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Castleton State College 

NEASC Self-Study 
 

Introduction 
 
Castleton’s self-study report reflects the combined efforts of scores of individuals over a two-
year period. From the outset, the self-study process was designed to involve all segments of the 
college community and to be as open and inclusive as possible, with the overarching goal of 
producing a document that accurately and honestly describes the college in 2011. 
  
The self-study process began on March 10, 2009, when President Wolk held a meeting with 
Academic Dean Mark and the then-president of the Faculty Assembly, Professor of Biology 
Peter Kimmel. Professor Kimmel and Dean Mark had co-chaired the 2001 self-study steering 
committee, and Professor Kimmel had been the lead writer of the 2001 self-study, with the dean 
serving as editor and the overall manager of the self-study process. As a result of the March 2009 
meeting, Professor Kimmel agreed again to serve as lead writer and steering committee co-chair. 
President Wolk appointed Dean Mark steering committee co-chair and editor. They also agreed 
to utilize a somewhat streamlined steering committee process.  
 
The 1999 to 2001 process had established 11 subcommittees, one for each standard, with each 
subcommittee co-chaired by a faculty member and an administrator. Instead, the 2009-2011 
process would be overseen by eight subcommittees. Separate subcommittees were established for 
Standards 2, 4, 5, 6, and 7. Three additional subcommittees were each assigned to two standards. 
The paired standards to be 1 and 3, 8 and 9, and 10 and 11. Again, it was agreed that each 
subcommittee would be jointly chaired by a faculty-administrator team. All 16 co-chairs would 
constitute the steering committee. Professor Kimmel and Dean Mark would collaboratively plan 
the steering committee’s work and timetable as well as the agendas of its meetings. 
 
On May 4, 2009, President Wolk, Professor Kimmel, and Dean Mark reconvened to discuss the 
membership of the steering committee and co-chair assignments. They agreed to recruit tenured 
faculty and administrators with appropriate experience and responsibility. They also agreed to 
strive for balance, with respect to gender and departmental affiliation, in steering committee 
membership. After invitations by President Wolk and some readjustments when a small number 
of candidates declined invitations, the steering committee was confirmed later in the summer of 
2009.  
  
The steering committee held its first meeting on September 15, 2009, to discuss the self-study 
process and the recruitment of additional members for the subcommittees. It was agreed that, as 
far as possible, subcommittees should invite individuals from all campus constituencies: 
administration, administrative staff, represented staff, faculty, and students. Altogether, over 
sixty individuals participated in subcommittees whose membership ranged from three to 14.  
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On October 1, 2009, CIHE Associate Director Louise Zak visited Castleton and met with the 
steering committee as well as the president’s Cabinet, Department Chairpersons Committee, 
Program Assessment Committee, Student Government Association, and a group of Castleton 
administrators. 
 
During the fall of 2009, subcommittee co-chairs reviewed past accreditation-related documents, 
including previous self-studies, and recruited new subcommittee members. To learn more about 
the self-study process, the academic dean, an associate academic dean and four faculty on the 
Program Assessment Committee attended an October 2009 NEASC assessment workshop in 
Southbridge, Massachusetts. In addition, for many years the academic dean has regularly 
attended NEASC’s annual meeting, including for the last several years the special CIHE 
preconference meeting on assessment. 
 
The eight subcommittees began their work in earnest in February 2010. Many of these groups 
solicited comments from the college community, either through open meetings or by e-mail. The 
work of each subcommittee (including early drafts, meeting minutes, etc.) was posted to the 
college’s learning management system, Blackboard, so that interested members of the Castleton 
community could follow the progress of the self-study. The steering committee continued to 
meet approximately once each month to coordinate activities and share information. 
  
First drafts of each of the 11 chapters were submitted on or before April 15, 2010. These were 
reviewed by Professor Kimmel and Dean Mark and returned with comments. 
  
In fall 2010, the steering committee collectively began to review second drafts of chapters. 
December 3, 2010, was established as the deadline for submission of third drafts. Throughout the 
fall, the steering committee refined its list of projections. On December 9, 2010, the steering 
committee attended a special meeting of the president’s Cabinet, and each team of co-chairs 
presented their recommended projections to the president and the members of his Cabinet. 
Following this consultation and now with Cabinet support for each chapter’s projections, 
steering committee members made minor last changes to their chapters with the obligation of 
submitting final drafts by December 15, 2010. 
   
On February 11, 2011, Dean of Undergraduate Studies Tony Peffer attended CIHE’s 
accreditation workshop. 
 
The first complete version of the self-study document was distributed to the campus community 
on March 4, 2011, along with a request for comments and suggestions. Faculty, administrators, 
and staff were also urged to attend a Self-Study Shindig planned for March 10. This event, 
enhanced by a student jazz combo and made more attractive by a menu of excellent food and 
beverages, was presented as an opportunity to learn more about the self-study, interact with its 
authors, and contribute input. The Shindig was cleverly designed to engage attendees in fun-
filled informative activities, with games, contests, and quizzes, all culminating in a drawing for 
several wonderful prizes, including an iPad. Not counting those on the steering committee, 103 
college community members participated in one or more of the instructive interactive activities; 
more than that number were in attendance. Whenever an attendee had an exchange with a 
steering committee member that was substantively related to the content of the self-study, the 
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attendee won a coupon that increased his/her chances of winning one of the prizes. All told, at 
least 606 such substantive exchanges took place between attendees and steering committee 
members. 
 
Professor Kimmel sent the second complete draft of the self-study to the community on April 27, 
2011. At its May 3, 2011, meeting, Castleton’s Faculty Assembly endorsed the following 
motion: 
 

The Castleton Faculty Assembly supports the April 27 draft of the 2011 NEASC Self-
Study Report, with the understanding that updates and corrections may be made at a 
later date. 

 
On July 13, 2011, following CIHE’s adoption of revised standards of accreditation, Dean Mark 
joined a conference call scheduled for institutions undergoing fall 2011 reaccreditation visits. In 
light of the fact that Castleton’s self-study had been finished for some time, had been the result 
of a highly participatory process, and had been formally supported by the Faculty Assembly, the 
dean wanted clarification regarding the college’s options for responding to the new standards. In 
a follow-up telephone conversation on July 15, Deputy Director O’Brien confirmed that 
Castleton need not revise its self-study. Rather, it could prepare a supplement to the self-study 
that identified ways in which the college either had or would need to make changes to achieve 
compliance with the new revisions. 
 
Subsequently, members of the steering committee reviewed the revised standards in order to 
recommend elements that should be included in Castleton’s self-study supplement, particularly 
as those relate to the standards for which the steering committee co-chairs had oversight 
responsibility. 
 
Castleton has solicited public comment as part of the reaccreditation process, using the “sample 
invitation” provided by the Commission. A notice was placed in a July 2011 newsletter mailed to 
about 15,000 alumni, parents of current students, and friends of the college. A similar notice was 
posted on the college’s web site in summer 2011 with a link from the News & Events page. In 
September the notice will be placed in the Rutland Herald, the daily newspaper that covers our 
area, and in the Spartan, the student newspaper. 
 
During fall 2011, a special effort is planned to inform students about the self-study and the 
reaccreditation process. The final version of the self-study will be sent electronically to all 
administrators, faculty, and staff; and all employees will be given access to the electronic 
resources that will be sent to the members of the visiting team. 
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Self-Study Steering Committee 
Peter Kimmel, Professor, Biology, Steering Committee Co-chair 

Joe Mark, Academic Dean, Steering Committee Co-chair 

Ana Alexander, Professor, Spanish Language and Literature 

Reese Barber, Professor, Physical Education 

Scott Dikeman, Dean of Administration 

Ennis Duling, Director of Communications 

Sandy Duling, Professor and Director, Calvin Coolidge Library 

Thomas Conroy, Professor of Communication 

Robert Gershon, Professor of Communication 

Maurice Ouimet, Dean of Enrollment 

Tony Peffer, Dean of Undergraduate Studies 

Dennis Proulx, Dean of Students 

Peg Richards, Professor of Business Administration 

Karen Sanborn, Coordinator of the Media Center 

Denny Shramek, Professor of English 

Dave Wolk, President 

 

NEASC Subcommittee Membership 
 

Standard 1: Mission and Purposes and  

Standard 3: Organization and Governance 
Peter Kimmel, Co-chair  
Dave Wolk, Co-chair  
Irene Evanoika  
Andre Fleche  
Justin Garritt 
Tersh Palmer  
Lyn Sawyer 

Standard 2: Planning and Evaluation 
Bob Gershon, Co-chair  
Maurice Ouimet, Co-chair 
Colleen Klatt 
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Standard 4: The Academic Program 
Joe Mark, Co-chair  
Peg Richards, Co-chair  
Andy Alexander  
Lori Arner  
Erica Bilodeau 
Sherrill Blodget 
Honorée Fleming 
Kevin Fleury 
Catherine Garland 
Kristen Murray 
Tony Peffer 
Scott Roper 
Tom Rutkowski 
Deb Waggett 

Standard 5: Faculty 
Tony Peffer, Co-chair  
Dennis Shramek, Co-chair  
Adam Chill  
Brad Coupe  
Drennan Spitzer 
Joyce Thomas 
Cathy Van Yperen 

Standard 6: Students 
Ana Alexander, Co-chair  
Dennis Proulx, Co-chair  
Victoria Angis  
Kelley Beckwith  
Teresa McCormack 
Kathy O’Meara 
Jeff Weld 
Emily Wiezalis 

Standard 7: Library and Other Information Resources 
Sandy Duling, Co-chair  
Karen Sanborn, Co-chair  
Terry Bergen  
Chris Boettcher  
Jacob Ferry 
Gayle Malinowski 
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Standard 8: Physical and Technological Resources and 

Standard 9: Financial Resources 
Scott Dikeman, Co-chair  
Reese Barber, Co-chair  
Pat Belden  
John Feenick  
Bob Godlewski 
Chuck Lavoie 
Gayle Malinowski 
Heidi Whitney 
 

Standard 10: Public Disclosure and 

Standard 11: Integrity 
Tom Conroy, Co-chair  
Ennis Duling, Co-chair  
Maria Arnot  
Chris Eder  
Jane Foley 
Liz Garside 
Karen Trudeau 
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 Institutional Overview: The Last Ten Years 
 
Much has changed since 2001, when a team representing the Commission on Institutions of 
Higher Education last visited Castleton. And much has stayed the same.  
 

What has changed? 
Probably most important, Castleton’s enrollments have grown dramatically over this period. 
Total enrollment has increased 38% from 1605 in fall 2000 to 2215 in fall 2010. Even more 
significant, the enrollment of full-time undergraduates increased by 42% (1316 to 1873). This, 
coupled with 376 more students living on-campus, gives today’s Castleton far more vitality and 
opportunity. Faculty and staff who have witnessed this growth perceive that Castleton is, in 
energy and activity, a very different institution than it was a decade ago.  
 
The most significant academic change that has taken place over the last ten years has been the 
fundamental reform of Castleton’s teacher preparation programs. For more than a century, 
Castleton offered a very traditional program to prepare teachers. In this model, there was little 
collaboration between liberal arts and education faculty, even though all parties understood how 
important it is that teachers-in-training have a well-balanced, coherent educational experience. 
To correct these deficiencies commonly found in teacher training programs across the country, a 
special task force was established with strong representation from respected faculty leaders, 
including senior members of four key liberal arts departments. In the spirit that “it takes a college 
to prepare a teacher,” the task force, ably led by then Associate Academic Dean Honorée 
Fleming, developed a highly innovative curriculum that gives equal emphasis to education and 
liberal arts courses while receiving strong support from faculty in both domains. After decades of 
estrangement between these areas of the campus, Castleton and its faculty are today united in 
their dedication to the preparation of tomorrow’s teachers. 
 
Beyond these seismic shifts in the way we prepare teachers, not much has changed with respect 
to Castleton’s other undergraduate degree programs. A few programs have been eliminated; 
others added; but in the main, the college has roughly the same mix of liberal arts and 
professional programs it had in 2001. More change has taken place in graduate programming. As 
foreseen in the last self-study, Castleton has increasingly shifted its graduate programs to ones 
that are cohort-based, and the creation of the Castleton Center for Schools has greatly facilitated 
the college’s ability to extend in-service education to area educators.  
 
Castleton’s General Education program has not changed significantly, but progress has been 
made in the assessment of General Education, and efforts are underway to move many General 
Education courses towards theme-based approaches focused on civic engagement, service-
learning, and sustainability. In addition, since the last visit, the Faculty Assembly General 
Education Committee has assumed an increasingly important leadership role with respect to 
programming in this area.  
 
Perhaps one of the more notable differences that the 2001 visiting team would observe if they 
were to return to Castleton today is the extent to which civic engagement—or what we now often 
call “civic agency”—has become a pervasive theme both in the curricular and co-curricular life 
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of the college. Castleton’s commitment to developing engaged, effective citizens has been part of 
the college’s mission for many decades, but it has been only during the last dozen or so years 
that we have intentionally strived to deliver on this promise.  
 
Another recent change is the college’s effort to internationalize the campus and increase 
international study experiences for our students. In fall 2010, Castleton’s Campus Center flew 27 
flags that represented the national identities of members of the student body. We made no effort 
to track such statistics 10 years ago, but we estimate that we would have had only eight or nine 
flags in 2001. Reflecting this growth, in 2009 the college hired a full-time staff member to 
provide support for international students and assist in their recruitment. In addition, we 
currently offer a much larger array of international study experiences. At the June 2011 meeting 
of the Vermont State Colleges (VSC) Board of Trustees, a Global Studies major was approved 
for Castleton.  
 
Upon their arrival on the campus today, the first changes a 2001 visiting team member would 
notice are the dramatic improvements to the college’s facilities. Approximately fifty-three 
million dollars has been invested in new construction and renovation. Most notable are the 
expansion and renovation of the science center, the addition of a wing on Leavenworth Hall for 
the Communication Department, expansion and renovation of the Campus Center and the 
athletics complex, as well as the construction of new residence halls and a stadium. 
 
In 2001 we had a total of 127 athletes on 12 varsity teams. Today there are over 450 athletes on 
20 teams. Throughout this period of growth, President Wolk placed great value on hiring coaches 
who emphasized academics over athletics. Indeed, he introduced the President’s Cup trophy for 
the team with the highest GPA each year. Continual emphasis on the right priorities coupled with 
the competitive spirit that coaches and players bring to much of what they do has quickly led to 
Castleton’s athletes routinely out-performing non-athletes in their academics. The president, the 
associate dean of athletics and recreation, and varsity coaches also place strong emphasis on 
community service. As a result, most teams have distinguished themselves as good citizens both 
on- and off-campus. These contributions are a frequent source of positive media stories about 
Castleton and its students.  
 
Along with numerous other exciting changes that have occurred at Castleton since 2001, we 
must mention the renaissance that has taken place in the Student Government Association 
(SGA). For decades, Castleton’s SGA was under-populated and had a very low profile on the 
campus. There is now broad-based respect for student government at Castleton and great hopes 
for its future.  
 
CIHE visitors will also be pleased to learn that Castleton has made substantial progress on 
program assessment since the last decennial visit. There are probably many reasons for this, but 
most significant is the work of the Faculty Assembly Program Assessment Committee, which 
has emerged over the past decade as a committed group of faculty who have worked hard not 
only to develop their understanding of best-practices in program assessment, but also to share 
this knowledge with faculty colleagues.  
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Many at Castleton would report that employee morale has improved substantially over the past 
decade. The college has also led the VSC system in proactive approaches to employee activities 
programming, including those related to health and physical fitness. Ten years ago, few if any 
such programs were available to individuals who worked at the college; now the options are 
nearly limitless. 
 
It would require only a few brief conversations with Castleton faculty and staff to discover that 
relationships between the college and VSC central office have improved substantially since 
2001. A new chancellor, appointed in 2009, brought a less adversarial, more supportive style to 
system-college relations, and most employees quickly noticed. 
 
Finally, the CIHE visitor who took the time to interact with members of the surrounding 
community—say, over breakfast at the diner or while buying postcards at the village store—
would learn how much the greater Castleton-Rutland community’s opinion of the college has 
increased. Long-time Castleton employees are pleased and amazed by the numbers of 
community residents who tell them again and again how impressed they are by the gains the 
college has made in recent years. The new-found pride in and affection for Castleton State 
College that is reported by a large and seemingly growing percentage of the area’s citizens are 
truly heartening. 

What has not changed? 
While Castleton has reviewed and—one might say—“tweaked” its mission since the last visit, 
the college’s core commitments have remained essentially the same. We still strive to provide a 
transforming experience, especially for students who may not yet have discovered their 
educational passions and potential. Unlike some institutions that respond to the opportunity of 
expanding enrollments by continuously raising entrance standards, Castleton eagerly asserts that 
it wants to provide opportunities to students who need and deserve a second chance. We are 
proud to be a college targeted on the middle of the high school class. These are our students; and 
we seek to inspire, support, and challenge them to achieve goals that were beyond their 
imagination when they first joined us. 
 
We are still poorly supported by the state of Vermont, even more so now than we were 10 years 
ago. For decades Vermont has been at or near the bottom of rankings of state support for public 
higher education. In the fiscal year of the Commission’s team visit to our campus, the state 
appropriation will represent less than 10% of our revenue. 
 
Although the number of undergraduates grew dramatically over the past ten years, graduate 
enrollments have not enjoyed the same growth. They are only slightly higher than they were in 
2000, and the number of full-time graduate students has actually decreased by 65%.  
 
We are still deeply committed to being a “relationship-based” college. In a 1997 planning report 
that Castleton prepared for the VSC Board of Trustees, we identified four words that captured 
the core of our institutional commitments: traditional, transforming, campus, and contact. The 
phrase we use today to express the essence of these four concepts is “relationship-based,” coined 
by our dean of students. This is something we have done for generations; this is what we still 
value; this is what we think we do fairly well; this is what we want to do even better.  
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Because of our commitment to relationship-based education, we have been reluctant to engage in 
on-line or distance learning other than in nursing education and sporadically throughout the 
curriculum. As other colleges have ventured further into this territory, we have consciously 
adhered to what we think we do well: largely campus-based, relationship-based education in the 
New England small college tradition. 
 
Castleton’s employees continue to be a wonderful group of individuals who are deeply 
committed to the college and its mission. One of the principal themes of the 2006 fifth-year 
interim report was the concern that the college was at that time losing what we called the 
“founding generation” of the institution: the faculty who, beginning in 1960, made the modern 
Castleton, and who lovingly nurtured its development across their careers. Recognizing how 
much had changed in American society and in the lives of typical higher education faculty, we 
feared that we might not be able to recruit people who would be as committed to the institution 
and its development as were the individuals they were replacing. Five years later, we are excited 
to report that we have hired a remarkable group of young faculty who are as committed to our 
kind of college as were their 1960- and 1970-era predecessors. And, wonderfully, the new 
faculty who have joined us have a special appreciation for that “The Forgotten Half” slice of the 
student pie that we choose to serve. Further, relationships among faculty, administrators, and 
staff at Castleton remain very positive; and morale is strong. 

Some recent good news 
We close this section by sharing data that were reported to us last year for the first time. 
 
During the 1980s and then starting again in 2006, Castleton has had new students complete the 
Cooperative Institutional Research Program (CIRP) survey at the very start of their Castleton 
careers. Every year, CIRP reports allow us to learn about our new students, including how they 
have spent their time, how they think of themselves, and what they value and believe. In spring 
2010 for the first time, we also administered a slightly modified version of the CIRP survey to 
the members of the 2006 entering class who were still with us and who were then seniors. By 
administering the CIRP twice and collecting data from the exact same students in a pre/post 
research design, and by comparing changes taking place in Castleton’s students with national 
data on freshman-to-senior-year changes, we are able to assess our impact on students. 
 
This method of analysis has allowed us to document the often-profound changes that occur in 
Castleton students from the start of their freshman year to the end of their senior year. We think 
these data confirm that in the typical case, Castleton has a “transforming” effect on its students. 
What is the evidence for this?  
 
Here are some examples. When they were freshmen, Castleton seniors reported that they spent 
less time studying in high school than did their national peers; as seniors that gap has virtually 
gone away. When the seniors of 2010 were freshmen, only 39% of Castleton students—
compared to 84% of the national cohort—said that they planned to pursue graduate or 
professional school after college. By contrast, 64% of Castleton seniors were planning on further 
study, and the national cohort rate had risen only to 86%. Similar changes occurred on several 
other dimensions. Castleton students had a lower drive to achieve when they started at the 
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college; by their senior year there is no gap between them and the national sample. Castleton 
freshmen rated their academic ability significantly lower than similar self-ratings by students in 
the national sample; by their senior year this difference is cut in half. Although they started out 
giving themselves lower ratings on their leadership ability, by senior year, their self-ratings of 
this trait are equal to those of the national sample.  
 
While there was no difference between Castleton and national freshmen on their self-rated desire 
to become an authority in their chosen fields, by the time they are seniors, Castleton’s students 
want to achieve more in this regard than do students across the country. Castleton new students 
did not consider it as important to influence the political structure or social values, as did their 
national counterparts. In their senior year, Castleton students’ aspirations in both these areas 
exceeded those of students in the national cohort. Castleton students go from being much less 
inclined to think it is important to keep up with political affairs to much more like their national 
colleagues in this regard. Finally, there is a significant shift in our students’ ideas about the 
importance of raising a family: as freshmen, Castleton seniors thought it was significantly less 
important to do this than did students in the national sample. As seniors, they are much more 
likely to believe that raising a family is important. Indeed, there is no difference between our 
students as they finish their Castleton careers and the national cohort on this dimension. 
 
All considered, these new CIRP data are a heartening affirmation of Castleton’s efforts to 
provide a transformational experience for students. 

Principal findings of the Self-Study 
The recent self-study has helped us distill several important themes: 

• In so many ways—the vitality of student life; enrollment growth; faculty, staff, and 
student morale; campus buildings and grounds; the college’s image in the community; 
our relationship with the VSC central administration—Castleton is both much stronger 
and better than it was 10 years ago. 

 
• Early in the last decade, we developed a plan for addressing the profound demographic 

changes taking place in Vermont and the Northeast. By improving facilities and by 
expanding programs, services, out-of-state recruiting, and residential capacity, we have 
weathered the first round of these challenges. 

 
• Fast approaching our self-imposed limit of 2000 full-time on-campus undergraduates, we 

must now implement a new set of strategies for meeting the fiscal challenges of the next 
period. These include generating new revenues by adding low-residency graduate 
programs, increasing fund-raising and grant writing, and introducing profitable camps, 
conferences, and auxiliary enterprises. In addition, the Castleton Polling Institute under 
development has the potential to boost our image across the region, thus enhancing out-
of-state recruitment. 

 
• Since our last review, we have made great strides in assessing student learning outcomes 

and institutional effectiveness. And the leadership of the Program Assessment Committee 
has brought about dramatically increased faculty commitment. Nonetheless, we still have 
much to do to create a campus-wide “culture of evidence.” 
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 Chapter 1 

Mission and Purposes 
 
 

Description 
 

Mission 
With the exception of a minor change made in 2006, Castleton’s current mission was adopted by 
the college community and trustees in 2001, just prior to the last decennial institutional 
evaluation. The 2006 revision incorporated the college’s commitment to sustainability and its 
“Green Campus Initiative.” The 2006 version (below) was proposed by the Cabinet and College 
Council, endorsed unanimously by the Student Association and Faculty Assembly, and approved 
by the Vermont State Colleges Board of Trustees on June 6, 2008. 
 

Castleton, the 18th oldest institution of higher education in the United States, emphasizes 
undergraduate liberal arts and professional education while also offering selected 
graduate programs. 
 
The College is dedicated to the intellectual and personal growth of students through 
excellence in teaching, close student-faculty interaction, numerous opportunities for 
outside-the-classroom learning, and an active and supportive campus community. 
Castleton strives to learn, use, and teach sustainable practices. The College prepares its 
graduates for meaningful careers; further academic pursuits; and engaged, 
environmentally responsible citizenship. 
 
As a member of the Vermont State Colleges, Castleton is committed to supporting and 
improving the region’s communities, schools, organizations, businesses, and 
environment. 

  
This mission is featured prominently in the Undergraduate Catalog, the College Handbook, and 
on the college Web site (http://www.castleton.edu). 
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Purposes 
Castleton views itself as a campus-based, relationship-based institution, providing students with 
a quality liberal arts education and selected professional programs. We offer a traditional small-
college education at a public college cost. A Castleton education should also be transformative 
for our students, many of whom have not previously experienced the joys and excitement of 
learning. We are proud of our commitment to educating students who are the first in their family 
to attend college, as well as students who come to us from educationally disadvantaged 
backgrounds. Our goal is to produce graduates who are active, engaged, and well-informed 
members of their communities. 
 
Castleton’s mission and purposes are supported by annual strategic priorities that more 
specifically address the goals of the college. These priorities are discussed in various forums 
throughout the year and are reviewed by the college president on an annual basis in his August 
convocation address.  
 
The college’s strategic priorities for the 2011-12 academic year are as follows: 

1. Continue to maximize external resources for the college with rejuvenated pursuit of 
entrepreneurial ventures, aggressive fund-raising, enhanced grant writing and prudent 
enrollment management. 

2. Complete the decennial NEASC self-study and visiting team evaluation process, and use 
these results for the continued improvement of the academic program, with a focus on 
expanding opportunities for undergraduate research, graduate degree programs and high 
quality student-faculty professional relationships. 

3. Continue stewardship of Project 2012 to expand student housing, relocate facilities 
operations and open a new community gateway to the Spartan Stadium in connection 
with the final phase of the current Master Plan. 

4. Improve the quality of the student experience through the continued development of the 
international student program, expanded study abroad opportunities, increased civic 
engagement and service learning programs, and through enhancement of our academic, 
athletic and other co-curricular programs and student services, including CHANGE and 
the Green Campus Initiative. 

5. Complete improvements to the Spartan Arena that will grow programs and activities that 
will serve not only the college, but also the greater Rutland region as a valuable 
community resource that contributes to cultural and economic well-being. 

 
The college’s yearly priorities are widely published in print and on our Web site, and are 
highlighted and showcased in a magazine each fall that is mailed to trustees, legislators, friends 
of the college, alumni, parents, and staff. 
 
The mailing that is sent to academic and administrative departments in order to initiate the 
annual budget development process is accompanied by a copy of that year’s strategic priorities, 
with instructions that new or continuing funding requests should be justified based on how those 
proposals would support the college’s priorities. 
 
Each year the strategic priorities are revised and reviewed with the college community. The 
president’s August convocation address serves as an annual “State of the College” report 
wherein the past year’s priorities are assessed, and future priorities are outlined. 
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Individual administrative units within the college are required to develop their own priorities (or 
“purposes”) for each academic year. The priorities for a given unit (e.g., Human Resources) are 
reviewed by the dean or director with oversight responsibility for that department and reported to 
the president as part of his regular supervisory meetings with department heads. 

Appraisal 
Mission 

The Castleton mission has been reviewed and revised during this decade, and it appears to fit the 
college well. The most recent revision (2006) followed a convocation address during which the 
president asked the college community to review the mission and suggest improvements. The 
college’s focus on “sustainability” in its curriculum and its purchasing and recycling practices 
thus became part of our stated mission. Castleton’s mission is viewed as a “living” document that 
must reflect current priorities but also guide our progress in the future. 
 
New students and new faculty are introduced to the mission as part of the orientation processes 
that welcome them into the Castleton community. The mission is widely accepted and 
understood by faculty, some of whom also incorporate certain parts of the mission into their 
syllabi. Both students and faculty are thus reminded often of this important document. 
 

Purposes 
Starting in 2006, Castleton has had all new students complete the Cooperative Institutional 
Research Program (CIRP) survey at the start of their Castleton career. In spring 2010, we 
administered a slightly modified version of the CIRP survey to the members of the 2006 entering 
class who were then seniors. In this way, we are able to assess the “transforming” effect of the 
Castleton experience. For example, Castleton students had a lower drive to achieve when they 
started at the college, but by their senior year there is no difference between them and a 
comparable national sample. Castleton freshmen rated their academic ability significantly lower 
than similar self-ratings by students in the national sample; by the senior year this difference is 
cut in half. Only 39% of Castleton freshmen said that they planned to pursue graduate or 
professional school after college. When surveyed as seniors, 64% were planning on further 
study. Other results show that, as seniors, Castleton students exceed the national sample in their 
desire to become an authority in their chosen fields, to influence the political structure or social 
values, and to keep up with political affairs. 
 
Castleton’s strategic priorities have served as a helpful report card to assess how well Castleton 
accomplishes its mission and purposes. Each priority is a specific, achievable goal; and the 
annual list of priorities allows the college to assess progress on the attainment of these 
objectives. This is a dynamic process that has resulted in new initiatives for the college during 
the past decade, as the need has arisen, and has chronicled the transformation of the campus. 
 

Projection 
• Castleton will continue to review and revise the mission as needed. 
• Castleton will continue to review and update strategic priorities on a yearly ba
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Chapter 2 

Planning and Evaluation 
 

Description 
Castleton has intentionally and successfully prepared for demographic shifts taking place in 
Vermont and across the Northeast region. While in the last decade many colleges embraced the 
paradigm of on-line course “delivery,” Castleton made a thoroughly considered decision to go in 
a different direction. Building on its student-centered, relation-based commitments, the college 
decided to enlarge its residential footprint and develop programs and facilities that would make it 
far less of a “suitcase campus” and more a complete collegiate community. The decision-making 
process involved every constituency of the college and, in particular, an atypically high level of 
participation by students, as represented by the Student Government Association. 
 
The college’s planning and evaluation activities are decentralized, employing a variety of 
processes that involve almost all constituencies in one way or another. As a member of the 
Vermont State Colleges system, Castleton develops its own plans within the scope of the VSC’s 
overall strategic plan, approved by the VSC Board of Trustees in September 2008. The college’s 
response in 1997 to an earlier version of VSC’s academic program review policy has served as a 
“blueprint” for Castleton’s development since then and a basis for the planning and evaluation 
processes outlined below. 
 
The main planning entity at the college is the president’s Cabinet, which meets weekly during 
the academic year. The Cabinet consists of the president and eight deans and directors 
representing the administrative areas of Academic Affairs, Business Affairs, Communication, 
Development, Enrollment, Human Resources, and Student Life. The role of the Cabinet exists on 
two levels: (1) operational, in its focus on day-to-day matters of managing the business of the 
college, and (2) strategic, in its consideration of the internal and external opportunities and 
challenges that might ultimately influence the college’s future course. In the latter role, during 
the 2003-2004 academic year, the group led the college in an extensive planning process in 
which the institution’s internal constituencies, with the help of external consultants, developed a 
facilities Master Plan, the objectives of which were to: 
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1. Identify high priority health, safety, and preservation-of-facility projects to ensure the 

ongoing operation of the college.  
2. Conduct a space assessment to determine future space requirements.  
3. Identify the highest priority building renovation and/or expansion needs to ensure that 

campus program requirements are met.  
 
The Cabinet continues to lead an ongoing planning process, and each year the president outlines 
a list of priorities at Convocation that is distributed widely among internal and external 
constituencies. In fall 2009, President Wolk announced two continuing priorities (the CHANGE 
initiative—Creating, Honoring, Advocating, and Nurturing Gender Equity—and the Green 
Campus Initiative) and one new one (a diversity initiative). In August 2010, the president 
unveiled Project 2012, an initiative intended to address the college’s need for more housing, as 
identified in the most recent revision of the Master Plan.  
 
The Cabinet regularly reviews enrollment projections and sets recruiting targets in light of 
enrollment capacity as determined in the college’s 2004 Master Plan. In addition, a subset of the 
Cabinet (the CFO and the president) regularly reviews budget forecasts, including multi-year 
forecasts, using a model developed by a former budget director. 
 
Individual college units employ planning processes that take a wide variety of forms and range 
from highly formal to ad hoc. On one end of the range are Financial Aid, whose planning is 
heavily prescribed by state and federal actions, as well as the Faculty Assembly, whose role is 
described contractually; on the other end are ad hoc groups such as the Leavenworth Building 
Committee, which arose internally in Castleton’s busiest academic building to improve 
conditions there.  
 
The Faculty Assembly, which includes all full-time members of the faculty and ranked 
librarians, is charged with planning and executing policies related to the college’s educational 
program in accordance with the Agreement between Vermont State Colleges and Vermont State 
Colleges Faculty Federation. It serves as the deliberative body on matters related to educational 
policy and, through its various standing committees (described in Chapters 3 and 5 of this self-
study), conducts the ongoing governance work of the faculty. 
 
The Faculty Assembly’s Executive Council initiates and oversees the work of the Assembly. The 
Executive Council consists of three officers (president, vice-president, and secretary) and three 
at-large members elected according to Assembly by-laws, a parliamentarian appointed by the 
Assembly president, and the chairperson of the local chapter of the Faculty Federation, who 
serves as an ex officio member. At times, the Executive Council and the Cabinet have met prior 
to the start of the academic year to review their respective plans, priorities, and areas of concern 
in order to facilitate communication and collaboration between the faculty and the administration 
on issues of common concern. In 2010, the Assembly president had individual meetings with a 
number of Cabinet members. 
 
The Program Assessment Committee, a standing committee of the Faculty Assembly, assists in 
the development of responses to the VSC’s Policy 101 (Program Review and Continuous 
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Improvement Process). The review process described in Policy 101 was originally adopted by 
the VSC in 1979 and has been modified several times since then, including most recently in 
April 2011. In addition, in 2009 the Assembly’s General Education Committee, charged with 
overseeing that aspect of Castleton’s curriculum, initiated a five-year planning and assessment 
process. 
 
