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Teacher's Guide prepared by Gail Skroback Hennessey 

  
Gail Hennessey taught social studies at Harpursville Central School in New York State for 33 years. She 
writes often for children’s publications and is the author of six books for teachers and students. In 1988, 
she was named Outstanding Elementary Social Studies Classroom Teacher of the Year from the New York 
State Council for the Social Studies and also named Outstanding Elementary Social Studies Teacher of the 
Year by the National Council for the Social Studies.   
Check out her helpful Web site for teachers at www.gailhennessey.com  
  
 
The following teacher’s guide is designed to assist the classroom teacher in using the May/June 2011  
issue of Spider Magazine to foster listening, reading, writing and thinking skills with your students. Addi-
tional different genres such as fiction, poetry, song, and informational articles are included to help intro-
duce young children to the variety of reading materials. Lessons can be used in small group, partners, 
individuals or whole class instruction format.  
  
The articles in the issue are used for read-alouds, shared reading, supportive guided reading, listening 
activities, guided reading, vocabulary and word recognition, buddy reading, modeled writing, comprehen-
sion, interactive writing or independent writing depending on the  level of your students.  The sessions 
are a suggestion and the sequencing of the material can depend upon your individual preferences and 
students.  
  
Throughout the guide, skills in vocabulary building, reading , writing, listening and cross curricular activi-
ties are included to help you utilize the magazine in your classroom.  
 
Helpful websites with reading strategies 
http://www.greece.k12.ny.us/instruction/ela/6-
12/Reading/Reading%20Strategies/reading%20strategies%20index.htm 
http://www.readingquest.org/strat/ 
http://www.sarasota.k12.fl.us/sarasota/interdiscrdg.htm#Other%20Activities%20for%20the%20Readin 
http://www.manning.k12.ia.us/HighSchool/teachers/ludwig/Reading%20Strategies.html 
http://www.readingrockets.org/teaching/reading101 
http://www.ed.gov/pubs/RoadtoRead/part3c.html 
 
Helpful  reminders:   
Pre-Reading: Pre-reading prepares students for learning by activating their prior knowledge about the 
topic featured in the text. 
 
During-Reading: Reading strategies teach comprehension by making connections, generating questions 
, an determining importance by guiding the reader to use proficient reader strategies. 
 
After-reading: After activities connect the old and new knowledge and help students frame it in some 
way to their lives. 
from: http://www.bayvieweduc.ednet.ns.ca/Smoran/Reader'sworkshop/before_during_after_reading.htm 
 
Objectives:  
Following instruction and teacher modeling, students will demonstrate through oral responses and artistic 
productions that they’ve:  



 

 

1. analyzed word similarities and differences as reflected in their ability to find and frame words.   
2.. appropriately participated in chorally reading activities.  
3. read with accuracy and increased fluency during partner reading and independent reading activities.  
4. increased their listening and speaking vocabulary as well as discourse skills.  
5. shown evidence of listening and reading comprehension. This is demonstrated in their contributions to 
class discussions.   
6. demonstrated accurate story imaging or visualization skills.  
7. demonstrated an ability to sequence events in a story using the scene sketches that were produced.   
8. identified rhyming words in a poem.   
9. read with appropriate expression and movement as they acted out a part.  
10. created illustrations that creatively portray the topic or text.   
11. demonstrated the ability to evaluate a piece of writing. This is expressed in their comments and reac-
tions about selections.  
 
 
Bloom’s Taxonomy: Knowledge, Comprehension, Application, Analysis, and Synthesis  
Materials: 

Copies of the May/June issue of Spider 
Websites of interest 
Drawing paper and crayons 
 

Session 1: 
Motivation: 
1.Have the students make connections as to whether they have formed a club with some of their friends. 
If, so, encourage the students to share the purpose of their club, what they do, etc.  Ask the students to 
brainstorm some established “clubs” that they may belong. (Boy or Girl Scouts, Rotary, 4H, etc.) 
2. Tell the students that in the story, “Doodlebug and Dandelion: The Lodge”, by Pamela Dell on pages 4-
8,the will be reading how Doodlebug, Rudyard and Bog started a boys-only club and what Tomiko and 
Dandelion do when they learn of what the boys are doing in their club. 
 
Teacher Input: 
1. Assign the students a partner and distribute a copy of Spider magazine.  Introduce the issue, looking 
at the cover, title page, and table of contents.  Ask for comments, reactions and predictions.  Take a 
guided picture walk through the issue, reading captions, and noting illustrations. This activity utilizes 
background knowledge, stimulates interest in the context, builds expectations, and sets a purpose for the 
reading. 
2. Have the students turn to “Doodlebug and Dandelion: The Lodge” on pages 4-8. Review for possible 
vocabulary words which might need highlighting: weathered, scarfing, stifle, pistons, urn, and gale. En-
courage students to think of creative sentences for the vocabulary words. 
 
