast 
between the two sets of animals described. Have 
students rewrite the two sentences, connecting 
them with while. (Some animals can sense the 
smallest vibrations in the ground, while others hear 
sounds from miles away.)

1  Specific Vocabulary  Point out the two 
types of traits mentioned in the paragraph. 
(physical traits and behavioral traits) Check 
understanding of physical and behavioral. Have 
them underline a physical trait and circle a 
behavioral trait.

INTERMEDIATE/ADVANCED Create a three-
column chart with the heads Adaptation, Physical 
or Behavioral?, How the adaptation helps an 
animal survive. Have pairs work together to discuss 
examples from the paragraph. Record their ideas in 
the chart. Continue adding to the chart as you work 
through the text.

Paragraph 3

Explain that Brrr is a sound English-speakers use to 
express a feeling of coldness. Ask: What makes the 
temperatures in the Arctic extraordinary? (They are 
very cold.)

INTERMEDIATE/ADVANCED Reread the last 
sentence. Point out the word over. Explain that in 
this sentence, the word over means “more than.” 
Reread the caption for the skunk photograph. Point 
out the phrase up to 10 feet. Explain that in this 
phrase, the words up to mean “any distance 
between zero and ten.”

2  Sentence Structure  Help students identify 
the four countries and name the animal. What do all 
four places have in common? (cold weather; tundra)

Paragraphs 3 and 4

3  Comprehension Help students identify the traits 
that help caribou survive in the harsh tundra. (layers of 
fur and fat, compact bodies, fur on their muzzles)

INTERMEDIATE Have students describe the two 
ways that the fur on the caribous’ muzzle helps the 
caribou. The fur warms the air as they breathe and 
keeps their noses warm as they push snow aside to 
find food.

ADVANCED Have students study the photo of 
the caribou. Ask: How do you think having white fur 
helps the caribou survive? (White fur helps the 
caribou blend in with their surroundings.) 

PAGE 118
Read the caption with the photo of the caribou. 
Ask: What does the author mean by “extreme 
temperatures”? (very cold) Have students identify 
text evidence in the preceding section that 
supports their answer. (...where the average annual 
temperature is an extraordinary 10 to 20° F.)

Paragraph 1

Reread the first sentence. Point out the word over. 
Ask: What does the word over mean in this 
sentence? (more than)

INTERPRETIVE  Reread the second sentence. Point out the 
cognates estómago and digerir. Write the word 
unusual on the board. Cover the letters un- and 
point out the cognate usual. Explain that the prefix 
un- means “not.” Supply the frame: The word 
unusual means not usual. Have students identify an 
unusual insect on the same page.

Connect Ideas Reread the third and fourth 
sentences. Ask students what the word It stands for. 
(lichen) Explain that we can use the word which to 
connect the sentences. Guide students to rewrite the 
sentences, connecting them with which. (The stomach’s 
four chambers are designed to digest lichen, one of 
the few foods they can find in the winter.)

1  Comprehension Explain that in this paragraph, 
chambers means “sections.” Have students locate the 
information and complete the sentence frame. 

Why do you think the caribou’s food sources 
decline in the winter? (It is too cold for the lichen 

UNIT 2 WEEK 4 225
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Instructional guidelines allow teachers to differentiate 
instruction according to students proficiency level: 
Beginning, Intermediate and Advanced

Instruction 
includes coverage 
of communication 
types: 
Interpretive, 
Productive, and 
Collaborative, 
as well as 
Think Aloud 
opportunities.

Daily instruction 
pinpoints ways for 
students to access 
complex texts
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Student Text for English Language 
Development

Companion Worktext
Accelerate English language development for students 
across all proficiency levels.

Beginning
The Beginning level provides targeted scaffolding to build 
foundational and language skills to allow students to 
progress to the Intermediate/Advanced levels.

Intermediate/Advanced
Intermediate/Advanced level provides opportunities for 
students to:
• write-in text for close reading annotation
• use the same rigorous text as Wonders with language 

scaffolds designed for English learners
• focus on academic vocabulary and phrases
• engage in oral language production

Core Wonders
While building language skills in Wonders for English 
Learners, students build their core reading, writing, 
listening, and speaking skills with Wonders.

Beginning  
Companion Worktext

Intermediate/Advanced 
Companion Worktext

Wonders Reading/Writing 
Workshop
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Use Graphic Organizer 
63 to take notes while 
you read.

How Animals Survive
Expository Text

Many animals protect themselves from 
predators and find food in special ways. 
The small snowshoe hare is able to change 
the color of its fur. During the summer 
and fall, the hare is reddish brown. Its fur 
matches the color of the dust and rocks. 
During the harsh, snowy winter, the hare 
changes its fur to white. When the hare 
is camouflaged this way, it blends into 
its forest home. It will not be easy for 
predators to find the hare.

The snowshoe hare runs very fast. But 
the porcupine walks slowly. Since the 
porcupine can’t outrun its predators, how 
does it survive? Very sharp quills cover the 
porcupine’s body. These quills are about 
three inches long. A porcupine has about 
30,000 quills on its body! They are as sharp 
as needles. At the end of each quill is a tip 
like a fish hook. If a predator gets too close 
to a porcupine, watch out! The porcupine 
releases its quills. They can be extremely 
painful. In fact, many dogs have been 
attacked by porcupine quills. Ouch!

Porcupines and snowshoe hares 
are small, but giraffes are the tallest 
mammals on Earth. Adaptations help this 

extraordinary animal survive, too. The 
African giraffe has spotted markings. They 
help it to blend into its surroundings. The 
giraffe’s very long neck helps it to eat the 
leaves from the highest branches of its 
favorite trees. 

Special adaptations help these 
amazing animals to survive in their  
environments.

Essential Question

What helps an animal survive?

Another interesting adaptation gave the snowshoe 
hare its name. The hare’s thick fur makes its large 
feet look like snowshoes as it moves quickly across 
the snow. 

impr2003/iStock/Getty Images 
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Use Graphic Organizer 
63 to take notes while 
you read.

Essential Question

What helps an animal survive?

The hare’s thick fur makes its large feet look like 
snowshoes as it moves quickly across the snow.

How Animals Survive
Expository Text

Many animals have adaptations that 
protect them from predators and help 
them search for food. For example, the 
small snowshoe hare is able to change 
the color of its fur. During the summer 
and fall, the hare is reddish brown. Its fur 
matches the color of the dust and rocks in 
its surroundings. During the harsh, snowy 
winter, the hare changes its fur to white. 
This camouflage helps the hare to blend 
into the snowy environment. Predators 
have a hard time finding the hare.

The snowshoe hare runs very fast. But 
the porcupine is a slow-moving animal. 
Since the porcupine can’t outrun its 
predators, how does it survive? Very 
sharp quills cover the porcupine’s body. 
These quills are about three inches long. 
A porcupine has about 30,000 quills! They 
are as sharp as needles. At the end of each 
quill is a tip like a fish hook. If a predator 
gets too close to a porcupine, watch 
out! The porcupine releases its quills, 
which can be extremely painful. In fact, 
many dogs have experienced the pain of 
porcupine quills. Ouch!

Porcupines and snowshoe hares 
are small, but giraffes are the tallest 

mammals on Earth. Adaptations help this 
extraordinary animal to survive, too. The 
African giraffe has spotted markings that 
help it to blend into its surroundings. The 
giraffe’s very long neck helps it to eat the 
leaves from the highest branches of its 
favorite trees. 

Special adaptations help these 
incredible animals to survive under 
difficult conditions.
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How did the snowshoe hare get its name? The hare’s thick fur makes its large feet 
look like snowshoes as it moves quickly across the snow. 

Use Graphic Organizer 
63 to take notes while 
you read.

Essential Question

What helps an animal survive?

How Animals Survive
Expository Text

Animals protect themselves and find food in special ways. The 
small snowshoe hare survives by changing the color of its fur. The 
hare’s fur is reddish brown in the summer and fall. But the fur turns 
white during the snowy winter. This helps the little hare blend into its 
forest home. It will be hard for the hare’s enemies to find it.

The snowshoe hare runs very fast. But the porcupine walks 
slowly. How does the porcupine survive? Very sharp quills cover the 
porcupine’s body. These sharp quills are about three inches long. 
There are about 30,000 quills on a porcupine. Each quill has a tip 
like a fish hook. Animals should avoid the porcupine. When the 
porcupine is touched by something, it releases its quills. The sharp 
quills can be painful. Many dogs have been attacked by these quills. 
Ouch!

impr2003/iStock/Getty Images 
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COLLABORATE

Talk About It  
Look at the photograph. Read the 
title. Discuss what you see. Use 
these words.

animals    adaptation    survive

I see  

 .

What are the animals doing?

The animals are  

 .

What is the weather like?

The weather looks  

 .

Take notes as you read the text.

1

Shared Read   Genre • Expository Text

What helps an animal 
survive?

Read about ways different 
animals adapt to their 
environments.

Essential Question

Text Evidence

44
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A skunk has a special way to survive. 
It can spray the enemy, or predator, with 
a bad smell. This special way to survive is 
called an adaptation.

Other animals have adaptations, too. 
Some animals have bright colors. The 
colors warn predators that these animals 
are poisonous. Some animals hear sounds 
that are very far away. Other animals feel 
tiny vibrations. These adaptations help 
animals avoid their predators.

Staying Warm
Some animals live in places that are 

very cold like the Arctic tundra in Alaska, 
Canada, Greenland, and Russia. The 
tundra is home to large animals called caribou. Caribou can 
weigh over 500 pounds. They have two layers of fur and a 
thick layer of fat. The fur and fat keep the caribou warm.

The tip of the caribou’s nose and mouth is called a 
muzzle. It is covered in short hair. The hair warms the air 
before the caribou breathes the air in. This helps the caribou 
to stay warm as they search for food. 

Comprehension
Main Idea and Key Details

Reread the second paragraph. 
Underline three different 
adaptations animals have  
to survive.

Specific Vocabulary 
Reread the third paragraph. The 
word tundra means “a large flat 
area where it is very cold and 
there are no trees." Underline the 
sentences that tell you what keeps 
a caribou warm in the tundra.

Caribou stay warm in the tundra 

because they  .

Sentence Structure 
Reread the first two sentences 
in the last paragraph. Circle the 
word in the first sentence that can 
replace the word It in the second 
sentence. Rewrite the second 
sentence with the word. 

A   is covered in short hair.

1

2

3

Text Evidence

When a skunk turns and 
sprays a predator, the 
bad-smelling mist can 
travel up to 10 feet.

45
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COLLABORATE

Talk About It  
Look at the photograph. Read the 
title. Talk about what you see. 
Write your ideas.

What does this title tell you? 

 

 

Where are the animals?

 

 

What are the animals doing? 

 

 

Take notes as you read the text.

1

Shared Read   Genre • Expository Text

What helps an animal 
survive?

Read about ways different 
animals adapt to their 
environments.

Essential Question

Text Evidence

116
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What would you do if you saw a skunk 
raise his tail? If you knew anything about 
skunks, you would run in the opposite 
direction! Skunks have a built-in survival 
system. They can blast a predator with a 
horrible-smelling spray produced by the 
glands under their tails. 

The special ways that animals have 
to survive are called adaptations. These 
include physical traits such as the skunk’s 
spray and animals with bright colors and 
markings that warn predators that they are 
poisonous. Some animals can sense the 
smallest vibrations in the ground. Others 
hear sounds from miles away. An adaptation 
can also be a behavioral trait. An example of 
a behavioral trait would be birds that migrate 
south every winter to avoid harsh temperatures.

Staying Warm
Brrrr! Imagine living in a place where the average annual 

temperature is an extraordinary 10º to 20º F. Welcome to the 
Arctic tundra of Alaska, Canada, Greenland, and Russia, 
home of the caribou. To stay warm, caribou have two layers 
of fur and a thick layer of fat. They also have compact bodies. 
Only 4 or 5 feet long, caribou can weigh over 500 pounds. 

The tip of the caribou’s nose and mouth is called a 
muzzle. It is covered in short hair. This hair helps to warm 
the air before they inhale it into their lungs. It also helps to 
keep them warm as they push snow aside to find food.

Specific Vocabulary 
Reread the second paragraph. 
The word traits means “special 
qualities that something or 
someone has." Underline an 
example of a physical trait that 
helps an animal survive. Circle an 
example of a behavioral trait that 
helps an animal survive. 

Sentence Structure 
Reread the second sentence in 
the third paragraph. Circle the 
commas. Underline the name of 
each place. What animal lives in

these places?  

Comprehension
Main Idea and Details

Reread the last two paragraphs. 
Why can caribou survive in the harsh 
Arctic tundra? Write two details. 

Caribou can survive because 

 

 .

1

2

3

Text Evidence

When a skunk turns and 
sprays a predator, the 
foul-smelling mist can 
travel up to 10 feet.

117
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Shared Read Genre • Expository Text

Essential Question
What helps an animal survive? 

Read about ways different animals 
adapt to their environments.

136

136_139_CR17_RWW4_U2W4_MR_676799.indd   136 4/2/15   11:55 AM

(b
kg

d
) 

b
lic

kw
in

ke
l/

A
la

m
y;

 (
r)

 C
o
m

st
oc

k/
Pu

nc
hS

to
ck

When a skunk turns and 
sprays a predator, the 
foul-smelling mist can 
travel up to 10 feet.

What would you do if you saw a skunk 
raise his tail? If you knew anything about 
skunks, you would run in the opposite 
direction! Skunks have a built-in survival 
system. They can blast a predator with a 
horrible-smelling spray produced by the 
glands under their tails. 

The special ways that animals have 
to survive are called adaptations. These 
include physical traits such as the skunk’s 
spray and animals with bright colors and 
markings that warn predators that they  
are poisonous. Some animals can sense  
the smallest vibrations in the ground. 
Others hear sounds from miles away.  
An adaptation can also be a behavioral trait.  
An example of a behavioral trait would be 
birds that migrate south every winter to 
avoid harsh temperatures.

Staying Warm
Brrrr! Imagine living in a place where the average annual 

temperature is an extraordinary 10 to 20º F. Welcome to the 
Arctic tundra of Alaska, Canada, Greenland, and Russia, 
home of the caribou. To stay warm, caribou have two layers 
of fur and a thick layer of fat. They also have compact bodies. 
Only 4 or 5 feet long, caribou can weigh over 500 pounds. 

The tip of the caribou’s nose and mouth is called a muzzle.  
It is covered in short hair. This hair helps to warm the air 
before they inhale it into their lungs. It also helps to keep 
them warm as they push snow aside to find food. 

137
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Beginning

Advanced

Intermediate

Online Differentiated Texts
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COLLABORATE

Talk About It  
Look at the photograph. Read the 
title. Talk about what you see. 
Write your ideas.

What does this title tell you? 

 

 

Where are the animals?

 

 

What are the animals doing? 

 

 

Take notes as you read the text.

1

Shared Read   Genre • Expository Text

What helps an animal 
survive?

Read about ways different 
animals adapt to their 
environments.

Essential Question

Text Evidence

116
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What would you do if you saw a skunk 
raise his tail? If you knew anything about 
skunks, you would run in the opposite 
direction! Skunks have a built-in survival 
system. They can blast a predator with a 
horrible-smelling spray produced by the 
glands under their tails. 

The special ways that animals have 
to survive are called adaptations. These 
include physical traits such as the skunk’s 
spray and animals with bright colors and 
markings that warn predators that they are 
poisonous. Some animals can sense the 
smallest vibrations in the ground. Others 
hear sounds from miles away. An adaptation 
can also be a behavioral trait. An example of 
a behavioral trait would be birds that migrate 
south every winter to avoid harsh temperatures.

Staying Warm
Brrrr! Imagine living in a place where the average annual 

temperature is an extraordinary 10º to 20º F. Welcome to the 
Arctic tundra of Alaska, Canada, Greenland, and Russia, 
home of the caribou. To stay warm, caribou have two layers 
of fur and a thick layer of fat. They also have compact bodies. 
Only 4 or 5 feet long, caribou can weigh over 500 pounds. 

The tip of the caribou’s nose and mouth is called a 
muzzle. It is covered in short hair. This hair helps to warm 
the air before they inhale it into their lungs. It also helps to 
keep them warm as they push snow aside to find food.

Specific Vocabulary 
Reread the second paragraph. 
The word traits means “special 
qualities that something or 
someone has." Underline an 
example of a physical trait that 
helps an animal survive. Circle an 
example of a behavioral trait that 
helps an animal survive. 

Sentence Structure 
Reread the second sentence in 
the third paragraph. Circle the 
commas. Underline the name of 
each place. What animal lives in

these places?  

Comprehension
Main Idea and Details

Reread the last two paragraphs. 
Why can caribou survive in the harsh 
Arctic tundra? Write two details. 

Caribou can survive because 

 

 .

1

2

3

Text Evidence

When a skunk turns and 
sprays a predator, the 
foul-smelling mist can 
travel up to 10 feet.

117
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COLLABORATECOLLABORATECOLLABORATE

More Vocabulary

  Look at the picture and read the word. Then read the sentences.  
Talk about the word with a partner. Write your own sentence.

People sit under umbrellas to avoid the heat 
of the sun.

I avoid the sun because  

 .

This rabbit blends in with the snow.

When an animal blends in with its 
surroundings, it helps the animal because

 . 

The plants benefit from the sun.

Plants benefit from the sun because  

 .

The compact car is easier to park. 

Another word for compact is  .

benefit

avoid blends in

compact
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Crops decline during a drought.

Another word for decline is   

 .

The girl is dressed for harsh weather.

Harsh weather is when  

 .

Multiple-meaning words are spelled and pronounced 
the same but have different meanings.

The word spot can mean "to see." 
I spot a bird in the tree. 

The word spot can also mean "a mark or stain." 
There is a spot on the shirt.

Read the sentences below. Write the meaning of the  
underlined multiple-meaning word.

I was able to spot the moon last night.  

My dog has a white spot on its tail.  

   Go Digital  Add the multiple-meaning word to 
your New Words notebook. Write two sentences to 
show the meaning of each.

Words and Phrases  
Multiple-meaning Words

decline

harsh
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Resources for Speaking, Listening, 
Reading and Writing

Wonders for English Learners provides daily opportunities for 
practice in reading, writing, speaking, and listening, with scaffolded 
instructional pathways to help students advance proficiency levels 
and build their skills.

Oral Language 
•  Frequent opportunities for 

collaborative conversations

•  Build oral vocabulary

•  Engage in meaningful 
classroom discussions using text 
evidence

Vocabulary 
•  Build vocabulary before 

accessing the Shared Read

•  Visuals provide English learners 
vocabulary context

•  Sentence frames allows 
students to practice vocabulary 

•  Students collaborate with 
partners to build their 
vocabulary knowledge

14 ELD TEACHER’S EDITION SAMPLER14 ELD TEACHER’S EDITION SAMPLER



COLLABORATE

COLLABORATE

Partner Discussion Work with a partner. Describe what you learned about 
“Animal Adaptations.” Write the page numbers where you found text evidence.

What did you learn about caribou?

I read that caribou can live in the Arctic tundra because they have 

 .

The caribou’s muzzle helps it stay warm because  

 .

Based on the text, lichen is an important food source for caribou

because  . 

Page(s):  

Page(s):  

Page(s):  

What did you learn about alligators?

I read that alligators live in  . 

Alligators can survive very dry conditions by  . 

Based on the text, alligators help other animals to survive because 

 . 

Page(s):  

Page(s):  

Page(s):  

Group Discussion Present your answers to the group. Cite text evidence to 
justify your thinking. Listen to and discuss the group’s opinions about your answers.

Respond to the Text

Text Evidence

Text Evidence

120
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COLLABORATE

COLLABORATE

Write Work with a partner. Review your notes about “Animal Adaptations.” 
Then write your answer to the essential question. Use text evidence to support 
your answer. Use vocabulary words from this week’s reading in your writing.

What helps an animal to survive? 

Caribou have adapted to survive in cold places because  

 

 .

Alligators have adapted to survive in the Everglades because  

 

 .

Therefore, animals have learned to survive in harsh environments because  

  .

Share Writing Present your writing to the class. Discuss their opinions. Think 
about what they have to say. Did they justify their claims? Explain why you agree 
or disagree with their claims. 

I agree with                       because                      .

I disagree with                       because                      .

121
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Take Notes About the Text I took notes on the idea web to 
answer the question: How do winter temperatures affect how 
caribou find food? 

Detail  
Caribou eat over six 

pounds of lichen a day.

Detail 
Caribou travel to 

the forest to find food.

Main Idea 
It is hard for caribou to find 
food during the coldest time  

of winter.

Detail 
There isn’t as much 

lichen on the tundra in 
winter.

Detail 
They return to 

the tundra when the snow 
starts melting.

pages 116–119

Grant

122
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COLLABORATE

Your Turn

How do Florida alligators survive in 
the dry season? Use text evidence.

Write your response online. Use your editing checklist.
Go Digital

COLLABORATE

Write About the Text I used my notes from my idea web to write a 
paragraph about how winter temperatures affect how caribou find food.

Student Model: Informative Text 

Text Evidence

Connect Ideas

Grammar

Draw a box around the first sentence that 
comes from the notes. What is the main idea 
of Grant’s paragraph?

Underline a prepositional phrase in the first 
sentence. Does the phrase tell where or when?

TALK ABOUT IT
 It is hard for caribou to find food during 

the coldest time of winter. Caribou eat over 

six pounds of lichen a day. There isn’t as much 

lichen on the tundra during the winter. Caribou 

travel to the forest. The forest has more food. 

The caribou return to the tundra when the 

snow starts melting. Circle the sentences about the forest. How can 
you combine the sentences to connect ideas?

123
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Reading 
•  Accessing Complex Text 

scaffolds support students in 
making meaning 

•  Additional vocabulary support 
provided related to the reading 
passage

•  Opportunities to annotate text

•  Scaffolds for text features

Writing 
•  Support for identifying text 

evidence and writing to sources

•  Leveled frames support leveled 
writing requirements and 
student output 

•  Collaborative discussions to 
verbalize ideas prior to writing

•  Graphic organizers to 
synthesize thoughts

•  Student exemplars for modeling

ELD TEACHER’S EDITION SAMPLER 15ELD TEACHER’S EDITION SAMPLER 15



EL Vocabulary
Unit 2 Week 4

benefit

COLLABORATIVE COLLABORATIVE

PARTNER TALKTEACHER TALK

COLLABORATIVE COLLABORATIVE

PARTNER TALKTEACHER TALK

EL Vocabulary
Unit 2 Week 4

avoid

TEACHER TALK PARTNER TALK

 • With a partner, make a list of ways that 
students can benefit from going to school.

 • Tell your partner about a time when 
you were lucky enough to benefit from 
something. What good thing did you gain?

