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This report has been prepared and written by the Goodall Foundation (tGF). The Goodall 
Foundation supports people on their journey to becoming independent in order to live 
fl ourishing and fulfi lled lives.

Taqaddam supports HSBC’s, the British Council’s (BC) and tGF’s commitment to 
educational programmes that develop and improve the lives, opportunities and resilience 
of young people around the world. 

Discover your 
strengths & skills.

Move forward in life!



2 | TAQADDAM 2.0 Evaluation Report  | 3

 

Executive Summary

Key Successes

Background

Key Developments

Student Impact

Participating Students

 Student Ambassadors

Teacher Impact

The British Council Country Teams

Facilitator Feedback

The Online Platform

Strength Missions

Make It Happen!

HSBC Volunteer Reports

Parent Reports 

Social Media

Conclusions

4

5

7

9

11

11

14

17

21

27

32

41

43

46

49

51

56

CONTENTS



4 | TAQADDAM 2.0 Evaluation Report  | 5

EXECUTIVE SUMMARY
The Goodall Foundation is proud to act as the delivery partner for the British Council and HSBC 
to deliver Taqaddam, a project that inspires young people from seven countries across the 
MENA region to develop their skills for learning and skills for life. Taqaddam is an innovative, 
student-facing programme that supports young people to realise their potential and enhance 
their ability to contribute positively to society. The project’s UK delivery partner is the Goodall 
Foundation who deploy their expert strengths and skills team, known as Spark+Mettle, to 
deliver the programme in Bahrain, Egypt, Kuwait, Lebanon, Oman, Qatar and the UAE.
 
Now in its second year, there have been notable highlights across the programme, as well 
as lessons from which we can learn when developing improvements for Year Three. 
 
• The Ta’atheer Best Corporarte Social Responsibility (CSR) Social Impact Award for 2017 

was awarded to Taqaddam in May (see page 6 for more information) 
• Positive results against intended student outcomes have been reported, with increases 

in growth mindset and soft skill measures across the seven countries
• A significant boost in our network of supporters and advocates thanks to our Student 

Ambassador and Teacher Champion efforts. These people are meaningfully and effectively 
leveraging the programme’s reach and impact

• The introduction of UK trainer-lead teacher training and Taqaddam lesson support 
informed, energised and galvanised teachers in the region

• The online platform developments, including reporting features, responsive activity 
feeds and strength badges, lead to greater volume and quality of online engagement 
for students, teachers and stakeholders

• A new-look student handbook, supporting and solidify student and teacher understanding 
and commitment to the programme

We are excited to build on the successes of this year, and to learn from the challenges, in 
order to develop a stronger, rigorous and scalable model that develops the capacity and 
skills not just of thousands of students, but also of hundreds of teachers in the region over 
the next phase of the programme. 

I think it was awesome to talk about these kind of things ‘cause 
they don’t talk about them in school. Most students just try to 
figure it out by themselves. 
Teens need this kind of programme.
 
- Student

KEY SUCCESSES IN YEAR TWO

25,463
Strength missions 

completed
(23,420 in Year 1)

1
Ta’atheer Best

CSR Impact Award
for 2017

7
Countries

1
Omani Engineering
College embedding

Taqaddam into
their curriculum

Qatari Ministry of Education
embedding Taqaddam
into their national life

skills curriculum

1
Make It Happen!
project actually 

happening! (UAE)

320*
Make It Happen!

Social Action ideas

8
Make It Happen!

events
(6 in Year 1)

1997
Students

(1219 in year 1)

7
Teacher-training

events

154
Teachers

103*
Volunteers

16
Half-day workshops

(8 in Year 1)

29
Full-day workshops

(17 in Year 1)

2,776
Skill challenges

completed
(1,524 in Year 1)

*Approximate figure

“
”
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During Ta’atheer, the 14th MENA Social 
Impact and Corporate Social Responsibility 
(CSR) Forum, Taqaddam was awarded 
the Ta’atheer Best CSR Impact Award for 
2017. The Award recognises outstanding 
programmes and initiatives demonstrating 
signifi cant sustainable impact that is 
measurable and innovative. 

Over 100 submissions for the Best CSR 
Impact Award were submitted and 
Taqaddam demonstrated clear evidence 
on the sustainable impact this programme 
has been providing to young people in 
this region. Gail Campbell, Director of 
Education MENA, British Council said: 
“Winning Ta’atheer Best CSR Impact Award 
for 2017 is an assertion that through 
sustainable programmes like Taqaddam we 
are able to provide the next generation with 
the development they need for life and for 
work.”

You guys were a dream to work with. Compared to any other youth 
programme   — you took it to the next level and that was a dream. A DREAM. 
You are heroes. All of you. HEROES.  

Winning the Ta’atheer Award BACKGROUND

Globalisation and changing technology are bringing 
about signifi cant changes in the workplace where 
there is increased competition for work and a demand 
for higher levels of skills. This is having a profound 
eff ect on the fast-growing young population of the 
MENA region, where many young people are leaving 
education unprepared for this rapidly changing 
environment and facing the prospect of long-term 
unemployment. These signifi cant challenges come 
at a time when young people are in the process of 
establishing a sense of identity and this magnifi es the 
tensions and lack of control they often experience on 
a daily basis. In 2013, global youth unemployment was 
estimated to be 73.4 million, with disparities between 
regions is likely to increase.1

 
According to the International Labour Organisation 
(ILO) report, Global Employment Trends for Youth 
2013, youth unemployment rates in the Middle East and 
North Africa stood at 28.3 per cent and 23.7 per cent 
respectively and rising.2 Unemployment has become 
the norm for school leavers in the region. Over the past 
two decades, educators, employers and policymakers 
have increasingly focused on the development of life 
skills as a way to prepare young people for success, 
and there is increasing evidence of the importance of 
developing a generation of socially and emotionally 
resilient young people who are empowered and 
equipped to successfully navigate change.

1. World Economic Forum (2012) Addressing the 100 Million Youth 
Challenge: Perspectives on Youth Employment in the Arab World 
in 2012. P.4 www.weforum.org/reports/addressing-100-mil-
lion-youth-challenge

2. ILO (2013) Global Employment Trends for Youth 2013: A genera-
tion at risk. International Labour Organization Publishing. P.3 www.
ilo.org/wcmsp5/groups/public/---dgreports/---dcomm/docu-
ments/publication/wcms_212423.pdf

Taqaddam was designed to help address the disconnect 
between the skills that young people were bringing 
to the marketplace and those that employers such as 
HSBC are looking for. Traditional educational systems 
do not focus on the softer and more transferable 
skills that are needed for the workplace of the future. 
Taqaddam develops life skills in young people: character 
strengths such as Spark, Mettle and Confi dence, and 
soft skills such as Team Player and Critical Thinker.

The Taqaddam programme is seven weeks long 
and consists of two interactive, experiential skills-
development workshops; one at the start of the course 
and one at the end. During the programme students 
work in teams at school to develop a social innovation 
idea. Alongside the classes, students complete online 
character strength missions and soft skill challenges via 
a dedicated online platform. During the fi ve weeks of 
the programme in their school, students are working 
in teams to develop a social innovation idea. After the 
fi nal workshop, student teams showcase their projects 
at a national Make It Happen! event. 

Today’s young people are living in an increasingly complex and 
challenging world. 

- UK Facilitator

“
”

- Teacher

“
”

The programme has made them more confident, outspoken and given them 
an attitude of enthusiasm to take up responsibility and follow through.
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KEY DEVELOPMENTS
The second year of Taqaddam aimed to build on the success, 
lessons learnt, feedback and key insights gained in the pilot year. 
We looked to scale and deepen our reach and impact, delivering 
the programme to more students and teachers in more countries. 
Here are the key developments: 
 

People 
• We invited young participants from the pilot year programme to stay engaged 

with Taqaddam as members of our Alumni network.
• We harnessed the support of a small network of Student Ambassadors and Teacher 

Champions taken from Year One activities.
 

Materials and Website
• We improved functionality on the front- and backend of the website, aiming to 

significantly enhance the user experience.
• We introduced “Taqaddam Tasters”—an online offer set to expand programme 

reach.
• We filmed and edited customised video content and added it to the strength 

mission pages.
• We designed and produced new and improved student and teacher handbooks.
• We placed emphasis on mapping out the journeys for all the participants, and 

these were included in the handbooks.
• HSBC Volunteer, Parent, Student Ambassador and Teacher Champion Guides 

were created.
 

Events 
• We improved the delivery model—Spark+Mettle facilitators delivered teacher 

training and workshop one was the first interaction that students had with the 
programme.

• We shifted the focus, messaging and culture of the end-of-programme idea 
showcase event. It was formerly known as “the competition”, now it is known as 
the “Make It Happen!” event.

• We introduced an aftercare session in the final event to ensure participants left 
the programme with a chance to reflect positively on their learning. 

 

Measurement and Evaluation
• We improved monitoring and evaluation strategy, incorporating increased 

touchpoints and Country Team data entry, with the aim of achieving higher 
response rates and better analysis of data.

• We contracted an external consultant to conduct data analysis.
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Taqaddam student outcomes include 
developing in students a stronger 
understanding of life skills; an improved 
understanding of how to communicate and 
demonstrate these skills to others, including 
employers; and an increase in confidence. This 
year Taqaddam has achieved strong results 
across the intended outcomes. 