The VSC has initiated Project 2011, a process to replace much of its information management 
structure (portal, content management, and learning management system). Following significant 
research, groups that included representatives of various constituencies from each campus 
decided on products and vendors in the three areas. After the VSC Council of Presidents 
authorized implementation of the recommendations, task forces at system and college levels 
were created to shepherd implementation. The VSC’s Datatel information management system 
will remain but, in theory at least, become more useful and accessible as it ties into a Datatel 
portal and SharePoint content management system. The VSC has decided to replace its 
Blackboard learning management system with the open-source Moodle product to be managed 
and hosted by an external vendor. The decision-making process involved several Castleton 
faculty and administrators, who tested and analyzed various possible solutions. 
 
The college uses a wide array of tools to evaluate its various programs. As described in Chapter 
4, academic departments provide the academic dean regular updates on their assessment plans 
and activities, noting current objectives, the kinds of assessments employed, the results of the 
assessments, and any plans for changes based on those results. Castleton’s General Education 
program is assessed by a standing committee of the Faculty Assembly using similar methods. 
These assessments have increasingly become part of the fabric of the institution’s academic life. 
In addition, academic degree programs are subject to VSC review every five years through the 
Policy 101 process noted above. The current policy emphasizes outcome assessment and 
stipulates a review of academic programs by the Board of Trustees’ Education, Personnel, and 
Student Life Committee on a rotating schedule. Programs scheduled for Policy 101 review must 
prepare an extensive self-study document. A number of academic programs (e.g., Social Work, 
Athletic Training, and Nursing) undergo periodic review by the organizations that accredit them. 
Effective fall 2010, these programs are exempt from Policy 101 review. Finally, the graduates of 
some programs (e.g., Education, Nursing) have to pass examinations to enter their field, a 
process that the associated departments track carefully. 
 
To support evaluation of programs, the college administers its own alumni survey, ACT’s 
Alumni Outcomes Survey and Withdrawing/Non-returning Students Survey, the CIRP Freshman 
and Senior Surveys, the National Survey of Student Engagement, a Senior Day survey, the 
college’s Exit Survey of students leaving the college, a Quality of Life Survey on Residential 
Life, and a Quality of Service Survey regarding food service. (These are available in the digital 
resources collection.) 

Appraisal 
The college does not have an overall strategic plan, per se, though its activities are to an extent 
guided by the strategic plan of the VSC system. Its Master Plan, while weighted toward the 
physical assets of the college, was developed with extensive input from all sectors of campus, 
based on study of trends in regional demographics and likely student interests and concerns. It 
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has served well as an overall framework for planning. Following the Master Plan, the college has 
constructed (in chronological order) a major addition to its science building, three new 
residential houses, a new residence hall and fitness center, a major addition to its gymnasium, a 
stadium, a large addition to the Campus Center, and a new wing in its most populous academic 
building. Last June the Board of Trustees approved the implementation of Project 2012, which 
includes a new state-of-the-art, energy efficient, 162-bed residence hall and an open-air pavilion 
that will provide a venue for large events such as commencement. At the same time, the Master 
Plan has allowed the college to take advantage of changes in its environment. For example, in 
2009 the Rutland Area Hockey Association became unable to continue operating the arena where 
Castleton hockey teams play their home games. Castleton was able to step in, acquire it as 
Spartan Arena, and add important new academic internships, service-learning opportunities, and 
college-community connections to its assets. 
 
Castleton has done very well so far at predicting changes in the competitive environment in 
which it is situated. A 2003 Student Housing Analysis (prepared by an external consulting firm 
from data and direction provided by the college) highlighted enrollment trends that the college 
used to develop a strong response to the challenges of a changing demographic environment. As 
stated in the president’s 2010 Convocation address, “enrollment, including recruitment and 
retention, continues on its planned trajectory and remains under our targeted cap of 2000 on-
campus full-time undergraduates. The gradual increase in our enrollment is consistent with our 
overall plan for improving the quality and number of our students.” 
 
The priorities stated at the 2009 Convocation—strengthening the CHANGE and Green Campus 
initiatives and a new emphasis on diversity—are seen as successful. The former two programs 
are now well established among significant constituencies. The latter has resulted in a new office 
that houses the international student program and expanded study abroad opportunities designed 
to gradually “internationalize” our campus. Our international student population now represents 
27 countries and Puerto Rico.  
 
The college is preparing for changes in its content and learning management systems, with 
various groups engaged in development, deployment, and employee training. The VSC system is 
providing more support for this process than has been true of similar transitions in the past. 
 
Almost all of Castleton’s academic programs have adopted educational objectives and specified 
ways by which these outcomes are to be assessed. The Program Assessment Committee of the 
Faculty Assembly and the Academic Dean’s Office have employed a number of methods to 
improve program assessment and more fully engage faculty in that process. The college has 
hosted assessment consultants and speakers, developed methods for surveying current and 
former students, and provided support for departmental assessment initiatives. The faculty as a 
whole is now moving toward an acceptance of assessment practices as legitimate tools for 
curriculum development. There are still many, though, who see this work as an externally 
imposed “unfunded mandate.” 
 
Castleton’s academic program assessment plans and activities are regularly reviewed by the 
academic dean and by the Program Assessment Committee. Feedback delivered through both of 
these review processes has resulted in numerous improvements to assessment activities. 
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While the college has employed a significant number and variety of survey tools to evaluate its 
institutional effectiveness, and gathered a great deal of useful data from them, it has not had the 
resources to fully digest and disseminate these data. As might be expected, the use of such a 
wide variety of tools results in an equally wide variety in the use of that data. Many departments 
have processes in place to use their data to inform changes in operating policy; others have yet to 
reach that level. Overall, the college likely has more data than its personnel have time to 
consolidate and use effectively, though the recent hiring of an Executive Director of Grants and 
Research has already begun to ameliorate this issue. 

Projection 
• Castleton will continue to implement changes consistent with its mission and purposes 
 through continued execution and reassessment of its Master Plan and continued 
 sensitivity to external conditions.  
• The college will continue to allocate resources consistent with its planning priorities. 
• Castleton will continue to work within the VSC structure and its planning and evaluation 
 processes. 
• The college will continue to employ a number of tools to evaluate the effectiveness of its 
 efforts and will develop a greater ability to make that data useful to its constituencies. 
 The emergence of new system-wide computing resources will assist this effort. 
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Chapter 3 

Organization and Governance 
 

Description 

Board of Trustees 
The Vermont State Colleges (VSC) system, created in 1961 by act of the Vermont state 
legislature, is governed by a board of 15 trustees. Members of the VSC Board of Trustees 
include the governor of Vermont (ex officio), four legislators elected by their peers to serve four-
year terms, one student elected by the VSC Student Association to serve a one-year term, and 
nine members appointed by the governor who typically serve staggered six-year terms. The 
Board meets at least six times per year, including one meeting at each of the colleges. The Board 
appoints the chancellor (the chief administrative officer of the VSC) and the presidents of the 
colleges, sets tuition and fees, decides on budgetary allocations to the colleges, reviews and 
approves academic programs, and determines the policies and procedures for the system as a 
whole. Policies adopted by the Board are implemented by the chancellor and his staff through the 
presidents of the colleges. Board policies are published in the Vermont State Colleges Policies 
and Procedures Manual, which is available to all through VSC’s on-line portal. 
 
There are also four standing committees of the Board of Trustees: Audit; Education, Personnel, 
and Student Life; Finance and Facilities; and Priorities. Each committee has been assigned 
specific responsibilities defined in the Board of Trustees Handbook and meets several times per 
year. 
 
The chancellor is the chief executive officer of the Vermont State Colleges system. He manages 
and coordinates the academic, personnel, and fiscal affairs of the system consistent with the 
policies and guidelines established by the Board of Trustees. The chancellor represents the VSC 
in meetings with the governor and state legislature on matters pertaining to state appropriations, 
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other support, and public policy. The chancellor negotiates contracts with the system’s five 
represented employee groups. 
 

Administration 
The president of the college reports directly to the chancellor and is responsible for the effective 
management of the college within the framework of system-wide policies and procedures. The 
VSC Board of Trustees selects the president upon the recommendation of the chancellor. The 
Board of Trustees’ bylaws require that Castleton faculty, students, and staff be consulted in the 
presidential search process. Past practice has been such that these groups have been represented 
on the board’s presidential search committees. 
 
Currently, the major advisory body to the president is the president’s Cabinet, which meets every 
Thursday morning throughout the academic year, and at other times as needed. The Cabinet 
consists of the president and eight deans and directors representing the administrative areas of 
Academic Affairs, Business Affairs, Communication, Development, Enrollment, Human 
Resources, and Student Life. 
 
The academic dean has delegated responsibility for certain academic programs or functions 
(graduate programs, first-year programs, part-time faculty, scheduling, etc.) to key members of 
his staff, i.e., the dean of education, the dean of undergraduate studies, and an associate academic 
dean. Faculty and students with other concerns may choose to initiate their discussions with 
either the academic dean or any of his staff. 
 
Except for a small group of non-represented “exempt” employees, full- and part-time faculty, 
administrators, and administrative staff are represented by one of five bargaining units. 

Faculty 
Faculty play a central role in many policy decisions at Castleton, especially those relating to the 
educational programs and policies of the college. According to the Agreement between Vermont 
State Colleges and Vermont State Colleges Faculty Federation, “the Federation, as elected 
bargaining unit, retains the exclusive right to negotiate and reach agreement on all matters 
pertaining to wages, benefits and terms and conditions of employment.” In addition, and based 
on the collective bargaining agreement, “areas of academic concern” are addressed through a 
Faculty Assembly (Article 19 A, p. 22). The Faculty Assembly, comprising all full-time faculty 
and ranked librarians, has rights and responsibilities in such matters as curriculum, program 
assessment, admission and retention, and educational resources. The Assembly develops criteria 
for granting degrees, and for the development, reorganization, and elimination of academic 
programs. Though any full-time member may request an item be placed on the Faculty Assembly 
agenda, agenda items are usually initiated by committees or academic departments. The Faculty 
Assembly meets on the first Tuesday of each month during the academic year and conducts its 
business through the use of standard parliamentary procedures as defined by Robert’s Rules of 
Order. The secretary of the Faculty Assembly keeps and distributes the printed bylaws, which 
can be amended when appropriately warned and affirmed by a two-thirds vote of the members 
present.  
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The president of the Faculty Assembly is elected bi-annually. The Executive Council, chaired by 
the Assembly president and consisting of a vice president, secretary, and three members-at-large, 
provides a charge for each of the Assembly’s other eleven committees. Faculty committees 
described in the bylaws include: Admissions and Retention; Chairpersons; Cultural Affairs; 
Curriculum; Educational Resources; Faculty Affairs; Program Assessment; Reappointment, 
Promotion, and Tenure; Teaching and Scholarship; General Education; and Teacher Education. 
With the exception of first-year faculty, all full-time faculty are required to serve on at least one 
of these standing committees. In addition, the Faculty Assembly has authorized several joint 
committees, which—drawing their members from administrators, faculty, and students—allow 
all groups to work together on shared concerns. For example, such a joint committee recently 
oversaw a major review and redesign of Castleton’s teacher preparation program, a plan 
subsequently approved by the Faculty Assembly and the president. 
 
The president of the college and the academic deans are invited to attend meetings of the Faculty 
Assembly, and administrators participate as non-voting members on several key Assembly 
committees, including the Cultural Affairs Committee and the Committee for Teacher Education. 
Representatives of the Student Government Association are also invited to attend Faculty 
Assembly meetings, and the bylaws permit inclusion of students as non-voting members of 
nearly all committees. 
 
The bylaws require each committee of the Faculty Assembly to prepare an annual report of its 
activities and recommendations, as well as an assessment of its value as a committee. These 
reports are to be submitted to the Executive Council at the end of each academic year. 

Unions 
Five unions represent Castleton’s full-time faculty, part-time faculty, administrative supervisors, 
professional and technical administrators, and represented staff. While the role of full-time 
faculty in college governance is well defined in their agreement, the part-time faculty agreement 
primarily addresses non-governance issues, providing its members with little official voice in the 
governance of the institution, other than through open forums such as dinners with the president. 
Although academic departments are required to invite part-time faculty to meetings at which 
course scheduling will be discussed, part-time faculty are not required to attend department 
meetings and cannot vote in department chair elections.  

Students 
All matriculated students registered at Castleton State College are members of the Student 
Government Association (SGA). The SGA represents the interests of all students and is divided 
into two branches: congress and judicial.  
 
The congress is headed by the president. Other executives of the congress include the executive 
vice-president, vice-president for activities, vice-president for academics, treasurer, and 
secretary. Each of these executive members is elected annually and has a distinct role. There are 
also five to ten delegates to the congress who are elected and required to lead or be a part of at 
least one committee. The congress oversees the appropriation of the Student Activity Fee and 
initiates legislation for the general welfare of the student body.  
 



Castleton State College                                                                 Chapter 3: Organization and Governance 
       

 12 

A number of committees, including the Campus Activities Board (CAB), Food Committee, 
Sustainability Committee, Safe Ride Committee, and Finance Board, support the congress. The 
SGA serves as an important voice for students, and executives of the SGA and other student 
groups are often invited to make presentations to or otherwise participate in the president’s 
weekly Cabinet meetings. 
 
The College Court is the SGA’s judicial branch. Thirteen student justices are responsible for 
monitoring the constitutionality of all SGA policies, procedures, and legislation and serve as 
student representatives in college student disciplinary procedures. The court is led by the chief 
justice, and all members are appointed by the congress. The court hears cases involving their 
peers and many cases are resolved at this level and do not need to be addressed by a dean or a 
designee of a dean. Disciplinary matters involving allegations serious enough to result in 
dismissal from the college are heard by an All-College Judicial Committee comprised of an 
administrator, faculty member, and student representative. 
 
Students are often included as members of joint committees, which may be convened from time 
to time to address matters of importance to the college. Recent examples include a committee 
that redesigned Castleton’s teacher preparation program and another that reviewed and modified 
the form and process used by students to evaluate courses and faculty. In addition, Castleton’s 
faculty hiring process requires that, when possible, at least one student is included in the 
membership of any faculty search committee. 
 
Chartered by an act of the Vermont state legislature, the Vermont State Colleges Student 
Association (VSCSA) exists to represent the interests of all students to the VSC Board of 
Trustees and chancellor. One of the very important functions of the VSCSA is the selection of a 
student trustee, who is a full voting member of the Board of Trustees and whose term lasts one 
academic year. The VSCSA consists of fifteen students, three from each VSC college. Generally 
speaking, the SGA president and two other appointed students represent Castleton in the 
VSCSA. 
 

Appraisal 

Board of Trustees 
With the hiring of a new chancellor whose term commenced on July 1, 2009, the VSC Board of 
Trustees committed to an oversight structure that encourages five strong but unique colleges 
within the VSC. Relationships between campus communities and Board members, the 
chancellor, and central office staff are respectful and collaborative. 
  
The chancellor has reached out to the college and has been a regular presence at Castleton, 
attending student activities, mentoring program celebrations, intercollegiate sports, and college 
activities on and off campus. His involvement has been noticed and appreciated. He knows and 
supports the college very well.  
  
The chancellor has encouraged the colleges to be visionary, collegial, student-centered, and 
entrepreneurial. He has described the role of his office as one of helping VSC colleges to thrive 
and succeed, an approach that is a departure from some past administrations and that has been 
welcomed by the college community. 
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Administration 
Throughout the past decade, the VSC Board of Trustees and the Castleton administration have 
facilitated historic growth and transformation at the college and included all constituencies in 
planning for change.  
  
Morale is generally high among staff and students; administrators are accessible and engaged; 
and the college takes great pride in describing itself as an extended family—the “small college 
with a big heart.” 

Faculty 
Castleton faculty take their role in college governance very seriously. Participation in Faculty 
Assembly has been steady for many years, with approximately 70 to 80 percent of full-time 
faculty in attendance at the monthly meetings. This system affords faculty an effective voice in 
the development of college programs and policies, and encourages them to actively contribute to 
the mission of the college. 
 
In the past 10 years, the Faculty Assembly has taken concrete steps to establish greater continuity 
in policies and procedures from year-to-year. In response to the 2001 self-study, the faculty 
extended the length of the terms of the president and officers of the Assembly from one to two 
years. During the 2008-2009 academic year, the Executive Council carried out a comprehensive 
assessment of the committee structure, which resulted in the elimination of the Graduate 
Council. 

Unions 
Castleton has added three new unions since the 2001 comprehensive review, representing part-
time faculty; administrative supervisors; and professional, administrative, and technical 
employees. The new unions have given voice to groups of employees who might otherwise not 
have had such opportunity. Castleton’s five unions continue to represent their constituents in a 
well-balanced and respectful relationship with the administration of the college. Castleton has 
very few grievances, as most issues are resolved amicably at the pre-grievance stage. 

Students 
The SGA at Castleton has made extensive changes to its system of government. In October of 
2008 the student body voted to adopt a new governing constitution (previously unchanged since 
1980). The new constitution has brought about higher quality representation, unity, competitive 
elections, and a more time-efficient governing body. The entire manual and bylaws of all 
branches of the SGA have been revised to meet the needs of the new constitution and students. 
The previous Student Association Activities Board has been renamed the Campus Activities 
Board, and a full-time Director of Student Activities works with this group to develop and 
promote late-night and weekend activities. There are currently more than 40 student-run clubs at 
Castleton. A part-time Program Advisor has been hired and funded by the SGA to help 
strengthen these clubs and the leadership skills of the students in them.  
 
A projection from the 2001 self-study indicated a need for better student representation and 
inclusion in the governance and decision-making process. The president and his Cabinet have 
involved the SGA in all large-scale decision-making. SGA participation in decision-making 
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included unanimously endorsing the historic $27.5 million Castleton Student Initiative in 2007 
and the implementation of the associated Student Activity Fee. The SGA also played an 
important role in decisions related to the Campus Center expansion and the construction of a new 
skate park. The current plan for student parking and new student housing is a direct result of a 
forum that allowed students to voice their opinions on these matters.  
 
SGA members and the entire student body have easy access to all of the leaders of the college 
via e-mail or in-person meetings. The president of the college meets regularly with the president 
of the SGA, and the dean of students receives minutes of SGA meetings in order to relay news 
and concerns to the president’s Cabinet. Castleton has also seen a rapid increase in student 
activity and involvement in recent years, which had been attributed to the successful 
reorganization of the SGA. 

Conclusion 
Over the past 10 years, Castleton has cultivated and established a sense of community, 
camaraderie, and shared responsibility not seen in many decades. All levels of organization—the 
president and his Cabinet, Faculty Assembly, staff, unions, and student government—have been 
active participants in this process of change and now enjoy its benefits. 
 

Projection 
• Castleton will strive to maintain the collaborative governance structure and positive 

relationships that now exist among the Board of Trustees, chancellor, administration, faculty, 
staff, and students. 
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Chapter 4 

The Academic Program 
 

Overview of the Academic Program 
 

Description 
The current self-study was written following a period of impressive growth in full-time 
undergraduate enrollment (38%). This growth, occurring while the number of regional high 
school graduates has been declining, almost certainly reflects the improvements that have taken 
place over the last decade in the college’s reputation and facilities, the expansion of curricular 
and co-curricular programs, and the strengthening of important services such as recruiting.  
 
Part-time undergraduate enrollments have been mercurial, with no clear trend evident. The 
following table presents undergraduate headcount enrollments since the last decennial review. 
 
 ‘01 ‘02 ‘03 ‘04 ‘05 ‘06 ‘07 ‘08 ‘09 ‘10 
FT undergraduate 1358 1423 1464 1572 1685 1744 1690 1753 1814 1873 
PT undergraduate 187 218 236 224 207 198 228 188 193 195 
Total und. 1545 1641 1700 1796 1892 1942 1918 1941 2007 2068 
 
Part-time graduate enrollments too have varied considerably from year to year, and the number 
of full-time graduate students dropped sharply after the elimination of the master’s program in 
Forensic Psychology. Currently, most full-time graduate students are enrolled in Castleton’s 
post-baccalaureate teacher licensure program. 
 
 ‘01 ‘02 ‘03 ‘04 ‘05 ‘06 ‘07 ‘08 ‘09 ‘10 
FT graduate 25 22 41 18 23 17 5 6 10 13 
PT graduate 89 62 139 157 477 171 221 142 174 134 
Total grad. 114 84 180 175 500* 188 226 148 184 147 
* The way in which Castleton Center for Schools enrollments for courses that began in the summer and ended the following academic year was 
changed in 2005, resulting in this unusual total. 
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For more than a century, Castleton’s sole focus was teacher training. An associate’s degree in 
Nursing, the first non-teaching program, was introduced in 1962. Subsequently, numerous other 
professional and liberal arts programs were added so that by the early-1970s most of Castleton’s 
current majors were in place. Since that time the college has maintained a balanced array of 
professional and liberal arts programs while never failing to afford teacher preparation, 
Castleton’s historic mission, a special place within the institution. The college’s current degree 
program offerings are consistent with and serve to fulfill the mission and purposes of the college.  
 
Castleton offers six associate’s degrees, 31 bachelor’s degrees, and graduate degrees and 
certificates in Education. Twenty-three baccalaureate majors are in the liberal arts, but in fall 
2010, professional programs accounted for 47% of all declared baccalaureate majors. In addition, 
that same semester 332 Castleton students were enrolled in undergraduate teacher licensure 
programs, which, with the exception of Physical Education, require students to earn a bachelor’s 
degree in a liberal arts major. These students, in effect, “double major” in education as well as 
their chosen liberal arts major. In fall 2010, 118 other students also pursued double majors. 
Particularly notable is the high percentage of Social Work majors who also major in Sociology 
(21). As is clear in the tables on the first page of this chapter, the vast majority of Castleton’s 
students these days are undergraduates; equally significant, most undergraduates pursue 
baccalaureate degrees. In fall 2010, Castleton had 1,728 students enrolled in B.A./B.S. majors. 
The following table presents the numbers of students enrolled in each of our baccalaureate 
programs over the most recent five years. 

 
 Fall ‘06 Fall ‘07 Fall ‘08 Fall ‘09 Fall ‘10 
Art 70  68  63  54  53  
Athletic Training 30  46  54  74  67  
Biology 45  45  48  39  46  
Business Administration 258  276  301  296  289  
Communication 110  102  105  101  102  
Computer Info. Systems 19  19  21  21  26  
Criminal Justice 112  113  104  108  101  
Environmental Science 22  20  26  28  28  
Exercise Science 6  19  32  53  75  
Geology 13  15  12  8  8  
Health Science 23  45  61  70  94  
History 50  53  60  68  69  
Literature 57  50  43  40  43  
Mathematics 41  42  44  56  53  
Multidisciplinary Studies 88  85  92  87  97  
Music 28  19  12  13  15  
Music Education n/a  15  19  22  22  
Natural Sciences 14  14  14  10  6  
Nursing n/a  n/a  n/a  n/a  60  
Philosophy n/a  n/a  4  6  7  
Physical Education 143  89  87  93  89  
Psychology 168  132  128  131  127  
Social Science (contract) 5  8  8  10  12  
Social Studies 8  7  7  4  3  
Social Work 51  42  41  55  60  
Sociology 30  27  26  23  23  
Spanish 13  15  20  14  15  
Sports Administration n/a  69  70  88  98  
Sports Medicine 58  25  13    1  
Theater Arts 36  44  38  38  39  

TOTAL 1498  1504  1553  1610  1728  
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In fall 2010, Castleton also had 101 students enrolled in associate degree programs, of which 81 
were majoring in Nursing; 186 classified as “undeclared majors”; 147 taking graduate course 
work; and 53 students who were non-matriculated undergraduates. 
 
Castleton offers minors in 32 different fields ranging from Adventure Recreation to Writing. 
Students were enrolled in a total of 347 minors in fall 2010, with the most popular minors being 
Business Administration (39), Coaching (38), Psychology (30), and Health (25). 
 
Although it is clear that many students come to Castleton to pursue professionally oriented 
majors like Business Administration, Criminal Justice, and teacher preparation, the college 
nonetheless requires all students, whether in professional or liberal arts majors, to have a broad 
foundation in the liberal arts through the college’s General Education curriculum.  
 
Reflecting both its historic mission and more recent strategic initiatives, Castleton hopes to have 
an impact on students in broad and deep ways that extend beyond the specific program or major 
a student has chosen. Principal among these institution-wide goals are commitments to civic 
engagement and “transformation.” A focus on civic engagement is today widespread in U.S. 
higher education and generally well understood, but our use of the term transformation may need 
explanation. By transformation we mean that the impact of a Castleton education should be 
greater than the sum of its parts—more than the credits, majors, and degrees a student earns and 
even more than the knowledge and skills he/she acquires. Ideally, the Castleton experience will 
“transform” a student in substantial, enduring, and quite possibly life-changing ways. Students 
thus transformed may start thinking of themselves differently, have higher aspirations, consider 
that they have something significant to contribute to the world, and view the world in different 
terms than they did prior to their Castleton experience. It is particularly to help accomplish this 
goal of transformation that Castleton has committed to relationship-based approaches. 
 
Castleton strives to be deliberate and, if anything, conservative in adding new programs. When 
the college has been in a position to increase resources, it has often chosen to strengthen an 
existing program rather than to add a new one. With the exception of the post-baccalaureate 
certificate, all programs require at least two years of study. Most require four years of study.  
 
The tradition of faculty governance at Castleton is strong. Educational programs are developed, 
designed, and modified by the academic departments in which they are organizationally situated. 
With the exception of experimental courses, which can be offered up to two times without 
review by the Faculty Assembly, all credit-bearing courses and programs must be considered by 
the Faculty Assembly’s Curriculum Committee and the full Faculty Assembly before being 
submitted to the president of the college for approval. The one exception to these rules is that 
proposals related to teacher education are ordinarily developed by the Faculty Assembly 
Committee on Teacher Education prior to submission to the Curriculum Committee.  
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Since the last comprehensive review, virtually all programs have adopted and published 
educational objectives1. College-wide standards for admission and retention apply unless the 
Undergraduate Catalog specifies the special admission and retention standards of a program. 
 
Programs can vary in standards and expectations; but, in general, programs with lower 
expectations have been strengthened or eliminated over time. For example, in 2009, the Natural 
Sciences Department eliminated a 40-credit interdisciplinary Natural Sciences major that did not 
provide students with adequate depth. Similarly, the Physical Education Department added a 
Sports Administration major in 2007 to replace a concentration in the Physical Education major. 
 
The question of adequacy of resources always needs careful attention, but the academic dean 
regularly evaluates faculty staffing levels in all academic departments and periodically 
recommends additional faculty positions—either new positions or positions reassigned following 
a vacancy—to reflect the increasing needs of some programs or to provide resources for new 
majors that are being added. The budgeting process allows academic programs to request 
additional resources. A similar process, overseen by the Educational Resources Committee, 
annually solicits proposals for academic equipment and other educational resource needs.  
 
Expected educational outcomes and curriculum requirements for undergraduate programs are 
published in the Undergraduate Catalog. Whether proposed academic programs have a coherent 
curriculum design and adequate breadth and depth is reviewed by the proposing department. 
These matters are also considered during the every-five-year review called for under Policy 101, 
the Vermont State Colleges (VSC) policy on academic program review. The above-mentioned 
interdisciplinary Natural Sciences major was eliminated as a result of this process. 
 
As part of VSC Graduation Standards, the college introduced an Information Literacy 
requirement in 2005. This program requires all students to pass an on-line information literacy 
test developed by James Madison University. Students having difficulty passing this test can take 
advantage of information literacy workshops offered by Calvin Coolidge Library personnel. 
First-Year Seminar, required of all first-year students, includes at least one and often two library 
programs designed to introduce students to information resources. The topic of information 
resources and their proper use are also addressed in every section of English Composition, a 
course taken by virtually all students. In addition, some majors embed specialized information 
literacy workshops, taught by reference librarians, into intermediate or upper-level courses. 
Library staff are eager to support students in their research and have developed a series of 
Subject Guides for, as of 2011, 29 different curricular areas. These are available on the library’s 
Web site, which also contains Course Guides for selected, research-intensive classes. Most 
recently, the library purchased software designed to facilitate the creation of these guides. 
 
Prior to the adoption of the VSC Graduation Standards, Castleton had developed an extensive 
program focused on Writing Standards, which requires students to take English Composition as 

                                                
1 Objectives have not yet been adopted for the A.S. in Communication. We do not anticipate adopting educational 
objectives for the A.S. in Business by Contract, and three of eight of our B.A. in Social Science by Contract 
programs have not adopted objectives. The educational objectives of four programs—Multidisciplinary Studies, 
Music, Philosophy, and Sports Administration—are “published” only in an on-line addendum to the Undergraduate 
Catalog. All four will be published in the next edition of the hard-copy catalog. 
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well as a prescribed number of “writing-intensive” courses. In each of these courses the student 
produces a timed essay that is to be written consistent with guidelines published in Castleton’s  
A Guide to the Castleton State College Writing Standards. Once a student has completed these 
required courses and essays, he or she is eligible to sit for a 90-minute “culminating essay,” 
which is blindly assessed by trained readers. The Writing Standards Committee recently 
developed and implemented procedures through which students receive feedback on their in-
class timed essays. Such feedback is provided using the terminology of the Writing Standards. 
 
Consistent with VSC Graduation Standards, the college has introduced an Oral Communication 
requirement. This stipulates that students take Effective Speaking and an additional “speaking-
intensive” course. In the latter, a student is evaluated separately on the basis of oral presentation. 
 
Castleton’s General Education program also requires that all students take at least one 
computing-intensive course. In addition, many departments have courses that embed discipline-
specific computer applications into required or elective courses. For example, organic chemistry 
students use sophisticated computer software to create three-dimensional visualizations of 
complicated molecules. Stage and lighting design courses in the Theater Arts Department make 
extensive use of computer software, as do empirical research courses offered by the Psychology 
Department. Students enrolled in ACC-4010, Accounting Information Systems, work throughout 
the semester to develop advanced skills in Excel and utilize a variety of specialized software that 
is commonly required in the field of accounting. 
 
All of Castleton’s degree programs are periodically reviewed through the VSC’s Policy 101 
process. Every five years each program is grouped with similar programs from across the VSC 
system and scheduled for review. This approach requires the sponsoring academic department to 
prepare a self-study that conforms to established guidelines. Normally the academic dean works 
closely with lead writers preparing the program self-studies. The dean also conducts a structured 
interview of all seniors in the major. A review subsequently takes place at an in-person meeting 
of a system-wide committee composed of program representatives, an academic dean, and one or 
more non-VSC experts. Review committees may require follow-up or interim reports. This 
process occasionally leads to significant changes in programs and even to program elimination. 
The Education, Personnel, and Student Life Committee of the VSC Board of Trustees reviews 
and approves the resulting reports.  
 
Academic planning occurs principally at the department level in response to demographic trends 
and program review results. Planning is not normally initiated at the institutional level.  
 
Castleton rarely uses distance-learning approaches. Its principal endeavor in this regard took the 
form of offering the college’s two-year nursing program to students two-and-a-half hours away 
in Vermont’s Northeast Kingdom. After 10 years of this commitment, the college decided to 
discontinue the program in 2008, with the final cohort graduating in May 2010. Currently the 
college’s use of distance learning is limited to occasional “hybrid courses,” which combine in-
person meetings with on-line assignments and digitally mediated student-faculty contact. 
 
Whenever the college has eliminated an academic program, it has faithfully discharged its 
obligation to provide students pursuing the program the opportunity to complete their degrees. 
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When the college eliminated a master’s program in Forensic Psychology in 2007, for example, it 
continued to offer courses and support to all students “in the pipeline.” Similarly, following the 
2007 introduction of a dramatically new teacher preparation curriculum, the dean of education 
worked diligently with numerous Education majors matriculated under the previous curriculum 
in order to ensure that these students were not inconvenienced or delayed in their plans to 
graduate. So too, nursing students enrolled in the college’s former Northeast Kingdom program 
were supported in completing their requirements. 
 

Appraisal 
Castleton’s current popularity and enrollment health suggest that we have an attractive mix and 
range of programs—but just for the moment. Because the state appropriation has been flat or 
declining over the past five years and since the VSC Board of Trustees has been willing to raise 
tuition for Vermont students only modestly, up to this point we gradually increased enrollment in 
order to generate the revenue needed to enhance and improve the college. But Castleton is fast 
approaching its self-imposed enrollment cap of 2000 full-time undergraduates. This means that 
the college can no longer count on continued growth in undergraduate programs. The potential 
exists, however, for growth in graduate programs. 
 
Recent evidence suggests that Castleton is being successful in its commitments to civic 
engagement and the transformation of its students. One of the principal ways Castleton seeks to 
promote civic engagement is through service-learning experiences, and since the college first 
introduced service-learning courses in fall 2001, enrollments have steadily risen (see table 
below). In the 2010-2011 academic year, 852 students (duplicated count) enrolled in 47 service-
learning courses offered by 38 faculty in 11 of Castleton’s 14 academic departments. 
 

Enrollment in Service-Learning Courses 
01-02 02-03 03-04 04-05 05-06 06-07 07-08 08-09 09-10 10-11 

28 330 457 465 480 618 415 530 617 852 
 
The 2010 administration of the National Survey of Student Engagement (NSSE) found that 
Castleton’s seniors were significantly more likely (p = .001) to have participated in community-
based projects than their peers at six comparable and/or competitor New England institutions. 
 
The College Senior Survey (CSS) administered by the Cooperative Institutional Research 
Program provided even more heartening data. As freshmen, Castleton’s entering class of 2006 
compared very unfavorably to a national cohort on dimensions such as self-reports of time spent 
studying, academic ability, drive to achieve, and leadership ability, as well as their inclination to 
become an authority in their fields, influence social values, influence the political structure, keep 
up with political affairs, or even raise a family. Many fewer of Castleton’s new students planned 
to go on to graduate or professional study (39.1% at Castleton as compared to 83.7% of the 
national cohort). Four-years later, however, the gaps between our students and their national 
peers were erased on five of these variables and substantially reduced on the other five. 
 
