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Introduction 
 
On June 4, 2015, Castleton’s Chief Academic Officer participated in the CIHE Interim 
(Fifth-Year) Orientation Workshop, which took place in Bedford, Massachusetts.  As a 
result of that experience, he elected to follow the example presented by a representative 
of the Massachusetts Institute of Technology.  Rather than form committees to work on 
the report, it seemed less taxing on the university’s human resources to solicit input from 
key leaders across campus, prepare a draft, and make revisions in response to subsequent 
suggestions.  That process commenced in the spring of 2016 and continued throughout 
the summer. Updates offered at meetings of the President’s Cabinet kept members 
informed as to the draft’s advancement toward completion. 
 
Notifying Castleton in July 2012 of its continued accreditation, the Commission asked 
that the university devote special attention in its five-year interim report to the following 
issues: 
 

1.   implementing its strategic plan; 
2.   developing and implementing a plan to assess the effectiveness of the institution’s 

strategic priority investments; 
3.   becoming more systematic in its assessment efforts and using assessment results 

for improvement;  
4.   providing services to residential students;  
5. reviewing and, if necessary, revising faculty workload and compensation, in light 

of plans to introduce additional graduate programs.   
	  

Upon accepting a subsequent required report in the spring of 2014, the Commission again 
emphasized that evaluating “continued success in implementing its multi-year strategic 
plan” should constitute a central element of the interim report.  In the spring of 2015, 
Castleton submitted a substantive change proposal seeking permission to initiate delivery 
of three academic programs through primarily distance-based methods.  As a condition of 
its tentative approval, the Commission directed that we add to the interim report an 
update relative to our success in realizing the proposal’s enrollment and revenue 
projections as well as in providing effective support services for online learners.  
Collectively, therefore, the issues noted in the 2012, 2014, and 2015 reviews of our work 
guided the composition of this document.  
 
In the early fall of 2016, a penultimate draft of the report was prepared and shared with 
colleagues.  Among this group were President David Wolk, the academic deans (Ingrid 
Johnston-Robledo, Cathy Kozlik, Jonathan Spiro), the dean of Student Life (Dennis 
Proulx), Director of Education Richard Reardon, the coordinators of primarily distance-
based graduate programs (Richard Cowden, Marybeth Lennox), the director of the 
Academic Support Center (Kelley Beckwith), and the chairs of several academic 
departments (Andre Fleche, Sue Generazzo, Robert Gershon, Monica McEnerny, and Peg 
Richards).  Final edits responded to these contributions, producing the version submitted 
herein for review by the Commission on Institutions of Higher Education.  
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Institutional Overview 

 
Castleton University is the oldest higher education institution in Vermont and the 
eighteenth oldest in the country.  A member of the Vermont State Colleges (VSC) 
system, Castleton is the largest of the system’s campus-based institutions.  
 
The university’s name is derived from the community where it was born and has 
remained since 1787: Castleton, Vermont, a quintessential New England village located 
in a part of the state widely recognized for its beauty, unique character, and recreational 
resources.   One accesses the primary entrance to the 165-acre campus from Main Street.  
The academic and village communities thus blend easily with the natural environment to 
create an unusually harmonious living and learning experience.  One of Vermont's largest 
cities, Rutland, lies twelve miles to the east and serves as a vital source of internships, 
employment, service opportunities, and cultural activities for our students.  
 
Throughout the last half-century, Castleton has sought to bridge the curricular divide 
between liberal arts education and professional preparation for specific careers. Business 
Administration, Nursing, Psychology, Education, Sports Administration, Exercise 
Science, Health Science, and Communication comprise its largest undergraduate majors.  
Athletic Leadership and Education presently constitute its largest graduate programs.  
 
Vermont residents make up the substantial majority of Castleton’s students, though our 
out-of-state population continues to grow.  Nearly half of our students represent the first 
generation of their family to seek a college education, and most carry full-time course 
loads.  The proportion of students engaged in part-time study, however, is increasing in 
both undergraduate and graduate majors.  As of the beginning of the Fall 2016 semester, 
sixty-one members of our student body were international students—roughly a fifty 
percent increase over the previous fall.  “Traditional aged and residential” remain the 
terms that best characterize the Castleton community, but more “non-trads” and 
commuters are enrolled here as well.  
 
Athletics play a large role in the life of our campus, with a significant percentage of our 
students participating in varsity sports and this number proliferating as we continue to 
establish new teams.  At the beginning of the 2016-17 academic year, in fact, the 
university’s twenty-nine varsity sports counted more than 700 students on the sum of 
their rosters. Another 800 were members of intramural teams. While proud of our 
students’ success on the field, court, and ice, we celebrate most vigorously their regular 
habit of exceeding the university mean in their grade point averages.   
 
Financial support for higher education in Vermont remains chronically low, at or near the 
bottom of the fifty states year after year, making dependence on tuition revenue for 
financial stability a fact of life for Castleton and the other schools in the Vermont State 
Colleges system.  In addition to relying on enrollment growth to sustain its fiscal health, 
therefore, Castleton enthusiastically seeks out and initiates entrepreneurial ventures.  
Most particularly since the university’s last accreditation review, we have greatly 
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expanded our presence in the city of Rutland.  These ventures sometimes generate 
immediate revenue but are intended more directly to strengthen long-term opportunities 
by enhancing the reputation of Castleton as a key driver of the region’s economic, 
humanitarian, and intellectual energy. 
 
Perhaps most significant to Castleton’s identity and optimism for the future is the fact 
that after fifty-two years as Castleton State College, our community morphed into 
“Castleton University” by action of the Vermont State Colleges Board of Trustees on 
July 23, 2015.  The Board’s vote was unanimous and enthusiastic  and  was met with great 
excitement (perhaps even euphoria) by students, faculty, staff, alumni, and friends of the 
University.  This new name enhances Castleton’s regional reputation and strengthens our 
ability to recruit students beyond our traditional recruiting territories.     
 
 

Response to Areas Identified for Special Emphasis 
 
1. Implementing Castleton’s Strategic Plan 
 
Upon completing development of the Castleton Plan, the university commenced 
preparations for its implementation by establishing benchmarks for each of the plan’s 
established “waypoints” at which to engage in review, reflection, and revision (third-year, 
fifth-year, seventh-year).  These benchmarks remained internally focused until presented 
to the VSC Board of Trustees in July 2015, as part of its review of Castleton’s successful 
proposal to change its name from “college” to “university.”  The board endorsed the 
benchmarks with appreciation for their thoughtfulness and thoroughness.  Many of our 
strategic priorities are cultural in nature and thus difficult to measure.  The following 
priorities, however, do support data-driven analysis.  They are taken directly from the 
“Benchmarks” document, and a report of current achievement follows each item. 
 

At the end of three years [i.e. at the end of 2016], we expect to have: 
Ø   increased the undergraduate population to approximately 2,150, including 40 

international students. 
As of October 15, 2016, unduplicated, matriculated headcount stood at 1,892 
undergraduates and 98 graduate students. With another 344 non-matriculated 
students, however, total enrollment was 2,334.  If we consider as well all those 
taking professional development courses through the Castleton Center for 
Schools, the university is presently offering coursework at either the 
undergraduate or graduate level to over 3,000 individuals.  At the beginning of the 
Fall 2016 semester, sixty-one international students from twenty-five countries 
were enrolled at Castleton.  Another twenty-one non-native speakers of English 
who graduated from U.S. high schools were enrolled as well. 

Ø   recruited an incoming class of new students more than 50% of whom enter with a 
high school grade-point average of > 3.0/4.0. 
Among the entering class of first-year students for Fall 2016, 51% have a high 
school GPA equal to or greater than 3.0 on a 4-point scale.  

Ø   increased the retention rate to > 71%. 
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For the 2014-15 and 2015-16 academic years, Castleton’s retention rate stayed at 
73.9%.  As confirmed by the registrar’s official count in mid-October of this year, 
retention from Fall 2015 to Fall 2016 reached 75.3%, thereby exceeding our ten-
year target of 75%. 

Ø   increased the six-year graduation rate to > 50%. 
For the 2009 cohort of first-year, first-time students (the most recent cohort 
currently available for study), the six-year graduation rate was 50.3%.  We expect 
a slight increase in that percentage for the 2010 cohort, which will reflect our 
precise performance at the third-year waypoint.   

Ø   increased the number of graduate programs to ten. 
As of the beginning of the 2016-17 academic year, Castleton was offering ten 
graduate degree programs; we expect to add at least one more program during the 
course of the year. 

Ø   increased graduate enrollment to 200. 
Castleton’s “opening day” graduate enrollment for 2016-17 stood at 116.  
Although considerably below expectations, this number more than doubled the 
“opening day” enrollment for 2015-16.  Thus, we are steadily making up the 
ground lost in a recruiting effort that materialized more slowly than anticipated. 

Ø   increased the number of master’s degree recipients to thirty. 
In May 2015, Castleton awarded thirty-one graduate degrees.  That number 
declined to twenty-three degrees in May 2016, but will hopefully rise again in 
May 2017. 

Ø   planned growth and maintenance of institutional infrastructure appropriate to the 
entire graduate student experience, including but not limited to classroom 
facilities, Information Technology (IT) services, library resources, and housing. 
As of the beginning of the 2016-17 academic year, Castleton had enhanced its 
classroom facilities, particularly in terms of capacity for both synchronous and 
asynchronous online delivery, to accommodate its growing graduate programs.   
The library is building its online databases and recently established 24/7 reference 
services.  We opened a 39-bed residence facility in the city of Rutland, with the 
majority of its occupants being graduate students.  These students represent well 
over half of the university’s resident graduate population.  (The overwhelming 
majority of those enrolled in graduate study do not wish to live in campus 
housing.) 

Ø   reviewed all elements of the Castleton Strategic Plan to ensure they are supported 
with appropriate funding strategies. 
Despite challenging limitations in state support for higher education, Castleton is 
funding implementation of its strategic plan at levels appropriate to support 
fulfillment of the plan’s aspirations.  As enrollment grows, we will increase this 
support by investing the resultant revenue.   

Ø   continued to establish the intellectual role of the college in the advancement of 
Rutland and surrounding communities. 
In addition to its new residence facility in Rutland, Castleton operates within the 
city a polling center, a center for entrepreneurship, a center for the professional 
development of PK-12 educators, and three art galleries.  Castleton also directs 
the work of the Rutland Economic Development Corporation, the only such 
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cooperative management of a government-funded development agency in the 
country of which we are aware.  The university is playing a central role in 
assisting the community’s preparations for welcoming one hundred Syrian 
refugees.   

Ø   increased grant revenue in support of research and creative endeavor. 
Castleton’s grant revenue for research and creative endeavor has increased from 
$171,414 in FY13 (the last year prior to implementation of the Castleton Plan) to 
$255,299 in FY16 (the year immediately prior to the Castleton Plan’s three-year 
waypoint).  All indications to date suggest that these revenues will increase 
substantially in FY17. 
 

As Castleton ascends toward its arrival at the five-year waypoint in 2018, we are grateful 
for the affirmations of these first tentative achievements that the path we have charted is a 
sound one.   
 
2. Developing and Implementing a Plan to Assess the Effectiveness of the Institution’s 
Strategic Priority Investments 
 
The chronically low level of financial support allotted to the Vermont State Colleges 
system by the state legislature challenges the ingenuity and entrepreneurial acumen of its 
institutions.  For Castleton, as the largest of the campus-based schools, these challenges 
are exacerbated by the nobly egalitarian practice of dividing the system’s allotment 
equally without consideration of size.  As a result, therefore, state support presently 
accounts for only nine percent of Castleton’s annual operating budget.  Thus, wise 
stewardship of resources, pursuit of continued enrollment growth, and development of 
revenue sources that supplement tuition all play essential roles in maintaining the 
university’s fiscal health. 
 
Within the VSC, Castleton and the Community College of Vermont were the only 
member institutions to balance their budgets for the 2016 fiscal year. This difficult 
financial environment requires Castleton to help underwrite the losses incurred by its 
sister schools and hinders the university’s ability to implement strategic investment 
priorities.  Recognizing the potential impact of such a negative dynamic, system 
leadership has sought to help Castleton and the other VSC institutions to chart wise 
courses for future success.  
  
Throughout the 2015-16 academic year, through a project funded by the VSC central 
office, Castleton participated in a review process led by an institutional strategies 
consultant from the Association of Governing Boards of Colleges and Universities.  The 
resulting assessment of our overall health and strategic priorities, submitted to the VSC 
Chancellor in February 2016 under the title, “External Review and Revenue Generation 
Project,” expressed strong confidence in the ability of the university’s leadership to make 
wise decisions in investing both its fiscal and human resources: 
 

With 27% of its operating revenue produced from auxiliary revenue sources, 
Castleton has demonstrated strong entrepreneurial capabilities that will serve it 
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well into the future.  These auxiliary services stem from a strong partnership 
with the City of Rutland. The university has many sources of auxiliary revenues 
including the Castleton Polling Institute; a state-wide Center for Schools that 
serves 1,100 students; the Center for Entrepreneurship; the Center for Civic 
Engagement; art galleries; and conferences. 

Castleton University is also expanding its graduate programming and has new 
programs that will be launched during the next two fiscal years.  Castleton 
University has a strong future and should be encouraged to expand aggressively. 
(p. 14) 

In relation to the growth potential of graduate programs throughout the VSC system, the 
report noted that, “The most significant opportunity for graduate enrollment growth is 
likely to come from Castleton University….  A system-wide goal of adding 500 graduate 
students could be met entirely by Castleton University.  An investment of $200,000 by 
Castleton into additional graduate admissions and marketing will help create the stimulus 
for graduate enrollment growth.” (p. 34) 

AGB’s consultant saw continued potential for increased revenue as well in our myriad 
entrepreneurial enterprises on and beyond campus and our efforts to generate new 
enrollment through the expansion of athletic programs.  In sum, it was an affirming and 
meaningful exercise that fostered even stronger faith in our strategic direction and 
stewardship of increasingly precious resources.  We will continue referring to the report’s 
recommendations and admonitions as we move through the remaining seven years of our 
current strategic plan and initiate preparations for its successor.  We will also keep 
looking for additional entrepreneurial opportunities to generate revenue through strategic 
investment, most especially in the city of Rutland and Rutland County. 
 
The transformation of Castleton College into Castleton University in the summer of 2015 
marked a critical step in advancing these strategic priorities.  Recognition as a university 
opens up new recruiting markets, especially in the international settings we have 
prioritized, and has instilled a deeper level of statewide as well as local confidence in 
Castleton’s role as an educational, economic, and intellectual leader.  Our president 
indeed spoke for the entire university community when he stated, after the trustees 
approved our transformation into a university: “I am very thankful that the place we love 
will continue to provide a personalized, high quality educational experience for our 
fortunate students, with continued reinvigoration of our campus, expanded graduate 
programs, a new international focus and newly developing entrepreneurial programs in 
Rutland and statewide.  We are brimming with Spartan Pride!"  
 
