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Introduction
To become successful readers, students 
must read for long stretches of time (Guthrie 
& Wigfield, 2000). Similarly, writing success is 
directly correlated to the amount of time spent 
writing and rewriting (Calkins, Hartman, & 
White, 2005). In a balanced literacy classroom, 
students have the opportunity to read and 
write every day. In a balanced literacy model 
of writing instruction, the goal is to develop 
students into lifelong writers who are effective 
at multiple types of composition. 

In the Common Core State Standard for 
English, Language Arts & Literacy (CCSS-
ELA), balanced literacy teachers must prepare 
students to meet the rigorous criteria required 
by the CCSS for particular types of writing. 
Understanding what that looks like in the real 
world classroom is a daily challenge.

To help clarify how to approach this challenge, 
this paper will address two major types of 
writing that students will be asked to produce 

in a balanced literacy classroom: writing in 
response to text and writing within a genre. 
Reading Wonders provides daily opportunities 
for both types of writing.

Writing in Response to Texts
When writing in response to text, students 
respond to a text or texts they have read 
closely and use text evidence to support their 
written responses. Reading and writing are 
closely tied together, and writing instruction is 
explicitly addressed in the Common Core State 
Standards (Gewertz, 2012). 

At the heart of the instructional shifts for 
CCSS literacy instruction is the requirement 
that written and oral responses be grounded 
in text evidence. This requires students to 
read the text closely to comprehend it on a 
deeper level and to identify textual evidence 
to support their ideas and conclusions about 
the text. 
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The Publishers’ Criteria for the CCSS-ELA, 
Grades 3–12, states, “Student knowledge 
drawn from the text is demonstrated when the 
student uses evidence from the text to support 
a claim about the text. Hence, evidence and 
knowledge link directly to the text” (Coleman 
&  Pimentel, 2011, p. 1). 

When drawing evidence from literary and 
informational texts per CCSS Writing standard 
9, students are required to demonstrate 
their comprehension skills in relation to the 
various specific CCSS Reading standards. 
When students are discussing something they 
have read or written, they must demonstrate 
their speaking and listening skills (National 
Governors Association, 2010).

In Reading Wonders, writing prompts are 
included within the reading lessons and are 
usually labeled “Write About Reading” or 
“Respond to Reading”. After reading, students 
are prompted to answer text-dependent 
questions and to cite evidence in their written 
responses. Students also have opportunities 
to share their writing with partners and to 
discuss how the cited text evidence supports 
their written ideas. 

Genre Writing 
The second type of writing is genre writing. 
Writing within a genre involves identifying a 
clear purpose and audience and using a style 
of writing that will successfully communicate 
key ideas. Students need to be immersed in 
a genre of writing to understand the structure 
and craft of each genre. The CCSS identify 
three genres of writing that require  
focused instruction: 

 1. Opinion/argument writing  
  (CCSS Writing Standard 1) 

 2. Informational/explanatory writing  
  (CCSS Writing Standard 2) 

 3. Narrative writing  
  (CCSS Writing Standard 3)  

Writing effectively and thoughtfully on 
substantive topics in the genres of opinion/
argument, informative/explanatory, and 
narrative are linked directly to college and 
career readiness (Patterson, 2013). 

The Writing Process
During genre writing, students are taught 
to write using a five-step writing process. 
Researchers’ first attempts to understand what 
is now called the writing process began in the 
early 1970s. In 1972, Donald Murray published 
a brief manifesto titled “Teach Writing as a 
Process Not Product,” an approach that was 
soon embraced by many writing teachers. Ten 
years later, in 1982, Maxine Hairston argued 
that the teaching of writing had undergone 
a paradigm shift in moving from a focus on 
written products to writing processes.

The Writing Process and 
Balanced Literacy
Teaching students to follow the writing 
process works most effectively with a gradual 
release instructional path that begins with 
teacher-directed instruction and progresses to 
independent student practice and application. 
In a balanced literacy classroom, the 
progressive stages include the following: 

 • Modeled writing

 • Shared writing

 • Guided writing 

 • Independent writing   

Steps 
in the 

Writing 
Process

1. Prewrite

2. Draft

3. Revise

4. Edit

5. Publish
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As each step of the writing process is 
taught, teachers can use the gradual release 
progression to help scaffold the writing steps 
for students. For example, the Prewrite step 
may include the teacher sharing several 
expert writing models of the chosen writing 
genre. This can be followed by the teacher 
doing a think-aloud to model for students how 
to brainstorm a writing topic. The teacher can 
then scribe for students on a chart during 
shared writing to create a sample writing 
outline. Prewriting could continue during 
small-group guided writing as students create 
their own outlines and gather text evidence to 
support their ideas. The Prewrite step might 
end during independent writing time with one-
on-one teacher-student conferencing about 
each student’s writing plan.

Of course, each writing lesson and each 
group of students may require different levels 
of instruction. Teachers may or may not go 
through all four balanced literacy lesson 
components in every step of the  
writing process.

