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Review online at 

mhecalifornia.com

  Access all of your student and teacher resources

  View eBooks of the print student materials 

  Manage your resources anytime from anywhere

  Plan your classes, teach, and differentiate instruction 
with ready-to-go lesson plans to save time or easily 
customize

  Create your own lesson, tests, and assignments

  Locate resources at point-of-use in the chapter  
and lesson

  Enrich student learning with interactive media, 
videos, worksheets, and projects easily found in the 
Resource library

  Upload your own favorite resources, with Google 
Drive integration available

IMPACT: California Social Studies Online is a 
One-Stop Center for All Your Social Studies 
Instructional Resources.
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Worksheets, Activities, and Projects

  Access Background Knowledge

  Vocabulary Building

  Reading and Study Skills

  Foldables™

  Graphic Organizers

  Primary and Secondary Source Analysis

  Simulations

  Hands-On Chapter Projects

  Digital Projects

  Inquiry Projects

  Graphic Novels

  Chapter Summaries

  Guided Reading Activities

  Visual Literacy Activities

  Biographies

  Geography, Economics, and History Activities

Interactive Resources

  Approaching Level Reader Tool

  Interactive Maps

  Interactive Graphic Organizers

  Interactive Timelines

  Dynamic Infographics/Images

  Games

  Lesson Videos

  Primary Sources

  Current Events Sites

Games

Teach with Impact

IMPACT: California Social Studies Online is packed with activities to meet the needs of your students. 
Resources are designed to ignite students’ curiosity, spark active learning, and demonstrate relevancy to 
today. Print options are available to support offline access.

Interactive Images

Interactive Maps

Lesson Videos
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Effectively Manage Your Classroom

IMPACT: California Social Studies Online offers a variety of digital resources  
to help you effectively manage, teach, and assess.

Managing and Planning:

  Interactive Correlations Review Tool

  Ready-to-Go, Customizable Lesson Plans

  Upload Personal Resources

  Google Drive integration

  Professional Development Video Library

  Point-of-Use Teaching Notes

  Calendar

  Gradebook

  Reports

  Message Center

Teaching and Presenting:

  Resource Library

  Worksheets, Activities, Projects

  Language Learners Teaching Guide PDF

  Assignment Generator

  Presentation Builder and Player

  Interactive Whiteboard Activities

  Lesson Videos

Assessing and Reporting:

  Pre-built chapter tests and lesson quizzes that  
can be easily customized

  Easy-to-use assessment generator to create  
your own tests and quizzes

  A variety of tech-enhanced question types  
modeled after SBAC

  Automatic reporting 

  Test-taking tips

  Printable Chapter Tests and Lesson Quizzes

  Rubrics for project-based activities

Online Lesson

Resource Library

Assessment Generator
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Pinpoint Individual Learning Needs

Language Learners Teaching Guide

Available online as a printable PDF, the guide is aligned 
to the core curriculum and provides differentiation to 
support the needs of English learners.

  Additional language development lessons

  Spanish cognates

  Sentence builders

  Guidance on activating prior knowledge

  Content and academic vocabulary building

Approaching Level Reader Tool

The Approaching Level Reader supports differentiation 
by providing content that is two levels below On-Level. 
You can choose to assign this content to all or select 
students. This tool helps students access complex text 
to better understand and connect to the social studies 
content, while building confidence in their reading skills. 

LearnSmart® with Smartbook® 

A proven, adaptive learning program, LearnSmart 
individualizes instruction to help students study  
more efficiently and retain more knowledge.

  Pinpoints where students are excelling or where 
more support is needed.
  Supports reading comprehension by highlighting the 
most critical content a student needs to learn.
  Provides practice and review to improve long-term 
content retention.
  Includes detailed reports on individual and  
class progress.

LEVELED SUPPORT
 EMERGING  Encourage 
students to participate with 
phrases.

 EXPANDING  Support 
students in producing 
complete sentences.

 BRIDGING  Have 
students participate with 
more complex sentences.

Provide contexts for discussing the words with students.

What are the features of your cell phone? Which school subjects are the most 
practical? How many states does the United States comprise? Can robots perform 
any jobs better than people?

Have students write down their response to one of the questions and share it.

feature noun important, usual, or interesting part of 
something

patriarchal adjective useful

comprise verb consist of specific parts

perform verb do a job or piece of work

Word Part of Speech Definition

Explain the words in context by reading the following phrases from the text.

made offerings in temples

in this patriarchal society

participate in public affairs

do their civic duty

Academic Vocabulary Introduce academic words found in the lesson. Explain 
that these words are important to know across all subject matters.

offering noun something a person gives a god

patriarchal adjective controlled or ruled by men

public affairs noun political events that affect everybody

civic adjective related to the city or people who live there

DefinitionPart of SpeechWord

Introduce the Lesson
Build Background Preview the lesson with students, discussing with them the 
lesson title, passage titles, subtitles, and other text features. Offer vocabulary support 
as needed.

Content Vocabulary Preview with students key content words from the lesson.

SPANISH COGNATES
patriarcal

cívico

práctico

LANGUAGE OBJECTIVES

•	 Explore the meanings of key content and academic words.
•	 Identify steps in a process.
•	 Understand and use comparative adjectives with more, -er, less, and as . . . as.

ESSENTIAL QUESTION

What makes a culture 
unique?

The Roman Way 
of Life

STUDENT EDITION, pages 362–370

CULTIVATE MEANING and SUPPORT LANGUAGELESSON 1

Program: LLTG Component:  Teacher Guide

PDF Pass
Vendor: SPi-Global Grade: 6-8

116 Chapter 10

115_126_LL_T_TG_G6_C10_675593.indd   116 5/5/17   6:02 PM

Language Learners Teaching Guide

LearnSmart

Approaching Level Reader Tool
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DIGITAL RESOURCES SAMPLER
GRADE 11
Chapter 4:  Becoming A World Power

In this sampler, you will find examples of resources, projects, and worksheets 
available online for the selected chapter.  Be sure to go online to review all the 
resources available.

TABLE OF CONTENTS
Chapter Level Resources ................................................................6

Lesson Level Resources ................................................................22

Chapter Tests and Lesson Quizzes ................................................ 41

Spanish Resources ........................................................................54
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DIGITAL RESOURCES SAMPLER
GRADE 11

CHAPTER LEVEL RESOURCES
• Background Knowledge Activity

• Hands-On Chapter Project

• EdTech Teacher Technology Extension

• Simulation

• Vocabulary Activity

• Chapter Summary

• Foldables Activity
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NAME   DATE   CLASS   

Background Knowledge
Becoming a World Power, 1872–1917

SA/A/D/SD Continuum Before reading about the United States becoming a world power, think about 
your reactions to each of the following statements. The statements are intended to cause a reaction 
because some people may have strong feelings about them. Think about what you already know about 
the rise of the United States as a world power. Select “SA” (Strongly Agree), “A” (Agree), “D” (Disagree), 
or “SD” (Strongly Disagree) for each statement. There are no right or wrong answers.

1.  The United States must establish military bases overseas to protect its national 
interests.

SA---------------------------A---------------------------D--------------------------SD

2.  The increased influence of the United States in the Pacific and Latin America was 
good for those regions.

SA---------------------------A---------------------------D--------------------------SD

3.  The United States should not have become involved in the Spanish- American War.

SA---------------------------A---------------------------D--------------------------SD

4.  Under no circumstances should one nation rule another without the consent of its 
people.

SA---------------------------A----------------------------D--------------------------SD

5.  All nations should be free to trade openly with all other nations.
SA---------------------------A----------------------------D--------------------------SD

6. The United States should intervene in other nation’s affairs when necessary to 
maintain economic and political stability in the Western Hemisphere.

SA---------------------------A----------------------------D--------------------------SD

7.  The United States should not try to promote stable, democratic foreign 
governments with force.

SA---------------------------A----------------------------D--------------------------SD
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NAME   DATE   CLASS   

Background Knowledge Cont.

Becoming a World Power, 1872–1917

Activating Background Knowledge
Write several sentences about what you know about how the United States became a world power, 
including the reasons the United States became more involved in world affairs and the effects of its 
involvement.
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NAME DATE CLASS

Hands–on History Chapter Project
Becoming a World Power, 1872–1917

1

Preparing a Multimedia Presentation

Step 1: Research American Areas of Interest
Essential Question
Ask: How are empires built?
Directions: Divide the class into small groups, assigning each group one of the following 
categories: Cuba, China, Japan, the Philippines, Puerto Rico, and Guam. Have students 
use Internet and library resources, as well as their textbooks, to locate and analyze 
information about the reasons for and the effects of imperialism in their assigned country. 
Encourage students to use both primary and secondary resources in their research.
Putting It Together Give students a tutorial on the software they will be using to develop 
their presentations. Encourage students to ask questions about aspects of the program they 
find confusing. If necessary, pair students who have experience using the program with 
those who do not.

Step 2: Organizing Information on the Presentation
Groups begin to create and organize their presentations.
Directions: Have students meet in their groups with the notes they have taken on their 
assigned country. Have groups discuss how they want to organize the information they’ve 
gathered. Suggest the options of chronology, cause-and-effect, or organization by 
subcategory. Once groups have determined the format, have them begin assembling the 
information they want to include in their presentations. Encourage students to use primary 
source quotes, informational text, diagrams, photographs, or even drawings they’ve 
created. Students may also use propaganda from the period.
Putting It Together Have students review their presentation once they have entered their 
information to verify the accuracy of the information and to make sure nothing has been 
omitted.
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NAME DATE CLASS

Hands–on History Chapter Project Cont.
Becoming a World Power, 1872–1917

2

Step 3: Editing the Presentation
Groups will edit their presentations for accuracy, content, and mechanics.
Directions: Have groups run through their presentations to make sure that links to other 
pages are working properly and that all information is displayed correctly. Students should 
also edit their presentations for grammar, punctuation, and sentence structure. Encourage 
students to pair up with another group and review each other’s presentations. Tell students 
that presentations should be coherent and easily understood.
Putting It Together Once students have reviewed their presentations, they should make 
any necessary changes, additions, or corrections.

Step 4: Sharing the Presentation
Groups will share their presentations with the class.

Guiding Question
Ask: Was imperialism beneficial or harmful for these nations?
Directions: Tell students to develop a narrative to go along with their presentations. The 
narrative should complement their presentations and explain the causes and effects of 
imperialism in their assigned nation. Once all groups have presented, encourage students 
to individually take a closer look at any of the presentations that intrigued them. Next have 
students critique the presentations on quality of information, ease of use, and creativity. 
Encourage students to share aspects of their own presentations they found interesting or 
challenging.
Putting It Together Have students discuss each of the six countries presented: Cuba, 
China, Japan, the Philippines, Puerto Rico, and Guam. Ask students to draw a conclusion 
about the effects of imperialism on other nations.

Assessing Tell students that their presentation will be assessed based on these factors:

S: Student participates fully and actively in each group of which he or she is a member. 
Student contributes to all discussions and decision-making in both the smaller group and in 
the group as a whole. In all activities and research, student exhibits an excellent 
understanding of how to research and develop the multimedia presentation, of the steps 
needed in acquiring information and in how to build and present the presentation. Students 
demonstrate an understanding of how to best display the information and the content of the 
information does not show grammar flaws or sloppy, incomplete work.

