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Teacher's Guide prepared by Gail Skroback Hennessey 

  
Gail Hennessey taught social studies at Harpursville Central School in New York State for 33 years. She 
writes often for children’s publications and is the author of six books for teachers and students. In 1988, 
she was named Outstanding Elementary Social Studies Classroom Teacher of the Year from the New York 
State Council for the Social Studies and also named Outstanding Elementary Social Studies Teacher of the 
Year by the National Council for the Social Studies.   
Check out her helpful Web site for teachers at www.gailhennessey.com  
  
 
The following teacher’s guide is designed to assist the classroom teacher in using the January issue of 
Spider Magazine to foster listening, reading, writing and thinking skills with your students. Additional dif-
ferent genres such as fiction, poetry, song, and informational articles are included to help introduce 
young children to the variety of reading materials. Lessons can be used in small group, partners, indi-
viduals or whole class instruction format.  
  
The articles in the issue are used for read-alouds, shared reading, supportive guided reading, listening 
activities, guided reading, vocabulary and word recognition, buddy reading, modeled writing, comprehen-
sion, interactive writing or independent writing depending on the  level of your students. The sessions are 
a suggestion and the sequencing of the material can depend upon your individual preferences and stu-
dents. Throughout the guide, skills in vocabulary building, reading , writing,  listening and cross curricular 
activities are included to help you utilize the magazine in your classroom.  
  
Helpful websites with reading strategies 
http://www.greece.k12.ny.us/instruction/ela/6-
12/Reading/Reading%20Strategies/reading%20strategies%20index.htm"  
 
http://www.readingquest.org/strat/" http://www.readingquest.org/strat/ 
 
http://www.sarasota.k12.fl.us/sarasota/interdiscrdg.htm#Other%20Activities%20for%20the%20Readin 
 
http://www.manning.k12.ia.us/HighSchool/teachers/ludwig/Reading%20Strategies.html 
 
 http://www.ed.gov/pubs/RoadtoRead/part3c.html 
 
 
Helpful  reminders:   
Pre-Reading: Pre-reading prepares students for learning by activating their prior knowledge about the 
topic featured in the text. 
 
During-Reading : Reading strategies teach comprehension by making connections, generating ques-
tions , an determining importance by guiding the reader to use proficient reader strategies. 



 

 

After-reading: After activities connect the old and new knowledge and help students frame it in some 
way to their lives. 
from:  http://www.bayvieweduc.ednet.ns.ca/Smoran/Reader'sworkshop/before_during_after_reading.htm 
 

  
The  Overall Plan 
Time: Approximately 30-40 minutes each session with post activities completed later in the day. 
Objectives:  
1. analyzed word similarities and differences as reflected in their ability to find and frame words.   
2. appropriately participated in chorally reading activities.  
3. read with accuracy and increased fluency during partner reading and independent reading activities.  
4. increased their listening and speaking vocabulary as well as discourse skills.  
5. shown evidence of listening and reading comprehension.  
6. demonstrated accurate story imaging or visualization skills.  
7. demonstrated an ability to sequence events in a story using the scene sketches that were produced.   
8. identified rhyming words in a poem.   
9. read with appropriate expression and movement as they acted out a part.  
10. created illustrations that creatively portray the topic or text.   
11. demonstrated the ability to evaluate a piece of writing.  
 
 
Bloom’s Taxonomy: Knowledge, Comprehension, Application, Analysis, and Synthesis  

Materials: 

Copies of the January issue of Spider 
Map of World 

Drawing paper and crayons 

websites             

Session 1: 

Motivation: 

1. Ask what they like most about wintertime.  For those students living in warm climates, ask if they have 

ever seen snow and what they’d like to do if they had a snowstorm.  

2. If, possible, bring in a few things of importance to you to share with your students. Perhaps, a photo-

graph, a favorite book, a favorite sample of music. Give a piece of paper and ask the students to make a 

large box. Next, ask the students to think of five things that are important to them and draw them in the 

box. Encourage students to share their boxes. 

3. Explain that in the story ”Doodlebug and Dandelion”, the siblings made a time capsule last year and 

now have second thoughts about one of the things placed in the capsule. 

 

Teacher Input: 

1. Assign the students a partner and distribute a copy of Spider Magazine.  Introduce the issue, looking 

at the cover, title page, and table of contents.  Ask for comments, reactions and predictions.  Take a 

guided picture walk through the issue, reading captions, and noting illustrations. This activity utilizes 



 

 

background knowledge, stimulates interest in the context, builds expectations, and sets a purpose for the 

reading. 

2. Have the students turn to “Doodlebug and Dandelion” by Pamela Dell, on page 4-8. 

3. Review the reading for possible words that need defining. Possible words might include: mementos, 

luau, cornerstone, dismay, chortling and momentarily. Encourage students to give creative sentences for 

these highlighted words. 

 

Guided Practice: 

1. Have students take turns reading the article on pages 4- 8 stopping after each page to review and dis-

cuss what is happening in the story.  On page 6-7, have the students look at the illustration and suggest 

descriptive phrases of what they see. Encourage students to “build sentences” and add on to a phrase of 

another student as has been done in prior issues. 