As a result of our findings from the pilot year 
and, in particular, the limited endline survey 
responses we received from students and 
teachers we developed the measurement 
and evaluation strategy quite significantly 
in Year Two of Taqaddam. In Year One we 
measured the increase in the growth mindset 
and soft skill development. In Year Two we 
tracked these two measures again and we also 
introduced the measure “self-compassion”, 
that is, the ability of a person to extend 
compassion to themselves in instances of 
perceived inadequacy and failure. The reason 
for measuring a shift in the growth mindset 
and self-compassion of the participants is 
because there are social and emotional skills 
associated with these factors and they carry 
great importance for student well-being and 
academic success, particularly in the realms of 

1  Bill and Melinda Gates Foundation (2014). Mindsets and Skills that Promote Long Term Learning. P6. https://
ed.stanford.edu/sites/default/files/manual/dweck-walton-cohen-2014.pdf

2  Neff, K. McGehee, P. Self-compassion and Psychological Resilience Among Adolescents and Young Adults. 2014. 
P226. http://self-compassion.org/wp-content/uploads/publications/NeffandMcGee.pdf

resilience and grit. Studies show that having a 
growth mindset is an indicator of being more 
resilient in general.1 Similarly, having high 
levels of self-compassion indicates that an 
individual can acknowledge and appreciate 
their “imperfect” status as a human being, 
and learn to be “present” with the inevitable 
struggles of life with greater ease. 2

Taqaddam centres around five character 
strengths and six soft skills. The character 
strengths are developed in the workshops 
and during the school programme. In the 
second year of delivery we have not tracked 
the progress that students have made in 
relation to the character strengths. This is 
because we emphasise in the programme 
that it is unrealistic to rate highly in each of 
the strengths all of the time. The way we feel 
about our character strengths can fluctuate 
depending on our mood, our environment 
and other extraneous factors. Taqaddam aims 
to develop within young people the ability to 
identify and name their personal strengths 
and, crucially, to notice how they are feeling 
and how the things in their lives may affect 
them. Self-awareness is the ultimate goal. 

STUDENT IMPACT
Participating Students

“

”

We are honoured and delighted with this recognition of the 
positive impact Taqaddam has on young people. We are hugely 

proud of our partnerships with the British Council and HSBC. 
We hope this is just the beginning of a new way of developing 

crucial skills in the region.

- Eugenie Teasley, CEO, the Goodall Foundation.
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These findings provide evidence that Taqaddam has made a positive 
di� erence to the young people participating in the programme. 
 

Recommendations for Year Three:

• Redesign the survey to adapt to student attention span to gain the most 
accurate results.

• Focus on tracking progress and impact using lean and interactive methods 
and capitalising on the technology we have at our disposal in all the 
participating countries. 

• Simplify the measures, in particular reassess the inclusion of self- 
compassion.

• Start the programme earlier in the academic year and make the workshops 
shorter than 9am - 5pm.

• Feature local presenters and speakers in the workshop events.

Teachers reported a 2% increase across the six skills:

• Most-improved skills were team player (4.3% 
increase) and organised planner (2.6% increase).

• Male students reported a higher improvement 
of 3.5% but still scored lower than their female 
schoolmates. 

 
82% of students have given scores 6-10 on the 
possibility of recommending Taqaddam to their friends 
and family.
 
Students reported stepping out of their comfort zones, 
discovering new skills, meeting and working with 
new and diverse people and increasing their overall 
confi dence during the programme:

• “Thanks a lot for Taqaddam because now my self-
confi dence has improved and I really start believing 
in myself and believing that nothing is impossible...
we just have to keep going and never give up.”

• “It helped me to gain strengths that I need to use in 
my future and the community! Taqaddam showed 
me how future life would be like.”

Regarding developments to the programme and 
the workshops specifi cally, students provided the 
following: 

• The timing of the programme is bad. We have 
important school work and lessons before exams.

• The timing of the workshops is too long.
• Bring an arabic guy who can help give info to the 

students.
• I wish that there were people talking about life 

changing experiences.
• I feel like it can be improved if we have more time 

to talk with our groups.
• I think you should involve more creative team work 

activities and less teaching.
• Add more videos in the presentation.

Taqaddam in Qatar has reached new 
heights after Ministry offi  cials visited 
teacher training and one of the 
workshops, witnessing the dynamism 
and energy of the sessions. Arabic 
translations of Taqaddam components 
have been requested by the Ministry 
of Education as they hope to embed 
the programme into their National Life 
Skills curriculum.

It is also hoped that around 50 
designated life-skills teachers will 
be trained to deliver Taqaddam 
in schools. This is a phenomenal 
result considering the short time the 
programme has been operating in the 
region. 

Fady Allaham, Ministry of Education 
offi  cial, said: “I enjoyed watching the 
students’  interaction and excitement. 

Thank you for providing a great 
and positive atmosphere as well as 
excellent presenters where you can tell 
how passionate they were about their 
work. The feedback circle was a great 
way to see the results of the good 
work. I was very impressed with the 
students’ comments and feedback.” 

Onwards and upwards!

STUDENT IMPACT STUDENT IMPACT

Students were asked to complete four surveys during the course of the programme. These 
surveys made up the baseline and endline data collection. Teachers were also asked to 
complete skill cards for each of their students at the baseline and endline of the programme. 
There were limitations when analysing the data as some countries were not able to gather all 
of the student data. Findings from the data that were collected and analysed below. 

There was a marked rise in the growth mindset, 
self-compassion and soft skills at the end of the 
programme, compared to the beginning of the 
programme:

• There was an average increase in the growth 
mindset scores of 7.5% across the MENA countries.

• At 5.3%, students from Kuwait reported the most 
signifi cant shift in their growth mindset  by the end 
of the programme, compared to the start.

• Self-compassion scores slightly increased across 
the region (0.3%) and in Egypt the scores decreased 
by 1.8%.

Male students reported a higher improvement in 
all self-reported measures and caught up with their 
female schoolmates who had reported high scores at 
the start of the programme:

• There was an increase of 7.6% in the growth 
mindset score reported by male students

• Female students are slightly kinder to themselves 
and more likely to be accepting of their failures, 
whereas male students are more likely to be 
judgemental of themselves, could feel isolated 
during difficulties and have more tendency to 
over-identify.

The most notable development in the six soft skills 
are in critical thinker (2.9%) and team player (2.6%):

• Oman reported the highest improvement in skills 
at 9.4%.

• The UAE reported a slight decrease in skills at 1.7%.
• Female students reported a 2% rise in their self-

reported skills upon completion of the programme.

Students reported that they now feel more connected 
with themselves, their schools and their community:

• Male students are more likely to believe that they 
can make changes to succeed in the future.

• Female students are more likely to believe that 
they can make changes in their school and wider 
community. 

Legacy Impact in Qatar
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In Taqaddam’s second year of delivery, we 
invited students who had participated on the 
programme in the fi rst year to apply for the 
opportunity to become Taqaddam Student 
Ambassadors. We introduced this group so 
that we could capitalise on the enthusiasm 
and commitment of the young people 
who had participated on the programme. 
We also wanted to encourage sustainable 
networks of young people who could support 
delivery and ripple out their learning from the 
programme to their peers. By becoming a 
Student Ambassador, the young people also 
had the opportunity of further developing 
the character strengths, soft skills and the 

skills and knowledge needed to aff ect social 
change in their communities.  

tGF developed and produced a Student 
Ambassador Guide and a programme of 
activities that the British Council teams 
would roll out in-country. Ambassadors were 
invited to the workshops and the fi nal Make 
It Happen! events to share their Taqaddam 
experiences with younger students; 
supporting with translation and developing 
their social media skills. Ambassadors were 
also invited to write blogs and support their 
peers with their Make It Happen! projects. 

Student Ambassadors

STUDENT IMPACT STUDENT IMPACT

Ambassadors were asked to complete an online survey at the beginning of their journey and 
another survey at the end. We received 20 responses for the baseline and 12 for the endline 
survey.  

At the beginning of the journey, young people were 
reporting excitement about the opportunity of 
becoming a Taqaddam Ambassador: “It will enable 
me to get out of my comfort zone and try new things, 
making me more aware and [helping me] grow as a 
person.”

Some of the activities Student Ambassadors hoped that 
they would take part in were:

• Making new friends;
• Designing workshops;
• Judging the social action projects at the Make It 

Happen! events;
• Public speaking;
• Co-presenting the workshops with facilitators;
• Event organisation.

We asked some questions at the baseline and 
endline to determine the impact of the Ambassador 
opportunity in the individuals themselves, in their 
schools and in their communities: 

By the end of the programme:

• 67% of students strongly agreed that they enjoyed 
being a Student Ambassador.

• 58% strongly agreed that they understood their 
role as an Ambassador.

• 83% strongly agreed that they would like to support 
the development of the programme going forward.

Feeling more aware of 
personal emotions and 
strengths:

Feeling connected to 
their school: 

Feeling comfortable 
speaking in public:

Wanting to help their 
community:

The improvements to the Ambassador opportunity 
that the students wanted to see included: 

• More of their involvement in the programme;
• To meet and be able to help students from other 

schools, not just their own;
• Prepare activities and deliver workshops;
• More connection with the facilitators.

• “Apart from meeting amazing people you get 
to know that people have di� erent minds and 
capabilities and helping all of them reach a certain 
goal drastically improved my leader[ship] skills.”

• “I felt that I was helping other people from di� erent 
genders and communities to get the best out of 
Taqaddam.”

43%
feel more 

aware

57%
feel less 

connected

43%
feel more 

comfortable

43%
want to 

help more

42%
feel the 

same

28%
feel more

connected

57%
feel the 

same

57%
haven’t 

changed 
their view

Gosh I love being a part of this. It’s been the best thing in 
2016 and 2017 and hope it is the best thing in 2018 too.  
- Student Ambassador, Bahrain

“
”

- Student

“
”

I love this programme, it’s amazing. 
It impacted my life, made me stronger, 
more confident and more positive. 
Thank you, Taqaddam.
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The Ambassadors have been an overwhelmingly positive, informative and 
inspirational force for the programme as a whole. We will aim to continue 
building the network of Ambassadors going forward, nurturing people 
involved in the programme, rather than renewing the group every year. 
In many cases child protection policy halted contact between tGF and 
Ambassadors. We will aim to adapt this going forward. In some countries 
the selection criteria of Ambassadors that we had outlined was not always 
used by the teachers who selected the young people. 

Recommendations for Year Three:

• Deliver training to Ambassadors at the beginning of the programme, 
including some public speaking training.

• Tighten up and standardise the Ambassador application and selection 
criteria.

• Set out the Ambassador child protection policy early on, so that tGF and 
the British Council Country Teams can make contact with Ambassadors 
directly.

• Add in more direct contact with the tGF team to coordinate blogs, training 
etc - use a platform such as Work Place to guide and support them.

• Student Ambassadors to deliver Taqaddam online platform training to 
young people in their school.