All programs but the AS in  have published educational objectives.2 
 
                                                
2 The educational objectives of four programs are at present published only in an addendum to the on-line catalog. 
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A spring 2010 survey of department chairpersons and program coordinators found that 94% of 
respondents judged their curricula to be characterized by good-to-very-good breadth (ratings of 4 
or 5 on a 5-point Likert scale); 71% gave similar ratings to program depth; program continuity 
was judged good-to-very-good by 65% of program heads; and 88% rated the sequential 
progression of their programs in this way. 
 
This same survey of department chairpersons and program coordinators found that 76% reported 
that their students make good-to-very-good use of information resources in their curricula. On 
the other hand, only 53% reported that students were making good-to-very-good use of 
information technology. Sixty-five percent perceive that the college provides good-to-very-good 
orientation and training in the use of these resources. 
 
While most of Castleton’s programs are suitably coherent, some programs seem not to be 
adequately sequenced. For some departments this may be due to the fact that in the past, some 
intermediate- and upper-level courses were inadequately enrolled; and, in order to increase 
enrollment, the faculty chose to list a large number of courses in the General Education 
curriculum without prerequisites. The History program chooses to permit students from any 
major to enroll in its courses. While this means that faculty have to work hard to integrate non-
History majors into their classes, the department believes that the resultant exchange of ideas 
among students with different views and perspectives is stimulating and beneficial for all. 
 
The self-study process leading up to the current NEASC review found inconsistencies in 
curriculum approval processes over time. All proposals to add, delete, or change aspects of the 
curriculum and its rules are submitted to the Curriculum Committee of the Faculty Assembly. In 
some years, the Curriculum Committee has chosen to focus principally on the formatting of the 
proposal, grammar and syntax, and the clarity of presentation. In other years, the Curriculum 
Committee has focused extensively on the qualitative dimension of the proposal. 
 
While institutional review of academic programs is regular and systematic, there is no process in 
place to ensure that recommendations for change are effectively implemented.  
 
The college’s ability to accommodate new operating budget requests depends on the overall 
financial strength of the institution and varies from year to year. Rarely have important requests 
been denied. Funds for equipment purchases recommended by the Educational Resources 
Committee, along with the additional equipment money that is occasionally made available 
through successful grant applications, appear to be adequate at the present time. Without 
considering equipment purchased through grants, in the last two years this has permitted the 
purchase of academic equipment totaling $225,000. Some of the larger purchases made through 
this process include spectrometers, polarizing microscopes, and compound microscopes for the 
Natural Sciences Department; digital video cameras, recording, and editing equipment for the 
Communication Department; and musical instruments for the Music Department. 
 
The college’s faculty have minimal expertise in distance learning. While this is not a significant 
shortcoming in the vast majority of programs, several individuals involved in serving the needs 
of in-service teachers and school administrators recognize that some form of distance learning, 
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perhaps especially hybrid courses, would benefit these students, who often live or work many 
miles from the campus. Even so, the college has only limited capacity to meet this need.  
 
The range in the quality of current program assessment activities is broad. Deficiencies in 
program assessment at Castleton vary from those programs that have poorly conceived 
educational objectives to those that have good objectives and assessment practices but do not 
adequately use the resulting data. As of the writing of the self-study, one program had not yet 
developed educational objectives.3 The educational objectives of four majors do not yet appear in 
the hard-copy Undergraduate Catalog but are published in an addendum to the electronic 
version of the catalog that is available on the college’s Web site. Only 45% of programs have 
program assessment plans that, in the opinions both of the Program Assessment Committee and 
the academic dean, are judged good-to-excellent, and 36% of programs “close the loop.” 
 
The new Education major is an example of a program that does not yet have a fully developed 
assessment plan but which nevertheless uses assessment in a number of beneficial ways. Since 
its start in 2007, the program has employed multiple methods to assess the program’s 
effectiveness in promoting student learning. Faculty in the program rely on both formative and 
summative practices. The program’s Inquiry I course uses blogs and wikis to help faculty assess 
students’ understanding of content, and faculty report that gathering this kind of information has 
given them significant insight into when they need to slow down and alter the presentation of 
material. Additionally, assessment is conducted at multiple levels, including student-to-student, 
faculty-to-student, and mentor teacher-to-student levels. Even before the program had graduated 
its first class, Education Department faculty, working with the dean of education, made 
numerous improvements in the program based on evidence resulting from these many forms of 
assessment. 
 
Castleton also has programs with assessment plans in place that are not always fully 
implemented. For example, faculty of the Natural Sciences Department recently adopted 
objectives for the concepts and skills to be learned in each of their six degree programs, but they 
have just begun to develop methods for assessing these. 
 
Until the last few years, Natural Sciences Department faculty had struggled to find an assessment 
model that met their needs. This included development of a complicated and labor-intensive 
system to enumerate in great detail and track all the content knowledge to be acquired, and skills 
to be gained, through department programs. Of late the department has begun to make progress 
on a much more sustainable model for ongoing program assessment. 
 
Castleton’s English Department has implemented an extensive and innovative plan for the 
assessment of its students. The department collects samples of the writing of sophomore- and 
senior-level majors and uses these artifacts to judge the extent to which students are meeting 
program objectives. Along with Castleton’s accredited programs, the Art, Psychology, and 
Spanish programs productively utilize outside examiners to gauge the extent to which they are 
achieving their respective majors’ educational objectives. History faculty place considerable 
emphasis on an evaluation of papers written and presented by students at the conclusion of the 
Senior Seminar course. The collective review of these work-products as well as of data resulting 
                                                
3 This does not include three “majors-by-contract.” 
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from evaluation surveys completed by those who attend the presentations has led to several 
significant modifications of the curriculum. 
 
Some of the strongest program assessment practices can be found in Castleton’s three majors that 
have earned national accreditation: Nursing, Social Work, and Athletic Training. All of these 
programs have successfully undergone repeated, rigorous accreditation reviews. Not only are the 
faculty of these programs very comfortable with and good at assessment, but their knowledge 
and experience also permit them to serve as great resources to their colleagues across the 
campus.  
 

Projection 
• The Communication Department will develop and publish educational objectives for the A.S. 

in Communication.  
• The educational objectives of the Multidisciplinary Studies, Music, Philosophy, and Sports 

Administration majors will be published in the next edition of the hard-copy catalog. 
• The Music Department, which reported concerns about the breadth and depth of the 

curriculum for the B.A. in Music, will be asked to review that curriculum in order to assess 
whether and which changes should be made. 

• To ensure that History majors understand the sequencing of courses in their program, the 
Handbook for History Majors will delineate the program’s sequencing schema. 

• The Executive Council of the Faculty Assembly will consider modifying the charge to the 
Curriculum Committee to include responsibility for a qualitative review of proposals that 
come before that body. 

• The dean of education will organize and offer an ongoing program of professional 
development opportunities for faculty interested in using new technologies to teach graduate 
courses to educators at a distance.  

 
Undergraduate Degree Programs 

 
Description 

The curriculum at Castleton is designed to provide students with both a solid foundation in the 
liberal arts and preparation for selected careers and professions through in-depth study in at least 
one disciplinary or interdisciplinary area. All undergraduate students are required to pursue one 
or more major curricula and to complete college-wide General Education requirements. A 
rationale and goals for each major area are published in the Undergraduate Catalog, followed by 
a description of the requirements for that major. In addition, the majority of programs include 
their rationale on the Castleton State College Web site, and many programs (e.g., History, Music 
Education, and Physical Education) provide handbooks with detailed rationale and discussion of 
curriculum to aid students in completing the requirements. 
 
Programs, through their rationales and goals, seek to help students develop an understanding of 
the broad areas of human knowledge, their theories and methods of inquiry, and in-depth study 
in the program area. Sample goals include “Design, conduct, analyze, interpret, and successfully 
present scientific research” (Psychology, Undergraduate Catalog, page 138); “Broad knowledge 
of world history, ancient to present, including knowledge of chronology, place, and significance. 
Ability to conduct quality research using primary and secondary sources” (History, 
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Undergraduate Catalog, page 94); and “Acquire an appreciation for diversity and develop a 
more diverse world view. Develop an applied understanding of the social, cultural, and political 
dynamics affecting relationships between groups, organizations, institutions, and nations” 
(Sociology, Undergraduate Catalog, page 150). Some programs stipulate objectives tied to 
external organizations; for example, the B.S. in Athletic Training lists six domains of knowledge 
and competence that must be addressed by those seeking certification through the Commission 
on Accreditation of Athletic Training Education (Undergraduate Catalog, page 127). 
 
Required courses for each major are listed in the Undergraduate Catalog, and prerequisites are 
identified both in course descriptions in the catalog and in on-line course listings. Consistent 
with Castleton’s commitment to a relationship-based approach to education, all students have a 
faculty advisor who begins working with them upon entrance to the college to ensure they are 
completing the correct sequence of courses and graduation requirements. The student and 
advisor have unlimited access to an on-line Program Evaluation report—in effect, a degree audit. 
This report lists courses the student has completed as well as the remaining courses required for 
the student’s major and General Education requirements. A student considering changing his/her 
major may also use the Program Evaluation resource to explore the implications of that choice. 
As a final check, a year before graduation, students apply to the Registrar’s Office for a degree 
audit. Like the Program Evaluation, the degree audit lists the courses that the student has 
completed, and the remaining requirements, to ensure the student is on track to graduate. 
 
Each undergraduate program at Castleton includes General Education and major requirements. 
General Education requirements constitute approximately 42 credits out of the 122 credits 
required for graduation with a baccalaureate degree, and at least 22 credits out of the 64 required 
for an associate’s degree. As indicated in the Undergraduate Catalog, each major includes 
substantial requirements, typically half to two-thirds of the courses, at the intermediate and 
advanced undergraduate level. General Education courses are offered at introductory and 
intermediate levels. The percentage of a student’s overall course load taken at the intermediate 
and advanced level will depend on the number of credits required for the major, and their choices 
of General Education and elective courses. The majority of upper-level courses have 
prerequisites listed in the Undergraduate Catalog and the on-line course listings.  
 
Board of Trustees policy sets 50 credits as the normal maximum number of credits that can be 
required in any given major curriculum. The policy also permits the president to make 
exceptions when, for example, a proposed or existing major exceeds the 50-credit cap because of 
the inclusion of a substantial number of credits associated with General Education courses, 
internships, the requirements of accreditation, etc. Most Castleton programs are under or close to 
the 50-credit limit, thus providing students with ample opportunities to take electives or pursue a 
minor or perhaps even a second major. A small number of curricula (Social Work, Music 
Education, and Athletic Training) have extensive requirements that make it difficult for students 
to pursue elective course work. It should be noted, however, that the requirements for these 
programs are in large part dictated by their accredited status. In addition, General Education 
requirements offer students opportunities to choose courses in a broad variety of areas of interest. 
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Appraisal 
The curriculum at Castleton provides students both a solid foundation in the liberal arts, 
including their theories and methods of inquiry, and in-depth study in at least one disciplinary or 
interdisciplinary area. Requirements for the General Education program and for majors are 
clearly listed in the Undergraduate Catalog.  
 
Rationales and educational objectives for the vast majority of programs are provided in the 
Undergraduate Catalog, on the Castleton Web site, and in department handbooks. The formats 
used in presenting rationales and objectives are inconsistent: some provide an overview 
description and a list of succinctly worded objectives; others describe their rationale and 
objectives in more discursive text. While many departments provide detailed and thorough 
rationale and objectives, others are not as clearly stated or developed. Examples of programs that 
could use more detailed and clear rationales are Art, Multidisciplinary Studies, and Business 
Administration. In cases such as Natural Sciences, a strong rationale is provided for the 
department as a whole, but not specifically for majors within the department.  
 
Students have ample access to degree requirements in the Undergraduate Catalog, on-line 
materials, and through their advisors. The Program Evaluation, which can be accessed at any 
time by students and their advisors, also provides a clear summary of completed and remaining 
requirements. The recently improved on-line Program Evaluation is now available in a color-
coded, HTML format, making it easier for faculty and students to understand. Current students 
and those thinking about transferring to Castleton can see how their credits would be utilized in 
various programs by conducting a Prospective Program Evaluation. This feature provides 
students and advisors with the ability to do a “what if” scenario, for example, “What if I change 
my major from History to Criminal Justice?” In addition, well-developed student handbooks 
offered in some programs are very helpful. 
 
Department curricula differ in the specificity of requirements and in the number of courses 
required at each level. Most majors include substantial requirements at the intermediate and 
advanced undergraduate level, many of which require prerequisites. In some majors, however, an 
insufficient number of upper-level courses are required, and prerequisites are inconsistent. 
 
Typically majors also afford undergraduate students the opportunity to pursue knowledge 
through unrestricted electives. Even students pursuing programs that require a large number of 
credits are exposed to new academic fields through their General Education courses.  
 

Projection 
• Departments that are found to have inadequate depth or upper-level course requirements will 

be asked to review their curricula and make necessary changes.  
• The administration will ask the Program Assessment Committee to work with programs 

whose rationales or objectives need improvement in order to review and strengthen these.  
• The Curriculum Committee will be asked to review the disparity of formats in which 

program rationales and objectives are presented in the Undergraduate Catalog, and to make 
recommendations for a consistent format. 

• Department handbooks will be assessed for clarity and information.  
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General Education 
 

Description 
Castleton’s General Education program was modified in August 2000 to respond to the faculty’s 
desire to include a greater diversity of subject areas beyond the typical core subjects. Concurrent 
with broadening the definition of core disciplines, the General Education program revision of 
2000 increased student choice, emphasized the interrelatedness of all fields of study, and allowed 
more faculty to share responsibility for the program. Because of the demands of a continually 
evolving program, in 2002 the Faculty Assembly approved a new faculty committee to develop 
program objectives, review proposed courses, and support discussion and debate related to the 
meaning and purpose of the General Education program. 
  
The goals of the General Education program are stated in the Undergraduate Catalog and 
include preparing students to: 
 

[...] search for the meaning of a good life; to develop an awareness of the interaction 
between personal and societal values; to foster an appreciation of the interconnectedness 
of all things; to stimulate intellectual curiosity and promote life-long learning. 

 
It is recognized that to pursue these goals, students must also develop and learn to apply a variety 
of competencies; therefore, content knowledge, attitude, and skills are all addressed within the 
program. The goals of the General Education program are not only to prepare students for 
college-level course work, but for their lives beyond the college as well. Bachelor’s degree 
students need to complete a minimum of 42 credits in the General Education program, while at 
least 22 of Associate’s degree students’ credits are in this program. 
 
First-year students begin to satisfy the college’s General Education requirements during their 
initial semester of enrollment, when they take a First-Year Seminar emphasizing the 
development of academic skills In addition, they complete the first semester of Soundings, a 
selection of lectures, plays, concerts, and other events designed to stretch and stimulate their 
intellectual and cultural interests. Students almost always take English Composition during their 
first semester and Effective Speaking during their second. A computing-intensive course, along 
with another semester of Soundings, comprises part of one’s first-year studies as well. Further 
requirements, spread throughout an individual’s Castleton career, consist of a literature course 
and 28 credits from four “Frames of Reference” (6-10 in each frame): Aesthetic Understanding 
and Activities; Scientific and Mathematical Understanding; World Views: Cultural, Historical, 
and Philosophical; and Social and Behavioral Understanding. Finally, students complete a 
capstone semester of Soundings, at the conclusion of which they compose an essay reflecting on 
the sum of their General Education experience. 
 
Finally, all students must pass the four “graduation standards” required by the Vermont State 
Colleges Board of Trustees: written communication, oral communication, quantitative reasoning, 
and information literacy. Castleton implemented the college writing standard in 2000. In addition 
to passing English Composition, students take two courses designated “writing-intensive” in 
which they write two 50-minute timed essays, and complete a 90-minute culminating essay that 
is read by a faculty committee. The culminating assessment offers a list of position-statements, 
or prompts, from which the writer selects one and crafts either a supporting or an opposing 
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argument in response. A student cannot graduate from Castleton without passing this essay or the 
associated writing portfolio. Students may attempt the 90-minute essay multiple times—
approximately 10% of students fail on the first attempt. Academic Support Center staff and 
English Department faculty help students strengthen their writing skills. 
 
In addition to Effective Speaking, students must also take at least one course designated as 
“speaking-intensive” and pass the oral presentation portion of that course to demonstrate 
competency in oral communication. To assess students’ quantitative reasoning skills, a college 
committee designed a test administered by one of the associate academic deans in consultation 
with the Mathematics Department. Students must pass this test or score sufficiently high on a 
standardized test such as the math portion of the SAT or PRAXIS to graduate. Finally, students 
must pass an on-line information literacy test developed by James Madison University. In all 
cases, students can take advantage of tutoring and workshops to ensure they gain the skills 
needed to pass these assessments. 
 
Castleton’s General Education program addresses breadth through the Frames of Reference and 
through Soundings. Academic skills are developed through the First-Year Seminar, required 
courses, and the graduation standards. For example, the Frames of Reference requirement 
ensures students have some exposure to and understanding of science and/or mathematics, social 
science, the arts, and humanities. In the Aesthetic Understanding Frame of Reference, students 
may choose courses such as Film Studies, Acting, and Art History; while in the Social and 
Behavioral Understanding Frame of Reference, courses such as American Politics and 
Government, Global Music, and Women’s Studies are offered. No more than two courses from 
the same discipline may be used to satisfy any Frame of Reference. Some courses illustrate the 
connections between the Frames of Reference; examples include Philosophy of Science; Math: A 
Cultural Perspective; and Great Ideas in the Castleton Curriculum. 
 
Courses proposed for inclusion in the Frames of Reference are reviewed by the Faculty 
Assembly General Education Committee. Courses are evaluated on the degree to which they 
address the goals of the General Education program, as well as the objectives of the designated 
Frame of Reference. These objectives were developed in 2007 by the General Education 
Committee in consultation with faculty teaching in each frame, and then approved by the Faculty 
Assembly. As an example, one of the objectives for the Scientific and Mathematical Reasoning 
Frame of Reference is:  
 

Students will be able to apply the scientific method, as well as understand the values and 
limitations of scientific investigation.  
 

The objectives are designed to capture the many facets of each frame, including connections 
among the different areas of study. 
 
With the exception of implementing graduation standards, Castleton’s approach to General 
Education has not changed substantially since the last review. Rather, the focus has been on 
improving our current program, especially in terms of connections between the various areas of 
study, and an added emphasis on commitments outlined in the college’s mission statement like 
sustainability, service-learning, and civic engagement. 
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Much of this work was made possible through the award of a Davis Educational Foundation 
Grant in fall 2007. Responding to the recommendations of our Davis Grant initiative, in 
November 2009 the Faculty Assembly approved the creation of a Civic Engagement certificate 
as a means of recognizing students who complete four “Civic Engagement” courses, 160 hours 
of service fieldwork, and a culminating project or paper. During the same meeting, the Assembly 
endorsed the design of a system, including funding, aimed at supporting the development and 
implementation of team-taught and linked “Civic Engagement” and General Education courses. 
The Assembly’s December 2009 meeting established an annual forum for information exchange 
among faculty teaching in the Frames of Reference. Finally, in April 2010, the Faculty Assembly 
decided to expand the reach of Soundings into the junior year to help students reflect on 
connections between General Education and their majors. 

Appraisal 
While one of the goals of the General Education program is to emphasize the interrelatedness of 
all fields of study—as the Undergraduate Catalog states, to have students understand that the “... 
apparent diversity of disciplines is not a cacophony, it is a chorus”—this goal has been implicit 
rather than explicit. Faculty recognize that many students will not reach this understanding 
unless the General Education program is specifically structured to make that point. 
 
To assess the effectiveness of the Frames of Reference, the General Education Committee 
drafted and began implementing an “Assessment Roadmap” in January 2010. The roadmap 
outlines a five-year plan to evaluate the extent to which students are meeting the goals and 
objectives of the General Education program. The first activity involved a review of the syllabi 
of courses to identify ways in which course objectives align with frame objectives and 
demonstrate measurable student outcomes. Faculty will then be asked to provide samples of 
student work that demonstrates achievement of the objective. Additionally, faculty who teach in 
each frame will be invited to discuss the defining characteristics of a student who exemplifies the 
goals and objectives of the frame. Information obtained from the student samples and faculty 
discussions will be used to identify strengths and weaknesses and to propose revisions to each 
frame and/or the way in which courses in the frame are taught.  
 
The Writing Standards Committee has added to its list of options for each administration of the 
culminating essay a prompt aimed at stimulating reliance on one’s General Education experience 
in building the required argument. Essays written in response to this prompt are evaluated under 
the direction of the General Education Committee for the purpose of assessing students’ ability 
to draw connections between General Education and their majors.  
 

Projection 
• The college will continue to implement the improvements to the General Education program 

approved by the Faculty Assembly. 
• The college will continue implementing the General Education assessment plan.  
• Faculty will be provided with assistance in developing team-taught and linked “Civic 

Engagement” and General Education courses. 
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The Major or Concentration 

 
Description 

Castleton State College offers 29 bachelor’s degrees. Requirements for each major are listed in 
the Undergraduate Catalog and many are also listed on the Web site and in department 
handbooks. Rationale and learning objectives for the majority of programs are provided in the 
Undergraduate Catalog and detailed in department handbooks (see previous section for). Each 
course is identified with a number that indicates its level. Most majors require substantial course 
work above the introductory level. In some majors, such as Music Education, there is a very 
specific sequence in which courses must be taken. In others, such as History and Literature, there 
is more flexibility.  
 
All majors are designed to give students an in-depth understanding of the complex structure of 
knowledge germane to the concentration, as well as the ability to transfer skills of inquiry and 
analysis to other areas. The interrelatedness of disciplines is further explored through the Frames 
of Reference general education courses, which encourage students to “foster an appreciation of 
the interconnectedness of all things and to stimulate intellectual curiosity and promote life-long 
learning” (Undergraduate Catalog, p. 56). A number of majors, such as Computer Information 
Systems and Business Administration, require courses from other disciplines, encouraging 
students to consider interdisciplinary connections. Castleton also encourages teachers from 
different disciplines to offer cohort classes as part of the first-year program, further exploring the 
interconnectedness of disciplines.  
 
In addition to bachelor’s degree programs in many liberal arts majors, Castleton offers 
professional training majors and teacher licensure programs in 12 fields. These programs provide 
students with a balance of in-class curriculum and in-field observation and practice in their 
discipline. For example, students in teacher licensure programs spend considerable time 
observing veteran teachers, as well as a semester student teaching full-time under supervision. In 
the B.S. in Athletic Training, students are required to complete at least five semesters of clinical 
field experiences under the supervision of a certified athletic trainer.  
 
Graduates of liberal arts and professional majors must demonstrate an in-depth understanding of 
their discipline through successful completion of the curriculum, including upper-level courses. 
Many majors also require culminating courses and/or projects. For professional majors, 
culminating experiences include student teaching, field experience, or internships. Other majors 
require a final project or portfolio. For example, Theater Arts students produce a Senior Project; 
Music students perform a Senior Recital; and Art students produce a Senior Exhibition.  

 
Appraisal 

With the exception of Multidisciplinary Studies, each major requires significant in-depth study in 
courses above the introductory level. The requirements for many majors are clearly and 
comprehensively sequenced. As discussed, a few programs are inadequately sequenced. As of 
May 2011, the Program Assessment Committee determined that a substantial majority of 
Castleton’s degree programs had adopted adequate educational objectives. 
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All programs address the interrelatedness of disciplines through curriculum content and the 
General Education requirements. Professional training programs provide students with an 
appropriate balance of curricular content and practice in the field of specialization.  
 
As mentioned in the Overview of the Academic Program section, results of recent student 
surveys indicate that Castleton is having a positive impact on students that can probably be 
attributed to experiences students have in their majors and positive relationships they develop 
with their faculty. The 2010 College Senior Survey found that, as seniors, Castleton students had 
closed almost 60% of the gap that separated them from their national peers in their likelihood to 
be planning to attend graduate or professional school. Castleton students’ aspirations in this 
regard rose from 39.1% to 64.2%, while the national cohort went from 83.7% to 86.0%. Equally 
impressive, having started out similar to the national cohort in the freshman year on a question 
that asked the importance of becoming “an authority in your field,” by their senior year, 
Castleton students had higher aspirations than their national counterparts on this dimension. 
 

Projection 
• The administration will ask each academic department to review its curriculum to assess 

program coherence as well as the sequential nature of study in the discipline. 
 

Graduate Degree Programs 
 

Description 
Castleton offers a Master of Arts degree in Education (M.A.E.) that permits students to 
specialize in Curriculum and Instruction, Special Education, or Leadership. Students in these 
programs can earn a Certificate of Advanced Graduate Studies if they already hold a master’s 
degree. Many candidates enter the master’s programs having previously earned a teaching 
license. Each of these programs is designed to give students further expertise in a specific field 
of K-12 education. Additionally, the college offers a non-degree post-baccalaureate program 
(Act II), leading to initial teacher licensure for students with appropriate bachelor’s degrees.  
 
Core courses for the M.A.E. in Curriculum and Instruction and Special Education are offered 
exclusively at the graduate level. While learning objectives described in the Graduate Catalog 
are similar to objectives at the undergraduate level, master’s courses address significantly higher 
levels of complexity and specialization, including, for example, developing the ability to 
“interpret and apply educational research” and to “incorporate research-based concepts and 
practices into classroom applications.” Learning objectives for the Special Education and 
Curriculum and Instruction concentrations include the ability to “evaluate, modify and develop 
models of teaching conducive to effective learning environments that accommodate differences 
among students.” More specific graduate-level learning objectives are included in course syllabi. 
Graduate students synthesize learning experiences in a final portfolio or in a thesis. The courses 
required in the post-baccalaureate program prepare students to qualify for a teaching license. 
Students who go through Act II have the option of taking additional graduate-level courses in 
order to earn an M.A.E. in Curriculum and Instruction or in Special Education. Course work for 
the M.A.E. in Leadership, available through Castleton’s Woodruff Institute for School 
Leadership, is unique: the degree can be earned only by students who hold a teaching license and 
who will have taught for at least three years by the time they complete their course work. 
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A new five-year combined Bachelor of Science in Business Administration and Master of 
Science in Accounting was approved by the Board of Trustees in December 2010. As part of its 
proposal, the Business Administration Department inventoried its resources and determined that 
these are sufficient to support the new program, reflecting the fact that an additional faculty 
member in accounting was added to the department three years ago. 
 
Since the last NEASC visit, the college discontinued a cohort-based Master of Arts degree in 
Forensic Psychology that was introduced in 1999. At the time of this program’s introduction, 
there were very few research-based master’s degrees in forensic psychology in the country. As a 
result, the program initially attracted numerous strong applicants. The advantage of Castleton’s 
early entry into this field of graduate education was lost when many other institutions began to 
offer similar programs. This led to a significant decline in the quality of the applicant pool. 
Meanwhile, an unanticipated and unfortunate result of the program was an estrangement between 
faculty teaching in the undergraduate and graduate programs. When the architect of the graduate 
program retired and additional key faculty left, the remaining members of the Psychology 
Department together with the administration decided to eliminate the program. Arrangements 
were made to ensure that the final cohort enrolled in the program could take the courses 
necessary to finish the degree, as well as be supported in writing a thesis.  
 
A state-wide, cohort-based master’s degree in language-based learning difficulties was offered a 
single time through the collaboration of Castleton and two other Vermont colleges, all of which 
used Vermont’s interactive television system to deliver courses to students distributed across the 
state. Although the program was considered successful, it was challenging to maintain the 
collaborative relationships that were necessary, and the program has not been offered again. A 
graduate degree in language arts and reading was suspended in 2009 due to low enrollments. 
 
Education faculty may fulfill their teaching load in either the undergraduate or graduate 
programs. A respected, recently retired school principal has been hired as director of field 
experiences, a part-time administrative position. The dean of education serves as the licensure 
officer. Full-time faculty are supplemented by four-to-six part-time faculty each semester, 
several of whom are former members of the Education Department with considerable higher 
education experience. All full-time education faculty hold doctoral degrees. Two members of the 
faculty have expertise in literacy, two in special education, two in leadership, and two in 
classroom management and/or instructional technology. All faculty have done extensive work in 
curriculum, instruction, and assessment and spend approximately eight hours a week in K-12 
classrooms, ensuring that they remain abreast of current developments in the profession of 
teaching. For retention and promotion, faculty must make scholarly and professional 
contributions to their field. With the encouragement and support of the dean and the department 
chair, faculty regularly present at national conferences. 
 
Entrance standards for the graduate program in education are set at a level consistent with those 
at other practice-oriented graduate schools. Multiple admission criteria ensure equity for 
individuals with diverse learning strengths. Occasionally, provisional admission is extended to 
an applicant who appears less qualified on standardized measures but otherwise shows signs of 
considerable potential. Candidates for the post-baccalaureate certificate must have an appropriate 
liberal arts background in the subject they intend to teach. An M.A.E. in Leadership can be 
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earned through a two-year program of summer courses and monthly “dialogues” by 
appropriately qualified candidates with at least three years of teaching experience.  
 
The M.A.E. in Curriculum and Instruction requires a graduate-level course in curriculum 
development, as well as research-based courses to insure that students are able to read, 
understand, and produce research in their chosen field. The sequence usually starts with 
Foundations and Current Topics in Education, followed by Educational Research Methods, 
which introduces students to the rigors of graduate-level research. In Graduate Seminar, students 
begin to develop and research a thesis with guidance from their instructor. The thesis itself may 
take the form of an “action research” project. This sequence of course work ensures an 
understanding of research appropriate to the field of education. Additional elective courses are 
chosen in consultation with the student’s advisor, based on the individual’s interests and goals.  
 
In 2007, the Education Department introduced a cohort-based M.A.E. in Curriculum and 
Instruction that is designed for in-service teachers drawn from a single school or school district. 
For electives, candidates can choose courses in the areas of leadership, special education, or 
literacy. Following consultation with the students and their principal(s), Education faculty 
teaching in the program customize core courses to focus on shared educational objectives within 
a school or district. The members of the cohort that started in 2008 asked that the program’s 
research methods courses allow them to investigate ways to counteract the effects of poverty on 
student achievement, a topic that is also addressed in the undergraduate curriculum and has been 
the focus of an annual School Development Institute for teachers. In 2008, the college began to 
enroll graduate assistants in its M.A.E. in Curriculum and Instruction.  
 
Students without a teaching license but with an undergraduate degree and the requisite liberal 
arts content can apply to Act II, a three-semester program that leads to licensure at the 
elementary or secondary level. This practice-oriented program emphasizes the sequential 
development of the professional skills needed by competent practitioners. Students pursue 
relevant course work in the summer and are placed in classrooms in the fall while they take 
courses relevant to developing literacy or reading and writing across the curriculum. They also 
take courses in methods of pedagogy and lesson planning. In the third semester, they do their 
student teaching, often in the same school as the previous semester, but at a different grade. Prior 
to student teaching, candidates must also pass the appropriate Praxis II exam, demonstrating 
mastery of a relevant content area. Candidates who complete the Act II program can go on to 
earn an M.A.E. in Curriculum and Instruction or in Special Education by completing additional 
graduate courses.  
 
The Vermont Department of Education regularly reviews education programs as well as new 
programs designed to result in licensure or endorsements. Act II received full approval in 2009 
and the Woodruff Institute received full approval in 2010. The Special Education degree 
received provisional approval, with the request that the program update its curriculum. 
 
The dean of education also oversees the Center for Schools, which facilitates the offering of 
“contract courses” in surrounding K-12 schools. The syllabus for the course, as well as the 
credentials of the instructor must be reviewed and approved by the appropriate academic 
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department and by the dean of education. The Center for Schools also plans workshops and 
school development institutes, which are typically held on campus.  

 
Appraisal 

Since the last NEASC review, the education program has moved toward cohort-based graduate 
programs that ensure proper course sequencing, guarantee that no student will be denied a class 
he/she needs, and provide the basis for continuing professional networks of great potential value.  
 
The new undergraduate education program implemented in 2007 is influencing our approach to 
graduate programs. The uses of technology have been expanded in undergraduate as well as 
graduate programs. This has resulted in professionally oriented student-student and student-
professor digital dialogues and interactions, technologically augmented inquiry-based teaching 
and learning, and opportunities for documenting and reflecting on professional development 
using e-media tools. In some graduate programs, the increased use of technology has moved 
courses into a “hybrid” format. High levels of student satisfaction with this approach—
particularly true among those working full-time in pK-12 schools—has led faculty to consider 
modifying graduate programs in order to make more extensive use of on-line delivery and to 
extend the geographic reach of programs. 
 
At both the undergraduate and graduate levels, faculty emphasize the importance of brain-based 
learning, data-driven instruction, and action research, with appropriately higher expectations for 
graduate students and facilitated interaction between undergraduates and graduates. One more 
example of cross-fertilization between undergraduate and graduate programs has evolved from 
an Education Department/Castleton Center for Schools summer institute designed to build on 
and support a state-wide initiative to bridge the “poverty gap” in achievement. The goals of that 
program and its embedded themes of social justice are being infused into the undergraduate 
curriculum. 
 
Communication among faculty involved in the undergraduate education program has been 
improved by the creation of a governance body called FACTE (Faculty Assembly Committee on 
Teacher Education), with nine members representing education and relevant liberal arts 
departments. To improve communication between Castleton’s education programs and area 
schools, TEAC (Teacher Education Advisory Committee) was established and allows faculty to 
seek feedback from field partners on the effectiveness of undergraduate and graduate programs. 
Two graduate programs, the Woodruff Institute for School Leadership and Act II, have their own 
separate boards to direct their development. To further improve communication, the dean of 
education has begun meeting twice yearly with the directors of each program. Finally, co-
teaching, an important characteristic of the new undergraduate program, has moved the 
education faculty from behind the closed doors of largely independent courses to common spaces 
for planning and delivering an integrated, field-responsive curriculum manifesting the collective 
expertise of the faculty. This shift towards co-teaching and greater collaboration is also 
benefiting the Education Department’s graduate programming. 
 