T: Student participates in both the smaller group and the larger class. The student 
participates in the research and development of the presentation. Students show some 
understanding of the creation and the content in the presentation.
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NAME DATE CLASS

Hands–on History Chapter Project Cont.
Becoming a World Power, 1872–1917

3

U: Student participates very little in the group and does little research. The student also has 
limited input into the research and development of the multiimedia presentation that is 
created.

V: Student rarely participates in any groups, does incomplete and unsatisfactory research 
and development work, and offers little in the way of input to the rest of the group’s needs. 
Student contributes little or nothing to the research and development of the presentation.

W: The student’s work is unacceptable, with little or no participation in any aspect of the 
activity.

X: The student’s work is poor, with no contributions to the group effort.
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1 

Technology Extension: Online Multimedia Presentation on Imperialism

Crafting excellent multimedia presentations is an important academic and work skill for the 21st

century learner. Multimedia presentations force students to think critically about the message 
they are presenting and enable idea linking, content revision and dynamic choices for 
representing their understanding. In this EdTechTeacher Technology Extension, your students 
will prepare an online multimedia presentation after having analyzed research about their 
chosen country. Students will collaborate to creatively design slide shows that capture the 
reasons for and the effects of imperialism in their countries by using text, images, audio, video 
and drawings. Once completed you can share your class presentations via e-mail, blog, Web 
site, wiki or through slide-sharing sites.

Creating an Online Multimedia Presentation

There are many platforms for collaboratively creating online multimedia presentations. To learn
more about creating and setting up this type of project, visit the Multimedia Presentations 
page at EdTechTeacher’s Teaching History with Technology site: http://thwt.org/
presentations.html. On this page you’ll find an overview of multimedia presentation tools, 
examples of presentations and other collaborative project ideas. As these tools are free, it is
recommended that you familiarize yourself with the functionality prior to implementing it in
class. You should also expect that students will learn features and techniques beyond what 
you show them.

A simple way to get started with this project is for you to set up a blank presentation for each
group and then invite the participants. It is recommended that you maintain editor access to
each project so you can monitor activity throughout the process and make changes if
necessary. Provide students viewer access to the other presentations in order to help idea
sharing and knowledge building within the class. 

Through open dialogue, early and often, students should plan how they will incorporate their
research into their presentations. Multimedia presentation programs support multiple media
formats so students can choose to include video and audio clips, images, text and drawings in
varying amounts as long as they accomplish the goals set out for them. Because the 
presentations are accessible from inside and outside of school, students can revise content at
any time and work together to complete a product of the highest level.

Once they have completed their presentations you could import them into one class product or 
share them individually.

Create a Multimedia Presentation on Imperialism 
Divide the class into small groups, assigning each group one of the following categories: Cuba, 
China, Japan, the Philippines, Puerto Rico, and Guam. Have your groups of students work 
collaboratively to create multimedia presentations about the reasons for and the effects of 
imperialism in their assigned country. Encourage students to use both primary and secondary 
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resources in their research. Tell students to focus on the following causes and effects of 
imperialism: economics, naval power, national pride, Manifest Destiny, loss of autonomy, 
increased development, and war and other conflicts.

Provide students an overview of the chosen online multimedia presentation tool by reviewing a 
sample presentation. Have students take notes in their presentations to familiarize themselves
with the multimedia tool and create a lasting record of the discussion. When using an online 
collaborative presentation tool, groups of students can create blank pages within their 
presentations to serve as a shared storehouse for their text, images and video research. Task 
students with inputting different multimedia and recommend they share best practices between 
groups throughout the project.

Using the sample presentation, outline features of a successful slide and discuss pros and cons 
of your slides.

Because the online presentation tools allow for asynchronous work and 24/7 access, students 
can complete some of this work outside of school depending on their Internet access at home or 
afterschool.

Tell students to develop a narrative to go along with their presentations. The narrative should 
complement their presentations and explain the causes and effects of imperialism in their 
assigned nation. Depending on the tool you choose, this narrative could be prerecorded 
allowing the presentation to stand-alone.

Students should complete the design and themes of the presentations as a group during class 
time, so you are able to support their progress and offer advice. Have groups practice delivering 
their presentations to make sure that links to other pages are working properly and that all 
information is displayed correctly. Students should also edit their presentations for grammar, 
punctuation, and sentence structure. Encourage students to pair up with another group and 
review each other’s presentations. Tell students that presentations should be coherent and 
easily understood.

Once all groups have presented, encourage students to individually take a closer look at the 
presentations that intrigued them. Next have students critique the presentations on quality of
information, ease of use, and creativity. Depending on whether you share the presentations via 
e-mail, blog, Web site, wiki or through slide-sharing sites, you can add comments at the
published location.

Have students synthesize their learning by drawing conclusions about the effects of imperialism 
on other nations in a whole class discussion.

Assessment and Rubrics

To create a rubric to assess the multimedia presentation, visit the Rubric page at
EdTechTeacher's Teaching History with Technology site: http://thwt.org/
rubrics.html

Additional Online Resources
Further Resources: For more Web sites, lesson plans, and activities related to
Imperialism, visit the Best of History Sites Page: http://besthistorysites.net/american-
history/early-imperialism/

Impact_DRS_Gr11.indd   13 6/30/2017   8:33:51 AM



14
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Citation Tools: To help students with their citation, you might encourage them to use one of
several online citation generations. For more on these free, online tools, visit the Citation
page at Teaching History with Technology: http://thwt.org/citation.html

Creative Commons: Creative Commons is a nonprofit organization that develops, supports,
and stewards legal and technical infrastructure that maximizes digital creativity, sharing, and
innovation. Aid students in navigating Internet searches for multimedia resources at
Teaching History with Technology: http://thwt.org/creativecommons.html
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NAME DATE CLASS

Simulation
Becoming a World Power, 1872–1917

1

Who Sank the Maine?
Simulation – Teacher Instruction 
Overview 

During Cuba’s revolt against Spain, most Americans felt sympathetic to the Cuban 
revolutionaries. Many pushed for the United States to enter the war and fight against Spain, but 
President McKinley held back. Pressure was particularly intense from newspapers owned by 
William Randolph Hearst and Joseph Pulitzer. At last, McKinley sent the American battleship 
Maine to protect American interests in Cuba. The ship dropped anchor in the Havana harbor. 
On the night of February 15, 1898, the USS Maine exploded and 266 Americans lost their lives. 
Many others were wounded, and there was an outcry from the press and the public. The United 
States sent a court of inquiry to Havana on February 21. Despite the lack of evidence 
concerning the source of the explosion, American newspapers and many public officials saw 
this as the excuse they had been looking for to enter the war and claimed that Spain was 
responsible. Pressured on all sides, President McKinley sent Spain an ultimatum that led to war. 
The battle cry of U.S. troops was “Remember the Maine!” In this simulation your students will 
look at primary source material from the investigations that were made into the disaster and try 
to decide this question: Who—or what—really sank the Maine?

Objectives 
Students will be able to: 
• examine primary source material about the sinking of the Maine.
• evaluate investigations into the Maine disaster in the light of their knowledge of the 

political and economic circumstance of the Spanish-American War. 

Essential Questions How are empires built? 
Time Required 15–20 minutes in class for simulation 
Simulation Scenario The goal of the simulation will be to analyze and evaluate certain primary 
source material concerning the sinking of the battleship Maine. Students will work in pairs to
analyze and evaluate the sources, looking for the truth about the Maine.

Materials and Props 
• The digital Student Edition or the printed Student Edition, Lesson 2: The Spanish-

American War.

Pre-Reading 
No pre-reading is necessary for this simulation. If you feel pre-reading would benefit some or all 
of your students, assign Lesson 2: The Spanish American War.

Steps of the Simulation 
1. Assigning Groups: Divide the class into pairs. Give each pair of students the handout 

that contains primary source material about the sinking of the Maine. The partners will work 
together, reading and discussing the primary source materials. 

2. Providing Context: Remind students of the points they need to keep in mind when 
evaluating a primary source. 

• Who wrote or spoke the material? 
• Under what circumstances did he or she do so?
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NAME DATE CLASS

Simulation Cont.

Becoming a World Power, 1872–1917

2

• What qualifications did that person have for making a judgment? 
• What information did the person have about the situation? 
• What bias might that person have about the situation? 
• What stake might that person have in the outcome of the investigation? 
• What bias might you be bringing to your reading of the source? 
• What previous knowledge can you bring to your reading? 
3. First Source The first primary source is the telegram sent from the commander of the 

Maine to the secretary of the navy, February 15, 1898, immediately after the explosion that sank 
the ship. It was widely published and served to keep government and public reactions relatively 
calm until an investigation could be made. Students should consider what Captain Charles B. 
Sigsbee was thinking when he wrote the telegram and what he hoped to accomplish by the 
information he included and the tone in which he wrote. 

4. Second Source Within the next few days after the explosion on the Maine, a court of 
inquiry was set up to determine whether the explosion had come from inside or outside the ship. 
If it came from inside, was it sabotage or an accident? If it came from outside, who or what 
caused it? Before the court met, the Washington Evening Star published a February 18 
interview with the U.S. Navy’s leading ordnance expert, Philip R. Alger. That interview is the 
second primary source that students will be reading and evaluating. 

5. Third Source As the court of inquiry concluded its investigation, it considered reports of 
divers who examined the Maine and their evidence, which suggested there had been two 
explosions. On March 11, 1898, Lieutenant Commander Adolph Marix, judge advocate of the 
court of inquiry, questioned Commander George A. Converse, who was brought in as a 
technical expert to testify about how he would interpret the evidence in the case. A portion of his 
testimony is the third primary source. 

6. Fourth and Fifth Sources In 1911 the U.S. Navy raised the Maine from Havana’s 
harbor. The Navy’s board of inspection reexamined the ship, and its findings were similar to 
those of 1898. For more than 75 years, that conclusion was accepted. Then, in 1976, Admiral H. 
G. Rickover and other naval historians gathered a team of experts to examine the official court 
records of 1898 and 1911 to determine whether, from a distance in time, the evidence would 
yield the same interpretation. The final primary sources will be the conclusion of the 1911 board 
and the conclusion of the H. G. Rickover team. 

7. Monitoring As necessary, walk around the room, observing partners as they look over 
the primary sources and make their evaluations. 

8. Wrap-Up After the simulation, debrief the activity and have students reflect on what they 
learned. Use some of the following questions to guide the discussion: 

• Who or what do you think sank the Maine?
• Why do you think the first court of inquiry decided as it did? Do you think political 

pressures were involved in their decision? 
• Why do you think Admiral Rickover decided to launch a new investigation almost 100 

years after the sinking of the battleship? 
• Do you think Rickover’s conclusion was based primarily on new evidence or on a new 

perspective. Explain your reasons. 
• What are some of the risks of making military decisions too quickly?
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Simulation Cont.

