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The initials TLC often communicate Tender Loving Care.
God has given us His tender loving care in many ways, espe-
cially through the gift of Jesus Christ as our Savior. TLC
Teaching reaches out to touch every child with the love and for-
giveness of Jesus Christ. TLC Teaching is the attitude of Christ’s
love put into action.

Part of the Christian educational challenge is to teach (dis-
ciple) each child for Christ. Different attitudes, learning styles,
and personalities make learning a challenge, especially if the
teacher assumes that everyone learns the same thing in the
same way. Proverbs 22:6 (“Train a child in the way he should
go, and when he is old he will not turn from it”) refers to edu-
cation and instruction that changes a child’s of life. However,
the context of this passage and input from some scholars sug-
gest a translation that says we are to train up a child according
to his or her personality. The point is that training should be
matched to an individual’s personality or learning style. The
more children you teach, the more methods or tools you need
to use in the classroom. That’s what this book is about …
reaching each child for Christ with the tools needed to accom-
plish that task.

Tools! For Teachers?
Every craftsman—both professional and amateur—has tools

that help with his or her tasks. Professionals often have formal
training, use the most-expensive tools, and are able to draw a
nice salary for doing their jobs. Although amateurs often lack
the training and seldom get paid for their work, they still make
significant contributions.

Professional auto mechanics depend upon their experience
and tools to tune an engine, diagnose and fix a valve leak, or
rebuild an engine. Their tools and expertise are important to
the well-being of our car. Because we value our vehicles, we
take them to someone we trust, whether that be a qualified
professional or a backyard mechanic. A careful and caring
neighbor with some expertise, who knows how to select the
right tool for the job, may be a great ally. Without experience
or tools, car repair turns into a dismal failure. Having and using
the proper precision tool can make an experienced backyard
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mechanic perform like a professional. Mechanics’ methods and
tools form an invaluable combination for their task of treating
our car with tender loving care.

In a similar way, physicians use sophisticated tools to
diagnose sources of pain, correct ailments, and/or monitor
bodily functions. Most of us would never claim to be profes-
sional physicians. Yet our home medicine cabinet contains
essential medical tools like thermometers, over-the-counter
medicines, sphygmomanometers (to check blood pressure),
tweezers, and nail clippers to keep us healthy and give our
body a little tender loving care. Training and skills are tools
of good health.

Professional educators also use special tools to give their
students some tender loving care. Chalk and eraser, marking
pens, scissors, tape, and glue are common “tools” for the class-
room. Other important tools include teachers guides and com-
puters for generating materials and keeping track of grades. But
a teacher’s most valuable tools for administering tender loving
care are more subjective and connected to brain power: the
intellectual properties each teacher uses each day. These tools
include the ideas that help the teacher plan an instructional
period and the ability to make split-second decisions to adjust
to the rhythms of the classroom.

The volunteer in children’s ministry is often an unsung
hero. Without formal training, volunteer teachers valiantly and
creatively proclaim Christ and the Gospel to effect changes in
the lives of their students. Even though volunteers may not
have a teaching degree or even significant classroom training,
they can learn to use some of the same tools as professional
teachers. Volunteer teachers will find these tools to be invalu-
able as they teach Sunday school, midweek school, or vacation
Bible school. These tools help diagnose problems and solve
practical, educational, and personal challenges. Ideas are useful
tools for planning and adapting the classroom experience while
helping the Christian teacher serve Christ and His children
with tender loving care.

To Teach Well Is to Teach Twice
In spite of recent research about the way people learn and

the various philosophies about learning styles or modalities,
much of the learning process remains a mystery. Even when
teachers use the best teaching practices; even when applying
the clearest understanding of the biology of learning; even
when utilizing an unusually keen insight into the physiology
and psychology of learning, rarely is there a class in which all
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the learners “get it” at the same time and to the same degree.
Studies show that individual and personal contact is beneficial
for administering tender loving care to learners, yet even in a
small class the whole group of kids doesn’t learn just because
the teacher teaches. Often only a few students will “get it” the
first time an idea is taught.

For that reason, one of the best teaching tools is to teach
content at least twice in different ways, touching as many stu-
dents with different learning styles as possible. The first time
you might use the broadest approach to reach the whole group;
reinforcement teaching may focus specifically on those who
didn’t “get it” the first time—or it may show another angle and
build on the learning for those who did.

