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The Castleton University Department of Physical Education Student 

Teaching Handbook 
 

INTRODUCTION 
 
Welcome to student teaching!  Student teaching is a practical experience in a private or public 
school setting that requires growth in preparation, planning and performance.  It is the culmination 
of the preparation experience for our PETE students. The student teacher will work under the 
guidance of a qualified master teacher and a college supervisor to practice and refine their skills 
and growth as an educator.  A successful experience depends upon the depth of understanding 
achieved by the student teacher in undergraduate classes and assignments, development of 
resources and references, and desire to achieve a degree of excellence through effort, initiative, 
creativity, and cooperation. 
 
Upon completion of the student teaching experience, teacher candidates should be able to 
demonstrate the beginning teacher competencies and standards identified in the Vermont 
Endorsement Competencies for Physical Education and the Level One Teaching Licensure 
Portfolio. Candidates intending to gain licensure beyond the state of Vermont should identify those 
additional requirements specific to their intended state. 
 
Note for 2014-2015: The Vermont Agency of education has introduced new standards for 
educators. The Vermont Core Teaching Standards replace the “16 principles.”  These standards are 
derived from the INTASC standards being adopted by many states.  In addition the Initial (Level I) 
 Licensure portfolio system is being revised. The graduation standards for physical education for 
Vermont students is also under revision. 
 
http://education.vermont.gov/documents/EDU-
Licensing_Vision_for_Teaching_Leading_and_Learning.pdf 
 
The Student Teaching Handbook provides a guideline to the student teacher, the cooperating 
teacher, the cooperating school, and Castleton University. In the first section, current certification 
requirements of the State of Vermont are presented. Awareness of the regulations will assist all 
parties in ensuring that the student teacher has attained the necessary personal and professional 
requirements for certification.  
 
Information is provided to the student teacher concerning practicum assignments, deadlines, 
expectations and protocol.  Assessment is conducted during the entire student teaching experience 
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with an emphasis on the student becoming a reflective educator.  Sample forms that may be 
duplicated are provided in the Appendices. 
 
The middle section of this manual contains information to assist the cooperating teacher. A student 
teacher timeframe for progression, mentor responsibilities, hints, and assessment procedures are 
detailed. Relevant assessment forms are provided within the Appendices. 
 
Castleton University is grateful to all the members of the education profession for their continuing 
contributions and support in preparing future educators.  Your suggestions and comments on the 
information in this handbook will be greatly appreciated. 

CASTLETON PHYSICAL EDUCATION DEPARTMENT 
PRACTICUM GOALS 

 
The following goals have been identified for the Castleton Physical Education licensure program. 
Three major areas that are essential to the growth of an educator are: effective practice, 
professionalism, and collaboration. 
 
Effective Practice 

• Create a safe and welcoming  environment that fosters successful learning 
• Integrate knowledge of the arts, sciences, and technology, with pedagogical knowledge 
• Use effective teaching practices and authentic assessment through the implementation of 

the Vermont Curricular Framework 
• Understand that learners are different and use these differences and teach accordingly to 

foster psychomotor, cognitive, and affective development 
 

Professionalism 
• Provide on-going professional development for educators 
• Advance professionalism and ethical behavior in schools and the community 
• Foster the value of diversity and worthiness of individuals in a democratic society 
• Think critically and reflectively  
• Seek congruence between research in teaching, theory, and best teaching practices 
• Develop accountability for using standards-based lesson and authentic assessment practices 

to improve teaching and student learning 
 
Collaboration 

• Provide placement of Castleton student teachers into public schools 
• Provide connections between the community, Castleton faculty, and Castleton students 
• Provide guidance for cooperating practitioners 
• Use of contracts when placing student teachers 
• Encourage collaboration between The Physical Education program, Education Department, 

and School of Arts and Sciences at Castleton 
• Communicate to students, parents, and the community the importance and value of lifelong 

physical activity and good health practices 
• Establish reciprocal relationships between teaching professionals  
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ADMISSION TO THE STUDENT TEACHING PRACTICUM 
 

Because Castleton University is committed to preparing professional educators who are highly 
qualified for their roles, the Department of Physical Education will accept into the student teaching 
practicum only those students who have met specific criteria. These criteria have been established 
and endorsed by faculty in the Physical Education Department and Castleton University, and by 
The Vermont Agency of Education.  

 
• The application form for student teaching can be obtained at the meeting held each 

semester. Deadlines for submission of that application and all supporting materials will be 
posted throughout the department. Candidates should identify application meeting dates 
and deadlines. 

• Mid-October: Submission of all application materials for the following spring 
• Mid- February: Submission of all application materials for the following fall 

• Students may indicate on their application an initial site request for the elementary and 
secondary student teaching experiences based upon professional standards and personal 
need.  Geographic preferences within an hour’s drive of Castleton are preferable.  

• The Physical Education Department Coordinator of Student Teaching will determine the 
site for placement and will make the initial site contacts with the appropriate professionals. 
 Prospective student teachers are NOT to contact or visit schools or school personnel 
without Castleton authorization. 

• In most instances, school administrators may require an initial interview to determine 
suitability of the placement. Applicants should make a copy of their resume available to 
administrators. 

• Students are responsible for their own law enforcement background checks and 
fingerprinting, transportation and meals during student teaching.  Students should check 
the latest licensure and criminal background check updates available on the Vermont 
Agency of Education website.  http://education.vermont.gov/documents/EDU-
Licensing_Criminal_Record_Check_Packet.pdf 

 
Guidelines for eligibility for and admission to physical education student teaching experience 
are found in the Castleton academic catalog and the Physical Education department’s 
Major’s Blue Book. It is the applicant’s responsibility to be aware of these guidelines. 
 
Castleton department standards for admission to the student teaching experience include: 
 

• Overall grade point average of B (3.0) and B average in physical education major 
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coursework (this includes all AHS, PED, OER, DAN classes in addition to prerequisite and 
required PSY and BIO classes). 

• Minimum of a grade of “B” in each of the following pedagogy courses: Curriculum and 
Instruction in Physical Education, Methods of Teaching Elementary Physical Education, 
Methods of Teaching Secondary Physical Education. 

• Completion of all required Physical Education major’s coursework with a minimum grade 
of C- in all required major courses (this includes all AHS, PED, OER, DAN classes in 
addition to prerequisite and required PSY and BIO classes). 

• Minimum passing Core Praxis and Praxis II (code # 5095) scores. Note: In June 2013, the 
Vermont Standards Board of Professional Educators (VSBPE) adopted the Praxis Core 
Academic Skills (Core) Educators Tests, also known as the Praxis Core tests. The Praxis 
Core tests will replace Praxis I, which is being phased out by Educational Testing Service 
(ETS).  

http://education.vermont.gov/licensing/testing-requirements 
 

• Passing criminal background check.  
• Positive evaluation by the Physical Education faculty and field mentor teachers in the 

following areas: 
a. Personal qualities (speech, professional appearance, fitness)… these benchmarks are 

evaluated in pedagogy courses with the Professional Dispositions Assessment tool. 
b.  Communication skills (written and oral; ability to accept constructive criticism) 
c.  Peer relationships (ability to work with others) 
d.  Values (honesty, respect for laws, discretion, responsibility, chemical non-abuser) 
e.  Role model (professional demeanor with youth, peers, colleagues, other professionals) 
f.  Professionalism (PE Majors Club, VTAHPERD, contributions to colleagueship and 

advocacy) 
g.  Academic rating (overall average, major average, pedagogy requirement) 
 1) Students may take, with permission, additional coursework to achieve the required B 

average. There may be limits on the number of time students can repeat a course (check the 
Castleton catalog for details). 

  
 

TEACHER CANDIDATE BEHAVIOR EXPECTATIONS 
 
It is the responsibility of all PETE students to represent Castleton University and the Physical 
Education program in a professional and positive manner. Student actions can reflect positively or 
negatively upon the individual student, other students, faculty, and the program. As a result, the 
Castleton University Physical Education Department has high expectations for their students as 
well as strong consequences for not meeting those expectations. The department adheres to the 
Code of Professional Ethics adopted in accordance with 16 V.S.A. § 1694(5) and described in the 
Vermont Core Teaching Standards. 
 
All cooperating teachers and college supervisors are requested to notify the PETE Coordinator 
immediately when any of the below behaviors are demonstrated. 
 
The following behaviors are considered unacceptable and will result in disciplinary action 
ranging from a written reprimand to removal from the practicum placement and failure of the 
course. Students who are removed from the practicum may be ineligible for program completion 
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and/or licensure endorsement. Students may appeal any action through the Physical Education 
Department or Dean of Education’s Office. 
 

1. Inappropriate, biased, or threatening language or gesture towards, but not limited to, any 
teacher, student, or staff member. 

2. Inappropriate dress, including clothing with alcohol or drug messages, torn, dirty clothing, 
revealing clothing, etc…) 

3. Poor grooming, exposure of tattoos or body piercings. 
4. Use of unsafe or developmentally inappropriate practices. 
5. Disregard of practicum school rules. 
6. Disrespectful behavior towards, but not limited to, any teacher, student, or staff member. 
7. Demonstrating questionable or erratic behavior (e.g. arriving at a school or school function 

while appearing under the influence of drugs or alcohol). 
8. Using or providing illegal or school-banned substances to others. 
9. Inappropriate personal contact (e.g. e-mailing, Facebook use, phone calls, providing car 

rides) with current or previous practicum students. 
 
 

PRACTICUM GRADING AND PORTFOLIO ASSESSMENT 
 
The student teaching practicum is assessed through several means. The student, cooperating 
teacher, and college supervisor all contribute towards a final grade for each placement. Elementary 
and secondary placements are provided separate grades.  Assessment forms are provided in the 
Appendices. Cooperating teacher’s final grades must be reported to the PETE Student Teaching 
Coordinator by the last day of the student’s practicum. Students must submit self-designated grades 
and supporting portfolio work by the final week of the practicum. 
 
Student teachers are graded by letter designations.  A plus (+) or minus (-) may be used in 
conjunction with the letter grade.  In order to receive a licensure endorsement (transcript “stamp”), 
and be licensed in Vermont, student teachers must receive a grade of "B" or better.   
 
Successful teacher candidates support learning by demonstrating teacher work samples that employ 
a range of strategies. The self-assessment piece of the student teaching practicum will serve not 
only as a reflective guide for understanding one’s teaching, but also as a way of assessing the 
quality of learning that occurred during the practicum. Students are to demonstrate their best work 
through evidence presented in the Level I licensure e-portfolio. Note: this e-portfolio is currently 
under revision. Students may choose to submit additional work to support their rationale for their 
self-assessment.  
 
The College Supervisor plays a role in mentoring, providing feedback to, and assessing student 
teachers. This format provides the supervisor with an opportunity to contribute to the final 
practicum grade, based upon the Castleton Bulletin evaluation policies, and with reference to the 
Vermont Standards for Beginning Teachers. The College Supervisor will base his or her grade 
upon field observations, portfolio review, review of journals, lesson, and unit plans, and any other 
supporting evidence deemed appropriate. 
 
Level I Licensure e-portfolios are assessed using the guidelines and rubric provided by the 
Vermont Department of Education. Candidates seeking an endorsement must achieve a “pass” on 
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the licensure portfolio to be recommended for endorsement by Castleton. All entries must achieve 
an overall rating of “pass”. To achieve a “pass” on an entry, a candidate must have a rating of 
meets standards in the majority of cells with no ratings of emergent. 
 
Assessment to be used for e-portfolio scoring for licensure endorsement and the practicum 
evaluation by the student teacher, cooperating teacher, and college supervisor are two separate 
procedures.  
  
 
 
 

CASTLETON UNIVERSITY ENDORSEMENT FOR 
INTIAL TEACHER LICENSURE  

 
The Castleton University Department of Physical Education Licensure Endorsement 
Application is located in Appendix Q.   This process allows the Castleton licensure committee to 
recommend a teaching licensure endorsement (the “stamp” on one’s transcript) for the applicant. 
Graduates should complete this process regardless if they wish to teach in Vermont or not, because 
many states wish to see proof of one’s professional preparation. 
 
This application should be completed and returned to the PETE Coordinator no later than your last 
week of student teaching.  This endorsement application must be completed in its entirety in order 
to be processed.  
 
A Castleton University undergraduate wishing to be recommended (“endorsed”) by the college for 
initial licensure must meet the following college and state requirements: 
 
1.  Graduate from Castleton with a major in Bachelor of Science in the Practice of Physical 

Education (BS.PPE) with a concentration in elementary and secondary teaching 
(BS.PPE.ESE) 

 
2. Demonstrate the ability to communicate effectively in speaking, writing and other forms of 

creative expression and the ability to apply basic mathematical skill, critical thinking skills, 
and creative thinking skills. This is demonstrated through successful completion of 
Castleton general education requirements and by passing the Praxis Core test for Educators 
or an equivalent test (1100 SAT with minimum scores of 550 in Math and English).  

 
 In September 2014 the Praxis Core tests replaces the Praxis I. The cut of score for each test 

is as follows; Reading (test code 5712) 156, Writing (test code 5722) 162, and 
Mathematics (test code 5732) 150. All candidates need to pass each of the Core tests to be 
eligible for licensure; there is no composite score for Praxis Core tests 

 
3. Complete one semester (a minimum of 15 weeks) of student teaching, an equivalent 

learning experience, or, completion of an approved fifth year mentor or internship program 
with at least a grade of "B". 

 
4. Show competency in one of the licensure endorsement areas for which Castleton has 

approval. One of those areas is PK-12 Physical Education. Competency is demonstrated by 
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a minimum 3.0 GPA in coursework, an overall minimum GPA of 3.0, and passing the 
Praxis II. The Praxis Educational Testing Services is located at 1-800-772-9476, The 
minimum Vermont “cut-off” score for the Praxis II test for Physical Education (test code 
paper, 0095 or computer, 5095) is 169. 

 
5.           Pass the requirements for the Level I Licensure Portfolio. This e-portfolio should include 
 the appropriate and sufficient documentation of an individual's competence and growth 
 as a beginning educator including meeting all requirements for licensure. All Vermont 
 teacher preparation programs are required to use the portfolio scoring rubrics provided 
 for each entry when assessing their candidates’ portfolios.  
 
6. Complete and submit the Castleton Licensure Endorsement Application and supporting 

materials to the Castleton teaching licensure office by the final week of one’s student 
teaching experience. 

 
APPLICATION FOR INITIAL TEACHER LICENSURE IN 

VERMONT 
 

Application for initial licensure in Vermont is the student's responsibility. The Vermont Agency 
of Education uses an online application system. The Vermont Agency of Education is located at 
219 North Main Street Suite 402 Barre, VT 05641 Phone: (802) 479-1700   
AOE.LicensingInfo@state.vt.us   
 
The online application is found here  http://education.vermont.gov/licensing 
 
Application for initial teacher licensure for Vermont or other states may be made following 
graduation. The student teacher is responsible for filling out one’s own licensure application 
form and submitting it to the Vermont Agency of Education for review and approval.  Formal 
application to VT AOE cannot be made without an endorsement “stamp” on the transcript 
indicating that all Castleton requirements have been met.  The turn around time for this can take 
several weeks. 
 
Note that you will need to provide the following information for your state licensure application 
to be  considered "complete". Additional information must be provided for individuals who hold  
an educator’s license from another state.  
 

• Application for license (completed)  
• Oath (notarized)  
• Child Support Statement/Tax Certification (sign both sides)  
• Educator License Fee 
• Optional, but recommended: Self stamped yellow postcard included in the application 

packet so that you will be notified that your application has been received.  
• Criminal Record Check Information – You may complete the Authorization to release 

Information Form in lieu of a fingerprint card 
• You must arrange to have the following sent, but they will not be included in the packet 

sent by you.  
• PRAXIS Scores or Alternate Option (SAT/GRE/ACT) scores. If you wish to use 

SAT scores, please call The College Board at 866-756-7346 and request your score 
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report be sent to the VT DOE using recipient code #4142. 
• If you wish to use ACT scores, please call ACT Records at 319-337-1313 and 

request your score report be sent to the VT DOE using recipient code #4331 
• Official Transcripts as noted in the application packet. Your transcript must 

include your degree and endorsement indicating you have been recommended for 
licensure though the Castleton teaching licensure office. 

 
 
 
 

LICENSURE INFORMATION FOR OTHER STATES 
 

Graduates should complete the Castleton licensure application process regardless if they wish to 
teach in Vermont or not. The stamp on your official transcript indicates to other state licensure 
officials that you have successfully completed a State Department of Education (SDE) approved 
program.  You will still need to complete the testing requirements of the state other than Vermont 
to which you are applying. Resources for educator licensure, testing, and certification in local states 
are available on the following websites: 
 

• Connecticut website: www.state.ct.us/sde/dtl/cert/indes.html 
• Massachusetts website:  www.doe.mass.edu/educators/e_becoming.html 
• New Hampshire website: www.ed.state.nh.us.certification/teacher.html 
• New York State website: http://usny.nysed.gov/licensing/teachercertlic.html 

 
Licensure Through Reciprocity Agreements 

 
Vermont is a member of the National Association of State Directors of Teacher Education and 
Certification (NASDTEC). The NASDTEC Interstate Agreement governs reciprocity of educator 
licenses between member states.  This means that if you hold a teaching license in Vermont, you 
are eligible for a license in another state (some states may require a different exam than Praxis II, 
or additional course work or workshops). Vermont has reciprocity with 41 states and the District of 
Columbia, Guam and Puerto Rico for the exchange of teachers, and 16 states and the District of 
Columbia for the exchange of administrators.  Visit this link for reciprocity information. 
 
http://education.vermont.gov/licensing/application/reciprocity 
 
In most cases, licensing through reciprocity requires:  

• Completion of a state approved teacher licensure program, and  
• A stamp on the transcript of the applicant for licensure from the institution.  
• Licenses obtained through an alternative route (post- baccalaureate program) are not 

reciprocal.  
• Other states may have other alternative routes to licensure (i.e. peer review) 

 
Participating States and Territories with Reciprocity with Vermont 

Alabama Kansas Ohio 
Alaska Kentucky Oklahoma 
Arizona Louisiana Oregon 
Arkansas Maine Pennsylvania 
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California Maryland Rhode Island 
Colorado Massachusetts South Carolina 
Connecticut Michigan Tennessee 
Delaware Mississippi Texas 
District of Columbia Montana Utah 
Florida Nevada Virginia 
Georgia New Hampshire Washington 
Hawaii New Jersey West Virginia 
Idaho New Mexico Guam 
Illinois New York Puerto Rico 
Indiana North Carolina  

 
The Vermont Core Teaching Standards 

 
In 2011, the Vermont Standards Board for Professional Educators (VSBPE) adopted the Interstate 
Teacher Assessment and Support Consortium (InTASC) Model Core Teaching Standards. These 
standards form the foundation of such a system by outlining what educators across all content and 
grade levels should know and be able to do to be effective in today's schools. The Vermont Core 
Teaching Standards (e.g. InTASC) embody the VSBPE’s vision for having a caring, competent, 
highly effective educator in every Vermont classroom. 
 
The complete VSBPE document with teacher standards and indicators can be found at 
http://education.vermont.gov/documents/EDU-
Licensing_Vision_for_Teaching_Leading_and_Learning.pdf 
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National Association for Sport and Physical Education (NASPE) 
National Standards for Beginning Physical Education Teachers 

 
NASPE Content Standards were last revised in 2008 with the goals of revising the earlier standards 
with three guiding tenets. The first was to align the Initial PETE Standards with the National 
Standards for Physical Education. The second was to ensure the revised standards reflected the 
“best practices” of teacher education identified from current literature. The final consideration in 
the 2008 revisions was to limit the document to only those standards and outcomes measurable and 
achievable in an initial licensure program (NASPE, 2008). 
 
Standard 1 - Content knowledge 
The teacher understands physical education content, disciplinary concepts, and tools of inquiry 
related to the development of a physically educated person. 
 
Standard 2 - Growth and Development 
The teacher understands how individuals learn and develop, and can provide opportunities that 
support their physical, cognitive, social, and emotional development. 
 
Standard 3 - Diverse Learners 
The teacher understands how individuals differ in their approaches to learning and creates 
appropriate instruction adapted to diverse learners. 
 
Standard 4 - Management and Motivation 
The teacher uses an understanding of individual and group motivation and behavior to create a 
learning environment that encourages positive social interaction, active engagement in learning, 
and self-motivation. 
 
Standard 5 - Communication 
The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques 
to foster inquiry, collaboration, and engagement in physical activity settings. 
 
Standard 6 - Planning and Instruction 
The teacher plans and implements a variety of developmentally appropriate instructional strategies 
to develop physically educated individuals. 
 
Standard 7 - Learner Assessment 
The teacher understands and uses formal and informal assessment strategies to foster physical, 
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cognitive, social and emotional development of learners in physical activity. 
 
