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Preface

My parents met in high school in Santa Ana. Both responded to the call to 
serve as Lutheran school teachers. When she was not fulfilling her vocation as 
a stay-at-home mom, my mother taught first and/or second grade. My father 
was for most of his career a principal, teaching as called for based on the size of 
the Lutheran schools where he served. He was even my principal for ten years. 
The final two of those years, he was not only my principal but also my seventh 
and eighth grade teacher. For a time, my sister also served as a Lutheran school 
teacher.

In high school, my close group of friends came from three local Lutheran 
churches (an interesting feat considering I attended a high school associated 
with the Christian Reformed Church and Reformed Church of America). We 
regularly rotated from one church’s youth group to the next. The three youth 
groups became so intertwined that, years later, discussions have arisen about 
which church various participants actually belonged to.

Two of these churches had a Director of Christian Education (DCE) re-
sponsible for youth ministry, among other areas of ministry (Jim and Brad). 
My own home church did not have a DCE to serve in ministry alongside the 
pastor, but these two other churches did, which gave me a window into anoth-
er form of church work. Getting to know both of these very different men was 
eye opening for me. Both took particular interest in my formation. Both found 
ways to not only engage me in the life of their churches beyond youth group, 
but also prepared me for leadership in those groups. 

Following graduation, I enrolled at Christ College Irvine (now Concordia 
University Irvine). Hedging my bets, I at first registered as a double major in 
both accounting and religious studies. I had worked for the father of a friend 
of mine during high school, who was a tax preparer, specializing in taxes for 
church workers. My theory was that taking the religious studies major would 
allow me to become a DCE like Jim and Brad, while the accounting major might 
be a safer bet financially, just in case I did not make it in ministry. It took my 
first tax accounting class but also interacted with students in the DCE program 
as well as Dr. Steve Christopher, the director of the program. Those interac-
tions convinced me that my home was in the DCE program. My vocational 
calling was to DCE ministry.

Now, twenty years later, I sit in my office (in the building that once housed 
my freshman dorm room) as a professor for the DCE program, as Steve once 
was. The years of ministry as a DCE in both Texas (internship) and Southern 
California have confirmed my calling into DCE ministry.
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However, along the way, I have had times in which I have questioned that 
calling. I have encountered—either in books, articles, or podcasts—well-mean-
ing Lutheran theologians and pastors whose understanding of ministry caused 
me to question my own. What does it mean when I use the phrase “DCE minis-
try”? Is “ministry” properly something done only by pastors? Or are DCEs, Lu-
theran teachers, Directors of Christian Outreach (DCO), deaconesses, Direc-
tors of Parish Music (DPM), Lay Ministers, or Directors of Family Life Ministry 
(DFLM) in ministry as well?1 If these commissioned ministers are in fact in 
some way in ministry, how does their ministry relate to the Office of the Public 
Ministry? Are their offices “public” as well?

From the beginning of The Lutheran Church—Missouri Synod (LCMS), 
both pastors and teachers have been members of the synod.2 Both have had 
specific and rigorous training provided for them. Both have been called by 
congregations and affiliated schools. Yet despite the long history of the called 
Lutheran teacher as a worker in the LCMS, pastors have been the only church 
workers who have been granted voting rights in district and synodical conven-
tions.3 

In order to achieve a well-balanced approach to ecclesiastical governance, 
each congregation is granted one pastoral delegate and one lay delegate for 
district conventions. A similar arrangement, built upon a district’s electoral 
circuits, provides pastoral and lay delegates to synodical conventions. Com-
missioned ministers like myself have no vote at either. At district conventions, 
commissioned ministers are expected only to attend and are able to speak in 
floor committees and on the convention floor. At synodical conventions, a 
group of advisory delegates are sent by each district’s commissioned ministers 
in proportion to the number of commissioned ministers in the district. Again, 
they are able to speak on the floor of the convention, but having seen this in ac-
tion, it tends to be rather challenging to get the opportunity to do so from the 
back of the room. Commissioned ministers are represented on various boards 
and commissions of the synod and districts and do serve on convention floor 
committees. In this way, there is at least some representation in the gover-
nance of the synod. 