While the Education Department’s undergraduate and graduate programs are currently relatively 
well integrated, that was not true when the Psychology Department introduced a master’s degree 
in Forensic Psychology several years ago. Divisions arose in that department between faculty 
who taught at the graduate level and those who taught at the undergraduate level. That 
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divisiveness, together with increasing difficulties in attracting highly qualified students, led to 
the demise of the program not long after the departure of its founder. 
 
In order to avoid a similar problem, the development of a shared vision will be encouraged 
within the Business Administration Department, which recently was authorized to add a Master 
of Science in Accounting. It will be essential to maintain departmental cohesion in any 
departments that choose to add a graduate degree. 
 

Projection 
• Having virtually reached its self-imposed enrollment limit for full-time undergraduates, the 

college needs to explore development of additional cost-effective graduate programs.  
• The chair of the department, the director of the institute, and the dean of education, with 

input from the advisory board, will adapt the Woodruff leadership program by making more 
extensive use of electronic delivery systems. It is anticipated that a hybrid format for this 
professional program will extend the geographic range for candidate recruitment into remote 
areas of Vermont, New York, and New Hampshire. 

• The dean of education and the chairperson of the Education Department will continue to 
strengthen communication among faculty involved in graduate education programs. 

 
Integrity in the Award of Academic Credit 

 
Description 

Castleton’s degree programs conform to general practices of American higher education in both 
content and number of credits. Associate’s degree programs range from 64 to 69 credits; 
bachelor’s degrees require a minimum of 122 credits; and master’s degrees require between 36 
and 54 credits. Castleton also offers a 36-credit post-baccalaureate certificate leading to initial 
teaching licensure, as well as a certificate of advanced graduate studies in education. 
 
The Undergraduate Catalog, edited and printed annually, provides detailed and current 
information about the college’s academic programs; course offerings; and academic policies for 
awarding grades, credit, and degrees. Current and past catalogs can be found on the college’s 
Web site, as are lists of semester and summer course offerings.  
 
Department chairs, the associate academic deans, and the registrar work proactively to insure 
that students can finish programs in a timely way. This requires scheduling key courses with 
sufficient frequency and seat availability, as well as approving appropriate exemptions, 
substitutions, and independent studies. Students who change their majors, have significant non-
school-related commitments, or do not successfully complete enough credits each semester may 
need additional semesters to graduate. 
 
For the most part, individual faculty design courses within each major. Members of each 
department work together to monitor programs, making changes as appropriate. Recently, 
interdepartmental committees have proposed new or redesigned programs such as teacher 
preparation, women’s and gender studies, and global studies. Academic departments submit 
proposals for new or modified curricula to the Faculty Assembly’s Curriculum Committee, 
which reviews these proposals and forwards them to the Faculty Assembly. Curriculum 
proposals endorsed by the Faculty Assembly must also be approved by the president. With the 
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recommendation of the sponsoring department and the approval of the academic dean, 
“experimental” courses may be taught twice. Following this, they must undergo the same 
curriculum review described above before they can be added to the permanent curriculum.  
 
The college president appoints the members of faculty search committees. Membership typically 
consists of faculty from the department in which the position has been approved, at least one 
faculty member from outside the hiring department, at least one student, and the academic dean 
or designee. Evaluation of full-time faculty is a responsibility shared by the Faculty Assembly’s 
Reappointment, Promotion, and Tenure Committee together with the academic dean and the 
president. Department chairpersons annually evaluate the teaching of some of the part-time 
faculty in their departments, including by observing their classes. Every five years, part-time 
faculty are also evaluated by the Peer Review Committee, established by the part-time faculty 
collective bargaining agreement, and by the academic dean or his designee. 
  
All matriculated students are admitted through the Admissions Office, while some programs and 
majors have special admission requirements. Students wishing to enroll in Castleton’s nursing 
program must be admitted both to the college by the Admissions Department and to the nursing 
program through a further review by the Nursing Department. Students in education licensure 
programs, athletic training, and sports administration must meet specified criteria to be admitted 
to these programs. The standards for admission to and continuation in these programs are listed 
in the Undergraduate Catalog and are supported by department handbooks.  
 
With faculty advisor approval, students register for courses either on-line or with college staff in 
the Student Services Center and/or Registrar’s Office. While faculty have the ability to record 
grades on-line, the Registrar’s Office remains responsible for verifying on-line grades and for 
recording grades submitted using paper rosters. Midterm and final grades are available on-line. 
 
Each instructor must submit the syllabus for his/her course to the Academic Dean’s Office. 
Castleton determines the number of credits for each course based on scheduled contact hours. 
Upper-level undergraduate courses in Physical Education and other majors can be modified to be 
offered at the graduate level for candidates pursuing the M.A.E. in Curriculum and Instruction. 
In such cases, the instructor creates a separate syllabus that specifies expectations and 
assignments appropriate for graduate study. The Castleton Center for Schools facilitates the 
process of offering approved courses as “contract courses” for in-service teachers. The chair and 
the dean of education must approve faculty who are proposed to teach these courses as well as 
the syllabi to be used. For several years, Castleton’s Art Department, in conjunction with art 
faculty at Green Mountain College, has sponsored a limited number of stone-carving courses that 
are taught through the Carving Studio and Sculpture Center in nearby West Rutland, Vermont. 
 
Degree requirements, general education learning objectives, and the VSC graduation standards 
are listed in the Undergraduate Catalog under the section entitled General Degree Requirements. 
Learning objectives for individual academic programs and majors are specified in the catalog. 
Standard letter grades are used, and guidelines for evaluation are described in the catalog. 
Departments may propose certain courses as ones that may be taken on a pass/no pass basis. 
Through this procedure, courses may be designated as (a) graded only, (b) pass/no pass only, or 
(c) “student option,” which means that the course may be taken either graded or pass/no pass, at 
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the choice of the student. The graduate level grading system is outlined in the Graduate Catalog 
and, consistent with American higher education norms, is limited to grades A through C.  
 
Increasingly Castleton faculty lead off-campus educational opportunities for students. Individual 
courses with extended field trips have been offered in the American southwest, Belize, Costa 
Rica, the Galápagos Islands, Italy, Peru, and the U.S. Virgin Islands. Semester-long programs in 
which Castleton students and faculty travel together have been held in London and Santa Fe. 
Castleton faculty are responsible for planning and teaching these courses, which go through the 
normal curriculum approval process. Expansion of travel abroad and travel-study programs has 
been one of Castleton’s strategic initiatives in recent years. A large reason for this is the belief 
that these off-campus educational experiences can be powerfully transformative. 
 
Faculty advisors typically meet with students to discuss study-abroad plans in order to ensure 
that contemplated courses will fulfill students’ program requirements and educational goals. 
Following review by the advisor, the faculty study-abroad coordinator and an associate academic 
dean generally approve study-abroad courses. In addition, students may receive credit for 
international study through regionally accredited U.S. institutions or by enrollment in an 
international university with which Castleton has forged a contractual agreement. Finally, 
students seeking to transfer credit from international institutions with which Castleton does not 
have a contractual agreement can be required to submit their materials to a transfer credit 
evaluation service such as World Education Services. 
 
Academic departments and the college’s internship coordinator oversee internships. A contract is 
developed between the student and the internship supervisor. The contract includes a complete 
description of the internship, the number of hours the student will complete, the duties required 
of the student, and the method of evaluation. Once signed by the student and internship 
supervisor, the contract must be approved by the student’s faculty sponsor (the instructor of 
record) and the department chair. Service-learning is integrated into many academic courses and 
is subject to the same curricular review procedures.  
 
Castleton currently offers only two remedial level courses, one in writing and one in math. The 
writing course does not count towards credit for graduation, and the math course does not fulfill 
the Scientific and Mathematical Understanding requirement of the General Education program. 
 
Castleton accepts transcripts from the Vermont State College’s Office of External Programs 
(OEP), the administrative office of the VSC that coordinates the evaluation and approval of 
experiential and non-collegiate-sponsored learning. Students participating in OEP develop an 
extensive portfolio. The portfolio is reviewed by a committee of academics and experts in the 
field of learning, which makes academic credit recommendations based on its findings. The 
college uses the American Council on Education recommendations for granting academic credit 
for courses from service schools and military training.  
 
Graduation requirements are outlined in the Undergraduate Catalog and are consistently applied 
in the degree certification process. Students and their advisors may take advantage of on-line 
degree audits available through the Internet. Policies regarding probation, academic dismissal, 
and readmission are outlined in the Undergraduate Catalog.  
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An academic honesty policy is referenced in the Undergraduate Catalog and elaborated in the 
College Handbook. The policy details the roles of instructor, student, and administration in 
dealing with academic honesty infractions. Within the past five years, a faculty committee 
reviewed and updated the college’s academic honesty policy and its definition of plagiarism.  
 
Castleton offers summer courses and travel courses in concentrated time periods. Additionally, 
the recently introduced “Jan Term,” a two-week period prior to the start of spring semester, is an 
opportunity for students to participate in concentrated credit-bearing experiences that may 
include travel. Jan Term students can also take special projects courses and regular courses 
offered at an accelerated pace, thus allowing students to “catch up” in their programs. Careful 
attention is paid to ensure that standards for necessary contact hours are met or exceeded. Travel 
courses may include class meetings prior to the trip. Some travel courses and other classes taught 
on a concentrated plan are reconvened after the normal schedule of meetings for reflection, 
synthesis, and the presentation of student work. Summer courses offered for in-service teachers 
often have additional class periods during the school year, allowing teachers to report back to 
each other and the instructor as to how they have applied course learning in their classrooms. 
 
As described in the preceding section, Castleton delivers off-campus graduate courses primarily 
through the Castleton Center for Schools.  
 
Castleton offered a distance-learning nursing program to students in the northern part of the 
state. Nursing courses were transmitted via Vermont Interactive Television and were taught by 
Castleton’s nursing faculty. General Education courses were offered by Lyndon State College, 
one of Castleton’s sister institutions. Students at the distant location engaged in clinical 
experiences under the supervision of part-time clinical instructors hired by Castleton. This 
program was discontinued in May 2010. 
 
Approximately 10 years ago, Castleton and the other colleges of the VSC system reviewed all 
courses with regard to content and prerequisites. Courses deemed similar were given the same 
course name and number at each of the schools offering the course. The registrars, in 
consultation with the academic deans, oversee the integrity of the common course listing and 
ensure that changes are not made without proper consultation.  
 
The initial review of transfer credits for incoming students is conducted by the Registrar’s 
Office. Castleton accepts undergraduate credit for courses receiving a grade of C- or better at 
regionally accredited institutions. The Registrar’s Office makes decisions regarding General 
Education courses, elective courses, and some lower-division courses in the major. Faculty are 
consulted for transfer decisions on upper-division and specialized major courses. Transfer 
policies are clearly outlined in the Undergraduate Catalog. Credits earned at other VSC colleges 
are not considered transfer credit. All VSC courses taken since 2002 and their grades appear on 
the Castleton transcript. Transcripts designate the VSC college at which the course was taken. 
Transfer agreements were established with Community College of Vermont, from which 
Castleton receives the largest number of transfer students. These provided program-to-program 
guidelines for a student wishing to earn an associate’s degree at CCV and then complete a 
bachelor’s degree in a compatible program at Castleton. These agreements became obsolete 
recently when CCV introduced a new General Education program. Issues of articulation between 
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CCV and Castleton are currently being reviewed, with the goal of making transfer as seamless as 
possible between the two institutions. 
 
Students are required to complete at least 30 of their final 39 credits at Castleton State College. 
In reality, it is the rare transfer student who can complete a Castleton degree program in only 30 
credits. Most have to take more credits than these, particularly to fulfill upper-division 
requirements in their major. 
 
Graduate students pursuing a degree in education may petition to transfer in up to 12 credits. 
Students pursuing a Certificate of Advanced Graduate Studies may petition to transfer in a 
maximum of nine credits.  
 

Appraisal 
Developing the course schedule each semester requires balancing students’ degree completion 
needs with the availability of faculty and facilities. Additionally, it is desirable to offer a limited 
number of experimental courses, the success of which may lead to program development. In 
spite of budgetary constraints, the college also seeks to encourage teaching innovation and 
creativity. For example, Castleton faculty recently initiated a program that permits a limited 
number of team-taught courses each semester. Faculty from different departments collaborate to 
design and teach courses from an interdisciplinary perspective. 
 
While the college has moved towards making course schedules, program requirements, the 
college catalog, and other advising tools available on-line, we continue to emphasize and value 
the face-to-face relationship between the student and her/his advisor.  
 
Many at the college work hard to ensure that students are able to complete their programs in a 
timely way. This requires constant vigilance on the part of faculty advisors, department chairs, 
and administrators. For example, Castleton struggles at times to provide enough seats in certain 
lower-division science courses, and some students may have to wait to take these courses. 
Mindful that such circumstances should not extend students’ programs, every effort is made to 
accommodate students’ curricular needs, particularly as they near completion of their degrees.  
 
The on-line degree audit has been especially helpful in mapping transfer credit to General 
Education categories. This facilitates compliance with Vermont State Colleges Policy 106, which 
states: “Each credit taken in fulfillment of a general education requirement at one VSC 
institution counts as one credit toward fulfillment of general education requirements in 
appropriate categories at another VSC institution.” Additional training is needed for faculty 
advisors to take full advantage of the on-line degree audit tool, which was modified and 
improved in summer 2010. 
 
The common course list shared among the state colleges, while clearly advantageous to students, 
requires close attention and intra-VSC cooperation. The Curriculum Committee process directs 
the sponsoring department to check with the registrar to see if a planned new course is already 
offered in the VSC. It is important that no course be listed more than once in order to ensure that 
students not receive credit for the same content twice. In addition, the college acknowledges that 
sometimes there are differences between courses taught in the regular classroom and those taught 
on-line. For example, several years ago, the Nursing and Natural Sciences Departments 
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expressed concern about on-line CCV microbiology courses that did not provide an in-person 
laboratory experience. The faculty were, however, willing to accept on-line microbiology 
courses in transfer if the student participated in several traditional laboratory experiences. 
 

Projection 
• Because a small number of graduate courses are being converted to a hybrid format, the 

administration will continue to assess ways in which to assign credit loads for hybrid courses 
since “seat time” becomes an inapplicable criterion for determining credits. These courses 
will also be reviewed to ensure that their outcomes are consistent with those for similarly 
credited course that are taught in the conventional format. 

• The implementation and early evolution of the new Jan Term will be monitored to ensure 
that these “concentrated” courses provide the full academic benefit of courses offered in the 
traditional time frame. 

• With growing numbers of Castleton students studying abroad, appropriate academic offices 
will work together to continue to refine procedures for transferring and awarding credits for 
study abroad experiences.  

• Castleton will work with Community College of Vermont, which increasingly attracts 
traditional-age students, to promote the smooth transition of students from associate’s to 
bachelor’s degree programs. 

 
Assessment of Student Learning 

 
Description 

Castleton employs a broad-based and increasingly systematic approach to assessing student 
learning both through college-wide graduation standards and in academic programs. To 
graduate, all students must demonstrate proficiency in using a computer, quantitative reasoning, 
information literacy, oral communication, and writing.  
 
Through its policy on Program Review and Continuous Improvement (Policy 101), the Vermont 
State Colleges system requires that all academic programs be reviewed on a rotating, five-year 
cycle. Since 1986, guidelines for these reviews and their associated self-studies have included a 
focus on assessment of student learning outcomes. Department chairs compile these reports, 
typically using course-release-time afforded to them by the college for their additional 
responsibilities. The academic dean supports and assists department chairs completing these 
reports and conducts a focus group meeting with senior majors, utilizing a structured interview 
format. A committee of VSC administrators and faculty joined by one or more outside members 
also reviews each Policy 101 report, meets with department representatives to discuss the 
report, and subsequently submits its own recommendations regarding the changes a program 
should make to improve learning opportunities for students.  
 
In addition to these required every-five-year self-studies, the academic dean requests regular 
assessment updates from all departments. The academic dean and an associate academic dean 
review these annual assessment reports, which are now submitted using a standard assessment 
inventory form. 
 
In part to strengthen assessment activities, the college hired an associate academic dean in 2007 
whose duties include coordinating and supporting program assessment efforts. This dean works 
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closely with Castleton’s Program Assessment Committee (PAC), a standing committee of the 
Faculty Assembly. Relative stability in PAC membership since 2006 has helped to develop a 
core group of assessment experts. PAC’s major role in assessment has been to conduct annual 
reviews of selected departmental assessment practices. The committee invites department chairs 
and other faculty representatives to its meetings. Since 2006, the Department of History, 
Geography, Economics, and Politics (HGEP) and the Physical Education program have 
accepted the committee’s invitation. In 2007 the HGEP department initiated its own assessment 
committee consisting of three faculty members, one of whom is a PAC member. PAC is 
working with Physical Education faculty to create an assessment plan that can be held up as a 
model for other programs to emulate. In spring 2011, the Natural Sciences Department and the 
Philosophy major sought PAC’s assistance. The associate academic dean is also active in 
providing leadership to other constituencies working on improving assessment practices, 
including of the General Education program. 
 
The partnership between the administration and PAC has allowed Castleton to move towards 
systematic and cooperative involvement of all sectors of the college. With strong administrative 
support, PAC helped to bring nationally recognized experts Barbara Walvoord and Doug Eder 
to campus in April 2008 and January 2010, respectively. Each consultant spent a majority of 
his/her time at Castleton meeting with departments, administrators, and individuals to discuss 
assessment practices.  
 
The administration has also supported professional development of faculty serving on PAC by 
paying their fees to attend the yearly meetings of the New England Educational Assessment 
Network, as well as NEASC’s self-study workshop in October 2009. These activities have 
improved PAC members’ familiarity with accepted higher-education assessment practices in 
New England and have allowed the committee to be active in promoting responsible assessment 
practices across the Castleton campus.  
 
In addition to course- and program-level assessment, the institution collects data through 
student and alumni surveys. An associate academic dean administers an exit survey to students 
resigning from the college or taking a leave of absence. Though this survey does not specifically 
address student learning at the course and program levels, it does ask students to identify 
shortcomings in their academic experiences at Castleton. The college’s Retention Task Force 
and the academic dean review the results of this survey, which is also forwarded to appropriate 
academic and administrative departments. 
 
To measure how well the college and its programs promote student engagement, Castleton 
administers the National Survey of Student Engagement (NSSE) to freshmen and seniors and 
the Cooperative Institutional Research Program survey (CIRP) to freshmen and, starting in 
2010, to seniors. The academic dean shares results of these surveys with faculty at Faculty 
Assembly meetings, new faculty orientation in August, and the annual First-Year Seminar 
retreat in May. Furthermore, the college administers a graduate survey to seniors each May. 
This survey collects demographic data as well as information on degree and major, post-
graduation plans, name and location of employer or graduate school, and whether or not a 
graduate’s plans relate to his/her major. In an effort to improve both response rates and the 
value of information provided, a financially attractive raffle was introduced and an effort is 
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underway to administer exit surveys in a face-to-face meeting. Because a number of different 
administrative offices and academic departments were engaged in separate, uncoordinated 
efforts to collect information from alumni, the college recently designed an integrated system 
for conducting such surveys that is administered by the Alumni Office and overseen by the 
director of institutional research, a position created in 2009. 
 
All academic departments have goals that are consistent with the mission and character of the 
college. Authors of Policy 101 reports describe their program’s curriculum and normally relate 
it directly to the college mission, ensuring that the program’s goals are compatible with those of 
the college. In some cases, program and course descriptions listed in course syllabi, catalog, and 
Policy 101 reports directly or indirectly reference national organizations and their standards. 
Catalog descriptions of most Castleton programs explicitly indicate their purpose in preparing 
“graduates for meaningful careers; further academic pursuits; and engaged, environmentally 
responsible citizenship.” Some programs—Athletic Training, Nursing, Social Work, and 
teacher preparation—adhere to state or national licensure requirements; for example, periodic 
reviews conducted under the rules of ROPA (Results Oriented Program Approval), Vermont’s 
system for reviewing and approving teacher preparation programs, affect the Education, 
Physical Education, and Music programs, among others. By contrast, objectives for programs 
such as English, History, Psychology, and Geography consider standards advanced by national 
or international disciplinary organizations in those fields.  
 
At the program level, each Castleton student must fulfill the requirements of at least one 
academic major, consisting of progressively more challenging courses and including in most 
cases internship, research, and other experiential opportunities aimed at preparing the student 
for graduate school and/or a professional career. Although sequencing structures vary 
considerably across programs, every Castleton major demands considerable work at the junior 
and senior levels. The nature and frequency of feedback also varies across programs. For some 
programs (e.g., Education and English), students must prepare portfolios for review by 
departmental faculty, and 10 programs (e.g., Art, Athletic Training, Psychology, and Spanish) 
invite colleagues from outside the institution to provide external evaluation. 
 

Appraisal 
Assessment of student learning at Castleton is a shared responsibility, with academic 
departments and the faculty-comprised Program Assessment Committee (PAC) working closely 
with both the academic dean and one of the associate academic deans. 
 
PAC’s activities have promoted stronger assessment practices at Castleton. The group’s effect 
across campus has been positive; minutes from their February 2009 meeting with the HGEP 
Department state that HGEP faculty found the exchange with PAC to be helpful in clarifying 
issues related to Policy 101 processes and assessment in general. Additionally, the assistance 
PAC has been giving to the Sports Administration concentration (sponsored by the Physical 
Education Department) has effectively begun the process of changing awareness of and 
attitudes towards assessment across disciplines. Over the past two years, a growing number of 
departments have taken advantage of PAC’s program assessment expertise. 
 
Castleton’s major programs are at different stages of development in their efforts to understand 
the experiences and learning outcomes of their students. With one exception, all Castleton 
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undergraduate majors have established outcomes for their programs, and all programs engage in 
some form of assessment. Several include feedback from alumni and employers as part of this 
process. Some show evidence of using the information collected to inform curricular decisions 
and other practices, such as the Art program’s placing greater attention on advising its students 
and graduates for prospective careers. 
 
The overall sense of department chairs and faculty in general is that Policy 101 reports have had 
limited effect on the culture of assessment at Castleton. Reports are diligently compiled and 
submitted, but limited progress towards effective assessment practices is being made, 
particularly in programs that are not beholden to outside accrediting agencies. Experience over 
the last two years with the dean’s interview of senior majors has been very positive. Students 
participating in these focus groups have been incisive, candid, kind, and thoughtful. 
 
The opinions that Castleton faculty hold regarding the limited value of Policy 101 are widely 
shared across the VSC system. This fact led to the submission of a successful grant application, 
entitled “Improving Learning Outcomes Through System-Wide Program Assessment,” to the 
Davis Educational Foundation. With Davis support, starting in August 2010, Castleton faculty 
and administrators joined faculty and administrators from other VSC colleges to devise ways to 
make the Policy 101 process more meaningful and more connected to the educational priorities 
of faculty. The work of the Davis grant Steering Committee quickly resulted in one significant, 
faculty-recommended change to Policy 101, but in spring 2011, the Board of Trustees adopted 
an entirely re-cast version of Policy 101 that had been developed by the Davis Steering 
Committee. Signaling the Davis grant-inspired philosophical shift that the Board was willing to 
endorse, the name of the policy was even changed; what had been a policy for “Review and 
Approval of Existing Programs” became the policy on a “Program Review and Continuous 
Improvement Process.” 
 
While a small number of programs have made strides in measuring student learning and, based 
on this, in adjusting curricular objectives and practices, Castleton is still discovering the value 
of assessment. 
 
CIRP and NSSE data are collected and shared among administrators and faculty, and the 
potentially useful assessment information contained in the Graduate Survey is distributed to 
selected departments each year. On the other hand, Policy 101 self-studies do not always reflect 
the full involvement of all program faculty, and the outcomes of Policy 101 reports are not 
consistently and productively shared amongst affected faculty, resulting in less than complete 
participation in program improvement at the college. 
 
Institutional surveys have helped identify opportunities for institutional improvement. Analysis 
of NSSE and CIRP data has resulted in a decision to begin recruiting for diversity and to work 
toward improving intellectual self-confidence and aspirations among students through programs 
such as the “Academic and Professional Hall of Fame,” which honors Castleton graduates who 
have used their education to lead exemplary professional and personal lives.  
 
Castleton seeks to develop an approach that systematically involves faculty and administrators 
in assessment. The administration offers strong support for faculty work in assessment, and the 
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increasing numbers of faculty who attend workshops have helped Castleton make progress 
towards establishing a culture of assessment. 
 
Castleton’s professional preparation programs, such as Athletic Training, Nursing, and Social 
Work, routinely excel in demonstrating a focus on student learning, while the remainder of 
programs, to different degrees, demonstrate movement towards systematic and meaningful 
assessment. Policy 101 reports have begun to use the language of “learning outcomes” and to 
focus on learning outcomes rather than teaching goals. These shifts have aided efforts to 
develop an outcomes-based approach to assessment.  
 
Although major programs have made progress in developing and implementing effective 
assessment strategies, most have not yet reached the stage of relying upon a variety of clear and 
consistently utilized methods to inform pedagogical and curricular decisions.  
 

Projection 
• The partnership between the administration and the Program Assessment Committee (PAC) 

will continue to explore ways to change the culture of assessment at Castleton. 
• PAC and the administration will continue to encourage Castleton’s academic programs to 

fine-tune assessment to focus more on student learning outcomes. 
• PAC will be proactive in assisting programs (a) to recognize the need for assessment and (b) 

to take advantage of best practices for determining how to improve student learning.  
• The academic dean and his designees will continue to collaborate with PAC to identify and 

promote “model” programs that practice a variety of trustworthy and meaningful program 
assessment methods.  

• The college will develop a standard format for describing and explaining the educational 
aims and structures of academic programs. The appropriate faculty committees will explore 
possible formats for presenting the learning outcomes and structures of our major programs 
and submit their recommendations to the Faculty Assembly by the end of the spring 2012 
semester.  

• PAC will seek to foster more continuous attention to the results of Policy 101 Reports, not 
just the requisite 5-year compiling of assessment results.  

• The college will take advantage of a Davis Foundation Grant awarded to the VSC in spring 
2010 to promote best practices in assessing student learning. 

• The college will monitor the effectiveness of the Alumni Office and the use of technologies 
such as e-mail and Facebook to improve data collection for use in learning-outcomes 
assessment.  
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Institutional Effectiveness as it relates to the Academic Program 
 

Description 
The college has placed increasing emphasis on the evaluation of academic programs. As is the 
case in many New England institutions, the level of understanding and commitment among the 
faculty of various programs varies substantially. Nationally accredited programs like Nursing, 
Social Work, and Athletic Training have deep expertise in program assessment and vigorously 
attend to the process and schedule of program evaluation. Other programs range from those that 
have come to appreciate and embrace the value of program assessment and have developed 
strong assessment traditions to those that still struggle to find sustainable ways to embed 
program assessment into the annual cycle of departmental work.  
 
Overall, much progress has been made since the last review in this regard. A significant 
contribution to this effort has been the evolution of the Program Assessment Committee, a 
standing committee of the Faculty Assembly. At the time of the last review, this committee was 
not exercising significant leadership, either in educating faculty regarding program assessment or 
in moving the college as a whole forward in its assessment activities. Since approximately 2007, 
the role of the Program Assessment Committee at Castleton has become increasingly valuable. 
This is due in significant part to new leadership not only joining the committee but also choosing 
to request reappointment to that committee in subsequent years. At this point, most of the 
members of this committee have worked together for three consecutive years and during that 
time have diligently educated themselves on current best practices in program assessment. The 
committee’s self-education has taken the form of attendance at New England Educational 
Assessment Network, participation in NEASC workshops, shared readings, and arranged visits 
by consultants such as Barbara Walvoord, Doug Eder, and others. As a result, the Program 
Assessment Committee now both sees the value of program assessment and has considerable 
expertise to share with colleagues interested in learning how to improve their program’s 
assessment processes. 
 

Appraisal 
The range in the quality of current program assessment activities is broad. Deficiencies in 
program assessment at Castleton vary from those programs that have poorly conceived 
educational objectives to those that have good objectives and assessment practices but do not 
adequately use the resulting data. One program has not yet developed educational objectives. 
Only 45% of programs have program assessment plans that, in the opinions both of the Program 
Assessment Committee and the academic dean, are judged good to excellent. Only 36% of 
programs display all the necessary components of an effective system, that is, having well-
formulated educational objectives, having developed an adequate program assessment plan, 
using that plan periodically to collect evidence, and regularly meeting to review, and develop 
plans in response to, evidence generated by assessment activities.  
 

Projection 
• Working with the Academic Dean’s Office, the Program Assessment Committee will be 

asked to continue and extend the programming it provides to the campus with respect to 
topics such as writing clear and useful statements of educational objectives, designing 
effective program assessment plans, and making the best use of assessment evidence.



Castleton State College                                                                                                     Chapter 5: Faculty 
   

 45 

 

Chapter 5 

Faculty 

 
Description 

Faculty Profile 
During fall semester 2010, Castleton State College employed 94 full-time faculty members. By 
rank, there were 42 professors (41 with tenure), 15 associate professors (14 with tenure), and 37 
assistant professors (one with tenure). By gender, there were 49 males and 45 females. By 
degrees earned, there were 63 with doctorates, 24 with terminal master’s degrees, four with non-
terminal master’s degrees, and three with law degrees, considered a terminal degree in the 
disciplines of those three faculty. 
  
All full-time faculty members are represented by the Faculty Federation, a union affiliated with 
United Professions AFT Vermont. Consequently, those faculty members and the college 
administration abide by the Agreement between Vermont State Colleges and Vermont State 
Colleges Faculty Federation (henceforth called the “full-time faculty Agreement”), a document 
that governs crucial aspects of full-time faculty life: workload, faculty governance, salaries, 
evaluations, promotions, grievances, and academic freedom, among others. For example, the 
current full-time faculty Agreement stipulates that the “normal individual workload shall be 24 
credit hours or its equivalent per year” (p. 58). Individual faculty members normally teach 12 
credit hours in the fall semester and 12 credit hours in the spring. Some teach fewer credit hours 
because they undertake alternative responsibilities, such as overseeing the student newspaper. 
Others teach more credit hours because they undertake overload assignments. 
 
The Agreement also stipulates that full-time faculty members “be responsive to student needs for 
academic advice” and that they “participate in the operations” (p. 60) of the Faculty Assembly, 
the faculty governance structure that oversees academic programs, curricular matters, library 
policies, and policies associated with student recruitment, admission, and retention. After the 
first year of employment, individual faculty members serve on one of 12 standing committees of 
the Faculty Assembly. 
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Moreover, the Agreement explains the methodology by which the Vermont State Colleges 
system determines faculty compensation, including salary. Because the system comprises five 
colleges and because those colleges represent three different institutional categories (IIA, IIB, 
and III), the general principle has been and remains that “the average VSC faculty member’s 
total compensation . . . shall be 100% of a blended national IIA, IIB, and III public institutions’ 
average total compensation” (p. 70). One can read a full explanation of this methodology on 
pages 69-74 of the current Agreement. In fall semester 2010, the mean salary for professors was 
$70,198; for associate professors, $54,098; and for assistant professors, $43,934. 
 
During that same semester, Castleton employed 147 part-time faculty members. By gender, there 
were 84 males and 63 females. By degrees earned, there were 26 with doctorates, 86 with 
master’s degrees, 32 with bachelor’s degrees, and three who were approved to teach on the basis 
of strong professional resumes, for example in the field of dance. 
 
Part-time faculty members who teach more than two semesters at the college are typically 
represented by the Part-Time Faculty Federation, also affiliated with United Professions AFT 
Vermont. Those faculty members and the college administration abide by the Agreement 
between Vermont State Colleges Part-Time Faculty Federation, Local 3180, United Professions 
of Vermont—AFT and the Vermont State Colleges (henceforth called the “part-time faculty 
Agreement”), a document that governs crucial aspects of part-time faculty life. For example, the 
current part-time faculty Agreement stipulates that individual part-time faculty members teach no 
more than 11 credit hours per semester. The Agreement also lists five pay grades for part-time 
faculty members, each grade defined by the total number of credit hours taught and the amount 
of compensation to be earned. 
 
The full-time faculty Agreement and the part-time faculty Agreement help to establish, explain, 
and differentiate between the roles of full-time and part-time faculty members. 

Faculty Recruitment and Retention 
The procedures for recruiting full-time faculty members are described in the Castleton State 
College Faculty Hiring Process, a document written and approved by the Faculty Assembly and 
the college administration. According to that document, candidates recommended for hire should 
demonstrate an aptitude for and commitment to excellent teaching, further commitments to 
scholarship and service, a mastery of one or more fields in their disciplines, and an enthusiasm 
for and determination to advance the college mission.  
 
Usually, an academic department initiates the recruitment process by asking the college president 
to authorize a search. The subsequent search committee includes faculty members from that 
department, at least one student enrolled in a major offered by that department, one faculty 
member from another department, and one dean from the Academic Dean’s Office. During the 
first search committee meeting, the academic dean or the director of human resources reviews 
the Castleton State College Faculty Hiring Process with committee members, from which time 
the committee abides by the procedures described therein. The academic department or the 
committee writes the job advertisement and, with the academic dean’s approval, the director of 
human resources advertises the position in pertinent academic publications, on pertinent 
academic job lists, and in area newspapers. Once the search committee identifies an initial group 
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of finalist candidates, the dean’s office calculates the expected salary for each of those 
candidates. In turn, the chair of the committee contacts those candidates with details of salary 
and benefits and determines who among those candidates remain interested in the position. After 
the committee completes a thorough investigation of references and recommends the final few 
candidates for campus interviews, and after the dean and president approve, the committee 
interviews those candidates, ranks them, and recommends one or more for hire. With advice 
from the dean and approval from the president, the committee chair makes the offer. 
 