 
 
 
 
 
 
 

 
Professional Standards for Vermont Educators –  

Physical Education and Health Education Endorsements 
 

Each Vermont license, in order to be valid, must have one or more endorsements. An endorsement 
specifies the instructional level and the endorsement content area in which the license holder is 
authorized to perform educational services. Each license shall have a code(s) as specified in 
Section 5445 that indicates the endorsement field(s) in which the holder is authorized to practice, 
and shall also specify the grade level(s) in which the holder is authorized to practice. The first digit 
in an endorsement code denotes the grade or age range the educator may serve, and the latter two 
digits denote the content area.  Code 3 is for the range pre-K through grade 12. Physical Education 
is listed under teacher endorsement code 8, and health education is code 31. For more information 
on licensing rules, teacher preparation, and endorsements, go to the VT AOE website. 
http://education.vermont.gov/licensing/endorsement-areas#endorsements 
 
To qualify for the physical education endorsement, the candidate must demonstrate content-
specific competencies. Those are found on the VT AOE website. 
http://education.vermont.gov/documents/EDU-Rule-
5440_Supplement_A_Licensing_Endorsements.pdf#page=106 
 
To qualify for the health education endorsement, the candidate must demonstrate content-specific 
competencies. Those are found on the VT AOE website. 
http://education.vermont.gov/documents/EDU-Rule-
5440_Supplement_A_Licensing_Endorsements.pdf#page=75 
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CASTLETON STUDENT TEACHING: FREQUENTLY ASKED 

QUESTIONS 
 

1. Can I graduate in four years without having to take 17-18 credits a semester? 
 
      The requirements for most semesters total 15-16 credits.  It is advised that you take up to 18 credits 

per semester. You can also take summer school classes at Castleton to ease the credit requirement, 
as well as to improve your GPA.  You may transfer approved summer school credits from an 
institution of higher learning near your summer residence. Plan your year by year schedule in 
advance 

 
2. What do I do if I want to be a teacher, but don’t have a 3.0 GPA? 

 
You can take all the coursework required for teacher licensure except for student teaching. You can 
take more courses that relate specifically to your field including health.  After receiving your 
degree, you can attend graduate school and complete the requirements for teacher licensure.  Some 
colleges also have post baccalaureate licensure programs for graduates wishing to gain teaching 
expertise (Castleton is one). Check the licensure requirements for your specific state of interest. 
Work with your advisor towards this option. 
 

3. Will I be licensed to teach health with my BS.PPE.ESE degree? 
 

No.  Your Castleton degree only qualifies you to be licensed to teach K-12 Physical Education.  It 
is strongly suggested that you complete a health education coursework at Castleton. If you are a 
licensed teacher, you can receive an additional endorsement to teach health by meeting the state’s 
requirements. For current information, go to the Vermont Agency of Education website or speak 
with Dr. Katy Culpo, Castleton Health Education Coordinator. 
 

4. How do I find a teaching job? 
 
      Research and networking! Utilize the Castleton Career Center to get you started. Also, you can try 

www.schoolspring.com for teaching jobs available in Vermont and beyond. SHAPE-America 
members also have access to a search site as well as a resume posting site.  

 
      Realize that your first job may not be a fulltime position or your” dream job”. Do seek out 

opportunities where you can grow as a professional. Many teachers begin their careers as part-time 
employees. 
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5.   What do I do if I don't want to teach in Vermont?  Is my license good in other states?  Do I need a 

Vermont Beginning Educator's license if I want to teach in another state?    
 

Vermont has reciprocity with 41 states and the District of Columbia, Guam and Puerto Rico.  
However, the most recent reciprocity agreement does not require applicants for licensure to hold a 
Vermont license to be eligible for reciprocity with other states participating in the contract. The 
stamp on your transcript indicates that you have successfully completed a Vermont Agency 
of Education approved program and you are eligible to apply for licensure.  Once you fulfill 
the other requirements of the state where you are applying, you should be eligible for your initial 
license.  
 
Contact the State Department of Education where you intend to apply to be certain they do not 
expect you to hold the Vermont license to be eligible for reciprocity.   
You can find any state department of education (or state education agency) online;  
 

• www.ccsso.org/chief_state_school_officers/state_education_agencies/index.cfm 
 

6.   Do I need to apply for licensure from the State of Vermont or does graduating qualify 
      me to teach?  What kind of license do I receive? 

 
You need to apply for a Vermont State license within the endorsement area (i.e. Pre-K-12 physical 
education) that you student taught. Your initial Vermont Level I: Beginning Educator's License 
is good for a three-year period.  
 
After successfully completing two years of teaching and, on the recommendation of the local 
standards board, a Level I teacher is eligible for the Level II Professional Educators' License. 
The Level II teaching license is renewable every seven years. You will need to show progress 
through a professional portfolio for that renewable license. 

 
7.   How long will I have to wait to receive my Vermont license after I apply?  
 

Your application for licensure can't be reviewed until the stamp (a statement that is referred to as a 
stamp) is on your transcript. You will only get your stamp after successfully completing student 
teaching, passing the e-portfolio requirement, and certification by the registrar that you have 
completed all the requirements for the BS.PPE.ESE degree, including passing Praxis II.  The 
Vermont Agency of Education states that “students may not apply prior to graduation”.  Electronic 
applications may take 4-6 weeks for processing.  
 
8.    If I am not planning to teach immediately, should I apply for licensure?  

 
Yes. Even if you do not plan to teach immediately after successfully completing your program, you 
may change your mind at a later date. Since requirements change, it may be easier to renew your 
license several years after graduation than it would be to apply for licensure for the first time. 
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OVERVIEW OF STUDENT TEACHER RESPONSIBILITIES 
 

1. Competencies to be achieved by the close of the student teaching experience include: 
• Lesson planning, implementation and evaluation 
• Behavior and classroom management skills 
• Communication and feedback skills 
• An appreciation for and understanding of diversity of learners 
• Ability to reflect upon one’s effectiveness as an educator 

 
2. Written daily, standards-based lesson plans will be developed according to the needs, 
characteristics and interests of students, and the goals of physical education.   Lesson plans will be 
submitted to the cooperating teacher for review and comments before teaching the lesson.  
Student teachers should utilize the Castleton University Physical Education Department’s format 
for lesson plans, or may utilize a format used by their mentor teachers.  
 
Lesson plans must address the following elements: 

• Current State and NASPE standards 
• Common Core standards or other learning standards to be addressed 
• Safety, organization, and classroom management concerns 
• Facilities, equipment, and resources utilized 
• Time frame for tasks 
• Short descriptions of learning tasks, with attention paid to teaching styles 
• and specific strategies utilized 
• Teaching cues and hints 
• Appropriate modifications for special needs students 
• Clear induction and closure 
• Methods of formal and informal assessment 

 
The student teacher will not be permitted to teach unless the cooperating teacher has had 
time to review and discuss the lesson plan with the student teacher prior to the lesson.   
 
After each lesson has been taught, the student teacher should reflect on the lesson and discuss 
suggestions for improving the lesson. The reflection should include a formal or informal self-
assessment of one’s teaching performance and of the performance of the students during the lesson. 
You may choose to write on the back of that lesson, or type your reflection in journal form. 
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The lesson plan must be available to the college supervisor at each visit. If no lesson plan is 
available the student teacher will not be allowed to teach.  
 
The student teacher will submit approved lesson plans with the student teacher’s self-evaluation 
and the mentor teacher’s assessment at designated times throughout the practicum (see syllabus for 
details). 
 
3. Written unit plans (minimum of 5 lessons) will be developed for each unit for which the 
student teacher has primary responsibility. It is expected that the student teacher will develop and 
teach two units to two different grade clusters for each placement. Thus, you will teach two 
units of content to your elementary students and two units of content to your secondary students. 
Primary-level units may be spread out over several weeks if necessary. 
 

• Students must have unit plans approved by both the cooperating teacher and college 
supervisor. 

• Units must be based upon NASPE and Vermont Standards. Standards should be written out 
in their entirety. 

• Student teachers should utilize the Castleton University Physical Education Department’s 
format for block unit plans, or may utilize a format used by their mentor teachers. 

• Format adjustments can be made in consultation with the cooperating teacher.  
• The final draft of the unit plan, which includes plans for classroom pre-and post assessment 

procedures, must be submitted to the cooperating teacher and college supervisor for 
comments prior to implementation. Units must include pre-and post assessment 
techniques to determine student learning. 

• The revised final copy of the unit plan, and reflection upon teaching that unit, may be 
included as evidence in the licensure portfolio. 

 
4. Teaching: Student teachers are expected to observe and implement classroom management 
skills such as signals for attention/stop/start, transitional skills, verbal and non-verbal 
communication, visual and auditory modeling, and feedback and reinforcement. Student teachers 
should become familiar quickly with school and classroom discipline policies and professional 
practices.  These policies and practices must be adhered to strictly. 
 
5. Professional Expectations for student teachers are as follows:  

• Daily attendance and early arrival 
• Daily preparation 
• Courtesy toward faculty, staff and administration 
• Notification of school, cooperating teacher and college supervisor of absences 
• Clean, neat appearance and appropriate attire 
• Participation in school activities, including after school when determined by your mentor 
• Communication with your college supervisor (check your Castleton email daily) 

 
6. Self-Evaluation: student teachers are given the opportunity to reflect upon their experiences, 
analyze their teaching, and assess their ability throughout the practicum. Specific assignments 
pertaining to self-evaluation are listed in the seminar syllabus. These assignments can later be 
incorporated into the licensure portfolio 
 
Level I Licensure Portfolio:  Student teachers are required to continue the development of their 
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licensure portfolio. Your portfolio should present an accurate representation of YOU; your 
personality, your view of education, your style, your accomplishments, and a glimpse of your 
future goals as a professional educator.  
 
All candidates seeking initial licensure must complete a passing Level I Licensure Portfolio. 
Portfolios give teacher candidates an opportunity to present their individuality and achievement in 
the profession, and to effectively represent one’s experience and knowledge about teaching. 
Portfolios are useful in measuring growth over time, attainment of course concepts, understanding 
and application of methods and procedures, and development of both communication and problem-
solving skills. They are used to convince your college supervisor that the candidate is ready to enter 
the teaching profession and a potential employer that the candidate is qualified for a specific job.  
 
The completed electronically-formatted portfolio will be presented to the college supervisor at the 
end of the semester and evaluated before both evidence for he student teacher’s grade, and as 
evidence for licensure. See Appendix O for e-portfolio details. 
 
The reflections which accompany the artifacts you choose to demonstrate your competency is the 
most important piece in your portfolio. Approach your portfolio as a whole and tell what it all 
means to you, trying to understand the significance of the evidence you have compiled. 
 

        7.  Student Teaching Seminars: Student teachers are required to attend all of the Physical       
        Education Department seminars during the field experience.  The seminars will focus on discussions 
        and shared experiences in teaching and learning, building the portfolio, and preparation for  
        licensure and for job hunting. Bring your portfolio materials to each seminar. Repeated absence    
        from the student teaching seminar puts your program completion at risk. 
 
        Student teachers should finish and submit seminar assignments by the due dates listed on the   
        Seminar Syllabus. These assignments, which include forms found in this handbook appendices,  
        writing prompts, and portfolio drafts, will be discussed in the seminar. 
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STUDENT TEACHING WEEKLY SCHEDULE 
 
It is suggested that you check off each of these tasks as you complete them. Recognize that each 
placement will vary candidate to candidate. The seminar syllabus also serves as a guide.  
 
Semester Before You Student Teach: 
 

• Attend meeting for next semester student teachers and complete student teaching 
application including how to be contacted during the semester/summer prior to the 
experience. 

• Register for Student Teaching experience: 
• Register for 6 credits in PED 4871 (elementary) and 6 credits in PED 4872 (secondary), 

all to be graded. 
• Register for the student teaching seminar, PED 4720 (pass/no pass) for 1 credit. 
• Continue collecting artifacts for consideration for your licensure portfolio. Arrange a 

rough draft of your portfolio for the application process. 
• After your student teaching assignment is made, call and visit officially the assigned 

school(s) to get acquainted and determine possible areas of instruction. Meet with your 
mentor teacher and principal. Arrange for possible coaching opportunities. 

• Obtain texts, resource materials, and research the library for articles to assist in possible 
instructional areas. 

• Complete the criminal background check. Have your fingerprints taken and submit them 
to the supervisory union in which you will student teach for a criminal record check. See 
the following website: 
http://education.vermont.gov/documents/EDULicensing_Criminal_Record_Check_Packe
t.pdf 

 
• Obtain a school-year calendar. Determine the dates of your placement in-service 

meetings, and confirm your attendance at in-service with your mentor teacher 
• Search the school website and community website. Note information about school 

philosophy, demographics of the community, and other relevant information. 
• If possible, take a tour of the school and familiarize yourself with the equipment in the 

department. 
• Obtain a daily lesson plan book or use an electronic format on a personal learning device. 

 
Instructions for the First School Placement (for the 7-8 week 

placements) 
 
First Week of Student Teaching: 
 

• Attend in-service days, if available (discuss ahead of time with your cooperating teacher) 
• Complete the Contact, School and Schedule Form (Appendix A) and send a copy of this 

form and your schedule to your college supervisor as soon as possible, and no later than 
your third day. You may attach a school schedule, and attach the school-year calendar. 

• Contact the college supervisor for ANY change that might affect a visit by the college 
supervisor at your school:  for example, you will not be in school, classes have been 
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cancelled for the day, class schedule has been changed due to assemblies, etc. 
• If time permits, observe the first day of one or two physical education classes at your 

other placement. This allows you to become familiar with beginning of the term 
management and organizational routines that you might not otherwise see. 

• Secure permission to film yourself teaching your classes. It is best to use an opt-out form. 
Castleton does not have a form, as each school’s policy is different. Use your placement 
school’s form. 

• Observe and assist your cooperating teacher as needed. 
• Complete the “Instructional resources and Support” assignment” (Appendix B) with your 

cooperating teacher and other school personnel. Submit this to your college supervisor 
along with your first week seminar homework reflections. 

• Complete the Lesson Observation of Master Teacher reflection (Appendix C) and submit 
a copy to the college supervisor before the end of the first week. 

• Ask your cooperating teacher to secure permission for you to observe children in the 
various non-physical education classrooms to observe discipline methods, language, 
activities, child development, etc. 

• Begin team teaching, or teaching small tasks when invited by your mentor. 
• Review your syllabus for due dates and portfolio writing assignments, including journal 

prompts. Submit to your college supervisor your first week’s seminar assignments by 
Friday 5:00pm of the first practicum week. 

 
Field Experience (week 2)  
 

• Complete the e-portfolio assignment “Community, District, School Contextual Factors 
that Influence Instruction” (Appendix D) and submit this to your college supervisor 
along with your other second week homework reflections. 

• Review your mentor’s daily lesson plans ahead of time so you are prepared to teach. You 
may model your mentor’s lessons (cooperating teacher teaches the lesson first to one 
class, you teach the same lesson to another class). Write daily reflections about the 
effectiveness of the lesson and your teaching.  Have your mentor teacher formally 
evaluate (using a form) at least one lesson. 

• Learn and use the names of your students. Use a chart or note cards to help. 
• Continue to add artifacts to your portfolio files and start to add reflections to each.  Group 

artifacts by Entry for easier assimilation later. 
• Check your syllabus. Review upcoming assignments and due dates with your college 

supervisor. 
• Confirm with your college supervisor of the best times to observe your teaching 
• Make arrangements to attend any upcoming professional conferences. 

 
Field Experience (weeks 3-4)  
 

• Prepare daily lesson plans as assigned.  You should not be teaching more than 4 classes 
per day by yourself. Include a prep period in your schedule, and if possible, and 
observation period of another physical education or health education teacher. You may 
continue to team-teach some classes Review your lessons before teaching with your 
cooperating teacher. On the back of the lesson plans that you create, informally evaluate 
in writing the effectiveness of the lesson and your teaching.  
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• Perform at least one lesson formal analysis of your teaching that you may use in your 
portfolio. Use the questions in Entry 4 as your guideline. Be sure that lesson plans and 
reflections are available to show to the college supervisor.   

• Complete a videotape analysis of at least two classes that you taught. Do one in week 3 
and an additional analysis in weeks 4-5.  Review the videos and reflect upon your 
teaching using the Video Analysis Form and questions (Appendix E). This information 
might be re-written for evidence for Entry 4. 

• Evaluate your own progress on the Mid-Practicum Self-Evaluation Form (Appendix F) 
and submit a copy to your college supervisor. 

• Review with your mentor your biweekly assessments (Appendix L). Discuss ways to 
improve your own teaching. 

• Review your syllabus for portfolio writing assignments, including journal prompts. Send 
a copy of written assignments to your college supervisor, including your field journal 
with corresponding prompts.  

• Begin to write or revise two unit plans, including your assessments, to teach, if you have 
not already done so. Bring your products to seminar 

• Continue to add artifacts to your portfolio files and start to add reflections to each.  Group 
artifacts by entry for easier assimilation later. 

• Attend the student teacher seminars.  Remember to bring any materials listed on the 
syllabus. 

• Prepare a rough draft of your e-portfolio for the program director. (see guidelines in 
seminar syllabus). Make an appointment with Castleton information services for 
computer help if needed. 

• Obtain paperwork for substitute teaching for your placement district (if necessary). 
 
Field Experience (weeks 5-6) 
 

• Implement at least one of your two standards-based unit plans, complete with assessment 
procedures and methods for evaluating student progress and recording assessment. 

• Prepare daily lesson plans as assigned. By now you are teaching most or all classes by 
yourself. On the back of the lesson plans/units that you create, evaluate in writing the 
effectiveness of the lesson and your teaching to assist your commentary for Entry 5. 
Complete classroom pre-assessments of your students if you have not done so already.  

• Be sure that your lesson plans you are using during your teaching are available to show to 
the college supervisor during their visit to observe you.  

• Complete a videotape analysis of a second class if you have not already done so. Review 
the videos using the Video Analysis Form and questions (Appendix E). Complete a 
voice-over analysis of segments of these lessons for your e-portfolio.  

• Review with your cooperating teacher your biweekly assessments. Discuss ways to 
improve your own teaching. 

• Develop a bulletin board as part of a unit of study and take a color photograph for your 
portfolio. 

• Review your syllabus for portfolio writing assignments, including journal prompts. Send 
a copy of written assignments to your college supervisor, including your field journal 
with corresponding prompts.  

 
• Complete a draft reflection and analysis of your units. See the assignments listed in the 
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seminar syllabus. 
• Attend the student teacher seminars.  Remember to bring any materials listed on the 

syllabus. 
• Continue to add artifacts to your portfolio files and add reflections to each.  Group 

artifacts by entry for easier assimilation later. 
• Contact the next cooperating teacher two weeks before you are scheduled to start.  Set up 

a meeting if necessary and review starting date and time as well as responsibilities. 
 
Field Experience (weeks 7- 8) 
 

• You should be teaching all classes by this point in time. 
• Present a copy of each unit plan, complete with lesson self-assessments and copies of 

student assessments, to the college supervisor by the end of each unit.  
• Complete your reflection and analysis of your units. See the assignments listed in the 

seminar syllabus. 
• Complete the Final Grade Self-Evaluation Form (Appendix G) by the last week of the 

teaching assignment. Review it with your cooperating teacher before the last visit of the 
college supervisor. Hand this in to your supervisor.  

• Complete the Practicum Site Evaluation form (Appendix H) by the last week of your 
teaching assignment. Hand this in to the Student Teaching Coordinator. 

• Request a recommendation from each cooperating teacher, principal, college supervisor, 
and faculty member from whom you wish recommendations. You mentor may complete 
Appendix N, which can be given to you or kept in Castleton department files. 

• Communicate with your mentor teachers date and time of teacher celebration at 
Castleton. 

 
Final week of second placement:  

• Complete the Exit Interview Form (Appendix I) and submit it to the Physical Education 
Coordinator. 

• Hand in your e-portfolio to your supervisor: Note syllabus due date. 
• Conduct an exit interview with your placement principal, if possible. 
• Collect and return to Castleton any equipment or supplies that you borrowed for your 

teaching. 
 
List of Non-Student Teaching Items to Be Completed During Student Teaching 
 

• If applying for jobs out of state: Confirm your home state procedures for applying for licensure. 
Schedule needed tests. 

• Have someone proofread your resume. 
• During the last semester of college, order your cap and gown, and pay graduation fees.  It is your 

responsibility to contact the registrar to make sure all requirements for graduation (through a 
credit audit) are satisfied.  Constantly check the mailroom and your Castleton email. 

• Complete and submit the Castleton Licensure Endorsement Application form before end of your 
placement. Make sure passing Praxis II grades have been forwarded to Castleton. 

 
Instructions for the 15-week Placement 
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In the event that your placement is with one mentor teacher who teaches at both the elementary 
and secondary levels, you will use a revised schedule.  
 
First Week of Student Teaching (15 weeks) 

• Attend in-service days, if available (discuss ahead of time with your cooperating teacher) 
• Complete the Contact, School and Schedule Form (Appendix A) and send a copy of this 

form and your schedule to your college supervisor as soon as possible, and no later than 
your third day. You may attach a school schedule, and attach the school-year calendar. 

• Contact the college supervisor for ANY change that might affect a visit by the college 
supervisor at your school:  for example, you will not be in school, classes have been 
cancelled for the day, class schedule has been changed due to assemblies, etc. 

