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Experience 
the World. 
Shape the 
Future.



Why does it 
matter?

How  
did that  
happen?



What does 
it have to do 
with me?

Making an  
Impact Starts  
with Engagement.
IMPACT: California Social Studies is a dynamic, 
student-centered program designed to help 
teachers make an impact in the classroom, 
and to inspire students to make an impact on 
the world around them.

Engage students in the lives of the people 
who made history, allow them to experience 
relevancy through active learning, and 
empower them to develop empathy and 
critical thinking skills. Students will gain the 
tools they need to understand their place in 
the world, to take action in society, and to 
succeed in college, career and civic life.



IMPACT supports students in 

the art and strategy of inquiry. 

Analysis and action is at the 

program’s forefront, engaging 

students with essential 

questions that ask them to 

actively participate in their 

social studies learning like 

never before.

IMPACT provides support 

to help students deeply 

comprehend what they 

read, write effectively 

and persuasively, and 

communicate clearly  

with purpose.

Built to Prepare California Students 
to be Citizens of the World
Created to meet the vision of the California History-Social Science 
Framework and Standards, IMPACT: California Social Studies was intentionally 
written with a focus on: Inquiry, Literacy, Content, and Citizenship



Let’s make an 
impact on the 
next generation 
of informed and 
engaged citizens.

IMPACT allows students to 

see themselves as a part 

of the global community 

by highlighting current 

events, celebrating unique 

and diverse individuals, and 

connecting the past with 

the present. Students are 

encouraged to take action for 

true civic engagement.



Ignite Curiosity and  
Cultivate Meaning 

Want to see your classroom fired up about social studies? Get your 
students talking! Engage students with compelling essential questions, 
interactive resources, and powerful stories that help them see themselves 
as part of history, and watch the world come alive for them.

Rich print and online resources help you meet your students where they 
are, build understanding, and make learning relevant. 

It’s all online! Go to mhecalifornia.com



Interactive Maps

   Compelling Essential Questions empower students 
to relate their learning to big ideas and enduring 
themes, and to frame their own questions.

   Bellringers capture attention and introduce students 
to the lesson content.

   The Story Begins, Biographies, and Literature place 
students in the middle of compelling events and 
stories and introduce them to historical figures.

   Making Connections, citizenship features, and 
Supreme Court case studies show how events of the 
past have an impact on the present and future.

   Interactive timelines and maps immerse students  
in the time and place of the narrative. 

   Relevant videos enrich the learning experience with 
dynamic commentary and different perspectives.

   Audio narration helps those learners who prefer to 
listen to text.

   Full Resource Library is just a click away, and is  
easily searchable. Find videos, infographics, political 
cartoons, images, graphic novels, plus add your own 
favorite resources!

Making Connections

Relevant Videos

Full Resource Library



Spark Inquiry and Promote 
Critical Thinking
Equip students to think critically through active learning.  
By researching, evaluating sources, and completing evidence-based  
writing tasks, students learn how to reach informed conclusions  
and take action.

Asking 
Essential 
Questions

What 
causes 
revolution?

How does 
revolution 
change 
society?



   Diverse Primary Source activities provide ample 
opportunities for critical analysis.

   Inquiry Journal, an interactive worktext to the 
Student Edition, provides additional activities that 
focus on source analysis and evidence-based writing 
for U.S. and World Histories. 

   Inquiry projects and hands-on investigations  
initiate active learning, while promoting collaboration 
with peers.

   Multiple perspective features help students see 
diverse perspectives, while helping them formulate 
their own unique point of view.

   Civic, Economic, Geographic, and Historical 
reasoning activities develop essential history-social 
science skills. 

   Compare & contrast, sequencing, cause & effect,  
and document-based performance tasks probe for 
deep understanding. 

Tech-enhanced Performance Task

Point of View FeaturePrimary Source Analysis

It’s all online! Go to mhecalifornia.com

Grades 10–11 Inquiry Journals

108  

C
opyright ©

 M
cG

raw
-H

ill Education  

Chapter 4It’s All Online! 

de Stael, G
erm

aine. 1796. C
onsiderations on the Principal Events of the French R
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ANALYZE THE SOURCE CHAPTER 4 • LESSON 3