College efforts to retain new full-time faculty members begin soon after hiring and continue 
through the first year of employment and beyond. Just before the school year begins, new faculty 
members attend a two-day orientation session that introduces them to the campus culture, 
including the nature of teaching and learning at Castleton, the array of services available to 
faculty and students alike, and the importance of the full-time faculty Agreement. The Academic 
Dean’s Office oversees the orientation, junior and senior faculty members participate in many of 
the orientation events, and the college president presides over the orientation dinner. During their 
first year of employment, new faculty members concentrate on their teaching assignments 
without the added obligations of committee work or undergraduate advising. They are 
nonetheless invited to attend frequent and various lunchtime and dinnertime colloquia about 
teaching, scholarship, service, and reappointment. Individual academic departments devise 
further, more informal, methods of retaining new faculty. 
 
The procedures for recruiting part-time faculty members are less intricate and codified. An 
academic department that wishes to hire a part-time faculty member might begin by asking the 
college to advertise the position. Candidates submit letters and résumés to the academic dean, 
after which the department chair reviews those applications. A small number of candidates is 
invited to interview, and then one candidate is hired. 
 
College efforts to retain new part-time faculty members are much like the efforts to retain new 
full-time faculty members. Soon after their hire, part-time faculty members receive employment 
contracts, upcoming teaching assignments, instructions about how to order textbooks, and office 
assignments. They attend the same orientation session as new full-time faculty members attend, 
during which they are introduced to the part-time faculty Agreement. And, like new full-time 
faculty members, they are invited to participate in a variety of social events as well as colloquia 
about teaching, scholarship, and service during, and beyond, their first year of employment. 

Faculty Professional Development 
The full-time faculty Agreement provides the entire Vermont State Colleges system with a full-
time faculty development fund, a portion of which is available each year to full-time Castleton 
faculty members for advanced study grants and sabbaticals. Advanced study grants encourage 
and reward faculty research, faculty creative work in literature and art, and improved faculty 
teaching. Sabbaticals offer tenured faculty members opportunities to undertake advanced study 
projects they ordinarily might not have the time to undertake. The Agreement also describes the 
procedures by which the college awards such grants and sabbaticals. After interested faculty 
members make their applications, the Faculty Affairs Committee, a standing committee of the 
Faculty Assembly, evaluates those applications and sends funding recommendations to the 
academic dean, who in turn evaluates those applications and recommendations, then sends 
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further recommendations to the president. With all applications and recommendations in mind, 
the president determines how the college will distribute grant and sabbatical funds. 
 
In addition, the Agreement provides all full-time faculty members with professional expenses 
funds so that they can travel to professional meetings and purchase memberships in professional 
organizations, subscriptions to professional journals, and whatever other professional materials 
they deem necessary to their development as teachers, scholars, and civic-minded citizens. 
 
A third source of funds is the academic dean’s discretionary funds, which supplement the faculty 
professional expenses funds—especially when faculty members make conference 
presentations—and which support joint faculty and student conference attendance and research. 
 
The part-time faculty Agreement requires each college within the Vermont State Colleges system 
to establish a part-time faculty professional development fund, the purpose of which is to 
encourage and reward part-time faculty members who undertake professional development 
projects, including travel to conferences and enrollment in graduate courses. Interested faculty 
members may apply for reimbursement of such development expenses. Those applications must 
be approved by the associate academic dean who oversees this process. 
 
Aside from such development funds, Castleton faculty members and administrators arrange for 
and promote many professional development colloquia each academic year. The Teaching and 
Scholarship Committee, a standing committee of the Faculty Assembly, sponsors dinners at 
which faculty members and administrators report on and discuss their research projects; dinners 
with the president; workshops about student advising; and open classroom weeks, when curious 
faculty members can visit the classes of their colleagues. The Academic Dean’s Office also 
sponsors two series of events dedicated to teaching: one series wherein Castleton faculty 
members describe and otherwise present some of their promising teaching strategies; the other 
series wherein guest speakers present the latest research about teaching and learning. 

Faculty Reappointment, Promotion, and Tenure 
The procedures for evaluating full-time faculty members are described in the full-time faculty 
Agreement. The purposes of such evaluation are “to improve instruction and to aid in 
determining whether or not a faculty member shall be reappointed, promoted or tenured” (p. 31). 
The Agreement lists and defines four “performance areas” that “shall be considered in the 
performance evaluation of a faculty member for reappointment, promotion, and tenure” (p. 31). 
Those four areas are (1) teaching effectiveness, (2) scholarly and professional activity, (3) 
service to college and community, and (4) the special work of librarians (a performance area that 
currently applies only to one faculty member). Full-time faculty members are evaluated during 
their first year for reappointment to a second year, during their second year for reappointment to 
a third and fourth year, during their third year for review, during their fourth year for 
reappointment to a fifth and sixth year, and during their sixth year for promotion and tenure. 
They are evaluated every sixth year after tenure, as well. 
 
During any given academic year, the procedures for evaluating full-time faculty members are 
discharged according to a schedule included in the Agreement. Full-time faculty members 
undergoing evaluation begin the process by updating their personnel files. They add evidence 
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that helps to demonstrate that they meet or exceed the expectations of each performance area, 
particularly teaching effectiveness. Administrators and other faculty members may add 
documents to those files, as well: class observation reports written by the academic dean and 
associate academic deans, class evaluations written by students, testimonial letters written by 
colleagues, and so forth. After the personnel files close, the Reappointment, Promotion, and 
Tenure Committee, a standing committee of the Faculty Assembly, evaluates each file and 
prepares a letter of evaluation, a draft of which the committee sends to that faculty member. He 
or she may petition the committee to amend the letter and may also write to or speak with the 
dean about that letter. Next, the dean evaluates the file, also placing a letter into the file and 
sending a copy to the faculty member. The faculty member may then write to or speak with the 
college president about the dean’s letter. Finally, after evaluating the entire file, the president 
determines if that faculty member should be reappointed, promoted, or tenured. One mitigating 
fact about tenure is described in the Agreement: “the percentage of faculty members who have 
tenure shall not exceed 70%” of the “actual number of full-time bargaining unit members at the 
College” or of “the authorized number of full-time bargaining unit positions at the College, plus 
one” (p. 57). In fall 2010, 60% of full-time faculty members had tenure. 
 
The procedures for evaluating part-time faculty members are described in the part-time faculty 
Agreement. The purposes of such evaluation are to improve instruction and to determine if part-
time faculty will be reappointed. The Agreement lists the following as the primary measures for 
the evaluation of part-time faculty members: (1) knowledge of subject matter, (2) effectiveness 
in facilitating learning, (3) ability to help students think critically and creatively, (4) ability to 
organize courses and to communicate course expectations, (5) effectiveness in defining learning 
objectives and evaluating learning outcomes, and (6) effectiveness in meeting the needs of 
diverse learners. 
 
All part-time faculty members undergo formal evaluation at least once every four years, although 
their department chairs or chair designees observe and write reports to the academic dean about 
their classes more often than that. A part-time faculty member under formal review assembles an 
evaluation portfolio that includes at least one reflective essay about teaching; four most recent 
course syllabi; and two recent examinations, tests, or assignments. Next, the Peer Review 
Committee, comprising one part-time faculty member appointed by the administration and two 
part-time faculty members appointed by the Faculty Federation chair, examines that portfolio, 
student evaluations, and class observation reports, then sends a summary report and 
recommendation to the faculty member, the faculty member’s file, and the academic dean. The 
dean, in turn, reviews all of the evidence, eventually sending a letter of evaluation and 
recommendation to the faculty member and the faculty member’s file. 

Faculty Teaching, Scholarship, and Service 
Teaching and learning are of primary, though by no means of exclusive, importance to the 
college faculty. In essence, Castleton is a teaching college. The college mission statement, for 
example, announces that Castleton “is dedicated to the intellectual and personal growth of 
students through excellence in teaching, close student-faculty interaction, numerous 
opportunities for outside-the-classroom learning, and an active and supportive campus 
community.” Every job description for every full-time teaching position includes this 
declaration: “Castleton has placed a special value on the teaching roles of its faculty, and 
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candidates for this position will be evaluated principally on the basis of their potential to be 
outstanding teachers.” And teaching effectiveness—including the ability to stimulate and 
measure learning—is a significant criterion for all full-time and part-time faculty evaluations. 
 
Nonetheless, the college faculty, especially full-time faculty, are committed to scholarship and 
service, as well. According to the full-time faculty Agreement, scholarship includes but is not 
limited to publishing books and articles, presenting to professional organizations, exhibiting 
creative work, securing grants, developing program curricula, and improving teaching materials 
and methods. Service includes working on college committees or in elected college or Faculty 
Federation positions; advising students; securing grants; holding public office; and assisting civic 
and political groups, governmental agencies, public schools, and community groups. 

Appraisal 

Faculty Profile 
Over the past decade, Castleton has experienced a reinvigoration of vision and spirit. Student 
enrollment numbers are high. College construction projects proceed at an impressive pace. The 
college has laid off no one during the national recession. And the faculty are especially well 
prepared and well suited for the college mission—by their credentials, their intellectual pursuits, 
their talents and skills, and their general temperament. The work that they undertake is useful 
and interesting, sometimes inspirational. And the relationships among faculty, administration, 
and staff are productive and cordial. According to a survey of full-time faculty members 
conducted during the May 2010 Faculty Assembly meeting, 80% of the 55 respondents agreed 
that the college administration “respects and encourages its faculty.” Eighty-nine percent agreed 
that the college “fosters academic freedom for all faculty.” 
 
There are times, however, when full-time faculty life at Castleton seems heavy with obligations. 
Faculty members undertake their teaching in concert with many other obligations, especially 
obligations to scholarship and service, including faculty governance. The faculty survey 
demonstrates some notable dismay about the total weight of such obligations: of the 55 
respondents, 55% agreed that teaching 12 credit hours a semester allows faculty members 
“adequate time to teach their courses effectively,” but 35% disagreed. Thirty-one percent agreed 
that such a teaching schedule allows full-time faculty members “adequate time for scholarly and 
professional development,” but 60% disagreed. Thirty-eight percent agreed that such a teaching 
schedule allows full-time faculty members “adequate time for college and community service,” 
but 47% disagreed.  
 
Because full-time faculty members have the privilege and responsibility of strong faculty 
governance, there is a plethora of standing, joint, and ad hoc committees, all of which play a 
crucial part in that governance. After the first year of employment, each faculty member must 
serve on one standing committee every academic year, but the very number of committees 
encourages faculty members to join more than one committee, sometimes three committees and 
even four. Many faculty members generously undertake such voluntary work. Add to this 
situation, though, the further obligations of student advising and of ever increasing initiatives, 
including assessment initiatives—and one can sense why, at times, faculty life at Castleton 
seems heavy with obligations. 
 



Castleton State College                                                                                                     Chapter 5: Faculty 
   

 51 

Part-time faculty members help alleviate a portion of these obligations. Although they do not 
serve on Faculty Assembly committees and usually do not advise students, they do teach lower-
level general education and major courses, necessary sections of which the academic 
departments would otherwise be unable to offer. They sometimes provide expertise not readily 
available among the full-time faculty, as well. Many part-time faculty members have long served 
their departments, their students, and the college mission with dedication and distinction.  
 
Castleton has established a considerable reliance on part-time faculty members. During fall 
semester 2010, part-time faculty members taught an average of five credit hours per person and 
accounted for 38% of the total number of credit hours taught. The primary reason for this 
reliance is as obvious at Castleton as at other colleges nationwide: current and long-term fiscal 
constraints. At the same time, however, it should be underscored that the number of full-time 
Castleton faculty members has not fallen, but risen, up seven faculty over the past 10 years. 
 
Of course, full-time faculty salaries have increased over that 10-year period, too. The mean 
salary for Castleton professors has increased $15,105; for associate professors, $12,544; and for 
assistant professors, $8,925. In addition, the Report on the Economic Status of the Profession, 
published annually by the American Association of University Professors, indicates that between 
academic years 2007-2008 and 2010-2011, average faculty salaries across the three ranks at 
Castleton increased by 10% or more whereas national average faculty salaries across the same 
three ranks at IIB public institutions increased by just 5%. Also noteworthy are faculty benefits 
at Castleton. The most recent issue of the Report indicates that in academic year 2010-2011, the 
average benefits earned by Castleton faculty members were worth more than the corresponding 
national average benefits earned by faculty members at IIB public institutions.  
 
The most recent issue of the Report nevertheless shows that average Castleton salaries still fall 
well below the national average salaries at IIB public institutions. According to that Report, for 
example, Castleton professors earned $14,198 below the national average in academic year 
2010-2011. Current Castleton salaries are part of a long historical trend caused by low state 
funding of higher education. Vermont regularly places near the bottom in national surveys that 
rank per capita state spending on higher education. Thus, during the past two fiscal years, state 
funding has contributed just 11-12% toward college operating expenses. Some faculty members 
attempt to counterbalance low salaries by teaching overload courses during the academic year 
and additional courses in the summer. 
 
Notwithstanding their many obligations and modest salaries—both matters of true concern—full-
time faculty members, overall, seem pleased to work at the college. They undertake rewarding 
work. They have not felt the threat of layoffs (in part because Vermont contributes so little to 
college operating expenses). Their careers unfold on a campus that is relatively harmonious. The 
full-time faculty Agreement protects their rights and provides them recourse to a well-established 
grievance procedure. And the college is unmistakably undergoing a renaissance. 

Faculty Recruitment and Retention 
Throughout the past decade, as full-time faculty members first hired during the 1960s and 1970s 
completed their careers at Castleton, there was some apprehension about who would replace 
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them. They were the faculty members, after all, who created the Faculty Assembly structure, the 
union, and many of the academic programs—they in fact dedicated their lives to the college. 
 
But taking their places at Castleton has not been an ideal prospect for every young and ambitious 
academic. The teaching assignments can seem relatively demanding, the prospects for a fully 
rewarding scholarly career can therefore seem limited, the salary is low, and the college itself is 
small and rural. Job candidates recently graduated from large doctoral programs especially sense 
these realities. They may aspire to careers that balance teaching and scholarship or that favor 
scholarship. And if they look for guidance from members of their dissertation committees, they 
may be advised to avoid positions where teaching and service seem to constrain the possibilities 
for research and publication. Consequently, faculty recruitment is not always easy at Castleton. 
 
The surprise is the recent successful recruitments of so many highly qualified and steadfast new 
faculty members. Because Castleton is primarily a teaching college, new faculty members who 
appreciate that mission discover kindred spirits from all across the campus—at Faculty 
Assembly meetings, at committee meetings, at the variety of colloquia sponsored by faculty 
members and administrators alike—and they begin to see the interesting and useful possibilities 
of teaching careers undertaken right at the nexus of teaching, scholarship, and service. 

Faculty Professional Development 
The college awarded $27,479 in advanced study grants to five full-time faculty members for 
academic year 2010-2011. It also awarded five full-time faculty members sabbaticals: three 
sabbaticals that were one semester long and two sabbaticals that were two semesters long. That 
level of funding is usually adequate, depending on the number of applications in any given year. 
 
During that same year, each full-time faculty member also had access to $900 in professional 
expenses funds, up $350 from 10 years ago. For faculty members who use such funds to 
purchase memberships, subscriptions, and other professional materials, those funds are typically 
sufficient. For faculty members who must pay airfare to participate in professional conferences, 
those funds are helpful but not sufficient. As stipulated by the full-time faculty Agreement, 
however, any professional expenses funds that remain unused by year’s end are divided among 
those faculty members whose expenses have not been fully reimbursed. If some faculty members 
need still further reimbursement, especially for making conference presentations or for attending 
conferences with their students, they may petition the academic dean for such reimbursement. 
Thirty-five percent of faculty members who responded to the May 2010 survey agreed that the 
college provides “adequate financial support” for professional development, but 40% disagreed. 
By a wide margin, they agreed that such funding is equitably distributed. 
 
During academic year 2010-2011, the college awarded $4,346 in professional development funds 
to three part-time faculty members in the fall semester and $10,796 in professional development 
funds to five part-time faculty members in the spring semester. Such funding is adequate for 
most professional development activities. It is often true, though, that requests for tuition 
reimbursement are only partially funded.  
 
Castleton faculty members and administrators continue to arrange for and promote a variety of 
professional development colloquia on campus. In January 2010, Dr. Douglas Eder, a visiting 
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assessment expert, presented a day-long workshop titled “Teaching So Learning Is Transparent” 
and the next day met with various constituencies involved with program and college assessment. 
In September 2010, Dr. Scott Warnock, a visiting writing expert, presented a workshop titled 
“The Importance of Frequent, Low-Stakes Grading.” In October 2010, Dr. Marianne Kennedy, 
another visiting assessment expert, conducted a workshop and a series of smaller meetings about 
rubrics and assessment. Furthermore, during that same fall semester, three college faculty 
members made separate presentations about promising classroom teaching strategies, and four 
other faculty members made a joint presentation about improving course design. 

Faculty Reappointment, Promotion, and Tenure 
The four “performance areas” by which the college evaluates full-time faculty clearly reflect the 
mission of the college, with teaching effectiveness preeminent. Despite how crucial faculty 
evaluation is to the lives of faculty members and to the life of the college, the evaluation 
procedures set forth in the full-time faculty Agreement win widespread support among the 
faculty. Seventy-three percent of faculty members responding to the May 2010 survey agreed 
that college policies “on reappointment, promotion, and tenure are fair,” while 11% disagreed. 
Sixty-seven percent agreed that those policies are “applied equitably,” while 11% disagreed. 
 
One particularly successful aspect of these faculty evaluation procedures is the series of 
informational meetings that the Reappointment, Promotion, and Tenure Committee arranges for 
faculty members. The purpose of the meetings is to explain the evaluation procedures fully and 
clearly so that faculty members better understand what they must do to earn reappointment, 
promotion, and tenure.  

Faculty Teaching, Scholarship, and Service 
Despite some dismay about their many obligations, Castleton faculty generally demonstrate an 
unwavering commitment to teaching, scholarship, and service. One can see evidence of that 
commitment in the academic activities of faculty members across the disciplines. 
 
Teaching. During the past 10 years, for example, as Castleton and the Vermont State Colleges 
system initiated a series of skills-based undergraduate requirements, many Castleton faculty 
members have voluntarily transformed some of their courses into writing-intensive, speaking-
intensive, or computing-intensive courses. In fall semester 2010, 20 faculty members from 12 
disciplines offered 28 sections of writing-intensive courses. During that same semester, 36 
faculty members from 16 disciplines offered 37 sections of speaking-intensive courses, and four 
faculty members from four disciplines offered five sections of computing-intensive courses. 
 
Another teaching initiative popular with Castleton faculty members over the past 10 years has 
been the college’s First-Year Seminar (FYS) program, which assists first-year students as they 
begin to adjust to college study and life. The college grants three credit hours of release time to 
participating faculty members, who spend that release time, usually during the fall semester, 
advising their FYS students about class registration, successful study habits, and healthy college 
living. They also introduce their students to the array of services and support at the college. In 
addition to advising, they teach their students one discipline-based academic class, too, usually a 
three credit-hour class. In other words, they each devote at least six credit hours to their FYS 
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students during the semester. Thirty-one faculty members participated in the FYS program 
during fall semester 2010, 23 of whom were full-time faculty members. 
 
Recent structural changes to undergraduate teacher preparation at the college have provided 
some faculty with further opportunities to think about and experiment with teaching and 
learning. One noteworthy result of those changes has been that liberal arts faculty now assume a 
larger role in teacher preparation, especially by way of new liberal arts pedagogy labs, which 
help prepare prospective teachers to teach the content areas. As those prospective teachers 
complete their liberal arts requirements, they enroll in a series of pedagogy labs attached to 
liberal arts courses. Taught by faculty from Art; English; History, Geography, Economics, and 
Politics; Mathematics; Science; Spanish; and Theater, these labs broaden the perspectives by 
which students and faculty alike understand teaching and learning. In fall semester 2010, the 
college offered five such pedagogy labs. Faculty members from Mathematics, Music, Physical 
Education, Science, and Spanish have recently begun to offer three- and four-credit discipline-
based pedagogy courses, as well. 
 
Apart from these fundamentally programmatic teaching initiatives, there have been innumerable 
individual teaching initiatives during the past 10 years, many in service to more active classroom 
learning—some encouraged by new technology, others by a renewed collaborative spirit among 
the faculty, but all rendered tenable by the current average class size of 16.2 students. Fifty 
classrooms now offer Internet access, document cameras, projectors, and projection screens for a 
multitude of media-rich teaching and learning practices. In addition, audience response system 
technology is available to any faculty members who have an interest in that kind of active 
learning. Recent modest funding aimed at collaborative teaching has reanimated another kind of 
teaching initiative, too, whereby faculty members agree to teach together in some form: by guest 
teaching in one another’s classes, by teaching the same students in two linked classes, or by 
team-teaching one class or even two linked classes. 
 
Fifty-six percent of faculty members responding to the May 2010 survey agreed that the college 
“offers its faculty access to adequate academic resources (for example, classroom space, studio 
space, laboratory space, library services),” while 29% disagreed. Seventy-three percent agreed 
that the college “offers its faculty access to adequate technological resources,” while 13% 
disagreed. Seventy-five percent agreed that the “policies and procedures for ensuring academic 
honesty . . . are clear and accessible to faculty.” And 82% agreed that faculty who advise 
students “have the necessary information and resources to do so.” 
 
Scholarship. Depending on their disciplines and inclinations, faculty members lead various but 
productive scholarly lives beyond the classroom, though oftentimes closely associated with the 
classroom. 
 
Many faculty members join scholarly organizations affiliated with their disciplines (some serve 
as elected officers in those organizations), and many present papers at conferences or offer 
theatrical productions, musical productions, juried art exhibitions, and literary readings to the 
public. During the past decade, faculty members have undertaken hundreds of such projects at 
local, regional, national, and international venues including Argentina, Holland, Peru, Spain, 
Turkey, and the United Kingdom. They have been conference speakers, panelists, panel chairs, 
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and section chairs; they have been keynote speakers, public lecturers, directors, producers, 
conductors, exhibitors, and readers. Their subjects have included eugenics and 
environmentalism, Rousseau and American politics, gothic American literature, mortgage 
lending, King Arthur, the American Civil War, Spanish literature, Irish literature, the history of 
South Africa, the tango, women boxers in Great Britain, gender and imperialism, Ignacio de 
Jerusalem, luminous compact blue galaxies, and many more. Occasionally, faculty members 
attend conferences, performances, and competitions with their students, sometimes presenting 
papers with them, or otherwise collaborating with them. 
 
Numerous full-time and part-time faculty members have published their scholarly work, as 
well—about an array subjects, in an assortment of genres and venues. They have published 
journal articles, book reviews, and poetry; book chapters and essays in book anthologies; and 
entries for specialized academic encyclopedias and dictionaries. Either as authors, co-authors, or 
co-editors, they have also published books, including these titles: Stories from Vermont’s Marble 
Valley (2010), Defending the Master Race: Conservation, Eugenics, and the Legacy of Madison 
Grant (2008), Constructing America’s War Culture (2008), Fundamentals of Reasoning: A 
Logic Book, fifth edition (2007), The Literature of Hope in the Middle Ages and Today (2006), 
One Shining Moment (2003), and Skins (2001). In addition, there are publications forthcoming 
and manuscripts under contract, under review, or in progress. The college also funds and 
publishes Vermont Literary Review, a faculty-staffed literary magazine that publishes poetry, 
fiction, and non-fiction written by aspiring and established regional writers. 
 
Although Castleton is, in essence, a teaching college, the scholarly activities among its faculty 
members have not gone unremarked by the Vermont State Colleges Board of Trustees. The full-
time faculty Agreement provides for the Vermont State Colleges Faculty Fellowships, prestigious 
awards presented by the Board of Trustees to tenured faculty who demonstrate “outstanding 
accomplishments in teaching and learning” (p. 101). Each faculty member so awarded must 
present “a public lecture, reading, exhibition, performance or recital” (p. 101) during the course 
of the Fellowship. The Board of Trustees presents two Fellowships annually, selecting faculty 
members from among the four campus-based state colleges. Since the inception of the awards in 
1988, the Board of Trustees has named twenty Castleton faculty members as Faculty Fellows; in 
the past 10 years, it has named nine. 
 
Service. After their first year of employment at the college, all full-time faculty members advise 
students and serve on one standing committee of the Faculty Assembly, thereby contributing to 
the fulfillment of their service obligations. In fact, though, service—on and beyond campus—
plays a more sizeable part in the lives of the faculty at Castleton. There are ad hoc, joint, and 
search committees to staff; a multitude of weighty department and college initiatives to consider, 
propose, and implement; student clubs to oversee; and so on. Many faculty members happily 
offer such extra service. Some undertake further service in their communities, as well, through 
volunteer work for Rutland Regional Community Television, for example, or United Professions 
AFT Vermont, or the Vermont Academy of Arts and Sciences, or the Rutland Library, or 
America Reads, or First Night Rutland, or the Middletown Springs Historical Society. 
 
Increasingly, college faculty members are guiding their students toward service projects, even 
joining their students in service projects, as yet another way by which to render teaching and 
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learning active, meaningful, and real. Some faculty members from the Education and Psychology 
departments have established close working relationships with area schools, thereby providing 
their students with substantial mentoring and consulting opportunities. Other faculty members 
regularly designate academic courses as service-learning courses and thereby require their 
students to undertake some service work aligned with area businesses, for example, or with the 
Young Writers Project in Vermont. And the First-Year Seminar program has long asked faculty 
members to work in concert with their students on campus recycling projects. 
 
Two new initiatives strengthen this trend toward service. The first is civic engagement courses, 
an initiative recently proposed by the college Davis Committee and approved by the college. 
Any faculty member who wishes to designate an academic course as a civic engagement course 
must write a proposal that explains how students enrolled in that course will meet a community 
need by contributing not just time and energy but also intellect and, in some instances, 
leadership. Students who complete four civic engagement courses can earn a Civic Engagement 
certificate. The second initiative is the college Civic Agency Initiative, which includes interested 
faculty members, administrators, staff members, and students. The most successful current 
service project undertaken by members of this group is the Slate Valley Teen Center. One faculty 
member, one administrator, and two staff members sit on the teen center board of directors, and 
Castleton students plan and oversee many teen center activities. 
 
Another particularly noteworthy service project recently undertaken by college faculty members 
and students was originally proposed to the faculty by a Spanish major in the Modern Foreign 
Language program. During spring semester 2010, members of the college traveled twice to El 
Salvador to undertake light construction work at a rural school there. All told, four faculty 
members, 10 students, and one staff member participated in that memorable project.  
 
By way of teaching, scholarship, and service, Castleton faculty members have proven themselves 
to be dedicated to the college mission and to an educational enterprise that is by turns 
challenging, interesting, and useful. They exemplify and advance renewed vision and spirit. As a 
result, teaching, scholarship, and service are thriving at the college—all the better to help 
students transform themselves into learned, successful, and civic-minded citizens. 
 
For a more precise understanding of teaching, scholarship, and service among college faculty 
members, one might review the collection of electronic faculty resumes and the collection of 
electronic course syllabi in the document collection that supports this self-study. One might also 
review the bibliography of faculty publications compiled by the college library staff. 

Institutional Effectiveness 
Castleton maintains and measures faculty effectiveness by direct and indirect methods. The 
recruitment of faculty members proceeds carefully, with college faculty members and 
administrators evaluating each candidate according to the pertinent job advertisement, the 
performance areas described in the full-time faculty Agreement, and the college mission. The 
evaluation of new faculty members over their first six years of employment at the college 
proceeds just as carefully, during which time senior colleagues and administrators measure the 
accomplishments of new faculty members according to the same criteria. All faculty members 
who earn tenure undergo further evaluation every six years thereafter. In addition to these direct 
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methods of maintaining and measuring faculty effectiveness, the academic dean compiles data 
supplied by national surveys such as the National Survey of Student Engagement, compares that 
data to similar data generated at Castleton, and regularly reports the results to the Faculty 
Assembly. Those results suggest where faculty performance is effective and where faculty 
performance could be improved.  
 
The academic departments and the academic dean closely monitor the sufficiency of the faculty. 
Each department proposes a schedule of course offerings every semester, including a 
corresponding list of full-time and part-time teachers. The academic dean studies the workload 
and thereby the staffing needs of each department, subsequently making recommendations to 
raise, lower, or maintain the number of tenure lines in each department. 
 
The college regularly reviews support for the faculty, as well—through committees of the 
Faculty Assembly; through the Faculty Federation; and through the administration, particularly 
the Academic Dean’s Office. Such support takes many forms: intellectual, monetary, and moral 
support, for example. And an impressively large, energetic network of college groups provides 
that support. Those groups determine who among the faculty needs what kind of support; they 
provide, or try to provide, that support; and then they review, annually if not more frequently, 
how they might better provide that support next time around—thereby rendering faculty life at 
Castleton more enlightening and enjoyable than it otherwise might be. 

Projection 
• Castleton will hire more full-time faculty members to strengthen faculty commitments to 

teaching, scholarship, and service—and, simultaneously, to lighten what at times seem to be 
the heavy obligations of full-time faculty life at Castleton. 

• Castleton will create a new page on its Web site to convey the many advantages of working 
at the college. The page will help to recruit full-time faculty members who appreciate the 
mission and nature of the college. 

• Castleton will develop engaging, innovative educational offerings outside the regular 
academic calendar, thus providing faculty and students alike with additional teaching and 
learning opportunities.  

• Castleton will seek to increase the compensation for faculty members who teach independent 
studies. Present compensation is 20% of one overload credit per student. 

• Castleton will seek outside grant money to fund new teaching initiatives. 
• Castleton will update the college advising handbook. The First-Year Seminar is an 

exemplary model for advising new college students; after that seminar, though, advising at 
the college oftentimes becomes just ordinary. Updating the college advising handbook will 
be a useful first step toward improving advising after the first year. 

• Castleton will provide more discretionary funds for faculty members who present conference 
papers and for faculty members and students who undertake joint research projects or who 
attend academic conferences together. 

• Castleton will investigate the possibilities of a Center for Faculty Enrichment, which would 
offer a coherent reformulation and extension of faculty development projects now undertaken 
by the Program Assessment Committee, the Teaching and Scholarship Committee, the 
Academic Dean’s Office, and others. 
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Chapter 6 

Students 
 

Description 
Castleton’s approach to recruiting, retaining, and graduating students is designed to adhere to the 
expectations stated in its mission statement: “The College is dedicated to the intellectual and 
personal growth of students through excellence in teaching, close student-faculty interaction, 
numerous opportunities for outside-the-classroom learning, and an active and supportive campus 
community.” Castleton recruits students who demonstrate academic achievement as well as 
dedication to school and community involvement. Effective recruitment efforts have led to 
steady, manageable growth in the size of the student body over the past decade while 
maintaining the academic qualifications of the entering class. 
 
The entire college community promotes and supports the academic achievement of students, and 
expects the student to take advantage of a full array of services designed to meet the needs of a 
diverse population. Castleton is student-centered in its approach to delivering services both in 
and outside the classroom. A relationship-based environment leads to greater student success 
through individual attention. Moving forward, we hope to build our continued success on careful 
attention to the cost of attendance, efforts to diversify the student body, and dedication to 
creating an environment that helps students achieve academic and personal excellence. 

Admissions 
The staff in the Admissions Office consists of the dean of enrollment, assistant dean of 
enrollment, senior associate director of admissions, associate director, assistant director, two 
admission counselors, an office manager, records specialist, campus visit coordinator, 
administrative assistant, part-time tele-counselors, and work-study students. In fall 2010, the 
eleven full-time admissions staff had a combined 94 years of service to the college, 57 years of 
which were in Castleton’s Admissions Office. Staff members travel extensively in the fall 
throughout New England, New York, New Jersey, Pennsylvania, Delaware, and Maryland, as 
Castleton’s primary recruiting market is concentrated in these regions. In fall 2010, 63% of the 
incoming class was from Vermont, and 37% came from outside Vermont. Students from 19 
states and two Canadian provinces were welcomed to campus. In the spring, recruiting travel 
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focuses primarily on national fairs and fairs that attract students from “feeder schools” that 
regularly produce enrollees. Recruiting publications emphasize Castleton’s active campus 
community, academic opportunities, tight-knit feel, close contact with faculty and staff, and the 
college’s location. 
 
Castleton’s admission policies are clearly stated in the Undergraduate Catalog, on the college’s 
application form, and on the college’s Web site. The admissions team’s primary responsibility is 
to offer admission to students capable of academic success. The requirements for regular 
admission have remained consistent through the years: a cumulative grade point average (GPA) 
of 2.5 or better on a 4.0 scale, combined critical reading and mathematics SAT scores of at least 
850 with no score under 400, or an ACT composite score of 18 or above, and successful 
completion of a college preparatory curriculum. Transfer applicants transferring must have at 
least a 2.0 GPA to be considered for admission. All application material, including an essay and 
letters of recommendation, must be received by the college prior to review. The Admissions 
Office makes admissions decisions for all applicants. However, nursing candidates are pre-
reviewed by admissions staff and reviewed subsequently by the Nursing Department. Music 
applicants are pre-reviewed by admissions staff and, if admissible, invited to Castleton by the 
Music Department for an audition.  
 
When a student does not meet all of Castleton’s regular admission requirements, or if there is 
any point of concern in the applicant’s profile, the student’s file is reviewed by a committee of 
Admissions Office staff that determines whether the student should be admitted, admitted 
conditionally, or denied admission. Additional sources of expertise, such as further contact with 
the applicant or the applicant’s guidance counselor, are used as necessary. Students admitted on a 
conditional basis are advised to meet with Academic Support Center staff. Students who are not 
yet prepared for Castleton are offered advice on how to improve their academic foundation to 
gain future acceptance. In 2010, the college offered a summer program called Academic 
Challenge for Emerging Spartans (ACES) to selected students who did not initially meet 
admission requirements yet were identified as having significant potential for success. This 
program focused on academic and experiential components and was designed to provide an 
opportunity for these students to strengthen their preparation for college success. The program 
will be repeated in 2011. 
 
