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Teacher's Guide prepared by Gail Skroback Hennessey  
  
Gail Hennessey taught social studies at Harpursville Central School in New York State for 33 years. She 
writes often for children’s publications and is the author of six books for teachers and students. In 1988, 
she was named Outstanding Elementary Social Studies Classroom Teacher of the Year from the New York 
State Council for the Social Studies and also named Outstanding Elementary Social Studies Teacher of the 
Year by the National Council for the Social Studies. Check out her helpful Web site for teachers at 
www.gailhennessey.com  
  
 
The following teacher’s guide is designed to assist the classroom teacher in using the March 2011 issue of 
Spider Magazine to foster listening, reading, writing and thinking skills with your students. Lessons can be 
used in small group, partners, individuals or whole class instruction format. The articles in the issue are 
used for read-alouds, shared reading, supportive guided reading, listening activities, guided reading, vo-
cabulary and word recognition, modeled writing, comprehension, interactive writing or independent writ-
ing depending on the level of your students.  
 
Throughout the guide, skills in vocabulary building, reading , writing, listening and cross curricular activi-
ties are included to help you utilize the magazine in your classroom.  
  
Helpful websites with reading strategies  
http://www.greece.k12.ny.us/instruction/ela/6-
12/Reading/Reading%20Strategies/reading%20strategies%20index.htm 
http://www.readingquest.org/strat/ 
http://www.sarasota.k12.fl.us/sarasota/interdiscrdg.htm#Other%20Activities%20for%20the%20Readin 
http://www.manning.k12.ia.us/HighSchool/teachers/ludwig/Reading%20Strategies.html 
 http://www.readingrockets.org/teaching/reading101 
http://www.ed.gov/pubs/RoadtoRead/part3c.html 
 
  
Helpful  reminders:         
Pre-Reading: Pre-reading prepares students for learning by activating their prior knowledge about the 
topic featured in the text. 
  
During-Reading: Reading strategies teach comprehension by making connections, generating questions , 
an determining importance by guiding the reader to use proficient reader strategies. 
 
After-reading: After activities connect the old and new knowledge and help students frame it in some way 
to their lives. 
 
from: http://www.bayvieweduc.ednet.ns.ca/Smoran/Reader'sworkshop/before_during_after_reading.htm 
  
 
Time: Approximately 30-40 minutes each session with post activities completed later in the day. 
Objectives:  
Following instruction and teacher modeling, students will demonstrate through oral responses and artistic 
productions that they’ve:  
1. analyzed word similarities and differences 



 

 

2.. appropriately participated in chorally reading activities.  
3. read with accuracy and increased fluency during partner reading and independent reading activities.  
4. increased their listening and speaking vocabulary. 
5. shown evidence of listening and reading comprehension. 
6. demonstrated accurate story imaging or visualization skills.  
7. demonstrated an ability to sequence events in a story. 
8. read with appropriate expression. 
9. created illustrations that creatively portray the topic or text.   
10. demonstrated the ability to evaluate a piece of writing. 
 
 
Bloom’s Taxonomy: Knowledge, Comprehension, Application, Analysis, and Synthesis  
Materials: 

Copies of the March issue of Spider 
Drawing paper and crayons 
Websites of interest 
 

Session 1: 
Motivation: 
1.Ask the students to close their eyes and visualize what they see when they think of the month of 
March.  Possible answers might include, shamrocks, kites, leprechauns, tulips blooming, robins, etc. Ask 
the students what are some of the activities they like to do in the spring? Encourage the students to 
share their thoughts with the rest of the class. 
2. Share with the students that in the story, “Doodlebug and Dandelion, The Frog Prince,” by Pamela 
Dell, on pages 4-8.Doodlebug and his buddies go to the nearby pond to collect tadpoles and causes a 
problem for his family when he returns home. 
 