3. Becoming More Systematic in Our Assessment Efforts and Using Assessment Results 
for Improvement 
 
All of Castleton’s academic degree programs, undergraduate and graduate, post 
articulated learning outcomes for their students, and all have developed strategies for 
assessing the extent to which these outcomes are attained.  The Vermont State Colleges 
Program Review and Continuous Improvement Process (PReCIP) requires all programs 
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to submit an extensive report for system review every five years.  One of the major 
sections of this report must analyze the results of the program’s assessment efforts, 
describing curricular and pedagogical adjustments informed by such results.  Two years 
ago, the Chief Academic Officer began requiring a supplement to the PReCIP report for 
each degree, which faculty members must submit at the halfway point in their program’s 
review cycle.  This supplement specifically describes progress made in addressing 
concerns raised in the VSC review, with particular attention to assessment of student 
learning.  The Faculty Assembly’s Program Assessment Committee supports such 
administrative efforts by providing guidance to colleagues concerning best practices, 
curriculum mapping, and interpretation of results.   
 
While we cannot claim that every program is assessing student learning at an optimum 
level, Castleton’s faculty members have made significant progress in this area over the 
past five years.  In addition to the impact of system-level accountability through PReCIP, 
the combined influence of the Program Assessment Committee’s work and the 
expectations of the mid-cycle report keep assessment central to faculty deliberations 
concerning the success of their academic programs.  The Chief Academic Officer has 
also invested considerable resources in sending faculty members to events hosted by the 
New England Educational Assessment Network.  Each November, as a result of this 
investment, eight to twelve Castleton faculty members participate in NEEAN’s “Fall 
Forum.”  Through the presentations of experts in the field and colleagues from other 
institutions, as well as conversations with these individuals, our faculty members develop 
greater expertise in assessment efforts and contribute to the development of a nascent 
“culture of assessment” on our campus.  Many have also attended the organization’s 
annual “Dialogues in the Disciplines” conference, and through their participation in its 
“Summer Institute” members of the Mathematics Department benefitted from the 
assistance of NEEAN consultants in crafting their plan for program assessment.  The 
allocation of operating funds from the Chief Academic Officer’s budget has supported 
each of these development opportunities in learning outcomes assessment.  
 
Recognizing that the task of building assessment processes into the ethos of an academic 
institution tends toward the evolutionary rather than the revolutionary, our most 
significant accomplishment in assessment has focused on the ability of Castleton students 
to make meaningful connections among their majors, other disciplines encountered in 
their General Education courses, and the co-curricular activities in which they engage.  
For the past several years, teams of faculty and administrators have been assessing these 
connections through a “piggy-backed” reading of two assignments required of all 
Castleton students: a timed essay written in fulfillment of the university’s Writing 
Standard and an untimed essay that constitutes the culminating element of our Junior 
Soundings course.   All members of the review team complete norming exercises to 
improve rater reliability, and all essays are read by at least two team members (with a 
third reader assigned whenever the other two vary by more than one point in their scoring 
of an essay).  They use a common rubric to complete their work.  
 
As a result of this effort, we were able to compile a longitudinal study of the extent to 
which the essays of Castleton students demonstrate the kind of connections between 
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major, General Education, and co-curricular activities that we expect of them.  What we 
have discovered is that our students do, in fact, make such connections albeit not as 
deeply or thoughtfully as we had hoped.  This finding led to the formation of a joint 
administrative/faculty committee charged with proposing a more intentional curricular 
approach to General Education aimed at strengthening integrated learning.   
 
Working throughout the 2015-16 academic year and reporting regularly to the Faculty 
Assembly, this committee secured the award of a Davis Educational Foundation Grant in 
June 2016 to support Castleton’s integrative learning initiative.  Although we do not yet 
know what this three-year initiative will produce in the way of curricular innovation, we 
embark on the effort cognizant that it is guided by the results of sustained, meaningful 
assessment practices.  Furthermore, we intend to mirror this approach in the coming years 
as we evaluate, initiate, and refine other curricular, co-curricular, and strategic priorities. 
 
4. Providing Services to Residential Students         
The individual responsible for oversight of services to Castleton’s student population, 
both residential and commuter, is Dennis Proulx, Dean of Students (802-468-1249; 
dennis.proulx@castleton.edu).  Although proud of the level and range of services offered 
to our students in 2011, we have worked diligently to keep enhancing the Castleton 
experience.  Continuing to embrace our well-earned identity as a “small university with a 
big heart,” we take seriously our commitments to the Castleton Way of service, civility, 
and mutual respect toward our students and each other.  Castleton’s “big heart” is 
matched by high expectations of its students in the classroom, in athletic competition, and 
as members of the campus and greater communities.  We expect our employees to 
provide our students with courteous, professionally astute, and consistently helpful 
service.  We measure success, above all things, in how we treat all the members of our 
community. 
 
Since 2012, we have increased Wellness support for residential and all other students by 
adding services in counseling and more broadly defined areas that promote healthy 
choices and living.  Castleton’s Wellness Center provides both on-site counseling 
services and referral to local professionals.  Registered nurses offer basic health services 
and help students to select area medical facilities.  Staff members also offer periodic 
screening for depression, abuse of alcohol and other drugs, and illnesses like HIV/Aids.   
 
The members of Castleton’s residential staff, under the guidance of their director (who 
reports to the Dean of Students), are well trained to provide both general and 
interventional assistance to students who live on campus.  They organize social activities 
and informal peer-directed governance processes as well, while working diligently to 
maintain an active presence throughout the residence facilities to which they are 
assigned.  Over the past few years, we have expanded the number of options for themed 
housing and have created a residential opportunity in the city of Rutland for graduate and 
upper-level undergraduate students.  A staff member living in the facility serves the needs 
of these Rutland-based members of our community.  
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As part of a system-wide VSC initiative, the university has strengthened its policies and 
processes related to harassment, stalking, and other issues affecting the health of students 
and employees (Policies 311 and 311A).  An active and thoughtful Emergency 
Management Team, led by our Dean of Students, seeks to prepare for events set in 
motion by natural, environmental, or human causes that might put the members of our 
community in danger.  As part of this effort, the Director of Public Safety (who reports to 
the Dean of Students) conducts periodic drills and training events for residential students 
and staff.  Furthermore, the President’s Initiative on Inclusive Excellence (an ongoing 
project commenced during the 2015-16 academic year) engages students, faculty, and 
staff in the task of ensuring that all constituents of the university feel valued, respected, 
and celebrated as equal members of the Castleton family.  Student representatives 
participate as full members of this initiative’s various committees. 
 
Through a student-led system assisted by members of the Dean of Students’ staff, 
Castleton offers a broad array of entertainment, wellness, and social activities that make 
the campus a vibrant, stimulating environment for all students—and especially for those 
who live in our residence facilities.  The university’s Student Government Association 
plays a vigorous part in the campus community, and more than sixty student-directed 
clubs—an all-time institutional record—are presently active.  As reflected in such a high 
level of organization and activity, there is much to do here every day of the week 
throughout the academic year, and an optimistic, enthusiastic spirit—“Spartan Pride”—
pervades the campus.  
 
5. Reviewing and, if Necessary, Revising Faculty Workload and Compensation, in Light 
of Plans to Introduce Additional Graduate Programs 
 
In keeping with the structure of Castleton University’s strategic planning process, a 
subcommittee consisting of four faculty members, three administrators, and one staff 
member considered and created a series of proposals for expanding the level of support 
allocated to graduate-level instructors.  These proposals, revised in response to input from 
the university community, became formal policy with the plan’s approval in October 
2013.  Most are now endemic to Castleton’s culture of expectations.  Some focus on 
meeting general faculty needs, including those related to the expansion of graduate 
programs, while others are intended specifically to undergird graduate-level teaching.   
 
The bargaining agreement between the VSC Faculty Federation and the Vermont State 
Colleges, which took effect during the 2015-16 academic year, included key adjustments 
directly related to faculty compensation for graduate teaching.  First, the agreement 
directed that faculty teaching three-credit graduate courses be paid four credits, thereby 
effectively reducing the number of courses required to satisfy one’s contractual load of 
twenty-four credits per year.  As instructed by the contract, Castleton initiated this change 
in the Fall 2016 semester.  Second, the agreement called for the award of at least six 
credits of release time to faculty members engaged in the development and launch of new 
academic programs.  While this provision applies to undergraduate as well as graduate 
degrees, it supports particularly well Castleton’s focus on the expansion of graduate 
offerings.  Of particular note, the contract drew this compensatory element from the 
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“Castleton Plan.”  We have been providing such release time since the plan’s 
implementation in 2013. 
 
Aside from responding to contractual revisions, the university has increased support for 
faculty members by providing more awards of release time for research, writing, and 
creative endeavor.  Again, while not tied directly to graduate education, these 
opportunities are especially useful for faculty seeking to enhance their scholarly 
credentials.  They also, in an appropriately incremental fashion, move the university 
substantively further toward realizing the level of support expected of a master’s-granting 
university.  Another change, also initiated through the Castleton Plan, is the addition of 
an institutional provision permitting faculty members to count summer teaching toward 
their contractual course load.  While not reducing the load itself, such an adjustment 
permits those planning significant research or writing projects to further reduce their 
term-by-term teaching obligations in support of that work. 
 
Presently, a joint faculty/administrative committee is drafting a thesis manual that—
among other things—will standardize the expectations of primary and secondary readers.  
Based on the finished product from that work, the Faculty Assembly’s Graduate Council 
will consider whether to propose an increase in the stipend paid to each reader.  
Institutional policy now sets the stipends at $300 for the primary reader and $100 for 
each secondary reader, consistent with the pay structure of the University of Michigan, 
Flint, a public master’s institution with a similar union environment.  The administration 
is amenable to raising these amounts and will give the council’s proposal thoughtful 
consideration when it is received.  
 
During the current academic year, another joint committee will undertake the task of 
developing a plan for providing compensation to advisors and distributing faculty 
advising loads in an equitable manner.  Although this process is just beginning, the 
committee will address the particular responsibilities of graduate advisors as one of the 
chief aspects of its deliberations.  After sharing a draft proposal and soliciting input from 
all concerned parties, this group will submit a final version to the VSC Chancellor and 
the Faculty Federation—as will an identically charged committee from each of the 
system’s member institutions.  Representatives of the union and Chancellor, consulting 
with their respective constituencies, will then negotiate the language that will be entered 
into the collective bargaining agreement’s article governing the duties of faculty advisors.  
We expect this process to reach its conclusion prior to the beginning of the 2017-18 
academic year.  
 
Recognizing the need to balance the wise use of resources with the demands of graduate-
level teaching and learning, we consider the compensatory additions described above 
sufficient for the three-year waypoint of our graduate initiative.  As the number and size 
of Castleton’s graduate programs continue to grow, we will engage faculty and 
administration at both the system and institutional levels in conversations relative to the 
ongoing adequacy of faculty support.     
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Update on the Three Programs  
Tentatively Approved for Delivery through Primarily Distance-Based Methods 

 
Bachelor of Applied Science in Career and Technical Education 

Enrollment and Financial Goals 
For the Bachelor of Applied Science in Career and Technical Education, we projected a 
first-year enrollment of ten, increasing to twenty by the third year, with all students 
coming from Vermont.  However, we have not realized these expectations for the degree, 
and have come to fear we never will.   
 
Asked by state leaders in this field to address what they considered to be a significant 
priority, we initiated the program as a service to the state without conducting our own, 
independent market research.  This decision was consistent with the university’s mission, 
and we were happy to assist.  While not doubting the desire of school superintendents and 
center directors to enhance the credentials of their faculty members in Career and 
Technical Education, we have nonetheless discovered through experience that a much 
smaller number of educators than anticipated sense the need for such additional training 
or feel the potential increase in salary that it promises is worth the investment of their 
time and money.   
 
Since Castleton’s establishment of this degree, our partner school, Vermont Technical 
College, has suffered daunting fiscal challenges.  VTC, through a program established 
several years ago, offers the two-year degree through which Vermont’s career and 
technical educators earn initial licensure.  Completion of this degree is a prerequisite for 
entry into Castleton’s baccalaureate program.  In the interest of correcting its budget 
shortages and faced with the realities of declining support for high school career and 
technical programs at the state level, VTC has substantially reduced the resources 
committed to its licensure program for Career and Technical Education.  Such struggles 
have lessened the number of recent graduates in the field, thereby shrinking our primary 
pool of potential new students.  As opposed to individuals earning licensure and 
intending to improve their salary potential by pursuing a Castleton bachelor’s degree, 
well-established teachers in the field are more distantly removed from their careers as 
students and have built their rates of compensation through experience.  While some from 
this population group have expressed interest in completing our program “one day,” they 
unquestionably constitute a weak secondary market.   
 
Owing to such regrettable circumstances, we expect enrollment to remain perpetually low 
for the foreseeable future.  At present, only three students are matriculated in the 
program, all of them part-time taking one course per term.  Their numbers are so small, in 
fact, as to render the results of student evaluations of little relevance, although they do 
express general satisfaction with their educational experience.  By design, given that this 
is a program intended to serve Vermont educators, all three students are paying the in-
state rate of $550 per credit.  Enrolling in nine credits for the academic year, including 
summer, they will thus yield $14,850 in tuition revenue and $799.50 in technology fees 
($533 per student for the fall and spring semesters, prorated at 25% on the basis of their 
three-credit course loads).   
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Given the small numbers and absence of full-time students (we had anticipated all ten of 
the students in the first year to be full-time, in keeping with projections from the school 
districts), our costs are running well below the $24,500 that we had anticipated.  With 
$15,649.50 in annual revenue, therefore, we could certainly absorb the $3,000 or so in 
losses we are presently incurring while working to help the program develop the healthy 
numbers anticipated by state leaders.  In this case, however, the problem within our 
market appears to remain in the area of interest rather than awareness.  Vermont’s career 
and technical educators are not a difficult group to reach.  Still, reports from our 
admissions office offer no cause for optimism.  The fact that we have not received a 
single inquiry about the program since 2015 is not the cause for alarm that it seems to be 
on the surface, since our recruiting in this instance is regular and face-to-face among the 
school districts.  Of more telling import is our failure to attract even a single new 
applicant thus far in the 2016 calendar year. 
 
Vermont Technical College will likely continue directing funds away from its licensure 
program for some time as it seeks to strengthen more healthy and promising priorities.  
Unless supervisory unions elect to create additional incentives that prove successful in 
raising the interest of faculty teaching in the field to match perceived need—an unlikely 
event absent changes in direction relative to state support—we will begin phasing out this 
degree program and creating an appropriate plan for ensuring that those currently in the 
pipeline have the opportunity to complete their degrees in a manner appropriate to their 
status as part-time students.  We will honor our commitment until all have graduated or 
elected to discontinue their studies but we will stop admitting new students after the 
2016-17 academic year.   
 
The prognosis is a more positive one for our two mostly online graduate degrees: the 
M.A. in Arts Administration and the M.S. in Athletic Leadership: 
 

Master of Arts in Arts Administration 
Enrollment and Financial Goals 
When submitting our substantive change proposal to the Commission, we had slated the 
M.A. in Arts Administration to launch late in the summer of 2015.  The initial rate of 
inquiries and applications remained weak into the early summer, however, and it 
appeared that we would likely fall short of our projected enrollment target.  After 
analyzing the impact of our initial marketing efforts and consulting with the four or five 
students who had applied, we decided to delay until the summer of 2016 to better allow 
our advertising and recruitment strategies to gain traction.  
 