All Community College of Vermont graduates are guaranteed general admission to Castleton, 
and CCV and Castleton are currently reviewing the intersections of their respective curricula, 
with the goal of making transfer between the two institutions as seamless as possible. A small 
number of Castleton’s programs have negotiated specific articulation agreements with other 
institutions.  
 
All prospective students are strongly encouraged to visit the campus, a crucial step to ensuring 
that a student makes a good choice. Students may individualize their campus visit to include time 
with specific faculty, staff, and/or athletics coaches during mid-week visits, or can opt to attend 
on a day when such opportunities are prescheduled for groups of students in order to 
accommodate larger numbers. The Admissions Office coordinates three “open house” Saturdays 
during each academic year, where students and their families may meet Castleton faculty, 
administrators, staff, and students, and learn first-hand about the college. Information sessions, 
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which include facilities tours, are offered on twelve designated Saturdays throughout the year. 
Six accepted students days are scheduled each spring; these allow a prospective new student to 
shadow a current Castleton student, attend classes, and otherwise spend a typical day on the 
campus. The Admissions Office also coordinates visits by high school guidance counselors and 
offers an overnight program for guidance professionals each summer.  

Academic Support Center 
Castleton’s Academic Support Center (ASC) helps students meet their academic goals and has a 
particular focus on retention and graduation rates. Services are numerous and all free of charge, 
with two-thirds of the center’s funding coming from a U.S. Department of Education Student 
Support Services (SSS) TRiO grant. Academic counseling provides assistance with time 
management, study skills, test-taking strategies, learning styles, course selection, and 
understanding the requirements for graduation. In addition, students may learn about financial 
literacy, work one-on-one with professional writing and math specialists, visit the math and 
writing drop-in clinics, obtain peer tutoring in all Castleton disciplines (either individually or in 
small groups), and find resources and support for meeting Castleton’s graduation standards.  
 
Most First-Year Seminar (FYS) faculty accompany their FYS classes to the ASC for an 
overview of services. These visits provide an opportunity for freshmen to meet the ASC staff and 
to learn first-hand about the resources available to them. More than 650 students receive services 
each year, ranging from one to 70 visits each, with an average of seven visits per student. Staff 
members work closely with various populations, including students who are the first in their 
families to attend college, students from low to moderate family incomes, conditionally admitted 
students, students on academic probation, and all first-year students. Students with documented 
disabilities meet with the ASC learning specialist to discuss their needs, receive tailored 
academic counseling, and complete accommodation forms, as required under the Americans with 
Disabilities Act. 
 
In addition to the academic counseling and tutoring services available to all students, students 
supported by the TRiO grant receive additional services, including targeted outreach, counseling, 
and tutoring; help with the financial aid process; and instruction in basic financial literacy skills. 
They may also participate in a laptop loan program and receive support in applying for graduate 
school and preparing for standardized tests such as the GRE and LSAT. SSS students who 
receive a Pell grant are eligible to apply for a TRiO grant during their first two years. Between 
20 and 30 SSS students receive financial aid in the form of a TRiO grant of from $1,000 to 
$2,000 each year.  

Student Services Center and Financial Aid 
The Student Services Center (SSC), established in 2002, provides students with a single office 
where they can obtain help for all of their billing, registration, and financial aid needs. Four 
student service consultants, who have worked in the SSC since its initial establishment, and one 
administrative assistant are available on a daily basis to assist students with registration and 
financial matters. More in-depth questions, which require specialized expertise, are referred to 
administrative staff in related offices.  
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Financial aid is offered in the form of scholarships, loans, grants, and employment. All students 
are encouraged to complete the Free Application for Federal Student Aid (FAFSA). Students and 
families with extenuating financial circumstances are advised to submit a special circumstance 
appeal. A staff of five, who together have more than 50 years of financial aid experience, strive 
to provide the highest level of customer service.  
 
Castleton adheres to the philosophy that the primary responsibility for meeting college expenses 
rests with the student and family. Therefore, the Financial Aid Office believes it is important to 
provide students and families with the information they need to make informed decisions about 
the best ways to meet their financial obligations. In addition to a number of printed brochures, 
Castleton students have access to all financial aid forms on the financial aid Web page, as well as 
a direct contact e-mail link. The college Web site provides students with “24/7” access to award 
information, including documents received or requested.  
 
In early February, Castleton begins awarding aid for the upcoming academic year to accepted 
and returning students who have submitted valid FAFSA information. By providing award 
information early, students are able to submit verification documentation and can make informed 
decisions regarding enrollment, funding options, and loan applications. Federal financial aid is 
awarded at Castleton based on the Expected Family Contribution (EFC), which is the eligibility 
index calculated by the Federal Processor (based on the information provided on the FAFSA). 
Prior to each academic year, “packaging” parameters related to Federal Supplemental 
Educational Opportunity Grant (FSEOG), Perkins Loans, etc. are determined. FSEOG and 
Perkins Loans are awarded based on EFCs. First year scholarships are awarded by the 
Admissions Office; the Citizenship Scholarship is awarded collaboratively by the Admissions 
and Financial Aid Offices. For returning students, renewable scholarships are awarded as long as 
students meet established eligibility criteria (GPA, etc.). We monitor the spending of the FSEOG 
and Perkins Loans to ensure all funds are awarded. Castleton has experienced increased 
enrollment but no increase in funding provided through the FSEOG or Federal Work Study 
programs since 2001.  
 
Castleton offers several types of scholarships to students to help fund the cost of education. New 
Student Scholarships are awarded to eligible students upon acceptance to the college and are 
renewable as long as the student earns the required minimum GPA. Returning Student 
Scholarships are endowed and privately funded scholarships with various criteria. They are listed 
on the Castleton Web site. Students are reminded by e-mail early in the spring semester to apply 
for the Returning Student Scholarships, and recipients are selected by a Scholarship Committee 
composed of Castleton faculty and staff. 

New Student Programs 
First-year students are introduced to the college’s academic expectations during a two-day 
overnight program in the summer preceding their first fall semester. During this Registration 
weekend, new students work closely with a peer student orientation staff (SOS) member and 
their First-Year Seminar (FYS) instructor to register for first-semester classes. Students also 
complete math and writing assessments and new student surveys during this weekend. 
Registration weekends include presentations by faculty, staff, students, and administrators from 
all areas of campus. A similar, one-day registration program is held for new transfer students. 
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Concurrent with the student Registration program is an extensive family program that normally 
attracts family members of approximately 60% of Castleton’s new students. All new students are 
also expected to attend an Orientation program, which takes place for two and one half days just 
prior to the start of the fall semester. The focus of Orientation is on both the co-curricular and 
academic life of the college. Students are grouped by FYS sections for discussions throughout 
the weekend with their FYS faculty and SOS, who continue to collaborate closely into the fall 
semester to support new first-year students.  
 
The Summer Transition Program (STP), held in August, supports 30 or more first-year TRiO 
students. This five-day residential program combines academic, cultural, and team-building 
activities to assist first-generation students, low-income students, and students with disabilities to 
make a successful transition to college. First-year TRiO students also have the opportunity to 
apply for a TRiO grant. In recent years, 30 to 50 students have received spring semester grants in 
excess of $1,000 through this program.  

Student Life 
The division of Student Life, housed in the Campus Center and overseen by the dean of students, 
is composed of five distinct offices: Residence Life, Student Activities and Leadership, Career 
Development, Public Safety, and the Wellness Center (student health and counseling services). 
Additional services coordinated by the division of Student Life include campus mail service; the 
outreach efforts of the CHANGE initiative (Creating, Honoring, Advocating, and Nurturing 
Gender Equity); and campus dining, delivered by ARAMARK, a third-party vendor under 
contract with Vermont State Colleges.  
 
Residence Life. All first-year students are required to live on campus unless they commute from 
home. Approximately 60% of each of our seven residence halls and three houses is reserved for 
first-year students. Residents are supported by a staff of four full-time professional “area 
coordinators” (AC). Each AC supervises an undergraduate student staff of between eight and ten 
community advisors (CA).  
 
The director of Residence Life and the ACs work closely with the staffs of the Wellness Center, 
Public Safety, and Facilities to ensure the safety and well-being of our students. Expected to 
provide para-professional support, the student staff are well trained and refer residents to 
professional staff as needed. They are responsible for initiating co-curricular programs that foster 
the academic, social, and health development of their residents. In 2006, the construction of three 
new residence houses containing classroom space helped to connect the academic and student 
life areas of the college.  
 
Disciplinary matters are dealt with progressively, beginning with the CA or Public Safety officer, 
moving on to the AC, then to the director of Residence Life or the peer conduct board, and 
ultimately to the dean of students or an All-College Committee hearing. The college’s Code of 
Conduct as well as discipline and appeals processes are spelled out in the College Handbook, 
which is distributed in abbreviated form to all students each fall and is available in full on-line. 
These policies and procedures are reinforced by residence life staff at hall and floor meetings and 
by SOS in meetings with first-year students.  
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Student Activities and Leadership. Residents and commuters are given the opportunity to take 
advantage of a wide variety of co-curricular programs and leadership experiences. Castleton 
believes that students’ academic experiences are enhanced when students are engaged outside the 
classroom. Toward that end, the college encourages students to organize activities and clubs to 
meet their diverse needs and to explore new interests. The Student Life staff also intentionally 
present opportunities (e.g., workshops, conferences, and resources) to encourage and support 
student leadership. 
 
In any given semester, the college supports approximately 40 clubs and club sports. These 
groups are eligible for Student Activity fee funding through the Student Government Association 
(SGA). In the past three years the SGA has transformed itself with a new constitution, new 
structure, and new sense of empowerment. SGA leaders work closely with three advisors in the 
division of Student Life and are also in regular communication with the dean of students, the 
president of the college, and other key administrators. 
 
The Campus Activities Board (CAB), an arm of the SGA, is charged with presenting social 
activities for the entire campus. It spends approximately 30% of the Student Activity fee on 
weekly movies and coffeehouse events, late-night and weekend activities, and special weekends. 
In addition to CAB-sponsored events, students have the opportunity to participate in a busy 
schedule of intramural and recreational events, and club-sponsored activities. These student-
initiated co-curricular programs complement a wide range of performing arts events presented by 
the Soundings program and the departments of Music and Theater Arts. 
 
In addition to the SGA and its organized clubs, there are many other opportunities for students to 
develop their leadership potential. These include 11 academic honor societies, 20 intercollegiate 
athletic teams, a residence hall association, the aforementioned student Orientation and CA 
staffs, and a myriad of work-study and volunteer positions. 
 
Career Development. Supporting student development and working collaboratively with faculty 
and other administrative departments are hallmarks of Castleton’s career development efforts. 
The director of Career Development and the director of the Center for the Support and Study of 
the Community attempt to meet with every First-Year Seminar class to introduce students to 
available on- and off-campus resources. During these class presentations, they emphasize 
exploring career opportunities early, pursuing internships, and maximizing the value of the 
Castleton experience by co-curricular involvement. This outreach is supplemented with bi-
monthly newsletters, radio shows, on-line assessments, workshops, etiquette dinners, and one-
on-one career counseling. The director of Career Development, along with her student assistants, 
develops and maintains academic department-focused social media sites and organizes a large 
career and graduate school information fair each semester.  
 
Public Safety. This office is staffed with a director, administrative staff assistant, five full-time 
public safety officers, one part-time officer, and a pool of student officers. This is not a police 
department but rather an office committed to the safety of all constituents on campus at all times. 
The officers do not carry weapons and do not have the authority to make arrests, but work 
closely with local law enforcement agencies, including the Castleton Police Department, 
Vermont State Police, and the Vermont Department of Liquor Control. 
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Wellness Center. The Wellness Center staff includes the director of the Wellness Center (a 
licensed psychologist), a wellness educator, one administrative assistant, four part-time per diem 
registered nurses, several part-time staff, and one part-time counseling intern. Collectively the 
staff provides one-on-one short-term counseling and referrals, workshops, class presentations, 
triage and referrals to appropriate medical personnel, alcohol evaluations, and other services. 
 
The Center partners with the part-time coordinator of CHANGE. This initiative was created in 
2007 in response to two alleged sexual assaults on campus. The initial focus of CHANGE was to 
conduct campus education in order to prevent such assaults, but now includes education on 
related topics such as relationship violence awareness and prevention, healthy relationship 
development, and homophobia/heterosexism in society. Located in the Campus Center, 
CHANGE sponsors Peer Advocates for CHANGE, a group of peer educators who provide victim 
advocacy to all students and outreach on the prevention of sexual assault. This program is a 
collaborative effort between the Student Life and academic divisions of the college.  

Athletics 
As an active participant in the Castleton State College community, the Athletics Office 
contributes to furthering the school’s mission through varsity, club, intramural, and recreational 
activities. Intramural sports are available to all members of the college community and feature 
diverse indoor and outdoor sports. Castleton supports several club-level sports that compete in 
and around the New England region. Castleton has expanded its varsity offerings to 20 sports, 
which can qualify for competition on the national stage through affiliation with a variety of 
conferences under the umbrella of the NCAA’s Division III. As an NCAA Division III member, 
Castleton does not provide athletics scholarships, and strictly adheres to all of the NCAA’s 
guidelines and philosophies.  
 
Castleton has recently undergone significant upgrades to all of its athletics facilities, including a 
state-of-the-art, lighted, artificial turf multi-sport stadium that is home to field hockey, football, 
and soccer in the fall, and lacrosse in the spring. Also included in the outdoor improvements are 
new baseball and softball fields, two new practice fields, and a skateboard park. Glenbrook 
Gymnasium also received a significant renovation, including a new floor, bleachers, sound-
system, basketball hoops, and volleyball apparatus, as well as a 26,000 square foot addition 
dubbed the Spartan Athletics Complex. This addition houses much needed locker room, office, 
and training space for all 20 varsity programs. Castleton’s renewed emphasis on athletics has 
increased attendance at home contests and added a new spirit to the campus. 
 
The Athletics Office is committed to being engaged with the community through its Fitness 
Center and aquatics and gym memberships. The recent acquisition of Spartan Arena, a multi-use 
recreational facility located 11 miles away in Rutland, provides a permanent home to Castleton’s 
ice hockey teams in winter and further strengthens the connection with the Rutland region by 
providing athletics and recreational opportunities for the community year-round. 
 
The Athletics Office is led by the associate dean for athletics and recreation, and includes 17 
full-time employees. The department’s staff expands to well over 60 with the inclusion of part-
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time coaches, work-study students, interns, and 14 graduate assistants, who are working towards 
Master of Arts in Education degrees while supporting the athletics program in various roles. 

Appraisal 

Admissions 
Student visits arranged through the Admissions Office have grown significantly from 1326 in 
2001 to 2269 in 2010. With the exception of 2007, applications for admission consistently 
increased from 2001 to 2009 and held steady from 2009 to 2010. 
 
Year 2001 2002 2003 2004 2005 2006 2007 2008 2009 2010 
Out-of-State 663 824 985 1000 1163 1356 1272 1554 1649 1628 
In-State 849 748 824 883 927 964 978 1131 1128 1134 
Total 1512 1572 1809 1883 2090 2320 2250 2685 2777 2770 
 
Total new student enrollment has increased from 586 in the fall of 2001 to 721 in fall 2010. SAT 
averages have ranged from Verbal and Math scores of 481 and 467, respectively, in 2001, to 
Verbal, Critical Reading, and Math scores of 472, 479, and 486 in 2010. A limited number of 
applicants now submit ACT scores, averaging a composite score of 19 for fall 2010. The average 
class rank of incoming students, now 45% (lower percentages being better), improved by three 
percent over the past decade. The high school academic average for the fall 2010 entering class 
was 84%, one percentage point above what it was in 2001. 
 
Improving diversity on campus has been and will continue to be a goal for the college, and we 
have made great strides in this direction. The position of international student resource 
coordinator was added in 2010. This individual assists with international student recruitment, 
serves as a resource person to all international students on campus, and helps to coordinate study 
abroad opportunities for Castleton students. In fall 2010, Castleton enrolled students represented 
27 different countries. 
 
Castleton is also committed to improving diversity among U.S. students enrolling at the college. 
In recent years, the admissions team has expanded its outreach into different geographic areas, 
most recently adding recruiting visits to the Washington, D.C./Baltimore area, eastern 
Pennsylvania, and New York City. Each year, new relationships are formed with several schools 
in suburban and urban areas, and it is likely that these emerging relationships will result in more 
diverse students attending Castleton. The growth of our athletics program has also expanded our 
reach in recruiting. Athletics recruitment takes the college to regions outside our primary area 
and attracts student athletes from diverse backgrounds. It is hoped that we will be able to allocate 
even more resources to these initiatives. 

Academic Support Center 
For more than 25 years, approximately two-thirds of the budget of the Academic Support Center 
has been funded through a TRiO Student Support Services (SSS) grant from the U.S. Department 
of Education. The purpose of the SSS grant is to increase retention and graduation rates of first-
generation students, low-income students, and students with disabilities. Students who take 
advantage of the services offered by the ASC often achieve higher GPAs, retention rates, and 
graduation rates than other students.  
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For example, first-year retention rates for new students starting at Castleton in 2006-2007, 2007-
2008, and 2008-2009 were 71%, 69%, and 71%, respectively. Comparable rates for students 
taking advantage of ASC services were 83%, 75%, and 81%. Six-year graduation rates for all 
Castleton students beginning in 2002-2003, 2003-2004, and 2004-2005 were 44%, 47%, and 
44%, respectively. The equivalent graduation rates for those who used ASC services were 51%, 
48%, and 44%.  

Student Services Center and Financial Aid 
The process for awarding scholarships has undergone significant changes in recent years. As 
applications to Castleton have increased, we have chosen to expand merit scholarship offerings 
to attract, enroll, and retain students who are more academically motivated. In 2003, the college 
launched a first-year honors program. At that time, students needed to apply to this particular 
program in order to be considered for both admission to the program and a scholarship. In 2008, 
the selection criteria changed, and students were automatically considered for the program and 
guaranteed a scholarship if they met eligibility criteria. This change has produced positive 
results, as we have more than doubled the number of students entering this program since its 
inception seven years ago. Students are now eligible for Honors Scholarships that range from 
$2,500 to $6,000 per year. Most recently, the Valedictorian and Salutatorian Scholarship 
Program has been expanded to both in- and out-of-state students. This scholarship program 
allows eligible students to attend Castleton tuition-free. Specific scholarships focused on selected 
majors, transfer students, and international students continue to be offered each year. Students 
may qualify for these scholarships for up to four years of continuous enrollment as long as they 
maintain the required GPA. Another positive change has been the addition of scholarship money 
for students who demonstrate dedication to school and community involvement as well as 
academic achievement. This money is awarded through the Next Generation/Citizenship 
Scholarship initiative. It is both need- and merit-based. Funding for the Next Generation 
Scholarship comes from the state of Vermont. 

New Student Programs 
Castleton recognizes that parents are an important component in student success. For many 
years, the college has sponsored two programs directed at parent education: summer New 
Student Registration and the fall Family Weekend. In part because of the positive feedback we 
have received from parents about these two programs, a new focus on parent programming 
throughout the year was initiated in 2009-2010. A Web site was developed to provide in a single 
location the kinds of important information this constituency typically finds to be of value. The 
Web site is supplemented by a quarterly newsletter, focused particularly on the needs of parents 
of new students, that is published through the Academic Dean’s Office with contributions from 
Student Life, Athletics, and others.  

Student Life 
Residence Life. Castleton is a residential college with half of its students living on campus. 
Consistent demand has created the opportunity to expand residential capacity, with an additional 
162 beds to be made available by August 2012. Reflecting the college’s commitment to a 
relationship-based educational environment, Castleton’s residence halls maintain a low staff-to-
resident ratio (1:250 live-in professional area coordinators to residents, and 1:30 community 
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advisors to residents). Older buildings have been renovated to keep deferred maintenance to a 
minimum and to attract upperclassmen to all halls. In the yearly survey of on-campus residents, 
approximately 75% reported satisfaction with their residence life experience. With 
approximately 60% of residents returning to the residence halls each year, the college has had no 
difficulty filling the available rooms while maintaining a 60/40 mix of returners and new 
students. 
 
Student Activities and Leadership. The Student Government Association (SGA) is responsible 
for a budget of approximately $400,000. Budgetary priorities are established by the SGA within 
guidelines set forth in the SGA constitution. In FY11 20% of SGA revenue was devoted to 
Clubs/Club Sports; 30% to campus activities, late night and commuter programs; 5% to student 
media; 10% to leadership development; and 10% to operations. The remainder was used for 
special projects. SGA funds pay the salary and benefits of 1.5 advisors. The half-time program 
advisor was added in 2008. The SGA is committed to making it easy for students to form clubs 
that reflect the needs and diversity of its students. New space was devoted to the SGA when the 
college renovated and expanded the Campus Center, a building designed with much student 
input. Most recently there has been a strong demand for support of off-campus leadership 
opportunities by students, which the SGA supports through the leadership development 
appropriation. 
 
Career Development. After many years of consistent development, Castleton now hosts the 
largest career fairs in the state—one in the fall and one in the spring. Most recruiters attend twice 
a year. The fall career fair is designed to help first- and second-year students better understand 
the relationship between study and work. The spring career fair is focused on the needs of third- 
and fourth-year students who are looking for full-time work or internship experiences. A variety 
of media is used by the office to connect with students: podcasts called “Career Talk” on a 
variety of topics are hosted on the Web site, and regular use of Facebook and Twitter help build 
excitement about career development. 
 
Public Safety. Public Safety moved to Hope House in 2010, from a now-demolished small house 
the college had owned. The new name is indicative of the attitude of the office. The Public 
Safety staff understand that they are part of the educational experience of a residential college. 
Providing more than just parking tickets, they offer incentive for a change in behavior for some, 
and protection of the good qualities that living in a community provide for all. Students can find 
the officers, often known by their first names, walking about campus in uniform, or they can stop 
by or call the office at any time for assistance. 
 
Wellness Center. In 2009, the Wellness Center was relocated from Hope House to the Campus 
Center. This move gave the Center a much-needed upgrade in equipment and facilities in a 
location that is far more accessible, visible, and welcoming. Recently, collaboration among the 
Wellness Center, the college’s Employee Activities Committee, and the departments of Student 
Activities and Athletics resulted in the formation of a Wellness Committee, which coordinates 
and organizes wellness-related programs and events for all members of the college community.  
 
The increasing need of college students for more mental health services has been well 
documented, and is apparent at Castleton. In 2010, personnel changes allowed the college to 
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move to a new model for the delivery of mental health services by providing space on-site for 
licensed counselors. A strong relationship with the Castleton Family Health Center assures our 
students have convenient access to quality health care three miles from campus. Emergency 
services are available at Rutland Regional Medical Center in Rutland. 

Athletics 
More than 450 students participate in varsity athletics at the college, and student athletes have 
higher grade-point averages and better retention rates than Castleton students in general. 
Castleton has emerged as a top contender in the New England region and beyond. In 2010, the 
Spartan football team, in only its second season, finished with a 5-4 record. In 2009-2010, 
Castleton sent five teams to compete on the national stage, a school record. From start to finish, 
Castleton teams achieved much success, posting a 200-147-11 overall record, including a 103-
52-5 mark in conference contests, and sending all but one team on to post-season play. Castleton 
athletes earned 79 spots on all-conference teams, six all-region awards, and one All-American 
mention. Spartan athletes continue to excel in the classroom as well, posting a collective GPA 
above 3.0, earning 38 conference all-academic honors and four national all-academic awards. 
Over the past five seasons, Castleton has captured 29 conference championships, and collected 
298 all-conference honors and 136 conference all-academic awards. 
 
Recent expansion of and greater community interest in varsity sports has driven up interest in 
sports at the intramural and club level, as well, which demands a more organized approach. Our 
extensive intramural program now serves up to 600 students each year. In addition, having added 
six new sports since 2001, Castleton now supports 10 different club sports, which involve about 
500 students per year. Unlike regular clubs, each club-level sport must have both an advisor and 
a coach. A new budgeting process began for fall 2010 to ensure the continuity of the program. 

Projection 
• Castleton will endeavor to meet the growing demand from students who want to live on-

campus. 
• An increase in on-campus residents will make it necessary to renovate and expand dining 

facilities and services.  
• Castleton will continue its efforts to increase the diversity of the student body through 

support of CHANGE, recruitment and retention of international students, and recruitment 
efforts directed at a broad range of students from different races and ethnic backgrounds.  

• The college must continue to focus its resources on the development of scholarships.  
• Castleton will continue to analyze the relationship between tuition costs and student 

recruitment and take advantage of the Vermont State Colleges policy that now grants each 
college more control in setting out-of-state tuition. 

• The college will continue the support and development of leadership programs, internships, 
and service-learning and study abroad opportunities to diversify the student experience and 
positively affect campus culture. 
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Chapter 7 

Library and Information Resources 
 

Library and Information Technology (IT) Services are separate and distinct entities operating 
within different divisions of Castleton State College. For this reason, the discussion of Standard 
7 has been divided into two sections. Additionally, some aspects of IT Services are addressed in 
Chapter 8. Media Services is included within the library organization and budget. Because some 
of its responsibilities, such as management of some instructional technologies, are performed in 
close cooperation with IT Services, these operations are described largely in that section.  
 

Calvin Coolidge Library 

Description 
The overall mission and operation of the Calvin Coolidge Library reflect the specific institutional 
character of Castleton State College as well as the larger mission of the VSC. The library is 
organized to “provide focused support for students and faculty in their course work and 
research,” while also providing “the college community and the region with a resource that 
enables each of us to learn more about ourselves as human beings and as citizens.” (Library 
Mission Statement) Further, the library reflects the shared concern of the VSC for “information 
literacy” as a fundamental requirement for students to become “learned and contributing 
members of society.” A specific description of library policies is available on-line. 
 
The Calvin Coolidge Library facility (36,169 sq. ft.) has study seating for 304 people, and 
provides 37 public computer workstations. A wireless network enables students to login with a 
laptop anywhere in the library. The building is open 89.5 hours per week during the academic 
year, while electronic resources are available 24 hours a day, seven days a week from any 
campus or remote location. (All but a few electronic resources are available through a proxy 
server.) Interlibrary loan requests can be submitted from remote locations, and most interlibrary 
loaned articles are delivered via e-mail.  
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The library collection contains an estimated 181,000 books (print and electronic); 580 print and 
microform serial subscriptions; 7,000 DVD and video titles; and access to over 44,000 full-text 
electronic journals available through 62 aggregating services. Additionally, Castleton is an 
official selective (15%) depository for federal documents. Guided by a collection development 
policy, the library is responsible for maintenance and development of all of these collections. 
Librarians solicit faculty input in evaluating new electronic products, making book title 
suggestions, and reviewing serial subscription lists. The VSC library network includes a shared 
on-line catalog, some shared electronic subscriptions, and central IT support. The library budget 
allocation (excluding salaries) for FY10 was $399,814. Further details are available in the 
library’s annual report. 
 
The library staff consists of a mixture of full- and part-time employees, as well as student 
workers. The library director has ranked faculty status and reports to the college’s dean of 
undergraduate studies. In addition to the director, the library staff consists of 3.3 full-time 
equivalent (FTE) professional librarians and seven FTE other staff. The library hires about 10 
FTE student employees each semester.  
 
The instructional resources of the library play a central role in developing students’ information 
literacy. In academic year 2009-2010, library staff conducted 152 class/workshop sessions, for 
approximately 2252 participants. With the exception of transfers, all new students take a First-
Year Seminar, where at least one class session is devoted to instruction and practice in the use of 
academic research tools. Additionally, many first year English Composition and Effective 
Speaking classes hold regular sessions with instruction librarians. Various upper level class 
instructors schedule librarian-taught sessions. In these, students explore the research tools of 
specific subject areas and develop evaluative skills unique to their disciplines. Many academic 
departments require a capstone course in which accumulated research and technology skills are 
key to the successful completion of a major project. Additionally, the VSC Board of Trustees 
requires all graduates to pass the VSC Information Literacy graduation standard. At Castleton, 
this assessment consists of a standardized on-line test created and administered by James 
Madison University. Information regarding this standard is available on-line. The library offers 
on-line tutorials and test-prep sessions to help students meet the Information Literacy graduation 
standard.  
 
The college library keeps copious statistics that are used in planning and budgeting both locally 
and across the VSC library system. Locally, annual reports from each library department are 
summarized and used as a basis for the next year’s budget submission. Periodic large-scale 
reviews, such as the departmental serials review conducted in spring 2010, ensure that 
collections keep pace with changes in curricula and departmental needs. The 2010 LibQUAL 
user satisfaction survey, with its valuable comparative data, is also being used in planning. Long-
range planning at the system level is initiated by the VSC Library Council composed of the 
directors of the four VSC libraries plus support personnel from the Chancellor’s Office. 
Additionally, peer groups of library staff from the five state colleges meet regularly (either in 
person or on-line) for the purpose of sharing and planning. Examples of their work include the 
streamlining of electronic overdue notices implemented by the circulation group, and the 
investigation of new management software for interlibrary loan by the interlibrary loan group.  
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Appraisal 
The Library Mission Statement, though general, is congruent with the goals of the college. In 
conjunction with other policies, it is a solid foundation for planning. These documents, along 
with good working relationships with faculty and administrators and a flexible approach, enable 
the library to make good use of allocated resources and to plan for future needs. Likewise, the 
planning processes of the combined VSC libraries are adequate. The VSC Library Council takes 
a generally cautious but thoughtful approach to the evolution of the system. A recent joint 
meeting of the Library Council and the VSC director of IT, where discussion concerned the 
move to a new learning management system/portal/content collection, is an example of 
cooperation that serves us well. Collaboration often prolongs the process, but it ensures a wide 
range of input, economies of scale, and best use of local skills. 
 
The Calvin Coolidge Library is heavily used. In spite of easy remote access, gate counts have 
remained high over the past few years: 160,163 in FY11 (24% higher than in FY08). The number 
of circulation transactions has likewise grown. The number of circulation transactions per FTE 
student (11) is considerably higher than the average (8) for our comparison group*. [The * 
symbol in this section indicates use of 2008 NCES “Compare Libraries Program.” Fifteen 
academic libraries formed Castleton’s comparison group. See the on-line document collection 
for a list of institutions in the group.] 
 
Installation of air conditioning in 2007 brought about a significant improvement in the quality of 
study space and in protection of collections. During the last 10 years, new carpeting was installed 
on the first floor, walls were painted, and aging furniture was replaced. 
 
Library study and stack space is close to maximum capacity. The recent opening of a new 
instruction area (a projection in our 2001 self-study) is an example of changes in our use of space 
to reflect the evolution in information storage and retrieval. Some space savings are also being 
achieved by migration from print to electronic resources. Construction of new offices has moved 
reference librarians to a more accessible location and allowed creation of an additional group 
study room. But, as enrollment increases, providing adequate study and instructional space will 
become a challenge. Study space has already been compromised in order to install shelving and 
to create areas for computer workstations. There is little room for growth in collections. 
 
Castleton’s total library expenditure per FTE student ($422.65) is just about the average 
($419.63) for a set of 15 comparable institutions*. Since 2002, Castleton’s administration has 
supported requests for inflationary increases in subscription lines. Prior to that, a core list of 
subscriptions was maintained only by yearly reduction of other library budget lines.  
 
The sizes of library collections compare well to the libraries in a selected comparison group*. 
Total number of books and other print materials per FTE student (82.11) is above the group 
average (64.04). Library quantification of electronic resources is not standardized, but we believe 
our number of electronic resources is on a par with this group. Participation of academic 
departments in a spring 2010 serials review ensured that periodical holdings support the current 
curricula. The library has made good use of Teaching American History grant funds during the 
past six years to build an unusually strong collection in American history. The library’s proxy 
server works well. Interlibrary loan requests can be placed remotely; articles are delivered via e-



Castleton State College                                                          Chapter 7: Library and Information Resources 
 
 

 72 

mail; and reference help is available via e-mail and/or on-line chat. Were Castleton to initiate 
totally on-line courses, the library would need to enhance some services for remote users. At this 
point, however, no such courses are offered, so energy is better devoted to supporting the on-
campus and occasional hybrid courses that are the mainstay of the curricula. 
 
Castleton has 1.96 librarians and other professional staff per 1,000 FTE students. Our 
comparison group shows an average of 2.97*, so our number of librarians is low. However, the 
number of student employees at Castleton (10.08) is much higher than the group average (6.28)*. 
Significant effort must be spent in training and managing this large team of student employees; 
but there are benefits in the approach—including an inviting, student-centered atmosphere—that 
may argue for this unorthodox approach to staffing. An approach to staffing such as ours works, 
however, only with the presence of an exceptionally experienced and organized staff.  
 
As reflected in the Data First Forms, there has been impressive growth in numbers of library 
information sessions and numbers of participants in the past few years. Castleton’s numbers 
compare favorably with those of our comparison group. Although large statistical gains have 
been made in the library’s instruction program, we are not yet entirely satisfied with the 
integration of information literacy skill instruction in all departments. Some departments have 
well-integrated programs that ensure a cumulative sequence of information literacy learning. 
Other departments are less organized, so some students receive little such instruction, and some 
receive the same type of instruction several times. Our instruction librarians are enthusiastic and 
talented, and we anticipate continuing progress in our information literacy programs. The pass 
rates for our Information Literacy graduation standard test have improved from 83.5% in 
academic year 2007-2008 to 89.7% in academic year 2009-2010.  

Projection 
• Castleton’s library will continue to work together with other VSC libraries as a consortium, 

with a strong network and central support.  
• Staff will monitor adoption of open-source library systems at other institutions, learn from 

their efforts, and consider the migration to an open-source product (or a combination of 
open-source and hosted) within the next few years. 

• Librarians will continue long-range planning with respect to our status as a federal depository 
library, and will consider whether the print to electronic migration makes the 
housing/maintenance of these documents a wise use of resources.  

• The college will plan for the proper archiving of digital material, including documents and 
photographs, to ensure that this material is preserved in safe and accessible formats. 

