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Responsibility 
 

Grades 9-12 

Segment Summary: 
 

When Rafael Posada decided to “go for it” and race the car that pulled up next to him, he didn’t think about any 
consequences.  Rafael didn’t expect to find a cop also pull up beside him.  He didn’t expect to be arrested. 

 
It was a Saturday night like many.  Having just left a nightclub, driving past midnight, Rafael Posada encountered another 
driver who taunted him by pulling beside him and then passing in front of him.  Rafael couldn’t take it and decided to 
speed past his rival.  As the street race ensued, neither driver considered the possibility of a cop showing up, nor had they 
considered that they might be arrested.  But that’s exactly what happened, and now Rafael is under a one-year probation 
as well as forty days of community service and three months of driving restrictions. Not surprisingly, many teenagers and 
young adults find themselves in similar predicaments when they behave recklessly without considering the repercussions 
of their actions.  Once considered simple irresponsibility, new brain mapping techniques are now revealing startling 
evidence that the adolescent mind continues to develop much later than formerly thought.  Discoveries indicate that the 
female brain takes approximately twenty-four to twenty-five years before full maturity, while the male brain may not mature 
until age twenty-nine. Researchers tell us that in fact it is the very part of the brain that regulates judgment, reasoning, the 
delaying of gratification, and one’s emotions that takes the longest to mature. What does this say about kids taking risks, 
and what does it mean to adults in terms of teaching responsibility? 

 
Discussion Questions: 
 

1. Do you think of yourself as responsible or careless? Why or why not? 
2. Why do you think “good” kids do crazy things? What do you think might cause them to stop, and think before 

acting irresponsibly? 
3. Have you ever taken a chance because of a dare?  If you did, why do you think you did? If you didn’t, what 

stopped you? 
4. Do you think Rafael or any of the others in the video will make the same mistakes again?  Why or why not? 
5. How much of kids’ risky behavior do you think rests in brain development?  In your opinion, how much of it is an 

individual’s choice? What can make the difference? 
6. When you feel the impulse to act in ways others consider irresponsible, what do you think about?  Do you consider 

what the consequences might be, or do you sometimes act impulsively?   
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 Vocabulary Words and Definitions: 
 
Adrenaline rush (n.)   
Definition:  an energetic and excited feeling that comes from a chemical produced by a person’s body when he or she is 
afraid, angry or thrilled      
Context:  Although she was afraid of heights, Fala rode the roller coaster to get an adrenaline rush.     
 
Conscientious (adj.)   
Definition:  showing a great deal of care and attention     
Context:  After denting her father’s car, Carla vowed to be more conscientious the next time she drove it.    
Contemplate (v.)   
Definition:  to think seriously about something for a long time, especially in order to understand it better   Context:  Three 
months of detention gave Noel plenty of time to contemplate why he skipped school.  
 
Incapacitated (adj.)   
Definition:  being hurt, sick, weak, afraid, etc., so that a person is unable to behave in a normal manner     
Context:  During the robbery, Alexis was incapacitated and frozen with fear.    
 
Invincible (adj.)   
Definition:  characterized by a strong feeling that one cannot be destroyed, injured or defeated       
Context:  Madeline’s invincible attitude led to risky behaviors, such as drug and alcohol use.  
 
Negligence (n.)   
Definition:  failure to be careful in doing something that one is responsible for so that something bad happens or could 
happen   
Context:  Eric forgot to blow out the candle before going to sleep, and this negligence caused the curtains to catch on 
fire.  
 
Responsibility (n.)   
Definition:  a duty to be in charge of or take care of something or someone, so that a person makes decisions and can be 
blamed if something bad happens       
Context:  Because Hector’s parents trust him, they have given him more responsibility, which includes babysitting his 
younger siblings on Tuesday nights. 
 
Spectator responsibility (n.)   
Definition:  someone’s obligation or duty to respond in a helpful, positive manner when he or she observes wrongful 
behavior or a dangerous/emergency situation     
Context:  Quinton fulfilled his spectator responsibility by telling school officials about the knife fight he witnessed. 
 