• If time permits, observe the first day of one or two physical education classes at your 
other placement. This allows you to become familiar with beginning of the term 
management and organizational routines that you might not otherwise see. 

• Secure permission to film yourself teaching your classes. It is best to use an opt-out form. 
Castleton does not have a form, as each school’s policy is different. Use your placement 
school’s form. 

• Observe and assist your cooperating teacher as needed. 
• Complete the “Instructional resources and Support” assignment” (Appendix B) with your 

cooperating teacher and other school personnel. Submit this to your college supervisor 
along with your first week seminar homework reflections. 

• Complete the Lesson Observation of Master Teacher reflection (Appendix C) and submit 
a copy to the college supervisor before the end of the first week. 

• Ask your cooperating teacher to secure permission for you to observe children in the 
various non-physical education classrooms to observe discipline methods, language, 
activities, child development, etc. 

• Begin team teaching, or teaching small tasks when invited by your mentor. 
• Review your syllabus for due dates and portfolio writing assignments, including journal 

prompts. Submit to your college supervisor your first week’s seminar assignments by 
Friday 5:00pm of the first practicum week. 

 
Field Experience (15 weeks)  Weeks 2-3 

• Complete the e-portfolio assignment “Community, District, School Contextual Factors 
that Influence Instruction” (Appendix D) and submit this to your college supervisor 
along with your other second week homework reflections. 

• Review your mentor’s daily lesson plans ahead of time so you are prepared to teach. You 
may model your mentor’s lessons (cooperating teacher teaches the lesson first to one 
class, you teach the same lesson to another class). Write daily reflections about the 
effectiveness of the lesson and your teaching.  Have your mentor teacher formally 
evaluate (using a form) at least one lesson. 

• Learn and use the names of your students. Use a chart or note cards to help. 
• Continue to add artifacts to your portfolio files and start to add reflections to each.  Group 

artifacts by Entry for easier assimilation later. 
• Check your syllabus. Review upcoming assignments and due dates with your college 

supervisor. 
• Confirm with your college supervisor of the best times to observe your teaching 
• Make arrangements to attend any upcoming professional conferences. 
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Field Experience (15 weeks) Weeks 4-5  

• Prepare daily lesson plans as assigned.  You should not be teaching more than 4 classes 
per day by yourself. Include a prep period in your schedule, and if possible, and 
observation period of another physical education or health education teacher. You may 
continue to team-teach some classes Review your lessons before teaching with your 
cooperating teacher. On the back of the lesson plans that you create, informally evaluate 
in writing the effectiveness of the lesson and your teaching.  

• Perform at least one lesson formal analysis of your teaching that you may use in your 
portfolio. Use the questions in Entry 4 as your guideline. Be sure that lesson plans and 
reflections are available to show to the college supervisor.   

• Complete a videotape analysis of at least two classes that you taught. Do one in week 3 
and an additional analysis in weeks 4-5.  Review the videos and reflect upon your 
teaching using the Video Analysis Form and questions (Appendix E). This information 
might be re-written for evidence for Entry 4. This should be completed for both your 
elementary and secondary placement. 

• Evaluate your own progress on the Mid-Practicum Self-Evaluation Form (Appendix F) 
and submit a copy to your college supervisor. 

• Review with your mentor your triweekly assessments (Appendix L). Discuss ways to 
improve your own teaching. 

• Review your syllabus for portfolio writing assignments, including journal prompts. Send 
a copy of written assignments to your college supervisor, including your field journal 
with corresponding prompts.  

 
Field Experience (15 weeks) Week 6-8 

• Implement at least one of your two standards-based unit plans, complete with assessment 
procedures and methods for evaluating student progress and recording assessment. This 
should be completed for both your elementary and secondary placement. 

• Prepare daily lesson plans as assigned. By now you are teaching most or all classes by 
yourself. On the back of the lesson plans/units that you create, evaluate in writing the 
effectiveness of the lesson and your teaching to assist your commentary for Entry 5. 
Complete classroom pre-assessments of your students if you have not done so already.  

• Be sure that your lesson plans you are using during your teaching are available to show to 
the college supervisor during their visit to observe you.  

• Complete a videotape analysis of a second class if you have not already done so. Review 
the videos using the Video Analysis Form and questions (Appendix E). Complete a 
voice-over analysis of segments of these lessons for your e-portfolio.  

• Review with your cooperating teacher your biweekly assessments. Discuss ways to 
improve your own teaching. 

• Develop a bulletin board as part of a unit of study and take a color photograph for your 
portfolio. 

• Attend the student teacher seminars.  Remember to bring any materials listed on the 
syllabus. 

• Continue to add artifacts to your portfolio files and add reflections to each.  Group 
artifacts by entry for easier assimilation later. 

 
Field Experience (15 weeks) Week 9-14 
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• You should be teaching all classes by this point in time. 
• Implement your second (and if possible a third) standards-based unit plans, complete 

with assessment procedures and methods for evaluating student progress and recording 
assessment. This should be completed for both your elementary and secondary 
placement. 

• Continue to pepare daily lesson plans as assigned. By now you are teaching most or all 
classes by yourself. On the back of the lesson plans/units that you create, evaluate in 
writing the effectiveness of the lesson and your teaching to assist your commentary for 
Entry 5.  

• Be sure that your lesson plans you are using during your teaching are available to show to 
the college supervisor during their visit to observe you.  

• Review with your cooperating teacher your triweekly assessments. Discuss ways to 
improve your own teaching. 

• Attend the student teacher seminars.  Remember to bring any materials listed on the 
syllabus. 

• Continue to add artifacts to your portfolio files and add reflections to each.  Group 
artifacts by entry for easier assimilation later. 

• Communicate with your mentor teachers date and time of teacher celebration at 
Castleton. 

 
Final week of student teaching: 

• Complete the Final Grade Self-Evaluation Form (Appendix G) by the last week of the 
teaching assignment. Review it with your cooperating teacher before the last visit of the 
college supervisor. Hand this in to your supervisor.  

• Complete the Practicum Site Evaluation form (Appendix H) by the last week of your 
teaching assignment. Hand this in to the Student Teaching Coordinator. 

• Request a recommendation from each cooperating teacher, principal, college supervisor, 
and faculty member from whom you wish recommendations. You mentor may complete 
Appendix N, which can be given to you or kept in Castleton department files. 

• Complete the Exit Interview Form (Appendix I) and submit it to the Physical Education 
Coordinator. 

• Hand in your e-portfolio to your supervisor: Note syllabus due date. 
• Conduct an exit interview with your placement principal, if possible. 
• Collect and return to Castleton any equipment or supplies that you borrowed for your 

teaching. 
 
 

 
 

 
STUDENT TEACHING POLICIES 

 
Use this section as a quick alphabetical referral when you have questions.  College and 
Department Policies, as well as expectations for the student teacher, are explained.  You are 
expected to comply with the stated procedures and behaviors explained in each policy.  Please 
confer with the college supervisor when clarification is necessary. 
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ATTENDANCE: Student teachers are expected to work five days per week and are expected to 
attend all in-service and faculty meetings. In addition, your cooperating teacher may request you 
to volunteer you time after school with a community project or coaching. The only acceptable 
reasons for absences include illness, emergencies, snow days, and professional commitments such 
as job interviews or professional conferences. Student teachers must obtain advance approval 
from their college supervisor for scheduled absences.  
 
In the case of an illness or emergency, students should contact their cooperating teacher and 
school principal as any other teaching professional would do.  Contact your college supervisor at 
the office (or cell phone if indicated) no later than 7:00 am if that supervisor is expected to 
observe you that day. For any phone difficulty, leave a message on the supervisor’s or the 
department administrative aide's voice-mail (468-1433).  There are no "cuts" in student teaching.  
You are allowed 3 “excused” absences (personal illness, emergency or bereavement leave, snow 
days).  Any days beyond those excused absences, or any unexcused absence must be made up, 
and scheduled with your cooperating teacher and college supervisor as early as possible.  
 
When possible, professional day arrangements must be made in advance with both your 
cooperating teacher and college supervisor.  In order to attend the VTAHPERD or EDA 
conference, you must notify your cooperating teacher during your first week there.  Since the 
conference is a professional meeting, it is not considered an absence.   
 
Excused absences of more than three days, or, any unexcused absences will require to 
completion of additional days extending beyond the 15 week experience.  
 
ACCIDENTS: Student teachers should be very prudent to all matters and especially where safety 
is involved. Emphasis should be placed on accident prevention when planning and conducting 
activities. The student teacher should know the local policies concerning policies and procedures 
relative to safety and injury. Any school incident involving a student teacher should be reported 
not only to one’s cooperating teacher, but to the college supervisor and Coordinator of Student 
Teaching at the earliest opportunity. You may be asked by your supervisor to complete an 
incident report. 
 
It is the student teacher’s responsibility to ask the sire principal is he/she is covered by the 
school’s liability insurance. If they are not covered, the College strongly recommends that the 
student teacher obtain liability insurance through their AAHPERD membership, which is 
available at a nominal cost. 
 
ATHLETIC TEAM PARTICIPATION:  Participation on an intercollegiate athletic team 
during student teaching is strongly discouraged.  Permission to participate is required from the 
Coordinator of Student Teaching. Quality student teaching demands considerable time.   
Student teachers are expected to be involved in both the physical education program and the 
activities at their school. Student effort and involvement leaves little time and energy for athletic 
team participation.  The Physical Education Department policies on athletic team participation 
during student teaching can be found in the Appendix P. 
 
ATTITUDE:  The student teaching experience is particularly sensitive as you are expected to be 
both a teacher and a learner. A positive and receptive attitude to suggestion, constructive 
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criticism, and the demands of the teaching experience is expected.  There is much to learn from 
your practicum in a short amount of time. Your role is that of a learner and you should seek 
information and professional knowledge from those who are more experienced in the field of 
education and physical education. Do not be afraid to ask for help, and be open to other’s ideas 
and critical analysis. 
 
BACKGROUND CHECK:  In Vermont you can have your fingerprints taken by LIVESCAN 
Electronic Fingerprinting. For the location of the centers and more information see: 
http://education.vermont.gov/documents/educ_licensing_vcic_brochure.pdf. 
 
CALENDAR:  Follow the calendar of the cooperating school for school days, holidays, and in-
service days, not the Castleton calendar. Be aware of the student teaching seminar calendar.  
 
COMMUNITY SERVICE PROJECT(S):  To show your appreciation for the opportunity of 
student teaching in the selected school(s), you are strongly encouraged to engage in an activity 
that will be helpful to one or both school communities.  The project(s) should be done on your 
own time, above and beyond the teaching schedule. No pay should be expected or received.  
Coaching, supervision (outside of regular school duties), athletic training, recreation activities, 
chaperoning, Jump Rope for Heart, and Special Olympics are among acceptable projects. If you 
choose to register for a 1-credit coaching or community service contract, that project must 
include 60 hours of experience. 
 
CONFERENCES WITH COOPERATING TEACHER: In addition to the meetings between 
the cooperating teacher and the student teacher prior to the beginning of lessons, conferences 
about the student teacher’s work should be held at least once a week. Conferring briefly between 
classes, while experiences are fresh in mind is a good idea, but extended time should be 
scheduled weekly. At least one three-way meeting between the student teacher, college 
supervisor, and cooperating teacher is conducted during the teaching experience, and additional 
conferences are encouraged to be scheduled.  
 
DRESS:  Dress professionally and appropriately for each day.  Jeans, undershirts, and "sweats" 
are NEVER acceptable.  Neat warm-ups, polo shirts, or slacks are acceptable.  Clothes should be 
clean, wrinkle free and color coordinated. Tops must cover the mid-rift area. Hair and nails 
should be clean.  Beards and/or mustaches should be neatly trimmed. Tattoos must not be visible. 
Jewelry should be worn safely and kept to a minimum. Wear a watch. Shoes should be clean. 
Hats should be worn outside, not indoors. 
 
EMPLOYMENT: You are strongly advised to limit employment during your field experience 
because of the demands of time and energy of student teaching.   Student teachers are expected to 
be involved in both the physical education program and the activities at their school.  Your 
participation in intramural, extramural and after-school programs is expected.  Student effort and 
involvement leave little time and energy for work.  The involved student teacher volunteers extra 
time, anticipates situations and offers to help, and arrives early and stays late.  You will require 
plenty of sleep! 
 
HEALTH INSTRUCTION:  In schools where health is taught, the student teacher is 
encouraged and expected to participate in teaching a minimum of 15 lessons.  These lessons may 
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be one or more units at either the elementary or secondary levels or both. 
 
INITIATIVE:  Look for ways to assist the cooperating teacher.  Ask for work, observe other 
teachers, socialize with other teachers, read about the activities being taught, and plan your own 
lessons and units IN ADVANCE. 
 
NOT TEACHING TODAY?  If you will be absent, classes are cancelled or schedules changed, 
movies are being shown in class, written tests are being given, an assembly is scheduled, snow 
days, etc., inform the college supervisor in advance or no later than 7:00 am of that day.  
 
PROFESSIONAL STAFF: Student teachers are expected to behave, talk, and dress like 
professional educators. It is expected that they will fulfill all their responsibilities associated with 
the roles described both in this handbook and in the seminar syllabus.  
 
REQUEST FOR CHANGE OF STUDENT TEACHING ASSIGNMENT:  In the rare event 
where circumstances indicate consideration should be given to changing schools during the field 
experience, direct a written request to the college supervisor stating the reason for the requested 
change. The student teacher, college supervisor, and department chair will meet and issue a 
decision.  Discuss possible solutions to problems with the college supervisor prior to the request. 
 
SELF ASSESSMENT:  The student teacher will contribute to the evaluation process by making 
written daily evaluations of lesson plans, viewing and analyzing videos, and completing the 
appropriate assessment forms for each experience.  Your evidence will be demonstrated by your 
e-portfolio. 
 
STUDENTS:  The students you teach will challenge you (remember when you had a student 
teacher or substitute?). Learn and use their names as soon as possible. Remember that you are 
there to teach and to learn.  You are not there to become their friend or buddy.  Limit your 
personal information. Do not give out your phone number or e-mail address to any student under 
any circumstance. You should command respect, and in return, give the students your respect and 
attention. Careful planning, efficient managerial skills, consistency in enforcing policies already 
in place, creative motivational techniques, and effective reinforcement and feedback will set a 
positive tone for learning and limit the need for disciplinary measures. 
 
SUBSTITUTING:  You are allowed up to five days of paid substituting IF it is for your 
cooperating teacher AND the principal or some other professional will accept responsibility for 
monitoring your classroom.  You may not substitute for anyone other than your cooperating 
teacher, or another physical educator is your own cooperating teacher is in close proximity. You 
may not be a paid substitute until you have taken over all of the cooperating teacher's classes. 
Check with your placement school to see if you need to first register with the district to become a 
paid substitute. 
 
SUPERVISION BY COOPERATING TEACHER:  The cooperating teacher is the most 
significant person in your field experience.  This master teacher is an experienced professional 
who is interested in your growth and development as a future teacher.  Listen carefully, follow 
suggestions, and covet words of encouragement and support.  DO NOT EXPECT TO BE 
PERFECT.  Do expect to learn, make mistakes, receive constructive criticism, be embarrassed, 
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forget things, and wish you could do it over. That is part of the learning experience. 
 
SUPERVISION BY COLLEGE SUPERVISOR:  The college supervisor is concerned with 
"quality control" of student teachers and tries to urge students to a higher level of 
accomplishment.  The supervisor reinforces communication among all concerned trying to 
resolve problems along the way.  The college supervisor will visit you in your classroom to 
complete a formal assessment a minimum of every two weeks. A written evaluation will be 
discussed with the student at the conclusion of the visit and a conference will be held with the 
cooperating teacher.  If professional growth and improvement in teaching are not evident, the 
Physical Education Department may terminate the field experience. 
 
TEACHING: The amount of teaching that one performs early on in the placement will vary 
according to the cooperating teacher’s style and philosophy, curricular content, space, size and 
age of classes, and other factors. The first week of your placement should be spent observing your 
cooperating teacher, other professionals, and the students. By week two you may be able to model 
your cooperating teacher’s lessons, team-teach lessons, or teach small or larger portions. The 
weekly checklist provides guidelines to assist you in determining how much classroom 
responsibility and teaching you should be completing at a given point in time. This amount will 
vary by candidate, mentor teacher, and placement. 
 
VIDEOS:  An excellent method to improve your teaching is to complete a video analysis of a 
lesson (as was done in your methods classes).  If your school has access to the equipment, ask 
your cooperating teacher to arrange video sessions throughout the experience.  If the school does 
not have access to equipment, you may request the use of Castleton equipment.  Use a wireless 
microphone to hear your dialogue. Videos are a mandatory part of your self-assessment.  You 
should provide your own media as they will become a part of your portfolio.  You will submit the 
Video Analysis Form and questions (Appendix E) to the college supervisor. 
 
Check and see if your placement school has a video permission policy in place. Permission slips 
should be returned to the school, not your home address or phone. 
 

 
 
 
 
 

INSTRUCTIONS FOR  
THE COOPERATING TEACHER 

 
 
This section contains introductory information for cooperating teachers.  Directions are 
included for introducing students to instructional duties, expectations for student’s 
professional behavior, suggestions for giving helpful support to the student teacher and 
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information on evaluation of student teachers. 
 
Student teachers should read this section carefully to more fully understand the role of the 
cooperating teacher in the successful development of the student teacher. 
 
Use of the practicum assessment forms contained within the appendices is explained in this 
handbook section.  
 
 

COOPERATING TEACHER RESPONSIBILITIES 
 

Thank you for your willingness to mentor a student teacher!  Student teaching is the 
culminating experience in the individual's professional preparation.  Collaboration is essential to 
the development of quality professional preparation. As a role model, a practitioner, and a 
professional, you will have a profound influence on your student teacher's experience.  We are 
grateful to you for the time and energy you will devote to your student teacher's development as a 
physical educator.  
 
The student teacher is expected to assume responsibility from the very first day, gradually taking 
on more of the planning, preparation, and performance duties of teaching.  The responsibility of 
the cooperating teacher is to assist the student teacher in understanding and assuming the role of 
the professional teacher. This demands your supportive supervision, modeling, guidance, and 
feedback.  You should expect from your student teacher thorough preparation and cooperation at 
all times in every activity of the daily program including: 
 

• Before school opens in the morning 
• During the recess period or study hall 
• During lunch (if you normally supervise) 
• After school duties 
• All work necessary in and out of the classroom/activity area 
• Evenings and weekends when necessary 

 
The only reasons that justifiably excuse tardiness or absence of the student teacher are those that 
would excuse you, the regular teacher.  It is expected that your student teacher not only will do all 
you ask, but also will use his/her own initiative in finding helpful things to do in order to be 
purposefully occupied at all times in helping you in the conduct of your school and program.  
 
Student athletes are not permitted to miss any student teaching duties in order to attend Castleton 
athletic practices or contests unless unusual circumstances arise. This permission must come from 
the Program Coordinator. Students are encouraged to attend physical education conferences (i.e. 
VTAHPERD, SHAPE-A) when possible. 
 
Induction to the Practical Experience at your School 

• Introduce your student teacher to your teaching situation, the personnel at your school, and your 
non-teaching responsibilities. 
 

• Familiarize your student teacher with all the following: 
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• the clerical aspects of your position including school forms, reports, records and handbooks. 

 
• the emergency and safety procedures for staff and students. 

 
• Gymnasium/classroom and fields:  ventilation, lighting, and maintenance of a clean, safe, neat 

teaching station. 
 

• Supplies/equipment:  care and maintenance, storage, and inventory. 
 

• Supplementary materials: preparation of bulletin boards, progress charts, task sheets, etc.; and 
media utilization (overhead projector, videotapes or DVD's, visual aids, computerized programs) 
 
Teaching 

• Inform and include your student teacher in the school’s daily schedule: class and grade 
assignments, use of "free" periods, duties (hall monitor, recess, bus monitor), special remedial 
work with individuals or small groups including appropriate record keeping. 
 

• Introduce your student teacher to your classes and emphasize the status of your student teacher. 
 

• Take your student teacher with you, when appropriate, to faculty meetings, (especially) IEP 
meetings, teacher-parent conferences or visitation nights, district meetings, and in-service days. 
 

• Assist your student teacher in his or her development of classroom management and 
discipline. This is usually a weak area for beginning teachers. This includes understanding of 
school and department policies, and enforcement of positive, proactive behavior management 
policies 
 

• Assist your student teacher in the preparation and correction of written work. This includes safe, 
detailed, standards-based lesson plans, detailed, standards-based unit plans, and school 
procedures for planning (stress that you, as an experienced teacher, may require less time for 
planning). 
 

• Require the same standards of professionalism of your student teacher that you require of 
yourself:  proper use of English (spoken and written), appearance, personal control, and posture. 
Do not be hesitant about correcting your mentor students or offering ideas. 
 

• Include your student teacher in design and implementation of classroom evaluation procedures:  
administration and interpretation of standardized tests, teacher made tests, and grading; 
preparation of written and physical tests to be approved by cooperating teacher; and record 
keeping (attendance, behavior management, daily progress). 
 