• College long-range planning should include renovation/expansion of library space. 
The addition of graduate programs (one was recently added, and others are being discussed) 
will necessitate increases in the materials lines of the library budget. Additional support will 
be needed for print and electronic books and subscriptions. 

• Professional development opportunities for staff should continue to be supported and 
strengthened. To support student success and ensure we make best use of lean budgets, 
library staff must continue to be skilled in evaluating and using emerging resources.  
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Information Resources and Academic Technology 

Description 
The mission of Information Technology (IT) Services includes the 1) provision of information 
and services; 2) planning for future technology; 3) facilitating communication on computer-
related topics; and 4) enhancing the teaching and learning environment, a mission it shares with 
the office of Media Services. 
 
IT Services provides and maintains computers for student usage in campus computing labs. 
There are approximately 250 computers on campus available for student use, in labs or 
technology-enhanced classrooms. The largest and most widely available lab is the Academic 
Computing Center (ACC). The ACC, located in the Stafford Academic Center, is open 90 hours 
per week during the regular school year. It is equipped with 38 Windows computers and 15 
Apple computers. The ACC is also adjacent to two teaching labs—one Windows and one 
Apple—each containing 21 computers. These are available to students when not in use by 
classes. Available peripherals include high-speed laser printers and scanners. There are a number 
of department- or program-specific labs on campus as well; these include: Business 
Administration, Chemistry, Communication, Library, Media Center, Modern Foreign Languages, 
Music, Natural Sciences, Physics, Psychology, and Sociology/Social Work/Criminal Justice. IT 
Services also installs and maintains computers for faculty and staff use and provides training 
upon request.  
 
The IT Help Desk provides technology support to all users on campus. The Help Desk office is 
open Monday through Friday from 8:00 a.m. to 4:30 p.m. The on-line Help Desk is available 
24/7 for users to log requests. 
 
Internet access is available to students and employees in every building on campus. 
Students are given base-level access to the VSC portal and learning management system upon 
application to the college. Once students are accepted and register, they are granted additional 
access to these systems, as well as college e-mail accounts and LAN/wireless access. Castleton 
students and employees are required to adhere to the Vermont State Colleges Conditions of Use 
Policy (COUP) when using any college or VSC technology resources. This policy is reviewed 
annually by the VSC IT Council. 
 
IT Services is staffed by a mixture of full-time and student employees. The chief technology 
officer (CTO) reports directly to the dean of administration. In addition to the CTO, the staff 
consists of three full-time employees and four to six part-time student technicians. The Academic 
Computing Center (ACC) is overseen by IT Services and is staffed by six to eight part-time 
student lab monitors. 
 
The Media Center provides support and training for instructional technology and campus audio-
visual needs. The staff is also responsible for training in, and troubleshooting of, the current 
learning management system (LMS). As of this writing, approximately 60% of Castleton classes 
use the LMS. The Media Center is staffed by 2.3 FTE employees and 11 part-time student 
employees. It is open 55.5 hours per week and also provides staff and equipment for events in 
the evenings and on weekends. About 70% of classrooms are outfitted with “smart room” 
technology, including computers, projectors, and document cameras. Portable equipment is 
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available for faculty and students to use in classrooms where the equipment is not installed. 
Media Services also has a variety of audio-visual equipment that is available for loan to the 
college community, including video and still cameras, digital audio recorders, audience response 
devices, and more.  
 
Castleton’s CTO has significant involvement in strategic planning and decision-making for IT 
services at the local and VSC levels. IT planning and budgeting is evaluated annually and is 
based on the priorities of the college. The CTO meets regularly with the dean of administration 
to discuss planning and budgeting issues. The CTO also works closely with the coordinator of 
media services. The coordinator is a member of the VSC Teaching and Learning Technologies 
group (TLT). TLT has membership from all the VSC colleges and serves as an advisory group 
for teaching and learning technology at the colleges. The chair of TLT is also a member of the IT 
Council. 

Appraisal 
Castleton enjoys a very stable and reliable technology infrastructure. Technologies are assessed 
regularly by Castleton IT staff, the VSC IT Council, and any other necessary college constituents 
to ensure that they are meeting the needs of the college. 
 
Since the last self-study in 2001, the amount of student use and smart room equipment has 
increased significantly: 
 

 The number of student-use (lab and classroom) computers has increased by 
approximately 33% (from approx. 200 to approx. 265). 

 The number of computer labs/classrooms has increased from 12 to 16 
 The number of smart classrooms has increased from eight to more than 50 

 
When the last self-study was done, we had no computer replacement budget for faculty. We now 
have a budget to replace faculty machines every three years. This addition to the budget has been 
extremely beneficial in getting faculty to use more classroom technology and in getting them to 
use the learning management system. 
 
While we have made advances in the number of smart classrooms on campus, there is no annual 
budget available for the upkeep, maintenance, or upgrade of the technology in the classrooms, 
except for the computers, which are replaced by IT Services. Some of our rooms are now 10 
years old, and even the infra-structure (cable and connectors) needs to be replaced to keep them 
running. For faculty and students using the older classrooms, the experience can at times be 
frustrating, and these rooms are much more difficult and time-consuming for the Media Center 
staff to support.  
 
During the 2010 calendar year, IT Services received 1,342 individual Help Desk requests. There 
is an average of between 20 and 30 “open” requests in the Help Desk system at any given time. 
These requests do not include additional department duties—the maintenance of lab images and 
cloning, data and network security, server maintenance, projects such as server virtualization, 
migration to Windows networking, wireless authentication re-design, etc.—that took place 
during this time.  
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As a result of a strategic planning initiative, the VSC hired a consulting firm and conducted an 
evaluation of its network in 2009. As a result, the VSC Council of Presidents approved a 
significant investment in network infrastructure, beginning in October 2009, to better support 
current and future teaching and learning applications. Network needs are evaluated regularly by 
the VSC IT Council. 
 
The VSC underwent an extensive and inclusive evaluation of its portal as well as its content and 
learning management systems in 2009. Project 2011 was the result, with the VSC switching to 
Datatel for the portal and content management, and to Moodlerooms for the learning 
management system in May 2011. 
 
The IT Services department operates on a very lean staff. In the past 10 years, one additional 
position has been added to the department. IT Services’ work space is currently adequate; 
however, this configuration would not support additional full-time personnel.  
 
The IT Services operating budget has been level-funded for the last five years, with one-time 
allocations being made available for strategic projects with campus-wide benefits. This budget 
has been adequate thus far, but the increase in student computer equipment has added to the 
college’s annual cost of replacement. We are also seeing an increase in the cost of annual 
software licensing due to enrollment growth and vendor price increases.  

Projection 
• Castleton will add additional full-time IT personnel, as needed, to meet increased demand for 

software, hardware, and network installation, maintenance, and security. 
• The college will increase IT Services’ operating space to accommodate additional staff.  
• IT Services will also receive increased funding for student computing needs and classroom 

computers, due to the increased need for new equipment and increases in the cost of software 
licenses.  

• The college should establish a new regular budget for upkeep and repair of technology-
enriched classrooms. 
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Chapter 8 

Physical and Technological Resources 
 

Description 
The Castleton State College campus includes 32 buildings situated on a 157-acre main campus 
and one 40,000 square foot arena located 11 miles east of the campus. The responsibility for 
management and operation of these buildings and grounds rests primarily with the director of 
facilities, who reports to the dean of administration. The Facilities Department—consisting of 22 
custodians, eight maintenance technicians, seven grounds and general laborers, three 
administrators, and one director—maintains over 640,000 square feet of buildings, including 
seven academic buildings with 50 classrooms, 11 laboratories, and 16 computer labs. 
 
Castleton has 10 residence halls with a combined occupancy of 950 students. In addition to its 
seven primarily academic buildings, the college’s other facilities include the dining hall, Public 
Safety building, Coffee Cottage, Old Chapel, Campus Center, Facilities building, President’s 
House, and the off-campus Spartan Arena. The Physical Education and Athletics Departments 
share the newly renovated 62,500 square foot Spartan Athletics Complex, which houses a 
competition basketball court, additional gym/recreational area, two racquetball courts, pool, two 
athletic training rooms, 7,500 square foot fitness center, three classrooms, a strength and 
conditioning room, 10 locker rooms, and faculty and administrative offices. The new Spartan 
Stadium, with its multi-use synthetic turf field, seats 1,600 in bleachers and includes office space 
for use by the press and athletics administrators. Athletics facilities also include baseball and 
softball fields, three multipurpose fields, and normally six lighted tennis courts (these will be 
under construction during 2011-2012). The college provides parking for 1,424 vehicles. 
 
In spring 2011, Castleton began “Project 2012,” which consists of three separate new 
construction projects. The first building to be built is a 14,000 square foot Facilities barn. This 
$2.2 million structure will provide increased storage and expanded workshop areas for the trades. 
Construction has also begun on a $10.5 million 162-bed residence hall, including office space for 
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Conference and Events Office staff and a 1,350 square foot multipurpose meeting room. The 
final phase of this project will be the demolition of the existing Facilities building and the 
construction of a 12,000 square foot open-air pavilion in its place. This $500,000 project will 
eliminate the need to rent large tents for certain events currently held on campus. Intended uses 
include Commencement, Orientation, and Soundings events as well as weddings, trade shows, 
etc. Its close proximity to Spartan Stadium will provide a new location for game-related 
tailgating. 
 
Campus buildings and grounds are designed, constructed, and maintained in compliance with the 
Americans with Disabilities Act and fire and building codes. All new construction has passed 
through the state Act 250 process to ensure proper compliance with, among other considerations, 
state environmental regulations. Environmental comfort in the majority of campus buildings is 
monitored by a Johnson Controls Metasys building energy management system. Consistent with 
National Fire Protection Association life safety codes, building emergency exit signs, emergency 
lighting, and fire extinguishers are tested monthly by qualified staff. Required annual sprinkler, 
fire alarm, and elevator inspections are performed by licensed contractors. Compliance regarding 
all life safety features is an administrative priority, and any deficiencies found are repaired 
promptly. All buildings with fire alarm systems are monitored around the clock for system 
trouble or alarm initiation by a UL-listed monitoring company. In the event of a fire alarm, both 
the Facilities Department and the local fire department are notified. 
 
The Department of Public Safety is staffed by five full-time security officers, one part-time 
security officer, and student officers. Officers are responsible for coordinating and monitoring 
campus safety and security policies and procedures. Public Safety works hand in hand with local 
law enforcement agencies, including the Castleton Police Department, Vermont State Police, and 
the Vermont Department of Liquor Control. All incident or crime reports are filed with the 
appropriate agency and followed up with joint investigations. All arrests on campus are similarly 
made by the appropriate agency with the full cooperation of the Department of Public Safety. 
 
The residence halls are normally locked 24 hours a day with an electronic card-access control 
system. Residence hall student staff are available in each hall from 8:00 p.m. to 8:00 a.m., with 
one professional residence life staff member on-call and available at all times. Emergency “blue 
light” stations are located throughout the campus, and security cameras have been installed in all 
parking lots. Although these cameras are not monitored on a continual basis, they are viewed at 
various times of the day and night, and digital recordings can be inspected following the report 
of an incident. In addition, Castleton is equipped with an emergency notification system through 
“Send Word Now” that quickly sends messages to community members at their wired phones, 
cell phones, e-mail addresses, and test devices in the event of an emergency. 
 
At Castleton, “sustainability” has become a priority. The Green Campus Initiative is Castleton’s 
name for the many efforts it pursues to benefit the environment and work towards a sustainable 
future. This initiative began as a service-learning project in a class in 2005. Since then, the 
college has progressively been developing a socially conscious, environmentally responsible 
culture of sustainability. The college mission was revised in 2006 to include: “Castleton strives 
to learn, use, and teach sustainable practices.” 
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Castleton shares its wide-area network (WAN), administrative systems, portal, and learning 
management system with the other member institutions of the Vermont State Colleges. These 
services are hosted in the VSC data center in Waterbury, Vermont, which provides security and 
backups for these systems. The local-area network (LAN), e-mail services, Web site, and local 
print and file-sharing services are managed, maintained, and secured by the college’s 
Information Technology (IT) staff. The local network consists of a fiber optic backbone serving 
all buildings on the Castleton campus, and each building is wired for Ethernet. Castleton has a 
50mb connection to the data center in Waterbury. Service from the Waterbury data center to the 
Internet is 300mb. The Spartan Arena is currently not connected directly to the VSC network, 
but Castleton staff members working at the arena access services via a secure Virtual Private 
Network (VPN). Secure wireless access is available in all residence halls and common areas, and 
in many academic spaces.  
 
Implementation and maintenance of classroom technology is shared by the IT and Media 
Services departments. Approximately 70% of classrooms are outfitted with “smart classroom” 
technology, including computers, projectors, and a variety of AV equipment. Portable equipment 
is also available from the Media Center for faculty and students to use in areas that do not have 
smart classroom installations. There are approximately 250 computers in campus labs and 
technology-enhanced classrooms that are available for student use. These are all maintained by 
IT staff. An on-line Help Desk is available 24 hours a day, seven days a week, for reporting 
service requests. 
 
The VSC has developed and implemented a wide range of security policies and systems based on 
industry “best practices,” federal guidelines, FERPA, and Payment Card Industry requirements. 
These are reviewed annually by the VSC IT Council, which includes representation from all five 
VSC colleges. These policies are available to the public on the VSC portal. Employees with 
access to data are required to complete on-line training on FERPA and VSC Data Security 
policies. Structured security levels are also designed into the administrative software system 
(Colleague), so employees at the college can access and maintain only the data that they manage.  
 
There are various mechanisms by which faculty can gain access to new educational resources to 
support teaching and learning. The Educational Resources Committee is a standing committee of 
the Faculty Assembly that is charged with the task of distributing among the 14 academic 
departments the $125,000 allocated by the administration annually for the purpose of enhancing 
educational resources. In addition, a few years ago, the academic dean established a $30,000 
budget to fund unanticipated equipment needs and repairs required by academic departments.  
 
The college undertakes capital resource planning related to physical and technological resources 
as part of the Master Plan. The dean of administration conducts regular meetings with the 
Facilities director and the chief technology officer to review issues and the status of projects. 
Annual reviews of the Facilities and technology budgets are also conducted. IT Services plans 
and budgets a three-year replacement cycle for all student-use and faculty computers. Other 
critical equipment, such as servers and network switches, are evaluated annually. Budgets are 
prepared and reviewed in light of annual priorities as part of the budget development process. All 
budgets are reviewed by the president, who considers annual priorities as a significant factor in 
spending decisions.  
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Appraisal 
The college has made significant investments in its physical infrastructure since the last NEASC 
review, with the goal of enhancing our facilities to make us more competitive. The 2004 Master 
Plan (completed by JMZ Architects) evaluated all college buildings with the exception of 
residence halls. An earlier study completed by Northern Architects in 2003 had evaluated 
residence halls. Responding to the facilities needs identified in these reviews, the college 
invested over $53,000,000 in new construction and renovations and, over the last six years, 
addressed much of its deferred maintenance. For example, in each of the last five years the 
college has taken one residence hall “off-line” each summer, investing over $250,000 per 
building in remodeling and improvements. Recently, the demand for on-campus housing has 
increased, resulting in residence hall waiting lists. In response, four new residence buildings 
were constructed between 2004 and 2006, and new construction is underway for another 
residence hall. The growth in new buildings and campus infrastructure since 2001 has lead to 
improvements in instructional space, athletics, residential areas, parking, and library facilities. 
 
The list of new construction completed since our last review includes:  
 

New Construction Year  
Castleton Hall and Fitness Center 2004 
Three new residence houses  2006 
South Street parking and walkway  2007 
Jeffords Science Center  2008 
Spartan Stadium and fields  2009 
Leavenworth Communication addition  2010 
 

Project 2012 includes three separate new construction projects that are currently underway, as 
explained in the description section. Since our last review the college has made the following 
major renovations:  
 

Major Renovations Year 
Woodruff Hall and Leavenworth Hall renovations  2003 
Glenbrook Athletic Training renovation  2006 
Fine Arts Center/Casella Theater renovations  2006 
Air-conditioning in the library  2007 
Glenbrook Gym and locker rooms  2008 
Science building renovations and greenhouse replacement  2008 
Campus Center  2009 
Spartan Athletics Complex  2009 
The Black Box Theater  2011 
A new steam-line interconnect  2011 
Residence hall renovations (Adams, Babcock, Haskell, Morrill, 
and Wheeler Halls) 

Ongoing 

 
Future renovations of Ellis Hall and Huden Dining Hall are being planned, each of which is 
projected to cost over $1 million.  
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Coincident with this expansion of campus buildings and their square-footage, the Facilities 
Department has added seven staff members since 2001. In addition, custodial and maintenance 
work schedules have been adjusted to accommodate an increasing number of campus events and 
more extensive use of the full seven-days/evenings week. Nevertheless, according to Association 
of Physical Plant Administrators staffing level standards, we are still understaffed, particularly in 
the custodial area. Our buildings are experiencing heavier usage, which in turn leads to continued 
deferred maintenance issues. The Facilities Department monitors needs all year long, and these 
are addressed in the processes of developing the annual operating budget as well as capital 
projects budget. 
 
The college uses a Web-based work order request system, managed by the Facilities Department 
administrative assistant, to assign and track work order progress. At any point in time, there are 
typically 100 unfilled work orders. This further illustrates the need for additional full-time staff. 
 
We are fortunate to live in a town and region where crime is not widespread. The college 
encourages all members of the Castleton community to become familiar with security policies 
and procedures and to become more safety conscious. The director of Public Safety has 
improved communications with local police agencies and involved them in pre-event planning 
for large campus events. The number of crimes reported to the Department of Education under 
the Clery Act has been relatively constant with no significant changes in the major categories of 
reportable incidents, as viewed in the Campus Safety and Security Report. 
 
In the last several years, the college has made great strides in its Green Campus Initiative. Recent 
sustainability projects include a comprehensive recycling program that keeps an average of 37 
tons of material out of the solid waste stream annually, the addition of four hybrid vehicles to the 
college fleet, acquisition of four electric vehicles for intra-campus use, and the installation of 
real-time electricity monitoring meters so that building energy reduction competitions can occur. 
Castleton has worked closely with Efficiency Vermont, a state energy conservation organization, 
to replace bulbs, motors, and other electricity-consuming appliances with higher efficiency 
products at greatly reduced costs to the college. The college has received a $137,000 matching 
grant to replace all the older, inefficient windows in Woodruff Hall. In addition, the 2009 
renovation of the Campus Center resulted in the award of LEED Gold certification. 
 
Castleton has a very reliable and effective computer network infrastructure. Network needs are 
evaluated regularly by the VSC IT Council. The college has invested in substantial upgrades to 
its technology infrastructure since our last NEASC review. 

Projection 
• The following construction projects, part of the 2010 Master Plan Update, will be 

implemented: demolition of existing tennis courts and physical plant facility; construction of 
Facilities Department building, residence hall, tennis courts and “green” pavilion; renovation 
of Ellis Hall; and expansion and renovation of Huden Dining Hall 

• Our Facilities Department will continue to make improvements in effectiveness to meet the 
increased demand for maintaining campus grounds and facilities. Improved use of 
technology and an increase in staff should occ
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Chapter 9 

Financial Resources 
 

Description 
The fiscal health of the college has improved greatly since our last accreditation visit 10 years 
ago. During the past decade, the college has seen a 38% growth in enrollment and a doubling of 
our overall operating budget. The general fiscal health of the institution has been further 
enhanced by an improved budget model, strong strategic planning, improvements in facilities, 
changes in support from the VSC system, and enhanced revenue generation. The college has 
achieved all goals and projections listed in the Financial Resources section of our 2001 report. 
Despite this success, the institution remains mindful of shrinking state appropriations, the 
growing dependency on tuition revenue, the need to further enhance external sources of revenue, 
and an increased debt burden. 
 
Over the past 10 years, the college has experienced remarkable growth in our operating budget, 
from $17,848,470 in fiscal year 2000 to $40,385,326 in fiscal year 2010. Much of this revenue 
growth is based on sizeable increases in enrollment and the number of students living in campus 
residence halls. Undergraduate enrollment, the college’s main source of income, has increased 
from a headcount of 1,470 in fall 2000 to 2,068 students in fall 2010. In addition, the number of 
students living on campus has almost doubled in the past decade. In fall 2000, only 588 students 
lived on campus. In fall 2010, we reached an historic high, starting the semester with 1,046 on-
campus students. This number could have been considerably higher had Castleton not been 
forced to deny housing to numerous new and returning students. The college has also benefited 
from growth in camps and conference revenues and growth in revenues from the campus 
bookstore. New revenues have also resulted from the establishment of the Castleton Center for 
Schools in 2002. The Center’s primary purpose is to support the schools of our region through 
in-service professional development programming. These programs are tailored to the needs of 
those working in area pK-12 schools. Castleton has also benefited from enhanced fund-raising:  
the college’s development staff have made significant gains both in the number of dollars raised 
and in the total number of donors contributing to the Annual Fund. The following table reveals 
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the principal sources of the college’s revenue and how those have changed over a nine-year 
period.4 

 2002 2011 
Tuition 55% 62% 
Room and board 21% 22% 
Appropriations 19% 12% 
Miscellaneous activities 4% 2% 
Gifts <1% 1% 
Investments 1% 1% 

 
Of course, expenses have also increased since the last accreditation visit, and the college has 
worked hard to insure this growth does not outstrip increases in revenue. Almost 61% of our 
expenses are personnel-based (salary and benefits); and, while we have added employees since 
the last visit, a large portion of recent gains in personnel costs has been the result of steady salary 
increases. The total number of full-time employees is 12% higher than it was in 2000. The 
college also experienced double-digit increases in health insurance costs and dramatic increases 
in utility costs over the past 10 years. Some of the latter are due to world-wide increases in 
energy costs, but a portion of utilities increases can be attributed to the additional square footage 
that resulted from over $53 million of renovations and new construction since 2002. It is also 
worth noting that we have experienced significant increases in our travel budget. Rising energy 
costs are part of this equation, but increased recruiting travel for both admissions and our 
enhanced athletics program has also contributed to this growth. General operating expenditures 
have increased, although not as rapidly as other items mentioned above. The following table 
presents comparative expenditures in 2002 and in the most recent fiscal year.  
 

 2002 2011 
Salaries 46% 42% 
Operations 26% 23% 
Benefits 18% 19% 
Debt management and System support 7% 10% 
Utilities 3% 4% 

 
A number of budget process changes have taken place since the last reaccreditation visit. The 
VSC moved to a new budget model that included an even distribution of state appropriation 
among all five colleges and a proportional distribution of Chancellor’s Office expenses among 
the colleges. This model allows each college to keep all the revenue it generates, something that 
was not true at the time of the last reaccreditation visit. This has permitted Castleton to budget 
more confidently. It has also allowed us to modify—and we believe, strengthen—our budgeting 
practices. In 2003, we started to introduce what is called a “deans-centered” approach to 
budgeting: all departments are assigned to a dean, who has oversight in budgeting and spending 
in all departments under his/her purview. This budget process encourages all deans to meet with 
the budget directors they supervise prior to preparing their budgets for presentation to the 
president. The president, the dean of administration, and the budget director then work to bring 

                                                
4 Because of a change made in software and accounting systems in the early 2000s, the first year 
that is appropriate to use for comparison purposes is 2002. 
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all budget requests together in a balanced budget. That budget is reviewed by the Board of 
Trustees each spring for the following fiscal year. Once the Board approves the budget, spending 
is monitored by the Business Office and, more importantly, by each dean and each department 
director. Quarterly monitoring reports are sent to each budget manager and dean. Higher-level 
quarterly reports are reviewed by the dean of administration and the president before they are 
submitted to the Board for its review. Since this model was introduced, the college has finished 
each year not only with a balanced budget, but also with varying levels of carryover funding. 
 
Funds are managed on campus by the college’s Business Office. The office has a small staff that 
includes the dean of administration, the budget director/controller, an accounts payable 
supervisor, and an accounts receivable supervisor, with support from an administrative assistant. 
The Business Office oversees budgets and payment of invoices; student billing; fund 
management, including grants; and auditing, as well as a wide array of smaller tasks. Payroll is 
supervised and administered by the Human Resources Office.  
 
The college has worked hard to manage its growth and development through both master 
planning and budget processes. The master planning process has allowed us to set enrollment 
targets that are consistent with Castleton’s facilities and personnel resources. Through the annual 
budgeting process, the college asks every academic and administrative department to relate its 
efforts to overall institutional goals. Each year, as departments work to establish the next fiscal 
year’s budget, directors are given a copy of the strategic priorities for the year. They then use 
those priorities to help determine spending needs. Once budgets are adopted, all spending is 
approved by the appropriate supervisors, who are charged with keeping expenditures within 
established budget limits. All spending is also reviewed and monitored by the Business Office.  
 
Each year the goal is to budget a small contingency (1 to 2% of the overall budget). That 
contingency helps cover any revenue shortfalls but can also be used to address emergencies or 
special circumstances that arise during the fiscal year. As long as spending is well controlled and 
there are no expensive emergencies, at least some of this contingency will be used to support 
strategic priorities. The president reviews the list of requested but unfunded items and projects 
and, when there is extra money available, approves expenditures accordingly, based on those 
priorities. The college is also required to fund a reserve equal to 2.5% of the previous year’s total 
budget. This reserve is fully funded, and the Board of Trustees must approve any expenditures 
from this account. 
 
The college’s fundraising efforts continue to improve. Both the number of donors and the 
amount of money donated have grown, even through the recent challenging economic times. All 
these efforts are managed by the Development Office, which has also effectively strengthened 
relationships with alumni and donors. Development staff are diligent about presenting an 
accurate picture of the campus to potential donors. The director is a member of the president’s 
Cabinet and plays an active role in the administrative leadership of the college. The 
Development Office works with donors to create endowments, but all formal endowment 
agreements must be approved by the president and the Board of Trustees. The office oversees 
Castleton’s Annual Fund, which continues to grow each year. Since fiscal year 2000, we have 
doubled the dollar value of annual contributions and increased the number of donors by almost 
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500. Finally, the office also coordinates campus fund-raising activities to ensure a consistent 
approach to all donors and that funds raised are used as donors intended.  
 
Over the past 10 years, the Vermont State Colleges system has evolved into a collaborative 
organization that focuses on enhancing and supporting the strengths of each of the five member 
colleges. The fact that Castleton is under the control of a system-level governing board 
determines how certain oversight functions are conducted. For example, we are audited annually, 
but this audit is organized at the VSC level. Since the adoption of Datatel’s Colleague product as 
our information management software, the VSC has consolidated a number of administrative 
processes in an effort to reduce cost and increase efficiency. We have consolidated some 
functions in payroll, accounts payable, accounts receivable, and general administration. Most 
fiscal policies are set at the VSC level and are posted in the public area of the VSC portal on our 
Web site. We have also consolidated some IT services at the system level. This includes 
administrative software like the Datatel system, learning management software, the portal, a 
content management system, and some smaller programs. We think this move has made us more 
efficient. In addition, the endowment resources of all five VSC colleges are pooled and invested 
at the system level.  
 
Although the VSC system arranges for the annual audit, each college is fully audited as a 
separate institution. Auditors visit campus twice during an audit cycle. All findings and 
management comments are reported as a part of the VSC audit. The final audit is then reviewed 
by the Board of Trustees’ Audit Committee, a body that has been created since Castleton’s last 
NEASC visit. Any corrective measures are tracked and reported to the committee. In recent 
years, audits have been “unqualified,” and the findings relatively minor. There are two additional 
internal audits that have been conducted during each of the past three years. VSC periodically 
audits business processes identified for review by the Audit Committee based on risk and 
exposure. The results of these reviews, which typically include a campus visit, are reported to the 
Audit Committee. Castleton also has an internal audit team that conducts its own audit process 
and reports its findings to the president. As appropriate, in response to VSC and campus audits, 
the college adopts corrective measures to improve processes. 
 
Every year, the college reviews the success and effectiveness of its aid programs. Castleton has a 
small but growing institutional aid budget. At the beginning of each award year, the Financial 
Aid Office conducts a thorough review of all processes and procedures. Proposed changes are 
presented to the dean of administration and the dean of enrollment. Major changes are presented 
to the president and the Cabinet. Institutional aid budgets have been used to attract students 
eligible for our honors program and to enhance recruiting when academically well-prepared 
students face significant financial constraints. In the past few years, the Financial Aid Office has 
moved to an almost entirely on-line process. Institutional aid is tracked and monitored by the 
Financial Aid director with oversight from the budget director and dean of administration. 
Financial aid policies are reviewed annually—and as changes to aid programs dictate—to ensure 
compliance with all federal and state regulations as well as VSC and college policies. 
 

Appraisal 
The overall fiscal health of the institution has improved over the past 10 years, and we have 
systems in place to help ensure that the college remains fiscally strong. Even so, there are 
concerns and risks that we need to continue to monitor. Virtually every institution has 
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experienced challenges due to the recent economic downturn, but we are fortunate in that those 
challenges have been less pronounced at Castleton than at many—perhaps most—colleges and 
universities. While our endowment dropped in value in 2008-2009, we are not dependent on the 
endowment for support of the daily operations of the institution. Endowment earnings are used 
almost exclusively to fund scholarships. An aggressive campaign by the development staff 
helped to offset endowment earnings losses with special contributions. This allowed us to 
continue to offer many scholarships. The endowment continues to recover, and we expect to see 
the level of scholarship money return to pre-recession levels shortly. Our state appropriation has 
been level-funded for several years; but with only 12% of the college’s revenue coming from the 
state, this has not caused significant financial hardship. Future growth or reductions in the state 
appropriation are likely to have only a modest impact. Since the vast majority of state agency 
accounts have experienced many cuts in funding over the last period, the fact that VSC’s 
appropriation has been level-funded can be viewed as an accomplishment. For many years now, 
we have been a tuition-driven institution and, paradoxically, that fact actually helped us through 
this most recent downturn.  
 
Castleton has enjoyed strong enrollments over the past several years, which has allowed us to 
maintain and improve many programs and facilities. The college has worked very hard to 
exercise control over spending. With over 60% of our budget devoted to personnel costs, quick 
changes are hard to make. Our budget strategy has been to increase enrollments while working to 
maximize efficiencies. Although enrollment has increased almost 38% in the last decade, the 
number of staff has increased only 12%. The college has made many efforts to control spending 
and will continue to do so in the future. We also promote efforts to use technology to encourage 
the smarter use of resources, especially energy.  
 
The focus on strategic spending has allowed the college to accomplish some impressive goals 
over the past decade. All the projections listed in the Financial Resources chapter of the last self-
study, completed in 2001, have been accomplished. Recruitment has improved; the college has 
admitted the largest classes in the school’s history. Retention, while improving, still needs 
attention, and we have established a retention task force to pursue further initiatives. We 
continue to work with the VSC system to enhance our budgeting process. We have developed a 
new budget model and have made the budget management process much easier for directors, 
deans, and the president. We have added new revenue through expanded camps and conferences, 
the Center for Schools, an upgraded bookstore, and athletics-related concessions and ticket sales. 
While we have increased revenue from auxiliary sources, there is still considerable potential for 
further expansion. In 2009 we hired a full-time grant writer to search out, help develop, and 
apply for grants to support programs.  
 
As described in Chapter 8, the college has undergone a remarkable physical transformation in the 
past 10 years. Along with this transformation has come a substantially increased debt burden. 
Currently Castleton owes $71 million on $43 million of borrowed money. Managing this debt 
will be a challenge, but the college laid out very specific plans to repay the debt prior to all 
borrowing. Most of the debt has corresponding revenue streams established for repayment 
purposes, and the great majority of these funds will not come from our general operating budget. 
For example, all new housing will be paid for by the room rates of additional occupants. In each 
of the two recent large housing projects (Castleton Hall and the three smaller houses), room rates 
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cover the debt plus begin to generate a revenue surplus after only a few years of occupancy. It 
should be noted that the construction of Castleton Hall also allowed us to build a new fitness 
center, the cost of which is covered by these same room rates. Recently, we completed a major 
renovation of the campus center and sports complex. In so doing, we not only added important 
new space but also were able to address many deferred maintenance issues in each building. The 
debt on this combined project is sizeable, requiring a $1.6 million repayment each year, but $1.1 
million of this will be raised through a student fee. The Student Government Association 
unanimously supported the fee prior to final Board approval of the project. The additional 
$500,000 will come mostly from added revenues. Camps and conferences, bookstore, and 
concessions are expected to raise an additional $300,000 to $400,000. Only the remaining 
$100,000 to $200,000 will become an initial burden on the general operating fund. This burden 
will decline over time, however, as the student fee increases each year and as enrollment 
continues to grow towards our goal of 2,000 full-time undergraduates. A review of our debt also 
shows a significant decrease in 2019, when some of our older notes reach retirement. 
 
All recent construction projects were based on extensive research and master planning. Projects 
were reviewed by many groups on campus, including students. These projects and their 
corresponding repayment plans were reviewed and approved by the Board of Trustees prior to 
any borrowing or construction. They were undertaken to make us more competitive and to help 
improve retention. The college-age population of Vermont and of the Northeast generally has 
been declining and will decline further over the next eight years. In order to maintain 
enrollments, we have to both expand our recruiting territory and increase our success in 
recruitment. Reflecting regional demographic forecasts, there is every reason to believe that the 
number of commuting students at Castleton will decline significantly. We must, therefore, 
expand residential capacity in order to accommodate more on-campus students to make up for 
that anticipated reduction. Attractive facilities are needed, especially as we compete increasingly 
in the out-of-state market. We are committed to maintaining and continuing to enhance 
Castleton’s reputation. So far this plan has worked well. Though we will still need to monitor our 
debt load, it appears to be manageable at this time and for the foreseeable future. 
 

Projection 
• The college must manage its budget very closely and continue to look for efficiencies 

whenever possible. Since budget projections suggest that we will have limited ability to hire 
additional staff, it becomes even more critical that we utilize our purchased technology to its 
fullest capabilities.  