VOCABULARY 

exile: to prohibited someone from staying 
in or returning to his or her country

injurious: doing or involving injury or 
wrong, as to another

magistrate: civil officer charged with the 
administration of the law

vex: to torment; trouble; distress; plague; 
worry

pestilence: something that is considered 
harmful, destructive, or evil

“I was the first woman whom Bonaparte exiled; but a great number, adherents of 
opposite opinions, soon shared my fate. . . . Whence proceeded this luxury in 
mischief, if not from a sort of hatred against all independent beings? And as 
women, on the one hand, could in no respect promote his political designs, while 
on the other hand they were less accessible than men to the hopes and fears of 
which power is the dispenser, they gave him a dislike for rebels, and he took 
pleasure in addressing to them vulgar and injurious words.... 
 Had Bonaparte been satisfied with acting the proud part of a great general and 
first magistrate of the republic, he would have soared in all the height of his genius 
far above the small but pointed shafts of drawing-room wit. But when he 
entertained the design of becoming an upstart king, a citizen gentleman upon the 
throne, he exposed himself as a fine aim to the mockery of fashion; and to restrain 
it, as he has done, he was obliged to have recourse to terror and the employment 
of spies. Bonaparte wished me to praise him in my writings, not assuredly that any 
additional praise would have been remarked in the fumes of the incense which 
surrounded him; but he was vexed that I should be the only writer of reputation in 
France who had published books during his reign without making any mention of 
his gigantic existence, . . . Till then my disgrace had consisted merely in my removal 
from Paris; but from that time I was forbidden to travel and was threatened with 
imprisonment for the remainder of my days. The contagion of exile, the noble 
invention of the Roman emperors, was the most cruel aggravation of this 
punishment. They who came to see the banished exposed themselves to 
banishment in their turn; the greater part of the Frenchmen with whom I was 
acquainted avoided me, as if I had been tainted with a pestilence. This appeared to 
me like a comedy when the pain it gave was not extreme; and as travelers under 
quarantine mischievously throw their handkerchiefs to the passersby, to compel 
them to share in the wearisome sameness of their confinement, so when I 
happened to meet a man of Bonaparte’s court in the streets of Geneva I was 
tempted to terrify him by my polite attentions.” Source— Germaine de Staël,  

from Considerations on the Principal Events of the French Revolution, 1796

PRIMARY SOURCE: SPEECH

Madame de Staël on Napoleon

DIRECTIONS: Read the excerpt, then answer the questions that follow.

EXPLORE THE CONTEXT: Anne-Louise Germaine de Staël, or Madame de Staël, 
was one of Napoleon’s chief opponents in the literary world.  She was a witty 
conversationalist and took an active interest in politics. She wrote both fiction 
and criticism, and it is clear that Napoleon admired her, but she did not return the 
favor, which seems to have perplexed him. Both sought the limelight and were 
often at odds. He finally exiled her in 1803, which is the topic of this passage.

ESSENTIAL QUESTION
What causes revolution?
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1   CIVICS  What values and democratic principles is Madame de Staël questioning in this passage?

2   UNDERSTANDING CONTEXT What was happening with women’s rights in France during 
Napoleon’s reign?

3   RELATING EVENTS How does this passage help us understand how women were treated?

4   EVALUATING Does de Staël feel her exile was justified?

5   EVALUATING EVIDENCE Based on the excerpt, do you think de Staël’s exile did anything to 
make her less outspoken?

6   DRAWING CONCLUSIONS What can you conclude about Napoleon’s attitude toward women 
after reading this excerpt?

POINTS OF VIEW

When Can 
Society 
Rightfully 
Break the 
Social 
Contract?

In a famous debate, two Englishmen, Edmund 
Burke and Thomas Paine, answer this question 
very differently. Burke, horrified by 
revolutionary violence, emphasized that people 
should be very cautious before breaking with 
tradition. Paine, a fervent supporter of the 
American Revolution, argued for a great 
freedom in establishing a new government.

“Society is indeed a contract. Subordinate 
contracts for objects of mere occasional 
interest may be dissolved at pleasure—but the 
State ought not to be considered as nothing 

better than a partnership agreement in a trade of pepper 
and coffee . . . or some other such low concern, to be taken 
up for a little temporary interest, and to be dissolved by the 
fancy of the parties. It is to be looked on with other 
reverence; because it is not a partnership of a temporary and 
perishable nature. It is a partnership in all science; a 
partnership in all art; a partnership in every virtue, and in all 
perfection. As the ends of such a partnership cannot be 
obtained in many generations, it becomes a partnership not 
only between those who are living, but between those who 
are living, those who are dead, and those who are to be born. 
Each contract of each particular State is but a clause in the 
great primaeval contact of eternal society, linking the lower 
with the high natures, connecting the visible and invisible 
world, according to a fixed compact sanctioned by the 
inviolable oath which holds all physical and all moral natures, 
each in their appointed place. This law is not subject to the 
will of those, who by an obligation above them, and the 
infinitely superior, are bound to submit their will to that law”