Assessment of Beginning Teaching Standards 
 

• Provide regular informal and formal assessment to the student teacher. The biweekly evaluation 
form is provided in Appendix L. This form should be forwarded to the college supervisor by the 
last day of the student’s practicum. It will be used by the college supervisor to calculate that 
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student’s grade (Appendix M). This form will remain on file in the Castleton PETE Office. 
 

• The cooperating teacher should communicate with the college supervisor both progress and 
concerns about his or her student teacher. The college supervisor will schedule practicum 
classroom visits approximately every two weeks. 
 

• The State of Vermont is modifying the Beginning I Licensure Portfolio that all Castleton teacher 
candidates must complete for licensure endorsement, regardless of where they will be applying 
for licensure. Cooperating teachers should become familiar with the directions that student 
teacher must follow so that opportunities for demonstrating competency in one’s endorsement 
area are made available during the practical experience. The portfolio guidelines are provided in 
Appendix O. Please note the Vermont portfolio system is being revised in 2014.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

COOPERATING TEACHER CHECKLIST 
 
The following checklist contains useful suggestions for all cooperating teachers, especially those 
who have not worked with student teachers previously. Feel free to check off each task as you 
complete it. 
 
Before the Student Teacher Arrives 
• Review the Student Teaching Handbook and share pertinent information with building 

administrators. 
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• Prepare your own students for the arrival of the student teacher. 
 
• Prepare a work area for the student teacher. (if possible, desk, computer, locker, keys, ID 

badge) 
 
• When the Student Teacher Arrives 
• Let the student teacher know what is expected and how to do it.  This includes professional 

behavior, dress and communication skills. 
 
• Explain that there may be differences between what the student teacher has learned and how 

you teach physical education activities as there are different methods and approaches to 
teaching.  However, you will help them to reconcile theory and practice. 

 
• Provide the student teacher with a schedule of classes including class list, roll charts, 

pertinent information about special needs students (medical, family, confidential, emotional, 
and academic).   

 
• Help the student teacher learn student names (for many, this is overwhelming). 
 
• Assist the student teacher with "learning the ropes" at the school. Include introductions to 

support staff and school administrators, a tour of the facility, obtaining copies of policies and 
procedures (especially safety concerns), and the teacher's handbook. 

 
• Arrange for the student teacher to observe other classes (in health and general education) 

where pertinent. 
 
• Review and practice emergency procedures (lockdown, accident, medical emergency) with 

your student teacher. 
 

 
Instructional Responsibilities: 

• Before your student teacher assumes any responsibilities, discuss what you expect from him 
or her in terms of duties and authority.  Also, be sure that you have discussed your 
expectations for your students and lessons. These expectations may change and grow over 
time. 

 
• Informally discuss your own teaching and educational experiences, frustrations and triumphs, 

and things you wish you had known but had to learn the hard way. 
 
• The student teacher is required to observe your own teaching at first, and to analyze and 

discuss your lessons with you.   
 
• The student teacher should write out lesson plans of what is observed while you are teaching 

in order to see relationships in objectives and content, rhythm and timing, managerial time, 
time on task, and teachable moments. 

• Discussions about your master lessons should include the behaviors you modeled, your goals 
and assessments, teaching styles, and behavior management techniques. 
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• Make comments and suggestions to help with problems and challenges later to avoid undue 
attention of the students. 

 
• Once student teachers show confidence, and when it is appropriate, you might leave the 

classroom/gymnasium for some of the time when the student teacher is in charge (you might 
“peek in around the corner”). Gradually increase the unsupervised period. 

 
• Be sure to encourage and praise when appropriate, emphasizing successes and real growth. 
 
• Meet daily and provide feedback to your student teacher 
 
• Informally evaluate your student teacher's progress daily and confer about the day's events.  

Formal biweekly assessments are noted on Appendix L. This form is submitted at the end of 
the practicum to the college supervisor. 

 
• Taking notes on commendable points and specific areas that need work as the student teacher 

teaches can be highly effective as well.   
 
• Frank understanding and continuous evaluation with constructive suggestions for 

improvement should be given frequently at first. Formal written evaluations, using the 
"Lesson Observation Form” Appendix J should be used occasionally in addition to your 
personal evaluation techniques. The student teacher is encouraged to submit these as evidence 
for their own e-portfolio. 

 
• Plan a regular conference time once a week for a formal evaluation to discuss your student 

teacher's strengths and weaknesses. 
 
• Assist your student a video analysis of lessons taught by the student teacher.  
 
• Require detailed and standards-based daily lesson and unit plans as they become 

necessary 
• Give the student teacher as much freedom in planning and choosing appropriate and realistic 

methods of teaching as is appropriate considering her/his ability and the needs of the students. 
However, all lessons and units must be discussed with, and approved by, you.  

 
• Discuss physical, mental, social and emotional characteristics of children in relation to 

teaching developmentally appropriate activities, classroom management techniques and 
discipline.   

 
• Help the student teacher develop an approach to behavior management and discipline that 

allows for trial and error opportunities. 
 
• If you will expect the student teacher to evaluate the students at the conclusion of a unit, be 

sure to inform him/her in advance 
 
• Provide the student teacher with ideas for texts, curriculum guides, record keeping systems, 

equipment inventories, audiovisual materials, etc. to organize lessons and units. 
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• Discuss with your student teacher the execution of the lessons, especially the early ones. 
 
• Encourage personal reflection, critique and analysis by the student teacher of her/his own 

work. 
 

Additional Professional Considerations 
• Communicate your student teacher's role in attending meetings such as in-service days, 

parent conferences, teachers meetings, etc. 
 
• Encourage and guide the student teacher. Recognize the student teacher's teaching and 

learning styles; discuss the connections between content taught, teaching methods used, and 
student learning styles. 

 
• Do discuss professional and moral ethics of the teaching profession.  
 
• Use teachable moments when they arise.  
 
• Use your sense of humor where needed to maintain perspective and diffuse tension. 
 
• Communicate your observations and assessments with the college supervisor. 

 
TIMELINE FOR STUDENT TEACHERS: GUIDELINES FOR  

THE COOPERATING TEACHER 
 

The cooperating teacher should help the student teacher to follow the plan of gradual induction 
described below, which can, of course, be modified wherever it is deemed advisable to do so. 
 
The amount of teaching that students will perform vary according to specific placement 
characteristics. It is up to you, the student teacher, and the college supervisor to make sure that 
the student teacher is making adequate progression through the course of the practicum. The 
student teacher should be challenged, but not overwhelmed by the practical experience. It is 
expected, however, that as the practicum proceeds, the pace experienced and amount of work that 
the student teacher is responsible for will be significant.  
 
A 7-8 week and a 15 week timeline for responsibilities is located in the student teacher portion of 
this manual on pages 24-30. 
 

FREQUENTLY ASKED QUESTIONS BY COOPERATING 
TEACHERS 

 
What are some common weaknesses of student teachers? 
 

• Poor planning, lack of detail, plans not turned in, in advance 
• Lack of awareness (of positioning, where students are, what is going on); tend to focus on 

one thing at a time 
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• Lack of specific knowledge of what was good, how to change something, why something 
must be done, etc. 

• Not adjusting lessons to differences in age, ability, size; teachable moments; atmosphere, 
etc. 

• Lack of sensitivity to issues of diversity (socioeconomic, ethnic, challenged, etc.) 
• Unaware of differences in own expectations based upon students’ individual differences, 

i.e., gender, ability, size, etc. 
• Lack of understanding of connection between goals and standards, and lesson content. 
• Trying to model your lessons exactly as you teach them. 
• Reluctance or confusion in handling major and minor discipline problems. 
• Feeling of failure, being overwhelmed. 
• Wanting to do too much, too soon. 

 
How soon and how often should I leave the student teacher in charge? 
 
• Student teachers are not substitutes but novice teachers who need the direct help and 

supervision of experienced teachers.   
• Student teachers need plenty of feedback, constructive criticism and encouragement, but also 

need to "solo" to develop a sense of managing the class on their own.  
• Typically, students are ready to teach entire class length using the cooperating teacher’s 

lesson plans by no later than week three, but as early as week 2. 
• It is ultimately based on the content of the lesson, the ability of the student teacher, the 

particular students in any given class, and the safety of all concerned. 
• It is sometimes hard to “let go” of problem classes. Teaching in these experiences may be 

valuable to the student teacher, however, be ready to debrief of lend ideas. 
 
What should I do when the college supervisor visits? 

 
• Generally, the college supervisor's visits are unscheduled. College supervisors observe 

every 7-10 days. The visit should not interrupt the regular schedule of the cooperating 
teacher or the student teacher.  Therefore, whatever has been planned should continue.    

• Let the supervisor know how your student is doing. The supervisor may be hearing a 
different perspective of events, so your observations and analysis is critical. 

• When possible, the visit should conclude with a discussion with the cooperating teacher 
and the student teacher either together or separately, however, this discussion should not 
interrupt the regular schedule.  

• The student teacher should contact the supervisor whenever there is ANY change in the 
regular schedule and may need gentle reminding of such by the cooperating teacher. 

What do I do if the student teacher fails to assume responsibilities? 
 

• The first step should include a one-to-one communication effort between cooperating 
teacher and student teacher.  Many college-age students are not good at this, and you may 
have to initiate the discussion. 

• If this fails, the college supervisor should be contacted to resolve the problem.  
• Student teachers who are in jeopardy need to be placed on a professional growth plan of 

remedial action.  If a cooperating teacher observes inadequate performance, the college 
supervisor needs to be contacted immediately.  A conference with the involved parties 
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will be scheduled and a professional plan will be formulated.  Failure by the student 
teacher to follow the recommendations in the plan may result in withdrawal from the 
student teaching experience. 

 
 

PROCEDURES FOR EVALUATION BY THE COOPERATING 
TEACHER 

 
Observation of the student teacher by the cooperating teacher and the college supervisor form the 
basis for student evaluation.  The student contributes through their self-assessment procedure. 
The use of Lesson Evaluations and Biweekly Appraisal and Final Grade Forms are discussed with 
each student prior to the student teaching experience. 
 
Components: 

• Observations: When the student teacher begins to teach, the cooperating teacher should observe 
and make specific comments. Hold a conference with the student each week to review progress.  
The college supervisor will observe the student teacher and write and discuss a critique with the 
student teacher and the cooperating teacher (separately or together at each visit). The supervisor 
may review the cooperating teacher's evaluation. 
 

• "Biweekly Appraisal" or “Triweekly Appraisal” forms in Appendix L must be completed.  Note 
that evaluation is based upon what a student teacher should be able to do at that point in time, not 
in comparison to an experienced teacher.  The benchmarks are included for each cell. Provide an 
evaluation for each cell, not each singular indicator listed. 

• Starting with the second week and at least every other week thereafter, summarize the student 
teacher's development by placing a numerical grade (0-4) in the appropriate space on the form.  
Grade only those areas in which you have evidence of performance, or in which you desire 
performance. 

• The college supervisor, in conjunction with the cooperating teacher, will calculate an average for 
each competency cell for the Final Grade Form (Appendix M). The cooperating teacher does not 
need to complete this form. 
 
Once the student teacher is teaching 

• The cooperating teacher should observe the student teacher during a minimum of three classes per 
week, to provide verbal or written assessment and feedback. 
 

• The "Lesson Observation" form (Appendix J) can be used for classes observed and formally 
assessed. You may substitute a similar form if one is used within your own school. The back of 
the form can be used for additional comments.  Objectivity in grading and commentary will aid 
the student. The student is required to submit your evaluations as evidence in his or her e-
portfolio. 
 

• Discuss the evaluation with the student.  Give a copy of the lesson evaluation to the student 
teacher. Many cooperating teachers prefer to take notes rather than use a form, which is also 
acceptable. 
 

• Student Self-Assessment:  The student teacher will contribute to the evaluation process by 
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making daily evaluations/reflections of lesson plans, viewing and analyzing videos, making self 
evaluations, and completing the final self-assessment for each practicum. Evidence is submitted 
through the student’s e-portfolio. 
 

• Determining the Final Grade:  Ultimate responsibility for the grade remains with the college 
supervisor.  Your input carries significant weight. The student teacher will be graded according to 
the letter grade system published in the Castleton University catalog (see below).  
 

• Cooperating teachers are kindly asked to complete the “Evaluation of Teaching Characteristics of 
Student Teacher” form (Appendix N), which can be used by the student teacher as feedback on 
strengths and weaknesses, as well as information for a job reference. These forms are returned to 
the College Supervisor and are kept on file in the Physical Education Office. 

 
Guidelines for Evaluation (Castleton University Bulletin) 

 
Evaluations can be done by a numerical rating. Plus (+) or minus (-) may be used with each letter 
grade. For instance, rating of “B+” may be assigned, and subsequently represented by the 
numerical rating of “3.5”. The rubric is indicated on the evaluation forms.  

 
4 = A     Excellent: Meets Standards:  Meets or exceeds my expectations for a student at this stage of 
student teaching  
3 = B     Good: Meets Standards: Demonstration of the skills & knowledge that I would expect for a 

student at this stage of  student teaching      
2 = C     Acceptable: Approaches Standards: Some mastery of course material, but, needs to apply self 
more in order 
                             to be  an appropriate stage of student teaching 
1 = D     Emergent: Unsatisfactory demonstration of knowledge and skills that I would expect for a 

student at this stage of student teaching 
N =        Insufficient opportunity to observe or make a judgment 
 
 
 
 
 
 
 
 

 
RESPONSIBILITIES OF THE COLLEGE SUPERVISOR 

 
The college supervisor is responsible for supervising the student teaching experience, supporting 
both the student teacher and the cooperating teacher, and serving as liaison between the 
cooperating school and Castleton University.  The college supervisor carries out formal 
observations of the student teacher's work, and serves as a resource to the student teacher.  The 
college supervisor coordinates the final evaluation of the student teacher with the cooperating 
teacher. 
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Responsibilities: 
 

• On the initial visit to the cooperating school meet the principal; meet with the cooperating teacher 
and exchange home and office phone numbers and email addresses; answer questions about the 
student teaching process and/or handbook; and discuss your role. 
 

• Visit the student teacher regularly (at least once every 10 school days).  Observe and evaluate a 
40-50 minute lesson by the student teacher using the "Lesson Observation" form (Appendix J); 
meet with the student teacher and the cooperating teacher to discuss the observation and the 
progress of the experience; discuss lesson and unit plans. 
 

• Consult with the cooperating teacher about the performance and progress of the student teacher 
including review of practicum self-assessments. 
 

• Meet with the student teacher when help is requested. 
 

• Periodically check on the portfolio of the student teacher. Provide feedback based upon the 
language of the Level I Licensure Portfolio requirements and rubric. 
 

• Take immediate action if a cooperating teacher observes inadequate performance.  Schedule a 
conference with the involved parties to formulate a professional plan. 
 

• Report progress of the student teacher to the PETE Coordinator on a regular basis.  
 

• Complete the College Supervisor Final Assessment form (Appendix K) and the Final grade 
calculation (Appendix M). Submit all forms to the PETE Coordinator. 
 

• Meet with the cooperating teacher regarding evaluation of the student teacher; review and 
evaluate the self-assessment and portfolio of the student teacher; determine the appropriate letter 
grade. 
 

• Write recommendations for the student teacher upon request 
 

• Provide a formal assessment, with recommendations for corrections and status, for the Level I 
Licensure Portfolio.  

 
 

The Castleton University Department of Physical Education  
Student Teaching Handbook 

 
APPENDICES 

 
 
Samples of all forms to be used during student teaching are found in the Appendices.  
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Please use the required form and provide all requested information. Submit forms when 
required through the seminar assignments.  Make copies for your own use when 
necessary. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

The Castleton University Department of Physical Education 
APPENDIX A (ele) 

 
Contact Information and School Schedule Form – Elementary Placement 

 
Student teacher name: 
 

Student teacher phone (home): 

Student teacher address: 
 

Student teacher phone (cell or other): 

Student teacher e-mail: 
 

Student teacher phone (other): 
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School: 
 

School phone: 

Address: 
 

Principal: 

School start date (fall) (spring): 
 

Last day of placement (tentative): 
 

In-service dates::  
 
 

Holidays/no-school dates: 

Cooperating teacher name: 
 

Teacher phone (school): 

Cooperative teacher e-mail: 
 

Teacher phone (other): 

College supervisor name: 
 

College supervisor phone (school): 

College supervisor e-mail: 
 

College supervisor phone (other): 

 
Class schedule: Include prep periods, lunch, age or grade level (you may attach a schedule) 

Period (times) M T W Th F 
 
 

     

 
 

     

 
 

     

 
 

     

 
 

     

 
 

     

 
 
 
 

The Castleton University Department of Physical Education 
APPENDIX A (sec) 

 
Contact Information and School Schedule Form –Secondary Placement 

 
Student teacher name: 
 

Student teacher phone (home): 

Student teacher address: 
 

Student teacher phone (cell or other): 

Student teacher e-mail: 
 

Student teacher phone (other): 
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School: 
 

School phone: 

Address: 
 

Principal: 

School start date (fall) (spring): 
 

Last day of placement (tentative): 
 

In-service dates::  
 
 

Holidays/no-school dates: 

Cooperating teacher name: 
 

Teacher phone (school): 

Cooperative teacher e-mail: 
 

Teacher phone (other): 

College supervisor name: 
 

College supervisor phone (school): 

College supervisor e-mail: 
 

College supervisor phone (other): 

 
Class schedule: Include prep periods, lunch, age or grade level (you may attach a schedule) 

Period (times) M T W Th F 
 
 

     

 
 

     

 
 

     

 
 

     

 
 

     

 
 

     

 
 

The Castleton University Department of Physical Education 
APPENDIX B (ele & sec) 

 
INSTRUCTIONAL RESOURCES & SUPPORT 

 
Instructions: Complete the following two charts during your first three days of your placement. Duplicate 
this form for use at each placement level. Type and save your answers into the boxes below. You must 
attach this document into your working e-portfolio as an artifact. 
  
Part 1: School Review   
Complete the following with the assistance of your mentor.  Check off each as completed.  
 
Topic Completed Additional Notes 
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School Information, policies, 
and procedures 

  

School tour 
 
 

  

Discussion about service 
personnel (nurses, counselors, 
specialists) 

  

Review of classroom emergency 
policies 
 

  

Review of school-wide 
emergency policies 
 

  

Identification and security 
policies 
 

  

Review of school calendar 
 
 

  

Review of other duties (lunch, 
bus, recess, etc.) 
 

  

Communication policy with 
mentor if sick or snow day 
 

  

Teaching Responsibilities 
 

  

Discussion about mentor’s 
expectations for my teaching 
preparedness 

  

Discussion about meeting the 
needs of all students / 
modifications needed  

  

Discussion about school-wide 
and classroom behavioral systems 

  

Discussion about interests and 
experiences of the students 
 

  

Practicum guidelines   
Professional background of the 
mentor teacher 
 

  

Discussion about evaluation and 
grading procedures for the 
student teaching experience 

  

Regularly scheduled feedback 
time  
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Part 2 Instructional and Support Resources Chart 
A wide range of services and resources are available within a school system to support instruction. This 
chart allows you to become familiar with what is available to you within your teaching context. Complete 
the chart by listing available instructional materials and collaborative resources.  
 
Type and save your answers into the boxes below. You must attach this document into your working e-
portfolio as an artifact. 
 
Name of candidate and date: 
 

Grade levels observed and name of placement school and 
town: 
 
 

RESOURCE 
 

ONE or TWO EXAMPLE(s) AND LOCATION(s) 
Use up to 100 word per cell 

INSTRUCTIONAL TECHNOLOGY 
(BEYOND STUDENTS’ DATA 
ACCESS) 

 

GYMNASIUM FEATURES 
 

 

OTHER PHYSICAL ACTIVITY 
FEATURES (INCLUDING 
EQUIPMENT) 

 

INSTRUCTIONAL MATERIALS 
 

 

CURRICULAR PROGRAMS 
INCLUDING CSHP 

 

COMMUNITY 
 

 

BUILDING/DISTRICT POLICIES 
 

 

SUPPORT STAFF 
 

 

STUDENT DATA 
ACCESS/RECORDKEEPING 

 

OTHER 
 

 

 
 

 
The Castleton University Department of Physical Education 

APPENDIX C (ele & sec) 
 

LESSON OBSERVATION OF A MASTER TEACHER BY THE STUDENT 
TEACHER 

 
Instructions: Use the guide to reflect on your observation of mentor teaching one or more similar 
lessons. Use the questions below to guide your analysis. You may bullet your commentary. 
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This assignment should be completed and submitted to the college supervisor before the end of 
the first placement week. 
 
Introduce your essay by providing some background of the lesson (grade, # of students, day of 
unit, site). 
 

a. What style(s) of teaching did you observe in this lesson? 

b. Were there any non-participants and how did the instructor attempt to involve them in the lesson? 

c. What observation cues were used (i.e ”notice this”, “watch that”)?  Give examples. 

d. Comment on the effectiveness of the managerial episodes (directions, organizing students, 

handing out equipment, time involved, etc.) 

e. What type of feedback did the teacher use (specific, positive, verbal, feedback sandwich, use of 

"don't", etc.)?  Give examples for the class and for individuals. 

f. Was there a noticeable anticipatory set and closure? Describe. Were they effective? 

g. What do you think the objectives were for today's class?  Did the students achieve them? 

h. What social-interaction behaviors did you observe between the teacher and the class; between the 

teacher and individual students? 

i. Describe the teacher in terms of voice, manner, and position. 

j. Did the instructor explain the purpose of the activity and why the class is doing it? 

k. Was the instruction brief or did it include too much information?  Were skills demonstrated?  

