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Teacher's Guide prepared by Gail Skroback Hennessey 

  
Gail Hennessey taught social studies at Harpursville Central School in New York State for 33 years. She 
writes often for children’s publications and is the author of six books for teachers and students. In 1988, 
she was named Outstanding Elementary Social Studies Classroom Teacher of the Year from the New York 
State Council for the Social Studies and also named Outstanding Elementary Social Studies Teacher of the 
Year by the National Council for the Social Studies.   
Check out her helpful Web site for teachers at www.gailhennessey.com  
  
The following teacher’s guide is designed to assist the classroom teacher in using the  September 2011 
issue of Spider magazine to foster listening, reading, writing and thinking skills with your students. Les-
sons can be used in small group, partners, individuals or whole class instruction format.  
  
The articles in the issue are used for read-alouds, shared reading, supportive guided reading, listening 
activities, guided reading, vocabulary and word recognition, buddy reading, modeled writing, comprehen-
sion, interactive writing or independent writing depending on the level of your students. The sessions are 
a suggestion and the sequencing of the material can depend upon your individual preferences and stu-
dents. 
 
Throughout the guide, skills in vocabulary building, reading , writing, listening and cross curricular activi-
ties are included to help you utilize the magazine in your classroom. 
 
Helpful websites with reading strategies 
http://www.greece.k12.ny.us/instruction/ela/6-
12/Reading/Reading%20Strategies/reading%20strategies%20index.htm 
http://www.readingquest.org/strat/ 
http://www.sarasota.k12.fl.us/sarasota/interdiscrdg.htm#Other%20Activities%20for%20the%20Readin 
http://www.manning.k12.ia.us/HighSchool/teachers/ludwig/Reading%20Strategies.html 
http://www.readingrockets.org/teaching/reading101 
http://www.ed.gov/pubs/RoadtoRead/part3c.html 
 
Helpful  reminders: 
Pre-Reading: Pre-reading prepares students for learning by activating their prior knowledge about the 
topic featured in the text. 
 
During-Reading: Reading strategies teach comprehension by making connections, generating ques-
tions, and determining importance by guiding the reader to use proficient reader strategies. 
 
After-reading: After activities connect the old and new knowledge and help students frame it in some 
way to their lives. 
from: http://www.bayvieweduc.ednet.ns.ca/Smoran/Reader'sworkshop/before_during_after_reading.htm 
 
Objectives:  
1. analyzed word similarities and differences 
2. appropriately participated in chorally reading activities.  
3. read with accuracy and increased fluency during partner reading and independent reading activities.  
4. increased their listening and speaking vocabulary as well as discourse skills.  
5. shown evidence of listening and reading comprehension.  
6. demonstrated accurate story imaging or visualization skills.  



 

 

7. demonstrated an ability to sequence events in a story  
8. identified rhyming words in a poem.   
9. read with appropriate expression  
10. created illustrations that creatively portray the topic or text.   
11. demonstrated the ability to evaluate a piece of writing. 
 
 
Bloom’s Taxonomy: Knowledge, Comprehension, Application, Analysis, and Synthesis  
Materials: 

Copies of the September issue of Spider 
Websites of interest 
Drawing paper and crayons 
Map of the world 
 
Session 1: 
Motivation: 
1. Ask the students to list the traits of someone they would call a best friend. Ask the students to share 
what they feel is “their” best friend trait. 
2. Tell the students that in the story, “Doodlebug and Dandelion, SuperCroc Lives”, by Pamela Dell, on 
pages 4-8, Dandelion has a problem with her best friend, Tomiko. Assign the students a partner and dis-
tribute a copy of Spider magazine.  Introduce the issue, looking at the cover, title page, and table of con-
tents.  Ask for comments, reactions and predictions.  Take a guided picture walk through the issue, read-
ing captions, and noting illustrations. 
Teacher Input: 
1. Have the students turn to Doodlebug and Dandelion, on page 4.  Tell the students as the story is read 
to search for words they think should be highlighted and discussed further.  These vocabulary might in-
clude: traitor, vast, and unfazed, Encourage students to think of creative sentences after finding the word 
in the reading and determining its meaning from the context of the sentence. 
Guided Practice: 
1. Have students take turns reading the article on pages 4-8 stopping after each page to review and dis-
cuss what is happening in the story. Encourage students to make text-to-self connections throughout the 
story. How would they feel if they were excited about something and their friend didn’t seem interested? 
Would they have written what Dandelion did on the playground? Would you tell a friend something that 
might hurt their feelings? Did you think Dandelion should have rolled her eyes at Weezer’s report? Etc. 
2. After reading, with a partner, find 5 facts about the SuperCroc and where it lived from the story and 
then review the supercroc information on page 9. 
 
FACTS about Super Croc 
1. 
2. 
3. 
4. 
5. 
 