Becoming a World Power, 1872–1917

3

For homework, have students write a brief paragraph on their experience in the simulation. 
Instruct students to explain what entered into their analysis and interpretation of the primary 
sources beyond the actual words of the source. 
Optional Writing Activity 

Have students read the primary source material and then choose one to analyze and evaluate. 
Instruct them to consider the questions under Providing Context and discuss in a paper how 
those considerations affected their analysis. 
Differentiated Instruction 
1. ELL – Give ELL students the vocabulary to be successful in the simulation. To do this, write 
the following terms on the board before you conduct the activity. Say the words aloud and 
discuss their definitions: 

primary source
court of inquiry
bias 

Additionally, ELL students may benefit from seeing you model an analysis and evaluation of 
one of the primary sources. 
2. BL – Instead of dividing the class into pairs for this simulation, divide it into small groups and 
assign each group one of the primary sources. Write the questions from Providing Context on 
the chalkboard and ask that each group try to answer each one of the questions for their 
particular primary source. Each group should choose one student to be its representative and 
present the analysis made by the group. 
3. AL – In addition to the personal reflection paragraph assigned to all students, instruct AL 
students to apply what they have learned in this simulation about primary sources to an 
additional primary source, as follows: 
Editorial in William Randolph Hearst’s New York Journal, from February 17, 1898: 

SPAIN’S VICTORY OF PEACE 
To five hundred thousand Cubans starved or otherwise murdered have been added an 

American battleship and three hundred American sailors lost as the direct result of the dilatory 
policy of our government toward Spain. If we had stopped the war in Cuba when duty and policy 
alike urged us to do the Maine would have been afloat today, and three hundred homes, now 
desolate, would have been unscathed. 

It was an accident, they say. Perhaps it was, but accident or not, it would never have 
happened if there had been peace in Cuba, as there would have been if we had done our duty. 
And it was an accident of a remarkably convenient kind for Spain. Two days ago we had five 
battleships in the Atlantic. Today we have four. A few more such accidents will leave us at the 
mercy of a Spanish fleet. . . . 

As to the immediate cause of the disaster that has bereaved so many American households 
and robbed the American navy of one of the most valued elements of its fighting strength, we 
heed Captain Sigsbee’s appeal to sound judgment. The Government has set an investigation on 
foot, and the Journal has independently undertaken another. . . . Spain’s innocence must be 
clearly proven. All the circumstances of the case fix the burden of proof upon her. The Maine
was lying in one of her harbors, under the guns of her fortresses, with the warships at hand. The 
removal of the Maine meant a tremendous reduction in the odds against her in the event of the 
conflict that all Spanish Havana desired.
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Simulation Cont.

Becoming a World Power, 1872–1917

4

The chances against such a removal by accident were millions to one, and yet the removal 
occurred. In such circumstances polite expressions of regret count for nothing. The 
investigations must clearly disclose Spain’s innocence or her guilt will be assumed.

Rubric

S The student’s participation in the simulation was exceptional. The student facilitated the 
functioning of his or her partnership and contributed significantly to the wrap-up discussion. The 
student’s reflection paragraph was exceptional in content as well as writing structure, grammar, 
spelling, and punctuation. 
T The student’s participation in the simulation was very good. The student fulfilled his or her role 
in the simulation and contributed to the wrap-up discussion. The student’s reflection paragraph 
was good, but may have contained errors in grammar, spelling, and punctuation. 
U The student participated in the simulation and wrap-up discussion. The reflection paragraph 
was attempted but the quality was below average or poor. 
V The student participated minimally in the simulation and wrap-up discussion, and did not write 
the reflection paragraph. 
W The student participated minimally in the simulation, and did not participate in the wrap-up 
discussion, and did not write the reflection paragraph. 
X The student failed to participate in the simulation or wrap-up discussion and did not write the 
reflection paragraph.
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Vocabulary Activity
Becoming a World Power, 1872–1917

Content Vocabulary
Directions: Answer each of the following questions about the chapter with a complete sentence. 
Include the listed vocabulary words in your answer.

1. How did imperialism benefit strong nations? (imperialism, protectorate)

2. What role did yellow journalism play in Cuba’s fight for independence?
(yellow journalism) 

3. Explain the connection between jingoism and McKinley’s foreign policy.
(jingoism) 

4. Directions: Use this graphic organizer to evaluate three economic policies.

Economic policy Pro Con
Sphere of influence

Open Door policy

Dollar Diplomacy

Academic Vocabulary
Directions: Use your textbook to find these academic vocabulary words for the chapter. 
Write the sentence in which each word is found (context). Then, write  a definition of each 
term in your own words.

intervene Context 

Definition 

access Context

Definition _
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Imperialism: Becoming a World Power
TOPIC SUMMARY

It was the Industrial Revolution that made nations into imperialist powers. A nation with a 
strong industrial economy needed world markets. Controlling regions overseas helped guarantee 
those markets. Nations in Western Europe blazed the imperialist trail, but the United States 
followed the European path after its industrial power was established. The annexation of the 
Philippines after the Spanish-American War sent a strong signal to other nations that the United 
States was ready to compete on the world scene.

Summarizing the Forces of 
Imperialism

Folded Table
Imperialism is a complex phenomenon. It 

developed from a number of motives. It 
involved government as well as business and 
other groups in society. It also concerned 
different parts of the world, and European 
competitors. Have students create a Folded 
Table to summarize some of this information, 
aligning areas acquired with the reasons for 
and results of that American acquisition.
Materials Needed: one sheet of 8.5" by 11" 
paper.

Taking Notes

Concept-Map Book
By creating this Foldable, students can 

understand the relationship between economic 
and military power, as well as how both reflect 
imperialism. Have students review the 
material, reflecting on how and whether 
growth in the economy and the military are 
related. They should be careful especially to 
note the years in which both developments 
occurred. Events or developments will be 
listed under the military power tab and the 
economic power tab.
Materials Needed: one sheet of 8.5" by 11" 
paper.

Identifying Provisions of the Platt Amendment

Four-Tab Book
While the United States did not annex Cuba outright, 

it nevertheless established strong control over that 
Caribbean nation. The means of control are well laid out 
in the Platt Amendment. This is an important piece of 
legislation for students to understand because it 

highlights how American imperialism sometimes operated in Latin America.
Materials Needed: one 8.5" by 11" sheet of paper, scissors.
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NAME DATE CLASS

Chapter Summary
Becoming a World Power, 1872–1917

ESSENTIAL QUESTION
How are empires built?

This chapter explains why the United States desired new markets and 
describes how the United States spread its power and influence around 
the world by annexing other countries, influencing their politics, 
engaging in war, and becoming a world power.

The Imperialist Vision
• The United States needed new markets for 

its products and manufactured goods.
• America believed it was its destiny to 

spread its power and civilization around the 
world.

• As a world power, the United States 
believed it was necessary to control trade 
and have a powerful navy.

• In order to keep its economy strong and 
reduce European influence, America 
decided it needed new overseas markets.

• In July 1853 Commodore Perry traveled to 
Japan to negotiate a trade treaty.

• The United States annexed Hawaii.

The Spanish-American War
• Yellow journalism sensationalizing Spanish 

atrocities caused most Americans to 
support Cuban rebels.

• In support of the rebels in Cuba and after 
the sinking of the USS Maine, America 
declared war on Spain.

• Cuba became independent, although the 
United States controlled its foreign relations 
and had great influence over internal 
affairs.

• As a result of the Spanish-American War, 
the United States acquired Puerto Rico, 
Guam, and the Philippines.

• Americans debated the morality and 
wisdom of becoming an imperial nation.

• A three-year war was fought to secure and 
control the Philippines.

New American Diplomacy
• The United States established the Open 

Door policy in China that allowed trade with 
all nations.

• President Roosevelt negotiated a peace 
agreement between Russia and Japan.

• The Panama Canal, connecting the Atlantic 
and Pacific Oceans, was completed.

• To help stabilize Latin America, the 
Roosevelt Corollary was established.

• Taft’s Dollar Diplomacy helped increase 
trade and profit in Latin America.

• The United States provided stability to 
several Caribbean nations.

• The United States intervened in the lengthy 
Mexican Revolution.

• The foreign policies under Presidents 
Wilson, Roosevelt, and Taft spread U.S. 
influence to other nations throughout the 
world.
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DIGITAL RESOURCES SAMPLER
GRADE 11

LESSON LEVEL RESOURCES
• Guided Reading

• Economics of History Activity

• Primary Sources Activity

• Video Worksheet

• Biography Activity

• Geography and History Activity
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NAME DATE CLASS

Guided Reading Activity
Becoming a World Power, 1872–1917

Lesson 1 The Imperialist Vision

Review Questions: Outlining
DIRECTIONS: Read the lesson and complete the outline below. Refer to your textbook to fill in the 
blanks.

I. Building Support for Imperialism
A. Until the late 1800s the United States had expanded by settling territory in

.
B. Americans decided that to keep the economy strong, the nation needed new

.

C. Historian John Fiske argued that English-speaking nations had
character, ideas and systems of to justify overseas
expansion.

D. Americans needed a to protect its merchant ships, and 
defend its rights to trade. Without this, many people felt the United States would be shut
out of .

II. American Expansion in the Pacific
A. To expand their nation, Americans looked westward toward the

and the nation of .
B. In 1853 entered Edo Bay and negotiated the Treaty of

Kanagawa.
C. This treaty granted the United States at two Japanese ports.

D. In a treaty with Hawaii, the United States received the rights to a
at .

E. tried to restore the Hawaiian monarchy's authority. A group of 

wealthy American sugar planters and Sandford Dole overthrew the monarchy.

Summary and Reflection
DIRECTIONS: Summarize the main ideas of this lesson by answering the question below.

Why did many Americans support imperialism?
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Economics of History Activity 
Becoming a World Power, 1872–1917 

 
 
Overseas Markets 
and Pan-Americanism 

 
Beginning in the 1880s, many Americans began to feel 
that the United States should become a world power. 
Economic and military competition from other nations, 
along with a growing sense of cultural superiority, drove 
the United States outward for the first time. This outward 
drive was partly military but largely commercial. 

With a rapidly growing economy, the United States was 
seeking overseas markets for its goods. Latin America, in 
the "backyard" of the United States, was a tempting target 
for American commercial expansion. At the time, the 
United States bought raw materials from the region, but 
Latin America bought most of its manufactured goods 
from Europe. American business leaders and government 
officials wanted to increase the sale of American-made 
goods in Latin America. In 1889, the United States invited 
Latin American nations to attend the Pan-American 
Conference in Washington, D.C. Every Latin American 
nation except the Dominican Republic sent 
representatives. 

One of the main goals of the United States for the 
conference was to create a customs union between Latin America and the United States. The Latin 
American delegates, however, were worried about U.S. imperialism. Although they were pleased with the 
warm reception they received in Washington, D.C., they were wary of agreeing too readily to the economic 
plans the United States had for the region. A customs union was not created, but the Latin American 
delegates did agree to create the Commercial Bureau of the American Republics, an organization 
dedicated to promoting economic cooperation among the nations of the Western Hemisphere. This was far 
short of the tariff reductions and equal trade rules the United States had hoped for, but U.S. trade and 
investment in the region still grew steadily over the ensuing decades. 

 
Applying Economics to History 

 
1. Based on information in the graph above, why do you think the United States wanted to improve 

trade relations with Latin America? 