How many times? 

l. Did the instructor check for student understanding by asking questions? What types of questions 

were effective? 

m. Describe the class atmosphere (positive, negative, supportive, relaxed, tense, etc.) 

n. How much practice did the students get?  How much of the time were students on task? 

 
The Castleton University Department of Physical Education 

APPENDIX D (ele & sec) 
 

Community, District, School Contextual Factors that Influence Instruction 
 
Contextual Factors Chart 
This chart is designed to help you to understand that many factors affect teaching and learning. They 
include the community, classroom procedures, the students, and the physical environment in which you 
will be teaching. All this information will help you to determine teaching strategies and approaches that 
will support your students’ learning. In this chart, address each of the characteristics listed as they pertain to 
your field placement.  
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Type and save your answers into the boxes below.  You may “bullet” your answers. Note any online 
resources as well by placing them in the answer box. You must attach this document into your working e-
portfolio as an artifact. Limit your answers to 100 words per cell.  
 
Save the cart and your written commentary as one document, to be placed into you e-portfolio. 
 
Name of candidate: 
 
 

Grade levels observed: 
 
 

Date assignment submitted: Name of placement school and town: 

 
Source of Factor: Community, District, School, 
Classroom Demographics, and Knowledge of 
Students  

 

 

 
Contextual and Environmental Factors 
(Use up to 100 words per cell. You may bullet answers) 

Community 
Urban, suburban, or rural; socio-economic; census data on 
families 
Hint: use the following website http://nces.ed.gov/globallocator/ 
 

 

District 
Enrollment, percent free and reduced lunch; graduation 
rate; ethnic breakdown; percent with IEP; percent ELL; per 
pupil expenditure 
 
Hint: use the following website http://nces.ed.gov/globallocator/ 

 

School 
Enrollment, percent free and reduced lunch; ethnic 
breakdown; percent with IEP; percent ELL; recognitions; 
teacher/student ratio 

 

Classroom Demographics (you may use grade 
level of school-wide demographics if necessary) 
Ethnicity, gender, special needs including gifted, physical 
needs, and cultural characteristics 
 

 

Knowledge of Students 
Language needs, approaches to learning, prior 
learning/experiences, relative to the content observed 
standardized test scores (note grade and content) scores and 
AYP; academic proficiencies (are the latest test scores 
above or below state avg?) 

 

 
Resource:   http://mega.ets.org/pre_service_teacher_assessment/index.html 
 
Guiding Prompts for your written commentary: 
 
From the Contextual Factors Chart, choose one factor that you consider will have the most 
impact on student learning from each of the following:  community, district, and school. Use 
between 100-200 words for each answer. 
 
a) Based on your chosen community factor, identify one possible teaching strategy and one 
learning activity that you observed in your field experience that is used to further student 



 

 49 

learning. Provide a rationale for choosing that strategy and activity and why it appropriately 
connects to your chosen factor.  
 
b) Based on your chosen district factor, identify one possible teaching strategy and one learning 
activity that you observed in your field experience that was used to further student learning. 
Provide a rationale for choosing that strategy and activity and why it appropriately connects to 
your chosen factor.  
 
c) Based on your chosen school factor, identify one possible teaching strategy and one learning 
activity that you observed in your field experience that was used to further student learning. 
(Hint: this was probably something you observed your mentor teaching doing) Provide a rationale 
for choosing that strategy and activity and why it appropriately connects to your chosen factor.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Castleton University Department of Physical Education 
APPENDIX E (ele & sec) 
VIDEO ANALYSIS - PART 1 

 
NAME__________________          GRADE LEVEL_______    NUMBER  of STUDENTS _______ 
ACTIVITY TAUGHT_________________________    DATE__________ 
Rate each category as: (4) good, consistently observed; (3) average or emerging;  (2) fair or little evidence; (1) poor or 
not demonstrated (1).                                                        Include ideas for improvements for any category rated fair 
or poor 
 
1. Student Teacher’s Professional Qualities      Comments 
___ Voice        
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        +Pleasing, audible, lively, expressive  
        -Too quiet, too loud, indistinct, harsh 
___ Manner       
        +Interested, courteous, attention for all 
        -No sparkle, hurried, no warmth, too formal/informal 
___ Appearance   
       +Neat, tasteful, good 
        -Inappropriate clothing, sloppy 
___Language      
       +Accurate, concise, proper grammar 
        -Inaccurate, unclear, repetitious, slang or improper grammar 
___ Teacher Position     
        +Can see everyone, moved around to individuals 
        -Some cannot see, no interaction                 
 
2. Teaching Techniques 
___Preliminary or warm-up 
       +Active, interesting, related to lesson content 
       -Little activity, boring, unrelated 
___Introduction  
     +Brief, motivating, interesting purpose/Goal given 
      -Too long, unrelated 
___Content  
      +Brief, clear, progressions used, of content effective demonstration 
       -Too long, wordy, needed demonstration, unclear 
___Feedback  and follow-up 
       +Recognized good performance, error correction, resourceful 
       -No comments, praise without reason, problem ignored 
___Closing       
       +Lesson stopped while still interested, some finish or wrap-up apparent 
       -Lesson too long, boredom set in, no check for understanding 
 
3. Organization 
___Class formation 
      +Used space, quick, effective  
      -Slow, unwieldy, discipline risk 
___Equipment     
       +Efficiently obtained or distributed, students help, enough for all 
       -Slow distribution, equipment forgotten or misused 
___Space and Objectives 
       +Space well used, safe distribution of activity, objectives  well defined 
        -Space wasted, unsafe congestion, hazards; no learning objectives 

 
VIDEO ANALYSIS– PART II 

 
Reflect upon the lesson that you taught. Based on your viewing of the video of your lesson, 
consider the following questions in your critique of your teaching and what you intended to 
accomplish. You may review this analysis with your mentor or college supervisor. 
 
1. What were you trying to accomplish? 
 
2. To what degree did you accomplish your goal? 
 
3. What did you learn about students? 
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4. What were the learning goals for your students? Did you convey these effectively? 
 
5. What effect did your teaching have on students? 
 
6. What effects did the students have on your teaching? 
 
7. Did you create an effective learning environment? Why, or why not? 
 
8. How did you meet the needs of all of your students? Were there any instances where as their 

 emotional, social, physical, and intellectual needs not met? Why? How might you change this 
 lesson? 

 
9. As a teacher, what actions did you take to prevent issues of discrimination in your classroom? 

 Were there additional proactive steps needed to provide equitable learning opportunities during 
 your lesson? 

 
10. What about this lesson might you try to improve? What changes would you make? 
 
11. Do you think you can solve the identified teaching difficulties by yourself? 
 
12. How do you plan to follow up on this lesson? 
 
13. What did you learn about yourself and your beliefs about teaching in this lesson? 
 
14. What did you learn about the “art or “skill” of teaching in this lesson?  
 
 
 
 
 
 
 
 
 
 

The Castleton University Department of Physical Education 
APPENDIX F (ele) 

 
ELEMENTARY MID-PRACTICUM SELF-EVALUATION FORM  

FOR STUDENT TEACHER 
Remember to evaluate yourself based upon where a student teacher should be at this point in time, not in comparison 
with an experienced student teacher or teacher. Discuss the elements below in your week 4 & 5 reflections. Hand this 
evaluation in to your college supervisor by the end of week 4 for 7-8 week placements, or hand in by the end of week 
6 for 15 week placements. 
 

Elements for Self-evaluation Numerical rating 
Demonstrating knowledge of students  
Establishing a culture for learning  
Designing coherent instruction  
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Use of technology  
Creating an environment of respect and rapport  
Knowledge of content and pedagogy  
Managing classroom procedures  
Managing student behavior  
Organizing physical space  
Use of inquiry to assist learners  
Communicating with students  
Providing Instruction and feedback to students  
Designing and using student assessment  
Effective use of instructional strategies   
Engaging students in learning and motivating students to learn  
Ethical practice: honesty, integrity  
Professional learning: professional dress and preparedness  

 
Guidelines for Evaluation (Castleton University Bulletin) Evaluations can be done by a numerical rating. Plus (+) or minus (-) may 
be used with each letter grade. For instance, rating of “B+” may be assigned, and subsequently represented by the numerical rating of 
“3.5”. 
4 = A         Excellent: Meets or exceeds my expectations for a student at this stage of the student teaching experience. 
 1.  Excellent mastery of course material 
     2.  Student performance indicates a very high degree of originality, creativity, or both 
 3.  Excellent performance in analysis, synthesis, and critical expression, oral or written 
 4.  Student works independently with unusual effectiveness 
3 = B Good. Demonstration of the skills and knowledge that I would expect for a student at this stage of the student   
                    teaching experience 
      1.  Good mastery of course material 
 2.  Student performance demonstrates high degree of originality, creativity, or both 
 3.  Good performance in analysis, synthesis, and critical expression, oral or written 
      4.  Student works well independently 
2 = C          Acceptable mastery of course material, but, needs to apply self more in order to be at  an appropriate stage for the 
                   student teaching experience. 
 1.  Student demonstrates some degree of originality, creativity; or both 
 2.  Acceptable performance in analysis, synthesis, and critical expression, oral or written 
   3.  Student works independently at an acceptable level 
1 = D Unsatisfactory demonstration of knowledge and skills that I would expect for a student at this stage of 
                    the student teaching experience. In danger of not passing the student teaching experience. 
 1.  Deficient in mastery of course material 
 2.  Originality, creativity, or both not apparent in student performance 
 3.  Deficient performance in analysis, synthesis, and critical expression, oral or written 
 4.  Ability to work independently deficient                            
 NO =      Insufficient opportunity to observe or assess 

The Castleton University Department of Physical Education 
APPENDIX F (sec) 

 
SECONDARY MID-PRACTICUM SELF-EVALUATION FORM  

FOR STUDENT TEACHER 
Remember to evaluate yourself based upon where a student teacher should be at this point in time, not in comparison 
with an experienced student teacher or teacher. Discuss the elements below in your week 4 & 5 reflections. Hand this 
evaluation in to your college supervisor no later by the end of week 4 for 7-8 week placements, or hand in by the end 
of week 6 for 15 week placements. 
 

Elements for Self-evaluation Numerical rating 
Demonstrating knowledge of students  
Establishing a culture for learning  
Designing coherent instruction  
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Use of technology  
Creating an environment of respect and rapport  
Knowledge of content and pedagogy  
Managing classroom procedures  
Managing student behavior  
Organizing physical space  
Use of inquiry to assist learners  
Communicating with students  
Providing Instruction and feedback to students  
Designing and using student assessment  
Effective use of instructional strategies   
Engaging students in learning and motivating students to learn  
Ethical practice: honesty, integrity  
Professional learning: professional dress and preparedness  

 
Guidelines for Evaluation (Castleton University Bulletin) Evaluations can be done by a numerical rating. Plus (+) or minus (-) may 
be used with each letter grade. For instance, rating of “B+” may be assigned, and subsequently represented by the numerical rating of 
“3.5”. 
4 = A         Excellent: Meets or exceeds my expectations for a student at this stage of the student teaching experience. 
 1.  Excellent mastery of course material 
     2.  Student performance indicates a very high degree of originality, creativity, or both 
 3.  Excellent performance in analysis, synthesis, and critical expression, oral or written 
 4.  Student works independently with unusual effectiveness 
3 = B Good. Demonstration of the skills and knowledge that I would expect for a student at this stage of the student   
                    teaching experience 
      1.  Good mastery of course material 
 2.  Student performance demonstrates high degree of originality, creativity, or both 
 3.  Good performance in analysis, synthesis, and critical expression, oral or written 
      4.  Student works well independently 
2 = C          Acceptable mastery of course material, but, needs to apply self more in order to be at  an appropriate stage for the 
                   student teaching experience. 
 1.  Student demonstrates some degree of originality, creativity; or both 
 2.  Acceptable performance in analysis, synthesis, and critical expression, oral or written 
   3.  Student works independently at an acceptable level 
1 = D Unsatisfactory demonstration of knowledge and skills that I would expect for a student at this stage of 
                    the student teaching experience. In danger of not passing the student teaching experience. 
 1.  Deficient in mastery of course material 
 2.  Originality, creativity, or both not apparent in student performance 
 3.  Deficient performance in analysis, synthesis, and critical expression, oral or written 
 4.  Ability to work independently deficient                            
 NO =      Insufficient opportunity to observe or assess 

The Castleton University Department of Physical Education 
APPENDIX G (ele) 

 
STUDENT TEACHER FINAL SELF-ASSESSMENT FORM 

ELEMENTARY PRACTICUM 
 

A superior rating in student teaching may be characterized by the full demonstration of the behaviors and 
competencies indicated below. You are to rate yourself for each piece of criteria below using the following 
categories: meets portfolio standard; approaches standard; emergent; no evidence. Your quality-based 
evaluation should then be converted to the corresponding number-based score. 
 
You should use the indicators found within the Core Teaching Standards for Vermont Educators as a guide. 
Your evidence of meeting the standards listed below must be apparent in your e-portfolio. You may 
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use your portfolio essays, journal notes, referrals to specific units and dated plans, photographs, and 
samples of work to document specific evidence of your efforts. If any area of inquiry appears to be 
inappropriate for your situation please explain why through additional writing. 
 
It is expected that student teachers will demonstrate realistic rationale for their self-evaluation through the 
artifacts and reflections contained within the Level I Teaching Licensure e-Portfolio. The college supervisor 
holds to right to adjust any assessments submitted based upon the evidence (or lack of evidence) submitted 
within the teaching portfolio. 
 
Complete this assessment and accompanying evidence by the last week in each experience, and turn in a 
copy to the college supervisor at the end of the last week of the practicum.  
 
Guidelines for Evaluation based upon the Castleton University Bulletin are listed below in italics.      
Evaluations can be done by a numerical rating. Plus (+) or minus (-) may be used with each letter grade. For instance, 
rating of “B+” may be assigned, and subsequently represented by the numerical rating of “3.5”. 
 
4 = A   Meets Standard 
              Excellent, consistent: exceeds expectations for a student at the end of the student teaching experience. 
 1.  Excellent mastery of course material 
     2.  Student performance indicates a very high degree of originality, creativity, or both 
 3.  Excellent performance in analysis, synthesis, and critical expression, oral or written 
 4.  Student works independently with unusual effectiveness 
3 = B    Meets Standard 
              Good. Consistent demonstration of most of the skills and knowledge expected of a  student teacher 
      1.  Good mastery of course material 
 2.  Student performance demonstrates good degree of originality, creativity, or both 
 3.  Good performance in analysis, synthesis, and critical expression, oral or written 
      4.  Student works effectively independently 
2 = C    Approaches Standard 

Limited mastery of student teaching; Student does not consistently exhibit the expected level of competency the student 
teaching experience. Needed improvement in certain competencies is apparent. 

 1.  Student demonstrates some degree of originality, creativity; or both 
 2.  Acceptable performance in analysis, synthesis, and critical expression, oral or written 
   3.  Student may work independently at an acceptable level 
1 = D Emergent  
 Student performance or demonstration of knowledge does not meet level of quality level of standard quality 
 1.  Deficient in mastery of course material 
 2.  Originality, creativity, or both not apparent in student performance 
 3.  Deficient performance in analysis, synthesis, and critical expression, oral or written 
 4.  Limited ability to work independently  
 
0 = F No Evidence 
 

STUDENT TEACHER FINAL SELF-ASSESSMENT FORM - ELEMENTARY 
PRACTICUM 

         
 Candidate Name:                                                       Dates of practicum: 
 School site:      Date submitted: 

 
Elements for Final Self-evaluation Portfolio-based 

standard 
(meets 
standard, etc.) 

Score 
(4.0, etc.) 

The learner and learning   
• Demonstrates knowledge of students, including develop 

across three domains. 
• Demonstrates ability to design and implement instruction 
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based upon student’s developmental needs. 
• Seeks resources and applies information to ensure meeting the 

needs of all learners 
The learner and learning   

• Establishing a culture for learning 
• Creates an environment of respect and rapport 
• Effective and efficient use of resources, time, and space to 

equitably and activity engage learners 
• Engages students in learning in a positive manner and 

motivates students to learn 

  

Content knowledge and skills   
• Designs coherent instruction 
• Uses technology to enhance teaching and learning 
• Demonstrates sufficient depth and breadth of knowledge of 

content and pedagogy 
• Applies knowledge of various physical education activities, 

and is able to transfer concepts from wellness, and physiology 
of exercise into lessons 

• Integrates Common Core concepts into planning, instruction, 
and assessment. 

  

Instructional practice   
• Effective management of classroom procedures and student 

behavior with safety in mind 
• Utilizes multiple strategies to communicate learning goals, 

content, and progress to students 
• Designs, applies, and analyzes student assessment to improve 

teaching and learning 

  

Professional responsibility   
• Demonstrates ethical practice, including honesty and integrity 
• Demonstrates professionalism through professional dress, 

language, and preparedness 
• Demonstrates advocacy for the field 
• Demonstrates colleagueship 

  

                                                                                                  Sum of 
scores                                                                                               
(maximum of 20) 

  

 
The Castleton University Department of Physical Education 

APPENDIX G (sec) 
 

STUDENT TEACHER FINAL SELF-ASSESSMENT FORM 
SECONDARY PRACTICUM 

 
A superior rating in student teaching may be characterized by the full demonstration of the behaviors and 
competencies indicated below. You are to rate yourself for each piece of criteria below using the following 
categories: meets portfolio standard; approaches standard; emergent; no evidence. Your quality-based 
evaluation should then be converted to the corresponding number-based score. 
 
You should use the indicators found within the Core Teaching Standards for Vermont Educators as a guide. 
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Your evidence of meeting the standards listed below must be apparent in your e-portfolio. You may 
use your portfolio essays, journal notes, referrals to specific units and dated plans, photographs, and 
samples of work to document specific evidence of your efforts. If any area of inquiry appears to be 
inappropriate for your situation please explain why through additional writing. 
 
It is expected that student teachers will demonstrate realistic rationale for their self-evaluation through the 
artifacts and reflections contained within the Level I Teaching Licensure e-Portfolio. The college supervisor 
holds to right to adjust any assessments submitted based upon the evidence (or lack of evidence) submitted 
within the teaching portfolio. 
 
Complete this assessment and accompanying evidence by the last week in each experience, and turn in a 
copy to the college supervisor at the end of the last week of the practicum.  
 
Guidelines for Evaluation based upon the Castleton University Bulletin are listed below in italics.      
Evaluations can be done by a numerical rating. Plus (+) or minus (-) may be used with each letter grade. For instance, 
rating of “B+” may be assigned, and subsequently represented by the numerical rating of “3.5”. 
 
4 = A   Meets Standard 
              Excellent, consistent: exceeds expectations for a student at the end of the student teaching experience. 
 1.  Excellent mastery of course material 
     2.  Student performance indicates a very high degree of originality, creativity, or both 
 3.  Excellent performance in analysis, synthesis, and critical expression, oral or written 
 4.  Student works independently with unusual effectiveness 
3 = B    Meets Standard 
              Good. Consistent demonstration of most of the skills and knowledge expected of a  student teacher 
      1.  Good mastery of course material 
 2.  Student performance demonstrates good degree of originality, creativity, or both 
 3.  Good performance in analysis, synthesis, and critical expression, oral or written 
      4.  Student works effectively independently 
2 = C    Approaches Standard 

Limited mastery of student teaching; Student does not consistently exhibit the expected level of competency the student 
teaching experience. Needed improvement in certain competencies is apparent. 

 1.  Student demonstrates some degree of originality, creativity; or both 
 2.  Acceptable performance in analysis, synthesis, and critical expression, oral or written 
   3.  Student may work independently at an acceptable level 
1 = D Emergent  
 Student performance or demonstration of knowledge does not meet level of quality level of standard quality 
 1.  Deficient in mastery of course material 
 2.  Originality, creativity, or both not apparent in student performance 
 3.  Deficient performance in analysis, synthesis, and critical expression, oral or written 
 4.  Limited ability to work independently  
0 = F No Evidence 
 

STUDENT TEACHER FINAL SELF-ASSESSMENT FORM – SECONDARY 
PRACTICUM 

         
 Candidate Name:                                                       Dates of practicum: 
 School site:      Date submitted: 

 
Elements for Final Self-evaluation Portfolio-based 

standard 
(meets standard, 
etc.) 

Score 
(4.0, etc.) 

The learner and learning   
• Demonstrates knowledge of students, including develop 

across three domains. 
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• Demonstrates ability to design and implement instruction 
based upon student’s developmental needs. 