Profiting from the additional time to increase awareness among potential applicants, we 
enrolled nine students—one more than our first-year projection—for a Summer 2016 
start.  With all but one of these students being full-time (as opposed to the anticipated 
three of eight being part-time) and seven of those with full loads coming from out of 
state, we are thus ahead of expectations for first-year income.  Combined revenue for the 
fall and spring semesters, assuming that our present retention rate holds, will be $117,300 
($100,800 from full-time out-of-state students, $9,900 from a full-time in-state student, 
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and $6,600 from a part-time in-state student whose pattern is to enroll in six credits per 
term).  All eight full-time students will pay a technology fee of $533 per semester, while 
the single part-time student’s prorated fee will be $267 per semester (based on two six-
credit—or 50%—loads).  These fees will produce a collective total of $9,062.  We also 
offered two three-credit courses during the summer, for which all nine students registered 
on a per-credit basis.  These registrations yielded an additional $40,200 ($33,600 out-of-
state and $6,600 in-state). The technology fee was not assessed for the summer term.  
Thus, for the 2016-17 academic year (counting Summer 2016 as part of the year), the 
program will generate $166,562 in gross revenue.  No unexpected expenses or savings 
have emerged for 2016-17, so our costs remain consistent with the projected estimate of 
$103,000 for the first year.  As a result, rather than incurring a loss of approximately 
$13,428, as expected, we project a net first-year profit of $63,562.   
 
As with the M.A. in Athletic Leadership, inquiries and applications to the Arts 
Administration program are up from this point in 2015 and we expect an even larger first-
year class in 2017. 
 
On their evaluations from the first of the two AAD courses offered in Summer 2016, 
students expressed a very high level of engagement and satisfaction with the learning 
experience.  This course, which consisted of a one-week residency followed by online 
instruction, yielded a composite score of 4.79 on the five-point Likert-type scale used for 
Castleton’s electronic form.  This score exceeded the 2015-16 means for all courses 
taught at the university as well as all courses taught at the graduate level.  Results for the 
second course, which was fully online, proved considerably less enthusiastic.  The 
composite of 3.53 fell below the all-college mean by 0.78 and exactly a point below the 
mean for the graduate level.  While this score is disappointing, students related their 
dissatisfaction to the instructor’s organizational shortcomings and apparently 
overburdened schedule rather than to the structure of the course or program.  We are thus 
presently considering whether to offer remediation to this part-time instructor or search 
for a new colleague to teach the course’s second iteration.  
 
Perhaps most significant, students expressed in their evaluations unanimous enthusiasm 
for the one-week summer residency that is part of the program’s first course and serves as 
the required entry-point into the program.  In keeping with the intent of its design, 
moreover, they cited this on-campus experience as a substantial contributor to their 
success in the program’s subsequent distance-based coursework.  Such comments affirm 
the wisdom of our curricular approach.  All nine of these students intend to continue their 
studies into the spring semester.  
 
Support Services 
Most student concerns regarding level of support for distance-based study related to 
initial struggles with Moodle, our Learning Management System.  Still, even these 
complaints were rare and were tempered with unanimous qualifiers that the instructor and 
staff had succeeded in alleviating all confusion within the first week.  While working to 
strengthen our Moodle orientation process for this and other distance-based programs, we 
are pleased to note that none of the students in this program have expressed unhappiness 
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with the level of convenience or access to any of our support services for distance 
education.  Neither have they requested an expansion of such services on in-class 
surveys.  (We did have a student request academic tutoring from the writing specialists in 
the Academic Support Center, but we have not yet developed policies or procedures for 
offering tutoring services to online graduate students.) 
 

Master of Science in Athletic Leadership 
Enrollment and Financial Goals 
Our experience to date with the M.S. in Athletic Leadership elicits mostly positive, 
though mixed, feelings.  On the one hand, we are exceeding even our aspirational 
enrollment goals by a wide margin.  Enrollment stood at thirty-four with the launch of the 
Fall 2016 semester (the second fall of the program’s existence), which matches the third-
year projection.  The enthusiasm that such a result would normally inspire, however, is 
mitigated by the recognition that graduate assistants and coaches (none of whom pay 
tuition or fees) make up twenty-six of those students.  The size of this group outpaced our 
expectations by a significant margin.  While already reaching the year-three target in raw 
numbers, we remained below even the first-year projection in terms of students paying 
for their education.   
 
Recognizing the admitted concerns prompted by such analysis, the program’s net revenue 
is currently following a pattern only a little more profitable than that of the bachelor’s 
degree in Career and Technical Education.  Five of the eight paying students are out-of-
state, with one presently enrolled full-time, three part-time at six credits, and one part-
time at three credits.  If these individuals sustain their current behavior through the spring 
semester, they will produce $48,000 in tuition revenue for the two semesters combined 
($14,400 from the full-time student, $28,800 from the part-timers taking six credits, and 
$4,800 from the part-timer taking three credits).  Among their three in-state colleagues, 
two are full-time and the other is part-time at three credits.  Assuming this same load in 
the spring, each of the full-time students will pay $9,900 in tuition ($19,800 total) and the 
part-time student $3,300.  During this period, the three full-time students (in-state and 
out-of-state) will also generate $3,198 in technology fees, the three part-time students at 
six credits $1,599 ($3,198 prorated at 50%), and the two part-time students at three 
credits $533 ($2,132 prorated at 25%), resulting in a total of $5,330.   
 
The eight paying students also enrolled in loads ranging from three to nine credits for 
Summer 2016, with the five from out of state paying $800 per credit and the three in-state 
paying $550.  No technology fees were assessed during the summer.  At these rates, the 
out-of state group yielded $24,000 in tuition ($7,200 from the full-time student taking all 
nine credits offered, $2,400 from the part-time student taking three credits, and $14,400 
from the three part-time students taking six credits).  A total of $11,550 came from the in-
state group ($9,900 from the pair of full-timers taking nine credits, and $1,650 from the 
part-timer taking three credits).   
 
From all of these sources, the university will collect $111,980 in gross revenue for the 
2016-17 academic year (with summer included).  The program’s expenses have remained 
consistent with expectations of $103,700 for the first year, climbing toward $116,300 in 
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year three.  Thus, while minimal, the annual cost/revenue net is at least a few thousand 
dollars in the black.  Furthermore, in dramatic contrast to Career and Technical 
Education, the prognosis for Athletic Leadership is strongly positive.  The program 
continues to attract large quantities of both inquiries and applications, and new entrants 
into the program will almost certainly raise Spring 2017 enrollment above forty.  It 
should be noted that we have not included this increase in the revenue projections offered 
above, given that we do not yet know the number of credits for which these new students 
will be registering.  All of them will be paying tuition, however, and one or two will be 
out-of-state.  Thus, though too early to offer an accurate assessment of budgetary impact, 
the additions for spring will significantly improve the immediate fiscal health of this 
program.   
 
Since the number of graduate assistants and system employees with tuition remission is 
not likely to grow to any significant degree beyond current levels, new students in Spring 
2017 and beyond will increasingly come from the tuition-paying group.  And even those 
students who do not generate tuition revenue contribute positively to the life of the 
university.  Graduate assistants devote considerable time in support of the programs to 
which they are assigned (and would be in another program less suited to their interests if 
Athletic Leadership were not available to them).  The coaches who make up almost all of 
those with tuition remission spend many hours recruiting student athletes, and the 
presence of an attractive graduate degree that they can earn at no cost (other than for 
books and supplies) aids in their own recruitment and retention.  In short, therefore, the 
Athletic Leadership program was roughly at break-even as of the start of the Fall 2016 
semester, is a positive contributor to the Castleton community, and appears poised to 
generate meaningful revenue in the future.   
 
Athletic Leadership’s student evaluations for Summer 2015, Fall 2015, and Spring 2016 
courses yielded a composite average of 4.24 on our five-point Likert-type scale, just 0.07 
below the all-college mean for the same period and 0.29 below the mean for all graduate-
level courses regardless of delivery system. This difference is well within the 
evaluation’s margin of error.  The three courses offered in Summer 2016, the most recent 
term for which evaluation reports are available, generated a composite mean of 4.46, 
suggesting that the program is starting to reach its pedagogical stride in its second year.  
Athletic Leadership graduated its first handful of students in May 2016.  These students 
seem to have enjoyed universally positive placement success, though we cannot yet 
determine whether those already in positions have realized higher salaries or promotions. 
 
Very few student complaints have appeared on either formal evaluations or informal 
surveys.  Those expressing at least some dissatisfaction have noted less prompt than 
anticipated feedback on assignments or perceived organizational failings among their 
instructors.   
 
Support Services 
To date, no one has indicated problems with either the Moodle LMS or the ability to 
conveniently access institutional support services.  There were no requests at all for 
expanded hours or technical improvements.  Anecdotal data from students and professors 
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within Athletic Leadership indicate that the support from the library staff has been 
excellent when promoted and utilized, but a lack of appropriate journals has been noted.  
The library and the Program Coordinator will discuss future journal acquisitions and will 
collaborate to find the most appropriate and efficient way to fully utilize the library staff 
in online courses.  In every way, therefore, the satisfaction level of students could only be 
described as “very high.”   

- - - 
In sum, while following disparate enrollment trajectories, all three of the distance-based 
programs approved for implementation last year have enjoyed mostly trouble-free 
histories in terms of technological infrastructure and support services.  Both our 
asynchronous and our remote-access delivery models have performed reliably from term 
to term.  Student evaluations for courses utilizing these methods have generated response 
rates and satisfaction levels consistent with the composite averages for their face-to-face 
counterparts.  Access to our library and university services appears sufficient to meet the 
level of need for at least the current number of people enrolled in these programs.  
Having incorporated distance-based methods much later than the other institutions within 
the VSC, we are further encouraged by the realization that Castleton’s extent of support 
for online learners meets or exceeds that provided anywhere within the system—a reality 
that we intend to maintain and improve upon as our distance-based enrollments and 
programs continue to expand. 
 
All faculty members wishing to offer online or hybrid courses, whether graduate or 
undergraduate, must complete a Castleton-developed training program before being 
permitted to place such courses on the schedule.  This level of preparation correlates with 
very few student expressions of frustration or difficulty relative to online teaching 
methods.  Indeed, the success to date suggests that our approach of combining the 
relational foundation of short-term residencies early on with mostly distance-based 
instruction going forward should serve as our primary structure for alternate curricular 
delivery.  The former preserves the university’s educational values, and the latter 
supports increased access for our students. 
 
For Arts Administration and Athletic Leadership, enrollment progress has tracked in step 
with the predictions of our market research.  While we had anticipated that a significant 
proportion of our graduate assistants would migrate toward Athletic Leadership, 
considering that most work in athletics, we were surprised by the number of regular 
employees in the program.  Still, we do not expect either of these non-paying groups to 
keep growing to any meaningful degree, suggesting that the bulk of new inquiries and 
applications will be from tuition-generating individuals.  Arts Administration is off to a 
good start and should do even better as the program’s reputation grows among the arts 
administration community.  Although happy to have answered the call from 
superintendents and state education leaders for the creation of a baccalaureate degree 
aimed at enhancing the credentials of licensed career and technical instructors, the results 
of this initiative have proved disheartening.  In the future, we will continue doing all we 
can to help with this and similar needs but will conduct our own market research before 
committing Castleton resources to their development. 
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Standards Narrative 

 
Standard One: Mission and Purposes 
Castleton University articulates its mission through the following statement, which we do 
not anticipate altering in the near future: 

Castleton, the 18th oldest institution of higher education in the United States, 
emphasizes undergraduate liberal arts and professional education while also 
offering selected graduate programs. 
 
The university is dedicated to the intellectual and personal growth of students 
through excellence in teaching, close student-faculty interaction, numerous 
opportunities for outside-the-classroom learning, and an active and supportive 
campus community. Castleton strives to learn, use, and teach sustainable 
practices.  The university prepares its graduates for meaningful careers; further 
academic pursuits; and engaged, environmentally responsible citizenship. 
 
As a member of the Vermont State Colleges, Castleton University is committed 
to supporting and improving the region's communities, schools, organizations, 
businesses, and environment. 

Since its last decennial review in 2011, Castleton has directed its resource decisions 
toward furthering these various elements of its mission and purposes.  In the face of at 
times scarce fiscal resources, we have retained and strategically added administrative and 
staff positions to support continued progress in these key areas.  We have also provided 
the budgetary underpinning necessary to further priorities like civic engagement, the 
Green Campus Initiative, Peer Advocates for Change, and the President’s Initiative for 
Inclusive Excellence as well as student-faculty research and student-faculty travel and 
conference attendance.   

Over the past five years, Castleton staff members and faculty have built myriad new 
partnerships with area businesses and community organizations to offer dramatically 
more opportunities for internships and other avenues of experiential learning.  In 
addition, collaborating with the Vermont Agency of Education, the university has 
emerged as a center for the professional development of PK-12 teachers, offering a 
number of state-sponsored training events throughout each year.  The Castleton Center 
for Schools annually provides development-oriented coursework to over a thousand area 
educators.  These courses, in turn, often function as the inspiration that leads teachers to 
enroll in one of our graduate programs. 

Since 2011, we have also modeled environmentally responsible stewardship through 
earning LEED status for two campus buildings as well as through installing wind and 
solar equipment to reduce our dependence on fossil fuels for the generation of power.  All 
of our fleet vehicles run on bio fuels that we produce on the Castleton campus.     

Standard Two: Planning and Evaluation 
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Planning 
In 2013, Castleton completed the strategic planning process that was the primary focus of 
the university’s most recent second-year progress report to NEASC and is assessed at 
some length above.  The “Castleton Plan” envisioned a decade of growth in which 
“Castleton will remain centrally committed to a relationship-based educational 
experience focused on undergraduates, but with a renewed emphasis on high-quality 
graduate education.” 
 
To realize this vision, our plan targeted seven distinct “destinations,” reflecting the 
classic Vermont metaphor of trailblazing that provided its situational perspective. 
 

Over the next ten years, Castleton will focus its trailblazing efforts on the task 
of reaching the following seven key “destinations.” 
 
Destination 1: Castleton will “remain centrally committed to a relationship-
based educational experience focused on undergraduates” and will “continue to 
offer undergraduates a multitude of curricular and extra-curricular opportunities 
that vigorously encourage academic achievement, civic responsibility, and a 
clearer sense of purpose in the world.” 
 
Destination 2: Castleton will increase its undergraduate population “to 
approximately 2,500 through a measured, incremental process that seeks to raise 
admissions standards and increase retention rates while expanding our 
recruitment efforts into each of the fifty states and all countries where we can 
develop sound recruitment opportunities.” 
 
Destination 3: Castleton will develop “a number of exemplary graduate 
programs,” including online and hybrid programs and courses—thereby 
“exerting a positive influence” on the undergraduate experience. 
 
Destination 4: Castleton will maintain or improve support for faculty and staff 
as the college increases its undergraduate population to approximately 2,500 
and develops “a number of exemplary graduate programs.”  The college will 
also “promote academic collaboration between undergraduate and graduate 
students and between students and faculty” through increased support “for 
teaching, scholarship, and creative endeavor.” 
 
Destination 5: Castleton will add infrastructure, including “energy efficient 
facilities” and technology, thus “maintaining current class size” and ensuring 
that “the level of service to students and their families meets or exceeds that 
which we currently provide.” 
 
Destination 6: Castleton will increase “public and private funding.” 
 
Destination 7: Castleton will “continue to strengthen the mutually beneficial 
relationship between the college and the town of Castleton” and will further 
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develop the relationship between the college and the region, especially in the 
city of Rutland and Rutland County. 
 
(Quotations have been excerpted from the “Castleton Strategic Plan Vision 
Statement,” adopted November 28, 2012.) 

 
The Castleton Plan, as a strategic enterprise embraced across the university community, 
continues to shape our work and remains a document to which our various units refer for 
guidance. 
 
