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GLOBAL-READY TEACHER COMPETENCY FRAMEWORK

All learners — whether adult or child — acquire the 
attitudes, skills and knowledge needed for global 
competence over time and in learning environments that 
utilize inquiry and developmental approaches. 

To ensure students are prepared to effectively innovate, compete, collaborate, communicate and address complex 
issues in a global society, teachers must themselves be global-ready and demonstrate expertise and leadership in 
three domains of instructional practice:

• Continually developing understanding of and applications for inquiry-based pedagogical approaches. 

• Integrating global content into curriculum.

• Utilizing next-generation technologies in curriculum practices. 

In addition, global-ready teachers represent global competence characteristics across four learning and instructional 
pillars:

• Understanding applications of learning theory, innovative uses of digital tools to support learning and  
the importance of incorporating global contexts and perspectives into classroom instruction.

• Investigating, designing and synthesizing innovative curriculum, technology tools and best practices  
from diverse sources to implement and integrate global content into classroom instruction.   

• Connecting and collaborating with peers in professional learning communities to advance the  
field of global education.

• Integrating global attitudes, skills and knowledge into curriculum, instruction and assessment. 

The Global-Ready Teacher Competency Framework is intended to serve as a dynamic planning document for the 
professional growth of global educators. The standards and indicators established in the framework will guide 
and inform the design of rubrics, observation tools and self-assessments to outline the developmental stages of 
distinguished global educators.

The framework is divided among the three domains of practice: pedagogy, content and technology. Each domain 
includes two standards that outline expertise and leadership characteristics global-ready teachers should 
demonstrate. Each standard is defined by indicators that identify the attitudes, skills and knowledge needed for  
global competence (see Figure 1). 
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GLOBAL-READY TEACHER COMPETENCY STANDARDS

Expertise (Standard 1) in the pedagogy, content and technology domains of practice relate to the mastery, proficiency 
and capability of global-ready teachers to create effective learning environments that integrate planning, assessment 
and instructional strategies for global learning. 

Leadership (Standard 2) in the pedagogy, content and technology domains of practice relate to active and ongoing 
professional learning and collaboration. Global-ready teachers cultivate new knowledge and collaborate with 
professional colleagues by supporting, sharing, leading and promoting global education. 

GLOBAL-READY TEACHER COMPETENCY INDICATORS

Attitude indicators include the dispositions, mental habits and moral orientations that influence the actions of 
teachers in delivering effective global learning.

Skills indicators include specific actions teachers take in learning environments to promote effective global learning.

Knowledge indicators include the understanding and expertise developed through teachers’ experiences, 
collaborations, education and research that are necessary for effective practices in global education.

figure 1
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1 — PEDAGOGY

1.1 — PEDAGOGY: EXPERTISE 

The teacher demonstrates and models expertise in inquiry- and design-based learning theories and practices that 
build learners’ knowledge, creativity, innovation, critical thinking, perspective-taking and problem-solving skills 
through consistent implementation of global projects.

ATTITUDES

The teacher values:

A. Risk taking in order to establish an innovative global learning environment.

B. Encouraging learners to take the lead during project-based investigations.

C. Promoting development of critical thinking and problem-solving skills in global education learners.

D. Providing inquiry- and design-based global learning experiences for learners.

E. Showing respect for diversity in ideas, perspectives, learning styles, approaches to problem-solving and cultures of individual learners.

SKILLS

The teacher is able to:

F. Use inquiry- and design-based instructional practices that engage learners in global project-based investigations and that stimulate 
them to develop new ideas, solutions and learning products, Project-based investigations involve activating prior knowledge, 
generating compelling questions or design challenges, researching topics, using cooperative groups, creating and presenting learning 
products or solutions and reflecting on learning through authentic assessments.

G. Use culturally-responsive teaching strategies. For example, students may investigate their cultures and engage in perspective taking. 

H. Create flexible global learning environments that encourage and stimulate curiosity. For example, classroom resources may include 
regional authentic artifacts that represent diverse cultures.

I. Provide a safe and trusting learning space that allows both the teacher and learners to take risks, offer original ideas, explore new tools, 
and display curiosity and openness to diverse ideas and perspectives. 