Teacher Input: 
1. Assign the students a partner and distribute a copy of Spider magazine.  Introduce the issue, looking 
at the cover, title page, and table of contents.  Ask for comments, reactions and predictions. Looking at 
the cover page, ask the students what might they do with leprechaun’s pot of gold? Would they take it? 
Is that stealing? Discuss “finders keepers, losers’ weepers”? Does this sound like something that is fair to 
do to someone that has lost something? Etc. Continue by taking a guided picture walk through the issue, 
reading captions, and noting illustrations.  
2. Have the students turn to “Doodlebug and Dandelion, Frog Pond”, by Pamela Dell, on pages 4-8. Tell 
the students as the story is read to search for words they think should be highlighted and discussed fur-
ther. Some words might include:  distracted, outing, lagged, snickered, easel, cornet, batted, transfixed 
and hordes. Encourage students to think of creative sentences for the vocabulary words and to find the 
base words for those words with endings. 
 
Guided Practice: 
1. Before reading, review punctuation clues and encourage the students to read the story with feeling. 
Have students try reading the following sentences with feeling,” Beat ya by one!” Try reading another 
sentence and this time encourage the students to read it with an accent. “ It’s an amphibian zoo in here!” 
 
2. Have students take turns reading the story on pages 4-8, stopping after each page to review and dis-
cuss what is happening in the story.  On page 8, have the students look at the illustration and offer de-
scriptions of things they see. 
 



 

 

3. Discuss nouns and verbs. After reading the story, have small groups of students made a sheet with 
NOUN and VERBS on the top of the paper.  Have the students go on a verb safari on pages 6-8 and find 
as many action verbs as possible. 
 
ACTION VERB SAFARI ACTIVITY: 
  NOUN  VERB 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
Return as a class and review the activity sheet. 
4. Have the students return to small groups and do the following activity sheet: 
 
Steps to problem solving: 
A. What is Doodlebug’s Problem?  
B Who was involved?  
C, Where did the problem occur?  
D When did the problem occur?  
E. What steps were taken to solve the problem? 
I. Who helped solve the problem? 
After the groups have had an opportunity to discuss the answers to the sheet, return to a class and go 
over the information placing the students’ responses. 
 
Post Lesson Activity: 
 Have groups review the following link: 
http://magma.nationalgeographic.com/ngexplorer/0403/articles/mainarticle.html 
Find 5 facts about frogs in the Amphibian All-Stars section.  Draw/color a picture of a frog and write 5 
facts on the drawing. 
 
Session 2: 
Motivation: 
1. Ask the students to share their thoughts about space aliens. Have the students draw/color a picture of 
what they think a space alien might look like. Encourage discussion of aliens with the following questions: 
What might be three questions you would ask an alien if you met one? What might be three things you’d 
give an alien to bring back to their home planet as a “souvenir” of our planet? Etc. 
 2. Explain that in the story “Cows from Outer Space”, by Jeanne Modesitt, on pages 10-13, they will be 
reading a fictional story about aliens that look like cows that come to Earth for their vacation.  
 
Teacher Input: 
1. With a partner, have the students open their Spider magazine to “Cows from Outer Space”, on pages 
10-15. Guide the students through a picture walk of the pages, inviting their predictions, comments and 
reactions. 

2. Remind the students that quotation marks are very important in making the reading come alive. Have 
the students find the following direct quotations, ” What a foolish thing! A bunch of people dressed as 
cows.” Encourage students to volunteer to read the selection with feeling reminding them of punctuation 
and its importance in giving clues to how a sentence should be read. 



 

 

Guided Reading: 
1. Have students take turns reading paragraphs of the story stopping after each page to review what is 
happening and for you and the students to point out interesting vocabulary words such as:  promenades 
and amiable. Encourage students to give creative sentences for the new vocabulary words. 
 
2. Look at the illustrations on page 12. Ask the students if they have any prior knowledge about the capi-
tal city of London. Show on a world map the country where London can be found. Ask the students to 
share any prior knowledge they may have on Great Britain. Ask the students if they can spot several fa-
mous landmarks about London. (Answers might include: Big Ben, double-decker buses, the guards at 
Buckingham Palace). 
 