 • Now let’s say benefit together three more 
times: benefit, benefit, benefit.

One word in the selection is benefit. Say it with 
me: benefit. Follow the vocabulary routine.

1. Define: To benefit is to gain something good. 

En español, benefit quiere decir “ benefician, 
obtienen algo bueno de una cosa o persona”. 
Benefit in English and benefician in Spanish 
are cognates.

2. Example: The plants benefit from the sun. 

En español: Las plantas se benefician del sol.

3. Ask: How can you benefit from studying for a 
test?

4. (Point to the flowers.) The flowers are 
standing tall toward the sun. The flowers get 
food from the sun. The flowers benefit from 
the sun.

 • With a partner, think of some things you try 
to avoid.

 • Think of a word that means the opposite of 
the word avoid.

 • Now let’s say avoid together three more 
times: avoid, avoid, avoid.

One word in the selection is avoid. Say it with 
me: avoid. Follow the vocabulary routine.

1. Define: Avoid means stay away from. 

En español, avoid quiere decir “evitar, 
mantenerse alejado de algo o alguien”.

2. Example: The people sit under umbrellas to 
avoid the heat of the sun.

En español: La gente se sienta bajo las 
sombrillas para evitar el calor del sol. 

3. Ask: What is something that you have been 
told to avoid?

4. (Point to the people.) The umbrellas help the 
people stay away from the hot sun. The people 
are under the umbrellas to avoid the sun.
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Unit 2 Week 4

EL Vocabulary
Unit 2 Week 4
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Visual Vocabulary Cards - English 
Language Development

These photo-word cards visually introduce specific 
vocabulary. Collaborative conversations and activities with 
the words provide additional practice for English learners.
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The Fisherman and the Kaha Bird

Talk About the Selection

Recall and tell what you learned about messages in 
animal stories. Use the weekly vocabulary words to 
discuss and give an opinion about “The Fisherman and 
the Kaha Bird.”

How did the Kaha bird help the poor fisherman?

Why did the fisherman betray the Kaha bird?

What is the message in this story?

Talk About the Image

In small groups take turns to ask questions about the 
image.

What do you see in this picture?

What is special about this bird?

Who does the bird help in the story?

Emerging/Beginning

How did the Kaha bird help the poor 
fisherman? The Kaha bird helped the poor 
fisherman by _________. 

Expanding/Intermediate

Why did the fisherman betray the Kaha 
bird? The fisherman betrayed the Kaha bird 
because _________. 

Bridging/Advanced

What is the message in this story? The 
message in this story is _________.

2
Grade 4 • Unit 2 • Week 1

6

Program: EL16 Component: OLC
Final Pass

Vendor: LD Grade: 4
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ENGLISH LEARNERSH LEAR

Animal Adaptations

Talk About the Selection

Recall and tell what you learned about what helps 
animals survive. Use the weekly vocabulary words to 
discuss and give an opinion about “Animal Adaptations.”

Describe the places where caribou live.

How do alligators survive during dry season in 
Florida?

Which animal adaptation do you think is the most 
interesting? Why?

Talk About the Image

In small groups take turns to ask questions about the 
image.

What kind of weather do you see in the picture?

Where are the caribou?

What are the caribou doing?

Emerging/Beginning

Describe the places where caribou live . 
Caribou live in places where _________.

Expanding/Intermediate

How do alligators survive during dry season 
in Florida? Alligators survive in dry season 
by _________.

Bridging/Advanced

Which animal adaptation do you think 
is the most interesting? Why? I think 
the _________ adaptation is the most 
interesting because _________.

B

Program: EL16 Component: OLC
Final Pass

Vendor: LD Grade: 4

Grade 4 • Unit 2 • Week 4

9

11F_11B_EL16_OLC_4_U2W4_131746.indd   4B 3/17/15   3:26 PM

Oral Language Cards - English 
Language Development

These cards include illustrations and images from the 
Shared Read with instruction and prompts to guide 
children to discuss and give opinions about the selection.
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Formative

Assessment

UNIT 2 • WEEK 4ALL LEVELS

Progress Monitoring

Written Production
Now that students have completed the week, you can 
assess their language proficiency to help determine 
their readiness to move to the next scaffolding level. 

BEGINNING/INTERMEDIATE Have students 
write a few sentences in response to the following 
prompt: Choose one animal you’ve learned about 
this week. Tell what this animal does to survive. 
Tell students you will ask them questions about 
what they wrote.

ADVANCED Use the paragraph they wrote in 
Write to Two Sources for evaluation.

Oral Production
ALL LEVELS After students have finished their 
sentences, meet with them one on one. After 
you’ve read their sentences or paragraphs, ask 
questions about what they wrote. You might ask 
them to expand on a fact they included or why 
they included certain information.

Diagnose and Prescribe Chart
Use the following chart to guide you in assessing 
their work. 

Written Production Oral Production

BEGINNING

IF 
students don’t use academic language and lesson 
vocabulary in their writing

THEN 
review academic language and lesson vocabulary 
in context.

IF 
Students answer questions with one-word 
answers

THEN 
repeat their answer using a complete sentence. 
Then have students try again.

INTERMEDIATE

IF 
students aren’t including enough details and 
vocabulary

THEN 
review using descriptive and richer vocabulary.

IF 
students don’t use academic and domain-
specific vocabulary

THEN 
give appropriate vocabulary and have them 
restate their answers using the words.

ADVANCED

IF 
students make mistakes with cohesion

THEN 
review sequence words and have combine ideas 
using those words to improve writing flow.

IF 
students realize that they used an incorrect 
term when answering a question

THEN 
remind them to self-correct their speech.

If BEGINNING students are 
able to write and/or use 
learned vocabulary that 
they’ve acquired during the 
week, they may be ready to 
move to the next level for 
some tasks.

If INTERMEDIATE students 
are able to write and express 
ideas through recombination 
of learned vocabulary in 
different settings, with 
support, they may be ready 
to move to ADVANCED 
scaffolds for some tasks. 

If ADVANCED students are 
able to write and express 
ideas to meet a variety of 
academic tasks, they may be 
ready to move to on-level for 
some tasks.

LEVEL  
UP

UNIT 2 WEEK 4 243
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TESTED SKILLS

Q  LISTENING AND READING 
COMPREHENSION:

•	Listening	Actively

•	Reading	Closely

•	Text	Structure

•	Cohesion

Q VOCABULARY:
•	Unit	Vocabulary	Words

Q GRAMMAR:
•	Nouns	and	Noun	Phrases	

•	Combining	Sentences

Q  SPEAKING  
AND WRITING:

•	Presenting

•	Supporting	Opinions

•	Retelling/Summarizing

•	Text	Structure

Additional Assessment Options
•	Foundational Skills

	º Conduct	assessments	using	the	Practice	and	Assessment	pages	from	the	
Foundational	Skills	Kit.

•	LAS Links Benchmark Assessments
	º Use	the	LAS Links	Benchmark	Assessments	to	measure	students'	language	
proficiency	and	progress	throughout	the	year.

Reteaching Options
•	 Use	the	online	Reteaching	lessons	for	vocabulary,	comprehension,	and	writing.

•	 Use	the	Language	Development	Cards	for	grammar	and	vocabulary.

•	 Use	the	Foundational	Skills	Lesson	Cards	for	phonological	awareness,	phonemic	
awareness,	phonics,	word	recognition,	structural	analysis,	and	fluency.

Create a Student Profile
Record	data	from	the	following	resources	in	the	Student	Profile	charts	on	pages	320–321	of	
the	Assessment	book.

COLLABORATIVE INTERPRETIVE PRODUCTIVE

•	 Collaborative	Conversations	Rubrics
•	Listening
•	 Speaking

•	 Leveled	Unit	Assessment:
•	 Listening	Comprehension
•	 Reading	Comprehension
•	 Vocabulary
•	 Grammar

•	 Presentation	Rubric
•	Listening

•	Wonders Unit	Assessment

•	Weekly	Progress	Monitoring
•	 Leveled	Unit	Assessment
•	 Speaking
•	Writing

•	 Presentation	Rubric
•	 Speaking

•	Write	to	Sources	Rubric
•	Wonders Unit	Assessment

The Foundational Skills Kit, Language Development Kit, Adaptive Learning, and LAS Links Benchmark 
Assessments provide additional student data for progress monitoring.

UNIT 2 PROGRESS MONITORING

270 UNIT	2
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Level Up
Use the following chart, along with your Student Profiles, to guide your Level Up decisions.

Unit Wrap Up
• Publishing Party You may choose to have students choose and present their best 

writing from the unit.

• Oral Language Cards Students can discuss their favorite selection using the oral 
language prompts.

• Additional Selections Students can talk about any additional selections they read 
or heard during this unit.

If BEGINNING level students  
are able to do the following,  
they may be ready to move  
to the INTERMEDIATE level:

If INTERMEDIATE level students  
are able to do the following,  
they may be ready to move  
to the ADVANCED level:

If ADVANCED level students  
are able to do the following, 
they may be ready to move  
to on-level:

COLLABORATIVE

• participate in collaborative 
conversations using basic 
vocabulary and grammar and 
simple phrases or sentences

• discuss simple pictorial or text 
prompts

• participate in collaborative 
conversations using appropriate 
words and phrases and complete 
sentences

• use limited academic vocabulary 
across and within disciplines

• participate in collaborative 
conversations using more 
sophisticated vocabulary and 
correct grammar

• communicate effectively across a 
wide range of language demands 
in social and academic contexts

INTERPRETIVE

• identify details in simple read-
alouds

• understand common vocabulary 
and idioms and interpret language 
related to familiar social, school, 
and academic topics

• make simple inferences and make 
simple comparisons 

• exhibit an emerging receptive 
control of lexical, syntactic, 
phonological, and discourse 
features

• identify main ideas and/or make 
some inferences from simple read-
alouds

• use context clues to identify word 
meanings and interpret basic 
vocabulary and idioms

• compare, contrast, summarize, 
and relate text to graphic 
organizers

• exhibit a limited range of 
receptive control of lexical, 
syntactic, phonological, and 
discourse features when 
addressing new or familiar topics

• determine main ideas in read-
alouds that have advanced 
vocabulary

• use context clues to determine 
meaning, understand multiple-
meaning words, and recognize 
synonyms of social and academic 
vocabulary

• analyze information, make 
sophisticated inferences, and 
explain their reasoning

• command a high degree of 
receptive control of lexical, 
syntactic, phonological, and 
discourse features

PRODUCTIVE

• express ideas and opinions with 
basic vocabulary and grammar 
and simple phrases or sentences

• restate information or retell a 
story using basic vocabulary

• exhibit an emerging productive 
control of lexical, syntactic, 
phonological, and discourse 
features

• produce coherent language with 
limited elaboration or detail 

• restate information or retell a story 
using mostly accurate, although 
limited, vocabulary 

• exhibit a limited range of 
productive control of lexical, 
syntactic, phonological, and 
discourse features when 
addressing new or familiar topics

• produce sentences with more 
sophisticated vocabulary and 
correct grammar

• restate information or retell a 
story using extensive and accurate 
vocabulary and grammar

• tailor language to a particular 
purpose and audience

• command a high degree of 
productive control of lexical, 
syntactic, phonological, and 
discourse features

LEVEL  
UP

UNIT 2 271
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Assessment

Unit Progress Monitoring  
At the end of each unit in the Teacher’s Edition, teachers can 
use data from the following sources to inform instruction and 
make Level Up decisions:

• Unit Assessment  • Foundational Skills Kit

• Observational Rubrics • Adaptive Learning

• Language Development Kit

Progress Monitoring 
In the Teacher’s Editions, each week’s instructional plan 
includes progress monitoring instruction for teachers to: 

• assess students’ written and oral production 

• inform instruction 

Level Up charts help teachers determine when students are 
ready to move to the next  
proficiency level.

18 ELD TEACHER’S EDITION SAMPLER18 ELD TEACHER’S EDITION SAMPLER
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English Language Development
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Unit Assessments and Rubrics 
Unit Assessments enable teachers to assess students’ 
language proficiency development in the reading, writing, 
speaking, and listening skills taught in each respective unit. 
Unit Assessments are leveled for Beginning, Intermediate, 
and Advanced students and include: 

• Listening Comprehension • Grammar

• Reading Comprehension • Speaking

• Vocabulary • Writing

Answer keys, rubrics, and writing anchor papers make it 
quick and easy to score the assessments. The Assessment 
resources also include a student self-assessment, peer 
assessment, and observational rubrics.

               Online Unit Assessments can be accessed  
               through ConnectED
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Grade 4 • Unit 2

This Unit Assessment is designed to measure your 
students’ mastery of the skills taught in the unit. 
The test assesses Listening Comprehension, 
Reading Comprehension, Vocabulary, Grammar, 
Speaking, and Writing.

Listening Comprehension,
page 56
Have students turn to page 56. Read the directions 
at the top of the page and make sure students 
understand them. Then read the following 
passage.

Sea Lion sat on his favorite bench. He 
watched the baby sea lions play on the 
beach. 

Baby Sea Lion barked, “I found a shiny 
fish!” She picked up a dazzling object in her 
mouth. But it was not a fish. Sea Lion 
barked, “No! Stop! That is a piece of glass. It 
will hurt you!”

Baby Sea Lion dropped the dangerous 
object. Sea Lion wished that tourists would 
be more careful. 

Say: Choose one answer. Then fill in the circle 
next to the answer. Make your marks dark and 
neat. Demonstrate how to mark the answers. Read 
each question and the answer choices and have 
students answer items 1 and 2. Say: When you 
finish, put your pencils down and look at me.

Reading Comprehension,
pages 57–62
Have students turn to page 57. Read the 
directions at the top of the page and make sure 
students understand them. Then have students 
turn to page 58. Read the directions at the top of 
the page and make sure students understand 
them. Say: Read each item carefully. Choose your 
answers. Make your marks dark and neat. Model 
how to match for question 5.

Repeat this step for the second selection and 
questions 7–10 on pages 60–62. Model how to 
underline for question 10. Have students answer 
items 3 through 10 and stop at the end of page 62. 
Then say: When you finish answering items 3–10, 
put down your pencils and look at me. 

Vocabulary,
pages 63–64
Have students turn to pages 63 and 64. Read the 
directions at the top of the page and make sure 
students understand them. Say: Fill in the circle 
next to the answer. Mark your answers carefully. 
Make your marks dark and neat. When you finish, 
put down your pencils and look at me. Have 
students answer items 11 through 18 and stop at 
the end of page 64. 

Introduction to the Unit Assessments

Program: EL16 Component: ELD Assessment
Final Pass

Vendor: LD Grade: 4

50 Grade 4 • Unit 2 Unit Assessment
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Read the passage “Talented Dogs.” Then answer Numbers 3 to 6.

Talented Dogs

Sparky and Spot are dogs. A young man named Carlos took them home 
from an animal shelter. Carlos likes to train the dogs to do tricks. 

Sparky is a big dog. Carlos trains Sparky to catch flying discs with his 
assistance. Carlos is planning to compete in a flying disc catching contest 
with Sparky next year.

Spot is a small dog. Carlos decided to train Spot to jump through hoops 
and run through tubes. Lucky for Carlos, both Sparky and Spot follow 
directions very well.

Sparky and Spot are very smart dogs. Carlos loved spending time with 
them and they did everything together.

Last year, Carlos took the dogs on a camping trip. Carlos decided to 
hike up the mountain, and he took the dogs with him. He took the dogs 
and started to walk away from the path. Soon Carlos realized that he was 
lost. It started to get dark. Carlos felt scared.

Sparky and Spot realized that they were in trouble. The dogs began 
sniffing and used their sense of smell and hearing to find their way back to 
the campsite. They started to run in the direction of the campsite. Carlos 
ran after them. When the dogs finally stopped running, Carlos knew that 
they were back at their camp! His dogs had rescued him.

GO ON   
Unit Assessment Grade 4 • Unit 2 57
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Now answer Numbers 3 to 6. Use “Talented Dogs” to answer the 
questions.

3   Read the sentence from the passage. 

 His dogs had rescued him.

  Which word below has the same meaning as the word 
rescued in the sentence?

 A  walked

 B  needed

 C  saved

4   This question has two parts. First, answer part A. Then, 
answer part B.

 Part A: What happens when Carlos walks off the path?

 A  He hikes higher up.

 B  He goes to a different camp.

 C  He doesn’t know where he is.

  Part B: Which sentence from the passage supports your answer to 
the question above?

 A  Carlos ran after them.

 B  Soon Carlos realized that he was lost.

 C   Carlos decided to hike up the mountain, and he took the dogs with 
him.

Name:   Date:  

Program: EL16 Component: ELD Assessment
Final Pass

Vendor: LD Grade: 4
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58 Grade 4 • Unit 2 Unit Assessment

057_062_EL16_ASSMT_4_U2_BEG_RC_132813.indd   58 3/23/15   9:17 PM

LAS Links® Second Edition

Placement Test – Examiner’s Guide

Leading the way 
in language assessments

GRADES

K-5
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LAS Links Assessments 
LAS Links provides reliable K–12 English 
language proficiency assessments, including 
both a Placement Test and Summative Forms 
C and D, that inform placement decisions and 
measure growth across the school year. These 
assessments can be used in conjunction with 
Wonders for English Learners.

ELD TEACHER’S EDITION SAMPLER 19ELD TEACHER’S EDITION SAMPLER 19



Ph
on

ic
s 

Tr
an

sf
er

s Phonics Transfers:
Sound-Symbol Match

Sound-Symbol Match Spanish Cantonese Vietnamese

Consonants
/b/ as in bat q q
/k/ as in cat q q
/k/ as in kitten q q
/k/ as in peck

/d/ as in dog q q
/f/ as in farm q
/g/ as in girl q q
/h/ as in ham q
/j/ as in jet, page, ledge

/I/ as in lion q q
/m/ as in mat q q
/n/ as in night q q
/p/ as in pen q q
/kw/ as in queen q
/r/ as in rope

/s/ as in sink, city q q
/t/ as in ton q q
/v/ as in vine q q
/w/ as in wind q
/ks/ as in six q
/y/ as in yak q
/z/ as in zebra

Digraphs
/ch/ as in cheek, patch q
/sh/ as in shadow

/hw/ as in whistle

/th/ as in path q
/TH/ as in that

/ng/ as in sting q q
Short Vowels
/a/ as in cat q
/e/ as in net q q
/i/ as in kid

/o/ as in spot q
/u/ as in cup10
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Grammatical 
Form

Transfer Mistakes  
in English Native Language Cause of Difficulty

Nouns

Plural 
Marker -s

Forgets plural marker -s
I have 3 sister.

Cantonese, Hmong, 
Korean, Vietnamese, 
Arabic, Spanish

Native language does not use  
a plural marker or students do 
not transfer.

Countable and
Uncountable
Nouns

Confuses countable and 
uncountable nouns
the homeworks or the 
informations

Tagalog, Spanish Countable and uncountable 
nouns are different in English 
and native language.

Possessives Uses prepositions to describe 
possessives
the book of my brother as 
opposed to my brother’s book

Hmong, Spanish, 
Vietnamese, Arabic

Possession is often described 
using a prepositional phrase.

Avoids using ’s
dog of my father as opposed 
to my father’s dog

Vietnamese A noun follows the object in  
the native language.

Articles

Consistently omits articles
He has book. They want dog 
not cat.

Cantonese, Hmong, 
Korean, Vietnamese, 
Arabic, Tagalog

There is no article in the native 
language or no difference 
between the and a.

Overuses articles
The English is difficult.  
The soccer is popular in  
the Europe.

Hmong, Spanish, 
Arabic, Tagalog, 
Cantonese, Korean

Some languages use articles 
that are omitted in English.

a/an Mistakes one for a/an
She is one nurse.

Hmong, Vietnamese, 
Korean, Arabic, 
Tagalog, Cantonese

The native language either  
does not use articles or uses 
articles differently; or one and 
a/an are the same words.

5.  Increase Writing and Speaking Opportunities Increase the amount of structured 
writing and speaking opportunities for students needing work on specific 
grammatical forms. Sentence starters and paragraph frames such as those found in 
the lessons, are ideal for both written and oral exercises. Plays, memorizing short 
poems, focused conversations, and song lyrics are other ways of doing this.

6.  Focus on Meaning Always focus on the meaning of sentences in all exercises.  
As students improve and fine-tune their English speaking and writing skills, work with 
students on basic comprehension of spoken and written English. 

Grammar Transfers:
Grammatical Form
This chart can be used to address common mistakes that some English learners make  
when they transfer grammatical forms from their native languages into English.

16
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Sample Student Practice
 Student Practice: Cognates are words in two different languages that look  
 similar, sound similar, and mean approximately, or almost the same thing.  
 Work with a partner. Fill in the chart below:

•  Give a number from 1-3 to each pair of words based on sound and appearance (how 
they look). The number 1 means they are not at all alike, or similar. The number 3 
means that they are almost the same.

•  Look up the words in a dictionary or try using the Spanish word in the English example 
sentence to see whether it makes sense. If the words mean the same or almost the 
same, write “yes” in the Same Meaning column. Write “no” if they do not.

•  In the last column, write “yes” if you think the words are cognates and write “no”  
if you think they are not. 

English Spanish Sound (1-3) Appearance 
(1-3)

Same 
meaning?  
(yes/no)

Are they 
cognates? 
(yes/no)

1. body boda 2 1 No No

The elephant has a very large body.

2. color color 2 3 Yes Yes

My favorite color is green.

3. appeared parecía

Laura appeared tired and ready to go to sleep.

4. ill enfermo

Lucia is ill with a fever and a cough. 

5. expression expresión

He had a happy expression on his face.

6. morning mañana

The sun rises in the morning.

7. native nativo

Raul is a native of Argentina.

8. government gobierno

The city government built a public park.

9. real real

My sandals are made of real leather.

10. actual actual

The actual cost of the movie tickets was more than I thought. 

Diane August and Erin Haynes, Center for English Language Learners, American Institutes for Research.
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Language Development Kit

The Language Development Kit provides systematic, research-based 
resources to help students build key language skills. 

Language Development 
Cards
Provide targeted instruction in language  
and grammar skills

Language Transfers Handbook
Provides support for sound, phonics, and grammar transfers in 
eight languages, as well as sample cognate lessons

20 ELD TEACHER’S EDITION SAMPLER20 ELD TEACHER’S EDITION SAMPLER

Language  
Development 
Cards
English Language Development

Grades 4–6

FOR ENGLISH LEARNERS

A

LESSON

MATERIALS: 
Language Development 
Practice, pp. 67–69

 Go Digital

Introduce the Concept Model the Skill

I 
Do

Remind students that the apostrophe can 
replace the word is (Mary’s smart.) and it 
can also show possession (This is Mary’s 
car.)