—Edmund Burke, Reflections on the Revolution in France, and on the Proceedings 
in Certain Societies in London Relative to that Event, 1789

VOCABULARY
fancy: to want to do

reverence: honor or respect

primaeval: [primeval] basic 

inviolable: too important to be ignored
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“Every age and generation must be as free to 
act for itself in all cases as the age and 
generations which preceded it. The vanity and 
presumption of governing beyond the grave is 

the most ridiculous and insolent of all the tyrannies. Man 
has no property in man; neither has any generation a 
property in the generations which are to follow. The 
Parliament or the people of 1688, or of any other period, had 
no more right to dispose of the people of the present day, or 
to bind or to control them in any shape whatever, than the 
parliament or the people of the present day have to dispose 
of, bind, or control those who are to live a hundred or a 
thousand years hence. Every generation is, and must be, 
competent to all the purposes which its occasions require. It 
is the living, and not the dead, that are to be accommodated. 
When man ceases to be, his power and his wants cease with 
him; having no longer any participation in the concerns of this 
world, he has no longer any authority in directing who shall 
be its governors, or how its government shall be organized, 
or how administered.”

—Thomas Paine, The Rights of Man, 1792

VOCABULARY
vanity : quality of having too much pride 

tyrannies: oppressive power

ceases: stops

What Do YOU 
Think?

1. CITING TEXT EVIDENCE What language 
does Burke use to contrast the social contract 
with other types of contracts? Why does he 
make this comparison? 

2. DETERMINING CENTRAL IDEAS What 
does the term property mean in this sentence: 
“Man has no property in man; neither has any 
generation a property in the generations 
which are to follow”? 

3. DETERMINING POINT OF VIEW Burke and 
Paine reference people who should be 
considered part of the social contract. Who 
does Burke include? Who does Paine include? 
Why are these distinctions significant? 

4. EVALUATING ARGUMENTS Which groups 
in France during the revolutionary period 
would have likely agreed with the arguments 
made by Burke? Which groups would have 
likely agreed with Paine? Explain. 

5. COLLABORATING Meet with a partner in a 
think-pair-share. One student should take the 
role of Edmund Burke and the other should 
take the role of Thomas Paine. Paraphrase 
each excerpt using present-day language. 
Then read your paraphrase of the excerpt 
aloud. Conclude by taking turns discussing 
which of these arguments you agree with. 
Give evidence and reasons for your decision. 

141The French Revolution and Napoleon
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Provide Meaningful Access to 
Content through Literacy Support

Social studies and literacy are closely linked. Built-in reading and writing 
opportunities help students prepare for the rigors of college prep, 
integrated English Language Development with online support helps 
students who need to improve their literacy skills, and StudySync® Blasts 
enable peer-to-peer interactions. The result? Students can access complex 
text, make personal connections to content, express their opinions on 
high-interest topics, and spark debate on issues and events.

It’s all online! Go to mhecalifornia.com

LITERATURE

An Inquiry into the Nature and Causes  
of the Wealth of Nations

by Adam Smith

Explore the Text
Context: Adam Smith lived during the Enlightenment, a period in European history in which many 
people questioned traditional institutions  and morals. Smith questioned the nature of traditional 
economies. In Smith’s time, the amount of gold and silver a nation possessed generally defined its 
wealth. But Smith argued that wealth should also include what a nation produces, buys, and sells—a 
revolutionary idea in its day. Like many of his contemporaries, Smith considered land and agricultural 
labor as a form of wealth. However, he also believed that all forms of labor held value for a society, 
which led him to study the different industries discussed in the 
following excerpt. 

Characters: Smith’s study of labor led him to examine specific 
occupations, from factory workers making pins to smiths 
working with metals to weavers creating cloth. All these 
characters play a role in Smith’s narrative to help him draw 
general opinions about labor and productivity as a whole. 

Topic: The excerpt that follows is taken from the first two 
chapters of The Wealth of Nations. In Chapter I, Smith presents 
his argument in the first paragraph: a division of labor is the 
best way to increase productivity. Smith supports his argument 
by discussing how this benefits laborers, including the 
observation that mastering one task not only saves time but 
also encourages new innovations to make that task even more 
efficient. Smith goes on in Chapter II to explain how human 
nature encourages a division of labor in society, and how the 
resulting increase in productivity benefits society as a whole. 