Description of the  
Writing Process

Prewrite 

• Prewriting is the planning step where  
 teachers prepare and guide students to  
 brainstorm and choose their topics,  
 set goals and purpose for writing, gather  
 information, and outline ideas. 

• When learning to write within a genre,  
 students need exposure to writing  
 examples of the genre. Exposure to expert  
 and student writing models can begin in  
 the Prewrite step and continue through the  
 subsequent writing steps.

• The teacher must guide the students to  
 consider audience and purpose for writing  
 at this stage, based on the genre of writing  
 to be produced.

• Graphic organizers or diagrams are often  
 used at this stage to help students map out  
 their thoughts.

• If students are writing in the informational  
 or opinion genres, this step will include  
 close reading and gathering of text  
 evidence, which should be taught explicitly  
 in the modeled and shared writing stages. 

Draft 

 • Providing modeled and shared writing  
  lessons and referencing expert writing  
  models is critical in the Draft step.   
  Students can then write independently to  
  create their own first draft. 

 • Students create their initial composition  
  by writing down their ideas in an  
  organized way to convey a particular  
  idea, tell a story, give information, explain  
  a concept or procedure, or present an  
  opinion or argument.

 • Teachers will also provide small-group  
  guided writing time for students as  
  appropriate during this step, as well as  
  in the revising and editing steps, to  
  ensure students are moving along  
  proficiently and with understanding. 

 • The identified audience and purpose for  
  writing need to be carried through in  
  the draft. 

As each step of the writing 

process is taught, teachers 

can use the gradual release 

progression to help scaffold 

the learning for students.
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Revise 

 • The goal of the Revise step is to improve  
  the content of the draft. Students should  
  be guided to rearrange, add, and delete  
  content as well as refine word choices  
  and adjust the tone and style as  
  appropriate for the intended purpose  
  and audience.

 • As in the Draft step, it is important to  
  provide modeled and shared writing  
  lessons on how to revise. 

 • Students will tend to be more successful  
  during this step if they are given a clear  
  purpose and focus for their revisions. For  
  example, during narrative writing the  
  teacher may refer back to a mini lesson  
  about dialogue and then have students  
  check the dialogue in their writing to  
  ensure it includes proper punctuation  
  and effectively builds character.

 • It is helpful for students to reread their  
  writing and then modify and reorganize  
  their work based on what they hear. 

 • Small-group guided writing can be most  
  helpful at this step. Through the Revise  
  and Edit steps, students in a balanced  
  literacy classroom can meet in small  
  groups to share their drafts and get  
  feedback (Tompkins, 2013). 

 • Teacher and peer conferencing is helpful  
  during this step. The teacher will need  
  to  provide guided practice for students  
  on how to do peer revisions. 

 • During the Draft and Revise steps,  
  teachers can use the students’ writing  
  as a formative assessment tool to  
  determine where students may need  
  further instruction and scaffolding. The  
  teacher can use this information to create  
  small guided-writing groups and  
  determine the focus of individual writing  
  conferences with students.

Edit 

 • In the Edit step, writers proofread and  
  correct errors in grammar and mechanics  
  and edit with their eyes to improve  
  style and clarity. They learn to look  
  for and understand the ways in which  
  capitalization, punctuation, and standard  
  usage affect their writing.

 • Teacher and peer conferencing is  
  recommended during this step. 

 • Small-group guided writing that focuses  
  on specific writing conventions can  
  be very helpful to support students at  
  their specific level of need. 

 
 

During the Draft and 

Revise steps, teachers can 

use the students’ writing 

as a formative assessment 

tool to determine where 

students may need further 

instruction and scaffolding.
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Publish 

 • In the Publish step, the final writing is  
  shared with the intended audience. 

 • Writers receive feedback from peers  
  or teacher to complete the Publish  
  step to satisfaction. 

 • Sharing is accomplished through hard  
  copy printing and distributing, blogs,  
  email, webpages, wikis, or other digital  
  publishing forums. 

 
Implementing the  
Writing Process
The Reading Wonders Teacher’s Guide 
includes day-by-day writing lessons for each 
week of instruction. The lessons include 
the specific steps in the writing process 
that progress through the week and include 
meaningful links to make the reading-writing 
connection. 

Although Reading Wonders includes a five-
day progression of suggested writing steps 
each week, the actual writing that takes place 
in the classroom may vary from day to day and 
week to week. Writing processes for some 
genres may take one week, whereas others 

may take more or less time. No matter what 
the specific writing task, the most important 
criteria is that students write every day. 

Not every piece of writing is brought through 
the complete writing process, but students 
should be offered multiple opportunities to 
prewrite, draft, revise, edit, and share writing 
with others as they develop into proficient 
readers and writers. 

As teachers work with students to implement 
the writing process, a balance of whole- and 
small-group instruction combined with ample 
independent writing time is key to supporting 
students in becoming effective and  
strategic writers. Not every piece of writing 

is brought through the 

writing process, but 

students should have 

multiple opportunities to 

prewrite, draft, revise, 

edit, and share writing.
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