• To show possession, add ’s to singular 
nouns. 

• We usually add ’s even to singular 
nouns that end in s. 

Demonstrate by pointing to your desk. 
Write and read the following sentences:

•  This desk belongs to the teacher. It is 
the teacher’s desk.   

Write and Read:
• Keiko owns the book.
• The book belongs to Keiko. I use a 

possessive noun to show this. To form 
the possessive I add an ’s to Keiko.

Write:
• Keiko + ’s = Keiko’s
• It is Keiko’s book.

Repeat using the following examples.
• The ball belongs to James.
• That chair belongs to the student.
• The toy belongs to the cat.

Interactive Examples Corrective Feedback

We
Do

Write and Read:
• Juan lives here. This is _____ house.

Model changing Juan to Juan’s. Have 
volunteers do the same with other students’ 
names.
Write and Read:

•  Wes plays on that team. It is _____ 
team.

Model changing Wes to Wes’s. Have 
volunteers do the same with Bess and Tess.

Review the rules for using apostrophes for 
the word is. Be sure students understand 
that context is necessary to know whether 
’s shows possession or means is. 
If students struggle to grasp the concept, 
provide additional modeling using different 
objects and a contraction as a distractor: 
Sally’s hair, the student’s lunch, the tiger’s 
tail, Bob’s tall..

Oral Practice Written Practice

You 
Do

Collaborate: Have one partner say a noun 
and the object that noun possesses. Have 
the other partner add  ’s.  For example:

• Aubrey, lunch 
• Aubrey’s lunch 

Provide each student with a copy of 
Practice pages 67–69 that corresponds to 
his or her proficiency level. Go over the 
examples and have partners work together 
to complete the exercises.

OBJECTIVE:
• Identify, write, and read singular possessive nouns.

SINGULAR POSSESSIVE NOUNS
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Language Development Practice
Provides opportunities for students to practice language and grammar 
skills at their proficiency levels

Photo Cards

ELD TEACHER’S EDITION SAMPLER 21ELD TEACHER’S EDITION SAMPLER 21

26

boy

© Macmillan/McGraw-Hill 
photo © Comstock/SuperStock

Name

TEACHER: Read the directions and questions in Part A and Part B to students. Guide 
students to complete each exercise, providing support as needed.

A.  Select the correct answer for each question.

1. Which sentence has the correct possessive form of Maria?

 a. That is Maria pencil.

 b. That is Marias pencil.

 c. That is Maria’s pencil.

 d. That is Marias’ pencil.

2. Which sentence has the correct possessive form of Mavis?

 a. This is Mavis’s crayon.

 b. This is Mavis crayon.

 c. This is Mavis’ crayon.

 d. This is Mavi’s crayon.

B.  Circle the possessive noun that correctly completes each sentence.

1. I went to my (friends / friend’s) house.

2. He wants to ride (Boris’s / Boris’) bike.

3. That is my (dogs / dog’s) bone.

4. The book is in my (sisters / sister’s) room.

To show possession, add ’s to the end of singular nouns, even nouns that 
end in –s.

The pen belongs to Dave. It is Dave’s pen.

The windows on the bus are dirty. The bus’s windows are dirty.

67Grades 4-6

12A: Singular Possessive Nouns
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Name

TEACHER: Read the directions and questions in Part A and Part B to students. Guide 
students to complete each exercise, providing support as needed.

A.  Add ’s to each noun to show possession. Then write the word.

1.  Maria + ‘s = 

2.  dog + ‘s = 

3.  house + ‘s = 

4.  Bess + ‘s = 

B.  Correct each sentence by writing the possessive form of the 
underlined noun.

1.  I went to my friend house. 

2.  Look at the duck beautiful feathers. 

3.  This is James bike. 

4.  Where do you keep the cat food? 

To show possession, add ’s to the end of singular nouns, even nouns that 
end in –s.

It is Dave’s pen.

The bus’s windows are dirty.

68 Grades 4-6
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TEACHER: Read the directions and questions in Part A and Part B to students. Guide 
students to complete each exercise, providing support as needed.

A.  Complete each sentence by writing the possessive form of the noun in 
parentheses.

1.  That is   pencil. (Maria)

2.  This is   crayon. (Mavis)

3.  This is that   car. (person)

4.  That bone is my  . (dog)

5.  Look at the   beautiful feathers! (duck)

B.  Write four new sentences using possessive nouns.

1.   

     

2.   

    

3.   

     

4.   

     

To show possession, add ’s to the end of singular nouns, even nouns that 
end in –s.
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Lesson  

One-Syllable Words
RF.4.3.a RF.5.3.a  

Objective Blend one-syllable words with 
r-controlled vowels /är/ ar 

I Do  Use the Word-Building Cards or 
Letter Cards to display the word car on the 
WorkBoard. Say: Car. Listen as I say each 
sound in the word car: /k/ /är/. There are two 
sounds. When the letter a is followed by r , 
the sound is usually pronounced /är/. Move 
your finger over the word from left to right 
as you blend the sounds: /kärrr/, car.

We Do  Write and say the word march on 
the WorkBoard. Let’s say each sound out 
loud together: /m/ /är/ /ch/. There are three 
sounds. Now blend the word with me: 
/mmmärch/, march. Guide students to write 
the word march on their WorkBoards and 
circle the r-controlled vowel sound /är/. 
Repeat the blending routine with farm, harp, 
art, charm, and harsh.

You Do  Write the words star, charge, and 
smart. Have students blend the sounds in 
each word. Then have students write the 
words on their WorkBoards and circle the 
r-controlled /är/ sound. 

 Give students a copy of Practice, page 55. 
Go over the examples in exercises A and B. 
Then have students complete the page.

Corrective Feedback  Provide corrective 
feedback using Phonics Card 34 with far, 
tar, scar, dark, hard, harm. 

Quick Check Can students blend one-
syllable words with r-controlled vowels? 
If not, provide additional modeling and 
guided practice using the words in “You 
Do” and on Phonics Card 36. 

Write
L.3.2.f

Objective Write letters, words, and a sentence 

Say /är/ and have students write ar on their 
Workboards. Then say /c/ and /d/. Have 
students write the letters for those sounds 
on their boards. Say card; have students write 
card. Model how to segment the word to 
scaffold the spelling. Use the same procedure 
with other words with the /är/ sound, such 
as in barn, part, and marsh. Write the words 
on the board and have students self-correct. 
Guide them to write a sentence, using one of 
the words. 

Q

 Go Digital
 • Phonics: r-Controlled 
Vowels Mini-Lesson

Materials:
• Sound-Spelling WorkBoards
• Letter Cards 
• Word-Building Cards
• Sound-Spelling Card 37
• Practice pp. 55–57

r-Controlled Vowels 
/är/ ar

Phonics19

A
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Phonics r-Controlled Vowels /är/ ar19

Multisyllabic Words
RF.4.3.a RF.5.3.a

Objective Blend multisyllabic words with 
r-controlled vowels /är/ ar 

I Do  Write and read aloud army on the 
WorkBoard. Say: Army is a word with two 
syllables. Clap the syllables with me. Listen 
to the vowel sound in the first syllable: 
/är/. Now listen to the sound in the second 
syllable /m/ /ē/. Next, I’ll blend the sounds: 
/ärmmmēēē/, army. Slide your fingers across 
the letters as you blend. 

We Do  Write and say harvest. Harvest is 
a word with two syllables. Let’s clap the 
syllables in the word harvest. Now let’s say 
the sounds: /h/ /är/ /v/ /e/ /s/ /t/. Let’s blend 
the sounds of the word together: 
/härvvveeessst/, harvest. Repeat the routine 
with cartwheel, discard, and party.

You Do  Write the words darkness, artist, 
depart, and scarlet. Have students blend the 
sounds in each word. Then have students 
write the words on their WorkBoards and 
underline the r-controlled vowel sound. 

 Give students a copy of Practic e, page 56. 
Go over the examples in exercises A and B. 
Then have students complete the page.

Corrective Feedback  Provide corrective 
feedback using Phonics Card 34 with: 
carton, postcard, garlic.

Quick Check Can students blend 
multisyllabic words with r-controlled 
vowels? If not, provide additional modeling 
and guided practice using the words in 
“You Do” and on Phonics Card 36.

Write
L.3.2.f

Objective Write letters, words, and a sentence 

Say /är/ and have students write ar on their 
WorkBoards. Then say /g/, /l/, /i/, and /k/. 
Have students write the letters for those 
sounds on their boards. Say garlic; have 
students write garlic. Model how to segment 
the word to scaffold the spelling. Use the 
same procedure with other words with the 
/är/ sound, such as in target, regard, and 
harvest. Write the words on the board and 
have students self-correct. Guide them in 
writing a sentence, using one of the words.

Read
RF.4.4.a RF.5.4.a

Objective Read words in connected text 

Give students a copy of Practice, page 57. 

Read “The Birthday Party,” using the 
Decodable Text Routine Card R4. Review 
these high-frequency words as needed: their, 
are, you, to, as.

Respond to Reading Ask students:

1. To underline the words in the story with 
the /är/ sound. 

2. What did Carla, Mark, and Dad buy at the 
market? [They bought charcoal, turkey 
dogs, buns, peach tarts, and a carton of 
eggs.]

3. Why did Clark begin barking? [Kids started 
to arrive at the party by the carload.] 

Q
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Foundational Skills Kit

The Foundational Skills Kit covers phonological awareness, 
phonemic awareness, phonics, structural analysis, word recognition, 
and fluency to target instruction for students requiring extra 
support in foundational skills.

Lesson Cards

Lesson Cards
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One-Syllable Words

When the letters ar work together, they make the 
vowel sound /är/.

car jar star

 A. Read each row of words. Underline the word with the /är/ 
sound. Write the word on the line.

 1. barge bang badge                                    

 2. back bark bait                                    

 3. harm hand hatch                                    

 4. shape shake sharp                                    

 5. smell smart smash                                    

 6. damp ding dark                                    

 B. Read each sentence. Underline the word with the /är/ sound. 
Write the word on the line. 

 1. The car needs a tune up.                                    

 2. Can you find your name on the chart?                                    

 3. I knitted a red and white scarf for my pal.                                    

 4. There is a shark alert at the beach.                                    

 5. The sun is a star we can see in the daytime.                                    

 6. Sandy got the lead part in the class play                                    

 7. The cart was filled with plants.                                       

Phonics: r-Controlled Vowels /är/ ar

barge

car

 Practice • Grades 4–6 • Phonics • Lesson 19 55

055_057_RI14_FSP_46_L19_299508.indd   55 2/9/13   11:28 AM

Name 

Copyright ©
 M

cG
raw

-H
ill Education. Perm

ission is granted to reproduce for classroom
 use.

Multi-Syllable Words

When the letters ar work together, they make the 
vowel sound /är/.

party sparkling garbage landmark

 A. Read each row of words. Underline the word with the /är/  
sound. Write the word on the line. Circle the letters that spell 
the /är/ sound.

 1. longest largest landmass                                    

 2. cabin canteen cargo                                    

 3. handstand cartwheel backflip                                    

 4. pardon paycheck pantry                                    

 5. scanty scenic scarlet                                    

 6. garlic gladly grateful                                    

 B. Read each sentence. Underline the word with the /är/ sound. 
Write the word on the line. Circle the letters that spell the /är/ 
sound.

 1. The artist made a painting of a landscape.                                               

 2. The postcard was sent last week from Germany.                                               

 3. The leaves need to be raked in the backyard.                                               

 4. There is a coffee stain on the carpet.                                                

 5. They will harvest the crops soon.                                                 

 6. We planted beans and radishes in our garden.                                                

Phonics: r-Controlled Vowels /är/ ar

largest

artist

56 Practice • Grades 4–6 • Phonics • Lesson 19
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Phonics: r-Controlled Vowels /är/ ar

The Birthday  Party

Car la and Mark are twins. Today is their tenth birthday. 
They are getting ready to have a party.

“Dad, can you take us to the market? We still need a few 
things for the party,” Carla said as she smiled.”

“Sure thing,” Dad said as he opened the car door with his 
key.

At the market, Mark  put charcoal, turkey dogs, and buns 
in the shopping cart. Carla picked up a tray of tasty peach 
tarts.

“Let’s not forget a carton of eggs to bake the cake,” Dad 
reminded the twins.

When they returned home, Dad fixed up the backyard. He 
put tables and benches on the deck. He set up the grill. Carla 
and Mark baked the cake. 

At 3:00 o’clock sharp, kids started to arrive by the carload! 
Clark, the twins’ dog, began barking. When everyone was in 
the backyard, the party really got started. The kids began to 
sing “Happy Birthday.” Clark barked, too!

 1. Underline the words in the story with the /är/ sound.

 2. What did Carla, Mark, and Dad buy at the market?

  3. Why did Clark begin barking?
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5Routine  

High-Frequency Words
Materials: 
• High-Frequency Word cards
• Speed Drills, Practice pages 288–303
• Oral Reading Fluency Progress Chart, 

Practice page 306

Read/Spell/Write
High-frequency words are the most common 
words in the English language. The words 
taught are derived from established word 
lists, such as the Dolch Basic Sight Vocabulary 
list of the top 220 words (no nouns), the Fry 
top 100 words, and the American Heritage 
Word Frequency Book top 150 words in 
printed school English. Because these 
words are so common in English school 
text, mastery of these words is necessary 
to fluent reading. Many of these words 
trip up struggling readers and can impede 
comprehension when incorrectly identified 
during reading. 

When introducing high-frequency words to 
students, use the Read/Spell/Write Routine
that follows.

Step 1: Read
Tell students that throughout the year you 
will be introducing them to high-frequency 
words that will appear in many texts they 
read. 

Display the High-Frequency Word Card
for said. Say: This is the word said. What is 
the word? Have students chorally repeat the 
name of the word.

Step 2: Spell
Spell aloud the word said. Have students 
repeat. Say: The word said is spelled s-a-i-d.
Spell it with me: s-a-i-d.

When appropriate, point out any spelling 
patterns students have learned to help them 
distinguish the word. Say: What’s the first 
sound you hear in said? (/s/) What letter have 
we learned for the /s/ sound? (s) What letter do 
you see at the beginning of the word said? (s). 
Repeat with the ending sound and letter.

Step 3: Write
Have students write the word multiple times 
as they spell it aloud. Say: Watch as I write the 
word said. I will say each letter as I write the 
word. s-a-i-d. Model writing the word on the 
board. Now it is your turn. Write the word said 
five times. Spell it aloud as you write it.

Provide practice by guiding children to 
complete sentence frames by writing the 
high-frequency word.
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Word Cards
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Word-Building Cards

Sound-Spelling 
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Practice and 
Assessment
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Wonders for English Learners 
can be taught in print, digital, 
or blended format to meet 
all classroom needs. All 
print resources are available 
on a dynamic, adaptive, 
customizable platform.

Lesson Planner 
• Customizable lesson planner 

•  Combines English Language Arts 
and English Language Development  
instruction

•  Includes designated ELD lessons for 
Beginning, Intermediate, and Advanced 
students

•  Gear icon allows teachers to open the 
lesson, move, or add to the “Holding Bin” 
for later use

Digital Resources
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eBooks with Audio 
Support
•  Companion Worktext eBooks provide 

audio support with tracking and 
interactive tools 

•  Summaries of the Shared Read and 
Literature Anthology selections are 
available in eight languages

Adaptive Learning
•  Allows students to practice skills at their 

own pace and instructional levels

•  Provides dynamic and interactive content 
for an intuitive user experience

•  Finds the students’ gaps and determines 
activities, interactions and sequences to 
promote students’ success

ELD TEACHER’S EDITION SAMPLER 25ELD TEACHER’S EDITION SAMPLER 25



National Advisory Board
Sharon Aguina 
Waukegan SD 60  
Waukegan, IL

Mayda Bahamonde-Gunnell 
Grand Rapids Public Schools  
Grand Rapids, MI

Maria Companario-Araica 
Boston Public Schools 
Boston, MA

Carolyn Gore 
Caddo Parish SD  
Shreveport, LA

Marilyn Howell
Mobile County Public Schools  
Mobile, AL

Kellie Jones
Dept. of Bilingual/ESL Services  
Brockton, MA

Lore Levene 
CCSD 59 
Arlington Heights, IL

Michelle Martinez 
Albuquerque Public Schools  
Albuquerque, NM

Dr. Jadi Miller 
Lincoln Public Schools  
Lincoln, NE

Authors

Dr. Diane August
American Institutes for Research 
Washington, D.C. 
Managing Researcher Education 
Program 

Dr. Jana Echevarria
Professor Emerita, California State 
University, Long Beach 
Author of Making Content 
Comprehensible for English Learners: 
The SIOP Model

Dr. Josefina V. Tinajero
University of Texas at El Paso  
Professor of Bilingual Education & 
Special Assistant to the Vice President 
for Research

Consultants
Elizabeth Jimenez Salinas, CEO
GEMAS Consulting

Christina McColley 
English Learner Instructional Coach 
Elk Grove Unified School District

26 ELD TEACHER’S EDITION SAMPLER26 ELD TEACHER’S EDITION SAMPLER



Teacher’s Edition
Unit 2, Week 4

ELD TEACHER’S EDITION SAMPLER 27ELD TEACHER’S EDITION SAMPLER 27



vi

Strategies for Classroom Discussions
Providing multiple opportunities to speak in the classroom and welcoming all levels of 
participation will motivate English learners to take part in class discussions and build 
oral proficiency. These basic teaching strategies will encourage whole class and small 
group discussions for all language proficiency levels of English learners.

 Beginning

 Intermediate

 Advanced

KEY

 Be sure to give students enough time to answer  
the question. They may need more time to  
process their ideas.

 Let students know that they can respond in  
different ways depending on their levels of 
proficiency. Students can: 

• answer in their native language; then you  
can rephrase in English

• ask a more proficient EL speaker to  
repeat the answer in English 

• answer with nonverbal cues.

Teacher: How would you describe Charlotte?

EL Response: Very nice.  
She is nice.  
She is very nice to Wilbur. 

Teacher: Yes. Charlotte is very nice and caring.

WAIT/DIFFERENT RESPONSES

vi

REPEAT

 Give positive confirmation to the answers that  
each English learner offers. If the response is 
correct, repeat what the student has said in a 
clear voice and at a slower pace. This validation 
will motivate other English learners to participate.

Teacher: How would you describe the faces of  
the bobcats?

EL Response: They look scared.  
They look scared of the lions.  
They look scared of the lions waiting behind  
the bush. 

Teacher: That’s right, Silvia. They are scared. 
Everyone show me your scared face.

REVISE FOR FORM

 Repeating an answer allows you to model  
the proper form for a response. You can model 
how to answer in full sentences and use academic 
language.

 When you repeat the answer, correct any 
grammatical or pronunciation errors.

Teacher: Who are the main characters in  
the story Zathura?

EL Response: Danny and Walter is.  
Danny and Walter is the characters.  
Danny are main characters and Walter. 

Teacher: Yes. Danny and Walter are the  
main characters. Remember to use the verb  
are when you are telling about more than  
one person. Let’s repeat the sentence.

All: Danny and Walter are the main characters.

REVISE FOR MEANING

 Repeating an answer offers an opportunity to 
clarify the meaning of a response. 

Teacher: Where did the golden feather  
come from?

EL Response: The bird.  
It came from the bird.  
The golden feather came from the bird in  
the sky. 

Teacher: That’s right. The golden feather  
came from the Firebird.

q q

qq
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ELABORATE

 If students give a one-word answer or a nonverbal cue, elaborate  
on the answer to model fluent speaking and grammatical patterns.

 Provide more examples or repeat the answer using proper academic  
language.

Teacher: Why is the girls’ mother standing with her hands on her hips?

EL Response: She is mad.  
She is mad at the girls.  
She is mad at her two daughters. 

Teacher: Can you tell me more? Why is she mad?

EL Response: Because the girls are late.  
She’s mad because the girls are late.  
She’s mad because her daughters are late coming home. 

ELICIT

 Prompt students to give a more comprehensive response by asking additional 
questions or guiding them to get to an answer. 

Teacher: Listen as I read the caption under the photograph. What  
information does the caption tell us?

EL Response: Butterfly  
It tells about the butterfly.  
It tells about the butterfly in the meadow. 

Teacher: What did you find out about the butterfly? 

EL Response: It has nectar.  
It drinks a lot of nectar.  
It drinks nectar from every flower. 

Teacher: Yes. The butterfly drinks nectar from the flower.
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UNIT 2    UNIT OVERVIEW
WEEK 1 WEEK 2 WEEK 3 WEEK 4 WEEK 5 WEEK 6

Teacher’s Edition pp. 138-165 Teacher’s Edition pp. 166-191 Teacher’s Edition pp. 192-217 Teacher’s Edition pp. 218-243 Teacher’s Edition pp. 244-269 Teacher’s Edition pp. 270-271

ESSENTIAL QUESTION: 
What are some messages in animal
stories?

ESSENTIAL QUESTION: 
How do animal characters change 
familiar stories?

ESSENTIAL QUESTION: 
How are all living things connected?

ESSENTIAL QUESTION: 
What helps an animal survive?

ESSENTIAL QUESTION: 
How are writers inspired by animals?