PURPOSE: To argue that the wealth of nations is related to worker productivity and its output

BACKGROUND INFORMATION  Adam Smith was an eighteenth-century philosopher who 
wrote and lectured extensively on the relationship among economics, history, and the political choices 
societies make. Smith’s ideas, which he summarized in 1776 in An Inquiry into the Nature and Causes 
of the Wealth of Nations, are widely accepted as the foundation upon which economics developed into 
an academic discipline. His work continues to influence economic theory and practice today. 
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LITERATURE

workhouse, the loss of time is, no doubt, much less. It is, even in this case, 
however, very considerable. A man commonly saunters5 a little in turning his 
hand from one sort of employment to another. When he first begins the new 
work, he is seldom very keen and hearty; his mind, as they say, does not go to 
it, and for some time he rather trifles6 than applies to good purpose. The habit 
of sauntering, and of indolent7 careless application, which is naturally, or rather 
necessarily, acquired by every country workman who is obliged to change his 
work and his tools every half hour, and to apply his hand in twenty different 
ways almost every day of his life, renders him almost always slothful and lazy, 
and incapable of any vigorous application, even on the most pressing occasions. 
Independent, therefore, of his deficiency in point of dexterity, this cause alone 
must always reduce considerably the quantity of work which he is capable of 
performing.

 Thirdly, and lastly, everybody must be 
sensible how much labour is facilitated and 
abridged by the application of proper machinery. It 
is unnecessary to give any example. I shall only 
observe, therefore, that the invention of all those 
machines by which labour is so much facilitated 
and abridged, seems to have been originally owing 
to the division of labour. Men are much more likely 
to discover easier and readier methods of attaining 
any object, when the whole attention of their minds 
is directed towards that single object, than when it 
is dissipated among a great variety of things. But, 
in consequence of the division of labour, the whole 
of every man’s attention comes naturally to be 
directed towards some one very simple object. It is 
naturally to be expected, therefore, that some one 

or other of those who are employed in each particular branch of labour should 
soon find out easier and readier methods of performing their own particular 
work, whenever the nature of it admits of such improvement. A great part of 
the machines made use of in those manufactures in which labour is most 
subdivided, were originally the invention of common workmen, who, being 
each of them employed in some very simple operation, naturally turned their 
thoughts towards finding out easier and readier methods of performing it. 

 Whoever has been much accustomed to visit such manufactures, must 
frequently have been shewn very pretty machines, which were the inventions of 
such workmen, in order to facilitate and quicken their own particular part of the 
work. In the first fire engines [steam engines], a boy was constantly employed to 
open and shut alternately the communication between the boiler and the 
cylinder, according as the piston either ascended8 or descended9. One of those 
boys, who loved to play with his companions, observed that, by tying a string 

5 saunter: walk slowly and casually
6 trifles: works without a sense of 
importance
7 indolent: lazy
8 ascended: moved upward
9 descended: moved downward

DETERMINING MEANING 
What does Smith mean by “the 
habit of sauntering,” and how 
does he believe this “habit” 
affects productivity?

Laborers are aided by machinery 
in a factory of Adam Smith’s 
time.
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from the handle of the valve which opened this communication to another part 
of the machine, the valve would open and shut without his assistance, and leave 
him at liberty to divert himself with his play-fellows. One of the greatest 
improvements that has been made upon this machine, since it was first invented, 
was in this manner the discovery of a boy who wanted to save his own labour.

 All the improvements in machinery, however, have by no means been the 
inventions of those who had occasion to use the machines. Many improvements 
have been made by the ingenuity of the makers of the machines, when to make 
them became the business of a peculiar trade; and some by that of those who 
are called philosophers, or men of speculation, whose trade it is not to do any 
thing, but to observe every thing, and who, upon that account, are often capable 
of combining together the powers of the most distant and dissimilar objects in 
the progress of society, philosophy or speculation. . . .

CHAPTER II. OF THE PRINCIPLE WHICH GIVES 
OCCASION TO THE DIVISION OF LABOUR.

 This division of labour, from which so many advantages are derived, is 
not originally the effect of any human wisdom, which foresees and intends 
that general opulence to which it gives occasion. It is the necessary, though 
very slow and gradual, consequence of a certain propensity in human nature, 
which has in view no such extensive utility; the propensity to truck10, barter, 
and exchange one thing for another.