Jesus Taught Twice
When we examine the teaching strategies Jesus employed,

we see the Master Teacher at work. Look past the theological
point Jesus was making when He told the parable of the Sower
and the Seed. Matthew, Mark, and Luke all have this account in
their Gospels. Mark describes the interaction of Jesus and His
learners this way:

Again Jesus began to teach by the lake. The crowd that
gathered around Him was so large that He got into a boat
and sat in it out on the lake, while all the people were along
the shore at the water’s edge. He taught them many things by
parables, and in his teaching said: “Listen! A farmer went
out to sow his seed. (Mark 4:1–3)

Christian teachers who have heard and taught this parable
many times know that Jesus’ parable describes the seed of the
Gospel and the four kinds of people on which the seed falls.
Jesus began by telling a plausible story in a familiar setting:

“Listen! A farmer went out to sow his seed. As he was
scattering the seed, some fell along the path, and the birds
came and ate it up. Some fell on rocky places, where it did
not have much soil. It sprang up quickly, because the soil
was shallow. But when the sun came up, the plants were
scorched, and they withered because they had no root. Other
seed fell among thorns, which grew up and choked the
plants, so that they did not bear grain. Still other seed fell on
good soil. It came up, grew and produced a crop, multiplying
thirty, sixty, or even a hundred times.” Then Jesus said, “He
who has ears to hear, let him hear.” (Mark 4:3–9)

As Jesus told the story the first time, He taught the whole
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crowd. Everyone heard the same words as He taught the para-
ble, an earthly story with a heavenly meaning. We might call
this “macroteaching.” It is an appropriate method for a large
crowd. Jesus had climbed into a boat to take advantage of the
setting and to be heard by everyone. His teaching must have
drawn people like a magnet. Many people must have clung to
every word and watched all of His actions, hoping for an object
lesson or miracle to verify His words. But just because He
taught doesn’t mean that everyone learned His point. We
would assume that His teaching method was effective, but the
learners’ abilities were limited. Although the crowd was large, it
is likely that many of them did not grasp the full theological
point that Jesus was teaching. They “just didn’t get it.” Neither
did the disciples.

When He was alone, the Twelve and the others around
Him asked Him about the parables. (Mark 4:10)

“When He was alone!” This introduces a new context for a
second learning experience. After the crowd dispersed, Jesus
taught the point a second time. The disciples seemed puzzled.
They knew their Rabbi and were confident that He never told a
story just to hear Himself talk. There was always a purpose. He
had a point to make. It is likely that the disciples discussed
among themselves what the story meant, but without consen-
sus. No one seemed certain of the main point—at least no one
was stepping forward to give an explanation. We also infer
from the text that Jesus had a pattern of checking to see how
much His disciples were learning. At any rate, they decided to
ask Him what the story of the Sower meant, rather than wait-
ing to be further questioned by their Teacher.

Macroteaching was over. Jesus now used “microteaching” to
reteach the point with His small group of followers, perhaps
even giving some one-on-one attention. Because of His divine
nature, Jesus knew what was on the disciples’ hearts and
minds. He was prepared to teach this truth a second time to a
smaller group in a different way.

Mark records the next words of Jesus, which included an
Old Testament quote from Isaiah 6:9–10:

He told them, “The secret of the kingdom of God has
been given to you. But to those on the outside everything is
said in parables so that, ‘they may be ever seeing but never
perceiving, and ever hearing but never understanding; other-
wise they might turn and be forgiven!’” Then Jesus said to
them, “Don’t you understand this parable? How then will
you understand any parable?” (Mark 4:11–13)
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Jesus was not afraid to identify the problem. Even though it
might have been less work, He could not just pretend that
everyone had gotten it. He honestly identified the limits of
human understanding and learning and then moved forward
to teach a second time.

Although some suggest that Jesus was showing a little
teacher frustration (which we might relate to), Jesus’ reaction
helps us better understand Him and His role as a master
Teacher. Like Jesus, we may teach something carefully and
clearly. We understand it, and the look in the learners’ eyes
seems focused. Even if there are no questions or clarifications at
the end of the lesson, sometimes, for some reason, some of the
learners don’t get it. There is no benefit in becoming irritated;
like Jesus, we simply move on to a second presentation. It’s not
about identifying failure, it is about maximizing learning.

As Jesus retaught the lesson, He referred back to the story
He told earlier, then adapted His teaching method and style. He
chose to retell the story with an explanation, using direct, con-
crete facts and information. He identified each important point
of contact, then began:

The farmer sows the word. (Mark 4:14)

You can almost hear the synapses connecting in the disci-
ples’ brains. We can imagine that they were thinking, Oh, yeah,
now I get it; So that’s what He is talking about! Even then,
Jesus did not assume that His five-word explanation had com-
pleted the concept for His learners. Building upon this new
connection, He systematically retaught the rest of the story,
using straightforward concepts instead of employing the sym-
bolism of parable. Jesus specifically identified each kind of
“soil” to reinforce His points.