Since my current call is to both Concordia University Irvine and the Pacific 
Southwest District, I find myself in an even more unique position. I also serve 
my congregation in ways not defined by my current DCE call: teaching Bible 

1 This list of offices is taken from Article V.B of the current LCMS Constitution. Item 11 on the 
list, certified Lay Ministers, refers to rostered church workers like those prepared at Concordia 
University Wisconsin. 

2 Congregations are members of the synod as are rostered workers. Individual laity are members 
of their congregation, but they are not members of the synod in the same way that a congrega-
tion or a rostered worker is. For more specifics, see https://www.lcms.org/handbook. 

3 Meyer, Carl S. Moving Frontiers, 150. 
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class, assisting with youth ministry, and serving as an elder.4 Almost any other 
member of the congregation who serves in these voluntary ministry roles would 
be eligible to represent the church in convention. However, due to my status as 
a called worker, I am ineligible to serve as a voting delegate and represent my 
congregation. Likewise, the many ordained and commissioned colleagues with 
whom I teach at Concordia University Irvine have been determined to be inel-
igible to serve as voting delegates at both district and synodical conventions.

Setting aside the question of voting, the complexity of this issue remains. 
My call to both train future church workers and to support current district 
workers has led me to see the need to study this at greater depth. Whenever 
there is a discussion of ministry or specifically the Office of the Public Ministry, 
my ears perk up. I have a stake in understanding the varying positions that have 
developed in the LCMS over the years since our founding in 1847.

Sutton explains what it means to be a Lutheran, discussing the Office of the 
Public Ministry and its relationship to the Priesthood of All Believers.5 What 
for most would seem straightforward is instead filled with a unique complex-
ity, especially for those like myself serving as commissioned ministers. The 
complexity is found not in what was said, but in what was left unsaid. While 
Sutton provides a good distinction between the Office of the Public Ministry 
and the Priesthood of All Believers, what is left unsaid is the proper place for 
those called as commissioned ministers. We exist in a sort of in-between state, 
neither clergy nor laity. My hope is that this book will make the case that com-
missioned ministers may rightly be defined by more than just what we are not. 

There is a tendency to believe that having a high view of the pastoral office 
means you cannot have a high view of commissioned ministry. Additionally, it 
is supposed by some that having a high view of commissioned ministry necessi-
tates a lower view of pastoral ministry.6 My hope is that this book will make the 
case that this is not an either-or proposition and that one can in fact hold to a 
high view of pastoral ministry as well as commissioned ministry. 

In order to lay out a theology of commissioned ministry, chapter 1 begins 
by providing descriptions and demographics of those rostered positions that 
make up commissioned ministry in the LCMS. Chapter 2 examines the distinc-
tion between the Priesthood of All Believers and the Office of the Public Min-
istry. Chapter 3 considers the writings of theologians from Luther to Gerhard 
as well as the Lutheran Confessions. Chapter 4 examines the development of 
Lutheran theology on this matter, and specifically the way in which Walther 

4 Were I called to this congregation, much, though not all, of these would likely be a part of my 
call. 

5 Sutton, Being Lutheran, 215–16.

6 An examination of this tendency throughout the history of the LCMS will be explored later on 
in this book. 
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formulated his understanding of the Office of the Public Ministry, and the the-
ology of Walther’s contemporaries that helped shape his understanding.

Chapter 5 discusses the ways in which the diaconate has been understood 
in church history. Chapters 6 and 7 lay out the terrain related to the historical 
development of commissioned ministry in the LCMS. Chapter 6 focuses on the 
early era of the synod, while chapter 7 focuses on developments in the twen-
tieth century. Chapter 8 examines the biblical case for the place of commis-
sioned ministry in relation to the Office of the Public Ministry. Chapter 9 wraps 
up the book laying out the final case for a theology of commissioned ministry 
and a way forward in ministry together, both commissioned and ordained. 