• Student Ambassadors to act as Make It Happen! coaches in their schools 
• Provide judging opportunities for Student Ambassadors at the Make It 

Happen! event.

Student Ambassadors were introduced 
to the programme this year. Not only 
have they been great additions to the 
workshops, they have also continued 
to develop their own skills in their 
Ambassador roles. Alisha, 16, spoke 
in front of almost 100 people during 
a workshop in the UAE. She told us: 
“Taqaddam ROCKED! When I came last 
year I was very introverted. Taqaddam 
got me to feel open to change. I used 
to work by myself, and now I realise 
why it’s great to work in a team. And I 
got to meet cool people.”

STUDENT IMPACT

Student Ambassadors ROCK!

TEACHER IMPACT

In Year Two of Taqaddam the intended 
programme outcomes for participating 
teachers included, but were not limited to: 
increasing understanding of the value and 
importance of life skills; improving access to 
the national teacher network and supporting 
the confi dence and motivation to embed a life 
skills curriculum into their teaching practice. 
This year we have seen incredible levels 
of teacher engagement across the seven 
countries, with 154 teachers logging on to 
the Taqaddam web platform. As an added  
feature this year, teachers received a full day 
of training delivered by Spark+Mettle trainers, 
prior to the programme start in schools. The 
teacher training was pivotal in laying strong 
foundations for the programme by engaging, 

connecting, informing and inspiring teachers 
before they took the programme back into 
their schools. 
 
This year a network of Teacher Champions 
were introduced across five countries to 
encourage exchanges of knowledge and 
experience, and the implementation of 
excellence in practice. Approximately 
two teachers per pilot year country were 
recruited as Teacher Champions. A guide 
was developed and produced by tGF and the 
chosen teachers supported in teacher training 
and during programme delivery in schools. 

I gained unlimited experience. It’s a new opportunity for 
me as a teacher and for my students. I gained more spark 
and positive emotions from my girls.

- Teacher

“
”
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The highlights:

• 70% of teachers think that the Taqaddam 
programme was excellent.

• 35% of teachers think that Taqaddam improved 
their students’ life skills signifi cantly.

• 65% of teachers felt that Taqaddam had helped to 
improve their students’ confi dence.

• 71% of teachers would absolutely recommend 
Taqaddam to a colleague, friend or family member.

• 65% of teachers strongly agreed that they would 
like to be involved in the Taqaddam programme 
in the future.

The teacher training: 

• 67% of teachers rated the teacher training as 
excellent.

• Teachers felt that getting the opportunity to test 
new teaching ideas and practices out was the best 
part of the teacher training, followed by fi nding 
information out about the programme, followed 
by meeting other teachers 

• After the teacher training 70% of participants 
were strongly looking forward to moving forward 
and delivering the Taqaddam programme in their 
schools

At the of the programme:

• 35% of teachers strongly agreed that they would 
like more sessions to explore how they can support 
their students with strengths and skills.

• 41% of teachers agreed that they would like more 
training and support focusing on their own personal 
and professional development.

When asked, “What are some of the key things that you 
have taken from the programme?” teachers responded:

• Teaching soft skills and integrating them in our 
language classrooms;

• More confi dence, more open minded, right now I 
feel more comfortable stepping out of my comfort 
zone;

• Keep on going—never underestimate our learners’ 
strengths.

 
When asked, “What are the key benefi ts you see that 
this programme has had for your students?” teachers 
responded:

• They became more independent, and confi dent
• It increases their awareness of our social problems. 

Students tried to set solutions to those problems.
 
When asked, “What are the key benefi ts you see that 
this programme has had for you?” teachers responded:

• Acceptance. I’m a very positive and happy person 
now. I spread positivity wherever I go.

• Other ways of understanding our youths and their 
needs.

• Opportunity to teach from a diff erent angle.
• An ability to incorporate soft skills in the education 

stream in a better way.
• I have become a better person. Inspired to do more 

self-refl ection.

When asked about how the programme could be improved, teachers 
responded: 

Timing:
• Extend the timing; we did not have enough time for the missions and 

preparing for the project.
• The time was not enough to get ideas from students and to sharpen 

their strengths.
• It would be good to have a more relaxed format. I personally felt that 

the program was too hurried.

Training:
• Teachers have to take part in training the students more than sitting 

and watching the programme.
• Teachers also get the opportunities to train the students because most 

of the time we are spending the time without any active involvement.
• I feel it’s better to make a team of teachers to take part in workshops 

to implement their own strategies and methodology to apply in real- 
life situations and challenges.

Make It Happen!:
• Complete the ideas of the winning teams.

Teachers were asked to complete online baseline and endline programme surveys. Teachers 
were also asked to complete skill cards for each of their students, at the beginning and end 
of the programme, assessing them on the six soft skills. We received 62 responses for the 
baseline survey and 17 for the endline survey.

62
Baseline survey 

responses

14
from 

Bahrain

4
from 

Bahrain

5
from Oman

3
from Oman

11
from Egypt

4
from Egypt

8
from Qatar

4
from Qatar

4
from 

Lebanon

0
from 

Lebanon

20
from UAE

2
from UAE

0
from 

Kuwait

0
from 

Kuwait

17
Endline survey 

responses

“I’ve never thought that Taqaddam 
would have such an impact on my 
students. It brought out the best 
of them, and they became more 
aware about their personalities and 
what they need to develop. One of 
my students was shy and couldn’t 
speak up for herself. I’ve noticed 
a gradual development in her 
character throughout the two-month 
programme. 

She became more powerful and 
confident. She never thought that 
she could speak to a crowd of 
strangers about her ideas, but she did 
it successfully and confi dently. As a 

teacher I have learned a lot, managing 
12 teens with different characters 
wasn’t a piece of cake. Yet from the 
difficulties we grow stronger. I am 
proud to work with every student of 
my Taqaddam Year Two team and I 
am glad to be part of this.”

Teacher Champion from 
Kuwait Shares their Story

TEACHER IMPACT TEACHER IMPACT

It has made them more aware of themselves, made them 
aware of their potential and increased their self-confidence.

- Teacher

“ ”
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THE BRITISH COUNCIL 
COUNTRY TEAMS
This year Taqaddam was delivered in seven countries across the Middle East and North 
Africa. Five of the countries — Egypt, UAE, Bahrain, Qatar and Kuwait — participated in the 
programme last year, whilst two countries — Oman and Lebanon — participated for the 
fi rst time this year. Learning from the pilot year confi rmed that each country has its own 
unique situation, needs and nuances and therefore must be treated as a separate entity. For 
example, in Lebanon there were three workshops held in diff erent regions of the country; 
in Kuwait there were half-day workshops with teachers delivering the second half of the 
workshop content to students in school; and in Oman the programme was embedded into 
the curriculum of a whole college. This has made tGF role as delivery partner exciting and 
challenging in equal measure!

The success of the programme relies on the engagement and ability of 
the teachers. If teachers are supported, inspired and informed and the 
infrastructure exists within the schools to support delivery, then students 
and teachers will engage and fl ourish. From the responses received there 
was an overwhelming sense of teachers feeling that they themselves had 
grown and developed professionally and personally, along with their students. 
There is a desire to embed the learning into everyday teaching practice and 
there is a motivation to continue their own development. One of the most 
powerful fi ndings was the reporting of increased communication with, and 
understanding of, young people. Taqaddam appears to help teachers open 
their eyes to the true potential of their young people.
 

Recommendations for Year Three:

• Ensure teachers are supported with timetabling and workload by school 
leadership. Meet with headteachers and principals of participating schools 
to increase understanding of the programme and thus cultivate the right 
environment within schools for Taqaddam and life skills education to 
fl ourish.

• Start the programme in October/November to ease the strain that 
teachers and students are subject to around exam time. 

• Extend the programme in schools to ensure there is suffi  cient time for 
learning to be absorbed and applied.

• Provide one extra week for Make It Happen! project preparations before 
the fi nal event.

• Improving the teacher training by focusing more on development of 
soft skills within teachers themselves and including training on how to 
facilitate large groups. 

• In training, place more emphasis on the online platform and the Make 
It Happen! components, so that teachers fully grasp the importance of 
each element, and feel confi dent returning to their schools with the 
information and knowledge they need.

• Widen the impact of Taqaddam in schools by inviting teachers who are 
not selected Taqaddam teachers to the training, so that they can work 
as a team and apply their learning to the whole school.

• Reach out to teachers who have been involved with the Connecting 
Classrooms programme and create partnerships to increase the impact 
of the programme across the region.

• Continue building the network of Teacher Champions to increase the 
impact of the programme countrywide.

TEACHER IMPACT

- Teacher

“
”

The soft skills were a useful learning [experience] for me as 
an individual. The character strength – Mettle – [became] 
something that pushed me to work on myself.

Taqaddam absolutely taught me how to organise my thoughts 
and take into consideration every word I say. Taqaddam gave me 
new friends, new ideas and taught me how to be a critical thinker 
and initiative taker. Taqaddam made me a new person and 
showed me a better perspective on life. 

“

”
- Student
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The improvements that Country Teams would like to 
see going forward: 
 
Timings
• Start in November
• Longer programme  — there is very little time 

between Workshop 1 (Feb) and Workshop 2 (Apr) for 
the students to comprehend what they’ve learned 
and apply it eff ectively.

• Start the programme in October or even November 
— it will be much better for students, teachers and 
BC team.

Teacher Training 
• More time for the teacher training, especially the 

training on how to use the online portal.

Successes around programme delivery according to 
Country Teams:
• More things were done online and the reports were 

generated by tGF/Spark+Mettle. (UAE)
• Work could be delegated to the coordinator. 

(Bahrain)
• A project coordinator was recruited to work part-

time on following up with teachers in schools, so 
the workload was easier to manage.  (Lebanon)

• The Ministry of Education was engaged early 
enough to avoid delays on their side. (Lebanon)

• The Country Team pack was very helpful at the 
beginning of the programme. (Kuwait)

• There was a clear plan and delivery model for 
Taqaddam. (Oman)

The extent to which Country Teams felt that the 
workshops succeeded against the outcomes (a 5 
point Likert scale was used here — strongly agree, 
agree, neutral, disagree, strongly disagree):
• 89% strongly agreed that young people leave 

feeling engaged and inspired.
• 77% agreed that the young people left the 

workshops knowing that they are on a journey. 
• 72% agreed that the young people left the 

workshop knowing that they have the power and 
skills to make it happen.