Evaluation 
Sustaining our plan’s metaphorical theme of trailblazing, we crafted benchmarks to 
assess at the three-, five-, and seven-year “waypoints” along our collective journey.  As 
indicated in the section above, we have reached or surpassed all but one of the key 
benchmarks for the third year.  While still falling short of our expectations for graduate 
enrollment, we note that the number of matriculated graduate students continues to 
increase.  Thus, the evidence suggests that we are starting to develop successful 
mechanisms to ensure continued graduate growth going forward. 
 
Standard Three: Organization and Governance 
Governing Board 
In articulating its mission, the Vermont State Colleges system offers the following 
statement: “For the benefit of Vermont, the Vermont State Colleges system provides 
affordable, high quality, student-centered and accessible education, fully integrating 
professional, liberal, and career study, consistent with student aspirations and regional 
and state needs.” 

As one of the VSC’s member institutions, Castleton University is accountable on a day-
to-day basis to the system’s Chancellor, who serves as its chief executive officer, and 
more comprehensively to the Board of Trustees.  Accordingly, our President reports 
directly to the Chancellor but is ultimately accountable to the trustees.  While pursuing its 
distinct mission and purposes, as do all of the schools within the system, Castleton’s 
institutional direction must remain consistent with and supportive of system-level 
priorities.   

All of the university’s academic programs and major strategic initiatives must be 
authorized by the Board and are subject to its periodic review.  Our institutional budget is 
subject to trustee approval as well.  The Board, advised by the Chancellor, determines the 
level to which administrative processes will be centralized.  The present trend in this 
regard has moved toward greater consolidation, but under the Chancellor’s and Board’s 
general oversight, Castleton is more or less free to determine its own strategic aspirations.  

Internal Governance 
The Chief Academic Officer, who reports to the President, oversees all of Castleton’s 
credit-bearing courses and degree programs, including those offered at the graduate level.  
The Dean for Special Academic Programs and the Associate Academic Dean (who is also 
a member of the full-time faculty) report to the CAO and assist in supervising the day-to-
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day operations of faculty departments.  For the departments of Education and Nursing, 
administrative directors serve as de facto deans, fulfilling the same functions as their 
more broadly focused counterparts and also reporting to the CAO.  The Special Assistant 
to the President offers additional oversight focused specifically on development of 
graduate programs, assessment of student learning, review of faculty, growth of the 
international student population, and institutional research.  In keeping with Castleton’s 
strategic vision of promoting “academic collaboration between undergraduate and 
graduate students and between students and faculty,” the above administrators work 
closely together to sustain a common supervisory approach across departments at both 
the undergraduate and graduate levels.  They also supervise all undergraduate and 
graduate faculty, regardless of full- or part-time status.  The Associate Academic Dean, 
possessed of considerable technological skills and teaching experience, provides support 
for teaching technologies (whether face-to-face or online).  The Chief Technology 
Officer and Director of Educational Technology Services also count teaching technology 
among their support responsibilities.  The latter reports to the former, who reports 
directly to the President.   

In each of the college’s thirteen academic departments, the full-time faculty members 
elect their chair pending final approval by the President.  Department chairs perform 
duties specified by union contract (such as preparation of draft course schedules) and 
collaborate with administrative leadership.  All academic programs are staffed by at least 
one full-time faculty member.  Each program’s curricular elements must be considered 
for approval by the Faculty Assembly (FA), which is informed in its deliberations by the 
review and recommendation of the appropriate FA committee. For the past few years, a 
particularly skilled member of the faculty has been awarded release time each semester 
for assisting both full- and part-time faculty with essential and creative applications of 
Moodle, Castleton’s Learning Management System.  Copies of the syllabi for all courses, 
regardless of delivery model or academic level, must be submitted to the Chief Academic 
Officer and are subject to administrative review within the bounds of respect for 
academic freedom.  All faculty members, whether full- or part-time, are evaluated and 
recommended by both departmental faculty and the Chief Academic Officer and are hired 
by the President.   
 
Standard Four: The Academic Program 
Assuring Academic Quality 
Institutional responsibility for the quality of Castleton’s academic programming rests 
with Jonathan Spiro, the Chief Academic Officer (phone: 802-468-1285; email: 
jonathan.spiro@castleton.edu).  Under his oversight, the following individuals directly 
manage the respective components of our undergraduate and graduate curricula: 
 

Oversight of the Early College Program, Faculty-Student Research, the First-Year 
Seminar Program, the Honors Program, the Integrative Learning Initiative, the 
Program Review and Continuous Improvement Process, the Scholars Celebration, et 
al: Ingrid Johnston-Robledo, Dean of Special Academic Programs (802-468-1344); 
ingrid.johnston-robledo@castleton.edu); 
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Oversight of the Soundings program, Study Abroad program, Training and 
Orientation of Faculty Utilizing Distance-Based Teaching Methods: Cathy Kozlik, 
Associate Academic Dean and Associate Professor of Business Administration (802-
468-1454; cathy.kozlik@castleton.edu); 

 
Technical Support for Moodle LMS: Karen Sanborn, Director of Educational 
Technology Services (802-468-1204; karen.sanborn@castleton.edu). 
 

In keeping with system policy, all academic programs enter into a five-year review cycle 
through the VSC Program Review and Continuous Improvement Process (PReCIP).  The 
self-evaluation required as part of this review must include assessment of student learning, 
post-graduation employment data, analysis relative to the adequacy of human and fiscal 
resources, and strategies for improvement in response to the accumulated evidence. All 
PReCIP review committees count external stakeholders among their membership.  At the 
mid-point in each program’s review cycle, the Chief Academic Officer requires 
submission of a progress report that focuses on the evaluation of assessment results and 
efforts to address the recommendations of the previous VSC committee assigned to 
review that program.  The Faculty Assembly’s Program Assessment Committee provides 
training and ongoing assistance for programs approaching their next review cycle.   

Every year, all Castleton degree programs are also assessed through the Vermont State 
Colleges Annual Enrollment Review of Existing Programs (Policy 109). This process 
centers on three key performance indicators: number of students enrolled, percentage of 
courses with enrollments that fall below standard minimums, and number of graduates.  
For programs identified as low performing, the President (aided by the counsel of 
academic leadership) must present an analysis of the factors affecting this disappointing 
result as well as the university’s plans for improvement.  If the program is marked for 
elimination, the President will summarize the reasoning behind this decision and the 
“teach out” process through which currently enrolled students will be afforded the 
opportunity to complete their degrees in a timely manner.  
 
Responding to a state mandate, Castleton started increasing its recognition of Dual 
Enrollment courses in the Fall 2014 semester.  When the legislature allocated funds to 
area high schools in support of this effort, the number of requests escalated rapidly.  To 
ensure that oversight remained with the university, we established a pair of essential 
protocols that must be followed as conditions of approval.  First, the high school teacher 
must submit a CV to the Chief Academic Officer.  Only teachers qualified to teach the 
proposed course at Castleton may offer it for Dual Enrollment.  The minimum 
requirement is a master’s degree in the disciplinary field (e.g. a master’s in mathematics, 
not a master’s in education with a mathematics concentration).  Second, a full-time 
Castleton faculty member teaching in the field must agree to collaborate with the high 
school teacher.  This collaboration includes reviewing the syllabus to ensure that its 
contents and rigor match that of the university course for which students will receive 
credit (as opposed to simply counting an existing AP course as equivalent); meeting 
periodically to discuss pedagogical strategies as well as key areas of emphasis; and 
observing the Dual Enrollment course. 
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This approach has enjoyed great success to date, and the number of Dual Enrollment 
courses continues to rise.  Castleton’s full-time faculty members and their high school 
colleagues have built strong professional relationships through these interactions.  In 
many cases, moreover, their bonds extend well beyond the initial experience.  As an 
additional and unanticipated consequence, Dual Enrollment instructors have also earned 
assignments teaching courses on our campus for which they are properly credentialed.  
Barring an unexpected decline in governmental support, we expect to keep expanding 
this program over the coming years.  
 
Since the university community endorsed the “Castleton Plan’s” vision for online 
delivery of graduate programs, Castleton has worked to prepare its infrastructure and 
support mechanisms for distance-based delivery of courses.  Faculty members and the 
Chief Academic Officer’s staff collaborated on the development of a training course for 
online teaching that was piloted in June 2014 with eight faculty members participating.  
A team of faculty and administrators also enrolled in an online training course for 
teachers offered by the Community College of Vermont, one of our sister schools in the 
Vermont State Colleges system. These experiences informed our creation of web-based 
modules that all online instructors, whether full- or part-time, now must complete—as a 
condition of employment in the case of the latter, and as a prerequisite for the former’s 
assignment to online course sections. We also assessed our technological and human 
support structures for students and faculty engaged in online education.  Guided by our 
research of national best practices, this evaluation has shaped such changes as converting 
all of our inquiry, application, and registration materials to electronic format; working to 
ensure that all essential library resources and services are accessible through online 
means; adding a 24/7 reference chat service; and extending the hours of operation for 
offices to which online students need direct access.  To support successful delivery of its 
online programs to students beyond Vermont, Castleton is a member institution of the 
National Council for State Authorization Reciprocity Agreements. 
 
With the exception of a handful of particularly well-qualified part-time faculty who 
advise students in their first-year seminars, full-time faculty members serve as the 
advisors for all Castleton students. All faculty are required by contract to hold regular, 
posted office hours, and those who are teaching online and hybrid courses must provide 
access to such hours through virtual media.  Faculty members, notwithstanding the 
delivery system or the academic level of their work, are also expected to communicate 
regularly with their students through the Moodle LMS.  Either the department chair (in 
the case of part-time faculty) or one of the academic deans (in the case of full-time 
faculty) periodically visits online course-sites to ensure compliance with these obligations. 
 
Like all members of the Vermont State Colleges system, Castleton employs a secure 
login to the system’s student portal and learning management system. Our students are 
subject to VSC Policy 502, Computing and Telecommunications Technology Conditions 
of Use, which defines and prohibits inappropriate and illegal use of the university’s or 
system’s information technology resources, including user accounts and passwords.  All 
student evaluations of instruction require an electronic signature affirming that the 
evaluation is exclusively that of the student.  This signature is retained by the college’s 
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vendor, College Survey Services, for legal purposes but is blinded from the faculty 
member’s view to ensure anonymity at the level of instruction.   
 
Proof of the identity of students enrolled in courses is established through assignment of a 
discreet identification number that must be used to access course materials, the student’s 
records, or the student’s email account.  All Castleton students must pledge to abide by 
the university’s published policy on Academic Honesty.  For those enrolled in online 
coursework, this pledge is made through the following process: 
 
•  An "Oath of Academic Honesty" appears at the top of every online Moodle course, 

accompanied by these words of instruction: "You need to take this oath to gain access 
to your course assignments." 

 

•  When the student clicks on the Oath, he/she is taken to the "Oath of Academic 
Honesty" page, which states: "The Oath of Academic Honesty applies to all of the work 
you will do in this course. Agreeing to it is also a condition of access to the assignments. 
The oath requires that you read Castleton's Academic Honesty Policy, and signal your 
agreement by indicating with 'True' that you (a) understand it, and (b) will abide by it." 

 

•  After clicking on the link, a student is taken to Castleton's Academic Honesty Policy, 
where clause G expressly prohibits, without exception, "Substituting for another 
student or allowing a different individual to represent oneself in any context, including 
but not limited to class meetings, exams, and online discussions." 

 
This oath is required on a course-by-course basis.  
 
Integrity in the Award of Academic Credit 
Castleton courses typically follow a 15-week semester calendar but also make use of 
more intensive condensed calendars.  In keeping with nationally standardized 
expectations, courses require fifteen hours of “seat time” per credit with established 
equivalents for those providing all or part of their instruction through distance-based 
methods.  None of Castleton’s courses rely on a competency-based system for 
determining credit value. 
 
Standard Five: Students 
Student Services and Co-Curricular Experiences   
Each student admitted to Castleton University is assigned an advisor from among the 
full-time faculty teaching in that program.   

Everyone enrolled at the university may use its website to check account balances; view 
grades; request an official transcript; apply for and review financial aid; and 
communicate with advisors, faculty, or other staff members as well as with other students 
in a class.  Each semester’s schedule of courses is posted on the public website.   

Over the past five years, we have substantially increased enrollment in the Civic 
Engagement Certificate program and expanded opportunities for Study Abroad, while 
greatly multiplying options for internships.  We have also created a host of meaningful 
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learning and service opportunities in the city of Rutland through our Polling Center and 
Center for Entrepreneurship, our art galleries, and our student housing.  These 
developments, in turn, provided the kind of evidence that helped us to earn the award in 
June of 2016 of a Davis Educational Foundation grant focused on integrative learning.  
The grant, which is presently launching, promises to enrich our General Education 
curriculum in particularly consequential ways and further strengthen the merger between 
curricular and co-curricular life to enhance the Castleton learning experience. 

In the village of Castleton, we have established with dedicated community partners an 
effective and sustained Town/Gown Bridge Committee that has done much to build 
mutual respect and trust.  Our recently constructed pavilion, in ways that we had not fully 
anticipated in 2011, provides a beautiful and popular venue for community concerts and 
other events as well as for the university’s matriculation and graduation ceremonies. 

Continued growth in the number of varsity athletic teams, and in club-team and 
intramural opportunities, has brought significant new energy to the campus.  In addition 
to students, family members, and staff, varsity sports at Castleton draw a number of 
residents from the village and the surrounding area.  Castleton has also added 
considerable new residential space since 2011, with the 162-bed Hoff Hall on campus 
augmented in August 2016 by the 39-bed Foley Hall in Rutland.  Our other residence 
halls include distinct—and very popular—options for Wellness, Honors, and Service 
housing.      

Experience with master’s degrees aimed at populations bound to significant professional 
obligations has taught us the importance of ensuring that all of our students can gain 
access to services and resources at times convenient to them.  To address this need, the 
university has converted all of its admissions, advising, and registration processes to 
electronic format, so students can readily locate, complete, and submit the array of forms 
necessary for their successful matriculation, registration, and advancement.  Admissions 
staff members follow up inquiries, facilitate connections with faculty, and assist students 
with all areas of the enrollment process. Students, regardless of location and work 
schedule, also enjoy remote electronic access to the library’s research databases, e-
journal and e-books collections, and streaming video collection.  They may utilize as well 
the same interlibrary loan services available to their on-campus counterparts.  Research 
support is also available online, via email and chat.  Reference librarians offer both day 
and evening assistance via phone or email to undergraduate and graduate students alike, 
and an external 24/7 reference chat service staffed by master’s-prepared librarians 
supplements the work of our on-campus personnel.  

Academic Support Center staff members regularly communicate the many ways in which 
they can be of assistance, respond to email inquiries, and arrange for tutoring as requested.  
Students needing help with physical, psychological, or learning challenges may visit, call, 
or email the university’s Wellness Center and/or Academic Support Center, where 
professional staff will provide initial counseling and referral, or, when appropriate, 
review documentation and determine the type of accommodation Castleton will provide.  
The International Student Support Office assists students from abroad with their 
particular needs. The Department of Career Services offers many face-to-face and online 
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resources, and its personnel also are available via drop-in, e-mail, phone, or other 
electronic means. Phone numbers and email addresses for each of these services appear 
on our public website. All such avenues of support are offered to students free of charge.  