2. Encourage the students to make text-to-self connections with the story. What are some things they 

and their friends have done together? Do they have a favorite toy? Would they have placed it inside a 

time capsule? Etc.  

3. After reading the story, divided the students into small groups to do the following sheet: Doodlebug 

and Dandelion stories are great for their descriptive nature. Review adjectives and how they add details 

to nouns.  For example: small fuzzy creature 
In small groups or with a partner, give the students about 10 minutes to find examples of descriptive 

phrases in the story. 

 Find descriptive phrases: 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

Return as a class grouping and discuss the descriptive phrases that they have found in the reading.   
4. Have groups of students make up 5 comprehension questions about the story and exchange them with 
another group to answer. 
 
Post Lesson Activity: 
Have the students discuss summaries by asking them to give a summary of their favorite television show 
or book.  Have the students write a brief summary (about 4-5 sentences) of what the story,” Doodlebug 
and Dandelion”, was about.  Regroup and have the students share their summaries with the rest of the 
class. 

 

Session 2: 

Motivation: 

1. Give the students some paper and water colors (or crayons) and ask them to paint/draw something 

that comes to their mind. Encourage the students to show their drawings with the rest of the class. Dis-

cuss some of the topics that were used for the drawings. 



 

 

2. Explain in the story, “Paint the Morning” by Sandi Takayama, on pages 10-12, is a story about a girl 

named Malia, who sits down to paint. 

 

Teaching Input: 

1. Ask the students to define the words brochure, lanai and peered. Encourage students to create crea-

tive sentences using the words. 

2. Distribute copies of Spider magazine to the partners of students. Have the students open to “Paint the 

Morning”, on pages 10-12. Look at the illustration on page 10 and ask the students to write a short para-

graph describing the mood that the illustration creates. Share the paragraphs with the rest of the class. 
 

Guided Practice. 

1. Have students take turns reading parts of the story stopping after each page to discuss comprehension 

and make predictions. 
2. Give groups of students 7 strips of paper. Have the students discuss in their groups the main parts of 
the story and sequence the story by placing each part on one of the strips of paper. When done, have 
the group give their completed strips to another group to place in sequential order. 

3. Do the following activity: 

Steps to problem-solving: Malia’s Problem 
A. What is the main problem?  
B. Who was involved?  
C. Where did the problem occur?  
D. When did the problem occur?  
E. What steps were taken to solve the problem? 
I. Who helped solve the problem? 
When completed, discuss the activity sheet with the students. 
 
Post Lesson Activity: 

Have students research a famous artist and look at some of their famous works of art. Try to have the 
students find examples of artists who are famous for portraits, others for abstract art and others for land-
scapes such as Pablo Picasso, Vincent van Gogh, Leonardo da Vinci, Claude Monet and Georgia O’Keeffe. 
This site may be of helpful to the teacher:http://www.allfamousartists.com/ 

Session 3: 

Motivation: 

1.Ask the students to think of some superstitions that they have heard and to share them with the rest of 
the class. The teacher might wish to see a list at this link:  

http://listverse.com/2007/09/10/20-weird-superstitions/ 



 

 

Ask the students to think of how some of these superstitions came about. 

2. Explain that the story, “Jamari’s Drum” by Eboni Bynum and Ronald Jacson, on pages 14-20, is about a 
young man who takes an interest in the older man that plays the drums in the village near a volcano. The 
man tells Jamari that if the drums aren’t played, bad things will happen to the village. 

Teacher Input: 

1. Assign the students a partner and have the students open to the story ”Jamari’s Drum” on pages 14-
20 . Guide the students through a picture walk of the pages, inviting their predictions, comments and 
reactions. 

2.Ask the students to share any prior knowledge on volcanoes and to name any famous volcanoes they 
might know. Use a map of the world to locate the volcanoes. This site lists famous volcanoes: 
http://www.buzzle.com/articles/world-famous-volcanoes.html  

This site has lots of information on volcanoes geared to kids:  

http://www.fema.gov/kids/volcano.htm   

Parts of a volcano are explained at this link:  

http://www.enchantedlearning.com/subjects/volcano/ 

Guided practice: 

1. Have the students take turns reading the story aloud reminding the rest of the students to follow along 
with the reading. Stop at appropriate places to discuss content and words or phrase they wish to have 
clarified. Review the story elements such as setting, characters, problem events to solve the problem and 
resolutions. 

2. After reading the story, have the students search for examples of action verbs used by the author and 
make a list. Have the students think of the present tense for these past tense action verbs. 

3. After reading, have partners do the following graphic organizer: 

Describe what people were seeing with the volcanic eruption: 

A. 
 

B. 

C. 



 

 

D. 

E. 

(Possible answers: sky was black, ground grew hot, birds falling from the sky, glowing lava, people run-
ning, etc.) 
Write a paragraph pretending to be a villager as the volcano is erupting. What do you see? What do you 
hear? Smell? How do you feel? Etc. Encourage students to share their paragraphs with the rest of the 
class. 