• 66% were neutral when asked if the young people 
left the workshops feeling aware of how their 
actions aff ect others.

Country Teams were given a survey to complete at the end of the programme. 
We received responses from the UAE, Kuwait, Bahrain, Lebanon and Oman.

THE BRITISH COUNCIL 
COUNTRY TEAMS

• Emphasis on the importance of online engagement 
and clarifying issues around confi dentiality.

• Teachers to have more than one session on 
Taqaddam (maybe a session on the Make It Happen! 
event).

Workshops
• Working with small groups of students in regions.
• The workshops should be co-facilitated by local 

trainers.
• Take into consideration local context and keep a 

margin of fl exibility in the schedule for trainers to 
adapt the content according to the region where 
they’ll be delivering it.

• There should be a session in the fi rst workshop 
where facilitators discuss with the students their 
MIH ideas and make sure they are using the skills 
they are learning.

• More emphasis on the competition and clarify 
how this is connected to the community during 
the teacher training and workshops.

• Invite inspirational figures who embody the 
strengths/skills covered in the programme, to 
attend the workshops.

• Focus a little bit more on embracing change and 
acceptance.

• Go into break out groups and/or conduct 
discussion groups where students have more of a 
platform to ask questions and think more critically 
of the things they are learning.

• Divide one workshop into two days.

Online
• More training on the online portal for the teachers 

as well as BC staff .
• Further training and access on the website back-

end.
• Create a link between S+M and teachers for IT 

problems.

Other
• We want to increase our reach, but this means we 

need to have more workshops across the diff erent 
Emirates.

• Support from MoE and their school principals.
• To reduce the data entry.

The following outlines tGF/Spark+Mettle’s core and facilitation team refl ections on successes and 
challenges when working with, and delivering in, the seven participating countries. 
 

• Positive, proactive relationships with 
Student Ambassadors and Teacher 
Champions.

• Strong teacher  engagement 
and communication throughout 
programme delivery.

• The winning team from the 
competition last year have had their 
idea taken forward by a company.

• There was strong and proactive 
communication with the BC team 
around the website.

• An Emirates HSBC volunteer led by 
example, stepping in at a workshop to 
support with challenging behaviour.

• Student Ambassadors were brilliant. 
They held a Q&A at the workshops and 
they were very active on social media 
and responding to surveys.

• The calibre of the Make It Happen! 
ideas was incredible — students made 
social action projects that related to 
their Taqaddam experience.

• There was excellent communication 
between tGF and the BC team.

• Ministry of Education attended one 
of the workshops and sent a glowing 
review of their impressions of 
Taqaddam.

• Smaller  workshop groups meant that 
better learning and refl ections could 
be achieved with the young people.

• HSBC presence was lacking in 
workshops.

• Make It Happen! event was challenging. 
It was the fi rst event of the series, there 
were many presenting teams and there 
were lots of unforeseen, external forces 
at play which aff ected the order of the 
day.

• Lots of students attending this year had 
been participating last year, rather than 
new students entering the programme.

• Workshop timings and attendance 
were an issue in some cases, due to 
schools travelling a long distance to 
the workshop venue.

• Diffi  cult behaviour from some of the 
Emirate students.

• Lack of online programme engagement 
in some of the participating schools. 
The reason cited for this was limited 
senior leadership support within 
the school (timetabling support and 
teaching cover etc)

• Many young people were very upset 
at the Make It Happen! event. The 
competition element did not seem fair 
as so many teams deserved recognition

• Due to exams whole schools could not 
attend the fi nal workshops.

• A leading member of the British 
Council team left before the end of 
the programme. tGF were not offi  cially 
informed of this change in staffi  ng.

• Dialogue about the Make It Happen! 
event was limited.

UAE

BAHRAIN

QATAR

EGYPT

SUCCESSES CHALLENGES

THE BRITISH COUNCIL 
COUNTRY TEAMS
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• Weekly web reports from Spark+Mettle 
were adapted and sent to the Ministry 
of Education to support central 
reporting.

• Make It Happen! events were extremely 
well organised. The BC team had made 
their own judging packs and everyone 
was informed and engaged.

• Minister of Education featured as a 
judge at the Make It Happen! event

• Regional workshops were held across 
the country, improving access for 
teachers and young people who 
do not normally get these types of 
opportunities.

• Co-facilitation model with local trainers 
was used for the fi rst time and worked 
eff ectively.

• The BC team provided teachers with 
methodical support throughout the 
programme, which made a signifi cant 
diff erence to school retention. 

• Successfully delivered to an entire 
engineering college and embedded 
the programme into the curriculum, 
in place of their “skills clinic”.

• The HSBC volunteer presence in Oman 
was impressive. Over ten volunteers 
attended each of the fi ve workshops.

• Lack of survey responses.
• Communication between the 

Spark+Mettle and British Council 
teams was tense and time-consuming 
in places.

• Logistical challenges when arranging 
trips for facilitators and when 
facilitators were in-country (visas, taxis, 
stipend, hotel booking etc).

• Even with the increased support 
for teachers, some schools were 
disengaged from the start and dropped 
out.

• Travelling to the regions meant that the 
“delivery team” were often late and the 
workshops/facilitators  disrupted.

• There was no HSBC involvement, apart 
from one volunteer attending the fi rst 
workshop in Beirut.

• Lack of fi nal survey responses.

• As all students in the college were 
participating in the programme there 
were issues around:

• English-language attainment (many 
students could not understand the 
workshop or course content).

• Student engagement was low as they 
had not expressed a desire to take 
part — it was compulsory. This led to 
absences and disruption, particularly 
in the second workshop.

• Some older students felt that the 
programme content was too basic/
simple for them.

KUWAIT

LEBANON

OMAN

SUCCESSES CHALLENGES

THE BRITISH COUNCIL 
COUNTRY TEAMS

THE BRITISH COUNCIL 
COUNTRY TEAMS

This year allowed tGF and the British Council regional teams to build upon 
the productive and positive partnerships that were seeded in the pilot year. 
The commitment and energy applied to the programme by the Country 
Teams this year has been immense, and the tGF team (core and facilitation) 
truly appreciate and value working with all the British Council offi  ces. 
They are the pivotal people on the ground, working with the Ministries of 
Education, working with schools and coordinating HSBC volunteers on a 
daily basis, and often in very complex and challenging circumstances. The 
recommendations below stem from the country feedback and share many 
similarities with those made by teachers and facilitators.
 

Recommendations for Year Three:

• Hone the workshop objectives to more closely align with the learning 
that will take place.

• Introduce regional workshops within each country, with smaller numbers 
of students — this will encourage improved workshop dynamics, a wider 
reach and fairer access.

• Start the programme in October or November to ease the strain that 
teachers and students are subject to around exam time. 

• Extend the programme in schools to ensure there is suffi  cient time for 
learning to be absorbed and applied.

• Resolve the issues with the website - improved training for Country 
Teams and teachers, access to data and reporting.

Taqaddam programme delivery in 
Oman was unique for a number of 
reasons. The main reason was that 
all of the students participating in 
Taqaddam during its inaugural year in 
the country study at the same college 
and all study engineering. The college, 
Caledonian College of Engineering in 
Muscat, embedded Taqaddam into the 
college’s core curriculum and instead 
of their weekly skills “clinics”, students 
took Taqaddam instead. This approach 
came with its own challenges and 
successes. Many of the students 
were late teens/early twenties so they 
interacted with the programme, aimed 
at 15-16 year olds, rather diff erently. 
Some students also struggled with 

understanding the content, as the 
whole programme is in English. One 
of the many successes of the Omani 
approach to Taqaddam was that 
there was a cohesive and supportive 
approach within the college, with 
teachers meeting regularly and 
guiding one another.

The Omani Approach
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FACILITATOR FEEDBACK
This year ten facilitators delivered the Taqaddam teacher training, workshops and Make It 
Happen! events in the seven participating countries. We greeted two new facilitators, Max 
and James, to the Taqaddam team this year, whilst the other eight facilitators delivered 
Taqaddam last year. UK touchpoints for the facilitators in Year Two have been an initial two-
day training session, a midpoint evaluation and design meeting, which Riham Boutros (British 
Council Taqaddam Project Manager) also attended, and a final evaluation and celebration 
meeting. Last year there was a real sense of professional and personal development for the 
facilitators themselves and a great humbling when faced with such inspiring and engaged 
young people in the region. This year those feelings have developed and flourished further.

“ ”
The way you guys speak with confidence makes us 

believe that we can do it too, so thank you.

“

”
- Facilitator

- Student

Your ability to go with the flow, take risks, be challenged
and still come out the other end holding your own, landing
the learning and continuing is magic! I really appreciate how
thoughtful you are about what they actually learn and not
just the experience! It makes you an all round, intentional and
powerful facilitator!
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it interfered with their exam preparation. It is one 
of the fundamental barriers to a more impactful 
programme.

• All workshops should be half day — even in the 
countries that can do a full day. There are transport 
issues and the days are too long.

• We need to think carefully about the amount of 
content — less is more.

• Protecting time for refl ections and sharing helped 
the key messages land and all students to go away 
having learned something new.

• We need to balance going deep, which can mean 
low-energy sessions with people who’ve been sold 
a high-energy programme.

• Larger groups bring bigger challenges with getting 
them to engage. We need larger rooms and/or 
smaller groups. When the space isn’t appropriate 
to do this it aff ects the energy of the group and 
dampens the impact of some activities.

• The fewer young people the better. The bigger 
the group the more chaos and then as a facilitator 
you’re relying more on volunteers or other staff  
to back you up — and that is usually problematic.

• Pod leaders — a teacher, Student Ambassador or 
HSBC volunteers sitting with each team helped 
repeat instructions and clarify things, gave 
volunteers more ownership of the workshop and 
helped to integrate them with the students.

• Debriefi ng with volunteers at the end of day allows 
for great insights of student experience and how to 
help them improve the workshop further

• Having Arabic translations of character strengths 
on slides aids understanding.