PROGRESS  
MONITORING

•	 •	 •	 •	 •	

Language Support
•	Oral Language
•	More Vocabulary: argued, assistance, 
delighted, healed, magnificent, reward 

•	Words and Phrases

 – Possessives, Suffixes (-ly, -er) 
•	Speaking and Writing
•	Listening Comprehension
•	Grammar

 – Common and Proper Nouns
•	Fluency

Shared Read
•	“The Fisherman and the Kaha Bird”

Close Read
•	“The Fisherman and the Kaha Bird”

Writing
•	Write to Sources
•	Write to Two Sources

Differentiated Text
•	“The Farmer and the Kaha Bird”
•	Respond to the Text

Literature Anthology
•	The Secret Message

Progress Monitoring

Language Support
•	Oral Language
•	More Vocabulary: advice, approach, 
attention, halt, nervously, pause

•	Words and Phrases

 – Contractions: pronoun + verb 
Prefixes un-, dis-

•	Listening Comprehension
•	Grammar

 – Singular and Plural Nouns
•	Fluency

Shared Read
•	“The Ant and the Grasshopper”

Close Read
•	“The Ant and the Grasshopper”

Writing
•	Write to Sources
•	Write to Two Sources

Differentiated Text
•	“Grasshopper’s Search for Water”
•	Respond to the Text

Literature Anthology
•	Ranita, The Frog Princess

Progress Monitoring

Language Support
•	Oral Language
•	More Vocabulary: ignore, depends 
on, organization, relationship, rescue, 
resemble

•	Words and Phrases

 – Phrasal verbs: in, into, phrasal 
verbs: breaks down, breaks 
through

•	Listening Comprehension
•	Grammar

 – Irregular Plural nouns
•	Fluency

Shared Read
•	“Rescuing Our Reefs”

Close Read
•	“Rescuing Our Reefs”

Writing
•	Write to Sources
•	Write to Two Sources

Differentiated Text
•	“In the Forest”
•	Respond to the Text

Literature Anthology
•	The Buffalo Are Back

Progress Monitoring

Language Support
•	Oral Language
•	More Vocabulary: avoid, benefit, 
blend, compact, decline, harsh, 
opposite

•	Words and Phrases

 – Homophones, Multiple-meaning 
words

•	Listening Comprehension
•	Grammar

 – Possessive Nouns
•	Fluency

Shared Read
•	“Animal Adaptations”

Close Read
•	“Animal Adaptations”

Writing
•	Write to Sources
•	Write to Two Sources

Differentiated Text
•	“How Animals Survive”
•	Respond to the Text

Literature Anthology
•	Spiders

Progress Monitoring

Language Support
•	Oral Language
•	More Vocabulary: outstretched, 
patiently, wrinkled

•	Words and Phrases

 – Poetry terms: Metaphor, Rhyme, 
Simile, Meter

•	Listening Comprehension
•	Grammar

 – Combining Sentences
•	Fluency

Shared Read
•	“Dog”

Close Read
•	“Dog”

Writing
•	Write to Sources
•	Write to Two Sources

Differentiated Text
•	“An Animal Friend”
•	Respond to the Text

Literature Anthology
•	The Sandpiper

Progress Monitoring

Unit Assessment
•	Listening Comprehension
•	Reading Comprehension
•	Vocabulary
•	Grammar
•	Speaking
•	Writing

Additional Assessment Options
•	Foundational Skills
•	Performance Task
•	LAS Links Benchmark Assessments

Reteaching Options
•	Online Lessons
•	Language Development Kit
•	Foundational Skills Kit

Unit Wrap Up

Level Up

UNIT UNIT OVERVIEW

136 UNIT 2
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UNIT 2    UNIT OVERVIEW CUSTOMIZE YOUR OWN LESSON PLANS
www.connected.mcgraw-hill.com

>> Go Digital

WEEK 1 WEEK 2 WEEK 3 WEEK 4 WEEK 5 WEEK 6
Teacher’s Edition pp. 138-165 Teacher’s Edition pp. 166-191 Teacher’s Edition pp. 192-217 Teacher’s Edition pp. 218-243 Teacher’s Edition pp. 244-269 Teacher’s Edition pp. 270-271

ESSENTIAL QUESTION: 
What are some messages in animal
stories?

ESSENTIAL QUESTION: 
How do animal characters change 
familiar stories?

ESSENTIAL QUESTION: 
How are all living things connected?

ESSENTIAL QUESTION: 
What helps an animal survive?

ESSENTIAL QUESTION: 
How are writers inspired by animals?

PROGRESS  
MONITORING

•	 •	 •	 •	 •	

Language Support
•	Oral Language
•	More Vocabulary: argued, assistance, 
delighted, healed, magnificent, reward 

•	Words and Phrases

 – Possessives, Suffixes (-ly, -er) 
•	Speaking and Writing
•	Listening Comprehension
•	Grammar

 – Common and Proper Nouns
•	Fluency

Shared Read
•	“The Fisherman and the Kaha Bird”

Close Read
•	“The Fisherman and the Kaha Bird”

Writing
•	Write to Sources
•	Write to Two Sources

Differentiated Text
•	“The Farmer and the Kaha Bird”
•	Respond to the Text

Literature Anthology
•	The Secret Message

Progress Monitoring

Language Support
•	Oral Language
•	More Vocabulary: advice, approach, 
attention, halt, nervously, pause

•	Words and Phrases

 – Contractions: pronoun + verb 
Prefixes un-, dis-

•	Listening Comprehension
•	Grammar

 – Singular and Plural Nouns
•	Fluency

Shared Read
•	“The Ant and the Grasshopper”

Close Read
•	“The Ant and the Grasshopper”

Writing
•	Write to Sources
•	Write to Two Sources

Differentiated Text
•	“Grasshopper’s Search for Water”
•	Respond to the Text

Literature Anthology
•	Ranita, The Frog Princess

Progress Monitoring

Language Support
•	Oral Language
•	More Vocabulary: ignore, depends 
on, organization, relationship, rescue, 
resemble

•	Words and Phrases

 – Phrasal verbs: in, into, phrasal 
verbs: breaks down, breaks 
through

•	Listening Comprehension
•	Grammar

 – Irregular Plural nouns
•	Fluency

Shared Read
•	“Rescuing Our Reefs”

Close Read
•	“Rescuing Our Reefs”

Writing
•	Write to Sources
•	Write to Two Sources

Differentiated Text
•	“In the Forest”
•	Respond to the Text

Literature Anthology
•	The Buffalo Are Back

Progress Monitoring

Language Support
•	Oral Language
•	More Vocabulary: avoid, benefit, 
blend, compact, decline, harsh, 
opposite

•	Words and Phrases

 – Homophones, Multiple-meaning 
words

•	Listening Comprehension
•	Grammar

 – Possessive Nouns
•	Fluency

Shared Read
•	“Animal Adaptations”

Close Read
•	“Animal Adaptations”

Writing
•	Write to Sources
•	Write to Two Sources

Differentiated Text
•	“How Animals Survive”
•	Respond to the Text

Literature Anthology
•	Spiders

Progress Monitoring

Language Support
•	Oral Language
•	More Vocabulary: outstretched, 
patiently, wrinkled

•	Words and Phrases

 – Poetry terms: Metaphor, Rhyme, 
Simile, Meter

•	Listening Comprehension
•	Grammar

 – Combining Sentences
•	Fluency

Shared Read
•	“Dog”

Close Read
•	“Dog”

Writing
•	Write to Sources
•	Write to Two Sources

Differentiated Text
•	“An Animal Friend”
•	Respond to the Text

Literature Anthology
•	The Sandpiper

Progress Monitoring

Unit Assessment
•	Listening Comprehension
•	Reading Comprehension
•	Vocabulary
•	Grammar
•	Speaking
•	Writing

Additional Assessment Options
•	Foundational Skills
•	Performance Task
•	LAS Links Benchmark Assessments

Reteaching Options
•	Online Lessons
•	Language Development Kit
•	Foundational Skills Kit

Unit Wrap Up

Level Up

CUSTOMIZE YOUR OWN LESSON PLANS
www.connected.mcgraw-hill.com

>> Go DigitalUNIT UNIT OVERVIEW

UNIT OVERVIEW 137
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INTERMEDIATE
What can you learn about an animal by 
studying how it lives? (Possible responses: how it 
gets its food, what they eat, where they live.)

ADVANCED
What do people do to learn about animals? 
(Possible response: People study the way 
animals live.) Why is it important to learn about 
animals? (Answers will vary.)

MUSIC LINKS
Introduce a song at the start of the unit. Go to 
www.connected.mcgraw-hill.com Resources: 
Multimedia: Music to find audio recordings, 
song lyrics, and activities.

Talk About It
Have students read aloud the Big Idea. Ask 
students to describe what the panda in the 
photo is doing. Ask: Where is the panda? What 
can we learn from studying how a panda acts? 
Studying how a panda acts teaches us about 

.

Have students name other familiar animals, such 
as pets or animals they have seen or read about. 

Have students discuss with partners or in groups,  
and then share their ideas with the class. 

BEGINNING
What is an animal you have learned about? 
What did you learn about that animal? 
(Answers will vary.)

The Big Idea
What can animals teach us?COLLABORATIVE

COMPANION WORKTEXT, Beginning, pp. 2–3;  
Intermediate/Advanced, pp. 74–75. 

UNIT 2 UNIT OPENER

Possible response: how it lives

138 UNIT OPENER
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Collaborative Conversations
Throughout this unit, students engage in class, small group, and partner discussions. The 
chart below provides prompt frames and response frames that will help students at different 
language proficiency levels interact with each other in meaningful ways.

You may want to post these frames in the class for student reference. Also remind students to 
follow turn-taking rules during all discussions.

COLLABORATIVE

UNIT 2 UNIT OPENER

CORE SKILLS PROMPT FRAMES RESPONSE FRAMES

Elaborate and
Ask Questions to
Request Clarification

Can you tell me more about it?
Can you give some details on…?
Can you be more specific?
What do you mean by…?
How/Why is that important?

I think it means that…
In other words…
It’s important because…
It’s similar to when…

Support Ideas with
Text Evidence

Can you give any examples from the text?
What are some examples from other texts?
What evidence do you see for that?
How can you justify that idea?
Can you show me where the text says that?

The text says that…
An example from another text is…
According to…
Some evidence that supports  
that is…

Build On
and/or Challenge
Partner’s Idea

What do you think of the idea that…?
Can we add to this idea?
Do you agree?
What are other ideas/points of view?
What else do we need to think about?
How does that connect to the idea…?

I would add that…
I want to follow up on your idea…
Another way to look at it is…
What you said made me think of….

Paraphrase What do we know so far?
To recap, I think that…
I’m not sure that was clear.
How can we relate what I said to the topic/
question?

So, you are saying that…
Let me see if I understand you…
Do you mean that…?
In other words…
It sounds like you are saying that…

Determine the
Main Idea and
Supporting Details

What have we discussed so far?
How can we summarize what we talked 
about?
What can we agree upon?
What are the main points or ideas we can 
share?
What relevant details support the main 
points or ideas?
What key ideas can we take away?

We can say that…
The main idea seems to be…
As a result of this conversation,  
we think that we should…
The evidence suggests that…

Unit 2 139
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WEEK 4 SUGGESTED LESSON PLAN

DAY 1 DAY 2 DAY 3 DAY 4 DAY 5

Language Support, 220-221 
Set Purpose, 220

Oral Language, 220
•	Explore the Essential Question

Shared Read 222-226
“Animal Adaptations”  222-223
•	Make Connections: Review the  

Essential Question
“Animal Adaptations”   224-226 
•	Make Connections: Review  

the Essential Question  

Language Support, 228-229 
Set Purpose, 228 

Vocabulary  229
•	Review Vocabulary
•	Domain words

Close Read, 230-233
“Animal Adaptations”  230-231
•	Respond to the Text
“Animal Adaptations”  232-233
•	Respond to the Text 

Writing, 235-236     
Write to Sources   235

Write to Sources  236
•	Analyze the Prompt
•	Review the Graphic Organizer
•	Examine Student Model
•	Talk About It 
•	Text Evidence
•	Grammar
•	Connect Ideas
•	Your Turn

Differentiated Text, 238-239
Set Purpose, 238

 “How Animals Survive”   238

Respond to the Text    239
•	Partner Discussion
•	Write

Writing, 242
Set Purpose, 242

Write to Two Sources   242

•	“Animal Adaptations” and  
“How Animals Survive” 

•	Analyze the Model 
•	Write the Response 
•	Revise
•	Present

Language Support, 220-221 
More Vocabulary   221
•	Introduce Vocabulary

avoid, benefit, blend in, compact, 
decline, harsh, opposite

•	Review Weekly Vocabulary 
Words and Phrases, 221
•	Homophones weigh, way  
•	Multiple-Meaning Words 

Language Support, 228-229 
Oral Language  228
•	Academic Language:  

Use Verbs/Verb Phrases
•	Language Development Practice
Grammar  229
•	Possessive Nouns
•	Language Development Cards
Fluency  229
•	Rate 
•	Foundational Skills Kit: Choral 

Reading, Echo Reading, High-
Frequency Words, Phonics

Language Support, 234 
Set Purpose, 234

Oral Language  234
•	Retell
•	Review Vocabulary

Writing, 240
Write to Two Sources   240
•	Set Purpose
•	Analyze the Prompt
•	Gather Text Evidence
•	Analyze Text Evidence

Progress Monitoring, 243
Written Production    243 
•	Diagnose and Prescribe 

Language Support, 227
Speaking and Writing,  227
•	Talk About It 
•	Write About It
•	Present and Discuss

Language Support, 228-229 
Listening Comprehension  228

“Adaptations at Work”

Literature Anthology, 237
Set Purpose, 237

Spiders 
 237

Literature Anthology, 241
Set Purpose, 241

Spiders 
 241

Progress Monitoring, 243
Oral Production   243
•	Diagnose and Prescribe

15

20

25

30

35

40

45

50

55

60

Day 1 Components
Companion Worktext
ELD Visual Vocabulary Cards
Visual Vocabulary Cards  

Day 2 Components
Language Development Cards/Practice
Foundational Skills Kit
Companion Worktext

Day 3 Components
Companion Worktext
Literature Anthology

Day 4 Components
Differentiated Text
Companion Worktext
Literature Anthology

Day 5 Components
Companion Worktext 
Differentiated Text

Adaptations
ESSENTIAL QUESTION 

What helps an animal survive?

30 
minute plan

45 
minute plan

60 
minute plan

218 UNIT 2 WEEK 4
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CUSTOMIZE YOUR OWN LESSON PLANS
www.connected.mcgraw-hill.com

 Go Digital

DAY 1 DAY 2 DAY 3 DAY 4 DAY 5

Language Support, 220-221 
Set Purpose, 220

Oral Language, 220
•	Explore the Essential Question

Shared Read 222-226
“Animal Adaptations”  222-223
•	Make Connections: Review the  

Essential Question
“Animal Adaptations”   224-226 
•	Make Connections: Review  

the Essential Question  

Language Support, 228-229 
Set Purpose, 228 

Vocabulary  229
•	Review Vocabulary
•	Domain words

Close Read, 230-233
“Animal Adaptations”  230-231
•	Respond to the Text
“Animal Adaptations”  232-233
•	Respond to the Text 

Writing, 235-236     
Write to Sources   235

Write to Sources  236
•	Analyze the Prompt
•	Review the Graphic Organizer
•	Examine Student Model
•	Talk About It 
•	Text Evidence
•	Grammar
•	Connect Ideas
•	Your Turn

Differentiated Text, 238-239
Set Purpose, 238

 “How Animals Survive”   238

Respond to the Text    239
•	Partner Discussion
•	Write

Writing, 242
Set Purpose, 242

Write to Two Sources   242

•	“Animal Adaptations” and  
“How Animals Survive” 

•	Analyze the Model 
•	Write the Response 
•	Revise
•	Present

Language Support, 220-221 
More Vocabulary   221
•	Introduce Vocabulary

avoid, benefit, blend in, compact, 
decline, harsh, opposite

•	Review Weekly Vocabulary 
Words and Phrases, 221
•	Homophones weigh, way  
•	Multiple-Meaning Words 

Language Support, 228-229 
Oral Language  228
•	Academic Language:  

Use Verbs/Verb Phrases
•	Language Development Practice
Grammar  229
•	Possessive Nouns
•	Language Development Cards
Fluency  229
•	Rate 
•	Foundational Skills Kit: Choral 

Reading, Echo Reading, High-
Frequency Words, Phonics

Language Support, 234 
Set Purpose, 234

Oral Language  234
•	Retell
•	Review Vocabulary

Writing, 240
Write to Two Sources   240
•	Set Purpose
•	Analyze the Prompt
•	Gather Text Evidence
•	Analyze Text Evidence

Progress Monitoring, 243
Written Production    243 
•	Diagnose and Prescribe 

Language Support, 227
Speaking and Writing,  227
•	Talk About It 
•	Write About It
•	Present and Discuss

Language Support, 228-229 
Listening Comprehension  228

“Adaptations at Work”

Literature Anthology, 237
Set Purpose, 237

Spiders 
 237

Literature Anthology, 241
Set Purpose, 241

Spiders 
 241

Progress Monitoring, 243
Oral Production   243
•	Diagnose and Prescribe

UNIT 2 • WEEK 4

Day 1 Components
Companion Worktext
ELD Visual Vocabulary Cards
Visual Vocabulary Cards  

Day 2 Components
Language Development Cards/Practice
Foundational Skills Kit
Companion Worktext

Day 3 Components
Companion Worktext
Literature Anthology

Day 4 Components
Differentiated Text
Companion Worktext
Literature Anthology

Day 5 Components
Companion Worktext 
Differentiated Text

KEY
 Beginning
 Intermediate
 Advanced

SUGGESTED LESSON PLAN 219
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Language Support
ALL LEVELSDAY 1

Language Objectives
 • Identify homophones
 • Identify multiple-meaning words
 • Link subjects and verbs in complex 
sentences

 • Build upon lesson vocabulary

Content Objectives
 • Examine photographs as a feature of 
nonfiction text

 • Describe how camouflage helps 
animals survive

Materials  Go Digital
 • Companion Worktext for Beginning  
and Intermediate/Advanced 

 • ELD Visual Vocabulary Cards
 • Visual Vocabulary Cards

Set Purpose
This week we will be looking at the language in the 
informational text “Animal Adaptations.” Discussing 
the language in the text will help you understand 
what the author is saying. Today we will learn 
about what animals do to survive and stay alive.

Oral Language
EXPLORE THE ESSENTIAL QUESTION
What helps an animal survive?

Use the Graphic Organizer Review 
camouflaged (cognate: camuflado) and survive. 
Explain that a chameleon can change its color to 
match its surroundings. Explain that chameleons are 
usually green. Point out that a chameleon in a tree 
will be camouflaged to look like the leaves on the 
tree. 

COLLABORATIVE  Talk About It Have students look at the 
photo and graphic organizer on Beginning pages 
40-41 and Intermediate/Advanced pages 112-113. 
Focus partners on the photograph and have them 
discuss what the chameleon looks like. Have them 
write their answers in the web, and then share their 
answers with the class. The chameleon is green. 
The chameleon looks like a leaf.

Display a green potted plant. Place a white slip of 
paper among the leaves. Ask students how easy it 
is to see the paper. How can I camouflage the 

paper? (color it green) Color the paper green and 
place it back in the plant. Is the paper 
camouflaged now? (yes)

Explain that chameleons use camouflage to help 
them live, or survive. What do you think the 
chameleon will do if it sits in a green tree? (It will 
turn green.) What do you think the chameleon will 
do if it sits on a red wall? (It will turn red.) 

Explain that chameleons catch and eat insects. How 
do you think camouflage helps the chameleon when 
it looks for food? If needed, explain that camouflage 
could help the chameleon sneak up on a bug. Then 
explain that bigger animals and birds sometimes try 
to catch and eat chameleons. How do you think 
camouflage helps the chameleon when there is a 
hungry animal nearby? If needed, explain that 
camouflage could help the chameleon hide. Have 
students discuss how camouflage helps the 
chameleon survive.

BEGINNING What does the chameleon do to 
survive? The chameleon uses camouflage to survive. 
How does camouflage help the chameleon catch 
bugs? The bugs cannot see the chameleon. Choral 
read the sentence frame at the bottom of the page. 
Have partners use the frame to describe how the 
chameleon changes and how it holds on to the tree.

INTERMEDIATE/ADVANCED Guide students to 
answer the following questions in complete 
sentences. Why does a chameleon change color? 
How can camouflage help the chameleon survive? 
Have partners chorally read the sentence frame at 
the bottom of the page and use it to describe how 
the chameleon has adapted to survive.
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More Vocabulary
For each level, introduce More Vocabulary from 
“Animal Adaptations” using the ELD Visual 
Vocabulary Cards. Present the definition and use 
the Define/Example/Ask routine for each word. 
Highlight morphology and identify any cognates in 
the students’ primary language. Then have students 
do the Partner Talk activity.

BEGINNING Teach vocabulary avoid (p. 45), 
blend in (p. 46). Discuss the photographs and 
examples on page 42 of the student book. Then 
have students answer the questions about avoid 
and blend in. Model answering the questions using 
the language frames and have students do the 
same.

COLLABORATIVE  INTERMEDIATE/ADVANCED Teach 
vocabulary avoid (p. 117), benefit (p. 119), blend in 
(p. 118), compact (p. 117), decline (p. 118), harsh (p. 
117), and opposite (p. 117). Highlight any 
morphology that will help students. For example, 
point out the word part bene in the word benefit 
means good. This tells readers that a benefit is 
something good or helpful. Have them circle bene. 
In Spanish: beneficio.

After students complete the activity on pages 
114-115, have partners ask each other questions 
using the vocabulary words.

COLLABORATIVE  Review Weekly Vocabulary Display 
the Visual Vocabulary Cards camouflaged, 
dribbles, extraordinary, poisonous, pounce, 
predator, prey, vibrations. Have partners discuss 
the words using the photos and sentences. Then 
have them make up sentences with the words using 
the sentence frames.

ALL LEVELS Have partners take turns giving 
clues to the weekly and More Vocabulary words as 
the other tries to guess the word.

Words and Phrases
COLLABORATIVE  BEGINNING Homophones: Weigh, 
Way Have students turn to page 43 of the student 

book. Differentiate the meanings of weigh and way 
using gestures and the photos. Have students read 
each sentence and use gestures to show the 
sentence’s meaning. Guide partners to complete 
the activity. Provide sentence frames for more 
practice: I use a scale to weigh the box. This is a 
funny way to walk.

COLLABORATIVE  INTERMEDIATE/ADVANCED  
Multiple-meaning Words Have students turn to 
page 115 of the student book. Explain that some 
words have multiple meanings, or more than one 
meaning. Say: For example, the word spot can be a 
verb that means “to see.” Act out spotting a book 
on the desk. Say: I spot my book on the desk. This 
means I see my book on the desk. Act out spotting 
another object in the room, saying Look! I see 
[name of object]. Have students rephrase the 
sentence with the word spot. Explain that the word 
spot can also be a noun that means “a mark or a 
stain.” Use chalk to make a mark on a piece of 
cloth. Say: If I get some chalk on the cloth, it will 
make a mark or a stain. I can say, “There is a spot 
on the cloth.” Explain that some animals have 
spots. Ask students to name animals that have 
spots, such as leopards and cheetahs. Then have 
students complete the activity in the student book.

INTERMEDIATE Multiple-meaning Words 
Have partners work together to determine the 
meaning of the word spot/spots in the following 
sentences: The fish is yellow with blue spots. 
(mark or stain) It is hard to spot the chameleon in 
the tree. (see) The bird spots a delicious worm to 
eat. (see) The soup made a dark spot on my 
pants. (mark or stain) Direct partners to take turns 
using the word spot either as a verb or a noun in a 
sentence.

ADVANCED Multiple-meaning Words Ask 
partners to take turns using the word spot either as 
a verb or a noun in a sentence. Have the listening 
partner tell which meaning of spot is being used. 
Have them record the multiple meanings of spot in 
their notebooks.

