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Discussion Questions 

 In the video, Christina says she was angry over the death of her father. Feeling a lack of 
control, she stopped eating and lost a lot of weight, feeling that food was the only way she 
could control something.  

 Grief counselor Paivi Tertri says as children copy with the death of a family member or friend, 
sometimes grief is worse in the second year than in the first. Why do you think this may be 
the case?  

 Experts say that kids need a “safe place” to express their emotions when dealing with a tragic 
loss. Even in dealing with day to day challenges, what is your safe place to express your 
emotions? 

 In the video, both Christina and Doug express the guilt they feel having not spent more time 
with the person that they lost. Is there a person in your life that you would like to spend more 
time with? What is stopping you? 

Activity: 
Coping with Music  
 
Project and Purpose 
In this integrated arts lesson students will listen to classical music and discuss how music 
expresses emotions through rhythm, tempo and melody.  Students will learn the musical terms 
“rhythm”, “tempo” and “melody” and how musicians use these to express emotion in classical 
pieces and listen to and analyze a piece of classical music. Students will also analyze a 
personally selected piece of current popular music for ways it expresses the emotions of grief and 
what it offers for those who suffer from the same grief. “ 
 
NOTE: This is a multi-session lesson and will require recordings or links to selected musical 
pieces. 
 

Procedure 
 
Part 1 
 
1. Begin this lesson by playing a piece of classical music that expresses grief and sadness such 

as: 

 Berg’s Violin Concerto  

 Mozart’s “Masonic Funeral Music” 

 Chopin’s “Marche Funebre” 

 Mozart’s “Requiem”  



 
 

 Mahler’s “Kindertotenlieder” 

 Durufle’s “Requiem” 

 Samuel Barber’s “Adagio for Strings” (highly recommend) 
 

2. After listening, ask the class about the emotional content of the music: “What emotions did 
you hear?  Without any lyrics, how do you know these emotions are intentional?” 
 

3. Tell students, “There are musical ways that composers have used forever.  These tools 
include: rhythm, tempo and melody.”   

 
o Rhythm is the pattern of beats in music.  Some patterns are very familiar to even the 

untrained ear.  A 2/4 rhythm is usually associated with marching music and polkas.  ¾ 
time is the signature of waltzes.  Ask, “Do you hear either a march or a waltz in the piece 
we just listened to?  This means that most likely, this piece falls into a different category, 
one with 4 or more beats to a measure, which gives it a different feeling.” 

 
o Tempo is the speed at which a musical composition is played.  Ask, “Would you call this 

piece “up-tempo”?  Why or why not?”   
 

o Melody is the most familiar to us, as it is the tune of a musical piece; it’s the part you can 
sing or hum.  Some melodies are played in a major key, which is a positive sound.  Ask, 
“If minor key is the opposite of major key, what sound does it have?  Is this musical piece 
we just heard played in a major or minor key?  Why do you think so?” 

 
4. Tell students, “The piece we just listened to is called, _______ and it was composed by ____ 

to express grief.  What is grief?  (Answer: Grief is a normal response to loss.  It is the 
combination of many emotions, including shock, sadness, anger, guilt, depression, 
acceptance and growth.)  
 

5. List the emotions of grief on the board and then ask, “Which emotions did you hear in the 
musical piece?”   

 
6. Listen to the music again and have students indicate the emotions they hear during the piece.  

Do they recognize the emotions because of the rhythm, tempo or the melody? 
 
 

Part 2 
 

7. Explain to students that some current popular music expresses the emotions that make up 
grief associated with losses that we all can identify with: parental divorce, loss of friends, 
being excluded from a social group, the loss of a boyfriend or girlfriend. Ask the students, 
“Think about the music you listen to about lost love or relationship.  As a group, let’s 
brainstorm a list of song titles or lyrics on the board.”  Record the students’ feedback. 

 
8. Tell the class, “Your assignment is to listen to your music and select one song that expresses 

grief about a lost love or relationship.  You will do two things: type up the lyrics and bring in a 
copy of the song that everyone can listen to.” 

 

 THE RULES: Music must be SCHOOL APPROPRIATE.  If you think the lyrics are 
questionable, they probably are, but you are welcome to show teacher ahead of time if 
you are unsure. 

 
9. Explain to the class that, “From all the submissions, I will select several representative pieces 

of music that we will analyze in class.”  Be sure to provide a due date.  You will need to make 
copies of the selected songs’ lyrics for the next class session. 
 



 
 

Part 3 

 
10. On “The Day of Listening,” review the musical terms “rhythm”, “tempo” and “melody”. 

 
11. Distribute lyrics for the student-submitted songs you have chosen, and have students read 

through them as everyone listens to the songs.   
 
12. Using the musical terms, first have the class evaluate how the music express grief.   Comb 

the lyrics for the specific words and phrases that express grief.  Ask, “What has caused the 
grief?  How do you know?  Where do you find that in the lyrics?”   

 
13. Repeat this process for the other songs you have selected. 
 
14. Ask students the following questions: What do all of these songs have in common?  How do 

they differ?  How do these songs help the composer deal with grief?  How are they intended 
to help us deal with similar issues of grief and the emotions of grief? 

 
15. After discussion of this topic, assign the students a paper analyzing the musical and lyrical 

ways a composer expresses grief in a different song than those used in class.  In the paper, 
students should also address the above discussion questions.  


