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Classroom Connections: Cit izenship 

Background for Teachers 

The question of citizenship is one that permeates a conversation of US 
History. From the founding documents and their tension with the Alien and 
Sedition Act, to the story of enslaved Africans, Dred Scot, and the 
Reconstruction Amendments, and throughout US History with movements of 
nativism and protectionist immigration policies. As teachers we return to these 
themes throughout our coursework. The following lesson treatment takes a 
closer look at the sectional crisis building from 1830 to 1860 and the impact 
of The Treaty of Guadalupe-Hidalgo and asks students to define citizenship 
and inclusion for various groups.   

In the 1820s Southern Americans poured into modern-day Texas. This 
region was currently under the control of Mexico which had recently gained 
its independence from Spain. Tension between these protestant slave-owning 
Americans and the Catholic Mexican government came to a head in March of 
1836, when Texas, in defiance of the new authoritarian governor General 
Antonio López de Santa Anna declared its independence from Mexico. By 
the 1840s questions of whether Texas should be annexed by the United States 
came to the national forefront. Democratic candidate James K. Polk used 
westward expansion as a part of his presidential platform in 1844 and on July 
4, 1845 the Lone Star Republic accepted an offer to join the united states. 

Mexico interpreted annexation as an act of aggression and a border dispute 
between the Nueces and Rio Grande river (a strip of land controlled by Native 
Americans) led to the Mexican-American War. The Treaty of Guadalupe 
Hidalgo ended the war in 1848 and the United States gained the Mexican 
Cession – a large swath of territory containing parts of modern-day California, 
Utah, Nevada, Arizona, New Mexico, Colorado, and Wyoming. The people 
living here, in a moment, became Americans. Their ethnic and national 
identities was tied up in their culture and their visions of citizenship. This 
moment is representative of the complexity of American visions of citizenship 
in the first half of the 19th century.  



This story and the documents that follow consider following aspects of U.S. 
history in the early to mid 19th century: growing sectionalism in the debate  

over slavery, questions of citizenship for free blacks in the north (Fugitive 
Slave Act, Dred Scot Decision), manifest destiny and the oppression and 
removal of Native Americans, growing nativism in response to urbanization 
and Irish Catholic immigration to northern cities (Know-Nothing Party), and a 
growing religious movement for abolitionism, temperance and equal rights for 
women (Seneca Falls). As students read these documents, put them in 
conversation, and inquire about their sourcing they will practice skill 
of historical  empathy as they consider the perspective and privileges of 
those who were and were not granted the rights of citizenship. In addition, 
students will form an argument by interpreting historical  
documents in considering how definitions of citizenship stayed the 
same and changed over t ime.



Procedures
1. Hook/Warm Up:

a. Ask students to write down their responses to the following questions. They
can then share in pairs, small groups, or with the whole class after they have
considered individual responses:

i. What does it mean to be an American citizen? What benefits do
you get that others may not? What responsibilities do you have? Are
there any costs?

ii. In the year 1800 who could be an American citizen? Who decides
who gets to be a citizen?

iii. Today who can be an American citizen? Who decides who gets to
be a citizen?

2. Classroom Connections: Listen to Backstory
a. Either assigned before class or in segments in class have students listen to
the episode of Backstory on citizenship.
b. This specific lesson uses the story of Anthony Delgado and The Cart War
as a jumping off point. You may use this segment of the podcast and ask
students:

i. Were the Mexican-Americans living in the Mexican
Cession American citizens after the Treaty of Guadalupe-Hidalgo?
What evidence did you hear to support your claim?

ii. What factors impact Anthony Delgado’s citizenship?
iii. How do these factors support, modify, or disagree with

the characteristics of citizenship we discussed at the beginning of
class?

3. Document Analysis
a. Pass Out “Sectionalism and Citizenship Document Set” and “Sectionalism
and Citizenship Graphic Organizer” to students
b. Individually or in small groups have students take a look at each provided
document
c. For each document students should complete the following:

i. Historic Context – What is the context of the document? What was
happening in history around the time it was created? How does this
impact what it says?

ii. Intended Audience – For whom was the document created? How
does this impact what it says?

iii. Point-of-View – Who created the document? What is their
perspective? How does this impact what the document says?

iv. Purpose – Why was the document created? How does this impact
what it says?

v. Defining Citizenship – How does this document speak to our
classes’ definition of citizenship from the beginning of class? Does it



support, modify, or disagree with any of what we know about 
citizenship from 1830 – 1860?  

