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Teacher's Guide prepared by Gail Skroback Hennessey 

  
Gail Hennessey taught social studies at Harpursville Central School in New York State for 33 years. She 
writes often for children’s publications and is the author of six books for teachers and students. In 1988, 
she was named Outstanding Elementary Social Studies Classroom Teacher of the Year from the New York 
State Council for the Social Studies and also named Outstanding Elementary Social Studies Teacher of the 
Year by the National Council for the Social Studies.   
Check out her helpful Web site for teachers at www.gailhennessey.com  
  
   
The following teacher’s guide is designed to assist the classroom teacher in using the July/August 2011 
issue of Spider Magazine to foster listening, reading, writing and thinking skills with your students. Les-
sons can be used in small group, partners, individuals or whole class instruction format.  
  
The articles in the issue are used for read-alouds, shared reading, supportive guided reading, listening 
activities, guided reading, vocabulary and word recognition, buddy reading, modeled writing, comprehen-
sion, interactive writing or independent writing depending on the level of your students. The sessions are 
a suggestion and the sequencing of the material can depend upon your individual preferences and stu-
dents. 
 
Throughout the guide, skills in vocabulary building, reading , writing, listening and cross curricular activi-
ties are included to help you utilize the magazine in your classroom. 
 
 
Helpful websites with reading strategies  
http://www.greece.k12.ny.us/instruction/ela/6-
12/Reading/Reading%20Strategies/reading%20strategies%20index.htm 
http://www.readingquest.org/strat/  
http://www.sarasota.k12.fl.us/sarasota/interdiscrdg.htm#Other%20Activities%20for%20t  
he%20Readin  
http://www.manning.k12.ia.us/HighSchool/teachers/ludwig/Reading%20Strategies.html  
http://www.readingrockets.org/teaching/reading101  
http://www.ed.gov/pubs/RoadtoRead/part3c.html  
 
  
Helpful  reminders: 
Pre-Reading: Pre-reading prepares students for learning by activating their prior knowledge about the 
topic featured in the text. 
  
During-Reading: Reading strategies teach comprehension by making connections, generating questions, 
an determining importance by guiding the reader to use proficient reader strategies. 
 
After-reading: After activities connect the old and new knowledge and help students frame it in some way 
to their lives. 
 
from: http://www.bayvieweduc.ednet.ns.ca/Smoran/Reader'sworkshop/before_during_after_reading.htm 
  
 
Time: Approximately 30-40 minutes each session with post activities completed later in the day. 



 

 

Objectives:   
1. analyzed word similarities and differences 
2.. appropriately participated in chorally reading activities.  
3. read with accuracy and increased fluency during partner reading and independent reading activities.  
4. increased their listening and speaking vocabulary as well as discourse skills.  
5. shown evidence of listening and reading comprehension.  
6. demonstrated accurate story imaging or visualization skills.  
7. demonstrated an ability to sequence events in a story  
8. identified rhyming words in a poem.   
9. read with appropriate expression  
10. created illustrations that creatively portray the topic or text.   
11. demonstrated the ability to evaluate a piece of writing. 
 
Bloom’s Taxonomy: Knowledge, Comprehension, Application, Analysis, and Synthesis  
Materials: 

Copies of the July/August issue of Spider 
Drawing paper and crayons 
Websites of interest 
 

Session 1: 
 
Motivation: 
1. Ask the students if they have ever heard a rumor about someone or something? Continue with text-to-
self connections as to how they reacted to the rumor. Did they believe it? Check it out further by asking 
their parent? Etc.  
2. Share with the students that in the story, “Doodlebug and Dandelion” by Pamela Dell, on pages 4-8, 
Doodlebug’s friend Boggington Bogsworth tells him something scary about a neighbor he calls “Mossy 
Tooth”. Doodlebug goes on to tell others about what he is told, spreading the rumor. 
Teacher Input: 
1. Assign the students a partner and distribute a copy of Spider magazine.  Introduce the issue, looking 
at the cover, title page, and table of contents.  Ask for comments, reactions and predictions.  Take a 
guided picture walk through the issue, reading captions, and noting illustrations. This activity utilizes 
background knowledge, stimulates interest in the context, builds expectations, and sets a purpose for the 
reading. 
2. Have the students turn to “Doodlebug and Dandelion: Mossy Tooth”, by Pamela Dell, on pages 4-8.  
Tell the students as the story is read to search for words they think should be highlighted and discussed 
further. Some words might include: racket, queasy, snorted, and scrumptious. Encourage students to 
think of creative sentences for the vocabulary words and to find the base words for those words with 
endings. 
 