Tunnel vision (n.)   
Definition:  a condition in which someone’s eyes and ears are damaged so that he or she can only see and hear things 
that are straight ahead     
Context:  The effects of the adrenaline obscured Ponce’s sight and hearing, giving him tunnel vision. 
 
Violation (n.)   
Definition:  an action that breaks a law, agreement or principle     
Context:  Yolanda’s curfew violation resulted in severe punishment.     
 
 
 
 
 
 
Source:  Longman Advanced American Dictionary.  Harlow:  Pearson Education Limited.  2000.  
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Activity: Debating Restraints 

Objectives: 
Students will be able to 

 Identify activities that are limited to teens due to their age 
 Research the laws and guidelines governing age restrictions on certain activities 
 Debate raising or lowering the minimum required ages for activities 
 Evaluate the validity of others’ arguments 

 
Materials: 

 Pens, pencils  
 Paper 
 Chalkboard or overhead projector 
 Debating Restraints Student Evaluation Form 

 
Procedure: 

1. Students often complain about the unfairness of age restrictions on activities like driving, drinking alcohol and 
getting a tattoo.  Ask students to brainstorm various activities they are prohibited from participating in until they 
are a certain age, and list these activities on the board or overhead.  Lead a discussion about the fairness and 
necessity of these age restrictions.    

 
 Do you think it’s fair to have laws and guidelines restricting these activities?  
 Do you think these laws and guidelines are necessary?  Why or why not? 

 
2. Tell students that they will have the chance to prove whether or not they are responsible enough to handle the 

activities they’ve listed.  Each student will research one of the restricted activities and debate for or against 
changing the laws and guidelines that govern the activity.  They will use facts to prove whether or not students in 
their age group could actually handle the responsibility associated with their chosen activity.  You can use the 
examples generated during the class discussion or use the following list of activities: 

 
 Driving a car, boat or all-terrain vehicle 
 Joining the military  
 Drinking alcohol   
 Smoking cigarettes 
 Getting married 
 Seeking health care without parents’ permission 
 Getting a tattoo or piercing 
 Staying out later than the city curfew 
 Renting an apartment or buying property 
 Watching movies with “R” ratings 
 Getting a job 
 Voting for elected officials 

 
Note:  You may chose to assign an issue and a side (for or against) to each student or allow them to choose the issue and side themselves. 

 
3. After students complete their research, set up a schedule for them to debate their issues.  Consider the following 

options: 
 

 Separate students into groups of six, allowing four students to listen while the other two argue their sides. 
 Plan a debate day and allow all students to debate their sides of the issues in front of the entire class. 
 Pick a new issue each day and allow a pair of students to debate that issue at the beginning or end of each class. 

 
4. Assign students to evaluate the peer debates using the Debating Restraints Student Evaluation Form. 

 
5. Close the activity with a discussion using the following questions as a guide: 
 

 What did you learn about the reasons behind the laws that restrict teens from participating in certain activities? 
 Did anything you read in your research or you heard during the debates change your opinion about any of the 

issues?  If so, what changed? 
 Do you feel that you are responsible and conscientious enough to engage in some of the listed activities at your 

current age?  Why or why not? 
 Do you think the age limits on certain activities should be raised or lowered?  If so, what ages should be assigned to 

each activity?  Explain your reasons. 
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Debating Restraints Student Evaluation Form 
 

Directions:  Use the following table to evaluate your classmates’ debates.   
 

Name of Debater:                                                                              Course/Period: 

Information and Organization Rating 

Argument follows a sound line of reasoning 1          2          3 

Transitions guide listener from point to point 1          2          3 

Each main point is supported by facts and statistics 1          2          3 

Examples and counter examples are offered 1          2          3 

Presentation Style 

Makes eye contact with audience 1          2          3 

Uses appropriate gestures and body movements 1          2          3 

Uses appropriate volume and voice tone 1          2          3 
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