 . . . It is common to all men, and to be found in no other race of animals, 
which seem to know neither this nor any other species of contracts. Two 
greyhounds, in running down the same hare, have sometimes the appearance 
of acting in some sort of concert11. Each turns her towards his companion, or 
endeavours to intercept her when his companion turns her towards himself. 
This, however, is not the effect of any contract, but of the accidental 
concurrence of their passions in the same object at that particular time. 
Nobody ever saw a dog make a fair and deliberate exchange of one bone for 
another with another dog. Nobody ever saw one animal, by its gestures and 
natural cries signify to another, this is mine, that yours; I am willing to give 
this for that. When an animal wants to obtain something either of a man, or 
of another animal, it has no other means of persuasion, but to gain the favour 
of those whose service it requires. A puppy fawns upon its dam, and a spaniel 
endeavours, by a thousand attractions, to engage the attention of its master 
who is at dinner, when it wants to be fed by him. Man sometimes uses the 
same arts with his brethren, and when he has no other means of engaging 
them to act according to his inclinations, endeavours by every servile and 
fawning attention to obtain their good will. He has not time, however, to do 
this upon every occasion. In civilized society he stands at all times in need of 
the co-operation and assistance of great multitudes, while his whole life is 
scarce sufficient to gain the friendship of a few persons. In almost every other 

10 truck: exchange; swap
11 concert: togetherness

ANALYZING POINT OF VIEW
How does Smith feel about the 
boy who worked on the steam 
engine? What words convey this 
feeling? 

ANALYZING STRUCTURE
How does Smith’s chapter 
organization contribute to the 
text’s overall meaning?

ANALYZING LITERATURE
Do you think Smith’s comparison 
of human laborers to dogs is 
effective? Why or why not?
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10 truck: exchange; swap
11 concert: togetherness

ANALYZING POINT OF VIEW

How does Smith feel about the 
boy who worked on the steam 
engine? What words convey this 
feeling? 

ANALYZING STRUCTURE

How does Smith’s chapter 
organization contribute to the 
text’s overall meaning?

ANALYZING LITERATURE

Do you think Smith’s comparison 
of human laborers to dogs is 
effective? Why or why not?

ELA.RL.11-12.6

ELA.RL.11-12.5, ELA.RH.11-12.5

ELA.RL.11-12.3
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who is at dinner, when it wants to be fed by him. Man sometimes uses the 
same arts with his brethren, and when he has no other means of engaging 
them to act according to his inclinations, endeavours by every servile and 
fawning attention to obtain their good will. He has not time, however, to do 
this upon every occasion. In civilized society he stands at all times in need of 
the co-operation and assistance of great multitudes, while his whole life is 
scarce sufficient to gain the friendship of a few persons. In almost every other 

10 truck: exchange; swap
11 concert: togetherness

ANALYZING POINT OF VIEW

How does Smith feel about the 
boy who worked on the steam 
engine? What words convey this 
feeling? 

ANALYZING STRUCTURE

How does Smith’s chapter 
organization contribute to the 
text’s overall meaning?

ANALYZING LITERATURE

Do you think Smith’s comparison 
of human laborers to dogs is 
effective? Why or why not?

ELA.RL.11-12.6

ELA.RL.11-12.5, ELA.RH.11-12.5

ELA.RL.11-12.3
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   Dedicated ELA activities integrated throughout 
the student materials for close reading, writing, and 
vocabulary building.

   Annotation tools, graphic organizers, and Foldables™ 
support reading comprehension.

   Evidence-based writing improves students’ ability to 
clearly communicate informed arguments  
and opinions.

   Opportunities to develop speaking and listening skills 
that encourage discussion and collaboration.

   Language Learners Teaching guide, an online 
resource, provides helpful strategies for addressing 
the needs of English learners, and can be used to 
support Integrated and Designated ELD. 

   Leveled reading options that you can designate  
for differentiation.

   Spanish support available online.
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LEVELED SUPPORT
Include students of 
all English Language 
proficiency levels in the 
discussions outlined on 
this page.

 EMERGING  Encourage 
students to participate 
with words or phrases 
as they are able.

 EXPANDING  Support 
students in using simple 
sentences to participate 
in the discussions.

 BRIDGING  Have 
students use more 
complex sentences 
to participate in the 
discussions.

Introduce the Chapter
Build Background Explain to students that in the context of the Chapter title, 
foundations are “ideas, principles, or facts that provide support for something,” in this 
case, government. Discuss with students the foundations of your school—the ideas 
and values the school culture is built upon. Invite them to share how they think these 
foundations affect them as students, and what might happen if these values and ideas 
did not exist.

Turn to the Essential Questions. Ensure students’ understanding of the meanings of 
purposes, principles, guide, role, and economic systems. Discuss with students the 
roles they play in their lives. Encourage students to share a guiding principle they 
follow in these roles. If students struggle, provide examples: work hard, play hard; 
treat others as you want to be treated; preparation is the foundation of success; etc.