(Possible answers: lived one hundred and ten million years ago, bigger than a bus, lived in Sahara Desert 
area/Desert once a rainforest, real name Sarcosuchus imperator, etc.) 
Have students then learn more about the SuperCroc at this link: 
http://www.supercroc.org/supercroc/about.htm 
 
Write an addition 5 facts learned from p.9 and from this website. 
1. 
2. 



 

 

3. 
4. 
5. 
 
3.  After reading the story, discuss how the author uses lots of descriptive words to make the words 
come alive.  Discuss adjectives and adjectives.  Have small groups of students search the reading for ex-
amples of descriptive words for both nouns and verbs. 

ADJECTIVES  NOUNS  VERBS  ADVERBS 
Example: enormous  head   stood  sulking 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
Remember: For adverbs, ask yourself about the verb- which words help describe the action by answer-
ing how, when, to what extent or where about the verb. 
For adjectives, ask yourself about a noun- which words help describe the person, place or thing with 
more information such as what kind? how many? which?  
Regroup and share what they wrote. 
 
Post Lesson Activity: 
1. Write a paragraph pretending to be the supercroc. What was your day like in the rainforest of the Sa-
hara? Include 4 facts learned about the supercroc in the writing. Encourage students to share their read-
ings with the rest of the class. 
 
Session 2: 
Motivation: 
1.Ask the students to locate the country of France on a world map. Encourage students to share any 
prior information they may know about the country of France. 
2.Explain that the French story, “Eleven Thousand Feet” by Andree Clair on pages 10-11, is a short hu-
morous story about the problems associated with having lots and lots of feet. 
Teacher Input: 
1.  Assign the students a partner and pass out the issue of Spider magazine, turning to page 10-11 and 
have the students read the short story together. 
2. Before breaking the students into partners to read the story, review possible vocabulary words in the 
story such as: biped, quadruped, millipede, and nudist. Encourage students to suggest creative sentences 
using the words.  
Guided Practice: 
1. After reading the story, have the students do the following activity: 
Eleven Thousand Feet 
Character(s): 
Setting: 
Plot: 
Problem: 
Regroup and discuss the graphic organizer. 
Post Lesson Activity. 
1.  Have the students made 5 map questions about the country of France using this website: 
http://www.timeforkids.com/TFK/kids/hh/goplaces/article/0,28376,491279,00.html 
Exchange their map questions with another group to answer. 



 

 

2. Have students review the site on France and then take the comprehension quiz called France Chal-
lenge: http://www.timeforkids.com/TFK/kids/hh/goplaces/article/0,28376,491282,00.html 
 
 
Session 3: 
Motivation: 
1. Explain that in the reading, “Little Yin and the Moon” by Jeremy Yoder on pages 13-18, they will learn 
about a little girl who tries to help her family during a severe drought.  
Teacher Input: 
1. Distribute the September issue of Spider magazine  and direct the students to turn to the story, “Little 
Yin and the Moon” on pages 16-19. Review the illustrations, encouraging students’ comments and predic-
tions.  
Guided Practice: 
1. Have students take turns reading sections of the story. List three reasons Yin’s mother was crying ( 
fields were empty, cows not giving milk, family was hungry). Make text-to-self connections such as if they 
have ever seen their parent acting sad, have they ever done something to “help” their parent or grand-
parent? Do you think it would really be a safe idea for a little boy or girl to go off on his or her own as Yin 
did in this story? 
2. Have students do the following graphic organizer: 
Examples that the story is “make-believe”. 
1. 
2. 
3. 
4. 
(Possible answers: cows can’t talk, lakes can’t talk, mountains can’t talk, sun and moon can’t talk) 
Examples of things in the story that can and do happen: 
1. 
2. 
3. 
4. 
(Possible answers: Lakes can go dry, fields can dry out during a drought, people go hungry from lack of 
food, cows can stop giving milk, etc. 
3. Discuss pronouns and how they are pinch hitters for nouns. Have small groups of students review 
pages 13-15 and find examples of pronouns and the noun for which they are substituting. Regroup and 
discuss the lists. 
4. Have the students write a paragraph explaining how Yin giving the moon her blanket helped make 
things better. 
 
Post Lesson Activity 
1. This story takes place in a country such as China. Ask the students what prior knowledge they might 
have about the country and people of China. Use this website to have students make a list of 7 facts 
learned about China: http://www.timeforkids.com/TFK/kids/hh/goplaces/main/0,28375,536982,00.html 
2. Have small groups make 5 questions using the map of China, at this link, to exchange with another 
group. http://www.timeforkids.com/TFK/kids/hh/goplaces/article/0,28376,536985,00.html 
 
 
Session 4: 

Motivation: 

1. Show a photograph of a saguaro cactus and ask if the students have any prior information on the cac-
tus. Explain that in the story ”Thin Chip Will Protect Mighty Giant”, by Elena de la Fuente, on pages 19-



 

 

23, they will learn about the largest cactus in the United States, and state flower of the state of Arizona,  
and how technology is trying to help protect them from cactus thieves. 