Castleton does not include remedial courses in its curriculum, with the exception of a 
one-credit writing lab and courses aimed at promoting the academic success of English 
Language Learners.  Individuals deemed through the admissions process to require 
substantial pre-college remediation do not gain acceptance into the university.  Among 
their degree requirements, all undergraduates must satisfy the Vermont State Colleges 
graduation standards for computer literacy, writing, oral communication, quantitative 
reasoning, and information literacy.   
 
Standard Six: Teaching, Learning, and Scholarship 
Faculty and Academic Staff 
At Castleton, policies governing both full- and part-time faculty as well as academic staff 
are established through a collective bargaining process.  Senior academic administrators, 
by virtue of their recognized status as exempt employees, are the only exceptions to this 
structure. Contracts negotiated between the Vermont State Colleges system and its 
employees delineate clearly the disparate responsibilities of full-time faculty as well as 
their part-time counterparts.  They also stipulate the requirements for advancing in rank 
and pay-grade and, in the case of full-time faculty, earning tenure.  The contracts 
establish two categories of temporary full-time faculty, terminal and visiting ranked, 
specifying the circumstances and length of their employment and determining the credit 
for prior service they will receive if converted to tenure-track status.  The duties and 
expectations of staff members are similarly articulated in the contracts that govern the 
positions for which they have been hired.  

Since the university’s last decennial review, we have provided sufficient faculty and 
course sections to maintain average class size at seventeen.  Dealing with the effects of an 
unanticipated, albeit temporary, enrollment decline in 2014-15 and its adverse impact on 
fiscal resources, we have not filled all vacancies created by retirements and other 
departures but have also added positions to meet strategic needs.  Thus, the number of 
full-time faculty at Castleton stands presently at ninety-five, three fewer than in Fall 2014.  
We have experienced a net increase of five part-time faculty members when compared 
with the same semester.  Owing to an unfilled retirement, we have one fewer librarian 
than we did three years ago; the number of other full-time academic staff is relatively 
unchanged.   

All but three of our full-time faculty members hold terminal degrees in their respective 
fields, and these three exceptions are nearing the completion of their degrees.  University 
policy requires part-time faculty members to hold at least a master’s degree in their 
teaching area, and this policy is honored except in occasional situations when, to meet an 
immediate need, we employ an instructor who has completed graduate coursework and 
has considerable professional experience in the discipline.  All faculty searches are 
posted according to the requirements of the system’s collective bargaining agreements 
and include the direct participation of full-time faculty (in almost all instances, including 
the appointment of a departmental faculty member as chair).  The President considers the 



 27 

recommendation of the faculty, along with that of the Chief Academic Officer, prior to 
reaching a final decision on employment.  All advertisements for jobs include an equal 
opportunity statement, and all search committee members undergo an orientation 
intended to assure strict adherence to that statement.  The parameters related to salary and 
benefits for all positions are set by union contract.    

As specified by the Vermont State Colleges collective bargaining agreements, part-time 
as well as full-time faculty members receive set stipends to encourage their ongoing 
professional development.  Academic staff may draw upon a corresponding fund to 
support their continued growth by submitting requests to a committee made up of peers 
and one member of the administration.  The level of funding available is determined by 
the appropriate contract and varies from year to year in keeping with the negotiated 
schedule.  A Faculty Assembly committee allocates additional funds for scholarly activity.  
Up to five sabbaticals may be awarded to tenured faculty each year, and junior faculty 
may request release time for research and writing from unspent sabbatical funds.  The 
Chief Academic Officer also sets aside a number of course releases to encourage 
scholarship and creative endeavor.  Through such multiple avenues of support, the 
university’s current resources seem sufficient to underwrite at least the current 
developmental needs of our faculty and staff.  As we add more students and graduate 
degrees, however, we anticipate expanding the resources devoted to faculty research and 
creative endeavor as well as to the professional growth of staff members.  Expectations of 
scholarly activities are specified in the system’s full- and part-time faculty contracts.  All 
members of the full-time faculty must engage in ongoing scholarly and professional 
endeavors as part of their obligations.  Such work among part-time faculty is recognized 
and supported but is not mandatory.   

Teaching and Learning 
As specialists in their fields, Castleton’s faculty members strive to ensure that their 
curricular and pedagogical approaches remain reflective of current best practices in both 
higher education generally and their disciplines.  They regularly attend and present at 
professional conferences and are supported in doing so by the university.  Our primary 
teaching focus remains centered on what we call “relationship-based education,” but we 
utilize technology liberally to enhance the learning experience.  As reflected in an earlier 
section of this document, we are also beginning to build some of our degree programs 
around primarily distance-based modes of delivery. 

The university endeavors to expose its faculty to pedagogical innovation, sometimes 
sending them to conferences and sometimes bringing the creators of such innovative 
practices to campus.   

Our course-level assessment processes are consistent and meaningful.  Assessment at the 
program level varies in vitality and applicability across departments, but all programs 
have published student-learning outcomes and are required to demonstrate student 
success in meeting them.  We are especially proud of our methods of comprehensive 
General Education assessment, which reflect best practices in the field and have 
continued unabated for several years.  Indeed, the wealth of such assessment evidence 
has contributed significantly toward our success in securing external grant funds to 
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support new curricular, co-curricular, and pedagogical initiatives.  

All of Castleton’s academic majors expose students to the varied teaching styles and 
specialties of multiple faculty members, and almost all (with the temporary exception of 
newly launched programs) rely on more than one full-time faculty member in the 
delivery of courses.  Student advising remains the responsibility of full-time faculty, but 
the university has recently hired a staff member to serve as a “Student Success Coach.”   
This individual, who is housed in the Academic Support Center, supplements the 
faculty’s more course-focused advising with broader-based assistance in the promotion of 
student success. 

Standard Seven: Institutional Resources 
Human Resources 
The individual responsible for oversight of Castleton University’s policies and processes 
relative to human resources is Janet Hazelton, Director of Human Resources (802-468-
1207; janet.hazelton@castleton.edu). She reports to Scott Dikeman, Dean of 
Administration (802-468-1214; scott.dikeman@castleton.edu).  As mentioned previously 
in this document, state support for higher education accounts for only nine percent of 
Castleton’s annual operating budget.  This is a longstanding challenge, which sometimes 
forces the university to delay planned hires.  Since the 2012-13 academic year (the year 
prior to the Castleton Plan’s adoption), however, we have continued to honor our 
strategic mandate to preserve average class size at seventeen and maintain the services 
offered by staff members.  As also noted earlier, the number of full-time faculty has 
fluctuated but remained essentially unchanged since the plan’s implementation.  The 
numbers of staff members in some areas have increased slightly, while those in other 
areas have declined at a similarly minimal rate.  The only operational unit for which 
losses have proved more significant is Facilities, where our personnel roster was reduced 
from sixteen in FY 2013 to thirteen in FY 2016.  This change is not an intentional one but 
reflects the challenges of finding people with the requisite skills in Vermont.  This is also 
an area where our salary structure is evidently insufficient, but we are limited by the 
parameters established in the system’s union contracts.  Through significant fiscal 
challenges, however, we have managed to avoid layoffs and have successfully limited our 
actions to sometimes not filling vacated positions.  
 
Financial Resources 
Laura Jakubowski, Director of Finance (802-468-6072; laura.jakubowski@castleton.edu), 
oversees the management of Castleton’s financial resources.  She reports to Dean 
Dikeman.  Since 2011, Castleton has maintained balanced budgets and has earned 
unqualified audits for every year.  Our debt ratio is in balance, and we do not suffer from 
extensive deferred maintenance or other capital-draining issues.  We are financially stable 
and manage our resources in keeping with established strategic priorities.  Our annual 
budgets and major investment initiatives require the approval of the Vermont State 
Colleges Board of Trustees, and the Board also reviews our stewardship of fiscal 
resources on a routine basis.   
 
While still tuition dependent, we have succeeded in generating considerable operating 
revenue through a vigorous entrepreneurial spirit.  While seeking out new grant revenues 
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to fund the continued improvement of facilities on campus, we have also tapped new 
facilities sources through expanding partnerships with business leaders in the city of 
Rutland.  Considerably less expensive than new construction, renovating sometimes long 
vacant spaces in the city makes more efficient use of strategic capital and strengthens the 
university’s regional reputation, while at the same time helping to advance important 
community revitalization efforts.   
 
Information, Physical, and Technological Resources 
Castleton’s Chief Technology Officer, Gayle Malinowski (802-468-1389; 
gayle.malinowski@castleton.edu), who reports to Dean Dikeman, manages our 
information and technological resources.  Chuck Lavoie (802-468-1335; 
chuck.lavoie@castleton.edu), who reports to Dean Dikeman as well, is responsible for 
management of the university’s physical resources as Director of Facilities.   
 
With the ongoing expansion of the university’s employment of distance-based teaching 
methods, anticipatory upgrades of technology remain an essential institutional priority in 
terms of resource distribution.  Bandwidth is more than adequate to accommodate the 
expansion of distance-based curricula in the short term, while nearly all of our systems 
and processes have been converted to electronic media.  We hire faculty and staff to meet 
the needs of departments and programs inclusive of online delivery.  The university 
maintains and routinely updates a capital replacement plan for technology. 
 
The individual with direct responsibility for overseeing library resources is Jami Yazdani, 
Director of Library Services (802-468-1396; jami.yazdani@castleton.edu).  She reports 
to Tony Peffer, Special Assistant to the President (802-468-6413; 
tony.peffer@castleton.edu).  
 
Castleton’s library subscribes to more than 55 online research databases, including 
Academic Search Premier (EBSCO), JSTOR, and ProQuest Central.  Many of these 
databases provide full-text access to articles, and our “article linker” tool helps point 
students from abstracts toward full-text manuscripts in other databases or to our 
Interlibrary Loan services.  At present, the number of full-text electronic journals 
available to our students exceeds 40,000, and this number continues to expand.  The 
library catalog is fully accessible online and searches the holdings of both Castleton and 
the other VSC institutions, thereby allowing our students to easily request materials from 
any library within the system.  Further, a recently launched discovery service, Castleton 
OneSearch, affords students the opportunity to search across the catalog and databases in 
one convenient interface.  All enrolled students may make use of Interlibrary Loan 
services, with materials delivered electronically whenever possible.  When classes are in 
session, the library is open 7 days a week with extensive evening hours (through 11:00 
P.M Sundays thru Thursdays).  Reference librarians are available to address in-person, 
phone, email, and chat inquiries during the library's busiest hours, and inquiries submitted 
after-hours are addressed the morning of the next business day.   
 
More than 80 online research guides, covering over 40 subjects and many courses and 
topics, are available via the library’s website.  To expand reference services with a 
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special focus on Castleton’s growing number of online students (particularly in graduate 
programs), the library has recently contracted with OCLC’s QuestionPoint to provide 
24/7 supplemental reference assistance via online chat.  All QuestionPoint librarians are 
credentialed professionals, and most have academic library experience. 
 
Castleton, as part of the Vermont State Colleges system, utilizes a web portal 
environment developed by Ellucian, the publisher of the VSC’s student information 
system, Colleague; a Moodle Learning Management System (LMS); and Adobe Connect, 
a web-conferencing system.  Web Services, an interface with the Colleague student 
information system, appears within the portal, providing secure access for students to 
register for classes, run degree audits, access payment and college-related tax 
information, and view grades and unofficial transcripts.  Faculty use Web Services to 
post course materials, to record grades, and to view student rosters. The VSC system 
shares responsibility for staffing a web-based help-desk request service and the “Moodle 
Medic,” a live, web-based help desk offering forty hours per week of daytime and 
evening services. Among Moodle Medic staff are three members of Castleton’s 
Educational Technology Services department who also provide in-person and phone 
support to faculty and students desiring assistance with Moodle and/or Adobe Connect. 
Within the LMS, Castleton utilizes a custom-built theme to provide ease of access to 
additional resources and documentation.  
 
The VSC system infrastructure includes a main and redundant data center, and wide area 
network (WAN).  The security, maintenance, and backup of these systems are handled by 
the Chancellor’s Office IT staff.  The Castleton local area network (LAN) is managed 
and maintained by Castleton IT Services.  The local network consists of a fiber optic 
backbone serving all buildings on campus, with wired and wireless network connectivity 
in every building.  Castleton has a 1gb connection to the VSC data center, with a 200mb 
backup pipe. Service from the data center to the Internet is 10gb, with a smaller backup 
connection in place.  Castleton’s Department of IT Services has four full-time staff 
members who provide assistance for all faculty and students encountering issues relative 
to login access and connectivity. 
 
Standard Nine: Integrity, Transparency, and Public Disclosure 
Integrity 
Direct oversight of Castleton’s transparency and public disclosure obligations as well as 
public demonstration of its institutional integrity is the responsibility of Jeff Weld, Dean 
of Advancement (802-468-6052; jeff.weld@castleton.edu).  The Vermont State Colleges 
collective bargaining agreements with full- and part-time faculty protect academic 
freedom, intellectual property rights, and privacy rights as well as guard against conflict 
of interest.  These agreements also provide clear direction concerning grievance 
procedures designed to ensure fair treatment in the event that such fairness comes into 
question.  Similar agreements establish the policies, protocols, and procedures aimed at 
protecting the rights of administrative and other staff.  The University Handbook 
delineates clear policies for addressing concerns relative to student complaints of unfair 
treatment in academic and all other areas of campus life, including on the proper avenues 
of self-advocacy and grievance.  These policies apply to graduate and undergraduate 
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students alike.  Castleton maintains inclusive recruitment and admissions approaches as a 
matter of institutional commitment as well as in keeping with state and federal law.    

All elements of Castleton University’s undergraduate and graduate programs are 
sponsored by the university and carry its name.  The design of curricula, the review of 
faculty credentials, and the assessment of program effectiveness are directed by each 
department’s full-time faculty members under the oversight of the appropriate 
administrative leaders and, ultimately, the Chief Academic Officer.     

Castleton does not engage in third-party relationships beyond professional development 
courses that do not lead to degrees or certificates and its technological and software 
infrastructure and processes for student evaluation of instruction.  The university 
carefully complies with all Commission standards, policies, requirements, and requests.  
Within the scope of institutional memory, we have not experienced a negative event.   All 
claims regarding the excellence of our academic programs are accompanied by links to 
the relevant documentation, and results of the system-wide reviews of our academic 
programs (through the VSC’s Performance Review and Continuous Improvement 
Process), including realization of learning outcomes, placement, and achievements of 
graduates and faculty, are available as a matter of public record.   

Transparency 
As a state institution, Castleton is required by law to make the record of its actions and 
plans available to the general public, including its most recent audited financial statement.  
Thus, most of the information needed by students, regardless of academic level or 
method of study, is available to them at the point of initial inquiry through the public-
access sections of our website.  This information includes tuition and fees, program 
descriptions, application and other forms, course schedules, undergraduate and graduate 
catalogs, student handbooks, faculty and staff contacts, and the university’s strategic plan 
as well as items of particular interest to individuals considering enrollment in specific 
programs.  Information contained on the public website is reviewed regularly to maintain 
consistency with the undergraduate and graduate academic catalogs.  All undergraduate 
catalogs from 2007-08 through 2016-17 (the current catalog) are readily accessible, 
without need of password, at http://www.castleton.edu/campus-life/student-
resources/financial-registration-services/undergraduate-catalogs/.  All graduate catalogs 
from 2010-11 through 2016-17 (the current catalog) may be accessed through the same 
process at http://www.castleton.edu/campus-life/student-resources/financial-registration-
services/graduate-catalogs/.  Older catalogs are available from the registrar upon request.   