My prayer for this book is that it will provide a clear theology of commis-
sioned ministry so current and future church workers, as well as the laity, will 
better understand the divine call as it relates to our commissioned ministers.
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Chapter 1

Who Are Commissioned 
Ministers?
Introduction

As of January 2019, The Lutheran Church—Missouri Synod (LCMS) is 
served by some 12,936 active rostered church workers.1 Of these, 6,056 are or-
dained pastors, and 6,880 are commissioned ministers. There are additionally 
401 pastors and 1,837 commissioned ministers on candidate status.2 Finally, 
there are 6,669 emeritus workers, 3,206 pastors, and 3,463 commissioned min-
isters. Additionally, there are many more workers who serve the synod, espe-
cially as teachers and church musicians, who are not on the synodical roster. 

Behind these numbers are faithful men and women who serve the church-
es, schools, and recognized service organizations (RSOs) of the LCMS. These 
commissioned ministers serve in a variety of roles with their own particular 
emphases. Understanding what each of these commissioned ministers are 
trained to do will lay a foundation for understanding what commissioned min-
istry is in the LCMS today. 

Lutheran teacher
There have been Lutheran teachers in the LCMS as long as there has been 

an LCMS. Building upon the educational traditions of their homeland in Ger-
many, the Saxon immigrants who founded the LCMS often opened a school 
even before they formally planted a church in a new community. Lutheran 
schools, during the early years of the synod, had an emphasis on the training 
up of Lutheran students and for the maintaining of both Lutheran and German 
heritage. 

Though the first teachers in the LCMS where all male, the synod currently 
rosters both men and women to teach in their early childhood centers, ele-
mentary schools, junior high schools, high schools, and colleges/universities. 
In order to prepare to be called as a Lutheran teacher, future educators typical-
ly attend one of the nine colleges and universities that make up the Concordia 
University System.3 Not only are Lutheran teachers prepared to learn the craft 

1 This does not include the many teachers who serve our Lutheran churches who are not on the 
synodical roster for various reasons. 

2 On roster but not currently called to a congregation or other synodical calling body.

3 See www.cus.edu/. 
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of teaching along with their specialized subject area for high school teachers, 
but they are also prepared theologically and spiritually in order to work with 
the pastor(s) and other staff of the congregation as well as the parents of their 
students. 

The Lutheran school and the Lutheran teacher place an emphasis on the 
formation of the whole student. Specifically, the Lutheran teacher seeks to 
support the work of the church and the home in the faith formation of their 
students. The Lutheran teacher is trained to not only teach—math, science, 
reading, and other subjects—but to do so through the lens of their Christian 
faith. The Bible is taught and the Christian faith confessed in every course and 
lesson. 

LCMS School Ministry notes that “they study God’s Word, share their 
personal faith story, apply Law and Gospel appropriately, exhibit a passion 
for ministry, act courageously, equip God’s people for service, care for oth-
ers, demonstrate integrity, and pray.”4 This means that the Lutheran teacher is 
to be a student of God’s Word in addition to the academic subjects that they 
teach. The Lutheran teacher is able to use Law and Gospel to help students 
understand not only the way in which God interacts with us as sinners through 
His Law, but also how in Christ we have been redeemed. 

Lutheran teachers do not clock out at 3:00 p.m. when the school day ends 
or when their grading is complete. They are active members of their congrega-
tions. They take an interest in their students and the families of their students, 
supporting the church in the care of the families of the congregation. Like their 
public school counterparts, Lutheran school teachers continue to shape and 
teach students trough extracurricular activities like sports, drama, and music, 
providing life lessons along with helping further develop valuable skills and 
talents in their students. However, unlike public school teachers, the Lutheran 
teacher is expected to conduct all this service with a particular focus in mind. 