4. Extension/Analysis
a. Have students address the guiding question individually, in small groups,
or as a whole class: In the period 1836 – 1860 in what ways did definitions of
American citizenship change and stay the same?



Standards
AP US History Themes: 
NAT 2.0 Explain how interpretations of the Constitution and debates over rights, 
liberties, and definitions of citizenship have affected American values, politics, and 
society. 	
NAT 3.0 Analyze how ideas about national identity changed in response to U.S. 
involvement in international conflicts and the growth of the United States 	
MIG 1.0 Explain the causes of migration to colonial North America and, later, The 
United States, and analyze immigrations effects on U.S. Society 	
C3 Framework: 	
Change, Continuity, and Context 	
D2.His.1.9-12. Evaluate how historical events and developments were shaped by 
unique circumstances of tiem and place as well as broader historical contexts 	
D2.His.2.9-12. Analyze change and continuity in historical eras 	
Perspectives 	
D2.His.5.9-12. Analyze how historical contexts shaped and continue to shape people’s 
perspectives. 	
Historical Sources and Evidence 	
D2.His.12.9-12. Use questions generated about multiple historical sources to pursue 
further inquiry and investigate additional sources. 	
Causation and Argument 	
D2.His.14.9-12. Analyze multiple and complex causes and effects of events in 
the past. 	
D2.His.16.9-12. Integrate evidence from multiple relevant historical sources and 
interpretations into a reasoned argument about the past. 	



Classroom Connections: Cit izenship 

Sectionalism and Citizenship 

Guiding Question: In the period 1836 – 1860 in what ways did definitions of 
American citizenship change and stay the same? 

Part I :  Warm Up, Our Definit ion of Cit izenship 

1. What does it mean to be an American citizen? What benefits do you get
that others may not? What responsibilities do you have? Are there any costs?

2. In the year 1800 who could be an American citizen? Who decides who gets
to be a citizen?

3. Today who can be an American citizen? Who decides who gets to be a
citizen?



Part II:  Backstory – Becoming American: Defining U.S. 
Cit izenship 

1. Were the Mexican-Americans living in the Mexican Cession American
citizens after the Treaty of Guadalupe-Hidalgo? What evidence did you hear
to support your claim?

2. What factors impacted Anthony Delgado’s status as an American citizen?

3. How do these factors support, modify, or disagree with the characteristics
of citizenship we discussed at the beginning of class?



Part III:  Document Analysis  

Source Historic Context Intended Audience Point-of-View Purpose Defining Citizenship 
Doc	A:	Cherokee	
Petition	Protesting	
Removal,	1836	

Doc	B:	Declaration	
of	Sentiments	and	
Resolutions,	1848	

Doc	C:	Sectional	
Crisis	Map,	1856	

Doc	D:	Anti-	
Immigration	
Cartoon,	1860	

Doc	E:	The	Fugitive	
Slave	Law	and	its	
Victims,	1861	



Part IV: Extension and Connection 

1. Answer the following question in about a paragraph. Make sure to back up
your claims with evidence from Backstory and from the documents:

In the period 1836 – 1860 in what ways did definitions of American citizenship change and 
stay the same? 



Document A 

Cherokee Petition Protesting Removal, 1836 

The undersigned representatives of the Cherokee nation, east of the river Mississippi, impelled by 

duty, would respectfully submit, for the consideration of your honorable body, the following 

statement of facts:  

It will be seen from the numerous subsisting treaties between the Cherokee nation and the United 

States, that from the earliest existence of this government, the United States, in Congress 

assembled, received the Cherokees and their nation in to favor and protection; and that the chiefs 

and warriors, for themselves and all parts of the Cherokee nation to be under the protection of the 

United States of America, and of no other sovereign whatsoever: they also stipulated, that the said 

Cherokee nation will not hold any treaty with any foreign power, individual State, or with 

individuals of any State; that for, and in consideration of, valuable concessions made by the 

Cherokee nation, the United States solemnly guaranteed to said nations all their lands not ceded, 

and pledged the faith of the government, that “all white people who have intruded, or may 

hereafter intrude, on the lands reserved for the Cherokees, shall be removed by the United States, 

and proceeded against, according to the provisions of the act, passed 30th March, 1802,” entitled 

“An act to regulate trade and intercourse with the Indian tribes, and to preserve peace on the 

frontiers.”  