• As the state appropriation remains stagnant, and as the Board of Trustees seeks to limit 
tuition increases for Vermonters, two of our largest sources of revenue are likely to grow 
only modestly in the next decennial. Castleton will continue to implement and improve its 
long-range budget modeling to help us cope with these fiscal realities. 

• The college must continue to make the admission and retention of well-qualified students a 
high priority. 

• Castleton must continue to be entrepreneurial in seeking alternative sources of funding to 
help us sustain the momentum of the past 10 years. Increased revenue from grants and 
donations—facilitated by the Office of Grants and Research and the Development Office, 
respectively—will become even more important over the next decade. 
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• We must manage our debt. It has increased in the last 10 years, but it has also allowed us to 
greatly enhance our programming and has made the college a more attractive place for new 
students.  

• Castleton will continue to add campus housing, as needed, to accommodate a growing on-
campus population, including of out-of-state students. Maintaining or increasing the number 
of out-of-state students we enroll will help us increase revenue for the college. 

• The college must continue to support the current deans-centered budget model and work to 
make budgeting as transparent as possible. Budgets must remain balanced, and we need to 
maintain a small contingency for each of the coming ears. 
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Chapter 10 

Public Disclosure 
 

Description 
Accurate, detailed, and accessible information about Castleton can be found in five primary 
locations: the annual Undergraduate Catalog, the annual on-line College Handbook, the on-line 
Graduate Catalog, the college Web site (www.castleton.edu), and the Vermont State Colleges 
on-line Public Information and Institutional Data collection, which can be accessed through the 
Vermont State Colleges portal, the VSC Web site (www.vsc.edu), or from links on the college 
Web site. Numerous other publications for prospective students provide brief but reliable 
information about the college. 
 
The Undergraduate Catalog is edited by the dean of education after review and revision by 
academic departments and administrative offices. Two thousand copies are published each year 
in time for the first new student Registration weekend in June. The catalog is distributed to 
incoming students and to faculty and staff. Copies are available to the public through the 
Admissions Office. The complete catalog is posted on the college Web site in the Portable 
Document Format (PDF) and bookmarked for convenience. Past catalogs are archived on the 
Web, beginning with the 2004-2005 academic year. 
 
The Undergraduate Catalog begins with a brief history of the college, and features the Castleton 
mission, an overview of the academic experience, and descriptions of various academic policies 
(including grading, academic standing, academic honors, and completion requirements). 
Admissions policies and procedures, including those related to transfer admissions, are described 
in detail. The cost of a Castleton education is stated clearly, including tuition, room and board, 
and various fees. Separate tuition rates are stated for Vermont residents and non-residents, and 
the criteria needed to qualify for Vermont residency—as defined by VSC Board of Trustees—are 
listed. The catalog also contains financial aid information, including available grants, loans, and 
scholarships; refund policies; and a summary of the Financial Aid repayment policies.  
 
The Undergraduate Catalog lists general degree requirements as well as specific program 
requirements for various courses of study. The latter are listed by academic department, and each 
section also includes expected educational outcomes for graduates of programs. The Catalog 
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lists all undergraduate courses and provides a brief course description, a list of prerequisites, and 
the frequency of offering for each course. Academic departments have the responsibility to 
ensure that this information is current and correct, and changes may be made through the 
Curriculum Committee of the Faculty Assembly. Courses not offered for two consecutive years 
are deleted via this process. 
 
Lists of Castleton’s administrative officers (including degrees held) and the current membership 
of the VSC Board of Trustees (including hometown) are available in the Undergraduate Catalog 
and through links on the college Web site. The Catalog also provides information about all full-
time faculty, including year of first employment, degrees held and granting institutions. 
 
An on-line Graduate Catalog, edited by the dean of education after review by the Education 
Department, provides academic and admissions policies and requirements for full-time and part-
time graduate students. 
 
The College Handbook is edited by a dean in the Student Life Office after annual departmental 
review. Policies and procedures are regularly reviewed by the VSC attorney. The College 
Handbook is distributed as an abstract to all students, faculty, and staff each fall and is available 
on-line in the complete version. Students are notified by e-mail when the most recent version of 
the handbook is posted on the Web as a bookmarked PDF. Significant changes in policy, 
particularly those relating to conduct and due process, receive a special announcement.  
 
The College Handbook contains the Code of Conduct; non-discrimination statement; due process 
and disciplinary procedures; academic policies, including those relating to honesty and privacy 
of records; and college policies on alcohol, harassment, hazing, sexual assault, computing, motor 
vehicles, and residence halls, among many others. Less than a decade ago, the handbook was 
called the Student Handbook. The name was changed in recognition that much of the information 
and many of the important policies apply to the entire college community, not just to students, 
although they remain the primary audience. 
 
Although all relevant policies and procedures are readily available to students through the 
Undergraduate Catalog and College Handbook, college officials recognize that some students 
may read the documents only when confronting a problem. To raise awareness of what 
information is available and what behavior is expected, new students are required to sign and 
return to their Student Orientation Staff leader a “Community Commitment.” This one-page 
document highlights key policies (including alcohol and drugs, academic honesty, due process, 
and sexual assault) and asks students to “respect each other; act ethically; and take responsibility 
for one’s own behavior.”  
 
There is some overlap between the Catalog and Handbook, but in general the Catalog 
concentrates on the process of taking classes toward earning a degree, while the Handbook offers 
guidance on how to be an engaged student and productive citizen of the college community. 
They support one another, and each document frequently references the other to eliminate 
potential confusion.  
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Most policies and procedures exist on-line as PDFs rather than as separate Web pages for fear 
that having multiple versions and formats will inevitably introduce error. Corrections and late 
changes to content are highlighted on a Web page that introduces the PDF version.  
 
The Castleton Web site, now with more than 4000 pages, is a mixture of marketing tool, campus 
newsletter, and reference source for the college community, prospective students, and the general 
public. The Communications Office, with technical help from Information Technology (IT) 
Services oversees the entire site and has direct responsibility for non-athletics news and 
informational and marketing pages, including the academic pages. The sports information 
director oversees the athletics pages, which are by far the most visited pages on the site. The 
library director and other professional librarians maintain the extensive library site, which is 
actively used by students as a research tool.  
 
The college Web site also includes links to the Common Data Set, where students, parents, and 
visitors may obtain information about Castleton, including enrollment data, graduation rates, and 
typical length of study.  The Financial Aid page contains a variety of important links, including 
average student loan debt. 
 
The Alumni Office has a separate, commercially hosted site for alumni, which offers password 
protection and the opportunity for social interaction. The alumni site is seamlessly integrated into 
the college Web site. Alumni staff work closely with the Communications Office to ensure that 
messages to alumni are accurate. 
 
The student newspaper, the Castleton Spartan, is printed several times per semester and also 
posts issues on an independent Web site, fostering responsibility and protecting freedom of the 
press. In the case of a controversial article, the Spartan—as the voice of students, protected 
under VSC Policy 309 and the First Amendment—is clearly separate from the official college 
site. The college Web site links to the Spartan from a News & Events page. Through an e-mail 
with an embedded link, the Alumni Office alerts interested alumni when a new issue of the 
newspaper appears on-line. This is done even when the occasional article presents an unflattering 
picture of campus life or one that might disturb alumni of an earlier generation. 
 
During 2010-2011, both the Student Services Center, which provides answers in one location for 
questions on registration, billing, and financial aid, and the Financial Aid Office took over the 
day-to-day supervision of their own Web pages. The Web masters for these sets of pages are 
knowledgeable in their fields, know what questions students and parents ask, understand Federal 
requirements, and are able to make changes and improvements on the Web quickly. As result 
these pages are user-friendly and exceptionally helpful. 
 
The “About Castleton” page on the Castleton Web site offers a good introduction to basic facts 
and figures about the college and includes links to other more extensive compilations of 
information, including the Common Data Set (CDS) and the VSC Public Information and 
Institutional Data Collection. A Public Disclosure page indexes all the information that must be 
disclosed under the Higher Education Act and the standards of NEASC. Castleton’s current 
NEASC accreditation status is explicitly stated on the “About Castleton” Web page and in the 
Undergraduate Catalog. 
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The Communications Office is responsible for compiling the Common Data Set, a collection of 
basic facts and figures that are the foundation for numerous college surveys, including 
Peterson’s, the College Board, the Princeton Review, and U.S. News & World Report. The CDS 
is a source of answers for a wide range of standardized questions that are asked about all 
colleges, including many that serve as the basis for the Data First forms. The CDS has been on 
the Castleton Web site since the 2006-2007 academic year.  
 
The on-line Vermont State Colleges Public Information and Institutional Data collection is the 
authoritative source for contracts negotiated between the VSC and the five employee bargaining 
units. These contracts set forth policies and procedures to ensure fairness, non-discrimination, 
and a just resolution of grievances. In the two faculty contracts, the importance of academic 
freedom is clearly addressed. The VSC data collection also contains audited financial statements. 
 
In addition to the Undergraduate Catalog and College Handbook, Castleton publishes a 
magazine for alumni and friends of the college as well as a series of brochures and electronic 
communications for prospective students. The admissions publications include an initial 
“searchpiece” that is mailed to 65,000 juniors, a “college night” brochure (22,000 copies 
printed), a “visit guide” with college map (45,000 copies), an athletics brochure (24,000), and the 
costly 24-page “viewbook” (25,000). All these are updated annually and checked for accuracy 
against the catalog, handbook, and other sources. These glossy brochures are a cooperative 
venture between Admissions and Communications. In recent years, the printed materials have 
been complemented by more contemporary e-recruitment initiatives. These include targeted e-
mail campaigns, social networking ventures, and other strategies of blending print and 
technology. Both the dean of enrollment and communications director serve on the president’s 
Cabinet, are aware of changes at the college, and work to assure the accuracy of publications. 
 
Early each fall, the Admissions Office staff meets with every academic department chair to 
discuss program changes and share success stories from their discipline. These meetings take 
place prior to the departure of the admissions staff on their annual recruiting trips. A single sheet 
guide to each major is updated after these meetings to reflect any changes from the previous 
year. In addition to outlining the curriculum for the major, these sheets include faculty contact 
information and other interesting facts about the program. These details include graduate 
outcomes, internship opportunities, and descriptions of the academic facilities.  
 
The Communications Office, with the help of a professional designer, publishes a twice-annual 
magazine for alumni and friends of the college. The fall magazine contains the “Honor Roll of 
Giving” for the preceding year and the president’s fall convocation address, which discusses the 
state of the college. The spring publication has news and feature stories about the extended 
college community. About 14,000 copies of each magazine are printed. These longer 
publications are supplemented by a summer newsletter.  
 
Castleton’s “News & Events” Web page, which changes daily, presents news of the college. 
Much of the news is celebratory, but the page has been used effectively to communicate with 
students about changing financial aid requirements, the H1N1 virus, the threat to health and 
safety from drinks with high alcohol and caffeine content, and other serious matters.  
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The Communications Office is usually the first office to respond to media inquiries. Most often 
the office facilitates an interview with an appropriate college official, based on the belief that a 
response from someone with deep knowledge of a subject serves the college’s reputation and the 
public’s interest best. In the case of a major controversial, embarrassing, or tragic incident (or 
one that has that potential), the communications director (or Cabinet officer designated by the 
president) may act as the sole spokesperson. The college has resorted to this second option 
infrequently. In either case, the goal is to field media inquiries quickly, honestly, and tactfully. 
 
The shootings at Virginia Tech four years ago heightened the awareness that in an emergency, 
the college must be prepared to communicate quickly with students and employees for their 
safety, health, and peace of mind and to answer legitimate concerns that arise on campus. 
Coupled with that was the realization that, although we live in an age of rapid communication, it 
can be difficult to get people—especially students—to pay attention to crucial messages. As a 
result, the college added an emergency notification system through “Send Word Now” and a 
siren to alert the campus community when a serious incident is in progress and that individuals 
should monitor e-mail, text devices, and cell phones for details. The college’s emergency plan, 
annual crime report, and information about the notification plan are posted on the Web. 
 
In the case of a less immediate threat, an e-mail from the dean of students, communications director, 
or other college official can alert the campus. These may be followed by a prominent posting on the 
college Web site. Campus wide e-mails from college officials have been used effectively to dispel 
rumors. Traditional posted crime advisories, coupled with campus-wide e-mails and personal 
messages from residence life staff, have also been used to impress the college community about an on-
going danger and to meet the expectations of the Clery Act. However, there has been little need for 
these steps. 
 
In spring 2011, the Vermont State Colleges and Castleton launched a new portal—a password-
protected, internal on-line Web site—which should have positive ramifications for how the 
college communicates with faculty, staff, and students. Coupled with this was the move from 
Blackboard to Moodle as the VSC’s and Castleton’s learning management system.  
 

Appraisal 
Castleton is currently providing more information in accessible formats than ever before. To 
quote Standard 10, “the institution provides information that is complete, accurate, accessible, 
clear and sufficient for intended audiences to make informed decisions about the institution.” 
Although occasional bits of data might not please a marketing firm, the overall impact reveals a 
thriving, open, and confident college. 
 
The Castleton Web site uses a model of supervision in which the Communications Office, with 
occasional technical help from IT Services, oversees the entire site, while six other offices or 
departments (Athletics, the library, the book store, Admissions, Student Services, and Financial 
Aid) have direct responsibility for their pages. This approach works well at Castleton and is a 
good example of cooperation and collegiality. Individuals are able to bring their expertise and 
interests to their work, but at the same time they are part of a group effort. Help is always close 
by for problems, and can flow in all directions. The site is informative and flexible; changes and 
improvements can be made quickly. 
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The Castleton Web site provides the vast majority of information noted in the Data First forms. 
Together with the Castleton Web site’s clearly labeled links to the VSC Public Information and 
Institutional Data collection—which is the appropriate location for VSC wide agreements, 
policies, and statements—the necessary information is complete. Although any Web site can be 
difficult to navigate and search, the Google Custom Search feature on the Castleton Web site 
does an impressive job of locating specific information. A Public Disclosure page indexes 
consumer information about the college. 
 
Thanks to careful editing and an effort to improve the documents annually, recent issues of the 
Undergraduate Catalog and College Handbook are the strongest they have ever been. Through 
the combined efforts of the Academic Dean’s Office, the registrar, the Communications Office, 
and academic departments, the information presented in the Undergraduate Catalog is now 
much more consistent—in both terminology and format—from program to program. In addition, 
the Curriculum Committee of the Faculty Assembly has, in recent years, been much more 
diligent in requiring consistent course information and has adopted standard language for 
frequency of course offerings, so that these no longer vary from department to department.  
 
As the Student Life Office has improved and clarified policies and procedures, that work has 
been reflected in a stronger College Handbook. The Graduate Catalog has benefited from the 
Web. Carefully edited by the dean of education after consultation with the Education Department 
and accounting faculty, the Graduate Catalog can now be “published to the Web” more 
frequently than the old paper version was printed, keeping it current.  
 
Systems are in place in the Admissions and Communications offices to ensure that documents 
for prospective students and for alumni and friends of the college are accurate.  
 
The old portal was far from user friendly, never engaged the college community, and was used 
for only a few tasks. Revisions to the portal were shaped through lengthy discussions among 
administration, faculty, and staff. Although it is too soon to be certain of the impact of the new 
portal, early indications are that it will play an important role in the college’s communications. 
 

Projection 
• With increasing expectations for public disclosure, Castleton will need more oversight of the 

requirements and procedures. Individual offices are knowledgeable about how public 
disclosure requirements impact their activities, but the college needs to be certain that these 
separate efforts continue to add up to full disclosure, legally and ethically. 

• We can expect more information and more documents to migrate permanently to the Web 
and away from print. Should the printed Undergraduate Catalog be replaced with a Web-only 
version, the college must take as much care and time to create and maintain this version of 
the Catalog as is now invested in the printed version.  

• The new portal requires continued efforts from many offices to make it successful. If this 
occurs, the portal will be a vibrant part of campus communication. 
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Chapter 11 

Integrity 
 

Description 
Castleton State College was founded in 1787 with a charter from the Vermont General Assembly 
and became part of the Vermont State Colleges through enabling legislation in 1962. Castleton is 
currently a member of the VSC system, governed by a common board of trustees and chancellor. 
The college recognizes the need for policies, programs, and activities that promote, encourage, 
and monitor academic integrity among its institutional constituencies. The values inherent in the 
term “integrity” have been detailed by the Center for Academic Integrity. The Center defines 
academic integrity as “a commitment, even in the face of adversity, to five fundamental values: 
honesty, trust, fairness, respect, and responsibility.” Castleton’s constituencies (including the 
administration, faculty, staff, and students) are guided by general and specific policies and 
procedures that emphasize and reinforce these fundamental values. 
 
The College Handbook, available in both print and electronic formats, provides guidelines for 
campus constituencies to maintain honesty and integrity in academic endeavors. This guide, last 
updated in 2006, provides clear definitions of infractions of academic honesty, including a 
definition and detailed analysis of forms of plagiarism (especially regarding information 
gathered from electronic sources). In addition, Academic Support Center and library staffs are 
available to help students access and evaluate the integrity of information—especially 
information available on the Internet—as it applies to scholarship. The Handbook describes 
remedies available to instructors and academic advisors for violations of Castleton’s academic 
honesty policy. 
 
The Castleton College Handbook and Undergraduate Catalog describe student responsibilities 
and promote a sense of fairness by clearly addressing such matters as academic policies, student 
governance, and residential life. These publications also state college policies regarding alcohol, 
hazing, sexual assault, and harassment. Additional information describes investigative and 
disciplinary procedures, judicial hearings, and due process, including the right of appeal. The 
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aforementioned policies and publications are also available in electronic form on the college’s 
Web site (www.castleton.edu). 
 
Personnel policies of Castleton and the Vermont State Colleges specify employee rights and 
responsibilities in legally binding bargaining unit agreements. The powers, rights, and 
responsibilities of college administrators are described in the Personnel Handbook for exempt 
administrators and administrative staff, available from the Human Resources Office and on the 
VSC Web site, and are included in each bargaining unit agreement under the “Management 
Rights” section. These agreements between the college and its various unions include policies 
regarding hiring, promotion, benefits, seniority, discipline, and grievances. Five separate 
bargaining units include those representing staff as well as full- and part-time faculty. The vast 
majority of administrative personnel are included in two additional bargaining units: the 
Professional, Administrative, and Technical unit and the Supervisory unit. Each agreement 
includes descriptions of rights to legal representation and redress in standard grievance 
procedures for the different categories of employees. 
 
Academic freedom and honesty are foundational values at Castleton. Article 7 of the Agreement 
between Vermont State Colleges and Vermont State Colleges Faculty Federation guarantees 
freedom of inquiry for full-time faculty, both in teaching and in research. Castleton’s library 
endorses the American Library Association’s statement: “The American Library Association 
affirms that rights of privacy are necessary for intellectual freedom and are fundamental to the 
ethics and practice of librarianship.” This policy can be found on the Castleton library’s Web 
page. 
 
The Faculty Assembly bylaws detail the purpose and charges of faculty committees concerned 
with matters of academic freedom (Curriculum), professional development (Faculty Affairs), and 
personnel (Reappointment, Promotion, and Tenure). 
 
College-sponsored research is reviewed by the Human Subjects Institutional Review Board, 
which oversees compliance with federal guidelines for the ethical conduct of research as well as 
selected guidelines for ethics in research established by individual disciplines. This five-member 
review panel is chaired by one of the academic deans and includes faculty members from a range 
of disciplines, with each member casting an equal vote. This oversight group meets as needed to 
discuss research proposals. All proposals submitted are dealt with in a timely manner. 
 
Castleton’s Conferences and Events Office evaluates all applications for conferences, institutes, 
and workshops to be hosted by the college to ensure that all activities are consistent with the 
college’s stated educational goals and purposes. Castleton’s Center for Schools mission 
statement includes its goal to “be the primary conduit for establishing and sustaining supportive 
and collaborative relationships with K-12 schools in Vermont and neighboring New York . . . 
connecting our inventory of educational resources to the interests and needs generated in, and by, 
the field.” This activity enhances opportunities for future teachers enrolled at Castleton and 
provides support for pK-12 institutions in the region. 
 
College administrators, staff, faculty, and student assistants are required to abide by the Family 
Educational Rights and Privacy Act (FERPA), which establishes the privacy and confidentiality 
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of students’ academic, disciplinary, financial, and health records (both paper and electronic). 
Student employees who work with confidential records are required to complete an on-line 
tutorial describing confidentiality guidelines and policies. Computer and data security are 
monitored by Information Technology (IT) Services consistent with the VSC’s data security 
policies. 
 
The Registrar’s Office abides by the American Association of Collegiate Registrars and 
Admissions Officers’ guidelines for security and recordkeeping. VSC policies are consistent with 
these standards and were adopted to strengthen electronic information security across the VSC 
system. In addition, Castleton subscribes to an outside service (Ethicspoint) that provides 
independent whistleblower protection for employees who suspect abuse of student credit card 
transactions in paying tuition and other bills at Castleton offices.  
 
The college adheres to the Vermont State Colleges policy regarding conflict of interest that states 
“It is the policy of the VSC that its officers, faculty, staff and others acting on its behalf have the 
obligation to avoid ethical, legal, financial or other conflicts of interest and to ensure that their 
activities and interests do not conflict with their obligation to the VSC or to its welfare.” 
 
In order to safeguard the college community from criminal activity, the college follows the VSC 
policy that “requires criminal background checks on all new full-time employees and certain 
part-time employees to protect vulnerable persons and others who work for, enroll in, or attend 
programs offered the Vermont State Colleges and to protect the integrity of the Vermont State 
Colleges financial operations.” 
 
The safety and security of all members of the Castleton community are of paramount 
importance. In 2007, Castleton faculty and staff created a program called CHANGE—an 
acronym for Creating, Honoring, Advocating, and Nurturing Gender Equity—to promote 
activities designed to end gender-based violence and abuse in the Castleton community. 
CHANGE is a coalition of administrators, faculty, students, and staff members who work 
together to develop programs that educate members of the college community about issues such 
as sexual assault, rape, relationship violence, sexism, and homophobia. Student peer-to-peer 
education is a key component of the initiative. 
 
Facilitating many student-directed community activities, the Robert T. Stafford Center for the 
Study and Support of the Community was dedicated in 2001 and is staffed by a full-time director 
and assistant director. The Center works with faculty to match service-learning courses with 
community partners and coordinates a mentoring program that matches Castleton college 
students with elementary school students in cooperation with the College for Every Student 
program. The Center also helps facilitate both individual and club volunteerism throughout the 
Castleton-Rutland community. In addition, Castleton’s “Alternative Spring Break” programs 
allow students to extend their volunteer activities well beyond the immediate area. Student 
groups have organized trips that have served community needs in post-Katrina New Orleans, as 
well as impoverished communities in El Salvador and Nicaragua. 
 
Castleton promotes diversity and tolerance through a variety of programs. Multicultural 
perspectives are featured prominently in the college’s Soundings program that includes a variety 
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of speakers, films, plays, and other cultural events. The Student Government Association 
supports and provides funds to student groups, including the Social Issues Club and One-in-
Ten—a campus organization that focus on gay, lesbian, bisexual, transgender, questioning, and 
ally issues. The Admissions Office has increased recruitment efforts nationally to attract students 
from a wider geographic area, and the college has created a new office of International Study to 
attract and support international students and to assist Castleton students interested in 
international study opportunities.  
 
The VSC’s non-discrimination policy can be found on every employment application: “The 
Vermont State Colleges is an equal opportunity employer and does not discriminate against any 
individual because of race, color, religion, ancestry, place of birth, gender, sexual orientation, 
gender identity or expression, national origin, age, or veteran status, or against a qualified 
individual with a disability, or any other person whose status is protected under local, state or 
federal laws.” This policy, consistent with the Vermont State Colleges Equal Opportunity, 
Posting and Hiring Guidelines, is complemented and reinforced by language found in union 
bargaining agreements. 
 
The college’s director of human resources (HR) and/or the academic dean meet with every 
faculty search committee to explain equal employment opportunity guidelines and non-
discriminatory hiring practices. The search chairperson receives—and every committee member 
is offered—a copy of the Faculty Hiring Process guidelines. Sexual harassment policies are 
widely disseminated, and complaints are handled by the HR director. The HR director, Academic 
Support Center learning specialist, and the director of Facilities work closely to arrange 
accommodations under the Americans with Disabilities Act. 
 
In addition to detailed ethical guidelines in official Castleton and Vermont State Colleges 
documents, fundamental ethical values are clearly promoted by many academic departments. 
Several departments/programs (including Physical Education, Education, Social Work, and 
Psychology) distribute information describing professional ethics. The History, Geography, 
Economics, and Politics Department includes a section on plagiarism in its handbook. The 
Communication Department offers a course in professional ethics. Other departments integrate 
ethical issues and codes into the content of courses. The Business Administration Department 
has adopted a standards guide, to be incorporated into course syllabi, that details the ethical 
expectations for students. In addition, the Castleton library includes department-provided links to 
discipline standards and, if applicable, professional codes in the “Subject Guide” section of its 
Web site. 
 

Appraisal 
Academic freedom and honesty are integral components of Castleton’s institutional culture. The 
college’s commitment to freedom and honesty was exemplified, anecdotally, several years ago 
when a Communication Department documentary workshop produced a video in collaboration 
with a Social Work course that exposed the continuing problem of homelessness in Rutland, 
Vermont. The video, designed to be widely circulated among public officials in order to 
encourage support of social services for this underserved demographic, created a political 
controversy that resulted in a request by a high ranking Rutland city official to Castleton’s 
president to intervene to suppress the production’s distribution. Castleton’s president rejected the 
request, and the video distribution and exhibition continued.  
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In spring 2011, the college discovered a violation of NCAA rules by its head football coach. The 
coach arranged for a player to meet with a part-time Castleton employee, who then co-signed or 
endorsed three student loans, totaling about $22,000 over a two-year period. Following an in-
house investigation, the coach was asked to resign and the matter was reported to the NCAA. In 
an April 27 letter to college officials, the NCAA wrote that because of the college’s “immediate 
and thorough investigation into the matter, its prompt self-reporting of the situation and the 
significant action taken in response to the violations,” no further steps were necessary. The 
player’s eligibility was reinstated and, in the words of one player, “We have turned a negative 
into a positive.” 
 
The College Handbook states that “Matters involving allegations serious enough to result in 
dismissal from the College will normally be heard by the Dean of Students or by an All-College 
Hearing Committee composed of a college administrator, a faculty member, and a student. Each 
member will have an equal vote, and a majority shall be required for a decision.” There have 
been four “serious allegations” per year for the last seven years—a constant number, while the 
population of on-campus students has increased by 25%. A 2010 survey conducted by Residence 
Life and returned by 190 residence hall students indicated that 54% of Castleton students 
surveyed were familiar with the content of the Handbook. An additional 35% were somewhat 
familiar with the content.  
 
Plagiarism continues to be a problem at Castleton, especially due to the “copy and paste” 
electronic environment. College policy is specified clearly both on-line and in the College 
Handbook. Suspected infractions are usually resolved by the instructor and the individual 
student. 
 
In compliance with the Federal Student Right-To-Know and Campus Security Act/Clery Act 
(S.580), Castleton prepares an annual Campus Safety Security Report. The 2010-2011 report 
details incidents of crime on Castleton State College property. The brochure also outlines the 
college’s crime prevention programs and crime reporting protocol. The four years documented 
by the most recent Security Report included six “forcible sex offenses” and nine burglaries. 
These were the most serious documented crimes. It should be noted that this does not include 
reporting from the town of Castleton. The Security Report is available in numerous locations 
around the campus, including in the Admissions Office and at the Campus Center Welcome 
Desk. 
 
Several union grievance officers for full- and part-time faculty were interviewed for this self-
study regarding disciplinary actions and grievances. Since 2001, there have been seven formal 
actions involving “due process”. Included in the seven were four related to reappointment, 
promotion, and tenure and one case that involved “unprofessional conduct.” All but two were 
resolved by special conferences. This is less than half the number reported in the 2001 NEASC 
report and seems to reflect cordial relations among the various constituencies. It should be noted, 
however, that three formal actions are in process as this self-study is being written. The 
consensus of union officials is that Castleton faculty, staff, and the two administrative sub units 
have congenial relations with the administration and that the college currently exemplifies a 
harmonious labor relations environment. The Vermont State College’s collective bargaining 
agreement with the full-time faculty federation (union) mandates that salary be based on a point 
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system detailed in the contract. This minimizes, if not eliminates, the likelihood of 
discriminatory compensation practices.  
 
Privacy and confidentiality are maintained in various ways. Information available in electronic 
databases is protected by protocols established by the Vermont State Colleges. Confidential 
information in the academic deans’ offices, Registrar’s Office, Business Office, Academic 
Support Center, and Wellness Center are safeguarded by standard protocols promoted by the 
Registrar’s Office. Student Social Security numbers are no longer used for identification. Work-
study students must sign a confidentiality agreement and successfully complete an on-line 
tutorial on relevant privacy issues. Students employed in college offices have limited access to 
files and no access to passwords assigned to confidential files. Only Castleton employees have 
access to confidential information in the Registrar’s Office, Academic Support Center, and the 
Wellness Center. The college’s director of human resources has sole access to sexual harassment 
files. Supervisors interviewed for this self-study are satisfied with the current protocols.  
 
Over the past 10 years, the number of complaints of harassment as defined by Vermont State 
Colleges Policy 311 (Non-discrimination and Prevention of Harassment and Related 
Unprofessional Conduct) has declined. Four complaints have been filed in the last four years, 
representing a marked decrease from the previous NEASC report that documented an average of 
three per year. While the number of complaints may underestimate the problem due to reluctance 
to report, the college’s recently adopted CHANGE initiative envisions creating a campus that 
embraces gender equity in all of its forms. 
 
Respect and responsibility, key foundational values of a community that celebrates diversity, 
have been institutionalized in a variety of programs at Castleton. These include: Soundings, a 
first-year course consisting of a series of multicultural events and lectures; spring semester 
convocations that celebrate the heritage of Dr. Martin Luther King, Jr.; and student groups 
designed to encourage respect for gender and lifestyle diversity (such as the Social Issues Club 
and One-in-Ten). 
 
Efforts to emphasize the “common good” include a Certificate for Civic Engagement program, 
approved by the Faculty Assembly in spring 2010, and coordinated by the Civic Engagement 
Committee, which, according to the 2010-2011 Undergraduate Catalog “allows students to 
develop knowledge and skills that combine their ability to be active and effective participants in 
their communities by combining disciplinary and inter-disciplinary course-work with direct 
community service, engagement and leadership.” In addition, the Stafford Center for the Study 
and Support of the Community encourages and coordinates a broad spectrum of volunteer 
activities and facilitates community service projects as well as service-learning in college 
courses. The Center’s director, Chrispin White received the 2010 Vermont Campus Compact’s 
Leadership for Civic Engagement Award for moving the college towards the goal of making 
Castleton “a campus where civic engagement opportunities are ubiquitous.” The Sociology 
Program was recently designated as the college’s first “Engaged Academic Program” by the 
New England Campus Compact for its commitment to service-learning, civic engagement, 
community development, and sustainability. A Psychology class helped design and is now 
monitoring the implementation of a program to reduce bullying in a local school. 
Communication Department students produced a video for local police to encourage seat belt 
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use. The American Democracy Project has encouraged faculty to emphasize civic engagement in 
courses.  
 
This plethora of activities has attracted numerous accolades and achieved college-wide 
recognition. A few examples follow. Sociology courses and First-Year Seminars have focused on 
increasing student voter registration during a recent election. Social Work students collaborated 
with Communication majors to produce a documentary on homelessness in Rutland, Vermont. 
Students in the Physical Education program volunteer in the Vermont Adaptive Ski and Sports 
program. Students from numerous majors have been involved in efforts to start and maintain a 
local teen center and to provide summer programming for youth. Psychology majors have for 
several years been engaged in efforts to reduce bullying at two area high schools. For the past 
three years, Castleton has been named to the national Honor Roll with Distinction by the 
Corporation for National and Community Service. 
 
Currently, approximately 43% of Castleton’s faculty are female (as compared to 44% in 2001). 
About 3% of all faculty are non-white. Castleton’s student population is 58.5% female, 41.5% 
male, but only 4% of students are non-white. While the percentage of non-white students is low, 
it must be noted that Vermont—Castleton’s primary recruiting region—is similarly lacking in 
diversity. Activities undertaken by various campus constituencies to address diversity have in 
recent years become coordinated and institutionalized. The Admissions Office increased efforts 
to expand recruitment of out-of-state students from rural, suburban, and urban centers around the 
Northeast. A newly hired international student resource coordinator recruits and supports 
international students and makes available opportunities for Castleton students to study abroad. 
There are currently 57 students on campus that list another country as their place of birth. Some 
hold foreign passports, some are naturalized immigrants, and others are the children of 
missionaries and armed forces personnel who were based overseas.  
 
As of 2010, students with documented disabilities—including learning disabilities—made up 
about 5.5% of the student population (up from 4% in 2001). The director of the Academic 
Support Center believes the percentage underestimates students with disabilities because some 
students are reluctant to apply for accommodations. Additional outreach is needed. 
 

Projection 
• In order to address college community concerns regarding personal safety, and in accordance 

with the Clery Act, Castleton will actively encourage the Castleton Police Department to 
make available to current and prospective students the number and types of crimes reported 
in the town of Castleton.  

• In keeping with the increased focus on altruism demonstrated by community service on this 
campus, the college will encourage the Vermont State Colleges system to establish social 
criteria for the system’s small but growing endowment.  

• Academic departments will research the Internet for sites promoting ethics and values 
relevant to their disciplines and, especially for professionally oriented disciplines, related 
professional code of ethics. Each department will provide links to these sites on its Web site 
and encourage students to familiarize themselves with that information. 

The Academic Support Center will explore ways to encourage more students to take advantage 
of its tutorial and support services 
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