The introductory URL for individuals seeking information about Castleton’s 
undergraduate offerings is www.castleton.edu/undergraduate-programs, and for those 
interested in graduate study it is, similarly, www.castleton.edu/graduate-programs. 
Prospective undergraduate students may request information at 
http://www.castleton.edu/admissions/request-information/; find help with the application 
process at http://www.castleton.edu/admissions/how-to-apply/; and submit their 
application, with the assistance of an admissions representative, at 
http://www.castleton.edu/admissions/contact-the-admissions-team/.  Graduate prospects 
may enter the same kind of process at http://www.castleton.edu/academics/graduate-
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programs/request-information/, while finding assistance with their application at 
http://www.castleton.edu/admissions/how-to-apply/for-graduate-students/graduate-
applicant-guide/ and with submitting their application at 
http://www.castleton.edu/admissions/how-to-apply/for-graduate-students#applynow.  
The library’s web address is www.castleton.edu/library, and the full range of services it 
provides for students may be examined at www.castleton.edu/library/library-resources.  
The university’s policy on Academic Honesty, to which all must commit, is located in the 
catalog at:  
http://catalog.castleton.edu/content.php?catoid=13&navoid=757#Academic_Honesty 
and in the University Handbook at:  
http://catalog.castleton.edu/content.php?catoid=15&navoid=1059#Academic_Honesty 
 
Public Disclosure 
Castleton University’s undergraduate and graduate catalogs articulate its mission and 
clearly summarize the respective responsibilities of the university and its students.  These 
documents also list the members of the full-time faculty and their academic credentials, 
while providing as well a directory of administrative officers and trustees.  Castleton 
presently operates no branch campuses.  Information regarding enrollment, assessment of 
student learning, retention and graduation rates, and other measures of success is 
summarized on the public website (with the full report of these data available on the 
Vermont State Colleges website).  
  
 

Reflective Essay on Educational Effectiveness 
 
Through a deliberative process involving faculty, staff, students, and administrators and 
spanning the 2015-16 academic year, Castleton has developed tentative institutional 
learning outcomes for all our students.  Endorsed in principle by the Faculty Assembly in 
May 2016, the language through which we express these outcomes may change to some 
degree before attaining their final form later in this academic year.  Such a disclaimer 
notwithstanding, the iteration below represents the university community’s strong 
consensus as to the key elements of a Castleton education: 
 

Castleton University provides students with a solid foundation in the liberal arts 
with preparation for meaningful careers and professions; further academic 
pursuits; and engaged, environmentally responsible citizenship.  The curriculum 
and overall campus experience is designed to realize five fundamental learning 
goals: 

 
1.   Castleton University provides a broad range of knowledge in the liberal arts 

as well as deep knowledge in one of our many academic disciplines.   
 

2.   Castleton University develops students’ facility with skills necessary for 
their academic studies, professional development, and life-long learning.   
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3.   Castleton University helps students to clarify their values and learn how to 
collaborate productively with others by recognizing and respecting diverse 
perspectives.    

 
4.   Castleton University teaches students how to make connections between 

various intellectual and social domains and to apply their knowledge in 
critical and creative thinking and expression.   

 
5.   Castleton University prepares students to take meaningful action in their 

personal, professional, and civic lives. 	  	  
 

To accomplish these goals, Castleton students fulfill general education 
requirements as well as the specific requirements of their chosen major(s).  
Additionally, students are encouraged to engage in special academic 
opportunities (e.g., research, community engagement, internships) and become 
active members of the Castleton campus through participating in student 
activities and residential life.   
(Draft institutional learning goals presented to President’s Cabinet, October 
20, 2016). 

 
Recognizing with gratitude its obligation to serve as a force for good in the surrounding 
region, Castleton contributes thousands of hours to bettering the lives of others through 
the volunteer service of its students, faculty, and staff.  While such activities relate 
directly to realization of the fifth of our five institutional outcomes, they also require 
application of learning relevant to the other four—and most particularly to productive 
collaboration and preparation for meaningful action.  In conjunction with their 
contributions, many students elect to complete the university’s Certificate for Civic 
Engagement, a program open to all undergraduates regardless of major aimed at 
developing individuals equipped to lead positive change in their communities.  In 2015, 
as a tribute to its success in “making a difference,” Castleton earned the Carnegie 
Elective Classification for Community Engagement.  The Castleton Center for Schools, 
an organizational unit created in 2002, continues to support school improvement efforts 
throughout Vermont.    
 
Castleton currently serves a headcount of 2,342 full- and part-time undergraduate and 
graduate students.  This number represents both an increase from the 2013-14 academic 
year and a heartening recovery from the unanticipated downturn of 2014-15.  The full-
time faculty members teaching in each of the university’s degree offerings have 
developed level-appropriate learning outcomes and assessment plans aimed at measuring 
the extent to which their students are achieving them.  Major outcomes articulate 
expectations of the knowledge, skills, and dispositions students will demonstrate 
incrementally throughout their academic maturation and comprehensively as they 
approach graduation.  Less clearly defined learning goals for General Education have 
also been created and appear in the undergraduate catalog.  Multi-year assessment of the 
key expectation of making meaningful connections between one’s major and other 
disciplines as well as between one’s academic studies and co-curricular activities helped 
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to inform the development of tentative learning outcomes for the institution as a whole 
that are articulated above.  The university community’s present work of preparing these 
outcomes for final approval and adoption is part of a grant-funded effort to better infuse 
integrative learning into curricular and co-curricular strategies, and to develop a plan for 
assessing the effectiveness of such efforts.  

The university’s catalogs and handbook encourage all Castleton students to embrace the 
array of co-curricular opportunities made available to them, expressing the expectation 
that this involvement will enable them to “realize personal growth and develop their 
leadership skills through out-of-class activities that complement and enhance academic 
coursework.”  To measure the degree of student growth and leadership development that 
has been realized, Castleton periodically administers nationally standardized instruments 
like the CIRP and NSSE surveys.  Without exception, these surveys have indicated that 
our university through all its component parts exerts a transformative influence beyond 
national averages. 

To better expand and strengthen that influence, we created in 2014 the President’s 
Council on Inclusive Excellence.  Composed of multiple subgroups of faculty, staff, and 
students, each charged to address a specific area of campus life, the council seeks to help 
the university realize its commitments as a community “that authentically cultivates and 
values diversity and inclusion, where there are quality, respectful interactions among all 
members, where multiple perspectives are acknowledged and embraced, and where 
optimal learning occurs.”  As one of their initial activities, council members conducted a 
campus climate survey for the purpose of assessing the community’s inclusive well 
being.  While finding Castleton to be a generally welcoming and hospitable place, the 
survey nevertheless indicated the need for increased education, awareness, and vigilance 
about inclusiveness.  Responding to this challenge, the council continues its efforts to 
make inclusivity endemically present throughout the Castleton community. 

In seeking to complete both academic and co-curricular assessment initiatives, Castleton 
utilizes a variety of methods to generate both direct and indirect evidence of the 
university’s impact on student learning and development.  In addition to CIRP and 
NESSE, we depend upon nationally standardized tests to measure performance relative to 
the Vermont State Colleges’ information literacy and quantitative reasoning standards.  
All associate and baccalaureate students must earn a passing score on these tests in order 
to earn their degrees; over the past nine years, the per-section pass rate for information 
literacy is 92.5%.  Since 2009, when use of the standardized test for quantitative 
reasoning was implemented, the per-section pass rate is 73.5%.   

Several major programs, most particularly those with disciplinary accreditation, routinely 
compare realization of their respective learning outcomes to national benchmarks.  
General Education, major program, and co-curricular assessment also employs an array 
of qualitative surveys, interviews, and other instruments (both commercial and home-
grown) to try and deepen our understanding of the extent to which outcomes are being 
realized as well as what we should create or change to improve upon those results.  
Academic and institutional leadership supports assessment efforts through the provision 
of regular development opportunities on campus, through funding faculty and staff 
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involvement in assessment conferences, and through providing stipends for faculty 
engaging in General Education or program assessment.   

As part of Castleton’s effort to evaluate curricular effectiveness, the university utilizes a 
standardized method of collecting and analyzing student feedback for all of the courses 
offered in its undergraduate and graduate degree programs.  On a course-by-course and 
term-by-term basis, students evaluate the quality of instruction received through 
completion of an electronic form provided by Castleton’s vendor, College Survey 
Services. For the 2015-16 academic year, the response rate for all Castleton courses 
exceeded 80% and fell to just below 80% for online courses.   

At the conclusion of each semester or summer term, the composite means for all 
instructors, regardless of level or delivery method, are aggregated and compared to 
composite means at the university, departmental, and course levels, and the results of 
these analyses are shared with each instructor.  Either the department chair or the 
program coordinator is required by union contract to conduct a formal class observation 
during each of a part-time faculty member’s first two terms of teaching and at least once 
every four years afterward.  The Chief Academic Officer or his designee observes all 
tenure-track faculty members every year.  Tenured faculty are subject to a periodic 
review that takes place at six-year intervals.  A committee of peers and the Chief 
Academic Officer review the classroom performance of both full- and part-time faculty 
members according to a schedule that varies by rank and is determined by the appropriate 
collective bargaining agreement. 
 
Two key populations within Castleton’s student body are those who represent the first 
generation in their families to pursue a college degree (a proportionally substantial group 
of long standing) and an increasing number of international students and others for whom 
English is not their native language.  While working toward the same learning outcomes 
as the rest of their peers, these individuals often start their Castleton careers with distinct 
challenges to address.  To aid their success, the Academic Support Center and 
International Student Support Office provide multiple avenues of assistance and seek to 
assess the impact of these efforts through both quantitative (e.g. institutional 
administration of the TOEFL exam) and qualitative (e.g. frequent interviews and other 
solicitations of feedback) means.  Of particular importance for measuring the progress of 
these students is the establishment of individual benchmarks through assessment at the 
point of entry, particularly in regard to writing and mathematical preparation.  These 
benchmarks are established through the administration of standardized tests to all non-
native speakers entering the university and to all first-year students, without respect to 
native language, whose SAT or ACT scores fall below expected minimums.  Our 
Wellness Center and Castleton Support Team also seek to maintain reliable mechanisms 
for measuring physical and emotional well being as well as to establish best practices for 
early intervention.   
 
For our own purposes and in keeping with governmental mandates, we regularly track 
rates of student progress, retention, transfer, graduation, default, and passage for licensure.   
Castleton typically outperforms its peer institutions in these areas, but we work hard 
nevertheless to improve our results.  One of the Castleton Plan’s critical aspirations, for 
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example, was to raise a retention rate chronically mired in the 68-70% range to 75% by 
2022.  Through the collaborative efforts of the Academic Support Center, Wellness 
Center, Castleton Support Team, and other initiatives across campus (e.g. the First-Year 
Seminar program, good advising, and a comprehensive orientation program), first-to-
second-year retention has reached 75.3% for Fall 2016—an improvement of 5.9% over 
Fall 2013 and of 1.4% over the previous all-time high set in Fall 2014 and matched in 
Fall 2015.  We have improved our rates of persistence and graduation as well, though not 
in nearly so dramatic fashion. 
 
Two areas for which our evaluative success remains weak are employment after 
graduation and debt impact among students who leave without completing their degrees.  
Some departments do a reasonably good job of tracking placement, most commonly 
those with relatively small numbers of graduates.  These data constitute a required 
element, in fact, of the Vermont State Colleges PReCIP process, but reports from across 
the system almost universally report inadequate response rates and incomplete 
information.  We recognize the need to improve upon such results but have not yet 
developed a consistent and sustainable approach.  To that end, however, our Director of 
Career Services has recently completed a survey of 460 recent graduates.  Among this 
group, 91% are currently employed (with 61% reporting that their job is directly related 
to their Castleton education) and 79% say that they are either satisfied or very satisfied 
with their positions.  Thirty percent have enrolled in an advanced academic program 
since graduation; among these individuals, 73% are seeking a master’s degree and 64% 
are attending full-time.  For non-completers, data are presently unavailable through 
system-wide mechanisms and therefore cannot be provided.  We will work to develop a 
means of correcting this shortcoming at either the VSC or institutional level. 
 
Castleton tracks service hours and broader participation in civic engagement activities on 
an annual basis.  The extent to which our students contribute their time and energy to 
local and more distant communities is always extensive and serves as a source of 
considerable institutional pride.  The number of students electing to earn the university’s 
Civic Engagement Certificate, aimed at building the necessary leadership skills to effect 
positive change, continues to grow.  In the fall semester of 2016, more than thirty 
students have formally declared the certificate.  Now that the program has achieved a 
significant level of health and permanence, we need to develop an effective mechanism 
for assessing the impact of the certificate’s training on the future success of our alumni as 
change agents in their communities.  Anecdotal interactions suggest that the program has 
fulfilled a truly transformative purpose, but we would expect to hear most often from 
those who can report such an experience.  More systematically and comprehensively 
acquired evidence will be collected.  In the meantime, we can report that our students 
amassed more than 10,000 hours of contributive engagement in the local community 
during the 2015-16 academic year.  As a tribute to their efforts, these students were 
invited to present a summary of their work to the Castleton Select Board at its meeting of 
October 24, 2016.   
 
Members of Castleton’s Student Life staff solicit evaluative and career-centered 
information from all of our students as they approach graduation, while both academic 
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departments and Alumni Affairs seek to maintain lines of communication and input with 
those who have moved on to the next stages in life and career.  Those alumni who remain 
in the local area—and especially those who enter the field of education or nursing—often 
play valuable mentoring roles for current students.  
  
Through such examples as the results from our CIRP and NSSE surveys, the campus 
climate survey conducted by the President’s Council on Inclusive Excellence, and the 
sustained assessment of our students’ ability to make meaningful connections across 
disciplines as well as between academic and co-curricular activities, Castleton has 
established an actionable record of using reliable measures to inform our improvement 
efforts.  We have also effectively used quantitative data to shape decisions about course 
placement for entering students, and the faculty teaching in a number of academic 
programs have drawn upon such evidence when initiating curricular revisions.  Although 
we acknowledge the necessity for continued maturation in this latter area most especially, 
the number of data-driven initiatives continues to grow across the university.  
 
One of the more admirable characteristics of Castleton faculty and staff is their 
unwavering enthusiasm for exploring best practices in their areas of specialty or interest.  
Whether an event is sponsored by AAC&U or NEEAN or Campus Compact or NEASC, 
it is never difficult to gather a group of colleagues committed to learning how they can 
better serve our students.  They also readily return to campus prepared to apply the new 
ideas and methods to which they have been exposed.  The university, moreover, funds 
such experiences to the fullest extent of its resources and supports the application of best 
practices in all areas of assessing student learning and success.  We also seek to employ 
the most effective methods of sharing both our success stories and our efforts at 
improvement with external as well as internal constituencies.  
 
As illustrated by the benchmarks of the Castleton Plan, we are enjoying sustained success 
toward furthering the retention and persistence of our students.  The results of multiple 
surveys, interviews, and evaluations support our claimed identity as “a small university 
with a big heart” that makes a transformative difference in the lives of those who choose 
to pursue their academic aspirations at Castleton.  The grade point averages of our 
student athletes affirm that we combine those two elements of the Castleton experience 
(academics and athletics) in the proper order.  We strive for excellence in all our 
academic programs and are increasingly coming to rely on meaningful and sustainable 
assessment practices to interrogate our perceived achievements.  We seek always to 
represent ourselves with integrity and to deliver on our promises. 
 