Guided Practice: 
1. Before reading, review punctuation clues and encourage the students to read the story with feeling. 
Have students try reading the following sentence with feeling,” Old Mossy Tooth eats children’s fingers!” 
Try reading another sentence and this time encourage the students to read it with an accent. “”Listen 
Sherwin: Old Mossy Tooth throws candy in his front yard. When kids stop to get it, he grabs them!” 
2. Have students take turns reading the article on pages 4-8, stopping after each page to review and dis-
cuss what is happening in the story.  On page 5, have the students look at the illustration and  offer de-
scriptive phrases of Mossy Tooth. Have students write their responses onto a sheet of paper. 
3. Discuss nouns and verbs. After reading the story, have small groups of students made a sheet with 
NOUN and VERBS on the top of the paper.  Have the students go on a verb safari on pages 4-5 and find 
as many action verbs as possible. 



 

 

   ACTION VERB SAFARI ACTIVITY: 
  NOUN  VERB 

1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
Return as a class and review the activity sheet. 
3. Discuss adverbs and how they help describe verbs. Have the students return to small groups and do 
the following activity sheet: 
Think of adverbs to describe the following words: 
Example: glance:_________     ______________________ 
Ask your self-how did he glance, where did he glance, to what extent did a person glance.(Possible an-
swers:(nervously, sideways, often) 
A. call:_______________   ________________  _____________ 
B. felt:________________   ________________  ______________ 
C. stood:_______________ ________________ ________________ 
D. hooted:______________  ______________  ________________ 
E. pushed:___________________  ______________  _______________ 
F: slunk:_________________  _____________  _________________ 
G: shuffled_______________  _____________  ________________ 
  
After the groups have had an opportunity to discuss the answers to the sheet, return to a class and go 
over the information placing the students’ responses. Have the students review the reading to see which 
adverb the author used for the above words. 
4. Using the descriptions of Mossy Tooth, have the students write a paragraph describing him and some-
thing he did in the story, watering his plants, having the cookout, how he might have felt if he had heard 
the rumor about him, etc. 
 
Post Lesson Activity: 
Discuss Fact and Opinion. A fact is something that can be proven to be true where an opinion is some-
one’s view, feeling or sentiment. Share with students the following information about fact/opinion. 
 
 • To see if something is a fact, ask yourself,  

“Can this statement be proved? 

 • To check for opinions, ask yourself,  
“Does this tell a thought or feeling?”   
“Would the statement be true all of the time?” 

 • Look for clue words such as  
feel, believe, always, never, none,  
most, least, best, and worst 

From: http://www.st.cr.k12.ia.us/reading/fact_and_opinion.htm 



 

 

Have the students develop 5 facts and 5 opinion type statements and have the students exchange the 
sentences to determine whether they are facts or opinions. 

 
 
Session 2: 
Motivation: 
1. Ask the student to think about any stories they may have read that took place in another time or 
place.  
2. Explain that in the story “ The Barber’s Secret retold by Deepa Agarwal, on pages 10- 16, they will be 
reading about a ruler that has a secret that only his barber shares. Ask the students if they were ever 
asked to “keep a secret” and whether they were able to do so. This might be an opportunity to share 
with students that some secrets might not be things to keep from adults. 
Teacher Input: 
 

1. With a partner, have the students open their Spider magazine to “The Barber’s Secret” on pages 10-
16. Guide the students through a picture walk of the pages, inviting their predictions, comments and re-
actions. 

2. Ask the students to review the illustrations. Ask them to make inferences (educated guesses) on why 
they don’t think the story takes place in the United States. Possible answers: clothing, different instru-
ments, different architecture, etc.) 