From the beginning of the day to the end, Lutheran education is all about 
the Gospel, and the Lutheran teacher is called to bring that Gospel to the chil-
dren of the congregation and community through the ministry of the Lutheran 
school. While it is the vocation of all Christian teachers to represent Christ 
in their teaching, Lutheran teachers are placed in their calls for the expressed 
purpose of not only teaching the many subjects that are taught in both public 
and private schools, but also bringing the Gospel into all aspects of that teach-
ing. 

Teachers at local Lutheran schools who are not already on the synodical 
roster can go through a process called “colloquy” to gain the appropriate theo-

4 See www.lcms.org/schoolministry.
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logical training for certification.5 Courses are available through CUEnet.6 Col-
loquy interviews for admission to the roster of the synod are conducted by 
their local Concordia University. As of January 2019, there are 5,761 rostered 
teachers in active service in the LCMS, plus those dual-rostered as teachers 
and another roster designation (such as DCE or DCO). The current distribu-
tion of teachers actively serving in the thirty-five districts of the LCMS can be 
found below.

Figure 1

DISTRICT TEACHERS New England 8

Atlantic 46 New Jersey 2

California/Nevada/Hawaii 140 North Dakota 10

Central Illinois 160 North Wisconsin 150

Eastern 32 Northern Illinois 471

English 45 Northwest 139

Florida-Georgia 136 Ohio 103

Indiana 426 Oklahoma 33

Iowa East 67 Pacific Southwest 540

Iowa West 32 Rocky Mountain 163

Kansas 66 SELC 18

Michigan 471 South Dakota 27

Mid-South 38 South Wisconsin 602

Minnesota North 27 Southeastern 94

Minnesota South 249 Southern 28

Missouri 492 Southern Illinois 139

Montana 16 Texas 513

Nebraska 273 Wyoming 8

Total Active Teachers: 5,761

(Data received: LCMS Rosters and Statistics, January 10, 2019) Candidate and Emeritus data found in Appendix.

5 Colloquy is defined by CUEnet: The word is Latin for “interview” and is not restricted to use in 
the church, but frequently appears in a secular context. The Lutheran Church utilizes the collo-
quy ( formal interview) to certify those who seek to be pastors or teachers in Lutheran congre-
gations, but who have not, for one reason or another, had formal training in a college, university, 
or seminary of the denomination. Usually an abbreviated course of study precedes the interview 
and is intended to prepare the individual to perform favorably during the interview process.

6  See http://www.cuenet.edu/.
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Figure 2

DISTRICT TEACHERS/DCES TEACHERS/DCES/DCOS TEACHERS/DPMS

California/Nevada/Hawaii 2    

Central Illinois 4    

Eastern 4    

English 1  

Florida-Georgia 3    

Indiana 7   1

Iowa East 1    

Iowa West 1    

Kansas 5    

Michigan 17 1  

Mid-South 2    

Minnesota North 1    

Minnesota South 7    

Missouri 8  

Nebraska 9    

North Wisconsin 3   1

Northern Illinois 6    

Northwest 4   1 

Ohio 2    

Oklahoma 2   1

Pacific Southwest 10    

Rocky Mountain 6    

South Wisconsin 5 1  

Southeastern 2    

Southern 2    

Southern Illinois 2    

Texas 6    

Totals: 120 2 4

(Data received: LCMS Rosters and Statistics, January 10, 2019) Candidate and Emeritus data found in Appendix.

Deaconess
The word deaconess means “servant.” According to Naumann, the Lutheran 

deaconess is “a trained woman worker called by the proper authorities to do 
missionary, educational, or charity work within our Lutheran Church.”7 The 
role of the deaconess has been known in the LCMS since the beginning, though 

7 Naumann, In the Footsteps of Phoebe, 59.
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not utilized until later in its history. The first deaconesses began to serve in 
the LCMS in 1922. Initially, deaconess training was not provided by either the 
colleges or seminaries of the LCMS. Concordia University Chicago (then River 
Forest) began an undergraduate program as the first LCMS training program 
in 1980. The seminary graduate level programs began in 2002 (Concordia Sem-
inary, St. Louis) and 2003 (Concordia Theological Seminary, Fort Wayne). 