Support students in comprehending the meaning of the Lesson titles, discussing 
key words, phrases, and concepts. Invite students to share examples from the news 
media, TV shows, movies, and/or previous Social Studies passages. Discuss with 
students how each lesson title relates to the Chapter title and Essential Questions and 
make predictions about the Lesson’s content and vocabulary accordingly.

Lesson 1: Ensure comprehension of the word origins, and elicit from students what 
they already know about the purposes of government.

Lesson 2: Discuss types, inviting students to share the types of classes they take, the 
types of music they like, or the types of after-school activities they are involved in. 
Determine if students know of different types of government.

Lesson 3: Guide students in understanding the meaning of economic systems. 
Differentiate economic systems from types of government.

Invite students to think about your discussions above as they read about the 
foundations of government and how and why governments are created.

LESSON 1 
Purposes and Origins of Government

LESSON 2 
Types of Government

LESSON 3 
The Role of Government in Economic 
Systems

ESSENTIAL QUESTION
What are the purposes 
of government? What 
principles guide different 
types of government? 
What is the role of 
government in different 
types of economic 
systems?

Foundations of Government
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The State of Nature
A. Build Meaning: Treatise Work with students in understanding what is meant 
by “the state of nature.” Explain to students that a treatise is a book that discusses 
an issue or subject thoroughly. Check that students know what a philosopher is and 
explain that Thomas Hobbes was an influential British political thinker.

Read aloud the treatise excerpt to students with a formal tone, emphasizing the “if . . ., 
then” sort of structure of the segment to help students grasp its overall purpose.

Explain to students that consequent (relate it to consequences) means “happening as 
a result of certain conditions or actions.” Guide students in determining the conditions 
and consequences named in each phrase.

B. Build Meaning: Novel Begin by ensuring students know what a novel is and 
encourage them to share their favorite novel.

Read aloud the novel excerpt to students slowly and with conviction.

Discuss the meaning of difficult vocabulary including: moral, invention, mankind, 
disenfranchisement, and subverts and elicit synonymous phrases for each.

C. Build Meaning: Novel Determine if any students have read Lord of the Flies 
and invite students to share their reactions to the novel. Ensure students understand 
the premise of the story and the meaning of marooned. (stranded)

Read aloud the novel excerpt to students in a dramatic tone and with increasing 
suspense.

Discuss with students the literal and figurative masks we wear, and how these masks 
influence our behavior. Ask students: What did Jack’s mask lead him to do that he 
might not have done if he had not been wearing the mask?

D. Build Meaning: Film Begin by asking students what their favorite film (or 
movie) is.

Read aloud the excerpt from the film to students in a horrified apocalyptic tone.

Discuss how governmental and societal collapse relates to the state of nature. (there 
is no rule of law protecting people, they must fend for themselves)

E. Build Meaning: Letter to the Editor Show students the “Letters to the 
Editor” section of a newspaper and compare a letter to the editor with a news article 
to help them see the difference. Ensure students understand that this part of a 
newspaper gives citizens the opportunity to share their opinions and ideas on issues 
important to them.

Read aloud the letter excerpt to students with anguish.

Ensure comprehension of anonymity and invite students to share their opinions and 
experiences with anonymity and the web.

F. Build Meaning: Graph Look closely at the graph with students. Ensure 
comprehension of the term cyberbullying. Guide students in interpreting each bar on 
the graph.

Then, discuss with students how cyberbullying relates to the state of nature.

ANALYZING PRIMARY SOURCESCHAPTER 1
STUDENT EDITION, pages 4–5

LEVELED SUPPORT
 EMERGING  Provide 
students with supporting 
sentence frames, such as: 
If there is no government, 
people may act like ___.”

 EXPANDING  Support 
students in using simple 
sentences to discuss what 
can happen if there is no 
government.

 BRIDGING  Encourage 
students to use more 
complex sentences to talk 
about what can happen if 
there is no government.

EXTEND
Support students in 
discussing how they 
believe people would act 
in “the state of nature.” 
Guide the discussion to get 
at the underlying question 
of whether people are 
inherently good or evil. 
Encourage students to 
justify their arguments.

2 Chapter 1
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LEVELED SUPPORT
 EMERGING  Encourage 
students to participate with 
phrases.

 EXPANDING  Support 
students in producing 
complete sentences.

 BRIDGING  Have 
students participate with 
more complex sentences.

SPANISH COGNATES
función
legítimo/a
institución
autoridad
servir
promover

Point out to students that these words can all be used to state that something provides 
a necessary need or function. Discuss these words in the context of a school essay.