INTERMEDIATE/ADVANCED Write Have 
partners create an original sentence for each 
meaning of spot and orally share them. Have them 
record the sentences in their notebooks.
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Shared Read
BEGINNINGDAY 1

Read “Animal Adaptations”
Reading Routine
 • Build On In preparation for today’s discussions, 
have students share and discuss what they have 
learned so far about animal adaptations.

 • Read Choral read each paragraph with 
students. Ask questions and use strategies 
provided to help them understand the text.

 • Discuss Use prompts and sentence frames to 
guide the discussion. Have them point to or 
identify text evidence to support their responses.

PAGE 44
1  Talk About It Have pairs of students chorally 

read the title and the Essential Question. Remind 
students that we read from left to right. Remind 
students that the photographs in an informational 
text will help them understand the text.

Have partners take turns reading the questions in 
the side column and then work together to answer 
them. Point out the relationship between the words 
adapt and adaptation. Guide students to 
understand that adapt and adaptation are forms of 
the same word. Explain that the ending -tion is 
pronounced /shun/. In Spanish: adaptación.

PAGE 45

Paragraph 1

Cohesion Chorally read the paragraph. Point out 
that the animal in the photograph is a skunk. 

Explain that It in the second sentence refers to the 
skunk in the first sentence. Ask: What can the 
skunk do? It can spray a bad smell.

Paragraph 2

Point out the cognate vibraciónes. Explain that 
something poisonous will make you sick if eaten.

1  Comprehension Help students identify the main 
idea. (Other animals have adaptations, too.) Help 
students locate the key details. (bright colors, 
hearing sounds from far away, feeling vibrations)

Point out the cognate depredador. Explain that a 
predator is an animal that eats another animal. 
Explain that the word avoid means stay away from.

COLLABORATIVE  Have pairs discuss why it is important for 
animals to avoid predators. Provide this sentence 
frame: Animals stay away from predators 
because predators want to eat the animals. Ask: 
What are some ways animals avoid predators? 
They have bright colors ; they hear sounds that 
are far away ; they feel tiny vibrations.

Paragraph 3

Read the heading Explain that headings tell the 
reader what information they are about to read.

2  Specific Vocabulary  Point to the photo of 
the caribou. Caribou are in the tundra. Point to the 
photo of the skunk. Is the skunk in the tundra? (no) 
Discuss the differences in the temperature and foliage 
in the photos. Ask questions for discussion, such as: Is 
it cold in the tundra? Are there green plants there? 

Language Objectives
 • Demonstrate understanding of 
cohesion

 • Understand affixes
 • Locate and discuss text evidence

Content Objectives
 • Understand how and why animals 
avoid predators

 • Read section titles

 • Describe how animals use adaptations 
to survive

Materials  Go Digital
 • Companion Worktext for Beginning 
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UNIT 2 • WEEK 4BEGINNING

Explain the meaning of the word layer. Show that you 
are wearing a layer of clothes. Help students 
complete the sentence: The caribou stay warm in 
the tundra because they have layers of fur and fat.

Paragraph 4

3  Sentence Structure  Guide students to 
understand that It in the second sentence can be 
replaced by the words the muzzle from the first sentence.

PAGE 46

Paragraph 1

Read the section title. Have students tell where the 
caribou in the photo is finding food. (on a tree)

INTERPRETIVE  Reread the second sentence. Point out the 
cognates estómago and digerir. Write the word 
unusual on the board. Cover the letters un- and point 
out the cognate usual. Explain that the prefix un- 
means “not,” so the word unusual means “not usual,” 
or “different from others.” Have students point to an 
unusual insect on the same page.

COLLABORATIVE  1  Talk About It Ask students What do 
caribou eat? (lichen) Have students identify text 
evidence. (it is hard to find food; when the snow melts)

Paragraph 2

Read the title of the section and have students 
point to the camouflaged insect in the photo. 

Have students chorally read the paragraph and 
then reread the sixth sentence. Explain that 
surroundings are the things and area around 
something. What are the walking stick’s 
surroundings? (a tree branch) Display a photo of an 
animal blending in with a natural setting. Have 
students describe the surroundings and tell what 
the animal blends in with. Then direct students’ 
attention to the photo of the walking stick and 
have them complete this sentence frame: The 
insect is camouflaged because it looks like  
a stick. It blends in with the tree branch.

2  Sentence Structure  Explain that the 
comma is used to introduce another name for leaf insects.

3  Specific Vocabulary  Help students 
identify that being active at night helps phasmids 
avoid predators.

PAGE 47
Read the title of the section and have students 
share their ideas about how alligators use water.

Paragraph 1

1  Specific Vocabulary  Invite a volunteer to 
act out an alligator digging with its feet and snout.

Paragraph 2

2  Comprehension Chorally read the paragraph. 
Explain that sometimes there is no rain in the 
Everglades, so alligators must find water in the ground. 
Help students identify the first sentence as the answer 
to the question. 

Connect Ideas Explain that the third sentence 
tells why it is dangerous, and that we can use the 
word because to connect the sentences. Guide 
students to rewrite the sentences, connecting them 
with because. (But it can be dangerous because an 
alligator may pounce on them without warning.)

3  Sentence Structure  Guide students to 
separate the sentence at the comma. Remind students 
that the new sentences begin with a capital letter.

COLLABORATIVE  Connect Ideas Model the word pounce. 
Explain that alligators are predators. Ask what 
might happen if a small animal drinks from a water 
hole with an alligator. Have students use the text 
and their own ideas to discuss how an animal might 
avoid alligators. An animal can avoid alligators __.

PRODUCTIVE  Have partners rehearse their answers and 
then share them. Chart their answers on the board. 
Have other partners listen and use this sentence 
frame to restate the answer and agree or disagree.
We agree/disagree that an animal can avoid 
alligators by __ because __. 

Create a three-column chart with the heads Name 
of animal, Adaptation, How the adaptation helps 
the animal survive. Have pairs discuss examples 
from the text. Record their ideas in the chart.

Make Connections Review the Essential 
Question and have partners discuss adaptations 
that help animals survive using academic language 
and vocabulary they’ve learned. Provide sentence 
frames as necessary.
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Shared Read
INTERMEDIATE/ADVANCEDDAY 1

Read “Animal Adaptations”
Reading Routine
 • Build On In preparation for today’s discussions, 
have students share and discuss what they have 
learned so far about animal adaptations.

 • Read Choral read each paragraph with students. 
Ask questions and use strategies provided to help 
them understand the text.

 • Discuss Use prompts and sentence frames to 
guide the discussion. Have students identify text 
evidence to explain or justify their responses.

PAGE 116
1  Talk About It Have pairs of students chorally 

read the title and the Essential Question. Remind 
students that we read from left to right. Remind 
students that the photographs in an informational 
text will help them understand the text. Review the 
meaning of adapt and discuss the title. Point out the 
relationship between the words adapt and 
adaptation. Point out that adapt is a verb and 
adaptation is a noun. 

Have partners take turns reading the questions in the 
side column and then work together to answer them.

PAGE 117

Paragraph 1

INTERMEDIATE/ADVANCED Read the last 
sentence. Point out the word horrible-smelling. 

Have students read the caption and find a word 
that means the same as horrible. (foul)

Explain that a predator is an animal that hunts and 
eats other animals. Have students name predators that 
they know of, such as lions and bears. Explain that 
blast means “spray very hard,” and point out that spray 
is a multiple meaning word that can act as noun or a 
verb. Have them tell if spray is used as a verb or noun 
in the last sentence (noun) and in the caption (verb).

INTERMEDIATE/ADVANCED Fluency Model 
reading the paragraph aloud with intonation and 
prosody. Have students repeat. Then have students 
practice on their own before recording their 
reading.

INTERMEDIATE Ask: Why would a skunk want to 
blast a predator with a horrible-smelling spray? (to 
scare the predator away; to keep from being eaten by 
the predator) Why do you think the author says you 
would run in the opposite direction? You would run in 
the opposite direction because it smells horrible .

ADVANCED Ask: What does it mean when a 
skunk raises its tail? (It is going to spray.) What 
advice would the author give to someone who sees a 
skunk raise its tail? (You should run in the opposite 
direction.) Check understanding of the term built-in. 
Then ask: Why do you think the author calls the 
skunk’s ability to spray “built-in”? (It can do this 
naturally; the spray is produced by the skunk’s body.)

Paragraph 2

Connect Ideas Ask why some animals have 
bright colors. (to warn predators that they are 

Language Objectives
 • Expand vocabulary
 • Understand sentence structure
 • Demonstrate understanding of 
cohesion

 • Understand affixes
 • Locate and discuss text evidence

Content Objectives
 • Understand how and why animals 
avoid predators

 • Read captions
 • Describe how animals use adaptations 
to survive

Materials  Go Digital
 • Companion Worktext for 
Intermediate/Advanced
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poisonous) Have students talk with a partner about 
why it is important for predators to know if an 
animal is poisonous. Have students complete this 
sentence frame: Predators avoid    . (possible 
response: eating poisonous animals)

INTERMEDIATE/ADVANCED Have students 
reread the sentences about sensing vibrations and 
hearing sounds from miles away. How do these 
traits help an animal avoid predators? These traits 
help an animal avoid predators by warning them 
that a predator is approaching .

ADVANCED Explain that we can connect these 
sentences with the word while to show a contrast 
between the two sets of animals described. Have 
students rewrite the two sentences, connecting 
them with while. (Some animals can sense the 
smallest vibrations in the ground, while others hear 
sounds from miles away.)

1  Specific Vocabulary  Point out the two 
types of traits mentioned in the paragraph. 
(physical traits and behavioral traits) Check 
understanding of physical and behavioral. Have 
them underline a physical trait and circle a 
behavioral trait.

INTERMEDIATE/ADVANCED Create a three-
column chart with the heads Adaptation, Physical 
or Behavioral?, How the adaptation helps an 
animal survive. Have pairs work together to discuss 
examples from the paragraph. Record their ideas in 
the chart. Continue adding to the chart as you work 
through the text.

Paragraph 3

Explain that Brrr is a sound English-speakers use to 
express a feeling of coldness. Ask: What makes the 
temperatures in the Arctic extraordinary? (They are 
very cold.)

INTERMEDIATE/ADVANCED Reread the last 
sentence. Point out the word over. Explain that in 
this sentence, the word over means “more than.” 
Reread the caption for the skunk photograph. Point 
out the phrase up to 10 feet. Explain that in this 
phrase, the words up to mean “any distance 
between zero and ten.”

2  Sentence Structure  Help students identify 
the four countries and name the animal. What do all 
four places have in common? (cold weather; tundra)

Paragraphs 3 and 4

3  Comprehension Help students identify the traits 
that help caribou survive in the harsh tundra. (layers of 
fur and fat, compact bodies, fur on their muzzles)

INTERMEDIATE Have students describe the two 
ways that the fur on the caribous’ muzzle helps the 
caribou. The fur warms the air as they breathe and 
keeps their noses warm as they push snow aside to 
find food.

ADVANCED Have students study the photo of 
the caribou. Ask: How do you think having white fur 
helps the caribou survive? (White fur helps the 
caribou blend in with their surroundings.) 

PAGE 118
Read the caption with the photo of the caribou. 
Ask: What does the author mean by “extreme 
temperatures”? (very cold) Have students identify 
text evidence in the preceding section that 
supports their answer. (...where the average annual 
temperature is an extraordinary 10 to 20° F.)

Paragraph 1

Reread the first sentence. Point out the word over. 
Ask: What does the word over mean in this 
sentence? (more than)

INTERPRETIVE  Reread the second sentence. Point out the 
cognates estómago and digerir. Write the word 
unusual on the board. Cover the letters un- and 
point out the cognate usual. Explain that the prefix 
un- means “not.” Supply the frame: The word 
unusual means not usual. Have students identify an 
unusual insect on the same page.

Connect Ideas Reread the third and fourth 
sentences. Ask students what the word It stands for. 
(lichen) Explain that we can use the word which to 
connect the sentences. Guide students to rewrite the 
sentences, connecting them with which. (The stomach’s 
four chambers are designed to digest lichen, one of 
the few foods they can find in the winter.)

1  Comprehension Explain that in this paragraph, 
chambers means “sections.” Have students locate the 
information and complete the sentence frame. 

Why do you think the caribou’s food sources 
decline in the winter? (It is too cold for the lichen 
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INTERMEDIATE/ADVANCED

to grow.) What do caribou do then? (They move to 
the forest.) What does it mean when the melting 
snow dribbles into streams? (Spring is coming.)

2  Sentence Structure  Help students locate 
the information. (underline: they know that it is time to 
return up north)

Paragraph 2

Read the heading. Explain that if you are in 
disguise, you are dressed to look like something 
else. Point out that camouflage is a form of 
disguise. Ask: Why is the walking stick hard to spot 
in the photograph? (It is camouflaged as a stick.)

INTERMEDIATE/ADVANCED Read the 
paragraph aloud to students. Discuss phasmids. If 
possible, display photographs of various leaf insects 
and walking sticks. Have students describe the 
insects: This insect looks like    .

INTERMEDIATE Ask: What do walking sticks 
need to do to survive? Walking sticks need to hide 
from predators. How do they hide from predators? 
They change color and look like leaves or twigs.

ADVANCED How do these adaptations help the 
walking stick survive? (They help the insect blend 
in to its surroundings and hide from predators, so 
they don’t get eaten.)

Cohesion Point out the phrase In this way in the 
middle of the paragraph. Help students identify 
what this way stands for, guiding them to see that 
the words refer back to information in the 
preceding sentence. Point out the word This in the 
second-to-last sentence. Ask: What does “this” 
stand for in this sentence? (being nocturnal)

COLLABORATIVE  3  Talk About It Have students share their 
writing with the class. Discuss their answers. 

PAGE 119

INTERPRETIVE  Read the caption aloud. Point out the 
word log-shaped. Explain that this means “shaped 
like a log.” Check understanding of log. Point out 
the word motionless. Have students circle the suffix 
-less. Explain that motion means “moving” and -less 
means “without.” Then ask: What makes an 

alligator hard to spot in the water? (It looks like a 
log; it is not moving.)

Paragraph 1

INTERMEDIATE/ADVANCED Reread the first 
sentence. Explain that the Everglades are a large 
area of wetland, or swamp, in Florida. Give added 
information as needed: The Everglades get lots of 
rain from April to October. Between November and 
March, there is little rain and the ground dries up. 
This is called the dry season. Explain that brutal 
means “harsh and very difficult.” Then ask: Why do 
you think the dry season is hard for animals?

INTERMEDIATE Have students work with a 
partner to complete this sentence frame: The dry 
season is hard for animals because    . Have 
partners compare their sentences with other pairs.

ADVANCED Have students discuss with a 
partner why the dry season is hard for animals. 
What do alligators do to survive? (create water 
holes) Have them share their ideas with the class.

1  Comprehension Tell students they will need to 
underline two complete sentences. (underline the 
last two sentences)

Paragraph 2

2  Specific Vocabulary  Help students 
locate the information. (to drink water)

PRODUCTIVE  Ask: Are alligators predators or prey? 
(predators) What are two ways that alligators 
benefit from the water holes? (They can drink 
water. They can easily pounce on prey.) Point out 
that the water holes are both good and bad for 
other animals. Have students complete these 
sentence frames with a partner. Then discuss their 
responses with the class. The watering holes 
benefit other animals because    . However, 
they are also bad because    . 

3  Sentence Structure  Guide students to 
the prepositional phrase. (underline In the end)

Make Connections Review the Essential 
Question and have partners discuss adaptations 
that help animals survive using academic language 
and vocabulary they’ve learned. Provide sentence 
frames as necessary.
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Language Support
Language Objectives
 • Paraphrase information
 • Offer opinions
 • Write complete sentences
 • Present information orally

Content Objectives
 • Write sentences to respond to a 
statement

 • Locate text evidence
 • Expand on animal adaptations

Materials  Go Digital
 • Companion Worktext for Beginning  
and Intermediate/Advanced 

Speaking and Writing
COLLABORATIVE  Talk About It Have partners discuss this 
statement: Walking sticks have adaptations that 
help them survive. Give examples of walking stick 
adaptations and how they help the insect survive. 
Cite evidence from the selection and answer in 
complete sentences.

Walking sticks look like sticks. They can change 
color and they are nocturnal. 

These adaptations help the walking stick avoid 
predators.

Write About It Have partners work together to 
write 2-4 sentences explaining how the walking 
stick’s adaptations help it survive.

BEGINNING Provide sentence frames to help 
students record their ideas.

INTERMEDIATE Have partners work 
collaboratively to write a few sentences about the 
statement. If students have trouble remembering 
details about the walking stick’s adaptations, point 
to the page that contains this information.

ADVANCED Have partners work together to 
write a paragraph about the statement. If students 
have trouble finding text evidence to support their 
responses, remind them to go back through the 
content, including the image and caption. 

Present and Discuss After students have finished 
their writing, form groups of four students. Each 

pair of students reads their response. The pair 
listening restates the information presented. 
Students should use the words I heard you  
say    . I agree / disagree    .

Then the roles are reversed.

Remind students to:

 Practice your presentation

 Speak slowly and clearly

 Speak loud enough for all to hear

PRESENTATION CHECKLIST

Word Wall Add the following words to your  
Word Wall for students to refer to during the week.

Word Cognate

adapt adaptar

adaptation adaptación

dry season

fur

leaves

surroundings

warm

water
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Language Support
ALL LEVELSDAY 2

Language Objectives
 • Use verbs and verb phrases
 • Identify possessive nouns
 • Read aloud with a steady rate
 • Listen actively
 • Write sentences using vocabulary words

Content Objectives
 • Understand how adaptations help 
animals survive

 • Describe phasmids

Materials  Go Digital
 • Companion Worktext for Beginning 
and Intermediate/Advanced

 • Language Development Practice
 • ELD Visual Vocabulary Cards
 • Visual Vocabulary Cards
 • Language Development Card 12 A
 • Fluency Cards 1 and 5A
 • Routine Card R5A
 • Phonics Cards 19 and 20
 • Interactive Read Aloud

Set Purpose
Today we will continue looking closely at the 
informational text “Animal Adaptations.” Reading 
the text again will help you understand the text 
and answer the Essential Question: What helps an 
animal survive? We will use verbs and verb phrases 
to write about animal adaptations. We will revisit 
how animals survive in “Adaptations at Work.”

Oral Language
Academic Language: Use Verbs/Verb 
Phrases Remind students that a verb is a word 
that tells what something does. A verb phrase is a 
group of words that tells what something does.

COLLABORATIVE  BEGINNING Model an example of 
using a verb. Write on the board: Walking sticks 
have long legs. Explain that the verb is have and 
have long legs is a verb phrase that tells what 
walking sticks do. Ask students: What else do walking 
sticks do? Walking sticks __. Provide students with 
language options to complete the sentence: look like 
sticks, change colors, are active at night. For more 
sentence frames for using verbs and verb phrases, see 
Language Development Practice.

INTERMEDIATE Explain that present tense verbs 
are often used in scientific explanations. Provide an 
example with a verb phrase: Phasmids change 
color. Have students complete this sentence frame 
using different verbs or verb phrases: Phasmids  .

ADVANCED Have students write a few 
sentences about the phasmid’s physical and 
behavioral adaptations using present tense verbs.

INTERMEDIATE/ADVANCED Have partners 
exchange sentences and check that the verbs are 
in the present tense. For more practice in using 
verbs and verb phrases, see Language 
Development Practice.

Listening Comprehension
Interactive Read Aloud: Adaptations at Work

First Read: This passage is about how 
adaptations help some animals survive. As you 
listen, write down any words or ideas you do not 
understand. After first read, have partners discuss 
what they wrote down. Then have them fill out this 
frame: The main idea is honeycreepers, armadillos, 
and Humboldt penguins have adaptations that help 
them survive. Have groups share their answers.

COLLABORATIVE  BEGINNING Have partners discuss 
what helps honeycreepers survive. Honeycreepers 
have special beaks to eat food.

INTERMEDIATE What helps a Humboldt’s 
penguin survive? The Humboldt penguin uses its 
wings to swim quickly. The penguin’s black and 
white color acts as camouflage and helps keep 
them safe from predators. 

ADVANCED Ask students to describe how 
adaptations help the armadillo survive.

Interactive Read Aloud
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UNIT 2 • WEEK 4ALL LEVELS

Vocabulary
BEGINNING Review Vocabulary Use the ELD 
Visual Vocabulary Cards to review avoid. Write this 
sentence: The cat stays away from the dog. Avoid 
means “stay away from.” Rewrite the sentence using 
avoids. Show a photo of a skunk. If you see a skunk, 
will you avoid it? Have students repeat: I will avoid 
the skunk. Then have partners take turns describing 
the picture on the avoid card.    is avoiding   .

Domain Words: Science Display and pronounce 
this domain word and have students repeat: 
caribou. Have students find the word in their text. 
Have students think of words that describe the 
caribou. Guide them to create sentences describing 
the caribou. For example: The caribou is big.

INTERMEDIATE/ADVANCED Review 
Vocabulary Use the Visual Vocabulary Cards to 
review the Wonders weekly vocabulary words and 
More Vocabulary words. Have pair of students 
write sentences using the vocabulary words, with a 
blank line in place of the word. Then have them 
exchange papers with another pair and complete 
the sentences. Have pairs check each other’s work 
and discuss whether the words were used correctly. 
Remind students to adjust their language for 
providing feedback and speaking to peers.

Domain Words: Science Display and pronounce 
these domain words and have students repeat and 
review meanings: migrate, survival system, 
behavioral traits. Point out the word part -al in 
survival and behavioral and explain that it can be 
added to some words to create an adjective. Help 
students identify the base words survive and 
behave. Ask students questions using the words.

Grammar
COLLABORATIVE  BEGINNING Possessive Nouns 
Remind students that a noun is a person, place, or 
thing. Point out the first sentence of the fourth 
paragraph on page 45. Write on the board the 
caribou’s nose. Then point to one of the caribou on 
page 44. This caribou has a nose. The nose belongs to 
the caribou. Circle the ‘s on caribou’s on the board. We 
use this mark and an s to show that the nose belongs 

to the caribou. For more instruction on possessive 
nouns, use Language Development Card 12A in the 
Language Development Kit. If students need help with 
regular nouns before learning about possessive nouns, 
use Language Development Card 8A.

INTERMEDIATE/ADVANCED Possessive 
Nouns Tell students that we add -‘s to singular 
nouns to show ownership. Write on the board the 
alligator’s snout. Point to the alligator on page 119. 
This alligator has a snout. The snout belongs to the 
alligator. Have students find examples of possessive 
nouns in the text. Then have them complete these 
frames: The skunk’s fur is black and white. The 
caribou’s fur is white. For more instruction on 
possessive nouns, use Language Development 
Card 12A in the Language Development Kit.