Deaconess ministry is a ministry of care. Deaconesses spend their time in 
both spiritual care as well as social service. Early LCMS deaconess work in-
volved work in orphanages, deaf ministry, and care of the elderly.8

While many deaconesses serve through calls to local congregations, many 
others serve in hospitals, in social service agencies, and as missionaries. Often 
the Lutheran deaconess is a support to the pastor in providing care to female 
members of the congregation and community. Whether coming alongside the 
pastor as he visits women in need of spiritual or pastoral care, or providing this 
care and support on their own, the Lutheran deaconess is trained to under-
stand the impact of pain, illness, and loss, and is prepared to bring the Gospel 
of Jesus Christ into those times of struggle. Many deaconesses provide end-of-
life care to an increasingly graying population. 

Like all commissioned ministers, the Lutheran deaconess is theologically 
trained. For those receiving their training at one of the seminaries, the person 
preparing for a calling as a deaconess is able to interact with and learn along-
side men preparing for pastoral ministry. 

Discussing the deaconess, Löhe,9 in About Charity, notes that “Since there 
are no longer any congregations like those in the early times, there can be no 
parish deaconesses like those at that time. . . . Each period of time is destined 
to undergo changes, and so the deaconess of the nineteenth century must hap-
pily adapt herself to change.”10 Thus, the Lutheran deaconess may find herself 
serving in a variety of care-related ministries. 

There are 170 deaconesses actively serving in the LCMS across thirty-one 
of the thirty-five districts of the synod.

8 Olson, One Ministry Many Roles, 301.

9 Johann Konrad Wilhelm Löhe (1808–72) was a Bavarian Lutheran pastor who supported both 
the use of deaconesses as well as the founding of the LCMS, sending confessional pastors to 
serve. 

10 Naumann, In the Footsteps of Phoebe, 14.
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Figure 3

DISTRICT DCS Nebraska 6

Atlantic 3 New England 4

California/Nevada/Hawaii 5 North Dakota 3

Eastern 3 North Wisconsin 2

English 5 Northern Illinois 20

Florida-Georgia 11 Northwest 8

Indiana 17 Ohio 4

Iowa East 2 Oklahoma 3

Iowa West 2 Pacific Southwest 6

Kansas 1 Rocky Mountain 22

Michigan 8 SELC 1

Mid-South 1 South Wisconsin 10

Minnesota North 2 Southeastern 6

Minnesota South 4 Southern 2

Missouri 28 Southern Illinois 2

Montana 1 Texas 10

Total Deaconesses: 170

(Data received: LCMS Rosters and Statistics, January 10, 2019) Candidate and Emeritus data found in Appendix.

Director of christian eDucation
Growing out of Lutheran teaching, the Director of Christian Education 

(DCE) has a history in the LCMS going back to 1959. Though having a much 
briefer history than the Lutheran teacher or deaconess, the DCE has been pro-
viding leadership in many congregations in the area of Christian education and 
its related fields since its inception.

A Director of Christian Education (DCE) is a lifespan educational leader 
prepared for team ministry in a congregational setting and is certified, 
called, and commissioned by The Lutheran Church—Missouri Synod 
(LCMS). A DCE, empowered by the Holy Spirit, plans, administers, and 
assesses ministry that nurtures and equips people in the Body of Christ 
for spiritual maturity, service and witnessing in their homes, jobs, congre-
gations, communities, and the world.11 

Though sometimes perceived as a calling for the young, DCEs of all ages 
and stages in their careers serve congregations, schools, and recognized service 
organizations (RSOs) throughout the LCMS. Whether providing instruction 

11 “Director of Christian Education (DCE) Program.” Concordia University Irvine, www.cui.edu/
dce.
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directly or equipping volunteers12 to join in the educational ministries of the 
congregation, DCEs are involved with all ages. Many are called specifically to 
serve in children’s, youth, or adult ministry. Many others are generalists called 
to provide leadership across multiple age ranges and in a variety of settings. 