J. Model problem-solving skills and generate creative solutions during global projects to support and build learners’ development of  
these skills.
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KNOWLEDGE

The teacher understands:

K. Inquiry- and design-based learning theories and how they can be used to promote learners’ knowledge construction.

L. Culture plays a role in learner approaches to comprehension of concepts, understanding of content and applications of knowledge.

M. All learners come to the classroom with valuable knowledge and skills based on their individual experiences and cultures.

N. Differentiated instructional methods to meet learners’ diverse needs.

O. System-based thinking that incorporates global themes and concepts. For example, natural and designed systems such as society, 
environment, education, geography, politics and economy are all comprised of components that interact and cooperate with one 
another through their structures and processes.  

P. How to structure investigations to provide learners with opportunities to engage in creative problem solving.

Q. How to develop unit and lesson activities that build learners’ critical thinking skills and that address real-world problems and 
challenges.

R. How to build formative and summative assessments that measure creativity, critical thinking, problem solving and perspective taking.
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1 — PEDAGOGY

1.2 — PEDAGOGY: LEADERSHIP   

The teacher sees professional growth and collaboration as integral parts of ongoing development as a global educator 
and assumes a leadership role in supporting inquiry-based pedagogy with school peers and in external professional 
learning communities.

ATTITUDES

The teacher values:

A. Professional learning to improve his/her knowledge base and instructional practices as a global educator. 

B. Collaborating with colleagues to grow professionally and sharing his/her knowledge and skills of effective global learning to promote 
effective instructional practices among peers.

C. Advocating for global education to influence educational practice and policy.

D. Reflecting on his/her own teaching practice in hopes of improving instruction, especially as related to integration and teaching of 
global concepts.

E. Examining his/her perspectives on different cultures and other contexts that influence and impact expectations and performances of 
learners in the classroom and sharing these reflections with colleagues.

F. Taking initiative to research and identify resources that support and develop diverse perspective taking.

SKILLS

The teacher is able to:

G. Collaborate with other educators to share and model global education instructional strategies that improve teacher and learner 
development in global education.

H. Lead professional learning sessions that promote inquiry- and design-based learning theories in global curriculum.

I. Establish and maintain connections to experts in the field of global education to increase his/her expertise.

J. Create and advocate for innovative curriculum and learning strategies that promote global education via relevant school, district or 
state policy or curriculum committees.

K. Use community-based resources to enhance the opportunities and materials available for effective global learning.

L. Analyze educational research and assessment strategies and share research-based ideas with colleagues.

M. Contribute to the field of educational research by conducting teacher action-research projects in his/her classroom.

N. Identify critical instructional issues in the profession and promote a vision for solutions.

O. Reflect on and evaluate his/her instructional effectiveness by analyzing a variety of classroom data sources.

P. Analyze his/her own cultural perspectives and evaluate how these perspectives may impact and effect relationships or experiences 
with learners and/or colleagues.

Q. Mentor peers by providing feedback on global education instructional expectations and implementation. 
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KNOWLEDGE

The teacher understands:

R. Concepts of effective global teaching including elements of the classroom environment, inquiry-based learning, authentic assessment 
and integration of global curricular concepts.

S. How to collaborate with and relate to other local or global educators appropriately in face-to-face and digital environments.

T. New instructional and policy directions related to global education and how they affect daily curriculum practices.

U. How to communicate and contribute to online professional learning communities supporting global education.

V. How to utilize classroom learner data to analyze instructional effectiveness and learning.
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2 — CONTENT

2.1 — CONTENT: EXPERTISE  

The teacher demonstrates knowledge of global content, curriculum and instructional practices that cultivate new 
knowledge through ongoing interdisciplinary global investigations.

ATTITUDES

The teacher values:

A. Being open and responsive to the realization that content knowledge is constantly changing, and he/she stays informed about new 
curriculum and instructional practices in global education.

B. Participating in learning opportunities about inquiry-based learning and the integration of global themes into standards-based 
curricula.

C. Investigating multiple perspectives of global education within the discipline by building a repertoire of content knowledge, authentic 
assessment methods and instructional strategies.