Fluency
BEGINNING Rate Model reading the last 
paragraph on page 45 of “Animal Adaptations” at a 
steady rate. Then read the passage chorally with 
students. Provide corrective feedback on proper 
pronunciation. For practice, have students record their 
voices while they read a few times. Have students 
play their recordings to you and choose the best.

INTERMEDIATE/ADVANCED Rate Echo read 
the last paragraph on page 117 of “Animal Adaptations” 
with students, modeling reading with a steady rate. Then 
have students take turns reading a paragraph aloud with 
a steady rate. Provide corrective feedback on proper 
pronunciation. For more practice, have students record 
their voices while they read a few times. Have them play 
their recordings to you and choose the best one.

Foundational Skills Kit For more support in 
choral reading, see Fluency Choral Reading card 1. 
For more support in echo reading, see Fluency 
Echo Reading card 5A. For High Frequency Words, 
use the Read/Spell/Write High-Frequency Words 
Routine, card R5A with these words from the 
selection: find, warm, drink, water, look. For 
practice with the phonics skill r-Controlled vowels /
är/ and /ôr/, use Phonics Cards 19 and 20.

LANGUAGE TRANSFERS
For Haitian Creole and Vietnamese speakers, 
the noun follows the object.
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Close Read
BEGINNINGDAY 2

Close Read for “Animal 
Adaptations”
Reading Routine
 • Build On Explain that students are going to 
read just a few sections of the text and 
examine the information in a very detailed way. 
Explain that they will focus more on what the 
animals they’ve read about need to survive and 
how adaptations help them. Ask students to tell 
what they know about animal adaptations. 
Have students ask and answer questions of 
each other about animal adaptations.

 • Reread Read the passage indicated below 
with students. Ask questions and use strategies 
provided to help them understand the text.

 • Take Notes Have students take notes as they 
read.

 • Discuss Use prompts and sentence frames to 
guide the discussion. Have students point to or 
identify text evidence to support their responses. 

PAGE 45

Paragraphs 3 and 4

Connection of Ideas  Tell students that they 
will discuss what caribou need to survive. Read the last 
sentence of each paragraph aloud. Ask: Is staying warm 
important for the caribou? Yes, the caribou need to stay 
warm to survive. Explain your answer. The sentences tell 
about adaptations that help the caribou stay warm.

Create a two-column chart with the heads What 
the caribou need to survive and Adaptations that 
help. Have students complete the chart with details 
from the paragraphs.

PAGE 46

Paragraph 1

Connection of Ideas  Read the 
paragraph aloud. Ask: Is finding food important for 
the caribou? Yes, the caribou need to find food to 
survive. Explain your answer. The sentences tell 
about adaptations that help the caribou find 
food. Have students add this information to the 
chart. (need: find food; adaptations: unusual 
stomach, travel to forest area)

INTERPRETIVE  Specific Vocabulary  Point out 
the fourth and sixth sentences in the paragraph. 
Have students circle the phrases in winter and when 
the snow melts. Explain that these phrases tell when 
something happens, and can be moved to the end 
of the sentences without changing the meaning. 
Rewrite the sentences: But it is hard to find food 
on the tundra in winter. The caribou know it is 
time to return to the tundra when the snow melts. 
Have students read the new sentences and 
compare and contrast them with the original text. 
Have students copy the new sentences.

Paragraph 2

Organization  What evidence tells you 
what phasmids look like? Phasmids look like leaves 
or twigs. Why is this information in the 

Language Objectives
 • Demonstrate understanding of the text 
by reconstructing sentences

 • Explain why the author includes 
content in certain sections of the text

 • Identify Main Ideas and Key Details
 • Respond to the text by revisiting the 
Essential Question, discussing it with 
a partner and the group, and writing 
about it

Content Objectives
 • Explain what caribou and alligators 
need to survive and how adaptations 
help them

 • Understand phasmid adaptations

Materials  Go Digital
 • Companion Worktext for Beginning  
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UNIT 2 • WEEK 4BEGINNING

“Camouflaged Insect” section? This shows how 
phasmids are camouflaged.

INTERPRETIVE  Text Reconstruction Read the 
paragraph aloud while students just listen. 

Read the paragraph a second time, instructing 
students to listen for key words and phrases 
phasmids, blend in, predators.

Read the paragraph a third time while students 
listen and take notes on what they hear. 

Have students discuss their notes with a partner and 
work together to reconstruct the text from their notes. 
Help them to write complete sentences as needed.

Next, have students look at the original text. Ask 
students to identify the information that describes 
phasmids. (Phasmids are insects that look like leaves or 
twigs.) Then tell students they are going to look at how 
the author uses cohesion to construct the paragraph. 
Tell students to find the sentence that tells you what 
phasmids do to blend in with their surroundings. (These 
insects change...) What does “These insects” refer to? 
(phasmids) Write the sentence on the board, using 
phasmids (Phasmids change...), pointing out that “These 
insects” can replace “Phasmids.” Continue with the next 
sentence, referring to the pronoun them: “Predators 
cannot see them.” What can’t predators see? Predators 
cannot see phasmids. Discuss how identifying the use 
of cohesion helps to understand the paragraph.

Then, have partners compare similarities and differences 
between their text reconstruction and the original texts. 
Have students check if they also used cohesion in their 
writing about phasmids. Then have partners share and 
discuss this information with the whole group.

PAGE 47

Paragraph 1

Comprehension Skill: Main Idea and Key 
Details Review that to find the main idea, students 
need to look for details and what the details have in 
common. Read the paragraph with students. Help 
them locate text evidence and complete an idea 
web: What are the key details? (The Everglades are 
dry for part of the year. Alligators dig holes to find 
water. They drink from the holes during the dry 
season.) What do alligators need when it is dry? 
(water) What do the details have in common? 

(Alligators dig holes for water when it is dry.) 
Explain that this is the main idea.

INTERPRETIVE  Write About It Help students use the 
information  to write about the main idea and key 
details: One key detail is the Everglades are dry for 
part of the year. Another key detail is alligators 
dig holes to find water. The main idea is alligators 
dig holes for water when it is dry.

Respond to the Text
Have students turn to page 48 in their student book. 
Guide students through the following instruction.

COLLABORATIVE  Partner Discussion Review with 
students what they have learned about the Essential 
Question: What helps an animal survive? Then have 
students apply this information to caribou and 
alligators. Model each sentence frame. Then have 
partners fill in the information they learned and cite 
the text evidence to support it.

Group Discussion Provide a model for discussion. I 
learned that caribou and alligators ___ because ___. 
To help students respond to others’ opinions, repeat 
student’s opinions aloud, correcting their responses as 
needed. Then have students retell the opinions and 
respond: The group said that ___. I agree/disagree 
with ___ because ___. Remind them to provide text 
evidence to support their statements.

PRODUCTIVE  Write Help partners complete the 
sentence frames by asking questions for each 
sentence frame. What helps the caribou survive in 
the tundra? How do alligators survive when it is 
very dry? What adaptations do caribou and 
alligators have? Then help students use their 
responses to complete the sentence frames. Discuss 
the vocabulary words they can use in their 
responses. Correct students’ sentences as needed.

Share Writing Have students read their sentences 
aloud to the class. Repeat their responses, correcting 
them as needed. Remind students to support their 
responses using text evidence and to speak slowly 
and clearly. Encourage students to affirm or disagree 
with another classmate’s opinion using the frames  
on page 49.
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INTERMEDIATE/ADVANCEDDAY 2

Close Read for “Animal 
Adaptations”
Reading Routine
 • Build On Explain that students are going to 
read just a few sections of the text and examine 
the information in a very detailed way. Explain 
that they will focus more on how adaptations 
help the animals they’ve read about survive. Ask 
students to tell what they know about animal 
adaptations. Have students ask and answer each 
other’s questions about what they know.

 • Reread Read the passage indicated below with 
students. Ask questions and use strategies 
provided to help them understand the text.

 • Take Notes Have students take notes as they 
read.

 • Discuss Use prompts and sentence frames to 
guide the discussion. Have students point to or 
identify text evidence to support their responses. 

PAGE 117

Paragraphs 3 and 4

Connection of Ideas  Tell students that 
they will discuss how caribou survive. Ask: How does 
the caribou’s size help it survive? (to keep warm) How 
do you know? The text explains that caribou are 4-5 
feet long and can weigh over 500 pounds.

ADVANCED Have students circle the pronouns in 
paragraph 4. Have them analyze the paragraph to 

determine what each pronoun refers to. (sentence 
2: It/muzzle; sentence 3: they and their/the 
caribou, it/the air; sentence 3: It/the muzzle, them 
and they/the caribou)

PAGE 118

Paragraph 1

Connection of Ideas  Ask: How do 
caribou survive? (find food) How do you know? The 
text explains that caribou have unusual stomachs 
that are designed to digest lichen. Caribou travel 
to a forest area when food sources decline.

INTERPRETIVE  Text Reconstruction Read the 
paragraph aloud while students just listen. 

Read the paragraph a second time, instructing 
students to listen for key words and phrases caribou, 
lichen, food sources.

Read the paragraph a third time while students 
listen and take notes on what they hear. 

Have students discuss their notes with a partner and 
work together to reconstruct the text from their 
notes. Help them to write complete sentences as 
needed. 

Next, have students look at the original text. Ask 
students to tell what the paragraph is mostly about. 
(caribou eat lichen) Help locate sentences that show 
a cause and effect. (sentences 3-4) Ask: What does 
the third sentence tell? (The caribou’s stomach is 
designed to digest lichen.) What does the fourth 
sentence tell? (Lichen is one of the few foods they 

Close Read
Language Objectives
 • Demonstrate understanding of the text 
by reconstructing sentences

 • Explain why the author includes 
content in certain sections of the text

 • Identify Main Ideas and Key Details
 • Respond to the text by revisiting the 
Essential Question, discussing it with 
a partner and the group, and writing 
about it

Content Objectives
 • Explain what caribou and alligators 
need to survive and how adaptations 
help them

 • Understand phasmid adaptations

Materials  Go Digital
 • Companion Worktext for 
Intermediate/Advanced
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UNIT 2 • WEEK 4INTERMEDIATE/ADVANCED

can find in winter.) Point out that these sentences 
can be combined using because to connect the 
ideas. Ask students to take notes on other cause and 
effect relationships in the rest of the paragraph. 
(food sources decline/go to a forest area; snow 
melts/it’s time to return north)

Then, have partner compare similarities and 
differences between their text reconstruction and 
the original texts. Have students check if they also 
used cause and effect to explain caribou finding 
food. Then have partners share and discuss this 
information with the whole group.

Paragraph 2

Organization  What evidence tells you 
what phasmids look like? (look like leaves or twigs) 
Why is this information in the “Insects in Disguise” 
section? (It shows how phasmids are disguised.)

INTERMEDIATE Specific Vocabulary Point out 
the phrase It’s as if in sentence 8. Explain that this 
phrase means it is like. Ask: Does the phasmid 
really disappear? No, but it is so well 
camouflaged that it is like it disappeared.

ADVANCED How do sentence 8 and 11 help the 
reader understand how adaptations help animals 
survive? (They emphasize how effective the 
phasmid’s camouflage is against predators.)

PAGE 119

Paragraph 1

INTERMEDIATE/ADVANCED Comprehension 
Skill: Main Idea and Key Details What are the 
key details? (the Everglades have a dry season; 
alligators clear dirt from holes in limestone 
bedrock; they drink from the holes when the 
ground dries up) What do the details have in 
common? (dry conditions cause alligators to find 
ways to survive) What is the main idea? (Alligators 
dig holes for water when the conditions are dry.)

INTERPRETIVE  Write About It Help students use an 
idea web to write about the main idea and key 
details: One key detail is the Everglades have a dry 
season. Another key detail is alligators clear dirt 
from holes in limestone bedrock. The main idea is 
alligators dig holes for water when it is dry.

Respond to the Text
Have students turn to page 120 in their student 
book. Guide students through the following 
instruction.

COLLABORATIVE  Partner Discussion Review with students 
what they have learned about the Essential Question: 
What helps an animal survive? Then have students 
apply this information to caribou and alligators. Have 
partners follow this routine for their discussion. 1. Review 
the Essential Question. 2. Make sure each student in a 
pair has a chance to speak about what they’ve learned 
about the adaptations of caribou and alligators. 3. Have 
partners refer to the text to help them come up with 
answers. 4. Remind students to find evidence in the text 
to support their answers.

Group Discussion Remind students to include 
evidence for their answers. I learned that caribou 
and alligators   because  . Then have students 
retell the opinions and respond: The group said 
that  . I agree/disagree with   because   . 

PRODUCTIVE  Write Discuss with students what they 
will include in their response and the vocabulary 
words they can use. Have students read their 
sentences aloud and decide whether they have 
answered the Essential Question and explain their 
decision. Have them make changes as needed.

Share Writing Have students read their 
sentences aloud to the group. Repeat their 
responses, correcting them as needed. Remind 
students to support their responses using text 
evidence and to speak slowly and clearly.

Word Wall Add the following words to your Word 
Wall for students to refer to as the week continues.

Word Cognate

conditions condiciones

predator depredador 

 Go Digital

Have students get ready to read a selection in the Literature 
Anthology on Day 3. Provide access to written or audio 
summaries of the selection they will read.
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Language Support
ALL LEVELSDAY 3

Language Objectives
 • Identify academic vocabulary
 • Identify domain specific vocabulary
 • Analyze language in an expository 
text

 • Explain the function of prepositional 
phrases

 • Combine sentences using the 
conjunction because

Content Objectives
 • Use a graphic organizer to take notes
 • Answer questions about a piece of 
writing

 • Write to a specific prompt

Materials  Go Digital
 • Companion Worktext for Beginning  
and Intermediate/Advanced 

 • Oral Language Cards

Set Purpose
Today we will review some of the information and 
vocabulary we’ve learned about how animals 
survive. Then we will discover how one student 
applied all that he learned to writing about 
“Animal Adaptations.” Afterwards, you’ll write 
your own paragraph.

Oral Language

COLLABORATIVE  ALL LEVELS Retell Remind students 
that reviewing the main idea and key details in a text 
and then recounting, or retelling, those details in 
their own words can help improve understanding of 
the text. Use the Oral Language Cards to exchange 
ideas/opinions.

BEGINNING Choral read the section “Finding 
Food.” Then have partners discuss and retell the 
section. Give the following sentence frames as 
needed: This section is mostly about how caribou 
find food. This section gives information about 
lichen, which is caribou’s main food. It tells how 
caribou find lichen in the forest when it is winter. 
Ask volunteers to share their retellings with the class.

COLLABORATIVE  INTERMEDIATE/ADVANCED Have 
partners retell the section “Finding Food.” Ask them 
to reread it and then work together to retell the 
information. Listen in and give sentence frames as 
needed, retelling the information. Then have partners 
share their retellings with the class.

Vocabulary
Review Vocabulary

COLLABORATIVE  BEGINNING Preview that students will 
be writing about alligators, using some domain-
specific words. Review some of the domain-specific 
words from this week, such as adaptation and 
predators. Say each word and have students repeat. 
Then, have partners draw a picture and write a 
definition for each word. Have partners present their 
pictures and definitions to the class. Revise for form 
as needed to create complete sentences, and write 
those sentences on the board.

COLLABORATIVE  INTERMEDIATE/ADVANCED Preview 
that students will be writing about how caribou find 
food, using some domain-specific words. Review some 
of the domain-specific words students from this week, 
such as adaptation, physical traits, predators, survival 
system. Say each word and have students repeat. 
Then, have partners find the words in the text, discuss 
the context clues, and give definitions in their own 
words. Have partners share their definitions with the 
class and explain how those definitions relate to the 
context clues they found.

ADVANCED Review More Vocabulary word 
benefit and have students work with a partner to 
discuss the benefit of the water holes where 
alligators and other animals congregate. Have 
partners create sentences about that benefit and 
read them to another pair.
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UNIT 2 • WEEK 4BEGINNING

Write to Sources
Analyze the Prompt Review that before 
beginning to write, it’s important to read and 
understand the prompt. The prompt tells you what 
you will be writing about. 

Read aloud the prompt on page 50 and indicate it 
with your finger. Read it aloud: How do caribou 
find food in the winter? This is the prompt. Then 
point to the picture of Grant. This is the question 
that Grant will need to answer in his writing.

Ask students to tell what information Grant will need 
in order to answer the question and how he will find 
this information. Give support as needed. (what 
caribou eat and where they find it; in the text)

Review the Graphic Organizer Explain that 
Grant used an idea web to organize what the 
author said about how caribou find food.

Let’s see how Grant organized his information. He put 
the main idea in the middle. Read it aloud. The main 
idea is the basic idea of the writing prompt. Point to 
each circle. Each circle has a detail, or information, 
about caribou finding food. Point to the first circle. 
What did Grant write here? (Caribou eat over six 
pounds of lichen a day.) Prompt students to explain 
how finding food in the winter is more difficult. When 
is it hard to find lichen on the tundra? (in winter) 
Continue reading through the idea web, helping 
students make connections between where caribou 
find lichen and the season.

PAGE 50
Examine Student Model Read the bolded 
sentence aloud. Clarify that the “I” refers to Grant. 
What did Grant use to write his paragraph?

Read the first sentence of the model aloud and have 
students repeat. Explain that this sentence tells what 
the paragraph will be about. This is called the topic 
sentence. Point out that it is the same as the text in 
the middle circle of Grant’s idea web.

Continue reading each sentence of the model and 
connect it to the idea web. Note that Grant added 
the fifth sentence; it wasn’t in his idea web. Explain 
that you can add more information after you begin to 
write to further explain an idea. Tell students that 

these sentences include supporting details that 
explain the topic sentence. Define supporting details 
as needed.

COLLABORATIVE  Talk About It Have students work with 
a partner to look more closely at Grant’s paragraph 
about caribou finding food in the winter.

Text Evidence Chorally read the prompt. Review 
that the main idea is the most important idea the 
writer presents. Have students draw a box around a 
sentence that came from Grant’s notes. Once 
partners have selected a sentence, discuss whether it 
states the main idea. Provide sentence frames as 
needed.

Grammar Review the meaning of a prepositional 
phrase. Have partners locate and underline a 
prepositional phase in the first sentence that tells 
when something happened. Provide this frame for 
discussion as needed: This is a prepositional phase 
because it tells when it is hard for caribou to find 
food.

Connect Ideas Ask volunteers to circle and read 
aloud the sentences about the forest. Then have 
partners work together to connect the sentences 
with the word because. Model using because as 
needed. Have volunteers share their connected 
sentences aloud. (Caribou travel to the forest because 
the forest has more food.)

Your Turn Discuss the prompt with students. 
Remind them to use what they learned from 
examining Grant’s work to guide them in writing their 
paragraph. 

Remind to:

 Read the prompt carefully

 Write your notes in a graphic organizer 

 Answer the question

WRITER’S CHECKLIST
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INTERMEDIATE/ADVANCEDDAY 3

Language Objectives
 • Analyze language in an expository 
text

 • Explain the function of prepositional 
phrases

 • Combine sentences using the 
conjunction because 

Content Objectives
 • Use a graphic organizer to take notes

 • Answer questions about a piece of 
writing

 • Write to a specific prompt
 • Analyze the text, structure, and craft 
in “Spiders” 
 

Materials  Go Digital
 • Companion Worktext for  
Intermediate/Advanced 

 • Literature Anthology, pp. 152–167

Write to Sources
Analyze the Prompt Review that before you 
begin writing, it’s important to read and understand 
the prompt. The prompt tells you what you will be 
writing about. Point to the prompt on page 122. 
Have a volunteer read it aloud. Then point to the 
picture of Grant. This is the question that Grant will 
need to answer in his writing.

Ask students what text information is needed in order 
to answer the question. (how winter temperatures 
affect how caribou find that food)

Review the Graphic Organizer Point out that 
Grant used an idea web to organize what the author 
said about a caribou’s diet and the seasons.

What did Grant put in the middle circle? (He put the 
topic of his writing.) Point to each circle. Each circle 
contains a detail about how winter temperatures affect 
how caribou find food. Point to the first circle. What did 
Grant write here? (Caribou eat over six pounds of lichen 
a day.) Where do caribou find food in the winter? (in 
the forest) Continue reading through the web, helping 
students make connections between a caribou’s diet 
and the seasons.

Examine Student Model What did Grant use 
to write his paragraph? Have volunteers take turns 
reading Grant’s paragraph aloud. Review that the 
first sentence tells what the writing will be about 
and is called the topic sentence. Discuss why it is 
the same as the text in the middle of the web. As 
students read, have them connect each sentence, if 
applicable, to the content in Grant’s web.

Note that Grant added the fifth sentence; it wasn’t in 
his idea web. Ask students why a writer might add more 
information while writing. (to make things clearer)

After the last sentence is read, tell that all the 
sentences after the topic sentence include details that 
support the topic sentence. 

Talk About It Work with a partner to look more 
closely at Grant’s paragraph about caribou.

Text Evidence Have partners read the prompt. 
Have students draw a box around the first sentence 
that came from Grant’s notes. Then ask them to tell the 
main idea of the paragraph.

Grammar Review the meaning of a prepositional 
phrase. What do prepositional phrases explain? (where 
or when something happens) Have partners locate and 
underline a prepositional phrase in the first sentence. 
Then have students discuss what the prepositional 
phrase describes.

Connect Ideas Ask a volunteer to read aloud the 
sentences about forests. Then have partners work 
together using the word because to combine the 
sentences to connect the ideas.

Your Turn Discuss the prompt with students. Remind 
them to use what they learned from examining Grant’s 
work to guide them in writing their paragraph. 

Remind students to:

 Read the prompt carefully

 Write your notes in a graphic organizer 

 Answer the question

WRITER’S CHECKLIST

Writing
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UNIT 2 • WEEK 4ALL LEVELS

Reread “Spiders” 
Set Purpose
We are going to look more closely at “Spiders,” the 
text that you have read with the whole class. We 
are going to focus on understanding some of the 
language and content. 

Reading Routine
Read passages as noted below. Then use the prompts 
and the sentence frames to guide the discussion.

PAGE 154 

Photograph

ALL LEVELS Author’s Craft: Text 
Features Remind students that authors of 
expository texts often use photos tell and show 
more about a topic. Direct students’ attention to 
the photo on page 155. What does this photo show? 
(a spider) Let’s read the paragraph and think about 
why the author chooses to show this spider for the 
photo. Choral read the paragraph twice. First have 
students focus on the reading. Then have them look 
for key words, such as abdomen and spinnerets.  

Let’s think about what we just read. What 
information connects to the photo?

BEGINNING Write the following sentence 
frames, and have pairs complete them using the 
information from the text. 

A spider has two parts. The back part is the 
abdomen. The front part is the cephalothorax. The 
spider’s legs are attached to the front part.

