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Let’s Mingle!
1.  When I say               you will start mingling.

2.  When I say             I will call out a pair, triad, 
quartet.

3.  Find that number of people to be in your group 
and answer the question.



Describe a typical beginning to a lesson.

What does the student engagement look 
like?

Who seems to engage and access the 
lesson content?

Let’s Mingle about Math!



Table Talk
1. Describe a typical 

beginning to a lesson.
2. What does the student 

engagement look like?
3. Who seems to engage 

and access the lesson 
content?



Lesson Launch
The first five minutes is the most crucial, and, 
often, underappreciated, part of a lesson. At 
this time, students decide whether or not to 
fully engage in the task (Lang, 2016).



Let’s Play… Which one is it?
Launch or Closure?

● Small group
● Whole group
● Discourse Rich 
● Invoke Curiosity
● Make the math visible
● Provide opportunities for 

students to access the task
● Direct Instruction

● Multiple Representations
● Connect Learning 

intentions
● Make sense of the task
● Facilitate formative 

assessment
● Lift up students’ strategies
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Let’s Play… Which one is it?
Closure

● Whole group
● Discourse Rich 
● Make the math visible
● Provide opportunities for 

students to access the task
● Direct Instruction

● Multiple Representations
● Connect Learning 

intentions
● Facilitate formative 

assessment
● Lift up students’ strategies
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http://wodb.ca


This Lesson Launch is 
well suited for.

● Procedural Fluency
● Geometry
● Mathematical Structure



•
•
•

Ritchhart, R., Church, M., & Morrison, K. (2011).  Making thinking visible: How to promote engagement, 
understanding, and independence for all learners. Hoboken, NJ: John Wiley & Sons, Inc.







Mentally add 10 or 100 to a given number 100-900, and 
mentally subtract 10 or 100 from a given number 100-900.

100 can be thought of as a bundle of ten tens — called a 
"hundred."
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• What do you see or 
notice?

• How does this relate to 
mathematics?
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ideas changed?
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Grade 4: Apply the area and perimeter formulas for rectangles in 
real world and mathematical problems. For example, find the 
width of a rectangular room given the area of the flooring and the 
length, by viewing the area formula as a multiplication equation 
with an unknown factor.

Grade 6: Find the area of right triangles, other triangles, special 
quadrilaterals, and polygons by composing into rectangles or 
decomposing into triangles and other shapes; apply these 
techniques in the context of solving real-world and mathematical 
problems.
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Add, subtract, multiply, and divide decimals to 
hundredths, using concrete models or drawings and strategies 
based on place value, properties of operations, and/or the 
relationship between addition and subtraction; relate the 
strategy to a written method and explain the reasoning used



https://www.youtube.com/watch?v=3ZuRrDITMSM
https://www.youtube.com/watch?v=3ZuRrDITMSM








Let’s Try a Lesson Launch 
for a Specific Task.





How Many?

First, estimate the total and explain your 
estimate.

Then, Show HOW you counted.

Find new ways to count. What if each item 
represented a different value?

How can you prove your count?



      Estimate 

    Too Low     Just about Right         Too 
High



K and 1:  How many?  
• Show and Record how you counted. 
• Find at least two ways to count.

●
● Count to 100  or 120 by ones and by tens.
● Count forward beginning from an given number
● Write and represent numbers
● Count to tell the number of objects
● Connect counting to cardinality
● When counting objects same the numbers
● Understand the last number name, tells the number counted



Grade 2 and 3:   What is the value?
• What if each object is worth 10? 100, 1/2?
• Prove how you know with words, representations, and 

numbers.

     
● 100 can be thought of as a bundle of ten tens — called a "hundred."
● Count within 1000; skip-count by 5s, 10s, and 100s.
● Read and write numbers to 1000 using base-ten numerals, number names, and 

expanded form.
● Multiply one-digit whole numbers by multiples of 10 in the range 10-90 (e.g., 9 × 

80, 5 × 60) using strategies based on place value and properties of operations.
● Understand a fraction 1/b as the quantity formed by 1 part when a whole is 

partitioned into b equal parts; understand a fraction a/b as the quantity formed 
by a parts of size 1/b.



Grade 4 and 5:  What is the value?
• What if each object is worth 1.5, 0.1, 0.01)?
• Prove how you know with words, representations, and 

numbers.

     

● Add, subtract, multiply, and divide decimals to hundredths, using concrete 
models or drawings and strategies based on place value, properties of 
operations, and/or the relationship between addition and subtraction; relate 
the strategy to a written method and explain the reasoning used.



What was the role of the 
launch in this lesson?



Lesson Closure

Consider the idea of Freire’s Concientizacion:

This is a time when ideas brought forward in 
during the lesson can come together to make 
meaning of content. For us, this is our opportunity 
to make the mathematics meaningful. 
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Examine the work 
Select: Which work would you want to 
discuss as a class?
Sequence: In what order? Why?



Making Connections

LAUNCH

CLOSURE

Connect the Learning 
Intentions. 
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Sold in the NCTM 
Bookstore, Amazon, and 

the Corwin website!