D. Collaborations with colleagues across disciplines and grade levels that contribute to a comprehensive, interdisciplinary global 
curriculum and effective classroom applications.

E. Application of global concepts in the classroom which build learners’ understanding of different cultures and global citizenship.

SKILLS

The teacher is able to:

F. Apply his/her knowledge of content and curriculum integration strategies in the classroom to promote learners’ understanding of 
global issues and analyses of content from multiple cultural perspectives.

G. Engage learners in global education concepts that promote inquiry, critical thinking and problem-solving skills.

H. Create and/or adapt curricular materials and use supplementary materials when needed to help learners investigate global issues.

I. Engage learners in critical analyses of sources and information by providing multiple explanations and perspectives from a variety of 
disciplines to examine the complexity of global issues.

J. Allow learners to engage in the entire inquiry-based learning process by providing them opportunities to activate prior knowledge, 
investigate compelling questions, create learning products, share their products and reflect on their learning experiences.

K. Reflect on her/his instructional practices and content knowledge by evaluating learner engagement and learning.

L. Create and use effective and authentic assessments to evaluate global learning.

M. Use available resources to enhance global learning in the classroom.

N. Integrate culturally relevant content and current world events into instruction to add relevance for learners.

O. Guide learners through the process of examining their own and other possible perspectives on global issues/events.
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KNOWLEDGE

The teacher understands:

P. Relevant global education content and strategies for integrating global concepts/issues into interdisciplinary curriculum-based 
instruction.

Q. Application of activity strategies that examine cultural diversity and differing perspectives.

R. The rationale, benefits and steps of implementing project-based inquiry (activating, compelling questions, investigate, create, share 
and reflect) in the classroom to study global topics.

S. Personal awareness of cultural diversity can impact perspectives and assumptions in the teaching/learning process.
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2 — CONTENT

2.2 — CONTENT: LEADERSHIP  

The teacher demonstrates leadership in extending subject knowledge to include global content and consistently 
connects interdisciplinary standards-based curriculum to current real-world local and global issues.

ATTITUDES

The teacher values:

A. Collaborating and sharing knowledge/skills with colleagues to broaden one another’s global education content and instructional 
knowledge.

B. Being open to the ideas and perspectives of others to build a repertoire of integrated and interdisciplinary instructional strategies 
relating to current events and global issues.

C. Curiosity about current world events and the integration of this information into his/her instruction to create real-world connections.

D. Integrating global concepts into the standards-based curricula.

E. Learning and sharing new knowledge and effective global interdisciplinary instructional strategies in professional learning 
communities.

SKILLS

The teacher is able to:

F. Collaborate with colleagues in the field of global education and other disciplines to expand content knowledge and interdisciplinary 
integration strategies.

G. Communicate effectively in sharing interdisciplinary global teaching and authentic assessment strategies with colleagues.

H. Develop curriculum resources that demonstrate effective integration of global concepts and issues into standards-based curricula.

I. Integrate global themes that promote learners’ understanding and analyses of content from multiple cultural perspectives.

J. Engage learners in analyses of current global events that promote critical thinking, reasoning, inquiry and problem-solving skills.

K. Facilitate the application of curriculum concepts from both local and global perspectives.

L. Promote skills development in learners and illustrate the interdisciplinary nature of global issues through project-based inquiry 
projects. 

M. Reflect on and evaluate the effectiveness of global education practices (integration of interdisciplinary global topics, instructional 
practices and content knowledge) by analyzing learner engagement and learning.
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KNOWLEDGE

The teacher understands:

N. How to communicate and collaborate with colleagues in sharing major concepts, issues and challenges of interdisciplinary integration 
of global content into standards-based curricula.

O. Available resources to help integrate various subject-area knowledge into global learning.

P. How to guide learners in examining and understanding both their own as well as the perspectives of others on global issues and events.

Q. How to use social and professional learning platforms to lead and engage in professional collaborations with peers to learn from 
others and demonstrate global teaching expertise and integration strategies. 
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3 — TECHNOLOGY

3.1 — TECHNOLOGY: EXPERTISE          

The teacher is confident in experimenting with and consistently integrating next-generation technology  
throughout teaching and learning processes that build learners’ global content knowledge, communication and  
media literacy skills. 