2. How would the formation of a Pan-American customs union have served the U.S. goal of 
overseas commercial expansion? 

3. Why do you think the Latin American nations did not want to participate in a customs union with 
the United States? 

customs union a trade agreement 
in which all of the member nations 
reduce their tariffs against each 
other and treat each other equally 
in trade 

market meeting place where 
buyers and sellers of economic 
products can come together 

Economics Terms to Know 

1500 
 
 
1200 Exports 

Imports 

900 
 

600 
 

300 
 

0 
1865 1870 1875 1880 1885 1890 1895 1900 

YEARS 
 

*Source: Historical Statistics of the United States. 

TR
AD

E 
(m

illi
on

s o
f d

oll
ar

s)*
 

Impact_DRS_Gr11.indd   24 6/30/2017   8:33:57 AM



25

NAME DATE CLASS

Analyzing Primary Sources Activity
Becoming a World Power, 1872–1917
The Annexation of Hawaii

Background
In 1872 a serious recession brought an economic crisis to Hawaii. To ease the crisis, 
and to prevent Hawaii from seeking help from Britain and France, Congress signed a 
treaty that removed all tariffs on Hawaiian sugar. In 1890 Congress passed a law 
granting subsidies to sugar producers in the United States. With Hawaiian sugar now 
more expensive than United States sugar, the American sugar growers in Hawaii 
decided that the only course of action was to have Hawaii become part of the United 
States.

In 1891, concerned about Queen Liliuokalani’s desire for a new constitution that would 
reassert her role as ruler of the islands, plantation owners, aided by United States 
marines, overthrew the queen and established a provisional government that 
immediately asked the United States to annex Hawaii. On February 15, 1893, 
President Benjamin Harrison presented a treaty of annexation to Congress. The treaty 
was approved five years later.

Directions: Read the following excerpt from President Harrison’s message to Congress. 
Then answer the questions that follow.

"I do not deem it necessary to discuss at any length the conditions which have resulted in 
this decisive action. It has been the policy of the administration not only to respect but to 
encourage the continuance of an independent government in the Hawaiian Islands so long 
as it afforded suitable guarantees for the protection of life and property and maintained a 
stability and strength that gave adequate security against the domination of any other 
power. . . .
The overthrow of the monarchy was not in any way promoted by this government, but had 
its origin in what seems to have been a reactionary and revolutionary policy on the part of 
Queen Liliuokalani, which put in serious peril not only the large and preponderating 
interests of the United States . . . but all foreign interests. . . . It is quite evident that the 
monarchy had become effete and the queen’s government is weak and inadequate as to 
be the prey of designing and unscrupulous persons. The restoration of Queen Liliuokalani . 
. . is undesirable . . . and unless actively supported by the United States would be 
accompanied by serious disaster and the disorganization of all business interests. The
influence and interest of the United States in the islands must be increased and not 
diminished.
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Analyzing Primary Sources Activity Cont.

Becoming a World Power, 1872–1917

Only two courses are now open—one the establishment of a protectorate by the United 
States, and the other annexation, full and complete. I think the latter course, which has 
been adopted in the treaty, will be highly promotive of the best interest of the Hawaiian 
people and is the only one that will adequately secure the interests of the United States. 
These interests are not wholly selfish. It is essential that none of the other great powers 
shall secure these islands. Such a possession would not consist with our safety and with 
the peace of the world. This view of the situation is so apparent and  conclusive that no 
protest has been heard from any government against proceedings looking to annexation."

—from "A Written Message to Congress Accompanying the Submission of a 
Treaty of Annexation of Hawaii," President Benjamin Harrison, 1893

Critical Thinking

1. Harrison wrote, “The overthrow of the monarchy was not in any way promoted 
by this government.” What is technically true about this statement? Why is it 
nonetheless deceptive?

2. The president says that only two courses of action are open— establishing a 
protectorate or annexation. Do you agree that those are the only two options?

3. Harrison says that no foreign government has protested the United States's 
plan to annex Hawaii because “[our] view of the situation is so apparent and 
conclusive.” Might there have been another reason?
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Video Worksheet
Becoming a World Power, 1872–1917

Lesson 1 The Imperialist Vision

U.S. Imperialism
Directions:  Review the questions below and think about these questions as you watch the video. Take 
notes that answer these questions as the video plays.

1. Prior to the annexation of Hawaii, what were Americans’ chief concerns?

2. What factors led to a shifting of opinion toward Imperialism?

3. What role did Social Darwinism play in the appeal of Imperialism?
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Guided Reading Activity
Becoming a World Power, 1872–1917

Lesson 2 The Spanish-American War 

Review Questions: Recording Who, What, When, Where, Why, and How Statements 
DIRECTIONS: Read each main idea and answer the questions below. Refer to your textbook to write the 
answers.

A. Main Idea: The United States and Cuba were closely tied economically, and many Americans 
supported Cuba’s fight for independence.

1. Who was José Martí?

2. What was the role of yellow journalism is building American support for Cuba?

3. How did the explosion of the battleship USS Maine hasten the United States going to war?

B. Main Idea: One part of America’s navy blockaded Cuba, while another squadron took control of 
Manila, the Philippine capital.

1. What was the Battle of Manila Bay?

2. Who were the Rough Riders?

3. How did the Spanish-American War end?
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Guided Reading Activity Cont.

Becoming a World Power, 1872–1917

C. Main Idea: After the war, the United States had to decide what to do with its new territories.

1. What were the conditions of the Treaty of Paris of 1898?

2. Why did the United States insist that the Platt Amendment be added to Cuba’s 
constitution?

3. When did Puerto Ricans gain U.S. citizenship?

4. When did the Philippines gain independence?

Summary and Reflection
DIRECTIONS: Summarize the main ideas of this lesson by answering the question below.

How did the Spanish-American War lead to the United States having more colonies overseas?
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Biography
Becoming a World Power, 1872-1917

The Spanish-American War

Emilio Aguinaldo, 1869–1964
Born in 1869 of mixed Tagalog and Chinese parentage, Emilio 
Aguinaldo became a young leader of the local branch of the 
Philippine revolutionary group, the Katipunan. This group had 
fought for years against Spanish occupation of the Philippines. 
When the Spanish-American War began in 1898, Aguinaldo 
agreed to help the Americans.

Aguinaldo believed that once the Americans won, the
Philippines would become a republic and he would be its first 
president. Spain ceded the Philippines to the U.S. at the end 
of the war. Instead of an independent Philippines, his country 
was now controlled by the United States. In 1899, 
Aguinaldo’s revolutionary army began a period of guerilla 
warfare against his former allies. After three years of bloody 
fighting, Aguinaldo was captured. In 1901 he took an oath of 
allegiance to the United States.

The Philippines became a republic in 1935, but the outbreak of World War II led to the 
Japanese invasion of the Philippines in 1941. The Japanese forced Aguinaldo to make anti-
American speeches and radio addresses, which led to Aguinaldo’s brief imprisonment as a 
collaborator when the Americans re-captured the Philippines.

Finally appointed to the Philippine Council of State in 1950, Aguinaldo spent the rest of his life 
working for Philippine democracy and nationalism until passing in 1964.

1. Why did Aguinaldo agree to help the Americans during the Spanish-American 
War?

2. Why did Aguinaldo turn against the Americans after the end of the Spanish-American 
War?
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Geography and History Activity
Becoming a World Power, 1872–1917

 

Tropical Disease and the Spanish-American War

Tropical Disease
Tropical diseases were problematic for Europeans from the beginning of contact with the peoples of the 
Western Hemisphere. Typhoid, dysentery, and yellow fever all afflicted and killed European colonizers, 
particularly during the hot, rainy summer months in the tropical locations of Central America and the 
Southeastern region of North America. Some people suspected that poor sanitary conditions led to typhoid 
and dysentery outbreaks (they were correct), but the cause of yellow fever was not discovered until the 
twentieth century (it turned out to be mosquitoes carrying a virus). The warm climate of tropical regions 
meant that insects, such as mosquitoes, could thrive all year. In northern, more temperate climates, insect 
populations were naturally controlled by the cold winters. The Spanish-American War played a pivotal role in 
the understanding of and battle against tropical disease.

Yellow Fever Versus the Military
Tropical diseases proved to be the United States’s greatest enemy during the Spanish-American War. The 
Spanish themselves had already been weakened militarily by yellow fever. When the war with the United 
States began, only 55,000 Spanish troops out of an army of 230,000 were healthy enough to fight. U.S. 
officials were well aware of the dangers from tropical diseases, which were most likely to strike during the 
summer rainy season. However, the officials approved a summer strike, and U.S. forces invaded Cuba on 
June 22. In the end, disease took the lives of many more soldiers than combat.

The U.S. military responded forcefully to these deaths. In 1898 the army formed the U.S. Army 
Yellow Fever Board and the U.S. Army Typhoid Board. With the persistence of tropical diseases, the
army established a special board of scientists in 1900. Eventually this board would discover that 
yellow fever was spread by the common mosquito.

Caption: During the Spanish- American 
War, disease killed many more U.S. 
soldiers than did enemy bullets. A 
significant number of these deaths resulted 
from yellow fever outbreaks at U.S. training 
camps in the Southeast.
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Geography and History Activity Cont.

Becoming a World Power, 1872–1917
 

Directions: Answer the questions below in the space provided.

Understanding Concepts
1. Why do you think U.S. authorities paid little attention to the dangers of disease in Cuba?

2. How did the Spanish-American War contribute to the advancement of scientific 
understanding of tropical diseases?

Applying Concepts

3. Consider the environment in which you live. In what ways do climate and animal-borne 
illnesses affect your general health and quality of life?

4. Complete the following chart by citing an example of an insect or arachnid-borne disease, 
the animal responsible for transmission, and the impact the disease has on humans.

Disease Carrier Disease Effects
Yellow Fever Common mosquito Illness, sometimes death, 

decrease in productivity

5. Think about recent U.S. outbreaks of insect-borne diseases. In what ways have Americans 
learned to live with the threat?
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Analyzing Primary Sources Activity
Becoming a World Power, 1872–1917

Philippine Annexation Debate

Background
In the Treaty of Paris of 1898, Spain ceded control of the Philippine Islands to the 
United States. Americans were divided over whether the United States should give the 
Filipinos their independence or become an imperial power by annexing the 
Philippines. Supporters of annexation argued the United States would benefit 
economically and the Filipinos would benefit from exposure to American values and 
principles. Opponents, however, considered it hypocritical for the United States, with 
its own colonial past, to become an imperial nation.

Directions: The following excerpts showcase two different opinions on whether the 
United States should annex the Philippines. Read each excerpt carefully and then 
answer the questions that follow.

“The Opposition tells us that we ought not to govern a people without their consent. I 
answer, The rule of liberty that all just government derives its authority from the consent 
of the governed, applies only to those who are capable of self-government. We govern 
the Indians without their consent, we govern our territories without their consent, we 
govern our children without their consent. . . . Would not the people of the Philippines 
prefer the just, humane, civilizing government of this Republic to the savage, bloody rule 
of pillage and extortion from which we have rescued them?”

—Albert J. Beveridge, The Meaning of the Times, 1908

Critical Thinking

1. What undermines Beveridge’s argument about the consent of the governed when 
he writes, “We govern the Indians without their consent”?

2. What part of the Beveridge excerpt suggests that he is a nationalist?

Making Comparisons
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Analyzing Primary Sources Activity Cont.