Guided Reading: 
1. Have students take turns reading paragraphs of the story stopping after each page to review what is 
happening and for you and the students to point out interesting vocabulary words such as: turban, 
nawab, extraordinary, irritable, desperate, dignified, harmonium, tablas, sarangi, courtiers, traitor, and 
dungeon. Encourage students to give creative sentences for the new vocabulary words. 
2. Discuss sequencing in reading and its importance in helping us remember information. Place the fol-
lowing sequencing activity on the story “Goldilocks and the Three Bears” on the overhead. 
http://www.teachingideas.co.uk/english/files/goldilockssequencing.pdf 
Have groups place the story in proper sequence and then regroup as a class and discuss the sequencing 
activity. 
3. Have partners or individual students do the following sequencing activity: 
Place in proper sequence: 
A. The musical instruments say that Babban Hajjam told the secret. 
B. The nawab had donkey ears! 
C. The barber received a reward of a thousand gold coins. 
D. The barber couldn’t keep the secret and told the trees. 
E. An angry crowed gathered and marched on the palace. 
F. A woodcutter chopped down the tree and it was made into musical instruments. 
G. The barber was thrown into the dungeon. 
Regroup and discuss the sequence activity: 
(Answers: B, D,F, A, G, E, C) 
4. Locate India on a world map. Have students use this map and develop 5 map questions to have an-
other group answer: 

http://www.timeforkids.com/TFK/teachers/aw/wr/article/0,28138,610592,00.html 

5.Have small groups learn about the country of India, from where this story originated.  Write 7 facts 
learned about India to share with the rest of the class. These sites have lots of information on India: 



 

 

http://www.gailhennessey.com/index.shtml?traveltoindia.html 
http://www.timeforkids.com/TFK/teachers/aw/wr/main/0,28132,610558,00.html  and 
http://www.woodlands-junior.kent.sch.uk/Homework/india/ 

Post Lesson Activity 
Draw and color a picture of the Nawab, the barber, the woodcutter, a musician or the dancer. Write a 
paragraph about your day, how you were feeling and what you did. Encourage students to share their 
drawing and writing with the rest of the class. 
 
Session 3: 

Motivation: 

1. Show the students a photograph of a marine 
iguana.http://animals.nationalgeographic.com/animals/reptiles/marine-iguana/  There is a color-
ing sheet at this link that you might wish to use: 
http://www.nationalgeographic.com/coloringbook/iguanas.htmlLocate  

2. Locate the Galapagos islands on a world map. Ask the students if they know any facts about ma-
rine iguanas or the Galapagos islands. This site has some information: 

http://travel.nationalgeographic.com/travel/world-heritage/galapagos-islands/].  

Explain that the article, “Eavesdropping Iguanas”, by Debra Shumaker, on pages 18-22, they will 
be reading about the marine iguanas of the Galapagos Islands and an interesting experiment sci-
entists recently conducted. 

Teacher Input: 

1.Assign a student a partner and pass out the issue of Spider and have them turn “ Eavesdropping Igua-
nas”, on pages 18-22. From the title, have students infer what the article might be about. 

2. Ask if the students know about the scientific method. How do you go about proving an idea (hypothe-
sis)? 

 • Ask a Question 

 • Do Background Research 

 • Construct a Hypothesis 

 • Test Your Hypothesis by Doing an Experiment 

 • Analyze Your Data and Draw a Conclusion 

 • Communicate Your Results 

From: http://www.sciencebuddies.org/mentoring/project_scientific_method.shtml 

 

Guided Practice:  

1. Have the students take turns reading a paragraph in the article, stopping after each page to discuss 

comprehension, make predictions and make text-to-self connections. 

2. Do the following graphic organizer: 



 

 

Using the scientific methods, what was the question and steps they used to draw a conclusion. 

 • Ask a Question 

 • Do Background Research 

 • Construct a Hypothesis 

 • Test Your Hypothesis by Doing an Experiment 

 • Analyze Your Data and Draw a Conclusion 

 • Communicate Your Results 
(Regroup and review. Possible answers: The question was did mockingbirds help communicate to iguanas 
when a predator, the hawk was in the area? Recorded mockingbird melodies, played for iguanas, ob-
served their reactions, etc. 

3. Make a graphic organizer and find 7-10 facts about the marine iguana. (Possible answers include: eat 
algae, swim for food, can slow their heart beat and blood while swimming, drink salt water, glands re-
move the sat from blood stream, can shrink bodies when little food, etc.) 

Post Lesson Activity: 

Draw a picture of a marine iguana. Write a story pretending to be a marine iguana. Tell about your day 
and include 4 facts about iguanas in the story. 

Session 4: 

Motivation: 

1.Ask the students if they have a pet. What is something their pet might do that is a problem? Encourage 
students to share their experiences. For those that don’t have a pet, perhaps, they can relate a neigh-
bor’s dog or cat that might cause problems. 

2.Explain to the students that in the reading ”Oscar’s Enormous Purr, by Jeanne Richardson Rondoes, on 
pages 24-27, they will be reading about a cat with a unique problem and how its troublesome purr has a 
beneficial result. 