Our increasing enrollment from Fall 2013 to Fall 2016 does not reflect a reduction of 
standards.  Indeed, our rate of acceptance for the latter semester is only 0.2% higher than 
for the former among first-year undergraduates and is 0.3% lower among transfer 
students.  We did not begin tracking these data for graduate admission until last fall, but 
the rate of acceptance has dropped by 4.2% for this group in Fall 2016.  Enrollment 
growth has stemmed much more significantly from an enrollment rate among accepted 
students that is 2.6% higher for first-year students and 2.5% higher for transfer students 
than in Fall 2013.  Among students seeking a master’s degree, enrollment of those 
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accepted has risen by 4.0% from Fall 2015 to Fall 2016.  Thus, rather than accepting 
more high-risk prospects to improve numbers, we are doing a better job of attracting the 
students we are choosing to admit.   
 
Castleton does not admit students in serious need of remedial coursework, and we do not 
intend to alter that practice.  We offer only a single writing laboratory and a course for 
English Language Learners that do not count toward graduation.  Instead, we focus on the 
task of building strong levels of support to help demonstrably capable students succeed in 
the degree-earning classroom.  Our Academic Support Center provides hundreds of hours 
of professional and peer tutoring to students served by our long-standing TRIO Student 
Support Services program and any others needing assistance.  Connected to the center as 
well are tutors assisting English Language Learners with conversational and written 
English.  With the beginning of the Fall 2016 semester, a Student Success Coach now 
offers academic and broader forms of counsel as a supplement to the help that has been 
provided by ASC staff for years.  These efforts seek to address the realities of each 
student’s level of preparation for college, and to help increase the likelihood that each 
student will successfully persist through graduation.  
 
The individuals who enroll at Castleton, whether domestic or international, generally 
represent the middle cohort of students—those who have earned respectable, solid grades 
in high school but do not come from the top quartile of their graduating classes.  Many 
have not yet developed the study habits and skills necessary to perform at the level to 
which they are capable.  Some still lack the proper motivation and commitment to realize 
their potential.  Others have overcome significant challenges to their learning through 
hard work and passionate commitment to fulfilling their dreams. 
 
This environmental reality provides critical context to understanding what Castleton 
students gain from their educational experience.  The university’s primarily “middle 
group” students bring great potential with them but often require assistance to translate 
that potential into reality.  Their frequent need to develop the attributes and abilities 
required for sustained success at the college level affords considerable opportunity to 
witness profound milestones in their maturation.  With intentional and assertive guidance, 
Castleton graduates often achieve more than they thought possible, partly because our 
faculty and staff are committed to helping them move purposefully from where they are 
to where they can be. 
 
While stimulated by the potential around us, the task of activating that potential for 
advancement is not without its frustrations.  Castleton students are generally in the 
process of learning the keys to academic success in conjunction with their efforts to 
master course content and skills essential to their respective disciplines.  Thus, rather than 
approach such challenges as discrete elements of a Castleton education, we have found it 
more effective to merge the general with the specific.  Teaching broad skills through the 
medium of one’s major, rather than as prerequisites to beginning the major, keeps 
students better engaged and fosters a more optimistic sense of advancement toward the 
finish line of a completed degree. 
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In addition to the support personnel described above, our superb faculty devote 
considerable attention to creating an in-class atmosphere that encourages students to 
embrace the risks of learning (e.g. the risk of embarrassment at offering a wrong answer, 
the risk of revealing one’s failure to comprehend a key concept, the risk of falling short in 
terms of academic success).  As skilled and dedicated teachers, they hold the members of 
their classes to high standards yet do all they can to help them meet these standards.  
Student Life personnel, athletic coaches, and staff in offices all across campus serve as 
effective allies in keeping Castleton students focused on academic performance as their 
chief priority.  The partnership across curricular and co-curricular divides is quite strong 
here.  We are all invested, first and foremost, in recruiting and retaining individuals who 
earn their degrees, are effectively prepared for success in their chosen careers, and 
embrace their obligation to make a positive difference in the lives of others. 
 
In general, the evidence indicates a heartening level of success in realizing these 
expectations of our students.  Castleton’s retention rate exceeds the rates of those 
institutions categorized as peers and, at roughly 75%, outpaces national averages for 
public institutions of our size, type, and demographic characteristics.  The same is true, 
though less impressively so, of our current six-year graduation rate of 50.3%.  Our 
students, whether first-year undergraduates or pursuing a master’s degree, tend to express 
a high degree of satisfaction with their educational experience as well as with the 
performance of their instructors.  Both the quantitative scores and comments they offer 
on course evaluations, and in the dean’s exit interviews in which they participate as part 
of the VSC’s PReCIP process, tell the same story: from the perspective of those we 
educate, the quality of that education is quite good.  All of our graduates have 
demonstrated their competence in the general areas of computer literacy, quantitative 
reasoning, writing, oral communication, and information literacy.  Those who must 
complete national licensing exams tend to pass at a rate at or above national averages.  
Those who elect to pursue graduate studies at another institution usually gain admittance. 
Data from CIRP, NESSE, and other surveys indicate high levels of engagement in the 
university and broader communities as well as transformative growth from entry to 
completion. 
 
Castleton has also made significant progress in the assessment of academic programs.  
Elements from a few exemplary programs expand upon the summaries offered in the E 
series of our data reports and serve to illustrate the progress of our work.  For example, 
the members of the Mathematics Department, assisted by NEEAN consultants at the 
organization’s “Summer Institute,” have developed and implemented an assessment 
strategy that is not yet old enough to have generated actionable longitudinal information 
but is built upon a well-developed curriculum map.  In Figure 1 below, the department 
effectively identifies where and to what extent the baccalaureate major’s learning 
outcomes are addressed in key required and elective courses. 
 

Figure 1: Curriculum Map for the Bachelor’s Degree in Mathematics 
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To date, the department has collected six semesters of assessment data for Calculus I.  
Faculty members plan to expand this assessment procedure in the current year to include 
other core courses.  They will also explore the feasibility of a comprehensive, senior year 
assessment of mathematics content knowledge attained over the course of the program. 
 
Although Castleton’s General Education curriculum has exerted a measurably positive 
impact on student learning, we have long sensed the need to develop a more coherent and 
intentional approach to the design of this critical program.  Bogging down several years 
ago with efforts to convert somewhat nebulous program goals into student learning 
outcomes, we decided to abandon the effort for the short term in favor of assessing one 
intended outcome that appeared to be clear: the ability to make meaningful connections 
between one’s major and courses completed in other disciplines as well as between 
academic study and co-curricular activities.  More than anything else, there seemed to be 
strong consensus among faculty and administrative leaders that this kind of synthetic 
thinking should be a centerpiece of learning at Castleton University.  Piggy-backing on a 
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timed culminating essay that all students are required to pass in satisfaction of the VSC 
writing standard, we inserted into the list of optional essay topics a prompt focused 
indirectly on this priority outcome.  Students received no instructions or encouragement 
to draw from their General Education or co-curricular experience in responding to the 
prompt, although it seemed reasonable that one would tap these memories in crafting the 
essay.  When the essays were no longer needed to determine individual satisfaction of the 
university’s standard for writing, volunteer readers completed norming exercises to 
establish rater reliability in scoring blinded essays through the use of a standard rubric.  
While we have continued this work for five years to date, Figures 2-4 compare results 
from the 2013 and 2015 readings. 
 

Figure 2 
Assessment Question 1: (AQ1) When addressing this prompt, for which it is reasonable to expect that a student 
would draw upon her/his General Education experience for evidence, to what extent does this student, in fact, 
make use of such evidence in building support for the argument presented?    
 
	  
0	  	  No	  reference	  to	  the	  student’s	  
general	  education	  experience.	  
(6.5%)	  
	  

	  
Number	  of	  References	  to	  Specific	  	  
General	  Education	  Experiences	  
	  

	  
	  
N	  =	  869	  
	  

	  
1	  	  Reference	  to	  the	  student’s	  
overall	  general	  education	  
experience,	  but	  no	  specific	  
course	  examples	  offered.	  	  (14%)	  
	  
	  
2	  	  Reference	  to	  the	  student’s	  
overall	  general	  education	  
experience,	  and	  one	  specific	  
course	  example	  offered.	  	  (23%)	  
	  
	  
3	  	  Reference	  to	  the	  student’s	  
overall	  general	  education	  
experience,	  and	  two	  specific	  
course	  examples	  offered.	  	  (29%)	  
	  
	  
4	  	  Reference	  to	  the	  student’s	  
overall	  general	  education	  
experience,	  and	  more	  than	  two	  
specific	  course	  examples	  
offered.	  	  (27%)	  
 

Figure 3 
Assessment Question 2: (AQ2) When referencing the General Education experience, to what extent does 
this student move beyond vocational preparation and/or skills development to consider issues reflecting the 
learning objectives of the Frames of Reference in a manner consistent with the goals of Castleton’s Gen. 
Ed. program? 
 
0	  	  Either	  no	  reference	  at	  all	  or	  a	  
vague	  and	  undeveloped	  reference	  to	  
the	  student’s	  education	  (7%)	  

	  

7%
14%

23%
29%

27%

6.5%	  No	  Ref.

14%	  Ref;	  No	  
Ex.	  
23%	  1	  Ex.

29%	  2	  Ex.

27%	  2+	  Ex.	  
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1	  	  Description	  of	  the	  student’s	  
education	  only	  as	  a	  means	  of	  
vocational	  preparation,	  
referencing	  neither	  specific	  skills	  
(e.g.	  speaking,	  writing,	  or	  math	  
skills)	  nor	  diverse	  ways	  of	  knowing	  
(i.e.	  reflecting	  one	  or	  more	  Frames	  
of	  Reference	  objectives)	  (17%)	  

Description	  of	  the	  Value	  of	  
General	  Education	  
	  

	  
	  
N	  =	  869	  

2	  	  Notwithstanding	  references	  made	  
or	  not	  made	  to	  vocational	  
preparation,	  description	  of	  the	  
student’s	  education	  references	  
skills	  that	  enable	  meaningful	  
and/or	  productive	  study	  (e.g.	  
speaking,	  writing,	  or	  math	  skills)	  
(19.5%)	  
3	  	  Notwithstanding	  references	  made	  
or	  not	  made	  to	  vocational	  
preparation	  or	  	  skills,	  description	  of	  
the	  student’s	  education	  references	  
diverse	  ways	  of	  knowing	  (i.e.	  
reflecting	  one	  of	  the	  objectives	  of	  
the	  Frames	  of	  Reference)	  that	  
enable	  meaningful	  and	  productive	  
study	  (40%)	  
4  Notwithstanding references made 
or not made to vocational preparation 
or  skills, description of the student’s 
education references diverse ways of 
knowing in a manner that Is 
consistent with one or more of the 
goals of Castleton’s General 
Education Program  (16.5%) 
 

Figure 4 
Assessment Question 3: (AQ3) When referencing the General Education experience and activities made 
possible by membership in the Castleton State College community, to what extent does this student engage 
in the kind of synthetic reflection upon the connections between Gen. Ed., community participation, and 
one’s major that our program expects? 

 
0	  	  No	  discussion	  of	  either	  the	  General	  
Education	  experience	  or	  activities	  
made	  possible	  by	  membership	  in	  the	  
college	  community	  (9%)	  
	  

	  
	  

Synthetic	  Reflection	  on	  the	  
General	  Education	  Experience	  

	  

1	  	  Discussion	  of	  either	  the	  General	  
Education	  experience	  or	  activities	  
made	  possible	  by	  membership	  in	  
the	  college	  community,	  but	  no	  
synthetic	  
reflection	  on	  the	  connections	  
between	  them	  and	  one’s	  major	  
(29%)	  
2	  	  Discussion	  of	  both	  the	  General	  
Education	  experience	  and	  
activities	  made	  possible	  by	  
membership	  in	  the	  college	  
community,	  but	  no	  synthetic	  
reflection	  on	  the	  connections	  
between	  them	  and	  one’s	  major	  
(13%)	  

7%

17%

19%40%

17%
7%	  None

17%	  Voc.

19.5%	  Skills

40%	  Frames

16.5%	  Goals
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3	  	  Discussion	  of	  either	  the	  General	  
Education	  experience	  or	  activities	  
made	  possible	  by	  membership	  in	  
the	  college	  community,	  leading	  to	  
synthetic	  reflection	  on	  the	  
connections	  between	  them	  and	  
one’s	  major	  (38%)	  

	  
	  

N	  =	  869	  

4	  	  Discussion	  of	  both	  the	  General	  
Education	  experience	  and	  
activities	  made	  possible	  by	  
membership	  in	  the	  college	  
community,	  leading	  to	  
synthetic	  reflection	  on	  the	  
connections	  between	  them	  and	  
one’s	  major	  (11%)	  

 
Finally, Figure 5 converts the numerical values for each rubric category into average 
values. 
 

Figure 5 
 

 
 
The results of this assessment process revealed information both encouraging and 
disappointing.  On the encouraging side, students clearly did make the kinds of 
connections for which we had hoped despite no intentional effort in the General 
Education program to emphasize such synthetic thinking.  On the disappointing side, 
however, they failed to connect major, General Education, and co-curricular learning 
with the level of depth and sophistication to which we had aspired for them.  A strong 
collective desire to improve significantly on these results helped to inspire the integrative 
learning project described earlier in which we are presently engaged.  We expect to 
complete the first phase of this project during the 2016-17 academic year, which will set 

9%

29%

13%

38%

11% 9%	  None

29%	  Disc.	  

13%	  Both

38%	  Ref.

11%	  Ref.	  
Both

Total Prompt	  1 Prompt	  2
AQ1 2.832147209 2.461055276 2.921443737
AQ2 2.650824938 2.586683417 2.623142251
AQ3 2.370059353 2.368090452 2.152866242

0
0.5
1

1.5
2

2.5
3

3.5
4

Av
ea
ge
s

Average	  Values



 44 

the university’s institutional learning outcomes, design our intended curricular and co-
curricular strategies for strengthening integrative learning, and establish the initial 
approach to assessing the attainment of these outcomes among our undergraduate 
students.  Phases two and three will refine both our assessment measures and our 
curricular efforts over the two succeeding years.   
 
As the university’s largest department, Business Administration graduates about sixty-
five baccalaureate students in management, marketing and accounting concentrations 
each year.  The size of this group makes tracking the placement rates of its members a 
daunting task.  Recognizing (as previously noted) that placement reports typically 
constitute perhaps the weakest elements of the VSC’s PReCIP process, it is thus 
particularly impressive that the department has managed to collect results for an 
informative sample from each of its degree’s three curricular tracks.  Figures 6-8 present 
the results for the 2012-15 period, as excerpted from the department’s 2016 PReCIP 
report. 
 

Figure 6: Management 
 

 
 
 

Figure 7: Marketing 
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Figure 8: Accounting 
 

 
 

In presenting these results to the VSC review committee this past September, the 
department rightly expressed its desire to collect information for a larger proportion of its 
graduates in the future.  Still, within the milieu of the Vermont State Colleges system, 
this most recent report serves as a model for other programs to emulate. 
 
Although Castleton does not tend to attract a large number of applicants with 
exceptionally strong academic credentials, our Honors program is growing.  Since 2011, 
therefore, we have added a second, sophomore level to the program and created the 
option of Honors housing for our residential students.  Faculty members readily engage 
these and other students in collaborative projects focused on research or creative 
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endeavor.  The Chief Academic Officer provides institutional grants, presently totaling 
$20,000 annually, to underwrite this work as well as additional support for the authors of 
proposals that succeed in winning acceptance for presentation at professional conferences.  
 