The ministry of the DCE may be seen through his or her leadership in Sun-
day School, Vacation Bible School, mission trips, youth gatherings, retreats, 
youth groups, parenting seminars, confirmation, and many other educational 
ministries. To prepare for such a broad role, DCEs are trained in theology as 
well as educational theory. 

Further, a DCE also fulfills the following roles: 

Ministry Leader: Heart for full-time service in the church

Christian Educator: Strong theological base to teach the Bible

Care Minister: Dynamic character, willing to listen to and care 
for the needs of others

Life-Span Minister: Compassion for people of all ages and 
backgrounds.13 

The ministry of the DCE is a support to the pastor that may take many 
different shapes depending on the needs of the local church as well as the life 
stage and skill/experience of the individual DCE. While the younger DCE may 
find his or her nights alive with a noise of lock-ins and retreats, the more sea-
soned DCE may be called upon to provide holistic ministry to the family. What 
unites the ministry of the DCE across these various life stages and ministry em-
phases is a passion for teaching the faith through well-formed theological re-
flection to members of the congregation and community across the life span in 
developmentally appropriate and creative ways. There are five DCE programs 
in the Concordia University System. They all offer traditional undergraduate 
certification. Concordia University Irvine offers graduate-level certification via 
distance learning for adult learners seeking a career change later in life and for 
those already in DCE-related ministry in a local congregation. 

There are 591 DCEs currently in active ministry across the synod in thir-
ty-three of thirty-five districts plus 129 dual-rostered (see figure 2).

12 As will be discussed later when dealing with the Priesthood of All Believers, all members of the 
Body of Christ are called to serve in some capacity. There is a distinction between the voluntary 
nature of some service and the public nature of being called by a gathering of the Body of Christ 
(congregation, school, district, synod, or RSO) into a specific form of ministry service. 

13 “Director of Christian Education (DCE) Program.” Concordia University Irvine, www.cui.edu/
dce.
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Figure 4

DISTRICT DCES New England 1

Atlantic 2 New Jersey 1

California/Nevada/Hawaii 22 North Dakota 4

Central Illinois 14 North Wisconsin 19

Eastern 4 Northern Illinois 25

English 5 Northwest 29

Florida-Georgia 21 Ohio 11

Indiana 27 Oklahoma 7

Iowa East 6 Pacific Southwest 62

Iowa West 10 Rocky Mountain 19

Kansas 17 SELC 3

Michigan 26 South Dakota 6

Mid-South 7 South Wisconsin 10

Minnesota North 9 Southeastern 25

Minnesota South 40 Southern 6

Missouri 36 Southern Illinois 4

Nebraska 23 Texas 91

Total DCEs: 591

(Data received: LCMS Rosters and Statistics, January 10, 2019) Candidate and Emeritus data found in Appendix.

Director of christian outreach
Like the deaconess and the DCE, the Director of Christian Outreach (DCO) 

was established by the LCMS to support the work of the pastor. While the DCE 
is focused on Christian education, the DCO is focused on outreach. Just as the 
DCE is an equipper focused on Christian education, the DCO equips and sup-
ports the members of the congregation in their outreach and presentation of 
the Gospel to the community around them. The DCO is formed theologically 
with a missiological14 emphasis. 

The ministerial formation of DCOs takes place alongside DCEs at Con-
cordia University, St. Paul. This provides a connection to life-span ministry 
that impacts how the DCO is able to equip the local church to reach out to it 
community with the Gospel. The DCO may be seen as a missional type of role, 
whose ministry may include establishing a church plant for a new congregation 
or attempting to revitalize a more established church. 

The ministry of the DCO is naturally focused more on those outside the 
church than those within its walls. Yet, while the DCO keeps the needs of those 

14 In this context, what is meant by missiological is an emphasis in the practice of ministry on the 
intersection of the Christian faith with the larger culture for the purpose of outreach, apologet-
ics, and evangelism. 
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who have yet to hear the Gospel or who have not yet come to saving faith in 
Christ in the forefront of his or her mind, the DCO balances that ministry with 
the work of equipping the members of the location congregation to engage in 
outreach as well. The ministry of the DCO has been established in order to 
better equip the local congregation to understand the context in which God 
has placed their ministry and to formulate and execute a Spirit-led strategy to 
reach that community with the Gospel. 