Becoming a World Power, 1872–1917

Only two courses are now open—one the establishment of a protectorate by the United 
States, and the other annexation, full and complete. I think the latter course, which has 
been adopted in the treaty, will be highly promotive of the best interest of the Hawaiian 
people and is the only one that will adequately secure the interests of the United States. 
These interests are not wholly selfish. It is essential that none of the other great powers 
shall secure these islands. Such a possession would not consist with our safety and with 
the peace of the world. This view of the situation is so apparent and  conclusive that no 
protest has been heard from any government against proceedings looking to annexation."

—from "A Written Message to Congress Accompanying the Submission of a 
Treaty of Annexation of Hawaii," President Benjamin Harrison, 1893

Critical Thinking

1. Harrison wrote, “The overthrow of the monarchy was not in any way promoted 
by this government.” What is technically true about this statement? Why is it 
nonetheless deceptive?

2. The president says that only two courses of action are open— establishing a 
protectorate or annexation. Do you agree that those are the only two options?

3. Harrison says that no foreign government has protested the United States's 
plan to annex Hawaii because “[our] view of the situation is so apparent and 
conclusive.” Might there have been another reason?
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Video Worksheet
Becoming a World Power, 1872–1917
Lesson 2 The Spanish-American War

The Spanish-American War
Directions:  Review the questions below and think about these questions as you watch the video. Take notes 
that answer these questions as the video plays.

1. What were the philosophical justifications for the war with Spain?

2. Why did Theodore Roosevelt feel it was important for the United States to become an imperial 
power?

3. What role did the media play in the Spanish-American war?
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Guided Reading Activity
Becoming a World Power, 1872–1917

Lesson 3 New American Diplomacy

Review Questions: Identifying Supporting Details
DIRECTIONS: Read each main idea. Use your textbook to supply the details that support or explain each 
main idea.

A. Main Idea: When the United States became a major power in Asia, its main interest was in commerce.

1. Detail: The policy allowed each foreign nation in China to trade in 
another country’s sphere of influence.

2. Detail: The was an attempt by Chinese groups to destroy the
influence of Westerners in China.

B. Main Idea: President Theodore Roosevelt continued to expand the influence of the United 
States abroad.

1. Detail: President Roosevelt sent battleships known as the 
around the world to showcase American power.

2. Detail: The relationship between the United States and was 
held in check over the years by a series of agreements.

3. Detail: In 1903 the United States signed a treaty with agreeing 
to build a canal connecting the and the 
Oceans.

4. Detail: President ’s policy called 
encouraged American businesses to invest in Latin American development.

C. Main Idea: Woodrow Wilson wanted to change the tone of U.S. foreign policy, but some of his actions 
damaged U.S. relations.

1. Detail: Wilson refused to recognize General when he seized
power in Mexico.

2. Detail: Wilson sent marines to seize the Mexican city of .

3. Detail: Many Latin Americans thought Wilson’s  “ ” style of
diplomacy was no improvement over Roosevelt’s “big stick” diplomacy.

Impact_DRS_Gr11.indd   36 6/30/2017   8:33:57 AM



37

NAME DATE CLASS

Guided Reading Activity Cont.
Becoming a World Power, 1872–1917

Summary and Reflection
DIRECTIONS: Summarize the main ideas of this lesson by answering the question below.

How did four American presidents extend American influence throughout the world between 1897 and 
1917?
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Economics of History Activity
Becoming a World Power, 1872–1917

 

Panama Money
The construction of the Panama Canal was a massive 
undertaking that involved tens of thousands of workers 
laboring for over a decade to build the lakes and locks that 
make up the 51-mile ocean-to-ocean canal. While the 
money earned from work on the canal provided a better 
life for many back home, it also helped spark a wave of 
immigration to the United States.

Economics Terms to Know

fund provide money to pay for

semiskilled workers workers with jobs 
requiring some training

The workers who built the canal came from all over the world, but the majority of the workface were West 
Indians of African descent from British Caribbean colonies. In 1905 the American government set up its 
main labor recruiting station in Bridgetown, Barbados, the capital city of a British Caribbean colony. Out of 
more than 45,000 workers brought to Panama during the following decade to work on the canal, there 
were 20,000 Barbadians of African descent, a far greater number than from any other place.

Some of the money earned by the canal workers was spent in Panama itself, but most of it was sent or 
brought back home, or used to fund immigration to the United States. This money, known as “Panama 
money,” helped raise many poor West Indians into a situation of economic stability.  Many of the 20,000 
Barbadian workers returned home when the canal was completed, but many also took their earnings and 
immigrated to the United States, mainly to New York City, where the first West Indian communities were 
formed.

The existence of West Indian communities first established by those arriving in New York with “Panama 
money” helped drive a wave of immigration to the United States. Between 1901 and 1920, over 200,000 
Barbadians entered the United States. Like most immigrants at the time, the majority were unskilled or 
semiskilled workers searching for economic opportunities.

Applying Economics to History

1. Why do you think the American government recruited so many workers in Barbados?

2. Why do you think thousands of canal workers chose to immigrate to the United States instead of 
returning home once the canal was completed?

3. How do you think “Panama money” contributed to West Indian immigration to the United States?
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Geography and History Activity
Becoming a World Power, 1872–1917

The Panama Canal

Dreaming and Building the Canal
As early as the 1500s, the Spanish began imagining a canal to connect the Atlantic and
Pacific Oceans across the narrow isthmus of Central America. American interest in such a canal 
developed after the Civil War, when American politicians and businessmen wanted to find ways to 
knit together the national economy more tightly. A shortened sea route from the East Coast to the 
West Coast would have helped immensely. The French company that built the Suez Canal began 
work on the Panama Canal in 1880, but this attempt was abandoned in 1893. In 1904 the United 
States bought out the French interests and took up the project, eventually completing it in 1914.

Caption: Panama’s geography made building the canal a challenge.  Although the 
distance across Panama is the shortest in Central America, the center of the country is 
much higher than sea level. To overcome this obstacle, engineers had to design and 
build a series of lakes and concrete locks to raise and lower ships up and over the 
country's high central plateau.

How Does Geography Affect the Canal?
For most of human history, going by sea was potentially the most comfortable and least
perilous way of traveling long distances. Although sea travel involved hazards of weather, waves, 
and navigation, travel by land often involved worse hazards, including geographic obstacles and 
hostile inhabitants. Before railroads, highways, and airplanes, a sea trip from New York to San 
Francisco would have been far less fraught with danger and uncertainty than a horse-drawn wagon 
journey across 3,000 miles of rugged terrain—but only if that sea trip didn't involve going all the way 
around the distant and treacherous Strait of Magellan at the tip of South America. The construction of 

United States History & Geography Continuity & Change
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Geography and History Activity Cont.

Becoming a World Power, 1872–1917
 

Directions: Answer the questions below in the space provided.

Understanding Concepts
1. Why do you think U.S. authorities paid little attention to the dangers of disease in Cuba?

2. How did the Spanish-American War contribute to the advancement of scientific 
understanding of tropical diseases?

Applying Concepts

3. Consider the environment in which you live. In what ways do climate and animal-borne 
illnesses affect your general health and quality of life?

4. Complete the following chart by citing an example of an insect or arachnid-borne disease, 
the animal responsible for transmission, and the impact the disease has on humans.

Disease Carrier Disease Effects
Yellow Fever Common mosquito Illness, sometimes death, 

decrease in productivity

5. Think about recent U.S. outbreaks of insect-borne diseases. In what ways have Americans 
learned to live with the threat?
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NAME DATE CLASS

Video Worksheet
Becoming a World Power, 1872–1917

Lesson 3 New American Diplomacy 

The Building of the Panama Canal
Directions:  Review the questions below and think about these questions as you watch the video. Take 
notes that answer these questions as the video plays.

1. What was the reason for building the Panama Canal?

2. What obstacles did builders face during the construction of the Panama Canal?

3. How did John Frank Stevens ultimately succeed in building the Canal?
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Becoming a World Power

DIRECTIONS: Indicate the answer choice(s) that best completes the statement or answers the question. 

Lesson 1 – The Imperialist Vision

________ 1. In the late 1800s, the United States increased its trade and military presence in 
_______________.

A. the Middle East and Africa C. India
B. Eastern Europe D. East Asia and Latin America

________ 2. Why did many European nations expand overseas in the late 1800s? Select ALL that apply. 

A. They needed to import raw materials.
B. They needed to keep up with United States, which was also expanding overseas.
C. Investment opportunities slowed in Western Europe.
D. High tariffs in industrialized nations reduced trade.

________ 3. What was Anglo-Saxonism tied to? 

A. Manifest Destiny C. the strengthening of weak nations
B. trade between the U.S. and Europe D. the Civil War

________ 4. Which were major imperial powers in 1900? Select ALL that apply. 

A. Mexico C. Belgium
B. United States D. Cuba 

________ 5. _______________was key to the expanding of American influence.

A. Settlement of the West C. Ending imperialism
B. A high tariff on goods D. A large, modern navy 

________ 6. Why did the United States need ports in the Pacific for its ships?  

A. The ships needed places to hide in case of war with Europe.
B. The ships needed to refuel and supply as trade with Asia increased.
C. The United States was worried about Japan’s superior naval power. 
D. Trade with Asia was decreasing, which made the United States look elsewhere.

________ 7. Why was Hawaii important to the United States?

A. Hawaii had a strong navy.
B. Hawaii was a major imperialist power.
C. Sugarcane grew particularly well in Hawaii.
D. Planters in Hawaii had connections to Japan.
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Becoming a World Power

Lesson 2 – The Spanish-American War

________ 8. America’s support of _______________ helped spark the Spanish-American War. 

A. the Philippines C. Cuba
B. slavery  D. Hawaii

________ 9. _______________ was used to help sway support for Cuban rebels. 

A. Anglo-Saxonism C. A new tariff on sugar
B. Yellow journalism D. The U.S. Navy 

________ 10. What happened when the USS Maine was sent to Havana?

A. The battleship exploded in Havana Harbor, leading to a declaration of war against Spain.
B. Fearing war, Spain surrendered Cuba to the United States, and Cuba was given autonomy. 
C. A peace agreement was signed, which temporarily ended the Spanish-American War.
D. Cubans were freed from reconcentration camps. 

________ 11. Where was the Spanish-American war fought? Select ALL that apply.

A. Cuba C. Japan
B. the Philippines D. California  

________ 12. Who were the “Rough Riders”?

A. spanish soldiers who fought on Cuban land against the United States
B. a group of rebels led by a Filipino revolutionary leader
C. a volunteer cavalry unit who fought for the United States against Spain
D. Cuban troops who were Spanish loyalists

________ 13. Which lands were annexed by the United States as a result of the ending of the Spanish-
American War? Select ALL that apply.

A. Puerto Rico  C. Guam
B. Cuba  D. the Philippines 

________ 14. One result of the outcome of the Spanish-American war was that _______________.

A. Spain annexed many U.S. territories
B. the United States became a world power
C. the U.S. sugar industry declined
D. U.S. shipbuilding temporarily ceased
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Becoming a World Power

Lesson 3 – New American Diplomacy

________ 15. What was the purpose of the Open Door policy?

A. It kept Japan from sharing a border with Russia. 
B. It gave Korea independence from China.
C. It allowed all countries to trade with China.
D. It allowed Japan to master Western technology.