Direct students to look again at the photo. Why 
does the author include this photo with the text? 
The photo shows the two parts of the spider.

INTERMEDIATE/ADVANCED Have pairs work 
together to identify the information. A spider has 
two parts. The back part is the abdomen. The front 
part is called the cephalothorax. The spider’s legs 
are attached to the front part.  

Why might the author have included this photo? 
This photo shows the reader the different parts of 
the spider’s body.

PAGE 156

Paragraph 1

ALL LEVELS Author’s Craft: Word 
Choice Choral read the paragraph, checking that 
students understand that the word soup refers to 
what is left of the insect after the spider dribbles 
digestive juices on it. Then, ask students to close 
their eyes as you read the sentence about insect 
soup one more time and to picture what this might 
look like.  

BEGINNING Describe the picture, or image, 
you saw when I read the sentence. I saw _____. 
(Answers will vary.) Why do you think the author 
used the word soup to describe the insides of the 
insect? The word soup shows that the insect’s 
insides were like water. 

INTERMEDIATE/ADVANCED Remind students 
that authors choose specific words because of 
their connotations, or the feelings we get from 
these words when we read them. Then ask them to 
discuss the image that came to their minds when 
you read the sentence about soup and why the 
author might have chosen that word.

I pictured the insect with ______. (Answers will 
vary.) The word soup makes you think that the 
insect’s insides were like water. The author chose 
the word soup to show that the insect’s insides 
were ______. (Answers will vary) 

ADVANCED Ask students to substitute the word 
soup in the text with the word liquid. Then ask 
them to read the sentence again. Have students 
explain why they think the word soup is a better 
choice for this sentence. 

Literature Anthology

UNIT 2 WEEK 4 237

237_237_EL16_T4_D3_LA_U2W4_130884.indd   237 03/04/15   5:27 PM

ELD TEACHER’S EDITION SAMPLER 53



Differentiated Text
ALL LEVELSDAY 4

Set Purpose
Today you will learn about the ways that different 
animals survive in their environment. 

Read “How Animals 
Survive”
Reading Routine
 • Build On Review the vocabulary using all of the 
visual vocabulary cards. Then review the different 
ways that animals adapt and survive. (colors, 
camouflage, markings) Have students look at the first 
page of “How Animals Survive.” Have students 
describe what they see in the image.

 • Read Students read independently or partner read 
with a student of the same proficiency level. They can 
listen to the audio selection while reading.

 • Take Notes As they reread, have students take 
notes on important ideas in Graphic Organizer 63. 
Guide them to also note unfamiliar words, unclear 
text, and questions about the text.

 • Discuss Use the questions and sentence frames to 
check comprehension and generate discussions. Have 
students cite text evidence to support their responses.

BEGINNING

Paragraph 1: How does the small snowshoe hare 
survive? It changes the color of its fur. How does 

the white fur help the hare? White fur helps it 
blend into his forest home in winter. Paragraph 2: 
What does the porcupine do when it is touched by 
another animal? It releases its quills. How does 
this help the porcupine survive? Animals will avoid 
the porcupine because the quills can be painful. 
Paragraphs 3-4: How does a giraffe hide itself?  
The spotted markings help the giraffe blend into 
it surroundings. What does a long neck help the 
giraffe to do? He can reach the leaves from the 
highest branches.

INTERMEDIATE

Paragraph 1: During the winter, the snowshoe 
hare changes its fur from brown to white. This 
helps the hare blend into its forest home. 
Paragraph 2: The porcupine has sharp quills on its 
body. It survives by releasing its quills at 
predators. Paragraphs 3-4: The African giraffe 
has spotted markings that help it blend into its 
surroundings. The giraffe’s long neck helps it eat 
leaves from the highest branches.

ADVANCED

Have partners stop after each paragraph to retell 
the information to each other in their own words. 
Ask volunteers to share their retelling with the 
class. Assess and help with understanding.

INTERMEDIATE/ADVANCED

COLLABORATIVE  Talk About It Have partners discuss the 
animals in the text. What do they all have in 
common?

Language Objectives
 • Ask and answer questions about a 
text

 • Retell a familiar text
 • Listen to an audio version of a text

Content Objectives
 • Understand how different animals 
adapt

Materials  Go Digital
 • “How Animals Survive,” Beginning,  
pp. 25-27 

 • “How Animals Survive,” Intermediate,  
pp. 17-18 

 • “How Animals Survive,” Advanced,  
pp. 17-18

 • ELD Visual Vocabulary Cards
 • Visual Vocabulary Cards
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UNIT 2 • WEEK 4ALL LEVELS

Respond to the Text
COLLABORATIVE  Partner Discussion As they reread, 
have partners locate text evidence and discuss their 
answers to the prompts. Then have them present 
their answers to the group.

BEGINNING Guide partners in their close 
reading and discussion.

1.   Have partners circle the text in the first 
paragraph that tells the different fur colors. 
(reddish brown, white) Help students to ask and 
answer questions about the snowshoe hare.

2.  Have partners circle information about the quills. 
(sharp, 30,000, three inches long, fish hook) 
Guide them to discuss why the sharp quills 
protect the porcupine. (They hurt other animals. 
Other animals will stay away.)

3.  Have partners look at the image of the giraffe. 
Guide them to talk about what helps the giraffe 
find its food. (its long neck) 

INTERMEDIATE Provide support as partners 
discuss.

1.   Have partners underline the text in the first 
paragraph that tells what the snowshoe hare 
changes. (the color of its fur) Check 
understanding of the word camouflaged. 

2.  Have partners tell why predators would stay 
away from a porcupine. (the quills hurt) Check 
understanding of the simile “sharp as needles.”

3.  Have partners circle the text in the third 
paragraph that tells them more about how the 
giraffe survives. (spotted markings, long neck)

ADVANCED Guide student discussion.

1.   Point to the first paragraph and have partners 
find text that tells about the seasonal changes 
for the snowshoe hare. (red fur in summer, white 
fur in winter)  Have students discuss why the fur 
color is important for the hare’s survival.

2.  Have partners locate two details in the second 
paragraph that tell about the porcupines quills. 
(sharp, end like a fish hook) Have students 
discuss how the quills help the porcupine survive.

3.  Have partners locate the text in the third 
paragraph that tells how the giraffe survives. 
(long neck, spotted markings)

COLLABORATIVE  Write Guide partners to use text 
evidence and their notes from the discussion to 
answer the Essential Question.

BEGINNING Help students complete the 
sentence frames.

 • Review the ways that a snowshoe hare and 
giraffe protect themselves from other animals. 
Guide partners to find the sentences in the first 
and third paragraphs that tell more about 
blending. (changing fur color, spotted markings) 

 • Guide partners to discuss how the long neck 
helps the giraffe. (it can reach leaves on high 
branches)  

 • Have partners complete the sentence frames and 
share their answers in groups. 

INTERMEDIATE Partners can help each other 
complete the sentence frames.

 • Have partners locate the text in the first and 
second paragraphs that tells more about the 
hare’s fur and the porcupine’s quills. (turns color; 
sharp quills keep predators away) 

 • Check comprehension of the phrase “physical 
adaptations.” Help partners locate text in third 
paragraph that tells about how the giraffe gets 
food. (giraffe’s long neck helps it reach leaves on 
high branches) 

 • Have partners complete the sentence frames and 
share their answers in groups. 

ADVANCED Students can work with partners or 
independently in their writing.

 • Have partners discuss the different animals and 
how they adapt.  

 • Have partners respond to the writing prompt and 
share their answers in groups. 
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Writing
ALL LEVELSDAY 4

Write to Two Sources
Set Purpose Remind students that when they wrote 
the Day 3 paragraph, they used information from 
one source, or text, “Animal Adaptations.” The next 
paragraph they will write will use two sources, or texts: 
“Animal Adaptations” and “How Animals Survive.” 
Today they will prepare to write the paragraph. They 
will learn what prompt they will write to and take notes 
on the information they need to write the paragraph.

Analyze the Prompt Explain that students will 
compare the two texts. Provide the following prompt: 
Compare the phasmid to the snowshoe hare. Use 
text evidence from the two texts to support your 
response.

Ask students what the prompt is asking them to 
do. (compare the phasmid and the snowshoe hare) 
What do you do when you compare things? (look 
for how they are alike and how they are different)

Tell students to think about what they’ve read, 
and then discuss what sorts of things students 
might compare. Write their answers on the board. 
Example: where they live, how they survive. Discuss 
that more categories can be added as needed. Tell 
students that they can use these categories to help 
guide their comparisons.

Gathering Text Evidence Guide students’ search 
for information in both sources. One of our categories 
to compare is how they survive. Let’s think about how 
the phasmid survives. It blends into its surroundings. 
We know this because in “Animal Adaptations,” we 

learn that the phasmid changes color to blend in. This 
tells me that the phasmid changes color to survive. 
So in my notes, I’ll write: The phasmid survives by 
changing color to blend in with its surroundings. 

Now I’ll look for text evidence that tells how the 
snowshoe hare survives. In “How Animals Survive,” 
it says that the snowshoe hare changes colors to 
blend in with its surroundings. It is reddish brown 
in summer to blend with the ground and white in 
winter to blend with snow. This tells me that the 
snowshoe hare changes color to survive. So in my 
notes, I’ll write: The snowshoe hare survives by 
changing color to blend in with its surroundings. So 
now I know one similarity between the animals.

Have students continue to look for similarities and 
differences between the two animals. Remind them 
that they will need to find evidence in the text to 
support the information in their notes.

Analyze Text Evidence Using the students’ notes, 
create a chart comparing the two animals. Guide 
partners to discuss this information.

BEGINNING Provide sentence frames for 
discussion such as The phasmid blends in by 
changing colors. The snowshoe hare blends in by 
changing colors. Both animals survive by changing 
colors.  

INTERMEDIATE/ADVANCED Have partners 
use their notes to compare the two stories using 
comparison words both, same, like, different.

Explain that for the next class, they will take their 
notes and the chart and write a paragraph to 
respond to the prompt.

Language Objectives
 • Compare and contrast two texts
 • Discuss the prompt
 • Discuss text evidence

Content Objectives
 • Identify similarities and differences 
between two texts to answer a 
prompt

 • Analyze the text, craft, and structure 
in “Spiders”

Materials  Go Digital
 • “How Animals Survive,” Beginning,  
pp. 25–27

 • “How Animals Survive,”  
Intermediate/Advanced, pp. 17–18

 • “Animal Adaptations,” Beginning,  
pp. 44–47

 • “Animal Adaptations,” Intermediate/
Advanced, pp. 116–119

 • Literature Anthology, pp. 152–167
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UNIT 2 • WEEK 4ALL LEVELS

Reread “Spiders”
Set Purpose
Today we are going to continue our close look 
at “Spiders.” We will continue to focus on 
understanding some of the language and content.

Reading Routine
Read passages as noted below. Then use the 
prompts and the sentence frames to guide the 
discussion. 

PAGE 160

Caption

ALL LEVELS Author’s Point of View Remind 
students that the author’s point of view is the 
author’s opinion or feeling about the topic. Explain 
that the way an author feels about a topic can 
often become clear by the words they use in a text.  

Direct students to the photo and caption on 
pages 160-161. Choral read the caption, check for 
comprehension, and draw students’ attention to 
this text: “...beautifully camouflaged on a rain forest 
leaf.” Discuss with students how this sentence tells 
more about the author’s point of view.  

BEGINNING What word does the author use 
to describe the huntsman spider camouflage? 
(beautiful) Why do you think the author uses that 
word to describe the camouflage? He uses that  
word because the leaf is a perfect place for the 
spider to hide. What does the author’s statement 
about the camouflage tell you about his opinion of 
spiders? He really likes spiders and what they can 
do.

INTERMEDIATE/ADVANCED What in the 
caption tells you that the author really likes 
spiders? Have partners work together to find 
the answer and then share and compare with 
the whole group. Use these sentence frames, as 
needed. 

The author uses the word beautiful to describe the 
spider’s camouflage. 

He uses the word beautiful because the leaf is a 
perfect place for the spider to hide.

He really likes spiders and what they can do.

PAGE 163

Paragraphs 1-2

ALL LEVELS Figurative Language Review 
that figurative language helps readers picture 
things in their minds that are written in the 
text. Remind students that authors use figurative 
language to help readers better understand 
something in the text, and to also make the text 
more interesting to read. 

Choral read the first and second paragraphs, 
emphasizing the words armor and putty. Then write 
them on the board. Check for understanding of the 
words. 

Ask students to close their eyes and visualize the 
following images in their minds. It is the spider’s 
personal body armor as well as its skeleton. 
Afterward, its new skin is damp and soft like putty. 
Then discuss what they visualized.

BEGINNING Armor means a hard outside for the 
spider’s body. If the spider’s new skin is like putty, it 
is soft and ____. (Possible answers: mushy, wet)

The words armor and putty help the reader 
understand more about the spider’s skin.

INTERMEDIATE Armor means a hard outside for 
the spider’s body. If the spider’s new skin is like 
putty, it is soft and ____. (Possible answers: mushy, 
wet)     

The words armor and putty help the reader 
understand more about the spider’s skin.

ADVANCED Have partners discuss definitions for 
armor and putty and why the author might have 
chosen to use this language to describe the spider’s 
skin. Have students share their ideas with the group.

Literature Anthology
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Writing
ALL LEVELSDAY 5

Set Purpose
Today we will write to compare two animals. We 
will use the information in our notes and charts. 
After we write, we will revise our writing and then 
present to the group.

Write to Two Sources
COLLABORATIVE  Analyze the Model Display the model 
for Writing to Two Sources in Your Turn Practice 
Book. Discuss how the author of the model used 
details from two sources to respond to the prompt.

Write the Response Review the prompt from 
Day 4. Remind students that they took notes, 
created a chart, and discussed the prompt. Have 
students use their notes, chart, and discussion of 
ideas to respond with the following support.

BEGINNING Have partners collaborate. Display 
domain and academic vocabulary words. Help 
students to use possessive nouns as they write. 
Provide the following sentence frames for extra 
support: The phasmid and the snowshoe hare are 
similar because they   . (Answers will vary.) 
The phasmid and the snowshoe hare are different 
because they   . (Answers will vary.)

INTERMEDIATE Have partners collaborate 
to write the paragraph. Remind them to use 
vocabulary words, domain words, comparison 
words, and possessive nouns in their sentences.

ADVANCED Have students work collaboratively 
to organize their paragraph and then write it 
independently. Remind students to use vocabulary 
words, domain words, comparison words, and 
possessive nouns in their writing.

Revise Upon completion, have students work with 
a partner to revise their writing. Have partners 
look for errors in spelling, punctuation, and 
capitalization. Students should also look for: correct 
response to the prompt; the inclusion of details from 
both texts; whether the comparisons make sense; if 
anything can be added.

Present Tell students that they will present their 
paragraphs to the group. Students should consider 
any visuals or digital elements that they want to use 
during their presentation, such as graphics, photos, 
audio, or video. On the board, list features of good 
oral presentations, such as: speak clearly and slowly, 
use proper intonation for the presentation, and 
speak loud enough for all to hear.

COLLABORATIVE  ALL LEVELS Have students plan 
and practice a brief oral presentation of their 
paragraph, then present it to their group. Support 
Beginning students by helping with phrasing 
and pronunciation. Encourage Intermediate and 
Advanced partners to evaluate each other’s 
presentations before they present them to the 
group. Videotape the presentations. When you 
watch together, discuss what went well and what 
still needs more practice.

Language Objectives
 • Write a paragraph comparing two 
texts

 • Write sentences to respond to a 
prompt for assessment

 • Plan and deliver a presentation of a 
written paragraph

 • Respond to questions about writing

Content Objectives
 • Revise writing through collaboration
 • Evaluate presentations

Materials  Go Digital
 • Wonders Your Turn Practice Book

242 UNIT 2 WEEK 4

242_243_EL16_T4_D5_PM_U2W4_130884.indd   242 03/04/15   5:27 PM

58 ELD TEACHER’S EDITION SAMPLER



Formative

Assessment

UNIT 2 • WEEK 4ALL LEVELS

Progress Monitoring

Written Production
Now that students have completed the week, you can 
assess their language proficiency to help determine 
their readiness to move to the next scaffolding level. 

BEGINNING/INTERMEDIATE Have students 
write a few sentences in response to the following 
prompt: Choose one animal you’ve learned about 
this week. Tell what this animal does to survive. 
Tell students you will ask them questions about 
what they wrote.

ADVANCED Use the paragraph they wrote in 
Write to Two Sources for evaluation.

Oral Production
ALL LEVELS After students have finished their 
sentences, meet with them one on one. After 
you’ve read their sentences or paragraphs, ask 
questions about what they wrote. You might ask 
them to expand on a fact they included or why 
they included certain information.

Diagnose and Prescribe Chart
Use the following chart to guide you in assessing 
their work. 

Written Production Oral Production

BEGINNING

IF 
students don’t use academic language and lesson 
vocabulary in their writing

THEN 
review academic language and lesson vocabulary 
in context.

IF 
Students answer questions with one-word 
answers

THEN 
repeat their answer using a complete sentence. 
Then have students try again.

INTERMEDIATE

IF 
students aren’t including enough details and 
vocabulary

THEN 
review using descriptive and richer vocabulary.

IF 
students don’t use academic and domain-
specific vocabulary

THEN 
give appropriate vocabulary and have them 
restate their answers using the words.

ADVANCED

IF 
students make mistakes with cohesion

THEN 
review sequence words and have combine ideas 
using those words to improve writing flow.

IF 
students realize that they used an incorrect 
term when answering a question

THEN 
remind them to self-correct their speech.

If BEGINNING students are 
able to write and/or use 
learned vocabulary that 
they’ve acquired during the 
week, they may be ready to 
move to the next level for 
some tasks.

If INTERMEDIATE students 
are able to write and express 
ideas through recombination 
of learned vocabulary in 
different settings, with 
support, they may be ready 
to move to ADVANCED 
scaffolds for some tasks. 

If ADVANCED students are 
able to write and express 
ideas to meet a variety of 
academic tasks, they may be 
ready to move to on-level for 
some tasks.

LEVEL  
UP

UNIT 2 WEEK 4 243

242_243_EL16_T4_D5_PM_U2W4_130884.indd   243 03/04/15   5:27 PM

ELD TEACHER’S EDITION SAMPLER 59



TESTED SKILLS

Q  LISTENING AND READING 
COMPREHENSION:

•	Listening	Actively

•	Reading	Closely

•	Text	Structure

•	Cohesion

Q VOCABULARY:
•	Unit	Vocabulary	Words

Q GRAMMAR:
•	Nouns	and	Noun	Phrases	

•	Combining	Sentences

Q  SPEAKING  
AND WRITING:

•	Presenting

•	Supporting	Opinions

•	Retelling/Summarizing

•	Text	Structure

Additional Assessment Options
•	Foundational Skills

	º Conduct	assessments	using	the	Practice	and	Assessment	pages	from	the	
Foundational	Skills	Kit.

•	LAS Links Benchmark Assessments
	º Use	the	LAS Links	Benchmark	Assessments	to	measure	students'	language	
proficiency	and	progress	throughout	the	year.

Reteaching Options
•	 Use	the	online	Reteaching	lessons	for	vocabulary,	comprehension,	and	writing.

•	 Use	the	Language	Development	Cards	for	grammar	and	vocabulary.

•	 Use	the	Foundational	Skills	Lesson	Cards	for	phonological	awareness,	phonemic	
awareness,	phonics,	word	recognition,	structural	analysis,	and	fluency.

Create a Student Profile
Record	data	from	the	following	resources	in	the	Student	Profile	charts	on	pages	320–321	of	
the	Assessment	book.

COLLABORATIVE INTERPRETIVE PRODUCTIVE

•	 Collaborative	Conversations	Rubrics
•	Listening
•	 Speaking

•	 Leveled	Unit	Assessment:
•	 Listening	Comprehension
•	 Reading	Comprehension
•	 Vocabulary
•	 Grammar

•	 Presentation	Rubric
•	Listening

•	Wonders Unit	Assessment

•	Weekly	Progress	Monitoring
•	 Leveled	Unit	Assessment
•	 Speaking
•	Writing

•	 Presentation	Rubric
•	 Speaking

•	Write	to	Sources	Rubric
•	Wonders Unit	Assessment

The Foundational Skills Kit, Language Development Kit, Adaptive Learning, and LAS Links Benchmark 
Assessments provide additional student data for progress monitoring.

UNIT 2 PROGRESS MONITORING
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Level Up
Use the following chart, along with your Student Profiles, to guide your Level Up decisions.

Unit Wrap Up
• Publishing Party You may choose to have students choose and present their best 

writing from the unit.

• Oral Language Cards Students can discuss their favorite selection using the oral 
language prompts.

• Additional Selections Students can talk about any additional selections they read 
or heard during this unit.

If BEGINNING level students  
are able to do the following,  
they may be ready to move  
to the INTERMEDIATE level:

If INTERMEDIATE level students  
are able to do the following,  
they may be ready to move  
to the ADVANCED level:

If ADVANCED level students  
are able to do the following, 
they may be ready to move  
to on-level:

COLLABORATIVE

• participate in collaborative 
conversations using basic 
vocabulary and grammar and 
simple phrases or sentences

• discuss simple pictorial or text 
prompts

• participate in collaborative 
conversations using appropriate 
words and phrases and complete 
sentences

• use limited academic vocabulary 
across and within disciplines

• participate in collaborative 
conversations using more 
sophisticated vocabulary and 
correct grammar

• communicate effectively across a 
wide range of language demands 
in social and academic contexts

INTERPRETIVE

• identify details in simple read-
alouds

• understand common vocabulary 
and idioms and interpret language 
related to familiar social, school, 
and academic topics

• make simple inferences and make 
simple comparisons 

• exhibit an emerging receptive 
control of lexical, syntactic, 
phonological, and discourse 
features

• identify main ideas and/or make 
some inferences from simple read-
alouds

• use context clues to identify word 
meanings and interpret basic 
vocabulary and idioms

• compare, contrast, summarize, 
and relate text to graphic 
organizers

• exhibit a limited range of 
receptive control of lexical, 
syntactic, phonological, and 
discourse features when 
addressing new or familiar topics

• determine main ideas in read-
alouds that have advanced 
vocabulary

• use context clues to determine 
meaning, understand multiple-
meaning words, and recognize 
synonyms of social and academic 
vocabulary

• analyze information, make 
sophisticated inferences, and 
explain their reasoning

• command a high degree of 
receptive control of lexical, 
syntactic, phonological, and 
discourse features

PRODUCTIVE

• express ideas and opinions with 
basic vocabulary and grammar 
and simple phrases or sentences

• restate information or retell a 
story using basic vocabulary

• exhibit an emerging productive 
control of lexical, syntactic, 
phonological, and discourse 
features

• produce coherent language with 
limited elaboration or detail 

• restate information or retell a story 
using mostly accurate, although 
limited, vocabulary 

• exhibit a limited range of 
productive control of lexical, 
syntactic, phonological, and 
discourse features when 
addressing new or familiar topics

• produce sentences with more 
sophisticated vocabulary and 
correct grammar

• restate information or retell a 
story using extensive and accurate 
vocabulary and grammar

• tailor language to a particular 
purpose and audience

• command a high degree of 
productive control of lexical, 
syntactic, phonological, and 
discourse features

LEVEL  
UP

UNIT 2 271

270_271_EL16_T4_UA_NA_U2_130884.indd   271 27/04/15   10:01 AM

ELD TEACHER’S EDITION SAMPLER 61



ELD Companion Worktexts

The Companion Worktext provides students with 
lessons that build background about the weekly 
concept and develop oral language skills. Students can:

• practice language skills

• collaborate with their peers

• build grammar, language, and fluency
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COLLABORATE

Look at the picture and read the word. Then read the sentences. Talk about the 
word with a partner. Answer the question. Write your own sentence.