Your essay nicely fulfills the requirements.
Your introductory paragraph serves its purpose but could use a hook to 
engage the reader.
You provide clear examples to demonstrate your points.
Your thesis statement promotes the main argument of your essay.

Provide context for discussing these words with students.

What are the main functions of government? What makes a government legitimate?

How are governmental institutions formed? What gives a government authority?

Academic Vocabulary Introduce academic words found in the lesson. Explain 
that these words are used in many academic texts and settings.

ESSENTIAL QUESTION

What are the purposes 
of government?

Purposes and 
 Origins of 
 Government

CULTIVATE MEANING and SUPPORT LANGUAGELESSON 1
STUDENT EDITION, pages 6–12

LANGUAGE OBJECTIVES
• Explore the meanings of key content and academic words.
• Identify main idea and details.
• Describe with an adjective who clause.
• Summarize information in your own words.

Introduce the Lesson
Build Background Preview the lesson with students, discussing with them the 
lesson title, passage titles, subtitles, and other text features. Offer vocabulary support 
as needed.

Content Vocabulary Preview with students key content words from the lesson.

function noun purpose; job something or someone does

legitimate adjective real, official, permitted by law

institution noun large organization with particular purpose

authority noun power to order people or things

Word Part of Speech Definition

fulfill verb do or provide what’s needed

serve verb be useful for a particular purpose

provide verb give or make available

promote verb help something develop or grow

Word Part of Speech Definition

Lesson 1 3
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Hands-on projects, 

simulations, and 

interactive debates 

and deliberations 

provide context through 

application and problem 

solving.

Compelling 
Content Inspires 
Action
Juxtaposing diverse narratives with current 
events and hands-on projects leads students 
to expand their worldviews. When students 
make critical real-world connections that 
illuminate the ‘why’ for their learning, the 
impact is tangible: they come to realize that 
they have the power to shape the world 
around them.

It’s all online! Go to mhecalifornia.com

Take Action and 

Community Connection 

features inspire 

civic engagement by 

applying learning 

through action in their 

community.



BTW (By the Way) and 

Election Central websites  

curated by McGraw-Hill 

provide trustworthy 

access to current topics 

and events.

StudySync® Blasts allow 

students to express their 

opinions on high-interest 

topics, sparking debate on 

current issues and events.Take your students 

Beyond the Classroom 

with Google Expeditions. 

These virtual field trips 

are supported with 

reinforcing activities and 

teacher instructions for 

seamless implementation.



Flexible Resources Fully Support 
You in Your Classroom
You are a reason your students love learning. Our goal is to help you  
spark the kind of engagement that turns curiosity, knowledge, and  
critical thinking into empowered citizenship. That’s IMPACT. 

We support today’s social studies classroom with strong content that is 
fully standards aligned and written for the California History-Social Science 
Framework. The Teacher’s Edition and Online Teacher Center provide 
everything you need to create and customize dynamic lessons, presentations, 
and assignments. 



   Lesson plans and presentations come ready-to-go  
to save you time, or can be easily customized for 
your classroom.

   Planning guides to offer you with a custom path to 
use the IMPACT resources: print, digital, inquiry or 
hands-on projects to teach your way.

   Interactive Correlations Review Tool provides an  
on-the-spot view of how students will progress 
towards the standards for every chapter and lesson.

   Differentiation strategies and superior ELA & ELD 
support help you reach every learner.

   Discussion and messaging system allow for teacher-
student communication and collaboration.

   Google Drive integration enables you to upload your 
own favorite resources.

   Reports track class or individual student progress 
towards content, skills, and standards mastery.

Online Teacher Center

Interactive Correlations Review Tool

It’s all online! Go to mhecalifornia.com

Lesson Planning Page



PRINCIPLES OF 
AMERICAN 
DEMOCRACY

CALIFORNIA
SOCIAL STUDIES
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Assess Individual and  
Class-wide Learning Needs

PRINCIPLES OF 
ECONOMICSCALIFORNIA

SOCIAL STUDIES
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CHAPTER TESTS & LESSON QUIZZES

IMPACT: California Social Studies offers print and online diagnostic, formative, 
and summative assessments to help you track progress and address 
individual student and whole class needs.

   Pre-tests, chapter tests, and lesson quizzes come  
pre-built, or can be easily customized online.

   With powerful search, filter, and editing tools, the 
easy-to-use online assessment generator helps you 
create your own tests and quizzes based on the 
standards or lesson content. Share with colleagues 
across the hall or across the district.

   Assessments utilize a variety of question types: 
- selected response 
- short answer 
- essay 
- document-based 
- tech-enhanced 
- SBAC-aligned

   Easily review class and student performance  
on assessments and assignments using the  
Data Dashboard.