There are currently seventeen active DCOs serving in eleven districts, plus 
four who are dual certified (see figure 2).

Figure 5

DISTRICT DCOS Nebraska 1

Iowa West 1 North Wisconsin 1

Michigan 2 Northern Illinois 2

Minnesota North 1 Rocky Mountain 1

Minnesota South 4 Southeastern 1

Missouri 1 Texas 2

Total DCOs: 17

(Data received: LCMS Rosters and Statistics, January 10, 2019) Candidate and Emeritus data found in Appendix.

Director of Parish Music
The relatively recent development of the Director of Parish Music (DPM) 

has elevated the role of the church musician within the LCMS and their sup-
port of the ministry of the pastor in worship. While Lutheranism has had a 
more than solid history in music (think of Luther the hymnwriter here as well 
as Bach, who was called to serve at St. Nicholas and St. Thomas in Leipzig), 
the DPM places that tradition more formally within the ministry of the local 
congregation.

In addition to a strong theological training, DPMs are as broadly trained 
musically as possible due to the variety of ministry needs and musical styles 
found in the local church. Training may range from proficiency on the organ to 
handbells, choir, and/or the direction of a praise band for contemporary forms 
of worship arts.

A Director of Parish Music (DPM) is a gifted music leader prepared for 
team ministry in a parish church setting and is certified, called, and com-
missioned by The Lutheran Church—Missouri Synod (LCMS). A DPM may 
function as a Minister of Music, an Organist or Lead Guitarist, Choral/
Instrumental Conductor, Music Teacher, Worship Arts Director, Leader of 
Contemporary Worship, or quite often a combination of two or more of 
the above list.15 

15 “Director of Parish Music (DPM) Program.” Concordia University Irvine, www.cui.edu/dpm.
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DPM positions may be full time in larger congregations. They may involve 
additional responsibilities with an affiliated Lutheran school. They may also in-
clude children’s, youth, or family ministry, or may be bi-vocational with anoth-
er role outside the ministry of the local church. Training to become a DPM is 
available at seven of the Concordia universities. There are seventy-four DPMs 
currently active in the LCMS across twenty-two districts.

Figure 6

DISTRICT DPMS Nebraska 3

Atlantic 1 North Wisconsin 3

Central Illinois 1 Northern Illinois 4

English 3 Northwest 1

Florida-Georgia 1 Pacific Southwest 7

Indiana 4 Rocky Mountain 4

Kansas 1 South Wisconsin 6

Michigan 8 Southeastern 2

Mid-South 4 Southern 1

Minnesota South 4 Southern Illinois 1

Missouri 8 Texas 6

Montana 1

Total DPMs: 74

(Data received: LCMS Rosters and Statistics, January 10, 2019) Candidate and Emeritus data found in Appendix.

Director of faMiLy Life Ministry
The newest rostered position in the LCMS is the Director of Family Life 

Ministry (DFLM), having been approved in convention in 2004. The DFLM 
is “called to equip, support and build strong Christian marriages and families 
that live well through each life span as well as church programming for children 
and youth ministry to pass on faith in Jesus Christ to future generations.”16 In 
addition to certification in the LCMS, DFLMs are also certified Family Life 
Educators by the National Council on Family Relations. This dual certification 
is reflected in the combination of theological and social science education that 
DFLMs receive to prepare them to support the ministry of the pastor as he 
ministers to the families of his congregation and community. 

DFLMs serve the church by developing life-stage programs to build and 
equip strong, healthy families through programming, family life education, and 
mentoring. They are prepared to provide training for parents in shaping faith at 
home and in church, premarriage education and marriage enrichment training, 
parent education classes throughout the life span, human sexuality training, 

16 Ben Freudenburg, email message to author, January 4, 2017. 


