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Refuse, Remove, Reasons 
Online 
Video and print resources 
stream online at the following 
password-protected site: 
www.rrr.connectwithkids.com 

Note your username and 
password here: 

Refuse, Remove, Reasons is a compelling, evidence-based digital 
and print substance abuse prevention curricula developed by the 
New York Archdiocese Drug Abuse Prevention Program (ADAPP), 
in partnership with the Connect with Kids Education Network. 

The Refuse, Remove, Reasons platform provides facilitators the 
tools and background to conduct the multimedia program with 
fidelity. This Facilitator Guide provides a step-by-step process to 
conduct four classroom sessions on the following topics: 

• Alcohol and Tobacco/Nicotine

• Marijuana

• Steroids, Prescription and Over-the-Counter Drugs

• Heroin and other Illegal Drugs

• Consequences.

This guide enables facilitators to set the tone for each session’s 
goals by defining expectations and asking for student feedback, 
participation and response. Each lesson features video segments 
along with step-by-step guidelines for discussion, activities and 
at-home assignments. 

EVIDENCE-BASED RESULTS 

A three-year study at 18 New York City Archdiocesan high schools 
showed that, in schools using the Refuse, Remove, Reasons 
program, students were less likely to use drugs, alcohol and tobacco 
and more likely to rely on effective strategies for refusing these 
substances. 

Study results demonstrated: 

• a positive impact on change in attitude regarding the use of harmful
substances

• increased confidence in having clear strategies for refusing
substances if offered

• increased awareness of the dangers and negative consequences of
substance abuse — even if used only once.

RRR is listed on NREPP: SAMHSA’S National Registry of 
Evidence-based Programs and Practices. 

Vaping

http://www.rrr.connectwithkids.com/
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COMMON CORE STANDARDS 

The Refuse, Remove, Reasons platform meets the following general Common Core Standards: 

• Allowing students to gain, evaluate and present complex information and ideas through
listening and speaking.

• Encouraging academic discussion, collaboration and problem-solving in one-on-one, small
group and whole-class settings.

• Providing opportunities for vocabulary growth through a mix of conversation, direct instruction
and reading.

• Integrating technology and media to enhance 21st century learning.

ABOUT THE APPROACH 

The Refuse, Remove, Reasons substance abuse prevention education program features 
five classroom lessons, using video and print resources to provide accurate and age- 
appropriate information. 

However, as research indicates, data alone does not prevent use. The Refuse, Remove, 
Reasons Curriculum focuses on teaching refusal skills. These important skills can assist 
teens when faced with the social pressure to use substances. The curriculum is interactive 
using a multimedia format to engage students. The lessons embrace a social work 
approach — the Mutual Aid Model — to enhance the discussions and activities where 
peers can learn from each other under the guidance of an adult facilitator. 

The Mutual Aid Model: New Solutions to Old Problems 

For more than 40 years, the New York Archdiocese Drug Abuse Prevention Program 
(ADAPP) has provided comprehensive substance abuse prevention services targeted at 
universal, selected and indicated populations. ADAPP’s approach has long incorporated 
proven strategies designed to reduce risk factors related to substance abuse, as well to 
increase protective factors needed to live healthy productive lives. 

At the core of ADAPP’s program is the use of the Mutual Aid Model of counseling. This 
theoretical approach emerged from the field of social work and was developed by William 
Schwartz and built upon by Lawrence Shulman and Alex Gitterman. It recognized the 
power of one’s peer group as a vehicle for solving common problems. The peer group 
provides a forum for trying out new behaviors; giving and receiving feedback; providing 
positive support; and, most important, learning to help and support others through the aid 
of a trusted adult. It takes advantage of the positive roles that peers can play in working 
together to find new solutions to old problems. 

This Mutual Aid approach, through its emphasis on involving peers, takes advantage of 
peer support, a dynamic in adolescence that can prevent an individual’s involvement with 
alcohol, drugs and other high-risk behaviors. This approach is true not only for adolescents 
but for adults as well and can be used in both clinical counseling sessions and educational 
programs. 
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Key Concepts Essential to Mutual Aid Model 

Preparation 

At the core of the approach is the notion that the leader must understand the population 
he/she is teaching; referred to as “preparatory empathy.” In order to conduct this 
curriculum with fidelity and effectively incorporate Mutual Aid, it is essential that the 
leader mentally prepares for the adolescent audience by considering: 
• What teens may be thinking and feeling about drugs and alcohol.

• What it is like to be a teenager in today’s world.

• What reaction will the counselor have to what is expressed.