ATTITUDES

The teacher values:

A. Learning and researching effective technology tools for global learning.

B. Experimenting and taking risks with technology in his/her classrooms to improve learner interactions and learning.

C. Allowing learners to experiment with new technologies and take the lead in global projects.

D. Extending projects to incorporate new technologies that support learners’ public presentation skills to share their knowledge.

E. Integrating media and Information and Communication Technology (ICT) literacy skills development into standards-based curricula.

F. Organizing his/her classroom to incorporate learner investigations and presentations using new technologies.

G. Using innovative communicative technologies to ensure global collaborations with other classrooms.

H. Designing and implementing lesson plans in which technology promotes learners’ understanding of different cultures. 

I. Applying new technologies in the classroom to promote learners’ understanding of global issues and connections to other classrooms.

SKILLS

The teacher is able to:

J. Reflect on and evaluate the integration of new technology tools by analyzing learner engagement and instructional effectiveness.

K. Connect with technology experts to examine instructional technologies to enhance global learning.

L. Provide learners with multiple opportunities to investigate and experiment with new and existing technologies.

M. Find new technology avenues and platforms to share with his/her learners that develop technology skills for meaningful research, 
content synthesis and learning product production. 

N. Invite learners to engage in critical and complex discussions about cultural representations in print and digital media.

O. Provide opportunities for learners to use a range of technologies to conduct, publish and present multidisciplinary investigations and 
research projects on authentic global topics, challenges and themes.

P. Utilize asynchronous and synchronous communication tools (Google Hangout, Skype, etc.) for virtual interviews, research or meetings.

Q. Use technology tools to interact in and build professional learning communities to improve his/her knowledge base and to  
share ideas.
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KNOWLEDGE

The teacher understands:

R. How to create an engaging global learning environment by choosing appropriate technology tools.

S. How to structure and implement learner-led technology-rich global projects.

T. Effective technology platforms that could be used for varying types of presentations.

U. How to use interactive technologies to build knowledge and skills, engage learners in global learning and connect to other classrooms.

V. Core curricula and how to integrate new technologies in inquiry-based activities to explore global concepts and issues.

W. Virtual collaborative activities that connect learners to experts and other classrooms globally.
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3 — TECHNOLOGY

3.2 — TECHNOLOGY: LEADERSHIP          

The teacher demonstrates leadership in the integration of next-generation technology tools that best support 
collaborative, standards-based global investigations.  

ATTITUDES

The teacher values:

A. Creating community-based partnerships and collaborations with peers (via in-person and/or virtual communications) focused on the 
identification and implementation of technology tools that enable authentic global learning experiences for learners.

B. Leading others in the experimentation and integration of Web 2.0 tools and other technology applications that support inquiry, 
problem solving and learner product production in global topics.

C. Advocating for educational technology and advancing practices and policies at the school, district, state and/or national levels. 

SKILLS

The teacher is able to:

D. Encourage peers, colleagues and other educators to observe and utilize technology-rich projects in their classrooms.

E. Conduct formal and informal trainings on new technologies and their use in global education investigations/classrooms.

F. Engage in online communities (Twitter, education tech leaders online, etc.) devoted to education technology topics.

G. Integrate ideas and implement new projects with learners based on information gained from current education media and articles 
such as blogs, newspaper articles and social media. 

H. Participate in technology committees or groups that aim to guide education technology policy and use at the school, district  
or state levels.

I. Participate in professional development opportunities to extend her/his own and his/her colleagues’ technology knowledge and skills.

J. Use new technologies to connect with other classrooms on global interdisciplinary topics and/or current local and global events.

KNOWLEDGE

The teacher understands:

K. New technologies and strategies to use to enhance global teaching and learning in classrooms.

L. Current educational technology policies, how they impact the classroom and how to support the development of effective educational 
technology policies at the school, district or state-levels.

M. How to use technology for collaboration and communication to establish, engage in and sustain local and global community-based 
projects, relationships and partnerships.

N. How to guide colleagues in applying and integrating technology strategies into classroom investigations.
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