• Seeks resources and applies information to ensure meeting 
the needs of all learners 

The learner and learning   
• Establishing a culture for learning 
• Creates an environment of respect and rapport 
• Effective and efficient use of resources, time, and space to 

equitably and activity engage learners 
• Engages students in learning in a positive manner and 

motivates students to learn 

  

Content knowledge and skills   
• Designs coherent instruction 
• Uses technology to enhance teaching and learning 
• Demonstrates sufficient depth and breadth of knowledge of 

content and pedagogy 
• Applies knowledge of various physical education activities, 

and is able to transfer concepts from wellness, and 
physiology of exercise into lessons 

• Integrates Common Core concepts into planning, 
instruction, and assessment. 

  

Instructional practice   
• Effective management of classroom procedures and student 

behavior with safety in mind 
• Utilizes multiple strategies to communicate learning goals, 

content, and progress to students 
• Designs, applies, and analyzes student assessment to 

improve teaching and learning 

  

Professional responsibility   
• Demonstrates ethical practice, including honesty and 

integrity 
• Demonstrates professionalism through professional dress, 

language, and preparedness 
• Demonstrates advocacy for the field 
• Demonstrates colleagueship 

  

                                                                                            Sum of 
scores                                                                                              
(maximum of 20) 
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APPENDIX H (ele) 
 

ELEMENTARY PRACTICUM SITE 
EVALUATION BY THE STUDENT TEACHER 

 
Name of Student:______________________________    Semester/Yr_________ 
     
School(s):_________________________________         Cooperating Teacher(s):_________________ 
Would you recommend your cooperating teacher(s) to someone else?  Why or why not? 
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Would you recommend this site to someone else?  Why or why not? 
 
 
School Personnel                Yes              No 
Were you assisted in preparation of lessons and units? 
Were you provided increasingly demanding experiences (observe, assist, teach)? 
Was your teaching regularly observed? 
Were you provided feedback about your teaching? 
Were you assisted in "learning the ropes" at the school(s)? 
Were you exposed to a variety of experiences (activities, students, duties)? 
Was necessary paperwork completed in a timely manner? 
 
Curriculum and Instruction             Yes      
 No 
Are activities suited to the interests and developmental needs of the students? 
During their years at this school, are students exposed to a variety of activities? 
During their years at this school, are students exposed to a variety of teaching styles? 
At the elementary level, is the physical education program movement based? 

 
Facilities and Equipment             Yes       No 
Are school facilities sufficient for a good physical education program? 
Is physical education equipment adequate for a good physical education program? 
Are there adequate support services for lesson preparation (library, copier, etc.)? 
Does the school have (check all correct answers): 
- grass fields  
- hardtop play area 
- playground equipment  
- swimming pool 
- tennis courts 

 
Rate each of the following items in terms of difficulty you experienced                       None     Some    Great 
deal 
Planning developmentally appropriate lessons and units 
Motivating students 
Evaluating students 
Handling behavior problems 
Handling disciplinary problems 
Working with children of differing abilities 

The Castleton University Department of Physical Education 
APPENDIX H (sec) 

 
SECONDARY PRACTICUM SITE 

EVALUATION BY THE STUDENT TEACHER 
 
Name of Student:______________________________    Semester/Yr_________ 
     
School(s):_________________________________         Cooperating Teacher(s):_________________ 
Would you recommend your cooperating teacher(s) to someone else?  Why or why not? 
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Would you recommend this site to someone else?  Why or why not? 
 
 
School Personnel                Yes              No 
Were you assisted in preparation of lessons and units? 
Were you provided increasingly demanding experiences (observe, assist, teach)? 
Was your teaching regularly observed? 
Were you provided feedback about your teaching? 
Were you assisted in "learning the ropes" at the school(s)? 
Were you exposed to a variety of experiences (activities, students, duties)? 
Was necessary paperwork completed in a timely manner? 
 
Curriculum and Instruction             Yes      
 No 
Are activities suited to the interests and developmental needs of the students? 
During their years at this school, are students exposed to a variety of activities? 
During their years at this school, are students exposed to a variety of teaching styles? 
At the elementary level, is the physical education program movement based? 

 
Facilities and Equipment             Yes       No 
Are school facilities sufficient for a good physical education program? 
Is physical education equipment adequate for a good physical education program? 
Are there adequate support services for lesson preparation (library, copier, etc.)? 
Does the school have (check all correct answers): 
- grass fields  
- hardtop play area 
- playground equipment  
- swimming pool 
- tennis courts 
 
Rate each of the following items in terms of difficulty you experienced                       None     Some    Great 
deal 
Planning developmentally appropriate lessons and units 
Motivating students 
Evaluating students 
Handling behavior problems 
Handling disciplinary problems 
Working with children of differing abilities 

 
 
 

The Castleton University Department of Physical Education 
APPENDIX I 

 
PRACTICUM EXIT INTERVIEW FORM 

 
Do you plan to teach next year?   Yes No      Not Sure 
      If your answer is no, please check the one reason that accounts for your answer. 
 
_____  Decided that teaching is not what I want to do 
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_____  Plan to continue with my education 
_____  Family 
_____  Salary 
_____  Other (please specify) 
 
Rate the aspects of student teaching that you enjoyed the most. (4= most enjoyable, 1 = least) 
 
_____  Personal satisfaction with what I was doing 
_____  Working with my cooperating teacher 
_____  Professional satisfaction 
_____  Watching my students learn and achieve 
_____  Working with other teachers and administrators 
_____  Satisfaction with putting my knowledge and creativity to work 
_____  Classroom management 
_____  Personal growth throughout experience 
_____  Learning about student differences and similarities 
_____  Other (please specify) 
 
Rate the aspects of student teaching that you found most challenging or difficult  
(4= most difficult, 1 = least) 
 
_____  Indifference of some students 
_____  Discipline problems 
_____  Indifference of some other teachers and administrators to physical education 
_____  Facilities, equipment and other resources lacking or unsafe 
_____  Professional requirements at my placement (in-service, meetings, etc.) 
_____  Lack of sufficient lesson/unit planning time 
_____  Feeling unprepared to teach 
_____  Not enough time for myself 
_____  Licensure e-portfolio: collecting evidence 
_____  Licensure e-portfolio: use of technology & tech support 
_____  CASTLETON Application paperwork necessary to teach 
_____  State licensure paperwork 
 
_____  Other (please specify) 
 
Comments that would assist future student teachers: 

 
The Castleton University Department of Physical Education 

APPENDIX J 
            COOPERATING TEACHER & SUPERVISOR LESSON OBSERVATION FORM 
 

 

Directions: Complete this form using a numerical evaluation for each objective. You may include written notes.  
Rate the candidate based upon where a student teacher should be at this point in time. Use the following 
indicators:  
4= Excellent: Meets or exceeds  expectations for a student at this stage of the student teaching experience. 
3= Good. Demonstration of the skills and knowledge expected for a candidate at this stage of teaching experience. 
2= Satisfactory. Acceptable mastery of course material, but, needs improvement in order to be at an appropriate stage for the student 
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teaching experience. 
1= Unsatisfactory demonstration of knowledge and skills expected for a candidate at this stage of the student teaching experience. In 
danger of not passing this practicum. 
N/O= Insufficient opportunity to observe or assess 

The Learner and Learning 
Component Performance Objective Ratin

g 
Notes 

Demonstrating 
knowledge of 
students 

Candidate seeks knowledge of students’ backgrounds, 
cultures, skills, language proficiency, interests, and 
special needs from a variety of sources, and attains 
this knowledge for individual students. 

  

Establishing a 
culture for 
learning 

The candidate utilizes positive and professional 
language. The candidate models enthusiasm for 
learning the subject matter. 

  

Designing 
coherent 
instruction 

The candidate coordinates knowledge of content, of 
students, and of resources, to design learning 
experiences aligned to instructional outcomes, 
differentiated where appropriate to make them 
suitable to all students and likely to engage them in 
significant learning.  

  

Use of technology The candidate employs the use of technology 
skillfully, as appropriate, to enhance student learning 
or classroom productivity. 

  

Creating an 
environment of 
respect and 
rapport 

Classroom interactions among the candidate and 
individual students are respectful, reflecting caring 
and sensitivity to students’ ability, cultures, and levels 
of development. Candidate’s actions promote positive 
interactions between students.  

  

Content Knowledge and Skills 
Component Performance Objective Ratin

g 
Notes 

Knowledge of 
content and pedagogy 

Candidate’s plans and practice reflect knowledge of 
the content and structure of the discipline.  

  

Managing 
classroom 
procedures 

The candidate utilizes safe and effective classroom 
routines and procedures for transitions and handling 
of equipment to maximize learning time. 

  

Managing 
student 
behavior 

The candidate employs standards of conduct that are 
clear. Effective monitoring of student behavior is 
proactive and teacher’s response to student 
misbehavior is sensitive to individual student needs. 

  

Organizing 
physical space 

The classroom and lesson is organized with safety in 
mind. The physical and emotional environment 
ensures the learning of all students, including those 
with special needs.  

  

Use of inquiry to assist 
learners 

Candidate’s questions elicit thoughtful student 
response, and the candidate allows sufficient time for 
students to answer. 

  

Instructional Practice 
Component Performance Objective Ratin

g 
Notes 

Communicating 
with students 

Candidate employs clear expectations for learning, 
directions and procedures to students. Teacher’s oral 
and written communication is clear and expressive, 
appropriate to students’ cultures and levels of 
development. 

  

Providing Instruction 
and feedback to 
students 

The candidate employs effective content-specific 
information, including skill-specific feedback and 
physical demonstrations, to assist all learners. 
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Designing 
student 
assessment 

The candidate aligns student assessment with the 
learning outcomes, with clear criteria and standards. 
Assessment methodologies may have been adapted to 
meet the needs of individuals. 

  

Using 
assessment in 
Instruction 

The candidate effectively uses assessment during the 
lesson to direct learning and provide students 
feedback. Students are aware of the assessment 
criteria used to evaluate their work. 

  

Instructional strategies  The candidate uses appropriate strategies to 
differentiate instruction, making adjustments as 
needed to instruction plans, and accommodating 
student questions, needs and interests.  

  

Engaging 
students in 
learning 

Students are engaged throughout the lesson in 
learning. The candidate adapts the lesson as needed to 
the needs of individual. The structure 
and pacing of the lesson allows for student reflection 
and closure. 

  

Professional Responsibility 
Component Performance Objective Ratin

g 
Notes 

Ethical practice The candidate displays the highest standards of 
maturity, honesty and integrity in serving students 
and working with colleagues. 

  

Professional learning The candidate demonstrates adherence to department 
guidelines for professional dress and appearance. 
Candidates demonstrated preparedness for teaching 
and learning. 

  

Other notes:  
 
 
 
 
 
 

 

Candidate’s name: 
 

School: 

Date:  
 

Grade level: 

Mentor teacher: 
 

Content focus: 

Person completing this form: 
 

Signature: 

 Adapted from http://www.csdvt.org/main/pages/staff/teacher_eval/teacher_evaluation_model.pdf retrieved 7/28/2014 
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Assessment is based upon the Core Teaching Standards for Vermont Educators. A superior rating in student 
teaching may be characterized by the behaviors indicated below. The mentor does not have to complete the 
grading from (Appendix M), as the college supervisor will use the scores indicated on this form to assign 
student teachers a grade. 
 
This assessment should be completed by the college supervisor by the end of the final week of the 
practicum. The supervisor should forward a copy to the PETE Coordinator so this assessment may be kept 
on file. 
 
Guidelines for Evaluation based upon the Castleton University Bulletin are listed below in italics.      
Evaluations can be done by a numerical rating. Plus (+) or minus (-) may be used with each letter grade. 
For instance, rating of “B+” may be assigned, and subsequently represented by the numerical rating of 
“3.5”. 
 
4 = A       Meets Standards: Excellent: Meets or exceeds expectations for a student at the end of the student   

 teaching experience. 
 1.  Excellent mastery of course material 
     2.  Student performance indicates a very high degree of originality, creativity, or both 
 3.  Excellent performance in analysis, synthesis, and critical expression, oral or written 
 4.  Student works independently with unusual effectiveness 
 
3 = B       Approaching evidence: Good. Demonstration of most of the skills and knowledge expected of a student  

teacher  
      1.  Good mastery of course material 
 2.  Student performance demonstrates high degree of originality, creativity, or both 
 3.  Good performance in analysis, synthesis, and critical expression, oral or written 
      4.  Student works well independently 
 
2-1 = C    Emergent: Limited mastery of student teaching; Student does not exhibit the expected level  
 of competency the student teaching experience. 
 1.  Student demonstrates some degree of originality, creativity; or both 
 2.  Acceptable performance in analysis, synthesis, and critical expression, oral or written 
   3.  Student may work independently at an acceptable level 
 
0 = F No Evidence: Student does not pass student teaching competencies  
 1.  Deficient in mastery of course material 
 2.  Originality, creativity, or both not apparent in student performance 
 3.  Deficient performance in analysis, synthesis, and critical expression, oral or written 
 4.  Ability to work independently deficient 
 
NO =       Insufficient opportunity to observe or assess 
 
 
 
 

College Supervisor’s FINAL ASSESSMENT of the STUDENT TEACHER 
ELEMENTARY PRACTICUM 

 
Candidate Name:                                                       Supervisor : 
School site:      Date submitted: 
 

Elements for Final Evaluation by the Supervisor 
Competencies are derived from the Core Teaching Standards for Vermont 
Educators and demonstrated in the final licensure e-Portfolio 

Portfolio-based 
standard 
(meets 

Score 
(4.0, etc.) 
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standard, etc.) 
The learner and learning   

• Demonstrates knowledge of students, including develop 
across three domains. 

• Demonstrates ability to design and implement instruction 
based upon student’s developmental needs. 

• Seeks resources and applies information to ensure meeting the 
needs of all learners 

  

The learner and learning   
• Establishing a culture for learning 
• Creates an environment of respect and rapport 
• Effective and efficient use of resources, time, and space to 

equitably and activity engage learners 
• Engages students in learning in a positive manner and 

motivates students to learn 

  

Content knowledge and skills   
• Designs coherent instruction 
• Uses technology to enhance teaching and learning 
• Demonstrates sufficient depth and breadth of knowledge of 

content and pedagogy 
• Applies knowledge of various physical education activities, 

and is able to transfer concepts from wellness, and physiology 
of exercise into lessons 

• Integrates Common Core concepts into planning, instruction, 
and assessment. 

  

Instructional practice   
• Effective management of classroom procedures and student 

behavior with safety in mind 
• Utilizes multiple strategies to communicate learning goals, 

content, and progress to students 
• Designs, applies, and analyzes student assessment to improve 

teaching and learning 

  

Professional responsibility   
• Demonstrates ethical practice, including honesty and integrity 
• Demonstrates professionalism through professional dress, 

language, and preparedness 
• Demonstrates advocacy for the field 
• Demonstrates colleagueship 

  

                                                                                           Sum of 
scores                                                                                                  
(maximum of 20) 
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teaching may be characterized by the behaviors indicated below. The mentor does not have to complete the 
grading from (Appendix M), as the college supervisor will use the scores indicated on this form to assign 
student teachers a grade. 
 
This assessment should be completed by the college supervisor by the end of the final week of the 
practicum. The supervisor should forward a copy to the PETE Coordinator so this assessment may be kept 
on file. 
 
Guidelines for Evaluation based upon the Castleton University Bulletin are listed below in italics.      
Evaluations can be done by a numerical rating. Plus (+) or minus (-) may be used with each letter grade. 
For instance, rating of “B+” may be assigned, and subsequently represented by the numerical rating of 
“3.5”. 
 
4 = A       Meets Standards: Excellent: Meets or exceeds expectations for a student at the end of the student   

 teaching experience. 
 1.  Excellent mastery of course material 
     2.  Student performance indicates a very high degree of originality, creativity, or both 
 3.  Excellent performance in analysis, synthesis, and critical expression, oral or written 
 4.  Student works independently with unusual effectiveness 
 
3 = B       Approaching evidence: Good. Demonstration of most of the skills and knowledge expected of a student  

teacher  
      1.  Good mastery of course material 
 2.  Student performance demonstrates high degree of originality, creativity, or both 
 3.  Good performance in analysis, synthesis, and critical expression, oral or written 
      4.  Student works well independently 
 
2-1 = C    Emergent: Limited mastery of student teaching; Student does not exhibit the expected level  
 of competency the student teaching experience. 
 1.  Student demonstrates some degree of originality, creativity; or both 
 2.  Acceptable performance in analysis, synthesis, and critical expression, oral or written 
   3.  Student may work independently at an acceptable level 
 
0 = F No Evidence: Student does not pass student teaching competencies  
 1.  Deficient in mastery of course material 
 2.  Originality, creativity, or both not apparent in student performance 
 3.  Deficient performance in analysis, synthesis, and critical expression, oral or written 
 4.  Ability to work independently deficient 
 
NO =       Insufficient opportunity to observe or assess 
 
 
 
 

College Supervisor’s FINAL ASSESSMENT of the STUDENT TEACHER 
SECONDARY PRACTICUM 

 
Candidate Name:                                                       Supervisor : 
School site:      Date submitted: 
 

Elements for Final Evaluation by the Supervisor 
Competencies are derived from the Core Teaching Standards for Vermont 
Educators and demonstrated in the final licensure e-Portfolio 

Portfolio-based 
standard 
(meets 
standard, etc.) 

Score 
(4.0, etc.) 
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The learner and learning   
• Demonstrates knowledge of students, including develop 

across three domains. 
• Demonstrates ability to design and implement instruction 

based upon student’s developmental needs. 
• Seeks resources and applies information to ensure meeting the 

needs of all learners 

  

The learner and learning   
• Establishing a culture for learning 
• Creates an environment of respect and rapport 
• Effective and efficient use of resources, time, and space to 

equitably and activity engage learners 
• Engages students in learning in a positive manner and 

motivates students to learn 

  

Content knowledge and skills   
• Designs coherent instruction 
• Uses technology to enhance teaching and learning 
• Demonstrates sufficient depth and breadth of knowledge of 

content and pedagogy 
• Applies knowledge of various physical education activities, 

and is able to transfer concepts from wellness, and physiology 
of exercise into lessons 

• Integrates Common Core concepts into planning, instruction, 
and assessment. 

  

Instructional practice   
• Effective management of classroom procedures and student 

behavior with safety in mind 
• Utilizes multiple strategies to communicate learning goals, 

content, and progress to students 
• Designs, applies, and analyzes student assessment to improve 

teaching and learning 

  

Professional responsibility   
• Demonstrates ethical practice, including honesty and integrity 
• Demonstrates professionalism through professional dress, 

language, and preparedness 
• Demonstrates advocacy for the field 
• Demonstrates colleagueship 

  

                                                                                           Sum of 
scores                                                                                                  
(maximum of 20) 
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Directions: Please grade only areas in which you have evidence of performance (mark “N” for insufficient 
opportunity to observe where appropriate).  Use the numerical ratings below. This assessment will be used 
to calculate the student’s final grade for this practicum. Please submit this assessment to the College 
Supervisor the final week of the practicum. 
 

Guidelines for Evaluation (Castleton University Bulletin and Vermont Level I Licensure Portfolio Rubric) 
4 = A     Excellent: Meets Standards:  Meets or exceeds my expectations for a student at this stage of student teaching  
3 = B     Good: Meets Standards: Demonstration of the skills & knowledge that I would expect for a student at this stage of student  teaching      
2 = C     Acceptable: Approaches Standards: Some mastery of course material, but, needs to apply self more in order to be at an appropriate  stage of 
student teaching 
1 = D     Emergent: Unsatisfactory demonstration of knowledge and skills that I would expect for a student at this stage of student teaching 
N =        Insufficient opportunity to observe or make a judgment 

 
Candidates should be evaluated every two weeks. Evaluate each component based upon where a student teacher should 
be at this point in time. Use the performance objectives to assist you with each component. At the conclusion of the 
practicum calculate an average for each component. Then calculate the sum for the entire section. 
 
 

Part I  
The learner and 

learning 

Performance Objective Week 3 Week 5 Week 
7/8 

Average 

Demonstrating 
knowledge of 
students 

The candidate seeks knowledge of students’ 
backgrounds, cultures, skills, language proficiency, 
interests, and special needs from a variety of sources, 
and attains this knowledge for individual students. 

    

Establishing a 
culture for 
learning 

The candidate utilizes positive and professional 
language.  The candidate models enthusiasm for 
learning the subject matter. 

    

Designing 
coherent 
instruction 

The candidate coordinates knowledge of content, of 
students, and of resources, to design learning 
experiences aligned to instructional outcomes, 
differentiated where appropriate to make them suitable 
to all students and likely to engage them in significant 
learning.  

    

Creating an 
environment of 
respect and 
rapport 

Classroom interactions among the candidate and 
individual students are respectful, reflecting caring and 
sensitivity to students’ ability, cultures, and levels of 
development. Candidate’s actions promote positive 
interactions between students.  

    

                                                                                                                              Part I  sum of 
averages =  

 
 

Part II  
Content 

knowledge and 
skills 

Performance Objective Week 3 Week 5 Week 
7/8 

Average 

Knowledge of 
content and 
pedagogy 

Candidate’s planning and teaching reflects knowledge of 
the content and structure of the discipline. The candidate 
incorporates appropriate equipment, technology and 
media into planning and teaching. 