• There needs to be more focus on take-away skills 
and tools for skills sessions.

• The failure activity needs to be re-thought and 
clarify why we are doing it and what we want 
people to take from it, e.g. a lot of students initially 
believed being disabled, a woman, divorced or 
dropping out of school equated to failing

• Empathy is hard to translate — many teachers/
adults see it as a weakness. We need to have clear 
messaging to ensure teachers can still talk about 
this meaningfully with their students.

Facilitator feedback on the Make It Happen! events: 
 
• We made changes to recognise the MIH ideas and 

eff orts this year — skills stations and debrief mingles 
and appreciation sessions. This still needs further 
improvement and is currently ineff ective with the 
numbers of participants.

• MIH days should be run and owned by British 
Council Country Teams. Facilitators were expected 
to do parts of the organising and logistics that 
weren’t expected or communicated.

 
Facilitator feedback on Student Ambassadors:
 
• Student Ambassadors were a massive resource, 

some were very capable, full of initiative and great 
to work with.

• Could Student Ambassadors take part of the day? 
Could teachers take part of the day? Increasing local 
ownership of workshops could potentially help 
participants fi nd it easier to relate to the concepts 
as well as improve engagement.

• Giving Student Ambassadors a voice and designated 
time to share their experience was very worthwhile. 
Videos of Student Ambassadors to cut in at each 
stage could be a future development to help give 
consistency in the messages across countries.

 
Facilitator feedback on stakeholder relationships:
 
• More consistent and clear roles with BC needed.
• Clarity on school and BC communications that 

may aff ect the workshops should be given to 
facilitators as far in advance as possible. Some 
workshops had schools arrive late or leave early.

Highlights of the programme this year: 
 
• Young people thinking about purpose and the next 

steps of their journey.
• Seeing the change in confi dence and participation 

between Workshop One and Workshop Two.
• Shy students becoming comfortable sharing in 

big groups.
• Working with Student Ambassadors and seeing 

their growth and development.
• Seeing engaged HSBC volunteers helping students 

throughout the workshops.
• Students spontaneously breakdancing at the end 

of the Make It Happen! event.
• Delivering the teacher training sessions.
• Young people engaging with and using their 

handbooks as much as possible.
• The social media reaction to Taqaddam workshops. 
 
The extent to which facilitators felt that the workshops 
succeeded against the intended outcomes (a 5 point 
Likert scale was used here — strongly agree, agree, 
neutral, disagree, strongly disagree):
 
• 60% strongly agreed that young people leave 

feeling engaged and inspired.
• 80% agreed that the young people left the 

workshops knowing that they are on a journey.
• 80% agreed that the young people left the 

workshop knowing that they have the power and 
skills to make it happen.

• 60% were neutral when asked if the young people 
felt equal and heard.

• 80% were neutral when asked if they felt the 
participants left the workshops feeling aware of 
how their actions aff ect others.

  
Facilitator feedback on the workshops:
 
• We should bring in local facilitators and empower 

them to be the voices of Taqaddam. 
• We have to do everything we can to address 

timings, and start in October if possible. We 
had people missing out the workshop to sit 
exams, or taking an exam the next day. Every 
teacher mentioned it in the UAE and Bahrain. 
Student Ambassadors in Egypt also mentioned 

Facilitator feedback was requested at various points throughout the programme delivery. 
Facilitators completed evaluation forms after each trip, evaluating e�  cacy and success of 
the events and surrounding elements. We also asked facilitators to complete an online survey 
prior to our fi nal group evaluation meeting in May. Below is the collated feedback from the 
facilitator team. 

FACILITATOR FEEDBACK
• There needs to be clearer expectation setting 

beforehand for teachers and students — 
one school turned up in sports gear as they 
interpreted “interactive/active “ as sports; others, 
expecting a full day of games, grew restless 
during the introduction.

• Facilitators introducing/ingratiating themselves 
with everyone in the room (including ministry 
people) before the workshop helps set the tone 
for whole workshop. It’s important to try and 
get enough time for this by improving set up 
and tech support in some countries as it’s the 
diff erence between having a smooth workshop 
that volunteers can meaningfully contribute to 
and just having them there to be seen.

• Some students/schools didn’t have many 
classes. How can we ensure teachers give the 
students the time/space they need to complete 
programme?

 
Feedback on materials:

• The student handbooks are great — good size 
for the students to keep with them at all times, 
accessible style and no resulting constrictions for 
workshop delivery.

• The handbooks were liked by the students and 
many more brought them back to the second 
workshops.

“

”- Facilitator

This is my second year delivering the Taqaddam programme,  I’m 
still buzzing from delivering two teacher training sessions and six 
Taqaddam workshops to a total of 600 students. I miss it! The 
Taqaddam programme has grown and developed and – reflecting 
on the last three weeks – I can say I, as a facilitator, have too.
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Facilitators found the programme to be eff ective in achieving its overall 
aims and well organised, considering its scale and reach. There were 
challenges this year around workshop group sizes and intense work 
schedules for facilitators, which calls for a reconsideration of the existing 
delivery model. There are marked similarities between the feedback from 
Country Teams and the feedback from facilitators, particularly regarding 
the timing of the programme and the size and medium of the workshops. 
Representatives from both parties feel that the programme should start 
earlier, that there should be smaller group sizes and regional workshops 
and that local facilitators should be incorporated into delivery. 
 

Recommendations for Year Three:
 
• Half-day workshops for all countries to improve student focus and 

learning and to ease disruption to workshops due to late arrivals and 
early departures;

• Smaller groups in workshops around the region, rather than in just 
one location;

• Suitable space for large groups to be an absolute priority when 
booking venues;

• Reduce the number of topics covered in workshops to give the 
students suffi  cient time to explore and interpret the topics for 
themselves and leave adequate time for refl ection and discussion after 
the activities;

• Integrating the Student Ambassadors when designing the content and 
considering how they could meaningfully contribute to the sessions;

• Provide more training to teachers, Student Ambassadors and local 
facilitators to ensure the success, quality and sustainability of the 
programme;

• Keep handbooks the same as they were a hit with the students and 
teachers.

FACILITATOR FEEDBACK FACILITATOR FEEDBACK

In Lebanon we had a local facilitator 
co-deliver the workshops alongside 
a tGF facilitator. This was one of the 
fi rst times exploring how local teams 
could impact on delivery and how they 
can help to scale Taqaddam. Local 
Facilitator Eva-Maria Ghanem said: 
“I was really inspired by the students, 
especially because we had students 
from different backgrounds and 
diff erent regions of Lebanon. They are 
not all exposed to the a lot of privilege 
— they all attend government schools. 
It was so interesting to see how some 

of them were really shy at the start and 
how they slowly opened up. Some were 
unstoppable at the end!”

The Local Co-Facilitator Model
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There have been many improvements made to the Taqaddam online platform this year. 
The most signifi cant items added are the Taqaddam Tasters, a personalised profi le page 
with activity feed, and improved reporting functionality and account access on the back 
end. This year the strength mission pages also featured videos that sought to crystallise the 
learning gained from the missions. Due to improvements to reporting functionality on the 
platform tGF were able to measure weekly registrations and engagement on the platform. 
We have used this data to help Country Teams track individual school progress and overall 
country performance.
 
This section of the report covers online engagement results. The data pulled from the 
website have enabled various analyses, including examining levels of engagement over the 
course of the programme, country comparisons and diff erences between single-gender 
and mixed-gender schools.

THE ONLINE PLATFORM Overview:

Country engagement:

Weekly engagement per country:
*During week 3 or 4 (depending on the country) web reports were not 
available and many users had access issues due to errors arising from a 
web server transfer.

86
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130
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students
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missions 

completed

2,776
Skills 
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completed
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THE ONLINE PLATFORM

“
”

- Student

Taqaddam is a very exciting programme. I learnt about Purpose 
because Taqaddam taught me to see the light in darkness to 
focus on the right thing and take steps forward.
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Weekly web reports:
 
tGF sent weekly web reports to Country Teams to 
communicate school, teacher and student registration 
rates, along with mission and challenge completion 
rates. Using these reports Country Teams were able 
to discuss challenges and successes with teachers, 
improving overall engagement. For instance, Lebanon 
had issues with some schools not being able to 
access the platform, but the Country Team checked 
in regularly with the aff ected schools and participants 
still completed the course and followed the missions 
offl  ine, in their handbooks. The schools that were able 
to access the platform showed strong engagement with 
thoughtful and considered answers to their missions. 
Country Teams also used the weekly web reports to 
show progress of the programme to senior leadership 
such as ministry offi  cials and school principals. This 
was a signifi cant improvement in reporting compared 
to the pilot year, allowing Country Teams to save time 
and conduct targeted and meaningful communications 
with stakeholders. 
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THE ONLINE PLATFORM THE ONLINE PLATFORM
The average number of missions and challenges completed per student:

School engagement:
 
Examining the number of missions completed school 
by school and their weekly progression, we found that 
out of 98 schools*:

• 15 were not engaged.
• 36 were partially engaged, making uneven progress 

or rushing to complete missions in the last week.
• 47 were fully engaged, making steady progress 

across the weeks.
 
*the number of registered schools is higher than the previous 
fi gure because this number includes the schools in Lebanon 
and Egypt that didn’t complete the programme and in Oman 
we worked with one college but these were split into many 
classes. The classes are shown in the fi gure here, not just 
the one college.
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On average, Kuwait, Egypt and Oman have seen the highest online engagement. Qatar and Bahrain have seen 
the lowest online engagement. Both Qatar and Bahrain cited the reason for their low engagement as timing 
of the programme — Taqaddam clashed with major exams in both countries and so schools were absent from 
workshops and teachers did not hold classes. In Lebanon a number of schools didn’t have IT access to upload 
their missions so steps were taken by the Country Team and teachers to fi nd alternative ways of completing 
the missions offl  ine. 
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 Comparison between boys, girls and mixed schools:
 
In Year Two there were 27 boys’ schools, 36 girls’ 
schools and 23 mixed schools participating across 
the region. 29% of students attended a boys’ school, 
40% attended a girls’ school and 31% attended a mixed 
school.* 
 
Of the total completed missions:

• 55% were completed by students at girls’ schools. 
• 18% were completed by students at boys’ schools.
• 27% were completed by students at mixed schools.
 