Chapter Tests & 
Lesson Quizzes

It’s all online! Go to mhecalifornia.com

Data Dashboard



LearnSmart® with Smartbook™ takes students’ reading to the next level. 
LearnSmart® is a proven adaptive learning program that helps students 
learn faster, study more efficiently, and retain more knowledge for greater 
classroom success.  

   LearnSmart® provides a personalized learning path 
through the social studies content based on student 
responses to questions, as well as their confidence 
about the answers they provide.

   Integrated adaptive eBook called SmartBook™ helps 
improve reading comprehension by highlighting 
only the content that students are assessed on, thus 
focusing student effort on what is most important  
to learn.

   LearnSmart® remembers where the student left off, 
takes them to the content they have not yet mastered, 
and reminds them what they need to review.

   Teacher Reports provide invaluable information 
about student and class performance, making it easy 
to identify which students are struggling and need 
immediate help.

LearnSmart®

Reports



A Pathway to Success for California  
Advanced Placement® Students
For students preparing to experience the rigors of AP-level course work, 
McGraw-Hill Education delivers accessible, engaging learning opportunities  
to help every student succeed.

Give your students the AP advantage with the suite of 
exceptional resources designed specifically for today’s  
AP students. The AP advantage offers powerful tools  
and personalized resources that:

   Prepare students before class with the core skills  
and concept mastery needed for the first day  
of class

   Deliver unparalleled instruction with assignments 
and assessments from day one through exam day

   Provide a personalized, adaptive path to AP exam 
preparation and success!

AP Course Prep  

The self-paced, 
interactive program 
students use before 
class starts to ensure 
they have mastered the 
background knowledge 
and skills needed 
to approach course 
instruction. 

TM

1

The robust program that 
supports teachers and 
students throughout the 
course with resources 
including:
- Core AP textbook
-  AP SmartBook, adaptive 
reading experience

- AP Chapter Banks
- AP Teacher’s Manual
- PowerPoint Presentations
- Powerful reporting tools

2
AP Course Support

3
AP Exam Prep  

The adaptive AP Exam 
Prep solution complete 
with personalized 
learning plans and 
four complete AP 
practice exams.

TM

It’s all online! Go to mhecalifornia.com

Follow these three steps to help your students earn a five:

AP EXAMS AP COURSE PREP

AP TEST PREP
AP COURSE SUPPORT

SUMMER BREAK

SCHO
O

L STARTS

JANUARY

FEBRUARY

MARCH

APRIL

MAY

JUNE

JULY

AUGUST

SEPTEMBER

OCTOBER

NOVEMBER

DECEMBER



Relevant, up-to-date features bring the world 

to your classroom and allow you to make 

connections between geography, people, and 

the world in which we live.

AMER I CAN
H I S T O R Y

Alan
Brinkley

U P D A T E D AP®

EDITIONAP®

EDITION

U P D A T E D AP®

EDITION

McConnell
Brue
Flynn

economics E D I T I O NAP®

A M E R I C A N
D E M O C R A C Y

N O W

HARRISON |  HARRIS |  DEARDORFF

Fifth Edition

A P ® ED IT I O N

* AP®, Advanced Placement®, and Advanced Placement Program® are trademarks registered 
by the College Board, which was not involved in the production of, and does not endorse, 
these products.

Extend Student Learning 
with Elective Courses

AP Psychology

The Science of Psychology:  
An Appreciative View (King)

AP US History

American History: Connecting 
with the Past (Brinkley)

AP World History

Traditions and Encounters: 
A Global Perspective on the 
Past (Bentley)

AP Economics

Economics (McConnell)

AP US Government & Politics

American Democracy Now 
(Harrison)

McGraw-Hill networks™ 

Geography: Human and  
Physical World

McGraw-Hill networks™ 

Understanding 
Psychology

Accurate, comprehensive and 

developmentally appropriate case studies, 

projects and psych labs create an inquiry-

based program.

Trusted authorship communicates the 

theory and application of sociology 

principles in understandable, age-

appropriate language.

McGraw-Hill networks™ 

Sociology and You

SOCIOLOGY
YOU&

There’s More Online!

UNDERSTANDING
PSYCHOLOGY

There’s More Online!







You Deliver Educational IMPACT Every Day. 
You are a reason your students love learning. Our goal is to help you  
spark the kind of engagement that turns curiosity, knowledge, and  
critical thinking into empowered citizenship. That’s IMPACT. 

Sample the program online: mhecalifornia.com
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