4. Give small groups of students 7 strips of paper and write events that took place in the story. Exchange 
with another group and have them place the strips in proper sequence. 

 
Post Reading Activity 
Draw a picture of a volcano erupting. Write a poem to go with your drawing. 
 
Session 4: 
Motivation: 

1.On a world map, locate the country of Ghana. Ask the students if they have any knowledge about the 
country. Perhaps, share some information with the students. This link might be helpful: 
http://lifestyle.iloveindia.com/lounge/facts-about-ghana-10463.html 

2. Explain in Listen to the “Story of the Drum”, by Heather Seftel-Kirk, on pages 22-26,they will be read-
ing a non-fiction article about drums and their importance in a Ghana society. Discuss the difference be-
tween a non-fiction and a fictional reading. 

Teacher Input: 

1. Have students open to” Listen to the Story of the Drum”, on pages 22-26, and have the students re-
view the photographs to make comments and predictions. 

Guided Practice: 

1. Have small groups of students take turns reading the story together. 

2. After reading, have the students do the following graphic organizer. 

What are the different uses of drums? 

A. 

B. 



 

 

C. 

D. 

E. 

(Possible answers: to signal the beginning/end of school, coming of a king, start of a war, birth of a child, 
share news, pass warnings, etc. 

Describe the talking drum: 

A. 

B. 

C. 

Describe the language of the drums: 

A. 

B. 

C. 

Make 5 True or False comprehension questions about the article to exchange with another group to an-
swer. Regroup and discuss the story and the activities. 

Post Reading Activity: 

1.Write a postcard pretending to visit Ghana and write 4 facts about the country to include in your post-

card. Draw a picture to go with your postcard. 

2. Pretend you are visiting a village and listening to someone playing the talking drum. What do you 

hear? What are you thinking? What do you see? Etc. 

 

Session 5: 

Motivation: 

1. Ask the students if they have any prior knowledge of crocodiles. Encourage the students to share in-

formation with the class.  Use a world map and show the location of the country of Madagascar. 



 

 

2. Explain that in the story, “Little Rakoto and the Crocodile”, by Lynne Marie Pisano, on pages 28-32, a 

young boy comes upon a crocodile and uses his thinking skills to escape the crocodile. This link has some 

information on Madagascar: 

 http://lifestyle.iloveindia.com/lounge/facts-about-madagascar-2813.html  

This link has information on crocodiles: http://www.abc-kid.com/croc/ 

Teacher Input: 

1. Have the students turn to “Little Rakoto and the Crocodile”, on pages 28-32, and review the reading 

reviewing illustrations and looking for possible words that might need highlighting. 

 

Guided Practice: 

1. Have students take turns reading the story, stopping after reach page to review comprehension and to 

share comments. Before reading, discuss punctuation and how it helps determine the “voice” of the 

reader. 

2. After reading have the students make 7 comprehension questions to exchange with another group to 

answer. 

3. Have the students do the following graphic organizer: 

What other creature did Rakoto suggest the crocodile was/give a reason for why he called the crocodile 

the different creatures? 

1.__________________      _________________ 

2.___________________     __________________ 

3. __________________     ___________________ 

4.___________________    ____________________ 

5.___________________    ___________________ 

 

(Answers: boa, dwarf hippo, bush pig, fruit- loving lemur, tomato frog) 

4. Discuss quotation marks. Try doing the following activity practice on proper use of quotation marks at 

this link:  



 

 

http://teacher.scholastic.com/activities/writing/worksheet_1.asp?topic= 

 

Post Reading Activity: 

1. Have students try and make text-to-text connections. Can they think of another folk story where using 

their thinking skills enabled a character to overcome a possible dangerous situation? 

2.Write a paragraph pretending to be the crocodile. Tell about your day from its perspective. 

Post Reading Activity: 
 
Discuss syllables and how breaking a word into its parts can help to decode the pronunciation of a word 
and help to learn how to spell the word.  Have students place their hand under their chin. Explain that 
every time their chin drops is a syllable.  Give the following example: anteater  How many times does the 
chin drop? (3). 
 
Have small groups of students share a piece of paper where they have made the headings: 
             3 syllables     4 syllables       More than 4 syllables 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
 
Have the students searched through the reading ”Listen to the Story of the Drum” to find examples of 
words which would fit under the different headings. Discuss the activity as a class when completed. 
 
Overall Assessment: 
The teacher will assess the students’ 
1. Ability to work together with a partner or in groups. Record the data in your notes 
2. Oral responses to discussion and retelling for listening and comprehension competency.  
3. Contributions to charts and other activities done with this month’s Spider magazine. 
4. Ability to clearly express their ideas orally and in writing 
5. Ability to read and understand vocabulary  
6. Ability to write their own sentences, poems, etc. 
7. Ability to make connections 
8. Increased fluency as demonstrated in their independent oral reading, buddy reading, etc. 
 

 

 