Faculty initiative, especially in the Natural Sciences Department, has also produced 
increasing rates of grant funding from external sources.  The Vermont Genetics Network, 
most particularly, has proved a vital contributor of such support, and Castleton students 
have routinely benefitted from the indirect costs awarded through these grants for 
summer research stipends.  Institutional funds provided through Faculty-Student 
Research grants also typically include stipends to underwrite the efforts of students 
working in partnership with their faculty mentors.  
 
Each spring, the products of both funded and unfunded work become part of the 
“Castleton Scholars Celebration,” a presentation of student scholarly and creative 
achievement that draws increasing numbers of participants every year.   In addition to 
faculty, students, and staff, this event also attracts members of the local community and 
press.  Student work comes from across the university’s academic departments.  To date, 
the event has focused exclusively on undergraduates, but we will expand our focus in the 
future to include master’s-level entries.   
 
Each January, the university celebrates the community engagement accomplishments of 
our students through a similarly designed event called “Castleton Engaged.”  At this 
gathering, students, faculty advisors, and community partners come together to present 
and recognize the projects on which they have collaborated in the interests of bettering 
the environments in which we live and work.  Reflecting the same pattern evident in the 
spring’s celebration of student scholarship and creative endeavor, “Castleton Engaged” 
attracts more and more presenters and participants every winter and also generates 
considerable coverage from media outlets in the area. 
 
While these and other special events involve and recognize accomplishments well 
beyond those individuals who are enrolled in the Honors program, our greater emphasis 
on such high-impact practices has done much to stimulate the interests of students who 
excel in and beyond the classroom.  Owing in part to the imbedding of such initiatives 
into the campus culture, we have improved upon our record of retaining through 
graduation students from the top academic quartile of their respective high schools.  In 
the past, such students too often transferred to institutions that they thought would offer 
richer opportunities.  Now, they remain at Castleton.   
 
Even as Castleton University has raised its academic admissions standards, in keeping 
with the Castleton Plan’s aspirations, we gladly “take chances” on students with less than 
optimum preparation when we see evidence of the kind of work ethic and contributory 
citizenship that experience has taught us to value above grade point averages or scores on 
the SAT, GMAT, or TOEFL exams.  But we recognize that these students need extra 
support, accountability, and encouragement if accepting them into the university is to 
prove worth the risk.  Although we are not always successful in such efforts, those 
faculty and staff members who played a part find cause to celebrate at every graduation 
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ceremony the persistence of students for whom standard predictors indicated little 
likelihood of completion.  We count such successes among our most prized achievements. 
 
Castleton has focused its recent expansion of academic programs offered at the master’s 
level primarily on helping people already engaged in professional careers to enhance their 
credentials.  Whether teachers, coaches, administrators in arts facilities, or accountants, 
these working professionals challenge us to continue stretching their already extensive 
levels of expertise.  All of our graduate programs articulate level-appropriate learning 
goals, whenever possible guided by the standards of state or national accreditors.  
Supplementing the work of our full-time faculty, part-time experts in their respective 
fields offer their years of specialized training and experience (e.g. as school principals 
and superintendents, as specialists in school law, as NCAA compliance officers, or as 
administrators in accounting firms and financial institutions) to the graduate educational 
experience.  Although most of our programs are still too young for meaningful 
assessment beyond the course level, graduates of our well-established master’s degree in 
Curriculum and Instruction serve in leadership positions throughout the state.  By design, 
they were already employed in PK-12 education prior to matriculation, but their graduate 
work at Castleton has proved invaluable to their advancement.  
 
As discussed in previous sections of this document, Castleton’s distance-based programs 
are demonstrating a high level of effectiveness at this early point in their development.  
Student evaluations reflect a degree of satisfaction that mirrors that for face-to-face 
courses, and the response rate for these evaluations is comparably solid as well.  The 
unfortunately weak enrollments for our undergraduate bachelor’s degree in Career and 
Technical Education does not reflect dissatisfaction among the few students who have 
matriculated into the program, and we have not experienced attrition.  Instead, the 
promised interest in pursuing this degree simply has not materialized in the manner 
predicted by superintendents and state leaders.  Our graduate programs in Arts 
Administration and Athletic Leadership, in contrast, have met or exceeded enrollment 
expectations, have retained all their students thus far, and enjoy emerging reputations for 
graduate-level rigor and relevance.  We look forward to making these programs even 
stronger as we learn more about their effectiveness and identify areas needing further 
improvement.  We also anticipate much success for the mostly online version of our RN-
to-BSN program that is presently being considered for approval by the Commission.   
 
In projecting the university’s future work of analyzing and improving its educational 
effectiveness, we expect to concentrate on a number of critical areas.  First, resulting 
from the respective work of our Integrative Learning and Inclusive Excellence initiatives, 
we look forward to the establishment of institutional learning outcomes and to the 
refining of our General Education curriculum to more intentionally unite major program, 
General Education, and co-curricular activities into a collaborative and connected 
learning experience.  Drawing from our continued assessment of the program as a whole 
through the respective culminating essays of the university’s Writing Standard and Junior 
Soundings course, we will develop in coming years effective means of “drilling down” 
into the respective components of our integrative learning initiative with the aim of 
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determining their comparative impact on the realization of this initiative’s desired 
outcomes.   
 
Having already noted the immaturity of almost all our graduate programs as well as the 
inability of the assessment data collected thus far to furnish even enough information 
from student evaluations for reliable longitudinal assessment of level-appropriate rigor or 
student achievement of learning outcomes, we anticipate having much more to share in 
this regard by the time of our next decennial review.  Beyond this promissory anticipation, 
however, we can say with confidence that the evidence we have collected, the high rate at 
which we are retaining students (above 80% in all programs, and nearly 100% among 
those in their first or second year of existence), and the placement success of those few 
who have graduated (100% among present completers) suggest that we have crafted a 
successful initial expansion of our graduate offerings.   
 
We will continue building upon incremental advancements to foster a culture of 
assessment among all our academic degree programs.  Faculty members and staff alike 
embrace developmental opportunities like the NEEAN “Fall Forum,” and the level of 
resistance to assessment efforts has declined precipitously since 2011.  Such positive 
momentum must be sustained and accelerated as we advance toward the future, and we 
are profoundly committed to achieving that objective.   
 
Another area of particular importance will focus on our rapidly increasing population of 
non-native speakers.  Though too soon for actionable analysis at the present point in the 
development of this emphasis, we will show vigilance in paying special attention to 
evaluating the rates of retention and persistence within this vital student population.  In 
response to best practices and feedback from the individuals who are already here, we 
feel that we have put solid support services in place for our current numbers but expect to 
keep intensifying our efforts in response to long-term growth.  Thus far, even students 
needing our non-academic support course for English Language Learners and tutoring 
services are enjoying success in both the classroom and the campus community. 
 
Although local commuters have comprised a significant portion of Castleton’s student 
body for as long as anyone remembers, the university has never before operated a 
residence hall outside the confines of our campus (with the exception, perhaps, of 
students housed temporarily in hotels to accommodate above-capacity enrollment).  We 
have been careful to limit assignment to Rutland’s Foley Hall to graduate and upper-level 
undergraduate students, thinking that these populations will be best equipped to build a 
revised Castleton identity in the city, but we will pay close attention to the task of 
meeting their needs and keeping them connected to the rest of us.  We also will expand 
these supports as plans for creating more residential space in Rutland come to fruition.   
 
Finally, the patterns of growth in our graduate programs have elevated the importance of 
the low-residency/online model more than we had anticipated in the Castleton Plan.  Our 
efforts at building residential programs, conversely, have not enjoyed the success for 
which we had hoped.  While not profoundly surprising in itself, this development has 
limited the opportunities for graduate/undergraduate interaction that our plan anticipated 
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as a hallmark of Castleton’s graduate initiative.  Should sustainable residential degrees 
fail to materialize, we will shift toward emulating the model that seems to be developing 
among our Education programs, where practicing educators and aspiring administrators 
are engaging with undergraduate student teachers in meaningful ways.  This kind of 
approach can likely be duplicated with graduate Accounting majors and undergraduates 
in Business Administration’s accounting track, for example, as well as with graduate 
majors in Athletic Leadership and undergraduates in Sports Administration.       

 
 

Institutional Plans 
 
Castleton University’s mission will remain steadfastly centered on serving the people of 
Vermont through an educational approach focused primarily on undergraduates and face-
to-face teaching methods.  We will continue to add as many graduate programs as 
demand and the extent of our resources can support.  Of critical importance in this regard, 
we will seek to continue expanding our recruiting efforts into new domestic and 
international markets.    
 
Our efforts in Rutland have enjoyed considerable success, and we intend to keep 
broadening the university’s reach beyond the village of Castleton.  In addition to our 
polling center, center for entrepreneurship, and art galleries, we have recently assumed 
leadership of the Rutland Economic Development Corporation, a government-funded 
enterprise that establishes the university as a critical driver of new initiatives for the 
betterment of the city and region.  As a REDC initiative, we are also in the process of 
creating a Makerspace facility to promote entrepreneurial innovation and initiative. 
 
Castleton looks forward to assisting Rutland’s government agencies, schools, and 
community organizations in their preparations for the resettlement of 100 Syrian refugees 
over the course of the next several months.  One of our faculty members is presently 
teaching a course on the refugee experience that has attracted the enrollment of many 
area educators and other residents committed to supporting this effort.  Our faculty, staff, 
and students have already devoted considerable volunteer hours to the preparatory efforts 
of Rutland Welcomes.  As resettlement becomes a reality, we anticipate that students 
majoring in our Social Work and Education programs, as well as those pursuing other 
degrees, will add their talents and energy to the effort through an array of internships.  
Civic Engagement students will also find rich avenues for contributing to this fulfilling 
and important work.  Our faculty and staff will likely play vital leadership roles in 
addition to volunteering their time to general support activities.  In short, this is a 
wonderful opportunity for Castleton to do exceptional good in the broader community 
and in support of addressing global needs. 
 
Anticipating the continued growth of our presence in and value to the city, our Rutland 
enterprises may well evolve into a learning site.  The initial success of our residential 
venture in the city encourages us to seek out opportunities to create additional residential 
facilities in the coming years.  We will continue as well to look for other avenues of 
positive impact in Rutland County.  Should any of these areas of concentrated endeavor 
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yield sufficient results and revenue, one or more of them might also grow into an ongoing 
presence.  In the event that such possibilities come to fruition, we will submit the 
appropriate substantive change reports.  At present, we are content in knowing that 
Castleton is making a difference in Rutland and other communities and look forward to 
seeing how this work will develop over time. 
 
As undergraduate and graduate enrollment growth joins our entrepreneurial endeavors in 
producing new revenue, we aspire to raise Castleton’s educational level to include select 
practice-oriented doctoral programs in areas of particular strength.  Appreciative of the 
Commission’s wise counsel, however, we will delay these efforts until such time as 
resources permit appropriate investment in the development of faculty, research, and 
infrastructure resources.  
 
In seeking to craft a meaningful contextual image for the university’s strategic plan, we 
selected a metaphor that proved more prescient than anyone wanted.  As “trailblazers” 
are wont to do, we fell into an unanticipated “hole” just a few strides from the start.  
Following record enrollment in 2013-14, when the Castleton Plan was adopted, we 
suffered a 100-student decline the following fall.  This experience forced us to focus for 
the plan’s first two-and-a-half years of implementation on recovery rather than growth.  
The 2016-17 year has brought that effort to a happy conclusion, we are pleased to report, 
and we remain optimistic for the achievement of our ten-year goals as we shake off the 
dust and regain our collective stride.  Undergraduate headcount may yet reach 2,500 
before our current plan reaches its conclusion. When shifting focus to both matriculated 
and non-matriculated students at all levels, moreover, we already enroll more than 2,300.  
This good news is tempered somewhat, we must acknowledge, by a larger than 
anticipated population of part-time students.  As a result of this change in load patterns, 
undergraduate student credit hours still trail the levels of 2013-14.  Graduate-level SCH 
has risen by 54% over the same period, however, and we are encouraged further by the 
recognition that our international partnerships have not yet begun to generate the number 
of students promised by their continued development.   
 
Thus, while less incremental in nature than the Castleton Plan envisioned, growth appears 
to be moving apace toward our long-term aspirations.  What eludes us at this point in the 
journey is a clear sense of how much we will need to rely on discounting to help us reach 
this numerical destination.  In an increasingly competitive environment, per-student 
revenue—and the corresponding positive impact of increased enrollment—will likely 
keep declining in the wake of additional scholarship awards.  We will monitor this factor 
closely and adjust our expectations accordingly.   
 
Progress in graduate recruiting has required more preparatory effort than expected but is 
up by more than 100% over last fall.  Graduate enrollment, while now expanding at a 
heartening pace, needs to roughly double two more times to reach the ten-year 
benchmark set forth in our strategic plan.  While reachable, this goal will require 
significant development and refinement of our recruiting and marketing strategies.  It will 
likely require as well continued development of our expertise in delivering courses 
through distance-based methods.  We have made significant strides in this regard over the 
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past five years, but current technology will almost certainly have drifted into 
obsolescence by the time of our next decennial review in 2021.  Thus, rather than merely 
trying to keep up, we will seek to catch the “next wave” of online innovation at its curl in 
preparing for the future.    
 
Our multi-level articulation agreements and memoranda of understanding have 
substantively enhanced both our ability to expand recruiting efforts and the options 
available to our students for graduate study in fields for which we are not likely to 
develop degree programs in the near future.  Over the next five years, we will endeavor to 
negotiate new articulations aimed at creating similar graduate opportunities for Castleton 
students in engineering, architecture, veterinary medicine, and dentistry.  The addition of 
a pre-licensure baccalaureate program in nursing, added to the existing RN-to-BSN 
option, has effectively built upon the reputation for excellence of the recently phased out 
associate degree to cement Castleton’s long-term centrality as an educator of nurses for 
the state and region.  This program now trails only Business Administration in size and 
may well overtake it in the next few years.  Although not yet certain as to what form it 
should take, we expect to add a graduate program in Nursing by the time of our next 
decennial review. 
 
With the return of positive trends in our undergraduate and graduate numbers, Castleton 
will need to address a pleasant but significant problem anticipated in the “Facilities” 
section of the Castleton Plan.  We do not presently have classroom capacity to serve 
2,500 undergraduates and roughly 500 graduate students.  While not yet stretching these 
resources beyond their abilities, we must add space for teaching and learning in order to 
realize our expectations of Castleton’s size as our current plan reaches its conclusion.  
Little space remains on our campus for such expansion, so the development of new 
facilities and teaching spaces will likely take place in Rutland and other areas where 
market research indicates that sufficient student populations will likely develop. 
 
As Castleton University looks to its future with pride in our past achievements and 
enthusiastic optimism for what lies ahead, we offer this five-year interim report to the 
Commission with gratitude for its continued guidance.  Although we are changing 
perhaps more rapidly than ever before in our history, the core of our commitments to 
relationship-based education for the good of Vermont and the region will never change.  
President Wolk, in welcoming members of the university and broader communities with 
“open arms” at the beginning of the 2016-17 academic year, captured these commitments 
with especially meaningful resonance: “We remain the small and growing university with 
the big heart, with high expectations for students and staff, the university that helps 
students to transform themselves, the university that, with the help of its students, is 
transforming itself.  What a transformation we are proud to be part of!”	  	  
 