________ 16. In the Boxer Rebellion, Boxers and Chinese troops _______________.

A. attacked foreign embassies in China, revolting against foreign control and influence
B. helped break up China into European-controlled colonies
C. fought to protect Westerners and Chinese Christian converts
D. joined a multinational force to protect foreign embassies in China

________ 17. An example of President Roosevelt’s “big stick” policy was _______________. 

A. rejecting the Open Door policy in China
B. focusing on issues only within the U.S. borders
C. ignoring the conflict between Japan and Russia
D. the building of the Panama Canal

________ 18. Keeping European powers from using Latin American debt problems to justify intervening in 
the region was known as _________.  

A. dollar diplomacy C. the sphere of influence 
B. the Roosevelt Corollary D. moral diplomacy

________ 19. What helped cause the Mexican Revolution? Select ALL that apply.

A. Mexican citizens living in poverty
B. the country being a dictatorship for more than 30 years
C. railroads and factories being owned by investors within Mexico
D. Mexico becoming less industrialized

________ 20. What did President Wilson’s Mexican policy ultimately lead to?

A. peace between Mexico and the United States
B. admiration by the British
C. damaged U.S. foreign relations
D. a hands-off policy in the Caribbean
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Becoming a World Power

Becoming a World Power 61

DIRECTIONS: Matching Match each item with the correct statement below.

________ 1. helped build public support for a strong navy

________ 2. the economic and political domination of a 
strong nation over weaker nations

________ 3. a territory whose local rulers are protected 
against rebellions and invasions by an 
imperial power

________ 4. the idea that English-speaking nations were 
superior to other nations

________ 5. took a naval expedition to Japan in order to 
negotiate a trade treaty

DIRECTIONS: Multiple Choice Indicate the answer choice that best completes the statement or answers 
the question.

________ 6. Economic and military competition from _______________ helped to convince many 
Americans that the United States should become a world power.

A. Canada C. China
B. Europe D. Latin America

________ 7. John Fiske, a historian in the late 1800s, argued that English-speaking nations had superior 
character, ideas, and systems of government. His ideas convinced many Americans

A. that the United States needed to build a large, modern navy.
B. to support the annexation of Hawaii.
C. that the United States should be dominant in the Western Hemisphere.
D. to support the expansion of American civilization.

________ 8. The Treaty of Kanagawa gave the United States

A. warships that were formerly owned by Japan.
B. the Samoan Islands.
C. trading rights at two ports in Japan.
D. modern weapons to use against Japan.

________ 9. Wealthy sugar planters in Hawaii overthrew Queen Liliuokalani because

A. they did not want Hawaii to become part of the United States.
B. they wanted the same subsidies as American sugar producers. 
C. they supported President Cleveland.
D. they wanted the Hawaiian king to have complete authority.

A. protectorate

B. Alfred T. Mahan

C. imperialism

D. Matthew C. Perry

E. Anglo-Saxonism 

Lesson Quiz 4-1

Impact_DRS_Gr11.indd   46 6/30/2017   8:33:59 AM



47

C
opyright ©

 M
cG

raw
-H

ill Education. Perm
ission is granted to reproduce for classroom

 use.
NAME _____________________________________________  DATE  __________________  CLASS  ____________

Becoming a World Power

62   Becoming a World Power

DIRECTIONS: Completion Enter the appropriate word(s) to complete the statement.

 1. Reporters who published sensationalized stories about Spanish atrocities were called 
___________________.

 2. As tensions were building against the Spanish in Cuba, President McKinley was faced with strong 
___________________, or aggressive nationalism, within the Republican Party.

 3. On April 19, 1898, Congress declared Cuba ___________________ and demanded that Spain 
withdraw from the island; five days later, Spain declared war on the United States.

 4. The “___________________,” a volunteer cavalry unit made up of cowboys, miners, and law officers, 
played an important role in the battle for Cuba.

 5. Congress passed the Foraker Act in 1900, establishing a civil government for ___________________.

DIRECTIONS: Multiple Choice Indicate the answer choice that best completes the statement or answers 
the question. 

________ 6. In 1898 President William McKinley sent the American battleship USS Maine to Havana to

A. put down the Cuban rebellion.
B. negotiate peace with Spain.
C. protect Americans who live there.
D. put down riots by Spanish loyalists.

________ 7. When the Maine exploded, whom did many Americans hold responsible?

A. Cuba C. the Philippines
B. Japan D. Spain

________ 8. On April 11, 1898, President McKinley asked Congress to authorize the use of force to end the 
conflict in

A. Mexico. C. Colombia.
B. Cuba. D. the Philippines.

________ 9. Under the terms of the Treaty of Paris, Cuba became an independent nation, the United 
States agreed to pay Spain $20 million for the Philippines, and the United States acquired 
Puerto Rico and

A. Guam. C. the Bahamas.
B. Hawaii. D. Panama.

________ 10. The Platt Amendment effectively made Cuba into an American

A. protectorate. C. territory.
B. colony. D. state.

Lesson Quiz 4-2
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Becoming a World Power

Becoming a World Power 63

DIRECTIONS: True/False Indicate whether the statement is true or false.

________ 1. President McKinley opposed the Open Door policy in China and worked to establish an 
American trade monopoly there.

________ 2. The United States constructed the Panama Canal after a French company had abandoned its 
own efforts to do so.

________ 3. The United States first applied the Roosevelt Corollary in the Dominican Republic, which had 
fallen behind on its debt payments to European nations.

________ 4. President William Howard Taft’s “dollar diplomacy” placed less emphasis on military force and 
more on helping Latin American industry.

________ 5. Woodrow Wilson wanted Victoriano Huerta to be in power in Mexico, but Herta was murdered 
by the forces of Francisco Madero. 

DIRECTIONS: Multiple Choice Indicate the answer choice that best completes the statement or answers 
the question. 

________ 6. In 1899 the United States was a major power in

A. Africa. C. the Mediterranean.
B. Asia. D. the Middle East.

________ 7. Under the Open Door policy promoted by Secretary of State John Hay,

A. all countries would be allowed to trade with China.
B. China would be broken up into European colonies.
C. more countries would be given leaseholds in China.
D. America’s sphere of influence in China would grow.

________ 8. In 1903 the United States negotiated with ____________________ for the right to build a 
canal through its province of Panama.

A. Spain C. Nicaragua
B. Mexico D. Colombia

________ 9. Which of the following was an effect of Wilson’s policies in Mexico between 1914 and 1917?

A. The United States became a respected international peacekeeping force.
B. The United States successfully established a stable government in Mexico.
C. Wilson’s policies were ridiculed and U.S. foreign relations were damaged.
D.  Trade between the United States and Latin America flourished because of improved 

relations between the two.

Lesson Quiz 4-3
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Becoming a World Power

Becoming a World Power 65

DIRECTIONS: Matching Match each item with the correct statement below.

________ 1. belief that if U.S. business leaders supported Latin 
American development, everyone would benefit

________ 2. ensured that Cuba would remain tied to the United States

________ 3. the United States would intervene in Latin American 
affairs when necessary

________ 4. controlled mosquito populations to minimize disease 
during construction of the Panama Canal

________ 5. area where a foreign nation controlled economic 
development

________ 6. established a civil government for Puerto Rico

________ 7. the United States had a duty to shape “less civilized” 
parts of the world

________ 8. idea that the United States and Latin America should 
work together

________ 9. local rulers had to accept advice from an imperial power

________ 10. sensational reporting in which writers often exaggerated 
or even invented stories

DIRECTIONS: Multiple Choice Indicate the answer choice that best completes the statement or answers 
the question.

________ 11. In 1852 President Millard Fillmore sent a naval expedition to Japan to

A. convince Japan to become an American protectorate.
B. negotiate a trade treaty with Japan
C. bring Western civilization to Japan.
D. conquer the islands around Japan.

________ 12. In the 1880s, economic and military competition from other nations and a growing feeling of 
cultural superiority convinced many Americans that

A. European-style imperialism violated American principles.
B. the United States should be more isolated.
C. European influence in the Americas should be reduced.
D. the United States should be a world power.

A. sphere of influence

B. Roosevelt Corollary

C. Pan-Americanism

D. Anglo-Saxonism

 E. William Crawford Gorgas

 F. yellow journalism

G. Platt Amendment

H. Foraker Act

   I. protectorate

  J. dollar diplomacy

Chapter 4 Test, Form A
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Becoming a World Power

66   Becoming a World Power

________ 13. The Roosevelt Corollary’s goal was to 

A. help European nations blockade Venezuelan ports.
B. help Latin America pay back its debts to the United States.
C. keep European powers from using Latin America’s debt issues to justify intervening.
D. justify the invasion of the Dominican Republic.

________ 14. In the United States, public support for Cuban rebels was fueled in large part by what?

A. the desire to protect American sugar interests on the island
B. popular interest in starting an American empire
C. sensational stories published by rival newspapers
D. the fear of having a Spanish colony so close to the United States

________ 15. U.S. troops wanted to take the guns protecting the Spanish fleet at Santiago, Cuba, in order to

A. defeat the Rough Riders, who occupied the harbor.
B. give Puerto Rico back to Cuba.
C. drive the Spanish fleet into battle with the American fleet.
D. take control of the sugarcane industry in Cuba.

________ 16. The Treaty of Paris of 1898, which formally ended the Spanish-American War, granted 
independence to which place?

A. Guam
B. Cuba
C. Puerto Rico
D. the Philippines

________ 17. Supporters of annexing the Philippines after the Spanish-American War believed that

A. the islands would provide the United States with a naval base.
B. the Philippines would become a military rival otherwise.
C. the islands had no potential as a market for American goods.
D. the Filipino culture was similar to that of the United States.

________ 18. What was the purpose of the Open Door policy in China?

A. to end the Boxer Rebellion
B. to win leaseholds in China
C. to establish a sphere of influence
D. to ensure trading rights with China

Chapter 4 Test, Form A cont.
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Becoming a World Power

Becoming a World Power 67

________ 19. When Panamanian forces revolted against Colombia, the United States quickly

A. sent ten warships to put down the rebellion and reestablish Colombian control.
B. recognized Panama’s independence and signed a treaty to build the Panama Canal.
C. withdrew American workers who had begun construction on the Panama Canal.
D. decided to build a canal in Nicaragua because Panama was dangerously unstable.

________ 20. U.S. foreign relations were damaged by President Woodrow Wilson’s intervention in

A. Honduras. C. Haiti.
B. Mexico. D. Nicaragua.

DIRECTIONS: Short Answer Answer each of the following questions on a separate piece of paper.

 21. Explain the major economic, cultural, and military factors that built American support for 
imperialist policies in the 1880s.

“Whereas, the abhorrent conditions which have existed for more than three years in the Island 
of Cuba, so near our own borders, have shocked the moral sense of the people of the United 
States . . . culminating, as they have, in the destruction of a United States battleship, with two 
hundred and sixty-six of its officers and crew, while on a friendly visit in the harbor of Havana, 
and can not longer be endured, . . . therefore, 

“Resolved, by the Senate and House of Representatives of the United States of America in 
Congress assembled, First. That the people of the Island of Cuba are, and of right ought to be, 
free and independent. 