Teacher Input: 

1. Pass out copies of Spider Magazine and do a picture walk through of the article encouraging stu-
dents to share comments. Have students review the illustration on page 25, 26,and 27. From the 
illustration, what is the reaction of the cat’s purr by the other people and creatures? 

2. Guided Practice: 

1.Have students take turns reading paragraphs of the story stopping after each page to review 
what is happening and to make possible connections. 

2. Have partners do the following graphic organizer:  

Steps to problem solving: 
A. What is Oscar’s problem? 



 

 

B. Who was involved?  
C. Where did the problem occur?  
D. What steps were taken to solve the problem? 
E. Who helped solve the problem? 
Regroup and discuss the graphic organizer.  
3. Find descriptive words, adjectives, in the reading. In small groups, give the students 5 minutes to 
search for descriptive words and the words for which they are modifying. Regroup and review the words 
they found in the reading.  
4. Do the following graphic organizer: 
Describe what happened when Oscar purred in the following places: 
HOME:_________________   _________________  ______________ 
GROCERY STORE:______________  _____________  _________ 
WOODS:___________   ______________   ______________ 
(Possible answers: Home-pictures fell, dishes crashed, family fell out of bed. Grocery store- cans fell, ap-
ples fell, walls shook. Woods-birds flew away, deer ran off, fish swam upstream) 
Post Reading Activity: 
Write a paragraph describing how Oscar became a hero. 
 
Session 5: 

Motivation: 

1. Ask the students if they could visit another country, where might they like to go and why. Give the 
students a world map, and highlight the location of the countries named on the map. Ask the students to 
share what a custom is and to brainstorm different customs from around the world.  Possible customs 
include: China and Japan use chopsticks as eating utensils and these cultures bow to greet one another. 
In Tibet, one sticks out their tongue as a sign of respect. Have students turn to page 34, “Ophelia’s Last 
Word, “ to read additional examples of world customs. 

2. Explain, that in the reading, “Belgian Journal”, on pages 28-32, they will be reading about a visit to the 
country of Belgian and things learned from a visit to the country. 

Teacher Input: 

1. Pass out copies of Spider magazine and do a picture walk through of the article encouraging stu-
dents to share comments. Have the students test their powers of observation. Ask students to 
turn to page 29. Have they look at the illustrations for 1 minute. Close the magazine and ask the 
students to write down as many illustrations that they can remember. Try the activity again using 
page 31.  

2. Guided Practice 

1. Give the students some paper and in small groups have them read the Belgium Journal.  Write 
down 4 customs, or behaviors of the Belgium people. Additionally, have the students find some 
words that may need defining. Words might include: euros, Bonjour, ici, moules, etc.Regroup 
and review the customs and vocabulary words. 

2. Learn about the country of Belgium: 
http://www.ducksters.com/geography/country.php?country=Belgium   



 

 

Write five facts learned about the country.   

Post Reading Activity: 

Pretend you are visiting the United States, pick a specific state. Write a journal from the view of a tourist. 
What did you see? What did you hear? What did you eat? Encourage the students to share their journal 
with the class. 

Post Reading Vocabulary Survey: 
1. Review syllables and tell the students a good way to determine syllables is to have the students place 
their hand under their chin.  Tell them for each time their chin drops as they say a word, that is a sylla-
ble.  For example:  frequently has a three chin drops or three syllables. Using the reading, “Eavesdrop-
ping Iguanas,” have partners of students find words with 3 or more syllables.  Regroup, share the words, 
if another group has the word, cross it off their lists. Give 3 points for 3 syllable words, and points for the 
number of other syllable words found. The group with the most points wins the game. 

2. With a partner, have the students try the “Spoonerisms” on page 9 and read the poem “Around a Bal-
loon” by Raven Hawell on pages 17 and the poem ”Eddie”, by Tracy J. Cade on pages 23. Write a short 
statement explaining which of the two poems they liked best and give a reason why. 

Overall Assessment: 
The teacher will assess the students’ 
1. Ability to work together with a partner or in groups. 
2. Oral responses to discussion and retelling for listening and comprehension competency.  
3. Activities done with this month’s Spider magazine. 
4. Ability to clearly express their ideas orally and in writing 
5. Ability to read and understand vocabulary  
6. Ability to write their own sentences , poems, etc. 
7. Ability to make connections 
8. Increased fluency as demonstrated in their independent oral reading, buddy reading, etc. 
 
 

 