3. Discuss sequencing and then in small groups, give the students 5-7 strips of paper(or index cards) and 
have the students place an event on a strip of paper or index card. Exchange with another group to place 
in proper sequential order. 

 
Post Lesson Activity 
Have students learn about London and Great Britain using these links: 
http://www.timeforkids.com/TFK/teachers/aw/wr/main/0,28132,604850,00.html   and 
http://www.woodlands-junior.kent.sch.uk/customs/questions/regions/london.htm  
Small groups of students could learn facts about London such  as Buckingham Palace, transport, etc. 
Groups could compile 4-7 facts and place them on drawings to present with the rest of the class. 
 
 
Session 3: 

Motivation: 

1. Ask the students to locate the country of Ireland on a world map. Also locate the Rock of Gibraltar and 
the countries of Spain and Norway. Ask the students if they have any prior knowledge of any of these 
places. 

2. Explain that the story, “Hannah’s First Story”, by Tim Myers, on pages 15-21, they will be reading a 
tale about a village in Ireland that is frightened by a mysterious creature. 

Teacher Input: 

1. Assign a student a partner and pass out the issue of Spider and have them turn to “ Hannah’s First 
Story”, on pages 15-21 

2. Introduce the following vocabulary words such as: ceilidhe, daft, socorro, and abandoned. Ask the stu-
dents to share creative sentences using the new vocabulary words. 

Guided Practice: 

1. Have the students take turns reading a paragraph in the article. As the story is read, encourage stu-
dents to make text-to-self connections. Do any of the students have a family member that is a story-
teller? What makes a good storyteller? What kinds of stories do the students like to hear told? Etc. As the 
reading continues, stop to review proper grammar and find examples of incorrect grammar such as “I 
seen it myself. Two nights ago my Dennis come back...” from page 16. Students like also like to make 



 

 

text-to-self connections as to whether they have had an instance where others didn’t believe them, just 
as Hannah had happen to her in the story. 

2. After reading the story, have partners do the following graphic organizer: 

How did the villagers describe the yellow cat? 

A. 

B. 

C. 

D. 

(Possible answers: big as a horse, teeth like daggers, eyes that burned like hot coals, spits and growls, 
etc.  

Problem of Prince of Spain 

What was his problem?__________________ 

How did it happen?____________________ 

How did it get solved?______________________ 

How did he reward the person?_________________ 

(Possible answers: lost his lion cub/ crew anger that it scratched them and opened its cage/ Hannah 
found it/rewarded with pieces of eight) 

Regroup and discuss the answers. 

3. Discuss with the students whether they feel it is right to own a wild animal such as a lion and make it 
into a pet. Encourage students to share their opinions. If they could “own” a wild animal, which animal 
would like as a pet and why? 

Post Lesson Activity: 

1. Pretend you are Hamilcar, the Prince of Spain’s lion cub and tell about your adventures in the village. 

2. Have groups of students learn 5 facts about the country of Ireland, where the story takes place. This 
link has lots of information on Ireland: 
http://www.timeforkids.com/TFK/teachers/aw/wr/main/0,28132,1721735,00.html 

Session 4: 



 

 

Teacher Input: 

1. Pass out copies of Spider magazine and have them open to the story, “Wind Storm”, on pages 23-25.  
Encourage text-to-self connections. Have they ever experience a very bad windstorm? Do they like 
swimming? Etc. 

Guided Practice: 

1. Have students take turns reading sections of the story. After reading, review adjectives and have small 
groups of students find 10 examples of nouns and the adjectives that describe them. Regroup and dis-
cuss the adjectives and the nouns that they describe. 

2. Discuss similes and metaphors. Look at page 24 and have students find examples of such comparisons 
such as: The wind was faster than_________(riding on a train) Other might include: wind was faster 
than driving on the highway, cracks like lightning, etc. This link is helpful on the topic of similes and 
metaphors. 

http://www.buzzle.com/articles/similes-and-metaphors-examples.html  

 Have students make a list of 5 similes and 5 metaphors and draw/color pictures of their examples to 
share with the class. 