Completion of missions per student, on average: 

• Girls’ school: 15 missions completed per student.
• Boys’ school: 7 missions completed per student.
• Mixed school: 10 missions completed per student.
 
*Schools that dropped out across the programme, schools 
that didn’t engage online and the Caledonian College in 
Oman have been excluded from this analysis, so as not to 
skew the results.  
 
Online platform issues and responses:
 
Once teachers had received the website induction 
the tGF team supported the British Council Country 
Teams by checking teacher and student registrations 
and passing information onto them. The majority of 
teachers that reported issues with the site were those 
who had not attended the teacher training session in 
their country. Many of the website errors reported were 
due to lost passwords as opposed to genuine errors. 
 
The genuine errors that did occur include:

• Schools being registered twice under slightly 
different names.

• Country Teams not being able to search by school 
on the back end of the site.

• Country Teams being able to see all country 
accounts on the back end of the site.

• Country Teams and admin users not being able to 
view submissions on the back end.

• Missions disappearing for a period due to the switch 
in servers.

 
All of these errors were fixed eventually; however, 

THE ONLINE PLATFORM
the timing of these errors meant that some teachers 
struggled to register their students quickly and easily in 
the initial stages. This had a negative effect and in some 
cases intimidated and discouraged teacher and student 
users, at what was a crucial time in the introduction of 
the online component of the programme.

“I love the energy in the 
programme. The humble and 

polite presenters as well as the 
volunteers. The ability we had 

to share our opinion in various 
fields of the programme.

- Student
”
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STRENGTH MISSIONS

The picture I chose is of Marjane 
Satrapi’s comic book Persepolis. 
Growing up it always seemed 
like the comics were for the boys 
and not the girls. It’s inspiring to 
see a woman make a successful 
comic... her comic inspires me to 
try be a comic book writer. I feel 
like I know what my passions and 
dreams are. Reading it every other 
day just reminds me of what I want 
my future to look like.

- Al Sadiq School, UAE.

I often feel overwhelmed, especially if I think I will fail. I hate failing, as it 
makes me feel less confi dent in myself. But through failing I’ve learnt to 
move on. My sister always reminds me in those moments that failing isn’t 
the end of the world, it just means tomorrow you know to improve on what 
didn’t work so well before. I now know to forget about the fear of failing 
and focus on the joy of learning.

- Lycee El Haram,  Egypt.

It’s made me want to work even 
harder for my future and always be 
hopeful for it.

- Saddi Bent Oaff , Kuwait. 

If I think about my problems 
systematically & logically I’ll be 
able to solve them easily, but I’ll 
need a quiet place to fi nd the 
most understandable, most logical 
solution.

- Maadi Canal School, Egypt.

[after doing the mission] My mind 
is clear and fresh. 
It’s like I said goodbye to a heavy 
weight and never saw it again.

- Hasbaya Offi  cial High School, Lebanon.

Everything is simple if you trust 
yourself. [Taqaddam] makes me 
feel positive and that I can do 
anything in the world.

 - Amna Bint Wahab Girls’ Secondary 
School, Qatar.

It made me feel like I can actually 
do anything and that I will 
accomplish something [one] day. 
Whether it be something big or 
little, all counts. It was extremely 
motivating and eye-opening as 
to how mere words can do so 
much to your day. 

- Pristine Private School, UAE.

It felt strange talking to myself like my friend 
would at fi rst. But it’s so much nicer having 
my mind actually focus on the positive so 
that my initial critic sounds even stranger. I 
feel like I can be more confi dent if I continue 
having friendly thoughts. 

- Caledonian College of Engineering, Oman.

I helped my sister with her 
homework. We talked for a long 
time and laughed and I advised her 
about diff erent things.
It made me feel happy and 
comfortable that I’d like to do it 
over and over again. 

- 6th October School,  Egypt.

When I am alone I talk to myself 
in a rude way that I never thought 
that I will spill it out to my enemy. 
So I should control that thinking by 
kind words. 

- Bakhoun Al Danniyeh,  Lebanon.

It felt good writing to my future self. I found 
it strange at fi rst but then I started to think 
about the things I want for myself in the 
future, and I got really into it! 
I discovered that I want to focus on my 
strengths and skills rather than focus on 
exactly what I want to do or be in ten years 
time. This was interesting for me. 

- Al-Horreya Language School, Egypt.

I want to be successful woman who doesn’t depend on anyone even her 
husband.Though i want to get married to that someone i’ll fall in love 
with,the someone who made me who i am now ,who changed my way 
of thinking and life.The someone who made me feel more confi dent 
than ever.I also want to help my parents live a better life.That’s my goals 
in life. 

- Shakib Arslan High School, Lebanon.

The thing that inspires me the most is the 
sea. The waves of evolution resonate with the 
waves of the sea. The scent of the sea evokes 
the feelings of freshness inside me. It is where 
I go when I feel down and whisper my fears. 
To me, the sea represents wisdom, strength, 
calmness and hope.

- Jidhafs Secondary School for girls, Bahrain. 

This represents the successful Arab woman 
who can in a young age be successful and 
achieve whatever she want.

- El Gezira Language School , Egypt.

It made me feel like I can be my 
own friend, rather than an enemy. 
Sometimes I can be very hard on 
myself, so it’s great to remember 
that I can be a friend to myself 
instead. It seems simple, but I 
forget that.

- Bakhoun Al Danniyeh, Lebanon. 

It surprised me that a lot of my 
answers can all somehow be 
linked. Even some of the qualities 
I wrote down I use on a daily basis 
without actually meaning to. For 
example, my brothers and sister 
inspire me every day, even when 
they have to lecture me.

- Caledonian College of Engineering, 
Oman.
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The Make It Happen! event is the culmination of the Taqaddam programme and it aims to 
encourage students to take all they have learnt during the course of the programme and 
apply it to the creation of an idea that will have a positive social impact on their community. 
This year we changed the name of this programme component from the “fi nal competition” 
to the “Make It Happen!” event. This name intended to move away from the idea that 
Taqaddam boils down to a simple winner/loser status at the end of the programme. We saw 
this have detrimental consequences in the pilot year. This year we also embedded the Make 
It Happen! component into the core curriculum, to increase understanding of the project 
and enhance the creation of meaningful project ideas. We did this by creating weekly Make 
It…! Missions which asked students to go out into their communities and design workable 
and innovative projects. 

At the Make It Happen! events in Year Two a ‘People’s Vote’ was introduced to the Make It 
Happen! events. All students were allowed to cast their vote to decide on the winner (or one 
of the winners) of the showcase in their country. This feature created a more inclusive and 
democratic decision-making process. Lastly, to further this eff ort, we introduced character 
strength awards. These awards sought to recognise the eff orts of students throughout the 
programme, in relation to the fi ve character strengths. Students were nominated for the 
awards by their teachers.

MAKE IT HAPPEN!Learning from Year Two of “Taqaddam Online” has been a rich and varied experience. 
The reporting functionality, although challenging to use for Country Teams and 
teachers, aff orded great insights into how users were engaging with the site. We 
faced issues around access during the programme delivery because of penetration 
test and server complications. The other issues raised by Country Teams and teachers 
were temporary and Spark+Mettle worked quickly to resolve them. 
 
The web reports submitted by tGF to Country Teams were cited as being very helpful, 
with teams in Kuwait sending them to the ministry as progress reports and the UAE 
using the data to update school principals and senior managers. On the ground, 
the Country Teams that followed up with schools that were not engaging or could 
not access the platform were able to troubleshoot and saw increased participation 
as result. 
 
We see that there is a substantial diff erence in engagement between single-sex boys’ 
and single-sex girls’ schools. There could be many reasons for this, one of them 
being that girls are more eager to explore issues around personal development and 
expressing emotions, another being that the teachers from the girls’ schools tended 
to be better supported by senior leadership in their schools. 
 
We saw double the amount of skill challenges completed this year compared to the 
pilot year. The main reasons we would cite for this increase are reduced numbers 
of strength missions to complete on the site compared to last year, and improved 
communication to teachers on the skill challenge component. While the interactive 
element of the “game” missions is engaging, for example, Happiness Boosters/
Radio Me, there was little refl ective feedback from the students on these missions. 
Handbook-based missions, where students were asked to write and then upload a 
photo of their book, had strong levels of engagement. Some students struggled to 
upload photos to their profi le but, even so, students wrote both about the task and 
refl ected on the process. These missions, then, are valuable in reinforcing refl ection 
as a practice conducted by students outside of the workshops. Missions where the 
students were asked to do something new, or outside their comfort zones had good 
engagement and depth of response; in particular ones that made them interact with 
others, for example Small Acts of Kindness, Mirror Purpose and Gratitude Letter. 
Clear and simple guidance on missions and challenges is key. 

Recommendations for Year Three:
 
• User testing of platforms should be completed in advance of teachers having 

access, with enough time. CM’s should have advance access to get familiar with 
the site and report back any user problems.

• Double checking school names with CM should occur each year; translation 
needs to be agreed on and similar names removed from the system to streamline 
reporting and account fi xing once the site is launched.

• Adding gender and schools type (single- or mixed-gender) to the report function 
could help further identify trends of where schools/students need support or 
a diff erent approach.

• Having separate text boxes for each question posed tends to elicit more thorough 
and meaningful answers. 

THE ONLINE PLATFORM

“ ”
- Teacher

It has made realise that the students can come up 
with innovative and diff erent ideas.
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KUWAIT

LEBANON

OMAN

UAE

BAHRAIN

QATAR

EGYPT

Live The Life You Love 

A journal to help motivate young people to 
love the life they live. The team used their 
learning from Taqaddam and the handbook to 
create the journal.

Strength Gaming

Games portal to help parents encourage 
their kids to play games that help develop 
specifi c character strengths.

Cash Knowledge 

Helps promote reading to young people 
by converting books read into monetary 
rewards.

Eldeleen

A device to help visually impaired students 
navigate the campus to easily and 
independently fi nd key school facilities.

Silence

An app that helps people who can’t speak to 
communicate more easily.