Some people are like seed along the path, where the
word is sown. As soon as they hear it, Satan comes and takes
away the word that was sown in them. Others, like seed
sown on rocky places, hear the word and at once receive it
with joy. But since they have no root, they last only a short
time. When trouble or persecution comes because of the
word, they quickly fall away. Still others, like seed sown
among thorns, hear the word; but the worries of this life, the
deceitfulness of wealth and the desires for other things come
in and choke the word, making it unfruitful. Others, like seed
sown on good soil, hear the word, accept it, and produce a
crop—thirty, sixty or even a hundred times what was sown.”
(Mark 4:15–20)

Jesus taught twice.
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First, He taught the large group using the storytelling tech-
nique (macroteaching).

Second, He retaught the same lesson again to a smaller,
more intimate group (microteaching). For His second method,
He chose the direct-instruction technique.

To teach well is to teach twice.

Miss Stacy Teaches Twice
“Miss Stacy,” as her children lovingly call her, starts each

kindergarten Sunday school class with a group prayer. She
wants her children to learn that praying is an opportunity to
talk with God. She wants her students to learn that they can
talk to God about anything. Soon after the first bell rings, Miss
Stacy gathers her children on the carpeted area near the class-
room altar. She verbally invites them every week to worship in
the same place and in the same way. She uses the same song,
“Do You Know Who Died for Me,” on the CD every Sunday as
a call to gather in God’s name.

Her students sit on the carpet as the song ends with the
words “Yes, He really did!” Miss Stacy then says a brief phrase,
which the children repeat. After that comes a brief prayer, last-
ing less than a minute. Surely Miss Stacy should be able to keep
her five-year-olds focused so they can pray as a group …

Except for Robyn, who doesn’t want to leave her
Mommy today, so the two of them, who have arrived just a
few minutes late, are standing outside the door. Miss Stacy
and the children can hear Robyn pleading to stay with her
Mommy in an adult Bible class.

Except for Roger. Even though he is folding his
hands, Roger is daydreaming about being the prayer police
officer, who makes sure that everyone folds hands properly.
He leans over and forces Jimmy’s hands together in “the
right way.” Jimmy doesn’t appreciate the help.

Except for Rachel, who has new shoes on this morn-
ing, and when she bows her head to pray, she spots those
new shoes and just can’t wait to tell Miss Stacy about
them—NOW!

Even Alia, who is paying careful attention and hears
the theme of the lesson in the phrases of Miss Stacy’s
prayer, will benefit from repetition.

What Miss Stacy knows—and practices—is the use of multi-
ple teaching methods. Perhaps today it will be three or four dif-
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ferent methods. First, she taught the whole class, but at least
three of the children were not in focus; one was not even in
the room. It is important that Miss Stacy repeats the point of
the lesson more than once for the benefit of the whole class.

Even though Robyn is missing this experience today
because her “mommy ties” are stronger than her classroom
ties, when she comes in later, or next Sunday, she will have
the opportunity to hear the message.

Even though Roger needs to learn that his role is not
to be the class sergeant-at-arms, it is more important that
he hears the point of the lesson. He needs a second chance
to reinforce it. Even though it was good that Roger brought
Jimmy back into the prayer circle, the disruption it caused
means that Jimmy also needs to hear the lesson point
again.

Even though Rachel is distracted and may be all hour,
a second shot may find her at a time when she can get her
eyes and mind off her shoes and concentrate on repeating
the prayer words.

Even though Alia already heard and understands the
point of the lesson, she will know it even better when she
hears it later in the hour. When she goes home, she may be
able to tell others what the Sunday School lesson was all
about.

Miss Stacy is just into the first minutes of the class and she
has already gone through portions of the two-part teaching
cycle:
• Macroteaching: She’s planned an experience for the whole

group and lead them through that experience, and
• Microteaching: She’s identified three children who need

some adaptation of her plan to increase the likelihood that
they’ll pay attention and learn. The adaptation will be differ-
ent for each of them.

Jesus, the Master Teacher, understood the need to teach
twice. Effective professional and volunteer teachers of day
school, Sunday school, midweek school, and confirmation
classes do well to teach at least twice whatever subject they are
covering.

11