Guided Practice: 
1. Have students take turns reading the article on pages 4-8 stopping after each page to review and dis-
cuss what is happening in the story.  On page 4-5, and 8 have the students look at the illustration and 
infer the mood of Dandlelion and Tomiko and the boys in the club. What were the clues the illustrator 
used to convey the moods of the characters?  
2.  Encourage students to give descriptive phrases to describe what they see in the picture on page 6. 
Encourage the students to grow a sentence. For example, if a student says, The shed is old and falling 
apart, ask another student to add to this sentence to create a larger descriptive sentence. For example, 
“The wooden shed, with green move on the roof, is falling apart. Continue with other starter sentences 
and grow descriptive additions. 



 

 

3. Discuss pronouns with the students and how they are pinch hitters for nouns.  Ask the students to 
brainstorm the different words they think are pronouns.  Have the students refer back to pages 4-5 to 
identify words, which are pronouns and the noun for which they are substituting. 
4. Have the students make text-to-self connections. Ask the students if they have ever spied on their 
brother or sister and their friends.  Ask the students whether they think Dandelion and Tomiko felt left 
out with the boys’ only club and whether or not the students may have felt this way by actions of a 
brother, sister or friend. Etc. 
5. Do the following graphic organizer: 
Describe what the boys did at their club meeting: 
A. 
B. 
C. 
D. 
(took an oath, wore specially designed armbands, say a special club song, etc. 
Describe the inside of the shed 
A 
B. 
C. 
(sat on old tires, old car seat, pillows, ) 
Write a paragraph pretending to be Doodlebug, Rudyard or Bug and describe your club meeting including 
the surroundings of the shed. 
6. Have groups of students review the story and write up 5 comprehension questions to exchange with 
another group to answer. For example: What did Bog paint on his armband?(skull and crossbones). What 
did Tomiko call the boy’s shed? (a man cave) Etc. 
 
Post Lesson Activity: 
Discuss summary writing. Ask the students to give a summary of a favorite television show.  Have the 
students use the summary techniques discussed to write a summary of the Doodlebug and Dandelion 
story.  Afterwards, encourage students to share their summary with the rest of the class. 
 
Session 2: 
Motivation: 
A. Ask the students if they might know what a geotect does?  Share that these builders design homes 
using the earth.  Explain that in the reading” Garden for a Roof” by Mary Houlgate, on pages 10-13 , they 
will be reading about unique “green” homes built by geotects. 
 
Teacher Input: 
1. Show a world map and ask the students if they can locate the following countries on the map: New 
Zealand, England (Great Britain), France, Switzerland and Mexico.  Explain that earth homes they will be 
reading about are found in these locations.  Encourage students to share any prior knowledge they might 
have on these countries. 
2. Have the students open the issue of Spider magazine to “Garden for a Roof”, on pages 10-13 and re-
view the reading for possible vocabulary words that need highlighting such as dismal, geotect, dugout, 
and hobnails. 
 
Guided Practice: 
1. Have students take turns reading a section of the reading, “Garden for a Roof”, stopping to discuss the 
reading for comments and comprehension. 
2. Ask the students if they know what company Bill Gates started (Microsoft.) You might also share that 
Bill Gates, a billionaire, gives much of his wealth away.  Ask the students what might be 4 things they’d 
give money to if they were wealthy? 
3. Answer the following questions: 
A. Which Native Americans lived in round pits covered with logs and mud? (Anasazi) 



 

 

B. What was the name of the pioneer home made from hollowed-out riverbank areas? (dug-
outs) 
C. In earth homes, how is fresh air drawn in and stale air removed? (fans) 
D. How were the “hobbit homes” from the Lord of the Ring movies used after filming? (as 
shelters for sheep) 
E. In what shape is the earth house in Mexico shaped? (shark) 
 
4. Have the students review reading for words with 3 or more syllables. Give the students about 5 min-
utes and regroup. Review the lists and if another group has the same word, for example, conditioners, 
cross it out. For each 3-syllable word remaining, earn one point, for every 4-syllable word, add 2 points. 
For any 5 or more words, earn 4 points. The group with the most points wins the game. 
Three        Four        MORE than 4 syllable words 
A. 
B. 
C. 
D. 
E. 
 
Post Reading Activity: 
1. Draw a picture of an earth home and write three facts learned from the reading. Ask the students to 
also write a paragraph on whether they’d like to live in such a house and why/why not. 
 
Session 3: 
 
Motivation: 
1. As the students to share some outside games they enjoy playing with their friends.  Ask if they ever 
play “Hide and Seek.” Explain that in the story “Pint and the Wise Willow” by J.S. Webster, on pages 15-
20, they will read about a young boy that accidently becomes the “talking willow tree” where residents 
come and ask questions, while playing a game of “Hide and Seek” with his friends. 
 
Teacher Input: 
1.  Have the students sit with a partner.  Distribute the issue of Spider magazine  and direct the students 
to turn to the story, “Pint and the Wise Willow”, on pages 15-20. 
2. Review the pictures before reading. Encourage students to share their comments and predictions. 
3.  In the reading, a little boy is called Pint because of his small size. Ask the students if they have a 
nickname. How did they get the nickname? 
 