The facilitator must objectively prepare for the curriculum by reviewing the material prior 
to the sessions. Principles of the Mutual Aid Model, Lawrence Shulman, MSW, Ed.D; Alex Gitterman, Ed.D; William Schwartz, Ed.D.

Setting Agenda for Lessons and Climate for Learning 

In order to effectively involve students in the education program, the program facilitator 
should develop a working agreement with the students. The facilitator sets the tone 
by beginning each session by outlining the goals of each lesson, defining participant 
expectations and asking for feedback and responses from the students. The subsequent 
sessions should begin with a review/questions of the previous session and as well as a 
review of the homework assignment. 

Key Dynamics to Establish Mutual Aid 

The classroom lessons are designed to establish Mutual Aid that engages students in a 
learning process where students are open to hearing the program facilitator and each 
other. The following dynamics are central to the process of offering and receiving Mutual 
Aid and should be incorporated throughout the class lessons. 

The “All-in-the-Same-Boat” Phenomenon 

A potent force in Mutual Aid is the discovery that one is not alone in his or her thoughts, 
feelings, and emotions. There is something special in hearing others articulate similar 
feelings and experiences. Such mutuality produces support that energizes learning. As 
students respond to key questions in the lesson, the facilitator can establish connections by 
acknowledging the adolescent experience (academic stress, social anxiety and peer 
pressure, including the use of drugs and alcohol.) Demonstrated in the video segments, 
students learn ways to resist substance use. It is an important element to communicate 
throughout the four sessions. Principles of the Mutual Aid Model, Lawrence Shulman, MSW, Ed.D; Alex Gitterman, Ed.D; William Schwartz, Ed.D. 

Information Sharing 

Each student has his or her own unique life experiences. The discussion questions 
following each video segment are designed to assist students with sharing their experiences 
and beliefs about substances, as well as how they can develop ways to remove themselves 
from high-risk situations and refuse substances. By encouraging their participation in the 
learning process, the program facilitator can help students listen to each other while 
correcting any misinformation that the students may have about drugs and alcohol. 
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The Dialectical Process 
Class discussion, lead by the program facilitator, can be a vehicle for students to develop 
insight into their own behaviors as they share their thoughts and listen to the experiences 
of others. Hearing their peers articulate similar feelings and experiences produces support 
and encourages learning. The facilitator needs to be prepared for this process and be able 
to assist students with navigating different ideas, opinions and reactions. Within this process 
the leader has the opportunity to encourage an exchange of ideas while acknowledging and 
reinforcing the new pro-social behaviors that are learned during class discussions. 

Mutual Support 
The Remove, Refuse and Reasons curriculum provides students with the opportunity to 
receive support and validation from the program facilitator and each other as they participate 
in activities and discussions which ask them to explore their struggles and need to make wise 
choices. When appropriate, the leader guides students toward supporting their peers by 
asking them to react and give feedback. Allowing adolescents to support each other in their 
struggle to develop personal ways to refuse and remove themselves from situations that 
involve substances is developmentally appropriate and makes use of the power of the peer group. 

Mutual Challenge 

While it is important for students to have support from their peer group and adults, it is 
not sufficient to create change in behavior or intention to change. Research shows behavior/ 
attitude changes occur when students have information and learn new skills. Developing 
new attitudes and behaviors may first need old ideas and behaviors to be questioned and 
evaluated. The discussion questions and activities ask students to challenge their own 
views and those of their peers through guided role playing and requests for feedback. 
Adolescents are in a good position to confront and challenge each other’s thoughts, 
assumptions and actions on how to avoid substances. 

Individual Problem Solving 
In each session, students are asked to identify their struggles and successes with refusing 
substances. The lessons offer the students the opportunity to raise specific problems and 
respond to another’s problems by asking questions, making suggestions and reflecting on 
the experience. The leader’s role is to encourage many exchanges and to indicate how each 
student’s individual responses relate to the class experience as a whole. 

Rehearsal 
Opportunities to role play during discussion and activities provide students with the 
chance to rehearse ways to handle risky situations before they arise. Rehearsing ways to 
refuse drugs and alcohol allows students to think about how to avoid situations where 
drugs may be present, and how to refuse drugs and alcohol in the moment. 