    

Managing 
classroom 
procedures 

The candidate utilizes safe and effective classroom 
routines and procedures for transitions and handling of 
equipment to maximize learning time. 

    

Managing 
student 

The candidate employs standards of conduct that are 
clear. Effective monitoring of student behavior is 
proactive and teacher’s response to student misbehavior 
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behavior is sensitive to individual student needs. 
Organizing 
physical space 

The classroom is organized with safety in mind. The 
physical and emotional environment ensures the 
learning of all students, including those with special 
needs.  

    

                                                                                                                                                Part II  sum of 
averages = 

 
 

Part III 
Instructional 

practice 

Performance Objective Week 3 Week 5 Week 
7/8 

Average 

Communicating 
with students 

Candidate employs clear expectations for learning, 
directions and procedures to students. Teacher’s oral and 
written communication is clear and expressive, 
appropriate to students’ cultures and levels of 
development.  
Student effectively uses inquiry to enhance student 
learning and interest. 

    

Providing 
Instruction and 
feedback to 
students 

The candidate employs effective content-specific 
information, including skill-specific feedback and 
physical demonstrations, to assist all learners. Strategies 
include the following indicators: Utilizes a variety of 
teaching styles and strategies at appropriate times, uses 
key words & explains vocabulary.  

    

Designing 
student 
assessment 

The candidate aligns student assessment with the 
learning outcomes, with clear criteria and standards. 
Assessment methodologies may have been adapted to 
meet the needs of individuals. 
The candidate effectively uses assessment to direct 
learning and provide students feedback. Students are 
aware of the assessment criteria used to evaluate their 
work. 

    

Instructional 
strategies  

The candidate uses appropriate strategies to differentiate 
instruction, making adjustments as needed to instruction 
plans, and accommodating student questions, needs and 
interests. The candidate adapts instruction as needed to 
the needs of individual. Candidate demonstrates 
awareness of student responses to one’s instruction 

    

                                                                                                                               Part III  sum of 
averages = 
 

 

Part IV 
Professional 

responsibility 

Performance Objective Week 3 Week 5 Week 7/8 Average 

Ethical practice The candidate demonstrates ethical practice, including 
honesty and integrity. The candidate demonstrates 
advocacy for the field.   
The candidate demonstrates colleagueship with other 
professionals by the following actions: collaborates with 
cooperating teacher to improve instruction, assessment, 
and student achievement, reflects critically upon his or 
her teaching experience, identifies areas for further 
professional development. 

    

Professional 
learning 

The candidate demonstrates professionalism through 
appropriate dress, language, and preparedness.  
The candidate demonstrates maturity including the 
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following indicators: emotional control, uses self-
disclosure appropriately, uses good judgment, applies 
good attendance  and punctuality. 

                                                                                                                               Part IV  sum of 
averages = 
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Practicum Site______________________________                   Date Submitted__________________  
Directions: Please grade only areas in which you have evidence of performance (mark “N” for insufficient 
opportunity to observe where appropriate).  Use the numerical ratings below. This assessment will be used 
to calculate the student’s final grade for this practicum. Please submit this assessment to the College 
Supervisor the final week of the practicum. 
 

Guidelines for Evaluation (Castleton University Bulletin and Vermont Level I Licensure Portfolio Rubric) 
4 = A     Excellent: Meets Standards:  Meets or exceeds my expectations for a student at this stage of student teaching  
3 = B     Good: Meets Standards: Demonstration of the skills & knowledge that I would expect for a student at this stage of student  teaching      
2 = C     Acceptable: Approaches Standards: Some mastery of course material, but, needs to apply self more in order to be at an appropriate  stage of 
student teaching 
1 = D     Emergent: Unsatisfactory demonstration of knowledge and skills that I would expect for a student at this stage of student teaching 
N =        Insufficient opportunity to observe or make a judgment 

 
Candidates should be evaluated every two weeks. Evaluate each component based upon where a student teacher should 
be at this point in time. Use the performance objectives to assist you with each component. At the conclusion of the 
practicum calculate an average for each component. Then calculate the sum for the entire section. 
 
 

Part I  
The learner and 

learning 

Performance Objective Week 3 Week 5 Week 
7/8 

Average 

Demonstrating 
knowledge of 
students 

The candidate seeks knowledge of students’ 
backgrounds, cultures, skills, language proficiency, 
interests, and special needs from a variety of sources, 
and attains this knowledge for individual students. 

    

Establishing a 
culture for 
learning 

The candidate utilizes positive and professional 
language.  The candidate models enthusiasm for 
learning the subject matter. 

    

Designing 
coherent 
instruction 

The candidate coordinates knowledge of content, of 
students, and of resources, to design learning 
experiences aligned to instructional outcomes, 
differentiated where appropriate to make them suitable 
to all students and likely to engage them in significant 
learning.  

    

Creating an 
environment of 
respect and 
rapport 

Classroom interactions among the candidate and 
individual students are respectful, reflecting caring and 
sensitivity to students’ ability, cultures, and levels of 
development. Candidate’s actions promote positive 
interactions between students.  

    

                                                                                                                              Part I  sum of 
averages =  

 
 

Part II  
Content 

knowledge and 
skills 

Performance Objective Week 3 Week 5 Week 
7/8 

Average 

Knowledge of 
content and 
pedagogy 

Candidate’s planning and teaching reflects knowledge of 
the content and structure of the discipline. The candidate 
incorporates appropriate equipment, technology and 
media into planning and teaching. 

    

Managing 
classroom 
procedures 

The candidate utilizes safe and effective classroom 
routines and procedures for transitions and handling of 
equipment to maximize learning time. 

    

Managing The candidate employs standards of conduct that are     



 

 71 

student 
behavior 

clear. Effective monitoring of student behavior is 
proactive and teacher’s response to student misbehavior 
is sensitive to individual student needs. 

Organizing 
physical space 

The classroom is organized with safety in mind. The 
physical and emotional environment ensures the 
learning of all students, including those with special 
needs.  

    

                                                                                                                                                Part II  sum of 
averages = 

 
 

Part III 
Instructional 

practice 

Performance Objective Week 3 Week 5 Week 
7/8 

Average 

Communicating 
with students 

Candidate employs clear expectations for learning, 
directions and procedures to students. Teacher’s oral and 
written communication is clear and expressive, 
appropriate to students’ cultures and levels of 
development.  
Student effectively uses inquiry to enhance student 
learning and interest. 

    

Providing 
Instruction and 
feedback to 
students 

The candidate employs effective content-specific 
information, including skill-specific feedback and 
physical demonstrations, to assist all learners. Strategies 
include the following indicators: Utilizes a variety of 
teaching styles and strategies at appropriate times, uses 
key words & explains vocabulary.  

    

Designing 
student 
assessment 

The candidate aligns student assessment with the 
learning outcomes, with clear criteria and standards. 
Assessment methodologies may have been adapted to 
meet the needs of individuals. 
The candidate effectively uses assessment to direct 
learning and provide students feedback. Students are 
aware of the assessment criteria used to evaluate their 
work. 

    

Instructional 
strategies  

The candidate uses appropriate strategies to differentiate 
instruction, making adjustments as needed to instruction 
plans, and accommodating student questions, needs and 
interests. The candidate adapts instruction as needed to 
the needs of individual. Candidate demonstrates 
awareness of student responses to one’s instruction 

    

                                                                                                                               Part III  sum of 
averages = 
 

 

Part IV 
Professional 

responsibility 

Performance Objective Week 3 Week 5 Week 7/8 Average 

Ethical practice The candidate demonstrates ethical practice, including 
honesty and integrity. The candidate demonstrates 
advocacy for the field.   
The candidate demonstrates colleagueship with other 
professionals by the following actions: collaborates with 
cooperating teacher to improve instruction, assessment, 
and student achievement, reflects critically upon his or 
her teaching experience, identifies areas for further 
professional development. 

    

Professional The candidate demonstrates professionalism through     
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learning appropriate dress, language, and preparedness.  
The candidate demonstrates maturity including the 
following indicators: emotional control, uses self-
disclosure appropriately, uses good judgment, applies 
good attendance  and punctuality. 

                                                                                                                               Part IV  sum of 
averages = 
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       TRIWEEKLY EVALUATION BY COOPERATING TEACHER: Used for the 15 week 
placement 
 
Student_____________________________        Cooperating Teacher_________________________ 
 
Practicum Site______________________________                   Date Submitted__________________  
Directions: Please grade only areas in which you have evidence of performance (mark “N” for insufficient 
opportunity to observe where appropriate).  Use the numerical ratings below. This assessment will be used 
to calculate the student’s final grade for this practicum. Please submit this assessment to the College 
Supervisor the final week of the practicum. 
 

Guidelines for Evaluation (Castleton University Bulletin and Vermont Level I Licensure Portfolio Rubric) 
4 = A     Excellent: Meets Standards:  Meets or exceeds my expectations for a student at this stage of student teaching  
3 = B     Good: Meets Standards: Demonstration of the skills & knowledge that I would expect for a student at this stage of student  teaching      
2 = C     Acceptable: Approaches Standards: Some mastery of course material, but, needs to apply self more in order to be at an appropriate  stage of 
student teaching 
1 = D     Emergent: Unsatisfactory demonstration of knowledge and skills that I would expect for a student at this stage of student teaching 
N =        Insufficient opportunity to observe or make a judgment 

 
Candidates should be evaluated every two weeks. Evaluate each component based upon where a student teacher should 
be at this point in time. Use the performance objectives to assist you with each component. At the conclusion of the 
practicum calculate an average for each component. Then calculate the sum for the entire section. 
 
 

Part I  
The learner and 

learning 

Performance Objective Week 
3 

Week 
6 

Week 
9 

Week 
12  

Week 
15 

Average 

Demonstrating 
knowledge of 
students 

The candidate seeks knowledge of students’ 
backgrounds, cultures, skills, language proficiency, 
interests, and special needs from a variety of 
sources, and attains this knowledge for individual 
students. 

      

Establishing a 
culture for 
learning 

The candidate utilizes positive and professional 
language.  The candidate models enthusiasm for 
learning the subject matter. 

      

Designing 
coherent 
instruction 

The candidate coordinates knowledge of content, of 
students, and of resources, to design learning 
experiences aligned to instructional outcomes, 
differentiated where appropriate to make them 
suitable to all students and likely to engage them in 
significant learning.  

      

Creating an 
environment of 
respect and 
rapport 

Classroom interactions among the candidate and 
individual students are respectful, reflecting caring 
and sensitivity to students’ ability, cultures, and 
levels of development. Candidate’s actions promote 
positive interactions between students.  

      

                                                                                                                              Part I  sum of 
averages =  

 
 

Part II  
Content 

knowledge and 
skills 

Performance Objective Week 
3 

Week 
6 

Week 
9 

Week 
12  

Week 
15 

Average 

Knowledge of Candidate’s planning and teaching reflects 
knowledge of the content and structure of the 
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content and 
pedagogy 

discipline. The candidate incorporates appropriate 
equipment, technology and media into planning 
and teaching. 

Managing 
classroom 
procedures 

The candidate utilizes safe and effective classroom 
routines and procedures for transitions and 
handling of equipment to maximize learning time. 

      

Managing 
student 
behavior 

The candidate employs standards of conduct that 
are clear. Effective monitoring of student behavior 
is proactive and teacher’s response to student 
misbehavior is sensitive to individual student 
needs. 

      

Organizing 
physical space 

The classroom is organized with safety in mind. 
The physical and emotional environment ensures 
the learning of all students, including those with 
special needs.  

      

                                                                                                                                        Part II sum of 
averages =  

 

Part III 
Instructional 

practice 

Performance Objective Week 
3 

Week 
6 

Week 
9 

Week 
12  

Week 
15 

Average 

Communicating 
with students 

Candidate employs clear expectations for learning, 
directions and procedures to students. Teacher’s 
oral and written communication is clear and 
expressive, appropriate to students’ cultures and 
levels of development.  
Student effectively uses inquiry to enhance student 
learning and interest. 

      

Providing 
Instruction and 
feedback to 
students 

The candidate employs effective content-specific 
information, including skill-specific feedback and 
physical demonstrations, to assist all learners. 
Strategies include the following indicators: Utilizes 
a variety of teaching styles and strategies at 
appropriate times, uses key words & explains 
vocabulary.  

      

Designing 
student 
assessment 

The candidate aligns student assessment with the 
learning outcomes, with clear criteria and 
standards. Assessment methodologies may have 
been adapted to meet the needs of individuals. 
The candidate effectively uses assessment to direct 
learning and provide students feedback. Students 
are aware of the assessment criteria used to 
evaluate their work. 

      

Instructional 
strategies  

The candidate uses appropriate strategies to 
differentiate instruction, making adjustments as 
needed to instruction plans, and accommodating 
student questions, needs and interests. The 
candidate adapts instruction as needed to the needs 
of individual. Candidate demonstrates awareness of 
student responses to one’s instruction 

      

                                                                                                                               Part III  sum of 
averages = 
 

 

Part IV 
Professional 

responsibility 

Performance Objective Week 
3 

  Week 
5 

Week 
7/8 

Average 
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Ethical practice The candidate demonstrates ethical practice, 
including honesty and integrity. The candidate 
demonstrates advocacy for the field.   
The candidate demonstrates colleagueship with 
other professionals by the following actions: 
collaborates with cooperating teacher to improve 
instruction, assessment, and student achievement, 
reflects critically upon his or her teaching 
experience, identifies areas for further professional 
development. 

      

Professional 
learning 

The candidate demonstrates professionalism 
through appropriate dress, language, and 
preparedness.  
The candidate demonstrates maturity including the 
following indicators: emotional control, uses self-
disclosure appropriately, uses good judgment, 
applies good attendance  and punctuality. 

      

                                                                                                                               Part IV  sum of 
averages = 
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       TRIWEEKLY EVALUATION BY COOPERATING TEACHER: Used for the 15 week 
placement 
 
Student_____________________________        Cooperating Teacher_________________________ 
 
Practicum Site______________________________                   Date Submitted__________________  
Directions: Please grade only areas in which you have evidence of performance (mark “N” for insufficient 
opportunity to observe where appropriate).  Use the numerical ratings below. This assessment will be used 
to calculate the student’s final grade for this practicum. Please submit this assessment to the College 
Supervisor the final week of the practicum. 
 

Guidelines for Evaluation (Castleton University Bulletin and Vermont Level I Licensure Portfolio Rubric) 
4 = A     Excellent: Meets Standards:  Meets or exceeds my expectations for a student at this stage of student teaching  
3 = B     Good: Meets Standards: Demonstration of the skills & knowledge that I would expect for a student at this stage of student  teaching      
2 = C     Acceptable: Approaches Standards: Some mastery of course material, but, needs to apply self more in order to be at an appropriate  stage of 
student teaching 
1 = D     Emergent: Unsatisfactory demonstration of knowledge and skills that I would expect for a student at this stage of student teaching 
N =        Insufficient opportunity to observe or make a judgment 

 
Candidates should be evaluated every two weeks. Evaluate each component based upon where a student teacher should 
be at this point in time. Use the performance objectives to assist you with each component. At the conclusion of the 
practicum calculate an average for each component. Then calculate the sum for the entire section. 
 
 

Part I  
The learner and 

learning 

Performance Objective Week 
3 

Week 
6 

Week 
9 

Week 
12  

Week 
15 

Average 

Demonstrating 
knowledge of 
students 

The candidate seeks knowledge of students’ 
backgrounds, cultures, skills, language proficiency, 
interests, and special needs from a variety of 
sources, and attains this knowledge for individual 
students. 

      

Establishing a 
culture for 
learning 

The candidate utilizes positive and professional 
language.  The candidate models enthusiasm for 
learning the subject matter. 

      

Designing 
coherent 
instruction 

The candidate coordinates knowledge of content, of 
students, and of resources, to design learning 
experiences aligned to instructional outcomes, 
differentiated where appropriate to make them 
suitable to all students and likely to engage them in 
significant learning.  

      

Creating an 
environment of 
respect and 
rapport 

Classroom interactions among the candidate and 
individual students are respectful, reflecting caring 
and sensitivity to students’ ability, cultures, and 
levels of development. Candidate’s actions promote 
positive interactions between students.  

      

                                                                                                                              Part I  sum of 
averages =  

 
 

Part II  
Content 

Performance Objective Week 
3 

Week 
6 

Week 
9 

Week 
12  

Week 
15 

Average 
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knowledge and 
skills 

Knowledge of 
content and 
pedagogy 

Candidate’s planning and teaching reflects 
knowledge of the content and structure of the 
discipline. The candidate incorporates appropriate 
equipment, technology and media into planning 
and teaching. 

      

Managing 
classroom 
procedures 

The candidate utilizes safe and effective classroom 
routines and procedures for transitions and 
handling of equipment to maximize learning time. 

      

Managing 
student 
behavior 

The candidate employs standards of conduct that 
are clear. Effective monitoring of student behavior 
is proactive and teacher’s response to student 
misbehavior is sensitive to individual student 
needs. 

      

Organizing 
physical space 

The classroom is organized with safety in mind. 
The physical and emotional environment ensures 
the learning of all students, including those with 
special needs.  

      

                                                                                                                                        Part II sum of 
averages =  

 

Part III 
Instructional 

practice 

Performance Objective Week 
3 

Week 
6 

Week 
9 

Week 
12  

Week 
15 

Average 

Communicating 
with students 

Candidate employs clear expectations for learning, 
directions and procedures to students. Teacher’s 
oral and written communication is clear and 
expressive, appropriate to students’ cultures and 
levels of development.  
Student effectively uses inquiry to enhance student 
learning and interest. 

      

Providing 
Instruction and 
feedback to 
students 

The candidate employs effective content-specific 
information, including skill-specific feedback and 
physical demonstrations, to assist all learners. 
Strategies include the following indicators: Utilizes 
a variety of teaching styles and strategies at 
appropriate times, uses key words & explains 
vocabulary.  

      

Designing 
student 
assessment 

The candidate aligns student assessment with the 
learning outcomes, with clear criteria and 
standards. Assessment methodologies may have 
been adapted to meet the needs of individuals. 
The candidate effectively uses assessment to direct 
learning and provide students feedback. Students 
are aware of the assessment criteria used to 
evaluate their work. 

      

Instructional 
strategies  

The candidate uses appropriate strategies to 
differentiate instruction, making adjustments as 
needed to instruction plans, and accommodating 
student questions, needs and interests. The 
candidate adapts instruction as needed to the needs 
of individual. Candidate demonstrates awareness of 
student responses to one’s instruction 

      

                                                                                                                               Part III  sum of 
averages = 
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Part IV 

Professional 
responsibility 

Performance Objective Week 
3 

  Week 
5 

Week 
7/8 

Average 

Ethical practice The candidate demonstrates ethical practice, 
including honesty and integrity. The candidate 
demonstrates advocacy for the field.   
The candidate demonstrates colleagueship with 
other professionals by the following actions: 
collaborates with cooperating teacher to improve 
instruction, assessment, and student achievement, 
reflects critically upon his or her teaching 
experience, identifies areas for further professional 
development. 

      

Professional 
learning 

The candidate demonstrates professionalism 
through appropriate dress, language, and 
preparedness.  
The candidate demonstrates maturity including the 
following indicators: emotional control, uses self-
disclosure appropriately, uses good judgment, 
applies good attendance  and punctuality. 