“Second. That it is the duty of the United States to demand, and the Government of the  
United States does hereby demand, that the Government of Spain at once relinquish its 
authority and government in the Island of Cuba, and withdraw its land and naval forces from 
Cuba and Cuban waters.”

—from Congress’s Joint Resolution for the Recognition of the  
Independence of the People of Cuba, April 1898

 22. What does the congressional resolution excerpted above suggest about why the United States  
went to war with Spain in 1898?

Chapter 4 Test, Form A cont.
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“The rule of liberty that all just government derives its authority from the consent of the 
governed, applies only to those who are capable of self-government. . . . Would not the people 
of the Philippines prefer the just, humane, civilizing government of this Republic to the savage, 
bloody rule of pillage and extortion from which we have rescued them?”

—U.S. Senator Albert J. Beveridge, from The Meaning of the Times

“A harbor and coaling station in the Philippines would answer every trade and military  
necessity and such a concession could have been secured at any time without difficulty. . . . It 
is not necessary to own people in order to trade with them. We carry on trade today with 
every part of the world, and our commerce has expanded more rapidly than the commerce of 
any European empire.”

—William Jennings Bryan, from Speeches of William Jennings Bryan

 23. Describe the major arguments in the debate over annexing the Philippines, as represented 
by the statements above.

 24. Explain Theodore Roosevelt’s “big stick” policy and give an example of how it was applied.

 25. What factors contributed to President Wilson’s intervention in Mexico in 1916?

Chapter 4 Test, Form A cont.
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DIRECTIONS: Short Answer Answer each of the following questions on a separate piece of paper.
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 1. What were the major reasons for the increase in U.S. foreign investment illustrated by the  
chart above?

 2. Explain the relationship between increased foreign investment and U.S. imperialism during  
this period.

C05_02A_663259

Provisions of the
Platt Amendment

A  treaties D  American intervention

C  debtsB  naval stations

 3. What was the Platt Amendment and why was it added to the Cuban constitution?

 4. Explain the four major provisions of the Platt Amendment listed in the chart above.

Chapter 4 Test, Form B
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U.S. Involvement in International Affairs, 1850–1905

Actions in the Pacific Actions in Latin America

Opened Japanese markets Invited Latin American countries to trade with the 
United States

Supported the Open Door policy Supported Cuba’s rebellion against Spain

Built coaling stations in the Philippines Built the Panama Canal

Led successful campaign for Hawaiian 
annexation

Issued the Roosevelt Corollary, stating that the 
United States would intervene in Latin America to 
maintain stability

 5. Based on the chart above, what was the primary motivation for U.S. involvement in foreign  
affairs in this period?

 6. In what ways did U.S. actions in Latin America during this period differ from U.S. actions in  
the Pacific?

DIRECTIONS: Essay Answer the following question on a separate piece of paper. 

 7. In what ways did the United States seek to influence other nations between 1872 and 1917?  
How was the United States changed by its relationships with other nations during this period?

Chapter 4 Test, Form B cont.
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NOMBRE FECHA CLASS

Resumen del capítulo 
Estados Unidos se convierte en una potencia mundial, 1872–1917

PREGUNTA ESENCIAL
¿Cómo se forman los imperios?

En este capítulo se explica por qué Estados Unidos quería ingresar a 
nuevos mercados y describe cómo difundió su poder e influencia en 
todo el mundo anexando otros países, influyendo en sus políticas, 
participando en guerras y convirtiéndose en una potencia mundial.

La visión imperialista
• Estados Unidos necesitaba nuevos 

mercados para vender los bienes que 
producía. 

• Estados Unidos creía que sus destino era 
difundir su poder y su civilización en todo el 
mundo. 

• Como potencia mundial, Estados Unidos
creía que era necesario controlar el 
comercio y tener una armada poderosa.

• Para mantener una economía fuerte y 
reducir la influencia de los europeos, 
Estados Unidos decidió que era hora de 
buscar nuevos mercados extranjeros. 

• En julio de 1853, Perry viajó a Japón para 
negociar un acuerdo comercial con ese 
país.

• Estados Unidos anexó a Hawái. 
La guerra Hispano-
Estadounidense
• La prensa sensacionalista exageró las 

atrocidades cometidas por los españoles e 
hizo que la mayoría de estadounidenses 
estuvieran a favor de los rebeldes cubanos. 

• Estados Unidos le declaró la guerra a 
España en respaldo a los rebeldes 
cubanos y después de que el USS Maine 
se hundiera. 

• Cuba obtuvo su independencia, aunque 
Estados Unidos controlaba sus relaciones 
exteriores y tenía una gran influencia en 
sus asuntos internos. 

• Como consecuencia de la guerra Hispano-
Estadounidense, EE. UU. obtuvo los 
territorios de Puerto Rico, Guam y Filipinas. 

• Los estadounidenses ponían en tela de 
juicio la moralidad y la sabiduría de 
convertirse en un país imperialista.

• Estados Unidos participó en una guerra de 
tres años para asegurar y controlar 
Filipinas. 

La nueva diplomacia 
estadounidense
• Estados Unidos estableció la política de 

puertas abiertas en China para poder 
comerciar con todos los países. 

• El presidente Roosevelt negoció un 
acuerdo de paz entre Rusia y Japón.

• Finalizó la construcción del canal de 
Panamá que conecta a los océanos 
Atlántico y Pacífico. 

• Para estabilizar a América Latina, se 
estableció el Corolario Roosevelt. 

• La diplomacia del dólar de Taft sirvió para 
incrementar el comercio con América 
Latina y las ganancias. 

• Estados Unidos ayudó a estabilizar a
varios países del Caribe. 

• Estados Unidos intervino en la prolongada 
Revolución mexicana. 

• La política exterior bajo los presidentes 
Wilson, Roosevelt y Taft expandió la 
influencia de EE. UU. sobre otros países 
en todo el mundo. 
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NOMBRE FECHA CLASE

Actividad de lectura guiada
Estados Unidos se convierte en potencia mundial, 1872–1917

Lección 1 La visión imperialista

Preguntas de repaso: Completar el esquema 
INSTRUCCIONES: Lee la lección y completa el esquema. Consulta tu libro de texto para llenar los 
espacios en blanco.

I. El imperialismo busca apoyo
A. Hasta finales del siglo XIX; Estados Unidos se había expandido al colonizar 

territorio en .
B. Los estadounidenses decidieron que para que la economía siguiera siendo 

fuerte, el país necesitaba nuevos .

C. El historiador John Fiske sostenía que los países de habla inglesa tenían carácter, 
ideas y sistemas de , para así justificar la 
expansión hacia el extranjero.

D. Los estadounidenses necesitaban una para proteger sus barcos mercantes y 
defender su derecho al comercio. Sin esto, muchos creían que Estados Unidos quedaría 
por fuera de los .

II. La expansión estadounidense en el Pacífico
A. Para expandir el país, los estadounidenses se fijaron en el occidente, hacia 

y el país de .
B. En 1853, el ingresó a la bahía de Edo y negoció el Tratado de 

Kanagawa.
C. Este tratado le garantizaba a Estados Unidos en dos puertos japoneses. 

D. Estados Unidos consiguió los derechos sobre en .

E. intentó restablecer la autoridad de la monarquía hawaiana. Un grupo 

de dueños de plantaciones de azúcar adinerados y Sandford Dole derrocaron a la monarquía. 

Resumir y reflexionar
INSTRUCCIONES: Resume las ideas principales de la lección respondiendo la pregunta.

¿Por qué tantos estadounidenses apoyaban el imperialismo? 
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NOMBRE FECHA CLASE

Actividad de lectura guiada 
Estados Unidos se convierte en potencia mundial, 1872–1917

Lección 2 La guerra Hispano-Estadounidense

Preguntas de repaso: Responder preguntas con quién, qué, cuándo, dónde, por qué y cómo 
INSTRUCCIONES: Ubica los títulos en tu libro de texto. Luego, utiliza la información a continuación del 
título y el subtítulo correctos como ayuda para escribir las respuestas.

A. Idea principal: Estados Unidos y Cuba tenían fuertes lazos económicos, y la mayoría de 
estadounidenses respaldaba la el derecho de Cuba a ser independiente.  

1. ¿Quién fue José Martí?

2. ¿Qué papel jugó la prensa sensacionalista en fomentar el respaldo estadounidense a Cuba? 

3. ¿Cómo aceleró la explosión del barco de guerra USS Maine el ingreso de Estados Unidos a la 
guerra? 

B. Idea principal: Una parte de la armada estadounidense bloqueó Cuba, mientras que otro 
escuadrón se tomó a Manila, la capital de Filipinas. 

1. ¿Qué fue la batalla de la bahía de Manila? 

2. ¿Quiénes fueron los Rough Riders?

3. ¿Cómo terminó la guerra Hispano-Estadounidense?
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NOMBRE FECHA CLASE

Actividad de lectura guiada Continuación

Estados Unidos se convierte en potencia mundial, 1872–1917

C. Idea principal: Después de la guerra, Estados Unidos tenía que decidir qué hacer con sus 
nuevos territorios.

1. ¿Qué condiciones se establecieron en el Tratado de París de 1898?

2. ¿Por qué insistió Estados Unidos en que la Enmienda Platt se incluyera en la constitución 
de Cuba? 

3. ¿Cuándo obtuvieron los puertorriqueños la ciudadanía estadounidense? 

4. ¿Cuándo obtuvo Filipinas su independencia?

Resumir y reflexionar
INSTRUCCIONES: Resume las ideas principales de la lección respondiendo la pregunta.

¿Cómo hizo la guerra Hispano-Estadounidense que Estados Unidos consiguera más colonias 
en el extranjero? 
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NOMBRE FECHA CLASE

Actividad de lectura guiada 
Estados Unidos se convierte en potencia mundial, 1872–1917

Lección 3 La nueva diplomacia estadounidense

Preguntas de repaso: Identificar detalles de apoyo 
INSTRUCCIONES: Lee las ideas principales. Busca en tu libro de texto detalles que sustenten o 
expliquen cada idea.

A. Idea principal: Cuando Estados Unidos se convirtió en una potencia importante en Asia, su principal 
interés era comercial. 

1. Detalle: La política de permitió que los países extranjeros con presencia en 
China comerciaran en las áreas de influencia de los demás. 

2. Detalle: La fue un intento por parte de grupos chinos para acabar 
con la influencia extranjera en China. 

B. Idea principal: El presidente Theodore Roosevelt continuó expandiendo la influencia de 
Estados Unidos en el exterior. 

1. Detalle: El presidente Roosevelt envío los barcos de guerra conocidos como la
por todo el mundo para exhibir el poderío estadounidense.

2. Detalle: La relación entre Estados Unidos y se 
mantuvo bajo control gracias a una serie de acuerdos.

3. Detalle: En 1903, Estados Unidos firmó un tratado con en el que 
se acordaba la construcción de un canal para conectar los océanos y

.

4. Detalle: La política del presidente , conocida como
instó a las compañías estadounidenses a invertir en el desarrollo de América Latina. 

C. Idea principal: Woodrow Wilson quería modificar el tono de la política exterior de EE. UU., pero 
algunas de sus acciones perjudicaron las relaciones de Estados Unidos con otros países.