3. Have the students do the following graphic organizer: 

Describe what it was like during the storm: 

A. 

B. 

C. 

D. 

(Possible answers: skies howled, house shook, windows rattled, branches broke, etc.) 

Describe the next morning, after the storm. 

A. 

B. 

C. 

D. 

(Possible answers: chipmunk chased by dog, woodpecker tapped on broken tree, collected logs, sticks 
and raked pine cones, etc.) 

4. Regroup and review the answers and then have the students write a paragraph describing what it was 
like either during the storm or the next day, including at least 3 examples used in the graphic organizer. 



 

 

Post Lesson Activity: 

Sammy had a favorite tree that she valued to find her way back to shore when swimming. Ask the stu-
dents to think of something that is of value to them and draw/color a picture of it. Encourage the stu-
dents to share their thing of value with the rest of the class and explain why it is of value in their life. 

Session 5: 

Motivation: 

1. During the 1800s, what was the common method of transportation?  Students will probably say, horse-
drawn wagons and, perhaps, the railroad.  Explain that in the story, “Samuel Peppard and the 
Windwagon” by Stephanie M. Bearce, on pages 27-32, they will learn about a person, Samuel Peppard, 
that tried to experiment with wind power to move a wagon without horses. 

Teacher Input: 

1. Pass out the issue of Spider magazine  and have the students open to “Samuel Peppard and the 
Windwagon” on pages 27-32.  Do a picture walk through of the illustrations and encourage students to 
share their thoughts. 

Guided Practice 

1. Ask the students to think of famous inventors and things that they invented. Ask the students to make 
a list of what they think area the 5 most important inventions. Discuss the lists of inventions. 

2. Have students take turns reading the story, stopping to discuss comprehension, and encouraging text-
to-self connections. 

3. Have the students do the following graphic organizer: 

A. How did Samuel get training on construction?_________________ (answers: millwright, built/repaired 
wooden wheels and metal gears) 

B. Why did Samuel think wind was a perfect energy source where he lived?__________________(lots of 
wind in the Midwestern plains) 

C. Why did he think wind was a better energy source than the horse?__________________(wind didn’t 
have to eat, drink, sleep as a horse, didn’t leave behind manure) 

D. What did the Indians say about him?_____________(White man fly like a bird) 

E. Why didn’t Samuel build another windwagon? (prospected for gold, fought in Civil War, got married 
and had 13 children. 

Regroup and review the answers to the questions. 

Post Reading Activity: 



 

 

1. Write a diary entry pretending to be Samuel and tell about your first try with your windwagon or write 
a diary entry telling about the day the Indians tried to have a contest with you and your windwagon. 

Post Reading Vocabulary Survey: 
 
1. Divide the students into small groups and place the vocabulary words on the board. Review syllables 
and tell the students a good way to determine syllables is to have the students place their hand under 
their chin.  Tell them for each time their chin drops as they say a word, that is a syllable.  For example: 
contraption has a four chin drops or four syllables. Have students review the story, “Samuel Peppard and 
the Windwagon” on pages 27-32, and find examples of words with 3 syllables, 4 syllables and more than 
4 syllables. Regroup and make into a game. If another team has the same word, no points for the word. 
If groups have different words for the heading of (3/4/More), they each earn 3 points. Any team that 
stumps the other teams with a word for a category, they earn 5 points. The team with the most words 
wins. 

Overall Assessment: 
The teacher will assess the students’ 
1. Ability to work together with a partner or in groups. 
2. Oral responses to discussion and retelling for listening and comprehension competency.  
3. Activities done with this month’s Spider magazine. 
4. Ability to clearly express their ideas orally and in writing 
5. Ability to read and understand vocabulary  
6. Ability to write their own sentences, poems, etc. 
7. Ability to make connections 
8. Increased fluency as demonstrated in their independent oral reading, buddy reading, etc. 
 