Guided Practice: 
1. Have students take turns reading paragraphs of the story stopping after each page to review compre-
hension and make predictions.  
2. Have students break into small groups and answer the following comprehension questions: 
A.  What was Punt asked to do for his father when he stopped to play Hide and Seek? (get 
the boots to the cobbler to repair them) 
B. Why did Punt yell out the number 12 while hiding in the hole in the willow tree? (thinking 
of a math problem) 
C. What did the farmer walking by the tree, think the number meant? (number of piglets his 
sow would have) 
D. What did the farmer’s sister as of the “willow tree”? (Fondest wish-a new dress) 
E. What did the “willow tree” tell his father about the missing boots? (Bogger had them) 
Regroup and review the comprehension questions. 
 
Post Lesson Activity 



 

 

Draw/color a picture of a willow tree. Write a paragraph pretending that Bogger goes to the tree asking a 
question. What might Pint tell him? 
 
Session 4: 

Motivation: 

1. Perhaps, start by playing a clip of Salsa music. Explain that the story, “Domino Sundays”, by Vivian 
Fernandez, on pages 22-26, is about a girl and her grandfather and how they spend Sunday. Explain that 
the family is of Cuban heritage so they will be learning some Spanish words.  

Teacher Input: 

1. With a partner, have the students open their Spider magazine to “Domino Sundays” on pages 22-26. 
Guide the students through a picture walk of the pages, inviting their predictions, comments and reac-
tions.  

Guided Practice: 

 1. Before reading, have the students do the following graphic organizer, reviewing the reading to find 
the meaning of the following Spanish words: 

A. Fichas      ______________a domino tile 

B. Abuelo      ______________a  “flat bread” 

C. Buenos Dias  ____________young girl 

D. senorita   ________________grandfather 

E. plancha    ______________Good day 

(Answers: A,E,D,B,C) 

2. Have the students take turns reading a paragraph in the article. Stop after each page in the story to 
have students share comments and encourage them to make connections. For example, is there some-
thing special they might have done with a grandparent, aunt, uncle? Have they ever tried to play domi-
noes? Do they do something special on Sundays? Etc. 

3. Have small groups of students review the reading and make up 5 comprehension questions from the 
reading.  For example: In which city does the story take place? (Miami) 

Post Reading Activity: 

Have the students learn about the island country of Cuba. This link has a lot of information: 
http://www.factmonster.com/ipka/A0107443.html  Have groups find 5 interesting facts about the island 
nation. 



 

 

Using this map,http://www.factmonster.com/atlas/country/cuba.html, have students answer the following 
questions. 

A. Near which state is the island nation of Cuba?_______(Florida) 

B. Name the two island nations located south of Cuba.__________(Jamaica and Cayman Islands) 

C. What is the capital city of Cuba?______(Havana) 

D. Which island is located north of Cuba?__________(The Bahamas) 

E. In which ocean is Cuba?__________(Atlantic) 

Session 5: 

Motivation: 

1. Encourage students to think of something silly that they did and share it with the class. Tell the stu-
dents that  “noodleheads” is a term used for people that make silly mistakes. In the reading, “The Best 
Way to Carry Water” and ” A Pig in Sunday Clothes,” retold by Carmen T. Bernier-Grand on pages 29-32, 
they will learn about Juan Bobo, which means “foolish” in Spanish, a popular character in Latin American 
folklore. 

Teacher Input: 

1.  In small groups, pass out the issue of Spider magazine, having the class turn to “The Best Way to 
Carry Water” on pages 29-30 and  “A Pig in Sunday Clothes” on 31-32. 

2. Before reading the stories, encourage students to review the illustrations and create descriptive sen-
tences. 

Guided Practice: 

1. Have the students take turns reading paragraphs of the story. When done, have the students write a 
summary of the story. Regroup and have the students share their summaries with the rest of the class. 

2. Have the students do the following graphic organizer: 

What did Juan Bobo do to get the pig ready for church? 

A. 

B. 

C. 

D. 



 

 

(Answers include: brushed its teeth, put a dress on it, placed a mantilla on its head, put shoes on the pig, 
placed earring on its ears, sprayed the pig with perfume, placed money in a handkerchief) 

Using the information, have the students write a paragraph describing the pig as it went out the door. 

Post Lesson Activity: 

In groups, have the students review the reading to find action verbs. Give the students about 5 minutes. 
Regroup and have the students share their list of verbs. If another group has the verb, the groups must 
cross the word from the list. The group with the most remaining verbs wins the activity. 

Post Reading Activity: 
With a partner, read the two poems, “Tree House” by Donna D. Cooner on page 14, and “School’s Out! 
Summer’s In!” by Diane Z. Shore, on pages 21. Write a poem stating what kinds of activities you might 
do in a tree house or a poem listing additional things you might do in the summertime. 
 
Overall Assessment: 
1. Ability to work together with a partner or in groups. 
2. Oral responses to discussion and retelling for listening and comprehension competency.  
3. Contributions to charts and other activities done with this month’s Spider magazine. 
4. Ability to clearly express their ideas orally and in writing. 
5. Ability to read and understand vocabulary. 
6. Ability to write their own sentences, poems, etc. 
7. Ability to make connections. 
8. Increased fluency as demonstrated in their independent oral reading, buddy reading, etc. 
 

 

 

 

 