The Cherokees were happy and prosperous under a scrupulous observance of treaty stipulations 

by the government of the United States, and from the fostering hand extended over them, they 

made rapid advances in civilization, morals, and in the arts and sciences. Little did they anticipate, 

that when taught to think and feel as the American citizen, and to have with him a common 

interest, they were to be despoiled by their guardian, to become strangers and wanderers in the 

land of their fathers, forced to return to the savage life, and to seek a new home in the wilds of the 

far west, and that without their consent. An instrument purporting to be a treaty with the Cherokee 

people, has recently been made public by the President of the United States, that will have such an 

operation if carried into effect. This instrument, the delegation aver before the civilized world, and 

in the presence of Almighty God, is fraudulent, false upon its face, made by unauthorized 

individuals, without the sanction, and against the wishes of the great body of the Cherokee people. 

Upwards of fifteen thousand of those people have protested against it, solemnly declaring they will 

never acquiesce. The delegation would respectfully call the attention of your honorable body to 

their memorial and protest, with the accompanying documents, submitted to the Senate of the 

United States, on the subject of the alleged treaty, which are herewith transmitted…. 

Source: House Documents, Otherwise Publ. as Executive Documents: 13th Congress, 2d Session-

49th Congress, 1st Session. .5-1, pp. 286. Doc. No. United States congressional serial set  

Retrieved from American Yawp 



Document B 

The Declaration of Sentiments, 1848 

We hold these truths to be self-evident: that all men and women are created equal; that they are 

endowed by their Creator with certain inalienable rights; that among these are life, liberty, and the 

pursuit of happiness; that to secure these rights governments are instituted, deriving their just 

powers from the consent of the governed. Whenever any form of Government becomes 

destructive of these ends, it is the right of those who suffer from it to refuse allegiance to it, and to 

insist upon the institution of a new government, laying its foundation on such principles, and 

organizing its powers in such form as to them shall seem most likely to effect their safety and 

happiness. Prudence, indeed, will dictate that governments long established should not be changed 

for light and transient causes; and accordingly, all experience hath shown that mankind are more 

disposed to suffer, while evils are sufferable, than to right themselves by abolishing the forms to 

which they are accustomed. But when a long train of abuses and usurpations, pursuing invariably 

the same object, evinces a design to reduce them under absolute despotism, it is their duty to throw 

off such government, and to provide new guards for their future security. Such has been the patient 

sufferance of the women under this government, and such is now the necessity which constrains 

them to demand the equal station to which they are entitled. 

He has never permitted her to exercise her inalienable right to the elective franchise. 

He has compelled her to submit to laws, in the formation of which she had no voice. 

He has withheld from her rights which are given to the most ignorant and degraded men—both 

natives and foreigners. 

Having deprived her of this first right of a citizen, the elective franchise, thereby leaving her without 

representation in the halls of legislation, he has oppressed her on all sides. 

He has made her, if married, in the eye of the law, civilly dead. 

He has taken from her all right in property, even to the wages she earns. 

He has made her, morally, an irresponsible being, as she can commit many crimes with impunity, 

provided they be done in the presence of her husband. In the covenant of marriage, she is 

compelled to promise obedience to her husband, he becoming, to all intents and purposes, her 

master—the law giving him power to deprive her of her liberty, and to administer chastisement. 

He has so framed the laws of divorce, as to what shall be the proper causes of divorce; in case of 

separation, to whom the guardianship of the children shall be given; as to be wholly regardless of 

the happiness of women—the law, in all cases, going upon the false supposition of the supremacy of 

man, and giving all power into his hands. 

Source: Prepared for the Selected Papers of Elizabeth Cady Stanton and Susan B. Anthony, vol. 1, 

In the School of Anti-Slavery, 1840 to 1866, ed. Ann D. Gordon (New Brunswick, N.J., 1997).   

©Rutgers, The State University of New Jersey. 



Document C 

 

  

Source: William C. 

Reynolds and J. C. 

Jones, “Reynolds’s 

political map of the 

United States, 

designed to exhibit 

the comparative area 

of the free and slave 

states and the 

territory open to 

slavery or freedom 

by the repeal of the 

Missouri 

Compromise,” 1856, 

via Library of 

Congress 

 



Document D 

The great fear of the 

period That Uncle 

Sam may be 

swallowed by 

foreigners: The 

problem solved,” 

1860-1869, Library 

of Congress. 



Document E 

Source: May, S. (1861). The fugitive slave law and its victims. Rev. and enl. ed. New York: American Anti-slavery Society. 
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