Teacher Input: 

1. Have partners of students turn to “Thin Chip Will Protect Mighty Giant”, on pages 19-23.Review the 
story for possible vocabulary words needing to be highlighted. Those words might include: drought, rus-
tlers, generations, scanner, and shield(verb). Encourage students to give definition and sample sentences 
for these words.  

Guided Practice: 

1. With a partner, review the reading and do the following graphic organizers: 

Facts about Saguaro Cactus 

1. 

2. 

3. 

4. 

5. 

(Possible answers: live more than 200 years, weigh up to 8 tons, as tall as 4 story building, southwest in 
Sonoran Desert, largest cactus in USA. trumpet-shaped white flowers) 

How does the Saguaro cactus help the ecology: 

1. 

2. 

3. 

4. 

5. 

(Possible answers: food for bats, rats, coyotes, etc./shelter, birds carve holes for a safe place to hatch 
young, dead cactus can be used for building material) 

Regroup and discuss the graphic organizer. 



 

 

3. Discuss how technology is helping save the saguaro cactus. Why is the cactus desired? How is it sto-
len? How is the chip inserted? How is it helping to bring cactus thieves to justice? Etc. 

Post Reading Activity: 

Draw a picture of a saguaro cactus. Write a story telling about a cactus thief stealing and what happened 
to you 

Session 5: 

Motivation: 

Ask the students if they know any Spanish words. Explain that in the story, “Amiga”, by Suzanne Wright, 
on pages 25-31, they will be reading a story about a Mexican boy that has a special wish for his birthday. 
Add that there will be a number of Spanish vocabulary words in the reading. 

Teacher Input: 

Have students open the issue of Spider Magazine to “Amiga”, on pages 25-31. Have students take turns 
reading the story, stopping after each page to review for comprehension and to make connections.  Re-
view possible vocabulary words such as the following: hacienda, tortillas, huevos rancheros, disposition, 
serape, rickety, and coaxing. Have students make creative sentences using the vocabulary words.  

Guided Practice: 

1. After reading the story, make connections with the students. For example, ask the students if they 
have had a special birthday wish?  Did they get their wish?  Were they ever disappointed with a gift they 
have received?  Have students share a typical birthday. How is it celebrated in their family, Etc. 

2. Encourage students to give descriptive phrases to describe what they see in the picture on page 27. 
Encourage the students to  grow a sentence. For example. If a student says ”The burro is brown.”  Ask 
the students what else can you add about the donkey. Example: The brown burro, will large floppy ears 
is wear a bright red bow.” Continue with other starter sentences and grow descriptive additions. 

3. Have pairs of students do the following Story Pyramid: 

STORY PYRAMID: 

MAIN CHARACTER 

TWO DESCRIPTIVE WORDS ABOUT THIS PERSON 

THREE WORDS TO DESCRIBE THE PLACE OR SETTING OF THE STORY 

FOUR WORDS TO DESCRIBING WHAT HAPPENED IN THE STORY 



 

 

Regroup as a class and review the story pyramid information 

4. Discuss sequencing in reading and its importance in helping us remember information. Place the fol-
lowing sequencing activity on the story Goldilocks and the Three Bears on the overhead. 
http://www.teachingideas.co.uk/english/files/goldilockssequencing.pdf  

Have groups place the story in proper sequence and then regroup as a class and discuss the sequencing 
activity. Pass out 7 strips of paper and have groups of students place an event from the story on each 
strip. Exchange with another group to place the different events in the story Amiga in proper sequence. 

Post Reading Activity: 

1. Pretend you are Carlos and write a paragraph about getting the burro for your birthday, including how 
you felt when you first got the burro and how did you felt later on about your gift? 

2.Pretend you are the burro. Tell about how you took Carlos to school. How did you feel when you saw 
the disappointment in his eyes when you were given to him? How did you feel at the end when Carlos 
named you Amiga? Etc. 

Post Reading Vocabulary Survey 
Have partners read “ I Say to the Sun” by Siv Cedering on page 12, and “Back-to-School Sale” by Law-
rence Schimel, on page 32 .  Which poem did they like best and why?  Find rhyming patterns for each 
poem and brainstorm a list of additional words that have the same rhyming patterns. 

Overall Assessment: 
The teacher will assess the students’ 
1. Ability to work together with a partner or in groups. Record the data in your notes 
2. Oral responses to discussion and retelling for listening and comprehension competency.  
3. Contributions to charts and other activities done with this month’s Spider magazine. 
4. Ability to clearly express their ideas orally and in writing 
5. Ability to read and understand vocabulary  
6. Ability to write their own sentences , poems, etc. 
7. Ability to make connections 
8. Increased fluency as demonstrated in their independent oral reading, buddy reading, etc. 
 
 

 

 

 

 