My Lab

A device that turns a smartphone into a 
microscope.

Trash for Cash

Dump rubbish to earn rewards. Team made a 
website that allows users to register and then 
scan their phone when they throw rubbish 
away.

Disability Computers

Computers for people with disabilities, 
including a mouse that is a sandal so that 
people without the use of their arms can 
access the equipment.

Women’s Bakery

A bakery that helps women to escape poverty 
and learn management and technical skills.

Peer Mentoring

Older students help younger students read in 
English. 

Anti Cyber Bullying

A campaign to stop cyber-bullying, with 
online and physical resources made. The 
project also proposed to provide safe 
places for people who are victims of cyber-
bullying.

Book Exchange

Students share and swap unread books to 
promote reading.

Ice Cold

Project that uses solar power asked to do 
something new, or outside their comfort 
zones when they are living in very hot 
conditions. 

Educational Games

New games with whole brand developed to 
help autistic children keep up with literacy 
and numeracy.

Here are some of the AWESOME ideas that came from each of the 
seven participating countries. 

Project 
ideas from

Project 
ideas from

Project 
ideas from

Project 
ideas from

Project 
ideas from

Project 
ideas from

Project 
ideas from

The Make It Happen! component is an asset to the programme. It brings 
an element of competition to the programme and it certainly adds to the 
energy and excitement of the project as a whole. The improvements made 
this year, as previously outlined, have made a positive impact, but there 
is more to do to ensure this component truly fi ts with the programme 
overall and is of real benefi t to all students. 
 

Recommendations for Year Three:
 
• Embed Make It Happen! into programme further. Provide lesson plans 

for teachers to help students develop their ideas throughout the course 
and/or train Ambassadors to coach teams.

• Ensure there is clarity on the expectations and requirements of Make 
It Happen! for teachers and students from the start.

• Focus on skill development and how the projects have supported 
these crucial eff orts during the Make It Happen! event.

MAKE IT HAPPEN! MAKE IT HAPPEN!

“
”- Sabrin Rahman, Head of Corporate Sustainability, MENA & Turkey at HSBC.

I am extremely proud of the recognition received by Taqaddam 
as an initiative that has had significant social impact in the Arab 
region. What began initially as innovation in blended learning has 
surpassed our expectations in terms of reach and scale.
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This year over 100 HSBC volunteers engaged with Taqaddam, attending the workshops 
and/or Make It Happen! events in their countries. Volunteer support and presence has 
been invaluable to the programme, supporting the eff orts of the British Council and tGF in 
numerous ways, including: 

• Sharing their experiences by speaking to the whole group.
• Speaking to young people on a small-group basis.
• Helping with translation where needed.
• Acting as judges at the fi nal event.
• Helping with logistics and materials.

HSBC VOLUNTEER REPORTS

Learning has no age. 
Our young people are amazing, 
creative and full of energy.

Highlights of the programme this year (a 5 point Likert 
scale was used here — strongly agree, agree, neutral, 
disagree, strongly disagree):
• 98% strongly agreed that they would volunteer for 

Taqaddam again in the future.
• 67% strongly agreed that they enjoyed the 

Taqaddam workshops.
• 63% strongly agreed that they were able to 

speak with and help the young people during the 
workshops.

• 42% agreed they were able to share their 
experiences of using life skills in the workplace.

• 65% strongly agreed that they would recommend 
volunteering for Taqaddam to a colleague/friend/
family member.

 
When asked, “What was your favourite part of the 
workshop?” volunteers responded:
• Engaging in interesting conversations with the 

students and realizing their talents.
• When I witnessed a change in the attitude of some 

of the students from the start of the day to the end 
of the day. They initially did not want to participate 
and at the end they volunteered to participate in 
front of the whole group.

• Encouraging the young pupils to take part in the 
workshop and sharing of my work, like knowledge 
and experiences.

• Teamworking activity, as it is essential for youth 
to understand the importance of teamworking. 
It creates a brighter future when people work 
together.

 
When asked, “What would have improved the 
workshop?” volunteers responded:
• Being able to split it into smaller groups for 

competing. Too many deserving teams. (Bahrain)
• Give more time to HSBC volunteer after workshop 

to discuss with students what they understand. 
(Bahrain)

• Making sure that the Ministry of Education takes 
responsibility and sends students to the workshops 
on time. The facilitators of this workshop were 
excellent. (Bahrain)

• I was responsible for a group of 10 students 
and supported them throughout the day in 
understanding what the facilitators were saying 

OMAN UAEBAHRAIN QATAR

7
responses

12
responses

12
responses

12
responses

We received 43 survey responses in total, after the fi rst and second workshops. 

since the level of understanding of English of the 
students was very low. (Oman)

• I strongly recommend a translator or for the course 
to be off ered in Arabic for students. (Oman)

• Language barrier was the biggest obstacle. (Oman)
• The class was a little too big, a majority of the 

students present that day either left for a break and 
never came back, or were not interested at all with 
the programme, which did not encourage the rest 
of the team to be as engaged or excited. (Oman)

• If the students nominated themselves (Oman)
• Limit it only to those who truly want to be a part 

of the programme, it need not be mandatory as it 
would not be as benefi cial. (Oman)

• The soft skills around which the programme was 
based will benefi t all children including adults. I 
believe that this should also be conducted for adults 
in companies. (UAE)

• Ideas generation is key and to follow up and follow 
through with good ideas and create ventures from 
these. (UAE)

 
When asked, “What are some of the key things that 
you have taken from the experience?” volunteers 
responded:
• To have spark and confi dence in what I do.
• To be more patient with people and situations.
• It was a good experience being a mentor to young 

students. It helped me understand that diff erent 
people have diff erent learning capabilities and as 
a leader you should work with each person in your 
team in a way suited to their understanding.

• The can-do attitude and positive energy I felt during 
the event.

• It feels good passing experience and expected 
life challenges to students to have them prepared 
better – away from the work environment.

• It has made me have a better approach and 
understanding towards the new generation.

• The thought processing of the students... a lot of 
learning and most importantly their focus at such 
a tender age. Very inspirational.

• You can learn from younger people as well.
• Teamwork; young minds are brilliant and eager to 

learn; soft skills are very important to youth and 
adults as well.

HSBC VOLUNTEER REPORTS

“
”

- HSBC volunteer
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Pupils at a private school in Dubai 
have been working on an app to 
reduce food waste in the UAE. The 
idea won the final showcase event 
last year, which spanned 12 schools 
and included 240 young participants 
across the UAE. The app will allow 
users to keep track of food stocks, 
expiry dates and provide tips on 
the right methods to preserve food 
items. It will also include a feature 
that allows people to donate their 
surplus food to the needy. One of the 
team members, James Cyrus said: 
“We wanted to develop a project 

that solves a prominent problem in 
the community. We found the food 
waste is a common issue because 
many people fi nd it hard to sustain 
their own food.” A truly inspirational 
and innovative group of young minds. 
Watch this space!

Foodage App Reality

Similar to the teachers, one of the most powerful fi ndings is the 
reporting of increased communication with, and understanding of, 
young people. Many of the volunteers seemed to see the talents and 
potential of young people in their countries with fresh eyes and, in 
some cases perhaps, for the fi rst time. 
 

Recommendations for Year Three:

• Ensure the situation in-country is clearly communicated to 
volunteers. In Oman, the volunteers were surprised at the low 
levels of English and lack of enthusiasm for the programme in 
some students. This response was because students had been 
automatically placed on the course, but volunteers were not aware 
of this. 

• Check in with everyone during the preparation meeting (at the 
HSBC offi  ces) as to what they would like to do at the workshops.

• Encourage volunteers in engaged countries to take the next step 
and host development events for students in their offi  ces.

This year was the fi rst year that we have attempted to engage the parents of Taqaddam 
participants. A Parent Guide, a page on the website and an online survey were created to 
do this. The Parent Guide is a short booklet informing parents of the journey their child will 
take on Taqaddam and how they can support them. The guide was written in both English 
and Arabic — the fi rst Arabic translation produced for the project. Due to issues around 
translating the guide into Arabic, the guides were not fi nished and printed in time for the 
end of the programme. 

PARENT REPORTS

The responses from this very limited sample of parents reveal that:

• Many of the parents thought this programme would help to increase 
their child’s confi dence.

• Parents have a strong understanding of the project and its purposes.
• The majority of parents think that Taqaddam would be of benefi t to 

their child.
• The majority of parents would support their child through the journey 

but they would prefer not to engage or be more involved in the 
development of the programme.

 
Due to the delay in translating the guides we are unable to gather data on 
how the parents have used the guide and the surrounding information. 

British Council teams and teachers asked parents to complete a short 
survey on how they felt about their child taking part in Taqaddam. 
A total of 22 parents from two schools in the UAE responded.

This year has been a positive fi rst step in the direction of engaging 
parents with the Taqaddam programme. There is much to learn from 
teachers and young people around how parents interact with these 
types of programmes. And there is much to learn about how we can 
best speak to parents about these essential topics without overstepping 
boundaries. 
 

Recommendations for Year Three:
 
• It is essential for an Arabic-speaking designer to be contracted 

where Arabic copy is involved.
• Where possible, it would be very useful to obtain case studies from 

parents about how they believe the programme has impacted their 
child.

HSBC VOLUNTEER REPORTS

My favourite part of the workshop was when I witnessed a 
change in the attitude of some of the students from the start 
of the day to the end of the day. They initially did not want to 
participate and at the end they volunteered to participate in 
front of the whole group.

“

” - HSBC volunteer
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Communications have been key in sharing the Taqaddam narrative with stakeholders and 
capturing how students have been experiencing the programme. Social media content has 
reached over 100,000 people in total this year. The social media platforms that tGF have 
access to are Spark+Mettle accounts. TGF have introduced a Newsroom to the Taqaddam 
website, which is accessible to all who visit the site. 
 
During Taqaddam Year Two we took a unifi ed approach to collecting the stories through the 
hashtag #Taqaddam. During delivery we warmly welcomed Aline Kiwan, British Council’s 
Regional Communications Manager for MENA to the team, who advised on breaking down 
the communications to #Taqaddam_(Country). This was to create some competition 
between countries and encourage more posts because of a sense of national pride. Aline 
also introduced Taqaddam’s fi rst communications campaign. 