People sit under umbrellas to avoid the  
hot sun. 

What does avoid mean?

stay away from stay with stay in

Why do people avoid the sun?

People avoid the sun because  .

The rabbit blends in with the color of  
the snow.

What does blends in mean?

matches leaves throws

What blends in with the snow?

The rabbit blends in with the snow because

  .

More Vocabulary

blends inavoid
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COLLABORATE

Words and Phrases: Homophones: weigh, way

The word weigh means "to find out 
how heavy something is."

What can you use to weigh food?

A scale is used to weigh food.

The word way means “a method of 
doing something.”

What is one way a bear gets food?

One way a bear gets food is by 
catching fish in a stream.

The nurse will  way   weigh   

the woman.
 

They will find a  way   weigh  to build 

the house quickly. 
 

Talk with a partner. Look at the pictures. Read the sentences. 
Circle the word that completes the sentence.

Homophones are words that sound the same. But they have different 
spellings and meanings.

43
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Beginning (6 Volumes)

Beginning Sample of Student Beginning Companion Worktext for one week of instruction.
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COLLABORATE

Talk About It  
Look at the photograph. Read the 
title. Discuss what you see. Use 
these words.

animals    adaptation    survive

I see  

 .

What are the animals doing?

The animals are  

 .

What is the weather like?

The weather looks  

 .

Take notes as you read the text.

1

Shared Read   Genre • Expository Text

What helps an animal 
survive?

Read about ways different 
animals adapt to their 
environments.

Essential Question

Text Evidence

44
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A skunk has a special way to survive. 
It can spray the enemy, or predator, with 
a bad smell. This special way to survive is 
called an adaptation.

Other animals have adaptations, too. 
Some animals have bright colors. The 
colors warn predators that these animals 
are poisonous. Some animals hear sounds 
that are very far away. Other animals feel 
tiny vibrations. These adaptations help 
animals avoid their predators.

Staying Warm
Some animals live in places that are 

very cold like the Arctic tundra in Alaska, 
Canada, Greenland, and Russia. The 
tundra is home to large animals called caribou. Caribou can 
weigh over 500 pounds. They have two layers of fur and a 
thick layer of fat. The fur and fat keep the caribou warm.

The tip of the caribou’s nose and mouth is called a 
muzzle. It is covered in short hair. The hair warms the air 
before the caribou breathes the air in. This helps the caribou 
to stay warm as they search for food. 

Comprehension
Main Idea and Key Details

Reread the second paragraph. 
Underline three different 
adaptations animals have  
to survive.

Specific Vocabulary 
Reread the third paragraph. The 
word tundra means “a large flat 
area where it is very cold and 
there are no trees." Underline the 
sentences that tell you what keeps 
a caribou warm in the tundra.

Caribou stay warm in the tundra 

because they  .

Sentence Structure 
Reread the first two sentences 
in the last paragraph. Circle the 
word in the first sentence that can 
replace the word It in the second 
sentence. Rewrite the second 
sentence with the word. 

A   is covered in short hair.

1

2

3

Text Evidence

When a skunk turns and 
sprays a predator, the 
bad-smelling mist can 
travel up to 10 feet.

45
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COLLABORATE

COLLABORATE

Partner Discussion Work with a partner. Read the questions about 
“Animal Adaptations.” Show where you found text evidence. Write the 
page numbers. Then describe what you learned

What did you learn about caribou?

I read that caribou live in  . 

In the text, caribou stay warm because they have  .

Caribou eat   because they can find it all year round. 

Page(s):  

Page(s):  

Page(s):  

What did you learn about alligators?

I read that alligators live in the  .

Part of the year, it is  .

In the text, alligators get water by  .

Page(s):  

Page(s):  

Page(s):  

Group Discussion Present your answers to the class. Cite text evidence 
for your ideas. Listen to and discuss the group’s opinions about your ideas.

I think your idea is  .

Respond to the Text

Text Evidence

Text Evidence

48
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COLLABORATE

COLLABORATE

Write Work with a partner. Look at your notes about “Animal Adaptations.” 
Then write your answer to the essential question. Use text evidence to support 
your answer. Use vocabulary words in your writing.

What helps an animal survive? 

Caribou survive in the cold Arctic tundra because they have  

 .

Alligators survive when it is very dry in the Everglades because they dig 

 

 .

Caribou and alligators have adaptations that help them  

 .

Share Writing Present your writing to the class. Then talk about their 
opinions. Think about their ideas. Explain why you agree or disagree with their 
ideas. You can say: 

I agree with  .

I do not agree because  .

49
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Write to Sources
Take Notes About the Text I took notes on the idea web to 
answer the question: How do caribou find food in the winter? 

pages 44-47
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Grant Detail  
Caribou eat over six 

pounds of lichen a day.

Detail 
Caribou travel to 

the forest to find food.

Main 
Idea 

It is hard for caribou to find 
food in the winter.

Detail 
Lichen is hard to 

find on the  
tundra in winter.

Detail 
They go back to the 

tundra when the snow melts.

50
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COLLABORATE

Your Turn

How do Florida alligators survive 
when it is dry? Use text evidence.

Write your response online. Use your editing checklist.
Go Digital

COLLABORATE

Write About the Text I used my notes from my idea web to 
write a paragraph about how caribou find food in the winter.

Student Model: Informative Text

Text Evidence

Grammar

Connect Ideas

Draw a box around a sentence that comes 
from the notes. Does the sentence state the 
main idea? 

Underline the prepositional phrase in the first 
sentence that tells when it is hard for caribou to 
find food.

Circle the sentences about the forest. How 
can you use the word because to connect the 
sentences?

TALK ABOUT IT
 It is hard for caribou to find food in the 

winter. Caribou eat over six pounds of lichen 

a day. Lichen is hard to find on the tundra in 

winter. Caribou travel to the forest. The forest 

has more food. When the snow melts, the 

caribou go back to the tundra.
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Beginning (6 Volumes)



Intermediate/Advanced

COLLABORATECOLLABORATECOLLABORATE

More Vocabulary

  Look at the picture and read the word. Then read the sentences.  
Talk about the word with a partner. Write your own sentence.

People sit under umbrellas to avoid the heat 
of the sun.

I avoid the sun because  

 .

This rabbit blends in with the snow.

When an animal blends in with its 
surroundings, it helps the animal because

 . 

The plants benefit from the sun.

Plants benefit from the sun because  

 .

The compact car is easier to park. 

Another word for compact is  .

benefit

avoid blends in

compact

114

(t
l)

d
le

w
is

33
/E

+/
G

et
ty

 I
m

a
g
es

; 
(t

r)
A

lb
er

t 
M

ac
hl

er
/S

up
er

St
oc

k;
 (

b
l)

©
C

ra
ig

 T
ut

tl
e/

Fa
nc

y/
C
o
rb

is
; 
(b

r)
B
 C

hr
is

to
p
he

r/
A

la
m

y

114_115_EL16_IWT4_U2W4_VOC_INAD_126881.indd   114 02/04/15   7:48 AM

Crops decline during a drought.

Another word for decline is   

 .

The girl is dressed for harsh weather.

Harsh weather is when  

 .

Multiple-meaning words are spelled and pronounced 
the same but have different meanings.

The word spot can mean "to see." 
I spot a bird in the tree. 

The word spot can also mean "a mark or stain." 
There is a spot on the shirt.

Read the sentences below. Write the meaning of the  
underlined multiple-meaning word.

I was able to spot the moon last night.  

My dog has a white spot on its tail.  

   Go Digital  Add the multiple-meaning word to 
your New Words notebook. Write two sentences to 
show the meaning of each.

Words and Phrases  
Multiple-meaning Words

decline

harsh
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COLLABORATE

Talk About It  
Look at the photograph. Read the 
title. Talk about what you see. 
Write your ideas.

What does this title tell you? 

 

 

Where are the animals?

 

 

What are the animals doing? 

 

 

Take notes as you read the text.

1

Shared Read   Genre • Expository Text

What helps an animal 
survive?

Read about ways different 
animals adapt to their 
environments.

Essential Question

Text Evidence

116
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What would you do if you saw a skunk 
raise his tail? If you knew anything about 
skunks, you would run in the opposite 
direction! Skunks have a built-in survival 
system. They can blast a predator with a 
horrible-smelling spray produced by the 
glands under their tails. 

The special ways that animals have 
to survive are called adaptations. These 
include physical traits such as the skunk’s 
spray and animals with bright colors and 
markings that warn predators that they are 
poisonous. Some animals can sense the 
smallest vibrations in the ground. Others 
hear sounds from miles away. An adaptation 
can also be a behavioral trait. An example of 
a behavioral trait would be birds that migrate 
south every winter to avoid harsh temperatures.

Staying Warm
Brrrr! Imagine living in a place where the average annual 

temperature is an extraordinary 10º to 20º F. Welcome to the 
Arctic tundra of Alaska, Canada, Greenland, and Russia, 
home of the caribou. To stay warm, caribou have two layers 
of fur and a thick layer of fat. They also have compact bodies. 
Only 4 or 5 feet long, caribou can weigh over 500 pounds. 

The tip of the caribou’s nose and mouth is called a 
muzzle. It is covered in short hair. This hair helps to warm 
the air before they inhale it into their lungs. It also helps to 
keep them warm as they push snow aside to find food.

Specific Vocabulary 
Reread the second paragraph. 
The word traits means “special 
qualities that something or 
someone has." Underline an 
example of a physical trait that 
helps an animal survive. Circle an 
example of a behavioral trait that 
helps an animal survive. 

Sentence Structure 
Reread the second sentence in 
the third paragraph. Circle the 
commas. Underline the name of 
each place. What animal lives in

these places?  

Comprehension
Main Idea and Details

Reread the last two paragraphs. 
Why can caribou survive in the harsh 
Arctic tundra? Write two details. 

Caribou can survive because 

 

 .

1

2

3

Text Evidence

When a skunk turns and 
sprays a predator, the 
foul-smelling mist can 
travel up to 10 feet.
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COLLABORATE

COLLABORATE

Partner Discussion Work with a partner. Describe what you learned about 
“Animal Adaptations.” Write the page numbers where you found text evidence.

What did you learn about caribou?

I read that caribou can live in the Arctic tundra because they have 

 .

The caribou’s muzzle helps it stay warm because  

 .

Based on the text, lichen is an important food source for caribou

because  . 

Page(s):  

Page(s):  

Page(s):  

What did you learn about alligators?

I read that alligators live in  . 

Alligators can survive very dry conditions by  . 

Based on the text, alligators help other animals to survive because 

 . 

Page(s):  

Page(s):  

Page(s):  

Group Discussion Present your answers to the group. Cite text evidence to 
justify your thinking. Listen to and discuss the group’s opinions about your answers.

Respond to the Text

Text Evidence

Text Evidence

120
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COLLABORATE

COLLABORATE

Write Work with a partner. Review your notes about “Animal Adaptations.” 
Then write your answer to the essential question. Use text evidence to support 
your answer. Use vocabulary words from this week’s reading in your writing.

What helps an animal to survive? 

Caribou have adapted to survive in cold places because  

 

 .

Alligators have adapted to survive in the Everglades because  

 

 .

Therefore, animals have learned to survive in harsh environments because  

  .

Share Writing Present your writing to the class. Discuss their opinions. Think 
about what they have to say. Did they justify their claims? Explain why you agree 
or disagree with their claims. 

I agree with                       because                      .

I disagree with                       because                      .
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Write to Sources
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Take Notes About the Text I took notes on the idea web to 
answer the question: How do winter temperatures affect how 
caribou find food? 

Detail  
Caribou eat over six 

pounds of lichen a day.

Detail 
Caribou travel to 

the forest to find food.

Main Idea 
It is hard for caribou to find 
food during the coldest time  

of winter.

Detail 
There isn’t as much 

lichen on the tundra in 
winter.

Detail 
They return to 

the tundra when the snow 
starts melting.

pages 116–119

Grant

122

122_123_EL16_IWT4_U2W4_WS_INAD_126881.indd   122 4/7/15   7:30 PM

COLLABORATE

Your Turn

How do Florida alligators survive in 
the dry season? Use text evidence.

Write your response online. Use your editing checklist.
Go Digital

COLLABORATE

Write About the Text I used my notes from my idea web to write a 
paragraph about how winter temperatures affect how caribou find food.

Student Model: Informative Text 

Text Evidence

Connect Ideas

Grammar

Draw a box around the first sentence that 
comes from the notes. What is the main idea 
of Grant’s paragraph?

Underline a prepositional phrase in the first 
sentence. Does the phrase tell where or when?

TALK ABOUT IT
 It is hard for caribou to find food during 

the coldest time of winter. Caribou eat over 

six pounds of lichen a day. There isn’t as much 

lichen on the tundra during the winter. Caribou 

travel to the forest. The forest has more food. 

The caribou return to the tundra when the 

snow starts melting. Circle the sentences about the forest. How can 
you combine the sentences to connect ideas?

123
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How did the snowshoe hare get its name? The hare’s thick fur makes its large feet 
look like snowshoes as it moves quickly across the snow. 

Use Graphic Organizer 
63 to take notes while 
you read.

Essential Question

What helps an animal survive?

How Animals Survive
Expository Text

Animals protect themselves and find food in special ways. The 
small snowshoe hare survives by changing the color of its fur. The 
hare’s fur is reddish brown in the summer and fall. But the fur turns 
white during the snowy winter. This helps the little hare blend into its 
forest home. It will be hard for the hare’s enemies to find it.

The snowshoe hare runs very fast. But the porcupine walks 
slowly. How does the porcupine survive? Very sharp quills cover the 
porcupine’s body. These sharp quills are about three inches long. 
There are about 30,000 quills on a porcupine. Each quill has a tip 
like a fish hook. Animals should avoid the porcupine. When the 
porcupine is touched by something, it releases its quills. The sharp 
quills can be painful. Many dogs have been attacked by these quills. 
Ouch!
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The giraffe’s extra-long tongue helps it pull leaves and twigs into its mouth.
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Porcupines and snowshoe hares are small. But the giraffe is 
the tallest mammal on Earth. Adaptations help this extraordinary 
animal survive, too. The African giraffe has spotted markings. These 
markings help it blend into its surroundings. The giraffe also has a 
very long neck. A giraffe’s neck helps it reach the leaves from the 
highest branches of its favorite trees. 

Without these adaptations these amazing animals couldn’t survive.

26
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Name _______________________________________Respond to the Text

What helps an animal survive?

To protect themselves from their enemies, some animals blend into their

____________________________________________________________________

Some animals use their bodies to help them find  ___________________________.

Read the text. Use the graphic organizer 63 to record your ideas and notes. Have a 
collaborative conversation with your partner. Use the sentences below to start the 
conversation. Cite text evidence and record your ideas on the graphic organizer. 
Present your ideas to the class.

1.   How do snowshoe hares protect themselves from enemies? 

Snowshoe hares protect themselves from enemies by  ____________________________

 __________________________________________________________________

2.  What happens to animals that get too close to a porcupine? 

When animals get too close to a porcupine, ___________________________________

 __________________________________________________________________

3.  Explain how the African giraffe finds food. 

The African giraffe finds food by  ____________________________________________

 __________________________________________________________________

 Write Work with a partner. Discuss your notes about “How Animals Survive.”  
Then write your answer to the Essential Question.

changing the color of their fur 

using its very long neck to reach leaves on high 

surroundings.

food

the porcupine releases its sharp quills. 

branches.

in different seasons.

The sharp quills can be painful.

27
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Differentiated Texts 
include an audio 
component as well.

Online Differentiated Texts provide targeted instruction 
at each student’s proficiency level.

Differentiated Texts

Beginning
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Intermediate

Advanced

Use Graphic Organizer 
63 to take notes while 
you read.

How Animals Survive
Expository Text

Many animals protect themselves from 
predators and find food in special ways. 
The small snowshoe hare is able to change 
the color of its fur. During the summer 
and fall, the hare is reddish brown. Its fur 
matches the color of the dust and rocks. 
During the harsh, snowy winter, the hare 
changes its fur to white. When the hare 
is camouflaged this way, it blends into 
its forest home. It will not be easy for 
predators to find the hare.

The snowshoe hare runs very fast. But 
the porcupine walks slowly. Since the 
porcupine can’t outrun its predators, how 
does it survive? Very sharp quills cover the 
porcupine’s body. These quills are about 
three inches long. A porcupine has about 
30,000 quills on its body! They are as sharp 
as needles. At the end of each quill is a tip 
like a fish hook. If a predator gets too close 
to a porcupine, watch out! The porcupine 
releases its quills. They can be extremely 
painful. In fact, many dogs have been 
attacked by porcupine quills. Ouch!

Porcupines and snowshoe hares 
are small, but giraffes are the tallest 
mammals on Earth. Adaptations help this 

extraordinary animal survive, too. The 
African giraffe has spotted markings. They 
help it to blend into its surroundings. The 
giraffe’s very long neck helps it to eat the 
leaves from the highest branches of its 
favorite trees. 

Special adaptations help these 
amazing animals to survive in their  
environments.

Essential Question

What helps an animal survive?

Another interesting adaptation gave the snowshoe 
hare its name. The hare’s thick fur makes its large 
feet look like snowshoes as it moves quickly across 
the snow. 

impr2003/iStock/Getty Images 
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Name _______________________________________Respond to the Text

What helps an animal survive?

Some animals protect themselves from their predators by  

____________________________________________________________________

or by  _______________________________________________________________

Other animals use physical adaptations to survive. The  

to ____________________________________________________________

Read the text. Use the graphic organizer 63 to record your ideas and notes. Have a 
collaborative conversation with your partner. Use the sentences below to start the 
conversation. Cite text evidence and record your ideas on the graphic organizer. 
Present your ideas to the class.

1.     Explain why it is not easy for predators to find the snowshoe hare. 

It is not easy for predators to find the snowshoe hare because _____________________

 ________________________________________________________________________

2.  Discuss how the porcupine protects itself from predators. 

The porcupine protects itself from predators ___________________________________

 ________________________________________________________________________

3. Explain how the giraffe’s body helps it to survive in its African home.

 ________________________________________________________________________

 ________________________________________________________________________

 Write Work with a partner. Discuss your notes about “How Animals Survive.” Then 
write your answer to the Essential Question.

it changes the color of 

by releasing the sharp quills that 

The giraffe’s long neck enables it to eat the leaves from the highest branches of its 

favorite trees. The giraffe’s spotted markings help it to blend into its surroundings.

surroundings with special markings or the color of their fur,

attacking them in a special way.

giraffe’s very long neck helps it

find food.

cover its body.

its fur to match the seasons.

blending into their 
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Use Graphic Organizer 
63 to take notes while 
you read.

Essential Question

What helps an animal survive?

The hare’s thick fur makes its large feet look like 
snowshoes as it moves quickly across the snow.

How Animals Survive
Expository Text

Many animals have adaptations that 
protect them from predators and help 
them search for food. For example, the 
small snowshoe hare is able to change 
the color of its fur. During the summer 
and fall, the hare is reddish brown. Its fur 
matches the color of the dust and rocks in 
its surroundings. During the harsh, snowy 
winter, the hare changes its fur to white. 
This camouflage helps the hare to blend 
into the snowy environment. Predators 
have a hard time finding the hare.

The snowshoe hare runs very fast. But 
the porcupine is a slow-moving animal. 
Since the porcupine can’t outrun its 
predators, how does it survive? Very 
sharp quills cover the porcupine’s body. 
These quills are about three inches long. 
A porcupine has about 30,000 quills! They 
are as sharp as needles. At the end of each 
quill is a tip like a fish hook. If a predator 
gets too close to a porcupine, watch 
out! The porcupine releases its quills, 
which can be extremely painful. In fact, 
many dogs have experienced the pain of 
porcupine quills. Ouch!

Porcupines and snowshoe hares 
are small, but giraffes are the tallest 

mammals on Earth. Adaptations help this 
extraordinary animal to survive, too. The 
African giraffe has spotted markings that 
help it to blend into its surroundings. The 
giraffe’s very long neck helps it to eat the 
leaves from the highest branches of its 
favorite trees. 

Special adaptations help these 
incredible animals to survive under 
difficult conditions.
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Name _______________________________________Respond to the Text

What helps an animal survive?

Explain how adaptations help animals to live in their surroundings.

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

____________________________________________________________________

Read the text. Use the graphic organizer 63 to record your ideas and notes. Have a 
collaborative conversation with your partner. Use the sentences below to start the 
conversation. Cite text evidence and record your ideas on the graphic organizer. 
Present your ideas to the class.

1.   Explain how the snowshoe hare can survive in its forest home.

 ________________________________________________________________________

 ________________________________________________________________________

2. Discuss how the porcupine protects itself from its predators.

 ________________________________________________________________________

 ________________________________________________________________________

3.  Explain how adaptations help the giraffe to survive.

 ________________________________________________________________________

 ________________________________________________________________________

 Write Work with a partner. Discuss your notes about “How Animals Survive.” Then 
write your answer to the Essential Question.

The snowshoe hare survives because it can change the color of its fur to blend into 

the environment. Predators have a hard time finding it in the summer or winter.

The porcupine has very sharp quills that cover its body. If a predator gets too close, 

the porcupine releases its quills.  

The spotted markings on the giraffe help it blend into its surroundings. The giraffe’s 

long neck allows it to eat the leaves from the highest branches of trees.

Adaptations protect animals from predators and help them find food. For example, the 

snowshoe hare changes colors to blend in with its surroundings. The giraffe’s spotted 

markings help it blend into its surroundings, too. To protect itself, the porcupine is 

covered with quills that can be very painful to animals that get too close. 
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