      

                                                                                                                               Part IV  sum of 
averages = 
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The Castleton University Department of Physical Education 
 

APPENDIX M (ele) 
ELEMENTARY PRACTICUM FINAL GRADE CALCULATION  

 
To be completed by the college supervisor.  
At the end of each student teaching placement, a grade is calculated for each of the three parts below 
 
Grade 1. Cooperating Teacher Assessment (scores from Appendix L) 
                                                           
Part I   Knowledge about the Learner & Learning   
    sum of averages  = ________   (4 components, maximum score 16) 
  
Part II  Content Knowledge and Skills 
    sum of averages  = ________   (4 components, maximum score 16)       
 
Part III Teaching & Instruction                    
    sum of averages  = ________   (4 components, maximum score 16)           
 
Part IV Professional Responsibility    
    sum of averages  = ________   (2 components, maximum score 8)           
 
Sum of Part  I + Part II + Part III  + Part IV=         _______   (sum) / 2   =   _________Grade 1. 
                                                     maximum 56                                       maximum 28    
 
Grade 2. Student Final Self Assessment (scores from Appendix G) 
Values from the student teacher’s final self-assessment form are included to determine a final grade             
          
Total numerical value of 5 criteria    _____   /   2    =   ______   Grade 2 
                                                                     maximum 20                  maximum 10 
 
Grade 3. College Supervisor Assessment (scores from Appendix K) 
Values from the College supervisor’s final assessment form are included to determine a final grade  
 
Total numerical value of 5 criteria     _____   /   2    =   ______   Grade 3 
                                                                     maximum 20                 maximum 10 

 
 Final Grade Calculation 
 
____ +    _____  +  _____ =    (  _____  /   4)     =            _______ 
  G 1              G 2 G3          Total  (48 maximum)           CASTLETON grade points         LETTER GRADE:  _______ 
 
Student teacher _____________________________                      CASTLETON Catalogue   Grade Points 
Date:       A+    12        B       8           C-       4 
Mentor teacher ________________________________  A       11        B-      7           D+  3 
Date:       A-     10        C+     6           D  2 
Supervisor           ____________________________   B+      9        C       5           D-  1 
Date:  
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The Castleton University Department of Physical Education 

 
APPENDIX M (sec) 

SECONDARY PRACTICUM FINAL GRADE CALCULATION  
 
To be completed by the college supervisor.  
At the end of each student teaching placement, a grade is calculated for each of the three parts below 
 
Grade 1. Cooperating Teacher Assessment (scores from Appendix L) 
                                                           
Part I   Knowledge about the Learner & Learning   
    sum of averages  = ________   (4 components, maximum score 16) 
  
Part II  Content Knowledge and Skills 
    sum of averages  = ________   (4 components, maximum score 16)       
 
Part III Teaching & Instruction                    
    sum of averages  = ________   (4 components, maximum score 16)           
 
Part IV Professional Responsibility    
    sum of averages  = ________   (2 components, maximum score 8)           
 
Sum of Part  I + Part II + Part III  + Part IV=         _______   (sum) / 2   =   _________Grade 1. 
                                                     maximum 56                                       maximum 28    
 
Grade 2. Student Final Self Assessment (scores from Appendix G) 
Values from the student teacher’s final self-assessment form are included to determine a final grade             
          
Total numerical value of 5 criteria    _____   /   2    =   ______   Grade 2 
                                                                     maximum 20                  maximum 10 
 
Grade 3. College Supervisor Assessment (scores from Appendix K) 
Values from the College supervisor’s final assessment form are included to determine a final grade  
 
Total numerical value of 5 criteria     _____   /   2    =   ______   Grade 3 
                                                                     maximum 20                 maximum 10 
 
 Final Grade Calculation 
 
____ +    _____  +  _____ =    (  _____  /   4)     =            _______ 
  G 1              G 2 G3          Total  (48 maximum)           CASTLETON grade points         LETTER GRADE:  _______ 
 
Student teacher _____________________________                      CASTLETON Catalogue   Grade Points 
Date:       A+    12        B       8           C-       4 
Mentor teacher ________________________________  A       11        B-      7           D+  3 
Date:       A-     10        C+     6           D  2 
Supervisor           ____________________________   B+      9        C       5           D-  1 
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Date: 

 
The Castleton University Department of Physical Education 

APPENDIX N 
 

OPTIONAL: COOPERATING TEACHER’S EVALUATION OF  
TEACHING CHARACTERISTICS OF THE STUDENT TEACHER 

 
Student Teacher’s Name:_________________________________  
Subject/Grades:_____________________           School/town:_______________________ 
 
To the Student Teacher:  This recommendation can be copied for employers or graduate schools if so desired.  If you 
wish to voluntarily waive your right to examine it, and instead have it placed into your Department file, please sign 
your name here: 
 
_______________________________________               _______________    
                         Signature                                                Date    
 
Directions for Cooperating Teacher: Listed below are characteristics that have been identified as important to 
teaching.  The student teacher should be rated on each of these characteristics and overall by using the last page of the 
form. 
 
Use the following scale for rating each of the items: 
4 =               Consistent demonstration; or, very good or excellent quality 
3 = Approaches consistent demonstration, or, good quality 
2 = Emerging demonstration; or, average quality 
1 = Little demonstration; or, below average quality  
N = Not Observed 
 
TEACHING CHARACTERISTICS 
Scholarship: 
____ Demonstrates a sound knowledge of subject being taught 
____ Understands concepts and factual information clearly  
____ Displays general knowledge in areas related to discipline 
____ Demonstrates effective command and usage of English 
Knowledge of the Individual Learner: 
____ Identifies individual learning styles 
____ Understands cultural influences and diversity of students and colleagues 
____ Identifies multiple intelligence learning styles and talents 
____ Determines appropriate stages and developmental levels 
Planning: 
____ Plans daily developmentally appropriate lessons 
____ Plans standards-based lessons; objectives are stated in terms of student outcomes 
____ Organizes content into logical and safe progressions 
____ Understands needs of  entry-level of students 
____ Uses appropriate and effective instructional activities and materials 
Managing Instruction: 
____ Maintains appropriate appearance of classroom environment 
____ Attends to routine tasks 
____ Maintains discipline        
____ Uses motivational techniques 
____ Uses a variety of teaching methods 
____ Communicates skills effectively and clearly 
____ Checks for students’ understanding 
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____ Uses reinforcement effectively 
Evaluating Instruction: 
____ Matches goals and objectives to testing and other measures 
____ Develops a grading policy 
____ Uses a variety of criteria for evaluation 
____ Uses appropriate measures for the level of students taught 
____ Revises instructional content and strategies based upon self-evaluation 
____ Evaluates materials used in instruction 
Professional Growth: 
____ Maintains professional physical appearance and posture 
____ Demonstrates enthusiasm for teaching 
____ Is dependable, prepared 
____ Reflects upon own teaching and is willing to listen to new ideas to improve teaching 
Interpersonal Relations: 
____ Develops rapport with students 
____ Develops rapport with staff and faculty 
____ Establishes rapport with parents (where appropriate) 
____ Is able to adjust to change 
____ Provides for individual differences; inclusive of all students 
Advocacy 
____ Shows a sense of caring and service 
____ Promotes respect and human dignity inside of one’s classroom and beyond 
 
Using the above areas as a guide, please write statements reflecting this candidate's potential as a teacher by 
responding to the two questions below.  Please feel free to add any examples that you feel would be helpful. 
 

A.  What do you consider to be the candidate's main strengths? 

 
 
 
 
 
 
 
 
 
 
 B. What is you overall assessment of this candidate's potential as a teacher and do you recommend 

this candidate pursue teaching as a career? 
 
 
 
 
 
 
 
 
 
_______________________________   ____________________________         _________ 
Cooperating Teacher (printed or typed)      Signature                         Date  
 
________________________________           ____________________________ 
                Placement School   City  & State 
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The Castleton University Department of Physical Education 
APPENDIX O 

 
Vermont Department of Education 

Level I Licensure Portfolio 
 
I. Purposes of the Level I Licensure Portfolio 
The Level I Licensure Portfolio plays an important role in the preparation of educators for Vermont’s 
schools. Portfolio development can be a dynamic process for candidates allowing them to grow in their 
understanding of themselves as professional educators and in their understanding of students as learners. As a 
licensure requirement, the portfolio also provides candidates with the opportunity to demonstrate to their 
institution their qualifications for becoming licensed beginning educators. 
 
All candidates seeking initial licensure must complete a Level I Licensure Portfolio. While the portfolio was 
designed specifically for beginning teachers, components of it will also serve to document the qualifications 
of licensure candidates seeking non-classroom endorsements. 
 
II. Description of the Level I Licensure Portfolio 
The current (2013-14)  Level I Licensure Portfolio  is being revised. At this point the e-portfolio still 
consists of an introductory section followed by six entries divided into three parts. The optional introductory 
section allows candidates to present themselves as caring and competent beginning educators to their 
evaluators. Programs may choose to require candidates to include pieces that reflect the institution’s unique 
theme or individual candidate’s philosophy of education, etc.  
 
The introduction is followed by Part 1 which may be completed prior to student teaching as it contains 
entries that are more developmental in nature while addressing many of the 10 Vermont Core Teacher 
Standards. Part 2 must be completed during student teaching and incorporates all of the Core teacher 
Standards. Finally, Part 3 will be completed once parts 1 and 2 have been finished as it requires thorough 
reflection on the portfolio entries and teaching experiences. 
 
Introduction (optional) 
Part 1 
1. Analyzing the Learning Environment 
2. Accommodating Students Identified as Having Special Needs 
3. Colleagueship and Advocacy 
4. Teaching Episodes 
Part 2 
5. Teaching Over Time 
Part 3 
6. Reflection and Goals 
 
III. Incorporating the Licensure Portfolio into the Candidate Assessment System 
The portfolio’s common architecture is meant to unify institutions’ performance assessments while at the 
same time allowing programs to maintain their uniqueness. The licensure portfolio’s structure can be 
incorporated into programs’ assessment systems in a variety of ways. The CASTLETON PETE program also 
uses the licensure portfolio entries as evidence for the student teacher’s practicum grade. 
 
Whatever form its implementation takes, institutions must ensure that candidates demonstrate strength in 
their content knowledge and pedagogy of the endorsement (s) they seek throughout the six entries. 
Institutions must also ensure reliability across licensure portfolio assessments by establishing clear 
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performance standards, by utilizing the common set of scoring rubrics, and by providing training for portfolio 
assessors. 
 
The licensure portfolio entries are minimum requirements. Each entry must be included in all 
initially licensed candidates’ portfolios and assessed using the scoring rubrics provided. However, 
institutions and programs are encouraged to add additional entries and documentation that candidates would 
need to provide to support the program’s theme and its unique characteristics, priorities, and philosophy. In 
addition, programs may choose to add entries that will provide candidates with additional opportunities to 
demonstrate their content knowledge, pedagogical knowledge and skills, and dispositions. 
 
V. Format and Style of the Level I Licensure Portfolio Entries 
Each of the six entries that comprise the Level I Licensure Portfolio is comprised of the following 
components: 
 
(a) Purpose 
(b) Principles to Be Addressed 
(c) Required Documentation 
(d) Directions 
 
The Purpose provides a clear focus for each entry and is followed by the Principles to be Addressed in order 
to clarify the entry’s alignment with the Five Standards for Vermont Educators: A Vision for Schooling, the 
16 Principles for Vermont Educators, and the endorsement requirements. Required Documentation 
identifies required evidence for each entry although the preparation programs may require other appropriate 
artifacts. Finally, candidates are provided with Directions and related questions to respond to each portfolio 
entry. 
 
Description: Candidates are first given brief directions for the entry. Any description candidates provide 
within the entry should be logical and detailed enough to provide the assessor with an understanding of the 
school and/or classroom context. This section should be brief and to the point. The focus of the candidate’s 
writing will be on what occurred. 
 
Analysis: Analysis deals with reasons, motives, and interpretation and is grounded in the required evidence 
for the entry. The questions provided are meant to prompt analysis of the collected evidence. Candidates will 
interpret the information gathered or the experience in their analysis and demonstrate the significance of the 
evidence. The focus of the candidate’s writing will be on why something occurred. 
 
Reflection: Each entry concludes with several questions designed to prompt candidates in their reflective 
process. While reflection may occur in many places, the reflection section of each entry is where candidates 
must show assessors what they have learned from their experiences and how it will impact their teaching in 
the future. The reflection provides candidates with the opportunity for self-analysis. The focus of the 
candidate’s writing will be on so what. In other words, what do the observations and analysis suggest for the 
candidate’s teaching in the future? 
 
Candidates are expected to transition smoothly between the three forms of writing and to structure their 
responses clearly and logically in essay form. Each entry should be a professional document that is complete, 
well-organized, and reader-friendly. Inherent within the meets standards rating is the requirement that the 
candidate uses appropriate grammar, usage, mechanics, and spelling throughout the portfolio. 
 
V. Rubrics for Scoring Portfolio Entries 
The 16 Principles for Vermont Educators are incorporated into the six portfolio entries. In some 
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instances, the language of the Principles has been modified to better reflect the knowledge and ability 
expected of beginning educators. 
 
All programs are required to use the scoring rubrics provided for each entry when assessing their candidates’ 
portfolios. The rubrics are based upon criteria derived from the purpose, required evidence, prompting 
questions, and the Principles. There are four assessment ratings for each criterion: no evidence, 
emergent, approaching standard, and meets standard. A comment section has been provided in each rubric 
for assessors to provide further feedback to candidates. 
 
VI. Scoring the Portfolio Entries 
The CASTLETON PETE programs evaluates the portfolio in its entirety after the conclusion of student 
teaching. In all cases, a final composite score would result from combining the three scores. 
 
In order to achieve a “pass” on the licensure portfolio, a candidate must achieve an overall rating of 
“pass” on all six entries. To achieve a “pass” on an entry, a candidate must have a rating of meets standards 
in the majority of cells with no ratings of emergent. Please note that it is strongly recommended that the 
program provide candidates the opportunity to submit draft entries for feedback and re-writes as needed until 
the final portfolio assessment is due. 
 
When the program assesses the licensure portfolio entries, two or more trained assessors from 
the institution, program, or field should independently review the evidence the candidate 
provides and determine which level best describes the candidate’s performance on each criterion. 
Candidates’ scores should reflect the degree to which portfolio evaluators were able to locate clear evidence 
that each entry meets standards. 
 
VII. Electronic Portfolio Guidelines 
Upon reviewing the work of Vermont institutions on the portfolio and the current research, it 
has become clear that electronic portfolios will play a much larger role in the next round of 
ROPA reviews. Candidate work on electronic portfolios has strong potential for both 
meaningful integration of technology and powerful presentation of candidate ability. 
Furthermore, electronic portfolios may facilitate portfolio production for students, provide 
technology practice, and promote technology use in teaching and learning. 
 
Electronic portfolio style and format suggestions: 
 
• Electronic portfolios should be easy to navigate and designed to facilitate a person moving 
  easily through evidence without scrolling through large documents. 
• There should be a balance between text and visuals throughout the document. 
• Note that the structure, navigation, and performance of the portfolio system can both enhance 
   or detract from usability. 
• Cross references and linking should be clean and clear. 
• Consider multiple uses of data throughout the document. 
• The electronic portfolio should reflect the candidate as an individual. 
 
 
 
 
 
 
 



 

 86 

 
The Castleton University Department of Physical Education 

APPENDIX P 
 

PHYSICAL EDUCATION DEPARTMENT POLICY ON STUDENT TEACHING 
AND PARTICIPATION IN CO-CURRICULAR ACTIVITIES 

 
Effective: August 21, 2000 

 
The Physical Education Department reserves the right to qualify all conditions of a student’s Student 
Teaching experience.   
 
The department may: 
 
Restrict the student to only the Student Teaching Experience or may allow other concurrent activities along 
with the experience, with approval of the Student Teaching Coordinator. 
 
Remove the student from the Student Teaching Experience at any time for due cause; i.e. – failure to 
satisfactorily meet all Student Teaching responsibilities. 
 
Request the student limit or curtail activities outside of the Student Teaching experience that may negatively 
affect the performance of the student in the Student Teaching experience; i.e. work, campus activities, 
athletics, etc. 
 
The Physical Education Department philosophy of student teaching includes the following: 
 
1.  Cooperating teachers expect a student teacher that is alert, focused, prepared, comes early and stays late, 

and who is an active participant in every aspect of the student teaching process. 
 
2.  Student teachers are required to enroll in a one-credit course that involves performing community service 

for the school(s) to which they are assigned.  Such service may include coaching, intramurals, after-
school tutoring, etc.  It is the school that decides how the student can best be of service. 

 
3.  Student teachers are required to enroll in a one-credit seminar course that involves portfolio preparation, 

resume construction, job application and interviewing, etc. 
 
4.  Student teachers may not be excused from teaching, community service, parent-teacher conferences, 

faculty meetings, in-service days, and student teacher meetings with other student teachers and the 
supervisor except for family emergencies or illness. 

 
5.  Student teaching has very different demands than taking classes.  The student teacher is on his/her feet for 

7-8 hours with only one break for lunch.  Even planning periods are used to meet with the cooperating 
teacher, watch other teachers, prepare for lessons, and learning how to do a novel skill that they will 
have to teach (i.e., circus arts). Early in the student teaching experience, healthy and fit student teachers 
find themselves exhausted at the end of the day and still have hours of preparation for the next day, the 
next unit, the portfolio, etc.  Activities outside of the student teaching experience require an intensity that 
the student may not have, and poor performance or injury may result. 

 
6.  The policy of the Education Department is separate from that of the Physical Education Department.  

However, their policy does state that if an activity interferes in any way with the student teaching 
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experience (their career), the student will be pulled immediately from that activity.   
 

The policy of the Education Department reflects a particular vulnerability of the effect on a team sport of 
a conflict between student teaching and athletics.  The team would suffer as the coach would not have 
recruited for this possibility, and the players who depended on the athlete would be left without their 
valuable contribution.  

 
7.  Students may participate in co-curricular activities in any semester or during any part of a semester in 

which they are not student teaching.  From the time of first entry to Castleton, a student should have an 
advisor in the Physical Education Department so that all semesters can be planned for completion of the 
requirements of teacher preparation before student teaching. If necessary, the student may return after 
student teaching in order to complete the second major and other graduation requirements.  

 
8.  Students should plan to student teach in a semester in which they are not planning to participate full time 

in any co-curricular activity or employment.  This planning should be done in close consultation with the 
student’s advisor in the Physical Education Department early in the student’s matriculation at Castleton. 
  

 
While the College endeavors to make available to students high quality academic advising, the primary 
and ultimate responsibility for meeting degree and program requirements rests with the individual 
student.  (Castleton Undergraduate Bulletin) 

 
9. The physical education department firmly believes professional conferences contribute to the student's 

professional development.  If the student needs to miss his/her student teaching experience due to a 
professional conference, the student teacher must provide adequate notice to his/her supervising and 
cooperating teacher and make arrangements for making up missed student teaching time when 
appropriate. 

 
10. Student teaching and full-time co-curricular participation or work involvement is to be allowed only 

under the following restrictions: 
 

A.  A student wishing to participate full time in a co-curricular activity or work, while student teaching: 
1) Must present a detailed statement of intent, which will include an acknowledgment of the priority of 

student teaching.  The document must be approved by the cooperating teacher, supervising teacher, 
and the coach, activity advisor or employer prior to the application for the student teaching 
experience. 

2) Must be required to meet the academic standards of student teaching: 
a.  3.2 GPA in all coursework 
b.  3.2 GPA in physical education coursework 

3)  May participate in the co-curricular activity or work only by agreeing that it will not interfere with or 
cause missed time from student teaching. 
a. May participate in ONLY home and/or weekend activities; i.e. athletic contests, plays, work etc., 
as long as these activities do not interfere with the student teaching experience.  
b. May not ‘make up’ missed student teaching time missed because of the co-curricular activity or 
work. 

4) Must agree that any drop in student teaching effectiveness: 
a. Is to be based on: 

(1) Poor attendance 
(2) Poor punctuality 
(3) Poor quality of written preparation 
(4) Poor teaching performance as determined by either cooperating or supervising 
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teacher’s evaluation 
b.  Will be advised that any further drop in student teaching effectiveness may result in removal 
from student teaching. 

 
B.  The only sport in which two semesters are involved is basketball.  Basketball players should plan to 

student teach in the fall semester.  Because the majority of the student teaching experience has been 
completed before the beginning of the basketball schedule, the student may be able to participate in 
more of the scheduled games without interfering with student teaching. 

 
C.  The physical education department will decide on any exceptions to the restrictions on student 

teaching after a thorough consideration of all the circumstances. 
 
 

Policy Amended:  February 15, 2000 
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The Castleton University Department of Physical Education 
 

APPENDIX Q 
CASTLETON UNIVERSITY ENDORSEMENT FOR INTIAL TEACHER 

LICENSURE 
 

Candidates must apply to the Castleton licensure committee for recommendation for a teaching licensure endorsement 
(the “stamp” on one’s transcript) for the applicant. Graduates should complete this process regardless if they wish to 
teach in Vermont or not, because many states wish to see proof of one’s professional preparation. This application should 
be completed and returned to the PETE Coordinator no later than your last week of student teaching.  This endorsement 
application must be completed in its entirety in order to be processed. 
 
Candidate name: 
 

Date of application: Semester/year: 

List endorsements (check all that 
apply) 

Physical 
education 

Elementary 
PreK-6 

Secondary 
7-12 

Health 
education 

Elementary 
PreK-6 

Secondary 
7-12 

    
List site and dates of all teaching 
practicums in chronological 
order 
Note time in weeks or hours 
Indicate if PE or HE 

School City/state Start month/year 
    

End 
month/year 

PE       HE               Time  
 

   

PE       HE               Time  
 

   

PE       HE               Time  
 

   

PE       HE               Time  
 

   

PE       HE               Time  
 

   

PE       HE               Time 
 

    

PE       HE               Time 
 

    

Overall GPA:  Major GPA:  Student teaching grades PE Elem: 
 
HE Elem: 

PE Sec: 
 
HE Sec: 

Final Licensure e-portfolio submitted on: Indicate pass/fail:  
 

Portfolio reviewed by: 

Exam scores Indicate 
pass/fail 

Math Read Write          Reviewed by                                          Date 

Praxis I Scores 
Dates:  

     
_____________________________     ____________ 
 
_____________________________     ____________ 
 
_____________________________     ____________ 

Core Academic 
Praxis Scores 
Dates:  

    

SAT/ ACT 
equivalents 

    

Praxis II Scores 
Dates 

  

 
Indicate processed by Castleton Registar’s office:   

_____________________________Date______________ 
                      Action:   Endorsement placed on transcript     ______     
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   Returned to department for more information _______ 
   Rejected, candidate does not meet requirements ______ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