1. Detalle: Wilson se rehusó a reconocer al general cuando este se 
tomó el poder en México.

2. Detalle: Wilson envió marines a que se tomaran la ciudad mexicana de .

3. Detalle: Muchos latinoamericanos pensaban que el estilo de “ ” no era 
mejor que la diplomacia del “gran garrote” de Roosevelt.

Impact_DRS_Gr11.indd   60 6/30/2017   8:34:01 AM



61

NAME DATE CLASS

Actividad de lectura guiada Continuación
Estados Unidos se convierte en potencia mundial, 1872–1917

Resumir y reflexionar
INSTRUCCIONES: Resume las ideas principales de la lección respondiendo la pregunta.

¿Cómo incrementaron cuatro presidentes estadounidenses la influencia de Estados Unidos en el mundo 
entre 1897 y 1917? 
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Spanish Ch 04 L 1 Quiz The Imperialist
Vision

Student Name:  

Student ID:

Date: 

1 Relaciona cada enunciado con su elemento correcto.

Alfred T. Mahan  la dominación económica y política de una nación poderosa sobre otras más débiles
imperialismo  la idea de que las naciones angloparlantes son superiores a otros pueblos
Pan
Americanism  realizó una expedición naval a Japón con objeto de negociar un tratado comercial

Anglosajonismo la idea de que Latinoamérica y EstadosUnidos deben trabajar juntos
Matthew C.
Perry  escribió un libro de gran éxito editorial que ayudó a obtener el apoyo público para la construcción de una

poderosa marina armada

2 La competencia económica y militar de _______ ayudó a convencer a muchos estadounidenses
de que Estados Unidos debía convertirse en una potencia mundial.

A)   
Canadá
B)   
Europa
C)   
China
D)   
Latinoamérica

3 John Fiske, un historiador de finales de siglo XIX, argumentaba que las naciones angloparlantes
tenían un carácter, ideas y sistemas de gobierno superiores. Sus ideas convencieron a muchos 
estadounidenses

A)   
de que Estados Unidos debía construir una flota numerosa y moderna.
B)   
de apoyar la anexión de Hawai.
C)   
de que Estados Unidos debería ser la nación dominante en el hemisferio occidental.
D)   
de apoyar la expansión de la civilización estadounidense.

4 Al desacelerarse la expansión hacia el oeste a fines del siglo XIX, los estadounidenses comenzaron
a buscar mercados en el extranjero y muchos, naturalmente, voltearon la mirada hacia 

A)   
el Pacífico.
B)   
Sudamérica.
C)   
el Mediterráneo.
D)   
la Europa imperialista.
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5 En la década de 1880, el Secretario de Estado James G. Blaine encabezó los esfuerzos para

A)   
abrir el comercio entre Japón y Estados Unidos.
B)   
derrocar a la monarquía Hawaiana.
C)   
expandir la influencia estadounidense en Latinoamérica.
D)   
aumentar el apoyo en favor de la expansión estadounidense.

6 El Buró Comercial de las Repúblicas Americanas se formó con la finalidad de promover

A)   
el establecimiento de límites en el comercio con naciones europeas.
B)   
la cooperación entre las naciones del hemisferio occidental.
C)   
la democracia en el hemisferio occidental
D)   
el uso extendido del dólar estadounidense en América Latina.
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Spanish Ch 04 Becoming a World Power,
Test Form A

Student Name:  

Student ID:

Date: 

1 En 1852 el presidente Millard Fillmore envió una expedición naval a Japón con el fin de

A)   
convencer a Japón de convertirse en un protectorado estadounidense.
B)   
forzar a Japón a comerciar con Estados Unidos.
C)   
llevar la civilización occidental a Japón.
D)   
conquistar las islas alrededor de Japón.

2 En la década de 1880, la competencia económica y militar de otras naciones y un creciente sentimiento de superioridad
cultural, convenció a muchos estadounidenses de que

A)   
el imperialismo al estilo europeo violaba los principios estadounidenses.
B)   
Estados Unidos debería estar más aislado.
C)   
debería reducirse la influencia europea en el continente americano.
D)   
Estados Unidos debía convertirse en una potencia mundial.

3 Durante la primera Conferencia Panamericana en 1889, Estados Unidos esperaba lograr fortalecer el comercio y la
diplomacia con las naciones de América Latina, en parte con el fin de

A)   
conseguir nuevas bases navales para la flota estadounidense.
B)   
incrementar los aranceles sobre productos manufacturados provenientes de Europa.
C)   
evitar que las potencias europeas se entrometieran en los asuntos del continente americano.
D)   
proteger a los fabricantes estadounidenses de la competencia.

4 ¿Cuál de las siguientes opciones fue una de las principales causas del gran apoyo que recibieron los rebeldes cubanos por
parte del público estadounidense?

A)   
El deseo de proteger los intereses estadounidenses en la isla en lo referente al azúcar.
B)   
El interés popular en el inicio de un imperio estadounidense.
C)   
Las historias sensacionalistas publicadas por diarios rivales.
D)   
El temor de tener una colonia española tan cerca del territorio de Estados Unidos.
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5 Durante la guerra hispánicoamericana, la victoria estadounidense en el Cerro de San Juan, llevó a los españoles a

A)   
abandonar sus colonias en Guam y las Filipinas.
B)   
proteger el puerto de Santiago con armamento apostado a las orillas
C)   
evacuar a la flota española de Cuba.
D)   
lanzar una campaña militar en contra de los rebeldes cubanos.

6 ¿Cuál de los siguientes países obtuvo su independencia en el Tratado de París de 1898, el cual formalmente ponía fin a la
guerra hispánicoamericana?

A)   
Guam
B)   
Cuba
C)   
Puerto Rico
D)   
Las Filipinas

7 Aquellos que apoyaban la anexión de las Filipinas después de la guerra hispánicoamericana creían que

A)   
las islas proveerían a Estados Unidos de una base naval.
B)   
de otra manera, las Filipinas se convertirían en un rival militar.
C)   
las islas no tenían potencial de convertirse en un mercado para las mercancías estadounidenses.
D)   
la cultura filipina era similar a la estadounidense.

8 ¿Cuál era el propósito de la política de puertas abiertas con China?

A)   
Terminar con la rebelión de los boxers.
B)   
Obtener arrendamientos en China.
C)   
Establecer una esfera de influencia.
D)   
Asegurar los derechos de comercio con China.

9 Cuando las fuerzas panameñas se revelaron en contra de Colombia, Estados Unidos rápidamente

A)   
envió diez barcos de guerra para aplastar la rebelión y reestablecer el control colombiano.
B)   
reconoció la independencia de Panamá y firmó un tratado para la construcción del Canal de Panamá.
C)   
abandonó a los trabajadores estadounidenses que habían comenzados la construcción del Canal de Panamá.
D)   
decidió construir un canal en Nicaragua debido a que Panamá se encontraba en una situación peligrosamente inestable.
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10 Las relaciones exteriores de Estados Unidos sufrieron daños debido a la intervención del presidente Woodrow Wilson en

A)   
Honduras.
B)   
México.
C)   
Haití.
D)   
Nicaragua.

11 Explica cuáles fueron los factores económicos, culturales y militares más importantes que contribuyeron al apoyo de los
estadounidenses a las políticas imperialistas en la década de 1880.
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12 Considerando que, las condiciones aberrantes que han existido por más de tres años en la isla de Cuba, tan cerca de
nuestras fronteras, han conmocionado el sentido moral del pueblo de Estados Unidos… habiendo culminado en la destrucción
de un buque de guerra estadounidense con doscientos sesenta y seis de sus oficiales y tripulación a bordo mientras se
encontraba en visita amistosa al puerto de La Habana, y habiéndose tornado insoportables… Por lo tanto, se resuelve, por el
Senado y la Cámara de Representantes de los Estados Unidos de América reunidos en Congreso, Primera: Que el pueblo de
la isla de Cuba es, y por derecho debe ser, libre e independiente. Segundo: Que es deber de Estados Unidos demandar, y el
gobierno de Estados Unidos, por tanto, demanda, que el gobierno de España renuncie a su autoridad y gobierno sobre la isla
de Cuba, y retire sus fuerzas terrestres y navales de Cuba y las aguas cubanas… ”

—de la resolución conjunta del Congreso para el reconocimiento de la independencia del pueblo de Cuba, abril, 1989

¿Qué sugiere la resolución del Congreso, cuyo extracto se presenta arriba, sobre la razón para que Estados Unidos entrara en
guerra con España en 1898?
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13 “El mandato de libertad de que la autoridad de todo gobierno justo proviene del consentimiento de los que son gobernados,
aplica únicamente a aquellos que son capaces de autogobernarse… ¿No es, a caso, que el pueblo de las Filipinas prefiera el
gobierno justo, humano y civilizador de esta República, en lugar del gobierno sangriento de pillaje y extorsión del que lo
hemos rescatado?”

—Senador estadounidense Albert J. Beveridge, de The Meaning of the Times
 

“No es necesario ser dueños de las personas para comerciar con ellas. Hoy en día, nosotros comerciamos con cada parte del
mundo, y nuestro comercio se ha expandido más rápidamente que el de cualquier imperio europeo. . . . Un puerto y una
estación de carbón en las Filipinas hubieran sido la respuesta a cualquier necesidad comercial y militar, y dicha concesión
pudo haber sido obtenida en cualquier momento sin ninguna dificultad.”

—William Jennings Bryan, de Speeches of William Jennings Bryan
 

Describe los principales argumentos en el debate sobre la anexión de las Filipinas, como se presentan en el extracto anterior.
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14 Explica la política del “palo grande” de Theodore Roosevelt y brinda un ejemplo de la manera en que fue aplicada.

15 ¿Qué factores contribuyeron a la intervención del presidente Wilson en México en 1916?
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16 Relaciona cada ítem con la definición apropiada a continuación.

diplomacia del
dólar  área cuyo desarrollo económico se encontraba controlado por una nación extranjera

Enmienda Platt  creencia de que si los líderes de las empresas estadounidenses brindaban su apoyo al desarrollo de
Latinoamérica, todos se verían beneficiados

Corolario
Roosevelt  aseguró que Cuba se mantuviera unida a Estados Unidos

William Crawford
Gorgas  estableció un gobierno civil en Puerto Rico

esfera de
influencia  los gobernadores locales debían aceptar la asesoría de un poder imperial

Ley Foraker  controló las poblaciones de mosquitos para minimizar las enfermedades durante la construcción del
Canal de Panamá

Anglosajonismo  Estados Unidos tenía el deber de dar forma a partes del mundo “menos civilizadas”
Panamericanismo Estados Unidos intervendría en los asuntos latinoamericanos en caso necesario
protectorado  reportajes sensacionalistas en los cuales los escritores solían exagerar o hasta inventar historias
periodismo
amarillista  idea de que Estados Unidos y Latinoamérica debían trabajar juntos

Impact_DRS_Gr11.indd   70 6/30/2017   8:34:02 AM



You Deliver Educational IMPACT Every Day. 
Your students love learning because of you. Our goal is to help you 
spark the kind of engagement that turns curiosity, knowledge, and  
critical thinking into empowered citizenship. That’s IMPACT. 

Sample the program online: mhecalifornia.com

LE.1017628

Untitled-1   1 6/19/2017   10:41:57 AM