INSTAGRAM
Instagram has been the platform most frequently used by students — we have 
seen the highest levels of student interaction on this platform. The fi gures 
below show the number of posts but not the number of comments. As well 
as being the most active platform for us, it is also the only platform that they 
engage with one another on. In the UAE a couple of the Student Ambassadors 
created a Taqaddam Instagram account and posted images and quotes from the 
workshops. This was a very innovative approach to using social media and also 
upskilling the Ambassadors. 

SOCIAL MEDIA

In April, Taqaddam featured at the 
GETEX Gulf Student Counsellor 
Conference in the UAE. Taqaddam 
approaches were showcased to 
engage school counsellors in the 
debate around innovation and 
learning, and to explore the role that 
the programme has and can play in the 
increasing happiness and well-being 
in young people. James Edleston, the 

Taqaddam facilitator who attended the 
conference and delivered a workshop 
at the event said: “The counsellors saw 
the value and potential of Taqaddam as 
well as our willingness to engage. The 
experience has proved the appetite 
for the programme, the potential of 
working with counsellors, and the 
ability of Taqaddam to be part of wider 
education debates.” 

Engaging School Counsellors 
in the UAE

The numbers and observations below analyse the period from February to 
May 2017 and only map out engagements and fi gures seen by accounts 
linked to Spark+Mettle. Therefore we believe engagement of Taqaddam 
online to be greater than the fi gures listed below and would be interested 
to see British Council’s social media activity reports.

No. of posts on #hashtags: 

Total posts for 
Taqaddam

560

#Taqaddam

479#
#Taqaddam_Oman

21
#Taqaddam_Lebanon

21
#Taqaddam_Bahrain

10

#Taqaddam_Egypt

36
#Taqaddam_Qatar

16
#Taqaddam_UAE

10
#Taqaddam_Kuwait

9

Average Likes 
per post

57.5

Total Hearts/Likes across 
all posts

32.2k

PARENT REPORTS

Being a Student Ambassador for Taqaddam is the most exciting 
thing that happened to me in 2017 until now! Being an Ambassador 
is a new experience and it will definitely make me a much more 
confident person! Also, it will develop my speaking skills and improve 
my English even better!

“

” - Student Ambassador
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STORIFY
Storify was used over the course of four months of delivery to share the highlights 
of the month, bringing together comments, images and videos from a range of 
diff erent platforms. 

FACEBOOK
There have been some interactions on Facebook, the highlights of which are 
Qatar Live streaming the Make It Happen! event and attracting over 1,600 views. 
Other highlights include a post that reached 1,200 people. In total there were 
approximately 30 posts for Taqaddam on Facebook for this year, the majority of 
which came from the partner organisations tGF and the British Council.

The top Social Media Post on Instagram is shown below. 
This post has had 781 views at the time of writing this report.  

TWITTER
Twitter has been our second most successful platform. 

• The total impressions we saw from the Spark+Mettle tweets is 70,000.
• Impressions of posts featuring the hashtags #Taqaddam and 

#Taqaddam_country would be considerably higher but Spark+Mettle 
does not have access to services that would enable them to accurately 
map them.

• There are 350 posts featuring the hashtag #Taqaddam (impressions, 
likes or retweets from these posts have not been taken into account 
here).

February

22
tweets

14.9k
impressions

1,053
profi le visits

March

27
tweets

13.3k
impressions

741
profi le visits

April

54
tweets

22.5k
impressions

1,693
profi le visits

May

23
tweets

18.4k
impressions

448
profi le visits

A Storify was created for each month and can be found here:

February | March | April | May 

• The Storify links were posted on our social media platforms and on our 
newsroom page on the website.

• They were viewed a total of 487 times from social media platforms.
• We have released over 10 Taqaddam Blog posts.
• The number of views on the Storify suggests that the students have not been 

accessing the online newsroom.

SOCIAL MEDIA SOCIAL MEDIA
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CAMPAIGNS
During the programme the “How does Taqaddam make you feel?” campaign was introduced. 
This campaign aimed to elicit personal anecdotes from students. The banners were created 
and designed by the British Council team and posted on social media platforms by tGF 
following each of the workshops. The banners were also made into physical pop-up banners 
in some of the countries and displayed at workshops. 

Feedback from students included: 

• “Thank You Taqaddam... this journey really helped me boost my skills and I’m really thankful 
that I got chosen to attend the workshop and MAKE IT HAPPEN! I really enjoyed it!”

• “It makes me feel motivated, positive, creative and [has taught me] how to organize my 
time.”

• “Planted [a] smile [on our faces] and hope in our lives.”

In summary, Instagram and Twitter have led the way when it comes to interaction 
on social media. Activity was at its highest when the workshops were taking 
place in-country as tGF were able to live post and re-post content that was being 
uploaded by students. Many students were posting on Snapchat through the 
programme which we unfortunately cannot track hashtags on. We can assume 
that overall student activity would be much higher if we are able to incorporate 
Snapchat into our project portfolio too. 
 
The #Taqaddam_country approach was well adopted in some countries and 
less so in others. The standard Taqaddam hashtag proved to be the most used 
hashtag. In some cases, students didn’t understand the word “underscore” and 
instead used a hyphen. 
 

Recommendations for Year Three:

• Using country-specifi c hashtags can work, but there needs to be clearer and 
earlier communication to teachers, students, volunteers and British Council 
Country Teams. 

• The opportunity to build a cohesive community of Taqaddam students using 
social media is ripe. Creating a Taqaddam Instagram account or Facebook 
group means that students could communicate with one another in that 
space. Ambassadors could also be tasked with monitoring and moderating 
dialogue in the space, managed by the Taqaddam core team.

• With training and a guide towards the kind of content we want to see, 
Student Ambassadors could help capture stories and photos at events.

• Student Ambassadors could lead on creating a video every year about the 
Taqaddam journey so far and the highlights from the year.

• Snapchat was one of the most common apps used by students. There is the 
opportunity to set up a Snapchat community and post content to young 
people who choose to follow the account. This could open Taqaddam up to 
new audiences within the region too. 

In March, the British Council held 
a week-long event around social 
enterprise in Egypt. A Taqaddam 
facilitator travelled to Cairo to hold 
a session on social enterprise in the 
classroom. He reported: “It was a 
successful day talking about social 
enterprise in schools and was great to 
hear so much of what people said was 

needed in Egypt Taqaddam already 
has a response to. There was lots of 
interest in the programme and the 
Teacher Champions were brilliant. 
One talked about student outcomes, 
the other about teacher outcomes —
and totally hit the spot. Exactly what 
you want from Champions of the 
programme.”

Encouraging Innovation in Egypt

SOCIAL MEDIA
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For a programme moving out of its pilot year, Taqaddam has soared to new highs of 
engagement, energy and influence. With a social impact award and strong connections with 
Ministries of Education in the MENA region, Taqaddam is picking up speed and recognition 
at national and international level. In many instances, this report shows that the people that 
who are impacted by and who have an influence on the programme are united in their 
feelings about its future direction. Indeed, there are numerous examples of shared learning 
and common hopes for the future of the project across the groups that Taqaddam reaches, 
be it British Council Country Teams, HSBC volunteers, teachers, ambassadors or the students 
themselves.

Our Highlights:
• The student data demonstrates that the programme is succeeding in its aims to increase 

the growth mindset and soft skills of participants. 
• Our student ambassadors and teacher champions have been an asset in year two of 

Taqaddam. These groups are the best advocates for Taqaddam and can pave the way to 
a more sustainable future. Further training and development will inform and empower 
the network and leverage the voices of these brilliant, relevant and inspiring people.

• Teacher training this year succeeded in informing, energising and galvanising disparate 
groups of teachers, forming networks of educational practitioners who want to see better 
teaching practices in their schools, countries and beyond.

• The submission of weekly web reports to country managers increased the visibility 
of individual students and schools and helped facilitate targeted support and positive 
relationships between country managers, ministry officials and teachers.

• The new student handbook has been a success and helped to solidify engagement from 
students and teachers alike.

Our Even Better Ifs:
• The delivery model needs revising to start earlier in the academic year; to be longer in 

total; and to feature shorter workshops containing less students. There is also a desire 
for more workshops during the programme.

• Sustainability and ownership is key, so year three will look to how local facilitators, teachers 
and ambassadors can take a more prominent role in leading the Taqaddam charge in 
their schools and countries.

• There is a challenge in year three to embed the Make It Happen! component of the 
programme more smoothly and thoroughly into the programme. This will raise 
understanding of social innovation and skill development, along with the quality of 
learning outcomes.

• More training and support is required for the online platform.

The focus for the Goodall Foundation moving forward into Year Three is three-fold. 
We want to:
1. Ensure that we maintain this high quality of delivery and learning. 
2. Increase the sustainability of the programme for the future.
3. Encourage greater local ownership of the content.

CONCLUSIONS
A study of young people in Gulf Cooperation Council (GCC) Countries found this Gen Y group 
are distinct and highly motivated. Young people in the study identified themes that they felt 
were crucial in order to succeed in work and life. These themes include greater self-confidence 
and development/education1. The study also found that participants perceive people, team 
and communication skills as the most important skills to develop , in order to flourish in the 
workplace. These findings speak to the key benefits of the Taqaddam programme loud and 
clear. After two years of Taqaddam we have found that there are three key universal benefits 
gained from Taqaddam, reported by participants, no matter their age or situation. These 
benefits are an increase in self-confidence, an increase in self-awareness and a growth in 
peer networks. We see then that Taqaddam effectively addresses and responds to the needs 
of young people in the MENA region, in a complex and not always stable environment. The 
Goodall Foundation is thrilled to have the opportunity to continue with these efforts, in 
collaboration with the British Council and HSBC, in the future. 

1 Schofield, C.P and Honore, S. A New Generation: The Success of Generation Y in GCC Countries. 2015 

(http://bit.ly/2u9Ru8G) 

CONCLUSIONS
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“

“

- Student
”

”

I loved that you let us get to know new people and make 
new friends with amazing people. Thank you for building our 

strengths and skills in life.

One of the best things in my life so far.
- Student



60 |