The “Strength-in-Numbers” Phenomenon 
Adolescents often feel overwhelmed by everyday stress and the pressures they feel to use 
drugs and alcohol. Media, peers and communities often contribute to this. The pressure is 
less overwhelming and frightening when students are able to deal with these pressures 
as a large group. When students collectively address this in the classroom, they can learn 
from each other and garner the support needed to manage these pressures. 
Principles of the Mutual Aid Model, Lawrence Shulman, MSW, Ed.D; Alex Gitterman, Ed.D; William Schwartz, Ed.D. 
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NAVIGATING DIFFICULT CONVERSATIONS/CREATING A CLIMATE OF SHARING 

Students will learn and adopt new behaviors toward drug and alcohol use from adults 
and their peers when a climate of honest and thought-provoking discussion and sharing is 
fostered. That climate of sharing often leads to questions about drugs and alcohol that 
can be difficult to address. The following guidelines and responses are offered: 

What should I say if students ask me if I have ever used drugs? 

Students may ask “Do you use drugs?” or “Have you ever used drugs in the past?” While 
they may simply be curious or want to know if you think it is OK for teens to use, more 
often the questions are asked because they want to see if you, as the adult program facil- 
itator, really understand what it is like to be a teenager faced with handling these situations. 

This is a common question from teens, and it should be answered after considering the 
following: your school or agency’s guidelines, your own comfort level and your past history 
of use. Generally speaking, self-disclosure about past use is best kept to a minimum, or not 
shared at all. Keep in mind that it is illegal for anyone to use certain substances and any 
disclosure about current use of legal substances (alcohol and tobacco) is best shared with 
a positive health message: “I have a glass of wine with dinner, but I never drive.” 

All things considered, it is best to say: “We are here to talk about ways you can refuse 
substances at this time in your life and I do know how difficult that can be for teens.” 

What should I say when a student discloses substance use/abuse information about family 
members, or friends or him or herself? 

The curriculum is designed to have students watch videos about “real teens” and react to 
their stories. Therefore, it is likely that students will share personal information about the 
impact of substances use/abuse on their life. Prior to discussions, is important to tell 
students that they should not use names or identifying information. It is equally important 
to monitor if the disclosures are relevant to the discussion.

What should I do if the students do not seem to connect with the stories in the video? 

Although a diverse group of teens are represented in the video segments, not everyone 
can relate to all of the teens. Some students may get distracted if the teens in the video 
“don’t seem like them” and will need help to refocus. It is important to redirect the 
discussion to the issue at hand: how they handle situations where alcohol, tobacco or 
other drugs are present and to acknowledge that this is sometimes difficult. Ask students 
if there is anyone in the video who they were able to relate to or transition the discussion 
to relating to the overall situation depicted, rather than the specific individuals featured 
in the video. 

NOTE to FACILITATOR: The intent of the program is to improve the following risk factors for 
substance abuse: Favorable attitude, perceived risk of alcohol or tobacco use and normative mis-
perception of peer alcohol and tobacco use. In order to ensure fidelity, please emphasize 
the first four questions in your classroom discussion. If time allows, other questions may be addressed. 
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SUGGESTED TIME GUIDELINES 

RRR is designed to be implemented in five class sessions. However, each lesson has 
information, additional discussion questions and supplemental videos that can be used to 
expand the lessons. 

For each lesson, it is important to use the questions highlighted and to follow the activity as 
intended. 

The first three lessons contain two videos, one to begin the class session with and one to show 
at the end. The video that concludes the program is also given to the students to watch again 
for homework. 

Lesson four and five contain one video to view at the start of the class session. 

The following are guidelines to manage the time of each session. It is based on 43:00 
minute period. Video run-times below are approximate.

Lesson One: Alcohol and Tobacco/Nicotine
Video One ............................................................................................... 6:00 minutes 
Introduction and Summary .................................................................... 10:00 minutes 
Discussion and Activity ......................................................................... 20:00 minutes 
Video Two..................................................................................................................  7:00 minutes 

Lesson Two: Marijuana 

Video One .............................................................................................. 5:00 minutes 
Introduction and Summary ....................................................................10:00 minutes 
Discussion and Activity ........................................................................ 20:00 minutes 
Video Two................................................................................................................... 7:00 minutes 

Lesson Three: OTC and Prescription Drugs 

Video One ............................................................................................... 6:00 minutes 
Introduction and Summary ....................................................................10:00 minutes 
Discussion and Activity ........................................................................ 20:00 minutes 
Video Two: ......................................................................................................... 6:00 minutes 

Lesson Four: Heroin and Illegal Drugs 

Video ..................................................................................................... 13:00 minutes 
Introduction and Summary .................................................................... 10:00 minutes 
Discussion and Activity ......................................................................... 20:00 minutes 

Lesson Five: Consequences 

Video ...................................................................................................... 9:00 minutes 
Introduction and Summary .................................................................... 10:00 minutes 
Discussion and Activity ......................................................................... 20:00 minutes 




